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Summary

Very often, in research literature, the compositional formula of the social representations appears in
the version of a two-dimensional construction: on one hand, the attention is targeted at the central nucleuses
[which include the fundamental elements of the representation: beliefs, stereotypes, strongly marked attitudes]
and, on the other hand, at the peripheral elements [which offer to the representation the possibility to decrypt
various contextual states, by connecting with the conjuncture of the moment, selecting information, pointing out
details, formulating evaluation and advancing interpretative views]. According to researchers, the existence of
the generalized relationship CN (central nucleus) + PE( peripheral elements) brings to light a key feature of the
social representations: they are simultaneously stable and dynamic, rigid and flexible. They are stable and rigid
because they are determined by a "central nucleus” rooted in the value system of the group. They are dynamic
and flexible because they assimilate the individual modulations of group members, the story of their life, their
status within the group, their fantasies, ambitions, personal aspirations.

Although the compositional formula CN + PE remains current, some researchers interested in the
structural aspects of the social representations tend lately to not overstate its importance. Increasingly, in this
context, researchers insist on the opportunity of developing an interpretative approach which would include not
only the non-camouflaged parts of the representational field [central elements + peripheral elements] , but also
its unseen face - the so-called "mute zones". Such a reconfiguration of the concept is, of course, hopeful. It must
be stated that, at the moment, we are able to observe how, as a result of the suggestion to operate with a
completed/developed compositional formula (CN + PE + MZ), the theory of the social representations evolves,
substantially fortifying its capacity to review the phenomena from the spectrum of daily realities, be they
political, economic, educational, religious, environmental, trade unionist, artistic, medical or other.
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Rezumat

De cele mai multe ori, in literatura de specialitate, formula compozitionald a reprezentarilor sociale
apare 1n varianta unei constructii bidimensionale: in vizor sunt luate, pe de o parte, nucleele centrale[care
inglobeazi elementele fundamentale ale reprezentarii: credinte, stereotipuri, atitudini puternic marcate] si, pe de
alta parte, elementele periferice [ care oferd reprezentarii  posibilitatea de-a decripta varii ipostaze
contextuale,raliindu-se conjuncturii de moment, triind informatiile, marcand detaliile, formuland evaluari si
avansand optici interpretative]. Potrivit cercetatorilor, existenta relatiei generalizate de tipul NC (nucleu central)
+EP (elemente periferice) scoate in lumind o caracteristicd esentiald a reprezentarilor sociale: ele sunt, in acelagi
timp, stabile si dinamice, rigide si suple. Stabile si rigide pentru ca sunt determinate de un ,nucleu central”
puternic ancorat in sistemul de valori ale grupului. Dinamice si suple, deoarece asimileazd moduldrile
individuale ale membrilor grupului, istoria vietii lor, statutul in cadrul grupului, fanteziile, ambitiile, aspiratiile
personale.

Desi formula compozitionala NC + EP mai continud s fie in vogd, o parte din cercetatorii
interesati de aspectele structurale ale reprezentarilor sociale tind, In ultimul timp, sd nu-i exagereze importanta.
Tot mai frecvent, se insistd asupra oportunitatii elaborarii unui demers interpretativ care ar include nu doar
partile necamuflate ale cAmpului reprezentational [elementele centrale + elementele periferice] , ci si fata
nevizuta a acestuia - asa-numitele ,,zone mute”. O asemenea reconfigurare de concept este, de bund seama,
imbucuratoare ; or, trebuie sa constatim ca, la acest moment, suntemin posibilitatea de-a observa cum, prin
propunerea de a opera cu o formuld compoztionald completatad/ dezvoltata ( NC + EP + ZM ), teoria
reprezentarilor sociale prinde noi inaltimi, fortificAndu-gi substantial capacitatea de examinare a fenomenelor
din spectrul realitatilor cotidiene, fie ele politice, economice, educationale,confesionale, ecologice, sindicaliste,
artistice, medicale sau de altd natura.

Cuvintele — cheie: structura reprezentarilor sociale, nucleu central, elemente periferice, ,,zone mute”

Daca vrem sa intelegem comportamentele indivizilor sau — in alti termeni — sa

patrundem in esenta scenariilor operationale elaborate si prescrise de catre grupuri, este



neaparat trebuincios sa tinem cont de reprezentarile sociale existente. Or, precum am relevat
nu o singurd datd, ficind uz de propriile puncte de vedere, dar si de experienta ineditd a
unor consacrati specialisti din domeniu’, reprezentarile sociale sunt acelea care, mai bine
decat orice altd constructie de extractie cerebrald, ne ghideazd actiunile, ne orienteaza
relagiile si ne organizeaza faptele. Exprimand ,sisteme utile in intelegerea si stdpanirea
mediului social”, ,teorii ale simtului comun”, ,.grile de lecturd a realitatii” sau ,principii
generatoare de ludri de pozitie in stransa relagie cu insertiile specifice regasite in varietatea
raporturilor umane”, ele nu fac decat sa conduca — de zi cu zi — la ,,instaurarea unei ordini
care permite persoanclor sa se adapteze la realitatile de moment”, la identificarea unor
,coduri necesare reglarii schimburilor sociale”, la ,directionarea relatiilor colective”, la
,mobilizarea pentru actiune si la justificarea consecintelor acesteia™ .

Asa cum luarea in considerare a reprezentarilor sociale reprezintd o conditie fara de
respectarea careia ar fi inutil sa se vorbeasca despre intelegerea modului in care indivizii 11
organizeaza si desfasoara activitatile de zi cu zi, sd vedem 1n continuare ce avem de facut in

vederea asigurdrii unui asemenea gen de corespondentd, cum trebuie sd proceddm pentru a

*Vezi,in aceasta privinta, M. Sleahtitchi. Universul reprezentarilorsociale. Studiu teoretic. — Chisindu: Editura Stiinta,
1995. — P. 19-41, M. Sleahtitchi. Optid definitorii ale unui fenomeninexplorat// M. Sleahtitchi (coord.). Psihope dagogie
sodala. — Chisinau: Editura Stiinta, 1995. — P. 133-148, M. Sleahtitchi. Eseu asupra reprezentarii puterii. — Chisinau:
Editura Stiinta,1998. — P. 110-128, M. Sleahtitchi. Reprezentari sodalesi practid cotidiene // Psihologie. Pedagogie
speciald. Asistentd sociald: Revista Facultatii de Psihologie si Psihopedagogie spedalaa Universitatii Pedagogice de Stat
»lon Creangd”. — 2006. —Nr. 4 (5).— P. 17-25, M. Sleahtitchi. Reprezentarea sodald, o masinarie redutabild de fasonare
a modelelor comportamentale // Invdtdmantul superior si cercetarea — piloni ai societdtii bazate pe cunoastere:
Rezumatele comunicarilor prezentate in cadrul Conferintei stiinti fice internationale dedicate jubileului de 60 de ani ai
Universitatii de Statdin Moldova. — Chisinau: CEP USM, 2006. — P. 349-351 sau M. Sleahtitchi. Incursiuni in formula
compozitionald a reprezentarii sodale // Psihologie. Pedagogiespeciald. Asistentd sociald: Revista Facultdtii de
Psihologie si Psihopedagogie spedala a Universitatii Pedagogice de Stat ,lon Creanga”. — 2006. —Nr. 2 (3). — P. 1-9.

™ Mai multi autori, cum ar fi, spre exemplu, J.C. Abric [1, pp. 111-112], suntde parerea ca procesul de orientare a relatjiilor
si conduitelor de catre reprezentari poate fi redus la trei aspecte de baza:

a) reprezentarea intervine n definirea finalitdtii situatiei, determinand apriori tipul de relatii pertinente pentru
subiecti, dar si, eventual, tipul de demers cognitiv ce urmeaza a fi ,pus pe rol” in situatiile in care trebuie indeplinita o
anumitd sardna;

b) reprezentarea produce in mod egal un sistem de anticipdrisi de asteptdri, generand o actiune asupra realitatii:
selectate si filtraj de informatii, elaborare de interpretari chemate sda aducd realitatea in conformitate cu reprezentarea;

c) reprezentarea este prescriptivd de comportamente si practici obligatorii, ea definind ceea ce este permis, tolerabil
sauacceptabil intr-un contextsodal dat.

Pomind de la aceasta abordare, Cl. Flament [2, pp. 129-130; 3, pp. 38-39] indude in teoria reprezentari sodale
conceptul de schemd conditionald. Avand misiunea de a explica miscarea indivizilor in limitele ,desisului sodal”, schema
vizata prescrie comportamente, modele de actiune, prevede reactii spedifice pentru varii situatii si contexte. Indicatiile
emise prin mijlocirea ei se inscriu in expresii de genul: ,in cutare conditie, trebuie/nu trebuie facut asta...”, ,in cutare caz
particular, se poate/nu se poate face asta...”, ,in cutare imprejurar, este de dorit sa se facd/sa nu se faca asta...” sau ,in
cutare drcumstante spedifice, nu se poate sa nuse faca asta...”. Astfel, asertiunea ,SIDA se transmite pe calesexuala”, care
se regaseste In continutul reprezentari sodale a maleficei boli, este mai mult decat o simpla descriptie a uneistar de fapt.
Ea reda, mai degraba, o prescriptie, deoarece implica un avertisment in substrat, indicand subiectilor practicarea actului
sexual protejat.



pune in deplind valoare ,principiile generatoare de luari de pozitie” si care sunt formulele
compozitionale de care trebuie sa facem uz in intentia de a vedea mai bine in ce rezida
puterea fenomenelor care, asa cum obignuieste sa spuna I. Markova, ,,sunt implicate in mod
fundamental in viata cotidiand, producand rupturi sau chiar rasturnariale rutinei zilnice ”.
Primo. Va trebui sa tinem cont de aceea ca orice reprezentare sociald are un anumit continut.
Numerosi specialisti au atras i continua sa atraga atentia asupra acestui fapt. Exemplele de mai jos

aduc confirmarea necesard :

® S. Moscovici: reprezentdrile sociale sunt sisteme de notiuni si valori, ansambluri alcdtuite din
teme, principii §i norme, retele de idei, metafore si imagini [4,p. 87; 5,p. 9; 6,
p.234];

® P. Moliner: reprezentarile sociale infitiseazd categorii de cunostinge cu functionalitate sociald,
modalitati de integrare comunitard a indivizilor si posibilitati de a actiona in
viata cotidianda [7, pp. 760-761; 8, pp. 123-124; 9, pp. 87-88];

® N. Roussiau — C. Bonardi: reprezentarile sociale exprima organizari complexe de opinii
socialmente construite si referitoare la un obiect social [10, pp. 48-49];

® P. Moliner — P. Rateau — V. Cohen — Scali: reprezentarile socialeconstau din ansambluri
organizate de elemente cognitive (opinii, informatii, credinge) referitoare la
un obiect social [11, p. 121];

® J.-C. Abric: reprezentarile sociale redau un ansamblu organizat de informatii, de optiuni, de
atitudini i de opinii in privinta unui obiect dat [12, p. 450].

Incluzand cognitii care infatiseaza diverse aspecte ale realitatii si care, concomitent, sunt

impartasite de toti sau aproape toti membrii unei populatii date, continutul reprezentarilor sociale
constituie expresia concentratd a ceea ce poate fi definit prin sintagma cdmp ideatic plurivalent (=
informatii, imagini, opinii, atitudini, credinte, valori, elemente ideologice si culturale configurate dupa
un evident principiu de coerentd). Mai mult, continutul reprezentarilor sociale indica la capacitatea
acestora din urma de a fi, expresia lui W. Doise, resorturi organizatoare ale diferentelor intre luarile
de pozitie individuala. Stiind din ce sunt alcatuite reprezentarile sociale putem identifica relativ usor
punctele de referintd comune in raport cu care indivizii isi determind coordonatele de pozitionare.

Secundo. Pe langa confinut, care — precum am remarcat deja — se asociaza cu un cdmp ideatic
plurivalent (= informatii, imagini, opinii, atitudini, valori, credinte etc.), orice reprezentare sociala,
indiferent de locul sau perioada de timp in care se manifesta, dispune si de o structurd internd centratd
pe doi piloni consistenti - nucleul central si sistemul periferic.

Nucleul central, daca e sa ne conducem de concluziile la care ajungS.Moscovici, P.H.
Chombart de Lauwe, J.- C. Abric, A.S. de Rosa, P. Moliner, C. Guimelli, A. Neculau sau M.
Curelarusi pe care le-am incorporat in mai multe studii publicate anterior [13, pp. 54-57; 14, pp. 152-
160; 15, pp. 6-10; 16, pp. 121-127], inglobeaza elementele fundamentale ale reprezentarii. Prin felul
in care se impun, elementele in cauza fac dovada faptului ca sunt simple, concrete, coerente si ca se
afld in totald corespundere cu sistemul de valori la care se referd individul sau grupul. Indeplinind trei
functii de baza — generativa, organizatorica si Stabilizatoare —, ele conferda campurilor

reprezentationale tonus ideatic, consistentd, predictibilitate comportamentali. In lipsa lor, ar fi fost
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foarte greu sau chiar cu neputintd de realizat studiul comparativ al variatelor tipuri de reprezentari. Or,
pentru ca doud reprezentari sa fie diferite, ele trebuie sa fie organizate in jurul a doud ,,nuclee” diferite.
Esentialmente, nucleele centrale ale reprezentarilor sociale dispun de patru proprietati fundamentale —
valoarea simbolica, asociativitatea, proeminenta si conexitatea. Daca primele doua redau proprietati
calitative, atunci celelalte sunt de o evidentd conformatie cantitativi. Caracteristicile de baza ale
proprietatilor enuntate se prezinta in felul urmator:

® Valoarea simbolica indica la capacitatea elementelor centrale de a pune in
lumind ,substanfa” obiectului reprezentdrii, de a reda imagini care au o forta
sugestivd impresionantd si care, drept consecintd, pot intretine legaturi trainice cu
persoanele, lucrurile sau evenimentele care pot suscita emergenta ,.categoriilor de
cunostinte cu functionalitate sociala”. Nucleul central, intr-un asemenea context,
exprimd o structurd simbolicd din care izvoraste sensul Intregii reprezentari. Daca,
in anumite Tmprejurari, din nucleu dispare unul sau mai multe elemente, atunci
reprezentarea ramane fara sens. Pornind, spre exemplu, de la faptul cd notiunile
complex” si ,refulare” sunt fundamentale pentru reprezentarea sociald a
psihanalizei, putem afirma cu toata certitudinea ca eliminarea acestora din nucleu ar
face imposibild — recunoasterea unui asemenea gen de reprezentare.

® Asociativitatea aratd cd partile componente ale nucleului central (idei,
notiuni, metafore, atitudini, credinte etc. ) dispun de o indubitabilda polisemie si de
un puternic caracter asociativ. Cu asemenea caracteristici — pe care, va trebui sa
remarcam, le-a pus intr-o primd evidentd S. Moscovici —, aceste parti componentele
,» pot imbraca diverse forme gramaticale si se pot alipi de alte cuvinte si expresii
pentru a genera noi sensuri’. Cum se ,,comporta”, bundoara, notiunea de ,,complex”,
care, dupa cum am remarcat mai sus, se regaseste in continutul reprezentarii sociale
a psihanalizei ? Asumandu-si varii forme gramaticale (substantiv, verb sau/si
adjectiv) si fiind in stare sa primeasca tot felul de intelesuri, ea — asa cum releva
specialistii — ,sintetizeazd, de una singurd, toate clasele de concepte, fiecare situatie
putand crea propriul sau complex”. Mai mult, tot ea este aceea care ,,poate modifica
sensul cuvantului céruia i se asociazd (sintagmele ,,complex de inferioritate”,
,complex de castrare” sau ,complex de timiditate” conferd un statut stiingific
distinct cuvintelor inferioritate, castrare si timiditate™). Asociativitatea, dupa cum se
poate de observat, este generatd ,de bogatia posibilititilor pe care un termen o
ascunde, de realitatea complexa pe care o desemneazi si pe care o reprezintd in
discurs: cu cat aceastd bogatie este mai mare, cu atat notiunea respectiva poate stabili
mai multe ,,pun{i’ cu alte realitdti si, prin urmare, poate ocupa un loc mai important
in discurs”.

® Proeminenfa elementelor constituante ale nucleului central este datd de
frecventa inaltd cu care acestea 1si fac aparifia 1n contextul discursurilor
reprezentationale. Dupa cum constata P. Moliner, ,, (...) unele cognitii, desemnate
prin etichete verbale, apar mai des decdt altele i discurs, caracteristici a
centralitdtii si consecind a valorii sale simbolice”. In aceeasi reprezentarea sociald a
psihanalizei, termenul ,,complex™ apare de cele mai multe ori, ceea ce inseamna ca
anume lui 11 revine misiunea de a se impune in calitate de ,valoare structurala
sigura”. Infatisand aspectul cantitativ al valorii simbolice, proeminenta desemneazi
coordonatele zonei centrale a campului semantic. Cu cat o notiune este mai specifica
pentru obiectul de reprezentare, cu atit este mai probabil ca subiectii o vor evoca mai
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des in luarile lor de pozitii. In acelasi timp, pe lingi stabilirea frecventei de aparitie a
elementelor reprezentationale (termeni, categorii, notiuni, puncte de vedere etc.), este
important sd fie stabilitd si importanta pe care subiectii 0 acorda acestor elemente.
Or, daca in primul caz putem vorbi despre profilarea unei dimensiuni colective (=
numarul de aparitii ale termenului in cadrul unei populatii), atunci in cel de-al doilea
caz - despre reliefarea unei distributiilor reflectand pozitionari individuale.

® Conexitatea este strins legata de asociativitate, ea fiind dependentd de
existenta itemilor care apar ,,intr-o mai puternici unitate decat altii”. Intr-un studiu
consacrat reprezentarii sociale a imigrantului in randul francezilor, s-a observat, de
exemplu, cd, dintr-o listd de 60 de itemi, termenul privilegiat (= cu cea mai mare
iesire spre alti itemi ) a fost cel de algerian. Astfel, in situatia in care un anume
element demonstreaza ca dispune de o fortd asociativd mare, el va antrena — mai
devreme sau mai tirziu — o bund parte din acele elemente care nu dispun de o
asemenea fortd. Esentialmente, conexitatea nu reprezinta altceva decat volumul
legdturilor sau — intr-o altd ordine de cuvinte — numdrul de conexiuni pe care le au
unii termeni cu alfii.

In aceleasi studii, referindu-ne la elementele periferice ale reprezentirii, am constatat ci acestea,
neavand statut de evidenta, sunt chemate sa concretizeze — prin explicitare, ilustrare sau/si
justificare — semantica reprezentarii. Potrivit specialitilor, elementele periferice reprezintd scheme
mentale care, aflandu-se sub imperiul intelesurilor degajate de ,nucleele centrale”, ofera
reprezentarii posibilitatea de-a decripta varii ipostaze contextuale. Situate intre ,nucleul central” si
contextul social concret, ,,elementele periferice” marcheaza detaliile, creeaza ambiantele situationale
particulare. Impunandu-se in calitate de cea mai flexibild, cea mai expusd, cea mai vie, cea mai
accesibila si cea mai mobila parte a reprezentarii, elementele periferice, precum estimeaza A.
Neculau, ofera reprezentarii posibilitatea de a se ralia conjuncturii de moment, de a retine si de a
tria informatiile, de a formula evaluari si de a elabora credinte. Asimiland, spre deosebire de
Lhucleele centrale”, experientele private ale celor multi, ele sunt acelea care (X) fac suportabila
eterogenitatea grupului (doar in ,,cea mai flexibild parte a reprezentarii’, obiectiv vorbind, devine
posibild exprimarea opiniilor separate sau/si reliefarea particularizarilor aparute in rezultatul
fragmentdrilor pe subgrupuri), (y) contribuie la aplanarea contradictiilor (doar in ,,cea mai mobila si
vie parte a reprezentirii’ poate avea loc, prin definitie, tolerarea antagonismelor, ,,inifierea
negocierilor” si rezolvarea constructiva a problemelor) si (z) asigura maximum de receptivitate la
oscilatiile contextului social imediat (doar n ,,partea cea mai expusa si cea mai labild a reprezentarii”,
va trebui sd recunoastem, poate avea loc prima receptare a influentelor venite din exterior; doar prin
acest palier —si nu prin altul! — devine posibil ca schimbarea reprezentationala sa se produca in ritm
cu vibratia ambientalda, propagandu-se gradual de la periferie spre centru). Astfel stind lucrurile,
elementele periferice indeplinesc o functie de concretizare (exprimand prezentul, experienta de viata
a subiectilor, caracteristicile situatiei), una de reglare — adaptare (asigurand conformarea sistemului
central la constrangerile si caracteristicile situatiei concrete cu care se confruntd indivizii) si una de
elaborarea opticilor interpretativeindividualizate (integrand istoria particulard a subiectului in istoria
si cultura grupului). Prin functiile enumerate, dupa J.-C. Abric, sistemul periferic vine sa infatiseze
un important mecanism defensiv, o forta capabila sa protejeze semnificatia palierului central, o
parghie aptd sa pund mereu in discutie cauza ,,nucleului central” (in functie de noile informatii, fapte
sau/si evenimente absorbite).

Asadar, in timp ce elementele centrale, dispunand de cea mai inalta cota in diagramele de
frecventa, exprimd credinte, stereotipuri, norme sau/si atitudini puternic marcate, cele periferice
redau ilustrari, exemple, variatiuni sau chiar opozitii — pe anumite segmente - intre mai multe
raspunsuri la aceeasi problema.



Evident, cele doua tipuri de elemente nu sunt izolate unele de altele, intre ele existand o legatura
indisolubili. In aceasti ordine de idei, pe la inceputul anilor 90, intr-un studiu dedicat profilului
structural al reprezentarii, C. Flament aratd ca exista o relatie puternica si constantd intre ,,centru” si
Hperiferie”. Potrivit lui, existd posibilitatea ca schema periferica, chiar daca nu inceteaza sa se afle
sub imperiul nucleului central, sd poata sa absoarba si sd activeze o serie de informatii (venite din
exterior) prin care sa conditioneze — mai devreme sau mai tarzin — 0 restructurare a realului, o
reconfigurare a intrinsecului” reprezentdri. Dacd elementele periferice sunt proeminente,
atentioneaza autorul invocat, atunci lor nu le rdmane decat sa intre in interactiune cu ,.centralul
traditional”, propunand un nucleu calitativ nou, inca utopic/abstract, dar apt s profileze o schimbare.
Este important, in acest caz, s apard un element strdin care sa se suprapund pe o reprezentare sociala
deja cristalizata.

Existenta diadei elementecentrale - elementeperiferice scoate in lumind 0 caracteristica
esentiald a reprezentarilor sociale: ele sunt, in acelasi timp, stabile si dinamice, rigide si suple.
Stabile si rigide pentru cd sunt determinate de un ,nucleu central” puternic ancorat in sistemul de
valori ale grupului. Dinamice si suple, deoarece asimileazd modularile individuale ale membrilor
grupului, istoria vietii lor, statutul in cadrul grupului, fanteziile, ambitiile, aspiratiile personale.

In linii mari, caracteristicile rezumative ale celor doui sisteme pot fi redate conform urmatorului
tabel (adaptat dupa J.-C. Abric, 1994):

Sistemul central Sistemul periferic
o | Legatura cu memoria colectiva §i o Permite integrarea experientelor §i
istoria grupului istoriilor individuale

o | Consensual: defineste omogenitatea | o | Suporta eterogenitatea grupului

grupului
o | Stabil o | Suplu
e | Coerent * | Suporta contradictiile
* | Rigid * | Flexibil
e | Rezistent la schimbare e | Evolutiv

° | Putin sensibil la contextul imediat o Sensibil la contextul imediat

o Functii: o Functii:
— | genereaza semnificatii ale — | permite adaptarea la realitatea concreta
reprezentarii
- determind organizarea reprezentdrii | — permite diferentierea continuturilor
- asigurd durabilitatea, rezistentain | — | protejeaza sistemul central

timp a reprezentarii

In legitura cu teoria structurald a reprezentarilor sociale, se mai impune o remarca, una finala.
Sensul acesteia constd in urmatoarele: daca, timp de aproape patru decenii, de la aparitia La
psychanalyse, son image et son publique a lui S. Moscovici si pana la sfarsitul mileniului doi, se
pornea de la premisa ca atat sistemul central, cat si cel periferic nu pot sa admitd discriminari la nivelul

elementelor constituante (ele dispunand de aceeasi pondere, de aceleasi ,,drepturi” si ,,prerogative”),
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atunci incepand cu anul 2003, moment in care vede lumina tiparului L’anatomie de idéesordinaires.
Comment étudierlesreprésentationssocialessemnati de C. Flament si M.L. Rouquette, tot mai
frecvent se vorbeste despre existenta unei indubitabile diferentieriinterne in cadrul ambelor sisteme.

In modul acesta, ,nucleul central” apare ca o constructie in care se disting elemente prioritate
(= principale) si elemente auxiliare (= secundare). Daca cele dintdi sunt neconditionale (= nu sunt
supuse vreo unei provocari), atunci ultimele capata o anumitd valoare doar raportandu-se la cele dintai.
Exemplificand, C. Flament si M.L. Rouquette fac trimitere la modul in care este reprezentat grupul
ideal. Dupa ei, intre cele doua elemente centrale ale respectivei constructii psihomentale exista o
deosebire de necontestat. Si aceasta pentru ca, asa cum s-a observat pe parcursul mai multor interventii
experimentale, grupul se defineste ca fiind mai distantat de modelul ideal ori de cate ori in prim
planul discutiilor se impune notiunea de egalitate, si nu cea de prietenie. Prietenia, asadar, este mai
importantd decat egalitatea, decarece anume de la ea pornesc intelesurile, si nu invers. La cele
semnalate de catre C. Flament si M.L. Rouquette am putea adduga si interventia lui M. Curelaru, care,
pornind de la o cercetare realizata (impreuna cu A. Neculau) asupra reprezentirii sociale a sariciei,
arata ca dintre toate elementele constituante ale ,,nucleului central” depistat (= lipsa banilor, mizerie,
somajul, lipsa hranei, foame) doar unul (= somajul) se evidentiazd in mod special. Lucrurile iau o
asemenea turnura, constata cercetatorul iesean, fiindca anume despre somaj, sinu despre lipsa banilor,
mizerie,foame sau lipsa hranei se poate spune ca reproduce cauza fenomenului si ca, datorita acestui
fapt, celelalte elemente nu au decdt sa derive din el.

In aceeasi ordine de idei si incepand cu aceeasi perioadd, despre ,sistemul periferic” se
vorbeste ca despre o constructic in care se disting elemente supraactivate (= sunt mai vizibile, in
cadrul analizelor apar intr-o lumina privilegiata) si elemente normale (= sunt mai putin vizibile, nu
detin pozitii privilegiate). Drept consecintd, In zona perifericd a reprezentarii se poate observa — in
anumite situatii — 0 substructurare constand din sisteme relativautonome. Faptul in cauza le ofera
indivizilor posibilitatea de a se descurca cu problemele existente fard a face apel la zona centrala.

Situatia descrisd mai sus poate firedatd prin urméatoarea schema:

Elementele reprezentdrii sociale

/\

Centrale Periferice
Prioritare Auxiliare Supraactivate Normal




Tertio. Nu vom face abstractie de faptul ca, odata cu intrarea omenirii in cel de-al treilea mileniu,

dupa circa patruzeci de ani de la aparitia faimoasei La psychanalyse, son image et son publiquea lui
S.Moscovici, in studiile de specialitate raliate problematicii cAmpuluisocial formula compozitionald
a reprezentarilor sociale apare adeseori intr-o varianta care include, de rand cu traditionalelenuclee
centrale si elemente periferice, un segment calitativ nou - ,,zonele mute”.

De unde aceastd transfiguratie?

»Zonele mute” ale reprezentarilor sociale redau, conform unui punct de vedere pe larg vehiculat
in creatia mai multor oameni de stiinta [17, p. 62; 18, p. 30; 20, p. 52], ,,subansambluri de credinge
sau cognifii care nu sunt exprimate spontan de subiecti in conditii obisnuite din cauza presiunilor
normative exercitate asupra lor”. Neputind fi dezvaluite prin intermediul metodologiei clasice de
culegere a datelor((fie cd ne referim la asocierea libera sau la refeaua asociativa, la punerea in
discutie a nucleului central sau la iductia prin scenariuambiguu)’, elementele constituante ale
zone lor nominalizate ilustreaza, cu deosebire, convingerea intima a individului. Puternic ancorate in
substraturile obscure ale actului ontogenetic, ele sunt ceea ce ,esteinterzis” sau — inaltitermeni -
ceeaceinfatiseaza ,,un punct de vedereminoritar opus curentului atitudinal majoritar”. Intr-un
asemenea caz, dupd cum sustin C. Flament, C. Guimelli si J.-C. Abric [19, p.17], asistim la
»,mascarea” unor anumite portiuni ale spatiului reprezentational (themaskingeffect), a unor portiuni
care reprezintd, de fapt, pozitia reald a subiectului fata de obiectul reprezentarii.

in principiu, existenta ,,zonelor mute” confirma, o data in plus, ca nucleul central al reprezentarii
sociale, pe langd multe alte caracteristici distincte, mai detine si calitatea de sediu al unor constructe
psihomentale care pot fi active sau, invers, ,adormite”". Or, asa cum mentioneazi J.-C. Abric [17, p.

1Despre inutilitatea utilizarii metodelor traditionale de analizd structurald a campului reprezentational in
cazul zonelor mute ale acestuia ne vorbesc mai multi specialisti din domeniu. latd ce afirma, bundoara, cu
suficienta fermitate si claritate, C. Guimelli si J.-C. Deschamps , in a lor Effets de contexte sur la
productiond’asso ciationsverbales[20, p.44-45]:

,, In ceea ce priveste tehnica asociatiilor verbale sau cea a asociatiei libere, (...) ele au ca obie ct , in studiul

reprezentdrilor sociale, accesul la continuturi. Chiar dacd nu avem, evident, acces la intreaga reprezentare
sociald prin intermediul asocierilor verbale, putem totusi presupune cd materialul obtinut reflectd mdcar
partial reprezentarea subiacentd. Ne intereseazd deci posibilitatea de a scoate in evidentd , prin analiza
corpusului obtinut, partea comund a diferitelor discursuri individuale, excluzdnd prin aceasta elementele
specifice apartindnd diversilor indivizi, si nu colectivului considerat. In acelasi timp, desi asociatiile sunt
numite libere , derularea lor nu este pemdsurd , deoarece intervine ghidarea cercetdtorului atunci cénd el
alege termenul inductor si controleazd cadrul in care se deruleazd procesul. Imprejurdrile in care indivizilor li
se cere sd producd asocierile verbale (...) impun subiectilor o selectie a asociatiilor. Primele cuvinte care le
vin In minte dupd ce au auzit termenul inductor nu sunt neapdrat si primele ce sunt exprimate. Este mai
plauzibil ca ei sd exprime termenii care li se par adecvati intr-un cadru specific, cuvintele socialmente
acceptabile intr-un context dat, ceea ce social admis in acest context. Altfel spus, subiectii nu rdspund
obligatoriu consemnului de a spune ceea ce le vine prima datd in minte. Rdspunsurile sunt determinate de
contextul enuntdrii lor, de ceea ce li se pare pertinent s spund intr-o situatie anume”
" Teoria schemelor ,adormite” ale reprezentarilor sociale, vom reaminti, a fost lansata, in septembrie
1998, de catre C. Guimelli, in Représentationssociales des gitans et effet de contexte sur
laproductiond’assocciationsverbales(Communication au DeuxiémeCongres International de Psychologie
Sociale en LangueFrangaise, Torino, Italia).

8



62], fiecare din aceste zone, concentrand in sine energii ideatice inexprimabile, capatd individualitate ,,
in raport cu subansamblul elementelor care sunt ,,adormite” pentru ca nu sunt activate”.

HInfiltrarea” zonelor mute in componenta nucleelor centrale ale reprezentirilor sociale se produce
de o maniera selectiva. Altfel spus, zonele la care ne referim nu sunt proprii tuturor ,categoriilor de
cunostinte cu functionalitate sociala”, ci doar unei anumite parti a acestora. A acelei parti care, potrivit
specialistilor [18, p. 29-30;20, p. 53], se centreaza pe obiecte sociale sensibile, adica pe niste realitati
(fapte, fenomene etc.) care integreaza in spatiul reprezentational cognitii, opinii, atitudini, mituri $i
credinte ,,susceptibile de a pune in discutie valorile morale sau normele existentiale valorizate de
grupul de apartenenta al subiectului”.

Astfel, recurgand, in anul 2000, la o cercetare empirica orientatd spre identificarea impactului
pe care-1 exercitd contextul asupra procesului de reprezentare sociala,C.Guimelli si J.C. Deschamps
[20] arata ca apelativul etnic ,figan™ exprimd un obiect social susceptibil, care este interpretat intr-un
fel atunci cand se resimte din plin actiunea unor norme implicite denon-discriminare” [,nomazi” +
Sfamilisti” + ,muzicieni”] si cu totul altfel atunci cand actiuneaunor asemenea norme se resimte slab
sau nu se resimte deloc [,,nomazi” + ot + ,cersetori?’ + ,murdari’’].

La o descoperire similard ajunge, cu trei ani mai tarziu, si J.-C. Abric [17], care stabileste ca
obiectul social omul magrebian este tolerat in contexte normative [nucleul central al respectivei
reprezentari sociale se impune, la acest moment, prin elemente indicand la stari de comizeratie ori
indulgentd] si tinut la distantd in contexte mai putin normative [acum, elementul reprezentational
delincventa capata puterea unei caracteristici definitorii].

Recent, ca sa mai dim un exemplu, F. Botogineanu [18, p. 29-31], una din cele mai
cunoscute figuri alenoii generatii de psihosociologi romani, discipol al lui A. Neculau, aratd ca si
despre persoanele cu dizabilitati se poate spune ca infatiseaza un obiect social sensibil. Motivandu-si
pozitia, el spune ca ,(...) obiectul reprezentarii sociale a persoanei cu dizabilititi comportd o suma de
cognitii §i credinte care, desi existente in stare latenta, nu pot fi exteriorizate, in conditii normale de
producere, decat cu riscul punerii in discutie a nsesi postulatelor morale valorizate de grup”. Si de
aceastd data se observa cum, din cauza unor evidente presiuni de ordin normativ, poate deveni posibila
»,mascarea’” anumitor segmente ale spatiului reprezentational.

Purtand insemnele unor constructe psihomentale de extractie contra-normativa, pe care, din
considerente de securitate personala, individul se straduiesc sa nu le aduca in atentia celorlalti, zonele
mute fac dovada faptului ca reprezentérile din care provin nu sunt o proprietate exclusiva agrupului.
Existenta unor asemenea zone — arata, in context, F. Botogineanu [18, p. 30-31] — indica ,,Ja importanta
individului ca fiintd ganditoare si parte activa a vietii sociale”. Or, prin felul in care se manifesta, ele
»(...) ne apar ca fiind puternic individualizate, exprimand convingerile subiectului ca parte componenta
a grupului, dar care pastreaza in forul sau interior $i o opinie proprie in legaturd cu obiectul
reprezentarii, opinie pe care nu o poate face publicad pentru a nu intra in conflict cu normele grupului
sau pentru a nu contrazice flagrant o serie de norme general valabile (drepturile omului, dreptul la
libera circulatie, discriminarea rasiala etc.)”.

Desi In majoritatea surselor de specialitate axate pe problematica ,,ansamblurilor cognitive care
construiesc o viziune comund asupra lumii”, punctul de plecare in definirea zonelor mute ale
reprezentarilor sociale 1l constituie studiile efectuate, la inceputul mileniului trei, de catre C. Guimelli,
J.-C. Deschamps sau J.-C. Abric [,, Effets de contexte sur laproductiond ‘associationsverbales” (2000)
si, respectiv, ,, La recherche du noyau central et de lazone muette des représentationssociales” (2003)],
va trebui, totusi, sa remarcdm ca despre prezenta tipului vizat de zone in ,retelele de idei, metafore si
imagini cu functionalitate sociala” se vorbeste — intr-o forma sau alta — inca prin anii 60-80 ali
secolului XX. In ,, La psychanalyse, son image et son public” [22], S. Moscovici, bundoara, observa ca
unele elemente ale teoriei psihanalitice (in mod special, conceptul de ,,libido”) nu s-au regasit in
discursurile formale ale persoanelor investigate. Deloc intamplator, faptul in cauza, dupa faimosul
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psihosociolog francez, se explica prin actiunea unui sistem de valori ori a unor norme restrictive care
aveau iesire la modul de interpretare a sexualitatii. La fel, cu aproximativ treizeci de ani mai tarziu, D.
Jodelet constata, in ,,Folies et représentationssociales” [21], ca anumite aspecte vizand pericolele pe
care le pot provoca oamenii bolnavi mintal (potentialul contagios al indivizilor cu maladii psihice,
spre exemplu) nu sunt intotdeauna verbalizate de catre actorii sociali. Ca si S. Moscovici, D. Jodelet
este de parerea ca explicatia fenomenului tine de prezenta unor valori, credinte sau stiri de spirit
(teama de-a nu arata ridicoli, depaysiti de timp sau angoasati, de pilda), care ne fac s manifestam
maximum de circumspectie atunci cand vine vorba de subiecte ,,susceptibile”, ,delicate”, ,discrete”.
Asadar, afirmand, pe bund dreptate, ca notiunca de zond muti a reprezentarii sociale a capitat un
contur clar la inceputul mileniului trei, nu vom ezita, oricum, sa specificim ca bazele acesteia au fost
puse la inceputurile celei de-a doua jumatati a secolului XX, cand s-a putut constata, in cateva randuri,
urmatoarele: ,,chiar daca reprezentarile sociale sunt construite, in general, in conformitate cu norma
sau valoarea grupald, elear putea, in anumite cazuri, sda includa si o serie de convingeri care
contravin acestei norme sau valori”.

Testantibusactis,atentia cu care este abordata ,,zona mutd” a reprezentarii sociale nu este deloc
intamplatoare. Pe de o parte, ea indica la faptul ca asistdm la o evidentd revigorare a cercetarilor care
iau in vizor problematica ,, grilelor de lecturd a realitatii’. Pe de altd parte, aceeasi atentie face dovada
faptului ca a aparut, In sfarsit, o pistd investigationald prin care pot fi scoase in relief elementele
ascunse ale grilelor vizate, elemente care nu pot constitui obiectul metodelor clasice de culegere a
datelor experimentale. Importanta profilarii tuturor acestor elemente este cu atat mai mare cu cat ele,
expresia lui F. Botosineanu, ,, sunt legate in special de anumite ,,0biecte sociale sensibile”, care nu ar
fi putut fi cunoscute 1n profunzime in alte conditii i cu alte ocazii”.

Concluziondnd, vom releva urmatoarele: chiar daca formula compozitionald de tipul
Srs(structura reprezentarii sociale)= NC(nucleu central) + EP(elemente periferice) mai continud sa fie in voga, o
parte din cercetitorii interesati de aspectele structurale ale reprezentarilor sociale tind, in ultimul timp,
sd nu-i exagereze importanta. Tot mai frecvent, in context, se insistd asupra oportunitatii elaborarii
unui demers interpretativ care ar include nu doar partile necamuflate ale campului reprezentational
[elementelecentrale + elementeleperiferice] , ci si fata nevazuta a acestuia - asa-numitele ,,zone mute”.
O asemenea reconfigurare de concept este, de buna seama, imbucuratoare ; or, trebuie sa constatam ca,
la acest moment, suntem in posibilitatea de-a observa cum, prin propunerea de a opera cu o formula
compozitionald completatd/ dezvoltatd de tipulSrs(structura reprezentirii sociale)= NC(nucleu central) +
EP(elemente periferice) + ZM (zonele mute), teoria reprezentarilor sociale prinde noi inaltimi, fortificandu-si
substantial capacitatea de examinare a fenomenelor din spectrul realititilor cotidiene, fie ele politice,
economice, educationale,confesionale, ecologice, sindicaliste, artistice, medicale sau de alta natura.

Referinte bibliografice

1. Abric J.-C. Reprezentirile sociale: aspecte teoretice / A. Neculau (coord.). Psihologia
campului social: reprezentarile sociale. — Iasi: Editura Polirom, 1997. — P. 107-128.

2. Flament C. Structura, dinamica si transformarea reprezentarilor sociale // A. Neculau
(coord.). Psihologia cAmpului social: reprezentarile sociale. — Iasi: Editura Polirom, 1997. — P.
128-145.

3. Flament C. Structure, dynamique et transformation des représentationssociales // J.C.
Abric (ed.). Pratiquessociales et représentations. — Paris: P.U.F., 1994, — P, 37-58.

4. Moscovici S. La psychanalyse, son image et son publique. — Paris: P.U.F., 1961/1976.

5. Moscovici S. Préface // C. Herzlich. Santé et maladie. Analysed’unereprésentation
sociale. — Paris: Monton, 1969. — P. 7-12.

10



6. Moscovici S.ldeasandtheirdevelopment: A dialoguebetween Serge Moscovici
andlvanaMarkova // S. Moscovici&G. Duveen. Social Représentations. Explorations in social
psychology. — Cambridge: Polity Press, 2000. — P. 224-286.

7. Moliner P. Validationexpérimentale de [I’hypothése du noyau central des
représentationssociales // Bulletin de psychologie. — 1988. — Nr. 41. — P. 759-762.

8. Moliner P. La représentation sociale commegrille de lecture. — Aix-en-Provence:
P.U.P., 1992.

9. Moliner P. Images et représentationssociales. De la théorie des représentations a
I’étude des imagessociales. — Grenoble: P.U.G., 1996.

10. Roussiau N., Bonardi C. Lesreprésentationssociales. Etat des lieux et perspectives. —
Sprimont: Mardaga, 2001.

11. Moliner P., Rateau P., Cohen-Scali V. Lesreprésentationssociales. Pratique des
études de terrain. — Rennes: P.U.R., 2002.

12. Abric J.- C. Analiza structurala a reprezentarilor sociale // S. Moscovici&F. Buschini
(coord.). Metodologia stiintelor socioumane / Traducere de V. Savin. — Iasi: Editura Polirom,
2007.

13. Sleahtitchi M. Universul reprezentarilor sociale. Studiu teoretic. — Chigindu: Editura
Stiinta, 1995.

14. Sleahtitchi M. Eseu asupra reprezentarii puterii. — Chisinau: Editura Stiinfa, 1998.

15. Sleahtitchi M. O privire generala asupra mecanismelor de formare a reprezentarilor
sociale // Psihologie. Pedagogiespeciala. Asistentd sociala: Revista Facultatii de Psihologie si
Psihopedagogie speciald a Universitatii Pedagogice de Stat ,Jon Creangd”. — 2012. — Nr. 2
(27). - P. 1-17.

16. Sleahtitchi M. Emergenta reprezentarilor sociale. Mecanismul de obiectivare //
Studia Universitatis: Revista stiintifica a Universitatii de Stat din Moldova. - Seria: Pedagogie,
Psihologie, Didactica stiintei. — 2011. — Nr. 9 (49). - P. 116- 127.

17.  Abric J.-C. La recherche du noyau central et de la zone muette des
représentationssociales // J.-C. Abric (ed.). Méthodesd’étude des représentationssociales. —
RamonvilleSaint-Agne: EditionsEres, 2003. — P. 59-80.

18. Botosineanu F. Un concept modern: zona mutd a reprezentarii / F. Botosineanu.
Reprezentarea sociald a persoanei cu dizabilititi din Romania. — Iasi: Editura Alfa, 2011. — P.
29-31.

19. Flament C., Guimelli C., Abric J.-C. Effets de masquage dans
I’expressiond’unereprésentation sociale // Cahiersinternationaux de Psychologie Sociale. —
2006. — No. 69. — P. 15-31.

20. Guimelli C., Deschamps J.C. Effets de contexte sur |la
productiond’associationsverbales. Le cas des représentationssociales des Gitans //
Cahiersinternationaux de Psychologie Sociale. — 2000. — No. 47-48. — P. 44-54.

21. Jodelet D. Folies et représentationssociales. — Paris: P.U.F., 1989.

22. Moscovici S. La psychanalyse, son image et son public. — Paris: P.U.F., 1961/1976.

Primit 05.05.2014

11



u TIMIDITATEA LA ADOLESCENTI SI IMPACTUL ElI ASUPRA

REUSITEI iN ACTIVITATILE SOCIALE
Trofaila L., doctor in psihologie, conferentiar universitar,
Catedra Psihopedagogie si Educatie prescolara, UST
Caracterul este acea structurd care exprima ierarhia motivelor esentiale ale unei persoane,
cat si posibilitatea de a traduce in fapt hotararile luate in conformitate cu ele
(A.Cosmovici )
SUMMARY

The character is one of the important qualities of personality structure. Self-afirmation, the
personality of the individual depends on the prevailing qualities of character structure, which determine
the shape of the character and the predominant type of personality.

When the character is marked by the positive traits that allow the personality to autorealise, to affirm
itself in life.

Shyness is one of the traits of character that has many negative aspects, because of inhibition, closing,
fear and fear to act. All of this creates to a shy person many problems in comunication, interpersonal
relationships, interpersonal activity. Particulary unwanted is this quality from teenagers, when they held
the choise of profession, professional training, employment in the labor market. In such situations,
teenagers are required to be active, dinamic, insistent, persevering and to take the necessary decisions on
time. But shyness can create different barriers in achieving the necessary professional training and
personal affirmation.

Rigidity, inert reaction, self-closing, which are the characteristics for the shy teen, doesn’t let him to
say his opinion freely, to support, to manifest his opinions and to manifest actively in interpersonal
relationships.

REZUMAT

Caracterul este una din calitatile importante, de baza din structura personalitatii. Autoafirmarea,
autorealizarea personalitatii depinde de calitatile predominante din structura caracterului, care determina
forma caracterului si tipul predominant de personalitate. Cand caracterul este marcat de trasaturi pozitive
aceasta-i permite personalitatii sd se autorealizeze, s se afirme in viata.

Timiditatea este una din calitatile de caracter, care are multe aspecte negative, facand persoana sa fie
nhibatd, retrasa, inchisd in sine, vulnerabild §i aceasta ii creeazd multe probleme in comunicare,
activitatea personald, relatii interpersonale. Deosebit de nedoritd este aceasta calitate la adolescenti, atunci
cand la ei are loc alegerea profesiei, pregitirea profesionald, incadrarea in cAmpul muncii. in asemenea
situatii adolescentilor li se cere sa fie activi, dinamici, insistenti, perseverenti, sa ia deciziile necesare la
timp.

Timiditatea insa le poate crea diferite bariere in atingerea obiectivelor necesare, la formatrea
profesionald si afirmarea personald. Rigiditatea, inertitatea, inchiderea in sine, care sunt caracteristice
pentru adolescentul timid nu-i permit sa-si spuna liber opinia, sa-si sustina opinia, sa se manifeste activ in
relatiile interpersonale .

Cuvinte-cheie: caracter, timiditate, personalitate, tipuri de personalitate, tipuri de caractere, trasaturi
pozitive de caracter, trasaturi negative de caracter, fundamentale, secundare, defavorabile, inhibitie,
rigiditate, sensibil, visator, calm, modest, neincrezut in sine, suspicios, incordat, stipanit, devotat,
indiferent, contemplativ.
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Viata implica mereu noi cerinte fatd de persoana, impunandu-i necesitatea de a activa, de a se
afirma, de a-si pune in valoare calitatile. Din aceste considerente omul trebuie sa-si verifice
calitatile, posibilitatile de care dispune, sa caute diverse cai de autoafirmare, autorealizare,
autodepasire a incomoditatilor, nesigurantei, intimiditatii. O bariera frecvent intilnitd in calea
afirmarii, autorealizarii sociale o constituie timiditatea, exprimata prin inchiderea persoanei in
sine, frica, teama de a actiona, de a se exprima, de a-si expune si sustine opiniile, considerandu-
le ca un eventual atac asupra propriei persoane. In rezultat, timiditatea devine o bariera destul de
serioasa i neproductiva, deoarece chiar si in cazul existentei anumitor obstacole, bariere serioase
sau mai putin serioase, evidente in activitate, societate omul trebuie sd porneasca de la sine, sa
manifeste intiativad, dar timiditatea 1i lezeaza orice initiativa, incercare de autoafirmare,
autorealizare si cooperare. Timiditatea este calitatea personala, care se cere a fi infranatd si de a
incerca in baza ei de a face trecerea la alte calitdti apropiate ca modestia, generozitatea,
Umanismul, sinceritatea s.a.

Timiditatea este o trasaturd de caracter, care indica incapacitatea de a trece la actiune in
conduitele verbale, profesionale sau sexuale, care au pentru persoand o oarecare importantd
(1,2,3). Maipoate fi numita ca o insusire personald, o stare psihicd manifestata prin sfiala, gena,
tacere nejustificata, dificultate in exprimare. Este frecventd la copii, dar mai ales la
preadolescenti, adolescenti din cauza lipsei de sigurantd in ceea ce priveste impresia pe care o
produce purtarea lor asupra altor oameni, de obicei asupra celor necunoscuti sau pugin cunoscuti.
Timiditatea a fost explicata de savantii psihologi, luandu-se in consideratie anturajul persoanelor,
interioritatea lor, fiind o stare de traire afectivd a neadaptarii intr-o Tmprejurare sau intr-un
colectiv oarecare, fie din cauza incertitudinii de statut sau rol social, fie din cauza constientizarii
tensionale a iminentei angajari a prestigiului si competentelor in fata unor persoane ce pot
determina accesul social, succesul etc. Lipsa de incredere, blocaj, izolare, solitudine, conduite
excesiv stereotipe, stingicii, cdutarea securititii prin altii, autocritica exagerata, individualizare,
cunoagterea capacitatilor proprii, dar si incapacitatea de a le valoriza, fapt insotit de ambitie,
inteligenta siorgoliu toate acestea deseori sunt caracteristice pentru persoana timida (1,4,5).

Persoana timidd se considera altfel decat celelalte persoane, posedd o agresivitate evidenta,
proastd dispozitie, chiar violentd de compensatie, constiintda morald §i profesionala,
perfectionism. Statistic se considera ca din 800 de persoane, 40% sunt timide. Cam trei sferturi
din acestea considera timiditatea ca pe o trasatura deplorabild a caracterului lor (1,2,3).

P.Janet (6) vede in timiditate o maladie a conduitelor sociale legata de ierarhia propriei

grupari.
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H.Wallon (10) evidentiazi doua forme de timiditate — timiditatea-inhibitie si timiditatea-
manie. In fiecare caz este vorba despre o sensibilitate excesiva la prezenta celuilalt. In opinia lui
nu exista persoana careia contactul cu altul sa nu-idea sentimentul propriei sale prestante.

Psihanalistii, S.Freud, A.Freud (8) cred ca angoasa copiilor fatd de anumite persoane se
genereaza adesea 1n timiditate: “ cumintenia “ lor este insofitd de o inhibitie a pulsiunilor care
trebuie cunoscute.

La adultul nevrozat, timiditatea poate rezulta dintr-o dificultate de a concilia valorile si
contravalorile, adica dupa D.Lagache (9 ), de a rezolva conflictul intrasistemic al idealului eului
sialeului ideal

Teama de necunoscut, de situatii $si oameni noi ne incearca pe fiecare, vrem ori nu sa
recunoastem aceasta. Acest lucru 1l mentioneaza de fiecare data in lucrarile lor mai multi savanti
psihologi, care au elaborat baterii de teste pentru verificarea anxietatii, nelinistii, nevrotismului
persoanei, ca Spillberger, W.S.Taylor, H. Eysenck, A.E. Olisanikov, L.A.Rabinovici ( 5 ).
Persoanele timide, 1nsa traiesc mult mai intens astfel de momente, chiar si atunci cand au emotii
pozitive de la evenimentele, care au loc. Asa oameni, dupa pérerea acestor savanti, sunt coplesiti
de frica de a nu fi in centrul atentiei, ca nu cumva sa fie implicati in situafii stinjenitoare,
tensionale sau sa para ridicoli.

Principalele semne distinctive caracteristice pe care le manifestd persoanele timide sunt:
inhibitia, rigiditatea, gdndurile negative, stima de sine scazutd. Timiditatea se resimte la nivel
comportamental prin evitarea anumitor situatii ce presupun interactiunea cu ceilalti, prin inhibitie
si pasivitate in relatiile cu acestea, expresivitate scazutd in vorbire, emotii, mimica, gesturi,
exterior, comportament, uneori chiar tulburari in vorbire, dificultati in comportare, miscare.

Aceste dificultati la persoanele timide se manifesta si la nivel fiziologic. Timizii frecvent au
uscaciune 1n gat, gurd; transpiratie, ameteald, teama de a nu pierde controlul, batai accelerate ale
inimii. Timiditatea produce afectiuni asupra fizicilui. Persoanele timide fiind firave, plapande
racesc mai repede si sunt supuse mai frecvent diferitor infectii virale. Imunitatea, rezistenta
organismului la aceste persoane fiind destul de slaba.

La nivel cognitiv timidul este coplesit de ganduri si credinte negative.

La nivel afectiv se lupta cu tristefea, jena, teama de evaluare negativa si o stima de sine
scazutd. Lipsa afectivitdtii se numird printre cauzele aparitiei timiditatii. Parintii nu
constientizeaza ca cea mai importanta investitie intr-un copil este cea emotionald, nu partea
materiald. Deseori psihologii practicieni mentioneazi, cd multi copii se realizeaza fird partea

aceasta materiald mult mai bine, decat cei carora li se ofera tot ce-sidoresc siduc lipsa de partea
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emotionala. Un copil, care are totul de-a gata, nu intAmpina nici un obstacol in a obtine ceva, nu
rareori nu are nicio dorinta de a realiza ceva.

Copilul se raporteaza la mama si la tata ca la niste repere. Potrivit psihologilor, la baza
timiditatii sta frica de esec, de a nu se dezamagi, de a nu se ridica la standardele asteptate, frica
de a fi evaluat negativ. Frica este aceea stare, barierd internd, care refine persoana sa intreprinda
vreo actiune (4,7).

Timiditatea in majoritatea cazurilor este incurajatd din exterior, de conditiile de viatd si
activitate din familie, scoald, de la locul de munca. Daca copilul este numit urat in familie de
mama, sau tatd, ca fiind urat, neindemnatic, care nu stie sa deschida gura, sa spuna o vorba la
locul sdu, copilul peste tot va manifesta aceastd neincredere in sine, in fortele proprii. Copilul va
avea nevoie de tare mult timp si de un mare efort ca sd depaseasca blocajele, care s-au format la
el si le poate depasi numai trecand prin ura, revoltd, furie. Cand trece aceste blocaje la copil pot
apdrea niste mecanisme protective i poate sd incerce sd-si ierte parintii, cu toate ca definitiv a
face acest lucru este deosebit de deficil (4,7). In mdsura in care lucrurile acestea nu sunt
vindecate, depasite, cuvintele spuse de mama sau tata vor mai avea putere asupra copilului,
fiindca la inceput copilul se raporteazi la mama si la tata ca la niste repere si ia tot ce-i spun
acestea drept adevaruri fundamentale.

Este deosebit de important ca copilul sa aiba o relatie buna cu mama, cu tata, sa se simta bine
in familie, sa i se acorde atentie, pentru ca in lipsa acestora, de obicei, apare timiditatea. Deseori
auzim tineri care spun, cd nu au curaj sa intreprindd ceva, pentru cad nu au avut sustinerea
necesara in familie, indemnul necesar pentru a depasi anumite momente din viatd. Cand i-a fost
copilului mai greu parintii n-au fost langa el

Psihologii sustin, cd o buna parte din copiii, care le solicitd ajutorul dau dovada de timiditate.
Parintii si profesorii cel mai frecvent sunt cei care 11 depisteaza pe copiii timizi.

Copiii, adolescentii sunt pusi in permanentd in fata unor competitii, carora trebuie sa le faca
fatd. Aceste caracteristici ale societatii si culturii in care traim frecvent pot accentua si chiar
declansa timiditatea. In societatea noastri este caracteristici concurenta, competitia pe toate
planurile, exprimatd prin incercarea de a fi cel mai grozav, cel mai vazut, de a castiga cit mai
usor banii s.a. Timizii in asemenea condifii nu au sansd de izbanda si nu sunt vazuti bine deloc.
Timiditatea lor deseori este confundatd cu unele caracteristici negative, cu toate ca timizii ar
putea fi niste oameni bine pregatiti profesional, cu studii, care insd nu reusesc sa-si pund in
valoare calitatile, sa dovedeasca ceea ce stiu (4,9 ).

Comunicarea pe internet de asemenea deseori altereazi relatiile interumane si are consecinge

negative asupra persoanelor timide.
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Una din parerile mai recente sustine, cd o persoand poate deveni timidd nu din cauza
deficientilor sau temerii de a fi respinsa, dar pentru ca nu invata la timp abilitdtile sociale de baza
sinu interactioneaza cu alte persoane.

Teologii definesc timiditatea ca o fiica a fricii, ca o stare sufleteasca compusa din trei calitati-
ezitarea, sfiald si rusinea. Dupa parerea lor, timiditatea are trei ingrediente: ezitarea, ca nu cumva
sa fie ceva gresit In ceea ce vrem sa Intreprindem; sfiala, ca nu cumva sa primim vreo dojana;
rusinea, ca nu cumva sa ajungem de rasul celorlalti si sa fim dezonorati. Tot teologii sunt de
parerea, ci timiditatea poate fi inteleasd si ca o neindrizneald in sens bun. In asemenea situatii,
omul fard sa aiba o nesigurantd, poate avea o dreapta smerenie, o pretuire, o cinstire a celorlalti,
o dreapta asezare, care-1 face sa nu-i jigneasca pe ceilalfi nici macar cu o privire, ca un opus al
dispretului, al obrazniciei. Si totusi de multe ori timiditatea are un mic aspect peiorativ, al unei
neindrazneli, care vine din niste complexe de inferioritate de care nu suntem atat noi vinovati, cat
pot fi parintii, scoala, profesorii. Ea poate avea si aspectul unei nesigurante, al unei expectative
pana cand omul incepe sd cunoasca ce se intAmpla in jur, dupa care isi va stabili niste raporturi
firesti, acestea insemnand nu atat obrdznicie sau dispret, ci indrpazneald atunci cand trebuie,
pentru ca timiditatea poate insemna si frica de a intreprinde ceva, frica de a gresi.

Frica este un rod al imaginatiei, care deformeaza realitatea, prezentind actiunea pe care
persoana timida o are de indeplinit ca fiind foarte grea, plind de primejdie sau cu totul imposibila.

Timiditatea este o trasdtura de caracter dobanditd de om pe parcursul vietii. Ca si celelalte
trasaturi de caracter ale omului se formeazi in anumite conditii ale vietii familiale, sociale, de
cele mai frecvente ori nefavorabile. Dupa cum dovedesc cercetarile mai multor savanti psihologi
(4,7,9 ) un numar foarte mic de copii se nasc linistiti, timizi, cu predispunere spre timiditate si
anume 15%. La varsta adulta, 1nsa 50,0% din persoane manifesta aceasta calitate. Timiditatea se
formeaza, se contureaza la om pe parcursl vietii. Unii psihologi (4,7, 8,9) mentioneaza, ca
nesiguranta afectivd din copildrie in familie, ca urmare a inconstantei afective din partea
parintilor, deseori duce la timiditate.

Persoanele timide sunt mai greu de abordat, fiind mai prudenti si mai neincrezatori. Tot
timiditatea le genereaza si un sir de alte calitdti negative. Astfel timizii sunt sovaitori, rezervati,
precauti in afirmatii, extrem de rusinosi si sfiosi in exprimare. Ei au ferm formatd convingerea,
ci nu sunt atragitori si demni de a fi iubiti. In situatiile riscante, exceptionale pentru ei este
aproape imposibil de a prelua initiativa si se simt frustrati, tensionati, nefericiti si nelinistiti
(4,7,9).

Psihologia a dat numeroase definitii ale timiditatii (1,2,3). Unii savanti psihologi definesc

acest fenomen ca un complex al inferioritatii $1 motiveaza acest moment prin aceea ca “eul ideal”
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nu se oglindeste, reflectda in “eul real”. Cerintele, dorintele sunt, dar pind la realizarea lor este
destul de mult, se cere multa activitate, eforturi si solutionarea barierelor, obstacolelor, depasirea
lor, ceea ce pentru un timid este destul de dificil. In rezultat, apar tot mai frecvent calitatile
caracteristice timiditatii. Timizii devin vulnerabili, pierd increderea in fortele proprii, controlul
actiunilor, comunica, explica destul de greu cele de ce au nevoie, deseori tremura, inrosesc la
orice pas, au tendinta de a exagera conflictele.

Complexele de inferioritate, dupa cum mentioneaza mai multi savanti ( 7,8,10 ), deseori pot
aparea ca rezultat al modelelor gresite de comportare invatate din familie. Cele doud modele
importante de comportare feminind si masculind, pe care copilul le invatd in familie, sunt:
imaginea mamei — de la care afla ce anume reprezina feminitatea, si, imaginea tatdlui — care
devine ca simbol a ceea ce prezinti masculinitatea. In dependenta de identificarile ficute de copil
si de imaginile transmise de cei doi parinti, pot aparea diferite forme de manifestare in
comportare mai putin pozitive, intre care sitimiditatea.

Ca orice complex de inferioritate sau tulburare emotionald, timiditatea poate fi depasita.
Conditia de bazi pentru depasirea timiditatii este ca cel ce are aceastd problema sa-si doreasca sa
o depaseasca.

Scopul cercetirii — a depista timiditatea la adolescenti ca calitate personald si a dezvalui

posibilitatile de combatere a efectelor negative ale acestei calitati.

Metodologia ce rcetarii

Pentru a depista formele de manifestare a calitafilor personale la adolescenti in cercetare am

aplicat urmatoarele metodici aprobate:
Proba I. Chestionarul de personalitate FPI, forma B, autor F. Fahrenberg, H.Selg,
R.Hampel.
Chestionarul FPI este utiilizat la diagnosticarea starilor si insusirilor de personalitate in
procesul de adaptare sociala si de reglare comportamentala.

Forma B a chestionarului contine 114 itemi si se administreaza in grup sau individual (fara
limita de timp) persoanelor cu nivel educational si dezvoltare intelectuald medie, capabile sa
surprinda semnificatia itemilor.

Scala a VIll-a — Inhibitie. Valoarea mare de testare indica timiditate, inhibare in contactul
Cu alte persoane, incapacitate de contact, neliniste, tremuraturi, paloare i roseatd, tulburari
digestive. Valoarea mica indica dezinvoltura, incredere in propriile puteri, disponibilitate de a
actiona, abnegatie.

Proba I1. Chestionar caracterologic, autor T.V.Matalina.
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Chestionarul caracterologic a fost elaborat in baza binecunoscutelor teste de personalitate
( Eysenck, Cattell, Leonhard etc.). El cuprinde 60 de itemi ce determind doua caracteristici ale
personalitatii adolescentului: extraversiunea si nevrotismul. Coraportarea acestora permite o
eventuald tipizare a caracterului si elaborarea in baza ei a diverselor recomandari. Testul poate fi
aplicat persoanelor intre 12 — 17 ani si 151 gaseste o arie largd de utilizare si in orientarea scolara
siprofesionala.

Tipul 6. E: 0-4; N: 16-20.

Visator, sensibil, stapanit, echilibrat, timid, in situatii necunoscute. Evitd anturajul aglomerat.
Nu crede in propriile puteri. Nu face panica, nu dramatizeaza lucrurile.

Tipul 18. E: 4-8; N: 16-20

Tip empatic, predispus sd-1i sustind pe cei mai slabi. Prefera relatiile intim-amicale. De regula,
are dispozitie neutrd, tinzand spre tonalitati minore. Timid, calm, modest, neincrezut in sine,
contemplativ. In conditii dificile devine suspicios si incordat.

Tipul 31. E: 8-12; N: 12-16.

Timid, indiferent, devotat. In anturajul celor apropiati manifesta mult spirit de observatie si
umor rafinat. Predispus catre relatii confidengiale. Evita situatiile periculoase. Nu suportd
tempoul impus din exterior. Ia decizii promte. Deseori regretd unele fapte si actiuni. De regula,
s€ acuza numai pe sine.

Rezultatele cercetarii

La experiment au participat studentii grupei 103 de la Facultatea Pedagogie a Universitatii de
Stat din Tiraspol cu sediul in Chisindu. In grupa 103 sunt 25 studenti. La proba I au participat 15
studenti, la proba Il — 21 studenti.

La proba | “Chestionarul de personalitate FPI“, forma B, autor F.Fahrenberg, H.Selg,
R.Hampel studentii au fost rugati sa raspundd sinceri la intrebarile chestionarului prin
raspunsurile “da“ sau “nu“, indicAnd cum se poate mai bine felul fieciruia de a fi. In urma
prelucrarii datelor studentii au acumulat un anumit punctaj la fiecare din cele 12 scale: I —
Nervozitate, Il — Agresivitate, Il — Depresie, IV — Emotivitate, V — Sociabilitate, VI — Caracter
calm, VII — Dominare, VIII — Inhibitie, IX — Fire dischisa, X - Extraversiune / introversiune, XI
— Labilitate emotionald, XII — Masculinitate — feminitate. La prezentarea datelor se va atrage
atentie In mod special la scala VIII, care indica timiditatea respondentilor.

Rezultatele sunt prezentate in tab.NI ( vezi tab.NI ).
Tab.NI. Timiditatea la adolescenti (Rezultatele experimentului de constatare; Proba Nr.l,

“Chestionarul de personalitate FPI”, forma B, gr. 103, Facultatea Pedagogie, UST )
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Conform rezultatelor cercetarii din cei 15 studenti numai - 1 (6,2 %) nu este timid, ceilal{i —
14 ( 93,8 % ) manifesta timiditate cu diverse grade de dificultate. Astfel din cei 14 studenti, 5
( 33,3% ) studenti manifesta timiditate la 60,0 %, avand si ceva rezerva de curaj, alti 5 (33,3%)
din ei manifestd timiditate la 80,0% cu o rezerva de curaj, activism $i mai mica, iar 4 ( 26,6% )
din ei au o timiditate destul de ridicata, la 90,0 %, rezerva de curaj, activism 1n activitate fiind

destul de redusa.
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La proba Il “Chestionar caracterologic*, autor T.V. Matalina din 25 studenti ai grupei 103 au
participat 21 studenti. Studentii au fost rugati sa raspunda sincer, utilizind raspunsurile “da‘“ sau
“nu‘ la intrebarile chestionarului. Rezultatele sunt prezentate in tabelul N2 ( vezi tab. N 2).

Tab. N2. Forme de manifestare a extraversiunii, nevrotis mului la adolescenti

(Rezultatele experimentului de constatare, Proba II, “Chestionar caracterologic”, autor
T.V.Matalina)

N Calitati personale Minciu-
D/o NP na
Extraversiune Nevrotism
1. | Doina A. 16 7 9
2. | Valeria B. 10 14 3
3. Irina B. 20 17 1
4. | Alina B. 13 17 2
5. Vitalii B. 7 12 5
6. | Elena C. 17 22 8
7. | Diana C. 16 19 4
8. | Cristina C. 14 17 2
9. | IrinaC. 14 12 3
10. | Elena C. 13 16 2
11. | Diana C. 15 22 3
12. | Olga G. 11 21 4
13. | Tatiana L. 11 16 3
14. Diana N. 9 22 4
15. | EvelinaM. 12 13 5
16. | AnaP. 16 18 3
17. Irina U. 13 21 2
18. | RitaT. 14 9 3
19. Victoria S. 10 14 4
20. Maria $. 17 19 2
21. | Consuela V. 16 19 4

In baza chestionarului dat se pot determina calitatile personale la mai multe tipuri de
personalitate, din aceste considerente mai jos vor fi prezentate tipurile de personalitate, carora le
este caracteristica timiditatea ca trasatura de caracter. Chestionarul dat scoate in evidenta trei
tipuri de asemenea personalitati: tipul 6. E: 0-4; N: 16-20; tipul 18. E: 4-8; N: 16-20; tipul 31. E:
8-12; N: 12-16. Rezultatele, care le-au obtinut respondentii la aceste trei tipuri de personalitate
sunt prezentate n tabelul N3 (vezi tab. N3).
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Tab.N3. Timiditatea si formele ei de manifestare la adolescenti (Rezultatele

experimentului de constatare, Proba Il,“Chestionarul caracterologic”, autor T.V.Matalina,gr.103)

Timiditatea la tipuri de personalitate

N
D/o NP Tipul 6 Tipul 18 Tipul 31

E N E N E N

0-4 16-20 4-8 16-20 8-12 12-16

1 Doina A. - - - - - R
2. Valeria B. - - - - 10 14
3. Irina B. - - - - - R
4, Alina B. - - - - N R
5. Vitalii B. - - - - - R
6. Elena C. - - - - N R
7. Diana C. - - - - N R
8. Cristina C. - - - - - R
9. Irina C. - - - - - R
10. Elena C. - - - - _ R
11. Diana C. - - - - - R
12. Olga G. - - - - - -
13. Tatiana L. - - - - 11 16
14. Diana N. - - - - - R
15. Evelina M. - - - - 12 13
16. AnaP. - - - - N R
17. Irina U. - - - - - R
18. Rita T. - - - - - R
19. Victoria S. - - - - 10 14
20. Maria S. - - - - - -
21. Consuela V. - - - - - R

Asadar, dupda cum dovedesc rezultatele cercetirii la unii adolescenti timiditatea este o
trasdturd specifica de caracter, care-i caracterizeazi ca personalitate. Din cei 21 studenti, 4
(19,0 %) au tipul 31 de personalitate, la care timiditatea este pe primul loc in grupul trasaturilor
de personalitate si se adaugd siacel moment, ca asa oameni sunt indiferenti, dar devotati. Ei de
obicei manifestd mult spirit de observatie, au un umor rafinat. Sunt predispusi catre relatii
confidentiale, pot pastra secretele, nu se Tmpart cu ele cu colegii. Au un tempou al lor in
activitate si 1l mentin constant, greu incalca ritmul, aproape ca nu se observa, nici nu incearca.
Deseori regretd unele fapte si actiuni, dar de reguld in toate se acuzi numai pe sine, fiindca

singuri sunt constienti de actiunile lor, competentele lor. Cele mentionate le caracterizeaza
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perfect pe cele patru persoane, la care a fost depistatd timiditatea ca trasaturd predominanta de
caracter.

CONCLUZII

Caracterul la om se formeazi pe parcursul vietii. In perioada adolescentei are loc stabilizarea
personalitatii, trasaturilor predominante de caracter, care-l caracterizeazd pe adolescent ca
personalitate. Din structura caracterului conginutul include orientarea personalitatii, valorile,
interesele, motivele actiunilor ei, iar trasaturile de caracter predominante asigura forma
caracterului. Pentru patru din cei doudzeci si unu studenti timiditatea este trasatura de caracter
predominanta specifica lor, asa este firea lor si daca am incerca sa cerem ceva mai mult de la ei
intr-adevar ar deveni ridicoli. Au si ei un activism, dar destul de calculat si moderat, se supara si
ei, dar nu exteriorizeaza neplacerile, furtunos, violent chiar ca unele persoane.

Alta-i situatia, cd in anumite imprejurari poate fi timid aproape fiecare din noi. La proba
precedentd din 15 studen{i numai o persoand nu-i timida, ceilalti studenti manifesta diferite grade
de timiditate. Acest moment nu-icel mai reusit la ei si cere corectie.

Conditiile actuale de viatd si activitate sociald cer de la tineri sd se poatd impune, sa-si
dovedeasca , sa-si pund in valoare calitatile personale pentru a avansa, a se afirma social si daca
adolescentul nu se orienteaza la timp aceasta 1i poate impiedica, deveni un obstacol destul de
serios 1n viata si activitatea personala.

Mijlocul cel mai eficace de a inlatura timiditatea la copii, preadolescenti, adolescenti este de
a-1 include in colective active 1in care existd o oarecare intimitate si confort de grup. Evaluarea
pozitiva, cu tact sporeste increderea in fortele proprii si creeazi o integrare activa a persoanelor
timide in viata de fiece zi. Trebuie de avut in vedere, ca societatea competitiva creeazi exces de
cerinte privind autocontrolul modului de a se exprima si favorizeazd exprimarea, activarea
persoanelor timide.
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OnbiT Pecnnyosinku benapychb: cogep:kanue odpa3oBanus aeTei
A0 LIKOJBLHOI0 BO3PACTa ¢ TS2KeJIbIMU MHOKECTBEe HHBIMH Hapy 1lle HUAMH
Jemex E. A., 3aBenyroumii kadenpoit onuropperonenaroruku bI'TTY um.M.Tanka,
KaHIuJaT MCUXOJIOTMYCCKHUX HAYK, JOLCHT
Summary

This article presents the structure of educational programmers for children of preschool age
with severe difficulties, who are taught in educational institutions of a new type.
Key words: preschool children with severe and multiply difficulties, educational process.
Pe3iome

B craTtbe npuBOAMTCS CTPYKTYpa Y4eOHOW TPOTPaMMBbI ISl I€TeH JOIIKOJIBHOTO BO3pacTa
C TSDKEJIBIMM M MHOXKECTBEHHBIMH HapyIIEHUSMH, OOydaroIMXCs B YCIOBHUSIX YUpeKICHUH
HOBOTO THUIIA.
KiiroueBble cjoBa: JOUIKOJIBHUKM C TSDKEJIBIMA M MHOXECTBEHHBIMM HAapyIIEHUSIMH,
00pazoBaTeIbHBIN MPOLIECC.
Pa3zButue pebeHka C TKEIBIMH MHOMKECTBEHHBIMU HApPYIIEHUSMHU IMOJYMHEHO OOIMM

3aKOHOMEPHOCTSIM OHTOT€HETHUYECKOTO Ppa3BUTUS JIETeH, OJHAKO MMEeT CcreuupuyecKiue
0COOCHHOCTH, OOYCIIOBJICHHBIE CTPYKTYpOHl HapyIIeHWH IO3HABATENbHOW NEATENbHOCTH U
HIMOIMOHAIILHO-BOJIEBOW  Cdephbl. YCIOXKHEHUE CTPYKTYpbl Jnedekra, MposBISIOmEecs B
KOMOMHHUPOBAHUU COYETAHUS PA3HBIX HapyLICHUW, CO3/[1al0T KAYECTBEHHO HWHBIE BapUaHTHI
JM30HTOTeHE3a, HE CBOJASAIMECS K MPOCTOH CyMMe NaTOJIOTMYECKHX dJIeMEHTOB. B Hamein
CTpaHe Takue JeTH OOydYaloTcsi B YUPEXKJICHHUH oOOpa30oBaHMs HOBOTO THNA — IIEHTpe
KOPPEKIIMOHHO-Pa3BUBAIOIIETO 00 yueHus u peadbunurtanuu (manee - Llentp).

B cBs3BU ¢ 0oTCyTCTBHEM MpPOrpaMMHOTO oOecreueHus 00pa3oBaTeNbHOTO MpoIiecca st
Takux JomKoiIbHUKOB B 2010 - 2012 ronax no 3aka3y Munucrepcrsa oopazoBanus PecriyOnuku
Benapych HaMH OCYILECTBIISIIOCH PYKOBOJCTBO oTpacieBod Temoil «Hayunoe oGocHOBaHUE U
pa3paboTka MporpaMMHOTO OOecIiedeH s 00pa30BaTEIBHOTO MPOIecca TSt IeTeH JOIIKOJIEHOTO
BO3pacTa B YCJIOBMSX IIEHTPAa KOPPEKIMOHHO-PA3BUBAIONIIEIO OOYUeHUS M peaOMIMTALH.
PesynsraToM pabOThl BPEMEHHOIO HAYYHOTO KOJUIEKTHBA CTal Y4EOHBIM IUIAaH W y4eOHBIC
IpOrpaMMbl 110 BOCBMH 00pa30BaTEIbHBIM 00J1aCTSM.

B kadecTBe OCHOBOIIOJNATAIONMX BBICTYIMUIN CICAYIONME WUICH MOCTPOSHUS YdeOHOM
OpOrpaMMbl Il  BOCHUTAaHHUKOB IIEHTPAa KOPPEKIMOHHO-Pa3BUBAIOIIETO OOy4YeHUS W
peaduIHTaIINN.

Hnousuoyanvuoiii. u oupgepenyuposanusviii no0xXo0 8 00yUeHUU, BbICMPOCHHBIU HA
ouazHocmuyecKoli OCHoge. XapakTep 00ydeHUsl BOCTUTAHHUKOB IIEHTPa HE HAXOUTCS B IPSIMOI
3aBHCHUMOCTH OT JWHAMUKA BO3pacTa, a B OONBIICH CTENEHU OIpENeNseTcss CTPYKTYpou

HMCIOIIN XCs1 HapymeHHﬁ. B cBsi3u ¢ 9THUM, BOSpﬂCTHOﬁ KpI/ITepI/H‘/‘I HC SABJIACTCA OIIPCACIIAOIM
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B BBIOOpE cojepkaHus 00ydeHus, peOCHOK EePeBOAUTCS Ha CIACAYIO MM meproi O0ydeHUs BHE
IOpsIMOM 3aBUCHMOCTH OT YCBOCHMS MaTeprayia. BakHbBIM 37eMEeHTOM OOy4deHHS M BOCIIHMTAHUS
JTOIKONBHUKOB LleHTpa sBIseTCs IMarHocTWKa YPOBHS HMX pa3BuTHs. Jlaxke MUHHMMAaTbHBIE
W3MCEHECHUS B 3HAHUSX, XapaKTepe BBITIONHEHUS ACHCTBUIA, B OOIIEHUH CIIEAYeT CBOEBPEMEHHO
BBISIBJISITh M HAa WX OCHOBE CIPOUTH JaipHedmyro pabdory. C pesynbratamMu HaOII0ICHUIA
HEO0OXO0MMO 3HAKOMUTb POIUTENEN JUIsl KOOPJMHALMM COBMECTHBIX YCHJIMH CHELMaIMCIOB U
BOCITUTaHUs B ceMbe. B CBs3M ¢ 3TUM, EpCHeKTUBHOE MJIaHUPOBaHUE PAOOTHI C TAKUMU JIEThMU
JIOJKHO OCYINIECTBIISATH HE O0iee YeM Ha MECSIl, B OTJICJIBHBIX CIIY4asiX MOKET OCYIICCTBIIATHCS - Ha
HEJIeITO.

Cruoicennviti memn oOyyenus. B CUIy WHEPTHOCTH, TYTOIOJBUKHOCTH OCHOBHBIX
HEPBHBIX MPOIIECCOB BCS MCUXUUECKAsl ACATENbHOCTh TAKUX JIe TeH MpOTEeKaeT 3aMe IeHHO. J{ms
TOr0 4TOOBl CcOpMHPOBATH TMPEIMETHBIE, MPEIMETHO-UTPOBBIC, POJIEBBIE JEHCTBUS,
MPOCTEHIINE HABBIKM U YMEHHS TpeOyeTcs CyIIECTBEHHO OOJbIle BpeMeHHU, YeM s peOeHKa ¢
HOpMaJIbHBIM HMHTCJIJICKTYAJIbHBIM Pa3BHUTHCM. HpI/I 9TOM YBCIMYUBACTCA MPOAOJIKUTCIBHOCTD
KQXJI0TO dSTana (QOpPMHPOBAHHMS HAaBBIKOB W yMeHUH. CTelneHb CHUKEHUS WHTEIUICKTa B
3HAYUTEIbHON Mepe JAeTEpPMUHHUPYET BO3MOKHOCTH OBJIQJCHHS JIOOOW JEeATENIbHOCTHIO B
JOILIKOJIBHOM BO3pacTe. 3aMeAJCHHBIN TeMIl 00y4eHHs OMpeesseT MHOTOKPATHOE MOBTOPEHHE
OJTHUX U TEX )K€ NeHUCTBUMH.

Cmpykmypuas npocmoma cooepaicanusi sHanuil u ymenutl. B mpomecce GopmMupoBaHust
JESTEIIBHOCTA 0c000€ MEeCTO 3aHMMaeT oOydeHue nered nerctBusM. JIroboe neiicTBue, maaxe
caMoe IIpOCTOE€, COCTOMT U3 psaa onepauui. M3-3a HapyleHHNM aHAIUTUKO-CHHTETAYECKON
JeSTeTbHOCTH PeOEHOK CaMOCTOSITENIbHO ClieNaTh 3TOro He Moxer. [loaToMy B mpolecce ero
o0ydeHwus JTIFOO0MY JIEHCTBUIO HEOOXOAUMO BBIICTUThH KOKIYIO OTEPAIlUIO B IEIIOYKE, IPUBIIE-
Kas K Heil ero BHUMaHue, QUKCUPYS €€ B3IVIS0M U COBEpPIIAsi €€ CO CIIOBECHBIM MOIKPEIIIICHUEM.
TombKO MHOTOKPAaTHOE MOBTOPEHHE TaKOH NHPOLEAYpPHl MO3BOJHUT PEOCHKY MOHSATH CMBICI
OTJICJIBHBIX ONepaIluii U 3alIOMHHUTH MOPSIOK UX BHIMOTHEHUS.

Konyenmpuueckoe napawueanue mamepuana, nosmoprnocms 6 ooyuenuu. Conepxxanue
y4eOHOI MporpaMMbI CTPYKTYPHPOBAHO B COOTBETCTBUU C Meprojamu oOydeHus: 3-4 roga, 4-5
ner, 5-6 gner, 6-7 ner, 7-8 mner. O3HakOMJICHHE JETeH C OIPECICHHON 001acThio
JNEHCTBUTENBHOCTH OT dTalla K 3TAMy YCIOXKHSETCA, T.€. COIEp)KaHWE OJHOW U TOHM K€ TEeMbI
PAaCKpBIBACTCS B CIECAYIOIMICH MOCIEIOBATEIBHOCTH  IIPeAMETHAS, (PYyHKIIMOHATbHAS, CMBICIOBAs
CTOPOHBI, cepa OTHOIICHUM, TPUIUHHO-CIICJICTBEHHBIX, BPEMEHHBIX U MPOUYUX CBSI3CH MEXIY

BHEIIHUMH MpPU3HAKaMU U (YHKIMOHAIBHBIMU CBOMCTBAMH.
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HeoOxoaumMocTh HOBTOPHOCTM B OOy4€HHMM TakMX JOMIKOJbHHMKOB  BBbI3BaHA
ocobeHHOCTAMH (DOPMUPOBAHUS Y HUX YCIOBHO-pe(uIeKTOpHBIX cBsseill. Hampumep, muorume
YMEHM S, He0OXOAUMBI€E 1JIsl UTPBI, POPMUPYIOTCS Ha 3aHATUSIX 110 «[IpeaMeTHON nedarenbHOCTH
U B TOBCEIHEBHOM JXM3HM, B TPOIECCE CTAHOBJICHUS HABBIKOB camooOcmyxuBaHus. [lpu
MJIAHUPOBAHUM PAOOTHI TTO BCEM 00pa30BaTEIBHBIM 00JIACTSAM HEOOXOAMMO YUUTHIBATh JAHHBINA
acriekt. EnmHCTBO TeMmaTHK ~ HEOOXOAMMO OTCIEXHBATh (Hampumep, Tema «Oaexaa,
IPOXOJUT U Yepe3 caMooOIyKUBAaHUE, U Uepe3 UIPY, U Uepe3 N300pa3sUTEIbHYIO AEATEIbHOCTD,
U yepe3 KOMMYHUKAIUIO U T.11.).

Camocmosmenvnocms u aKmueHocmb pebenka 6 npoyecce obOyuenus. Y JeTed ¢
TSDKEIBIMH MHOXKECTBEHHBIMH HAapYIICHUSIMH )K€ Ha PaHHHX JTalax OHTOTeHe3a SPKO
IPOSIBJISIETCS] CHU)KEHHE NTO3HABATENbHOM aKTMBHOCTH M OTCYTCTBHE MHTEpEca K OKPY)KaroLlIeMy
mupy. [Io3TOMy OHM HYXIAOTCAd B NOCTOSHHOW AKTUBHU3UPYIOLIEH CTUMYISIIUMA HW3BHE.
AKTUBHOCTP UM  CaMOCTOSATENIBHOCTh peOeHka B  mporecce (GopMHUpOBaHHS HABBIKOB
o0ecrieunBaroT Pa3HOOOpa3HbIE IPUEMBI M METO Bl OOYUICHHS B Pa3TUYHBIX codeTaHusX. Ocobdas
pOJb MPU 3TOM MPHHAICKUT MPAKTUYECKUM W HaIsSAHBIM MeronaMm. Ha mepBbIx 3Tamax
(GopmupoBaHus JeMCTBUI OOJblIOE 3HAYEHHE HMMEET MCIONb30BaHME TaKMX IMPHEMOB, Kak
COBMECTHBIE JIEWCTBUS peOCHKA U B3POCIIOrO, BHIIOJHEHUE JETbMH JCHCTBUI MO MOAPaKaHUIO
B3pOCJIOMY, IO 00pasily, IEMOHCTPUPYEMOMY B3pocibiM. CIIOBECHAss MHCTPYKIIUS M JACHCTBUS
JieTelt o cOOCTBEHHOMY 3aMbICITy MCIIONB3YIOTCS Ha 3Talle 3aKperjieHus] U MOBTOPEHUsI (OPMH -
pyeMbix gaevictBuii. OHM TPUMEHSIOTCS Ha (POHE BBICOKOM HSMOIMOHAIBHON aKTHBHOCTH
mejarora M JETe, YTO IO3BOJISIET MPHUBJIEYh BHUMAaHHE, BBI3BATh MHTEPEC K COACPIKAHUIO
NEUCTBUS y KaXIOTO peOEHKa, HalagUTh MOJOXKHUTEIbHBIM 3MOLMOHAIBHBIN KOHTAKT MEXIY
B3pOCIBIM U PEOCHKOM, MOCTENEHHO MEPEPaCcTAIONMid B COTPYAHHYECTBO, KOTOPOE CTAHOBUTCS
HEOOXOAMMBIM YCIIOBHEM pa3BUTHUs peOEHKa.

B ocHoBe yueOHOI mporpamMMbl JIe)KaT TAakKe MOJOXKEHHS O TOM, 4TO (HOpMUPOBaHUE
HaBBIKOB TpeOyeT KOMIUIEKCHOTO IOJAX0/a, CHUCTEMAaTUYECKOW JUIMTENbHOM KOPPEKLHOHHOM
paboThl, OpraHW3allid Ha BCEX BO3PACTHBIX JTamax, OCOObIX YCHIIUH, TEepIeHUus u
HACTOMYMBOCTH CO CTOPOHBI JIETEH, CIIEUATMCTOB U POJUTEICH.

VYuebHasg mporpamma s BOCIHTaHHUKOB LIeHTpa COCTOMT M3 y4eOHBIX MPOTPaMM IO
CIIeAyIOLMM  0o0pa3oBaTeNbHbIM  OOJAcTsIM,  COCTAaBISIIOLMM  0a30BbIi ~ KOMITOHEHT:
«CamooOcnyxuBanue»,  «KommyHukamus»,  «CeHcopHas — ctumynsauus»,  «[IpenmerHas
JeaTeNbHOCThY, «I u  mupy, «Urpa», «300pazutenbHas JesTEIBHOCTEY, «My3bIKalIbHO-

PUTMHUYCCKHEC 3aHATH D).
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L]env oOpazoBatenbHON o0OmacT «CaMOOOCTY)KHMBaHUE» 3aKIIOYAETCS B TOM, YTOOBI
IIOMOYb JIETSIM OOPECTH MAaKCMMAaJbHO BO3MOXKHYIO HE3aBHCHUMOCTb B paMKax Y/IOBJIETBOPEHUS
OCHOBHBIX JKU3HEHHBIX MOTPEOHOCTEH, U B 3aBUCHMOCTH OT MHAMBHAYaJIbHBIX BO3MOKHOCTEH
KKI0TO peOeHKa OBJa/eTh HEOOXOIMMBIMU YMEHMSIMHU, MO3BOJISIONIMMH OOCITY)KUBATh ceOs U
MPOSIBJIATH OBITOBYIO CAMOCTOSATENbHOCTb.

JanHas nenp peanusyeTcs Yepe3 peuieHue CIeAyloImX 3aday: GopMUpoOBaHHE HaBBIKA
NPUHUMATh MUIY C MaKCUMalbHO BO3MOXHBIM CHUKEHHEM YPOBHS OKa3blBaeMON peOeHKY
noMonm; (opMHpPOBAHHME CAMOCTOSITEIBHOCTH B JEWCTBUSX MO OACBAHHUIO M Pa3/IeBaHUIO
OJIeXK/Ibl ¢ MaKCUMAaJIbHO BO3MOKHBIM CHM)KEHHEM YPOBHSI OKa3bIBA€MOIl pEOCHKY MOMOIIM;
(dopMUpOBaHHE CAHUTAPHO-TUTHEHUYECKUX HABBIKOB C MaKCHMAJIbHO BO3MOKHBIM CHUKEHHEM
YPOBHSI OKa3blBaeMoil peOeHKY MOMOIM; OBJIaJIcHHME pPEOEHKOM HaBBIKAMU TMTHEHHYECKOIo
yX0/1a 32 CBOMM TEJIOM ¢ MAaKCHMAJIEHO BO3MOKHBIM CHHKEHHEM YPOBHS OKa3bIBa€MON PEOCHKY
HOMOIIM.

Cmpykmypa VuebHoll npocpammol no obpazosamenbHOU obnacmu
«Camoobcnyscusanuey. YdeOHas Mporpamma MpeaycMaTpyUBaeT CIEAyIOLe pa3aeibl: IpueM
NUIM, OJIEBaHME M pa3[eBaHHe, I[I0JIb30BAHME TyaJleTOM, TUTHWEHa Tela. 3aHsTUs 10
oOpazoBaTenbHON 061actu «CaMo00CIy)KUBaHUE» MPOXOAST B MIIAJUIEH U CPelHUX TpyHIax,
Jlajiee TPOMCXOIUT 3aMEHA Ha 3aHSTHS 10 oOpa3oBaTenbHON obmactu «S u mupy». st kKaxmaoro
nepuoaa oOydeHHs ONpeseseHbl OCHOBHBIE 3ahaud. PaboTa mo ¢opmMupoBaHUIO y JeTei
HaBBIKOB CaMOOOCITYKHBaHUS B yciaoBUsX LleHTpa ocyiecTBisieTcs Kak Ha 3aHATUAX, TaK U B
X0J1e 0OBIYHOTO B3aMMOACHCTBHUS C pEOCHKOM.

OCHOBHOU yenvio 00pazoBaTenbHOM oOMacTH «KoMMyHUKAIUsy sBISETCS OOydeHHe
KOMMYHHUKAIIMA KaK OCHOBBI HOPMAJIHM3AlMU >KU3HEICSTENbHOCTH, BKIIOYCHHE B COLIMAIBHO-
SMOIIMOHAJIbHOE B3aUMO/ICHCTBHE.

[IporpamMHOe cofiepKaHue peliaeT Cleaylme 3aoayu: GopMUpoBaHUue CIOCOOHOCTH K
3pUTENBHOMY U (WJIM) CTyXOBOMY COCPEIOTOUYEHHUIO Ha TOBOPSINEM M (MJIH) )KECTUKYIIHP YIO IIEM
KOMMYHUKaTHUBHOM TIIapTHEpE, <TOBOPSIMX» W MY3BIKaJbHBIX HWIPYIIKAX, TaKTUIBHO
BOCIIPUHUMAEMBIX M TIpaUUecKUX CHUMBOJAX; PaclpelleIeHUI0 BHUMAHMUS MEXIY >KElIaeM bIM
OpeaIMEeTOM ¥ KOMMYHUKATHBHBIM TAapTHEPOM (CHMBOJIOM), CHMBOJIAMH B  COCTaBe
9J€MEHTAPHBIX KOMMYHUKATUBHBIX MpPHCHOCOONeHui; (opMHpoBaHHE CHOCOOHOCTH K
MNOJNPAXKAHUIO  AMOLHMOHAIBHO-TAKTHJIGHBIM,  KECTOBBIM M BepOalbHBIM  Crioco0am
B3aUMOJICHCTBUSL C KOMMYHMKATUBHBIM ITAPTHEPOM, €TI0 OBITOBBIM, COOTHOCSIIM, OPYAUHHBIM
U TPEIMETHO-UTPOBBIM  JICHCTBUAM; COONIONEHUIO OYEPEAHOCTH TIPH  BBINOJHECHHUH

COOTBCTCTBYHOIIIMX HWMHUTAIIMOHHBIX JEeiCTBUIl B paMKax SMOLIHWOHAJIBHOTO CHUTYaTUBHO-
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JUYHOCTHOTO, JIMYHOCTHO-/IEJIOBOIO M MPEIMETHOIO OOILEHUSI CO B3pOCIbIM; (HOpMUPOBAHUE
MOHUMaHHSI HEOOXOIMMOCTH KOMMYHUKAIIUH, TMOCIEACTBHI KOMMYHHKATHBHOTO MOBEICHUS;
CUMBOJIMYECKU 3aJJaHHOM MOCIEeI0BATENbHOCTH OCYIIECTBICHUS JEHCTBUN «CHAYajga - MOTOMY,
UX 3aBEPIICHHOCTH B paMKaX KOHKPETHON €XEIHEBHO MOBTOPSIOUICHCS JI€ATEIbHOCTH;
MOHMMAaHHS TOJHMCEMAHTUYHOCTH COJAEP)KaHMSI TAaKTHJIBHO BOCIPUHHUMAEMBIX U TpaduuecKu X
CUMBOJIOB, XECTOB M CJIOB B COCTaBe OOpalieHWi W KOMMEHTapUeB KOMMYHUKATHBHOTO
napTHepa; AaKTUBHU3allUs COOTBETCTBYIOILIETO perepTyapa OTBETHOIO KOMMYHUKATHBHOIO
MOBEJCHUS U (POPMHUPOBAHUE JOCTYMHBIX PEOCHKY COIUATBHO MPHEMIIEMBIX CPEJCTB OO ICHWS,
CaMOCTOSITEIbHO ~ WMHUIIMUPYEMBIX  KOMMYHUKATHBHBIX  CHTHAJIOB; dopmupoBanmne
KOMMYHUKATUBHBIX HABBIKOB M CIOCOOHOCTH K HMX aKTyaJIM3allUM B PA3IUYHBIX CHUTYaI[HsIX
OOIIeHHS], CBS3aHHBIX C HEOOXOAWMOCTBIO MPUBJICUCHUS BHUMAHUSA K cebe, IPYTUM JIOISIM,
o0beKTaM ©  COOBITHSIM; BBIPAKEHUSI TMPUHATUS/COTIACUS U  OTKIOHEHHS/HECOoriacus,
MPOCHOBI/TPe0OBaHUS; pealn3alu BbIOOpa MpeaMeTa W aKTMBHOCTH; COI[MaJIbHOM OTBETHOM
peaknuu Ha oOpaimmeHHs coOeceqHNKa, KOMMEHTHPOBAHUS, TPEAOCTABICHUS U 3ampoca
uH(opMannu; BeipaxxeHus: koM GopTta/nuckom popra, SMOIIMOHAIBHBIX COCTOSHUN U perepTyapa
MPOCOIMATBHOIO TTOBEJCHUSI.

Cmpykmypa yuebHot npocpammsl no obpazogamenvrol oonacmu « Kommynukayusy. YdeOHas
IporpaMma npeaycMaTpuBaeT clienyomme pasaensl: «Baumanue - Cioymanuey, «murtamnus -
CobOmonenue ouepenHoctn», «llonmmanue - OTBeThl Ha KOMMYyHUKanuioy», «lIpuMeHenue
KOMM YHUKaTUBHBIX HaBBIKOB - [nanor». [lpuBenennas kareropusaius He cllydaiiHa, TOCKOIbKY
«BHUMaHUE» JIGKUT B OCHOBE TAaKUX 0A30BBIX COCTABIISIONIM X KOMMYHUKAIIUH KaK «CITyIIaHue,
«muranusy u «CoOmoaenue odepenHoctu». OHM B CBOIO  OYEpPEIb BBICTYIAIOT
npeanocsuikamMu «llonumanus» u «OTBETOB HA KOMMYHHUKALIMIO», YTO B I[€JIOM CIHOCOOCTBYET
«IIpyuMeHeHnI0 KOMMYHUKATUBHBIX HAaBBIKOB» W ydacTuio B «/lmanore». Kaxapiii nepuon
oOyueHus1 3aBepIIACT Cs MPUMEPHON TEMAaTHKON JUTAKTUYECKU X UTP U yIIpaKHEHUH, Oecet.

B kax10M KOHKpPETHOM ciy4ae 11e1eco00pa3Ho Co3/1aBaTh HHIANBUIYAIbHYIO IPOTPAMMY
0o0yueHUs, TPOECKTUPOBATH IOCIEIOBATEIBHOCTh, COJCPKATETIBHOCTh M HWHTEHCHUBHOCTH
M3Yy4eHUs MaTepuaia ¢ y4eTOM JOCTYITHBIX PeOCHKY CPEACTB OO ICHUSI.

L]env oOpazoBaTenbHOM 00sacTu «CeHCOopHash CTUMYIISIIUS» — 00eCIIedeHue CEHCOPHOTO
pa3BUTHUS peOCHKa TOCPEICTBOM CO3/aHUS CIEUUATbHBIX YCIOBHH, CHOCOOCTBYIOIIM X
peanu3anuy MOTEHIMAIBHBIX BO3MOKHOCTEH CEHCOPHOTO Pa3BUTHS BOCIUTaHHUKOB LleHTpa.

3adauu: pa3BUTHE CEHCOPHBIX (QYHKIHI; OPMUPOBAHUE CEHCOPHBIX ITAJOHOB IIBETA,
GopMBI, BEITWUYWHBI; Pa3BUTHE 3PHUTEIBHO-MOTOPHOM KOOpAWMHAUMUA H  (yHKIIMOHAIBHBIX

BO3MOXKHOCTEH KHCTH M IIaJbLICB PYK, a TaKxKe (bOpMI/IpOBaHI/Ie MMPOCTPAHCTBCHHBIX U
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BPEMECHHBIX IPEACTABICHUN W KOPPEKUMHU HMX HApYyLUIEHHM BO B3aHMOCBS3H C Pa3BUTHEM
AMOLIMOHAJIBHOIO, PEYEBOro, IPEIMETHO-ACHCTBEHHOTO M MIPOBOIO B3aUMOJEHCTBUSA C
OKp Y’Kar0 IMMU.

Cmpykmypa yuebHnou npocpammvl no obpazoeamenvhou obdracmu «Cencopnas
cmumynsayusy. — YdeOHas @porpaMma BKIIOYAET psA  Pas3liesioB: PpPa3BUTUE TAKTHUIIBHOTO
BOCTIPUATHS; Pa3BUTUE BECTHOYISIPHOTO arapara; pa3BUTHE 3pPUTEIBHOTO BOCIPUSATHS,
pa3BUTHE CIYXOBOIO BOCIIPUATHS; Pa3BUTHE OOOHSIHUS U BKyca.

L]env obOpazoBarenbHON 00nacTu «lIpeomemuas desmenbHOCMbY - CO3TAHUE YCIOBUU IS
YCBOEHMSI pPEOEHKOM CTPYKTYp IpPEIMETHOIO JEHCTBUS B COBMECTHOW JIESATENBHOCTH CO
B3pOCIIBIM;  pa3BUTHE  OPUEHTHPOBOYHO-UCCIENOBATENbCKUX  JEWCTBUM B Ipoliecce
MaHHUIYIMPOBAaHUS; (OPMHUPOBAHUE MPEINOCHUIOK BO3HUKHOBEHUS IPEIMETHO-UTPOBON
JeSITETbHOCTH.

B cooTBercTBMM ¢ TOCTaBJIEHHBIMHM LEISAMH B IIPOLIECCE 3aHATHUH IO IPEAMETHOU
JESTEIbHOCTH PEATU3YIOTCS CIEeAYIOIME 3a0ayu: 00ydeHUE CTPYKType NPEAMETHOIO JEeHCTBUS
(B3sTh (MOAHSATH) — MEPEMECTUTh — OMYCTUTH); (POPMUPOBAHHE OMNEPALHOHATBHO-TEXHUYECKOM
CTOPOHBI NPEAMETHON JIeATENbHOCTH (yMEHUs OpaTh MPEAMETHl OJHOW PYKOH, ABYMs pyKaMH;
3axXBaTbIBATh, YIEPKUBATh UX, IEPEMELLIATD, YMEHUS BBITYCKAaTh, CTABUThH Ha OIPEAEIEHHOE MECTO,
COBMEIIATh YacTH); COAEUCTBHE MNPOOYKICHHUIO IO3HABATENbHOM YCTaHOBKH «UTO 3TO?»;
CTUMY/ISIIMSL Pa3sBUTHUS IO3HABATENbHON HaNpaBJIEHHOCTH pebeHka Ha (yHKIMOHAIbHBIE
CBOWCTBAa 00BEKTOB («UYTO ¢ HHMM MOXHO nenaTh? B dem ero 3HadeHHe?»); CTUMYISIUAS
NPUYMHHOW ycTaHOBKHM «lloueMy OH Takoli?»; pa3BUTUE COOTHOCALUMX M OPYAUMHBIX ACHCTBUIL;
pa3BuTHE OOIEH W MEIKOW MOTOPHUKH, KOOPIWHAIIMHM JABWIKCHHUU OOEUX PYK, 3PUTEIBHO-
JBUTATEIbHOM KOOpAMHAIMM; Pa3BUTHE IOTPEOHOCTH JEMCTBOBATH BMECTE CO B3POCIBIM,
[10JIy4aTh YIOBOJBCTBHE OT COBMECTHBIX ACHCTBUI; 00yueHUE BBIPAXKEHUIO PAJOCTH, OTOPUEHUS,
YAUBJICHUS B IIPOLECCE COBMECTHBIX JIEHCTBUN.

Cmpykmypa yuebnoti npozpammvl no obpazosamenvroi obnacmu «llpeomemnas
0esmenbHOCMb Y. VYuebHas nporpamma 1o «lIpenMeTHON JEeATETbHOCTH» COCTOUT U3
CIENYIO I X Pa3/€JIoB : MOAPAXKAHUE, IPEIMETHBIE MAHUIYIISILIMU, OPUEHTUPOBOYHBIE JEHCTBHUS,
IIPEAMETHO-OIIOCPEACTBOBAHHBIE ICHCTBUS, OPYAUIHO-COOTHOCALME JCHCTBUS.

3anatus 1mo oOpaszoBaTenbHOM obOnactu «lIpeameTHas AEATENBHOCTHY»  COIVIACHO
y4eOHOMY IUTaHY MPOBOJATCSA TOJILKO BO BTOPOW MIIaJIeH TpyMIe, 3aTeM MPOUCXOAUT 3aMeHa
JaHHOM oOpas3oBaresbHON 00nacTH Ha oOpasoBarenpHylo obnacth «Mrpay. Ilemaror mmeer
BO3MOXXHOCTh BapbUpOBaTh COZEpKaHHE y4eOHOH MporpaMMbl C Y4€TOM HWHJAWBUIYaJbHBIX

ocoOeHHOCTEeH Kaxxj01ro pe6eH Ka. B xaxxaom u3 pa3acioB NporpaMmMbl TEMAaTU Ka 3JIEMCHTAPHBIX
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MPEeIMETHO-UTPOBBIX MAHUMIYJISILIUI SBJISIETCA TPUMEPHOM .

L]envio oOpazoBaTenbHON o0nmacT «S U Mup» sBisieTcst GopMHPOBAHHUE MPAKTUUYECKH X
YMEHUN OpUEHTHPOBKH B OKpyXaroleM pebeHKka MHpe ¢ MaKCHUMaJbHBIM COKpalleHHEM
IIOMOILIM B3pPOCJIOTO.

JanHas menp peanu3yeTcs uepe3 pelleHHe CIeAYylIMX 3adau: (GopMuUpoBaHUE U
3aKpeIUIEHUEe YMEHUN caMOOpHUEHTANU (0CO3HAaHNE COOCTBEHHOIO TeJla, OPUEHTHUPOBKA B CXEME
Tena, B MPOCTPAHCTBE U T.1.); (GOpMHUpOBaHHME M 3aKpEIJICHHE YMEHUUH €aMOOOCITyKHBaHHS
(mpueM TUIM, OJICBAaHHE, JMYHAS TUTUCHA, (DM3MOJOTHYECKUE MOTPEOHOCTH); (GopMUpOBaHHUE
MPAKTUYECKM X HABBIKOB MO3HAHUS OKPYXKAIOILIEH NEHCTBUTEIBHOCTU MPHU B3aUMOJICHCTBUU C
OMmKalIMM OKpyKeHHEeM peOeHKa (peOCHOK KaK WIEH CEMbH, MECTO KHUTEIbCTBA, APY3 b,
pebeHOoK U mpupoia, OE30MaCHOCTh KU3HEACATEIEHOCTH ).

Cmpyxkmypa yuebHoOU npocpammvl no oopasoeamenviou oonacmu «A u mupy. YdeOHas
nporpamma <« © MHpP» COCTOUT U3 CIEAYIOIM X pa3fenoB: «CaMoo0cayKuBaHue, «5 kak ujieH
ceMbn», «S1 1 okpykeHue», «5 u npupogar.

JlaHHbIE pa3ensl MPeanoiaraloT OTKPBITHIN epeueHb CUTYAllH, B KOTOPBIX MOXKET
okazarbces pebeHok. Cozeprkanpecss B HEM TeMbl IOMOT'YT [T03HABATh HA OMBITE U U3y4aTh
OnuKaiiiee OKpy>KeHHe, BBITIOIHSTH Pa3Hble POJIH COTTIACHO OOICTTPUHSATHIM HOpMaM; OyayT
MOJ/IEPKUBATh MAKCUMAJIBHO BO3MOXKHOE TSI KaXK/I0T0 peOeHKa pa3BUTHE aBTOHOMUH,
CaMOCTOSITEIPHOCTh IEHCTBHI M (POpMUPOBAHUE TPAKTUYECKIX HABBIKOB, YTO B CBOIO OYEPEb
OymeT cmocoOCTBOBATh HAMJIYYIICH COITMATLHON afanTalyu peOeHKa B paMKax ero
BO3MOKHOCTEH.

OCHOBHOM yenbro yAeOHOW MporpaMMBbl 1m0 00pazoBarenbHON obmacTu «rpay sBiseTcs
(dopMupOBaHHE MPEMTOCHIIIOK HTPOBOH JIEATEIBHOCTH; IIeJIEHAIIPABIICHHOE 00yIEHHE UTPE.

JlanHas 1enp peanusyercsl yepe3 pelleHue CIEeNYIUMX 3a0ay: NpUBJIEKaTh BHUMaHHE
JeTel K OKpyKarlemy (Ienarory, Urpymkam, mpeaMeTaM); PaclmpsATh MPAKTHICCKUN OIBIT
JeTei, 00beM WX 3HAaHWM U MPEJCTaBICHHUNA 00 OKpyXKarolueM Mupe; GopMHpOBaTH HHTEPEC K
UTPYIIKaM, MPEMETaM, UTPe KakK JCsITEIbHOCTH; 3HAKOMUTE ¢ (DYHKIIMOHATBHBIM Ha3HAYCHUEM
urpyuex; GopMHUpOBaTh MOCIEAOBATENBHO IIeNICHAPABICHHBIC TPEIMETHO-UTPOBBIC JICHCTBHS,
0TOOpa3uTENbHBIE JEHCTBUS IO MOAPAKAHUIO, YMEHUE BBINOJHSTH MOCIEI0BATEIbHYIO 1IEMOYKY
u3 2-5 NpeAMETHO-UTPOBBIX ACUCTBUN COBMECTHO C NEAAroroM M MO TMOJIpakaHUIO (IO
BO3MOXKHOCTM IO 00pasily, IO MpocTeHlel CIOBECHOW WHCTPYKUHMH); (OpMHUPOBATH
SMOIIMOHANIBHO-TIOJIOKUTEIFHOE OTHOIICHHE K TEAarory W KelaHWe COTPYAHHYATh C HUM,

HCITIOJIB3Yys KaK pCYCBLIC, TaK U HCPCUYCBLIC CPCACTBA O6HI€HI/I$I.
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Cmpykmypa yueOHou npocpammsl no obpazosamenvHol ooracmu «HMepay.  YdeOHas
nporpaMMa IpeaycMaTpuBacT CAEIYyIOIME Pa3Zeibl: UTPBl C MPUPOAHBIM MATEPUATOM; UIPHI C
OBITOBBIMH TTPEIMETAMH-OPYIUSIMH;, JIMIAKTHUECKIE WIPBI; OTOOpPA3UTEIbHBIC UTPHI; CHKETHO-
0TOOpa3UTEIbHBIC UTPBI; UTPHI-ApamaTi3amu. CoOmoaas MpeeMCTBEHHOCTh BO BTOPOM IEPHOE
oOydeHUs BBOIATCS  JMIAKTUYECKHE HWIPBI, WTPHl C TPHPOAHBIM MAaTEPHATOM, OBITOBBIMU
peaIMETaMU-OPYIUSMU; B TPETHEM IEPUOJIE OCTAIOTCS TUIAKTUUYECKUE UTPBI, UTPbI C MPUPOIHBIM
MaTepualioM, OBITOBBIMH TIPEAMETaMU-OPYIUSMU, JOOABJISIOTCS OTOOpA3HTENBHBIC WIPHI; B
YETBEPTOM U IISITOM TEPUOAX OOYUEHUS TOSBIISIOTCS CHO’KETHO-0TOOpPA3UTENBHBIE WTPBI, UTPHI-
JpamMaTH3aIiH.

Hszobpasumenvras  OesmenbHocmbs  3TO  TPOAYKTHBHBIM — BUJ  JEATENBHOCTH,
HAIpaBJIEHHBIA HAa HMOLMOHAJIBHOE IO3HAHHE U OTPaKEHHE Ha IJIOCKOCTH WM B 00BEeMe
OKPYXKAIOIIETO HAC MHpA.

I]env oOpa3zoBarenbHONW O0NACTH — YYUTH JAETEH BBIIENSITH, M3ydaTh U H300pakaTh
PEIMETHBIN MU, SBICHUS MPUPOIBI, CE30HHO-BPEMEHHBIC U3MEHEHHS B MPUPOE, UCIIONIB3YS
JOCTYITHBIE MIPUEMBI, CIIOCOOBI PabOTHI U Pa3Hble MHCTPYMEHTHI U MaTepHAIbI.

[Ipu oOydeHUH W300pa3UTEIBHON JIEATEIBPHOCTH BOCIUTAHHUKOB lleHTpa memaror
HOMYMHSET CBOIO pPAaldOTy pELICHUIO CIEAYIUMX 3adau. GOPpMUPOBATh YMEHHUS 3aIlOJIHATh
pabouyro TOBEPXHOCTh JMHUSMH, IIBETOM, co3naBas (oH; (OpMHpPOBATH YMEHHUS BBIICIATH
IpeaMeThl U3 OJIMKHETO OKPY)KEHHUs, U3ydaTh UX C TMOMOIIBIO OpraH M 30BaHHBIX MEAaroroM
NEPUENTUBHBIX JIEHCTBUH, MOAOMPATh K HUM COOTBETCTBYIOLME H300paKCHUS; 3HAKOMHUTH C
pasHbIMU crocoOamMH  CO37aHUsT OOBEMHBIX H300pakeHUH (Jiemka, KOHCTPYMPOBAHHUE) U
croco0amMu MOJTy4eHUs H300paKEHUH YCIIOBHO TUIOCKA X MTPEIMETOB HIIA TIPEIMETOB MMEIOIIH X
IUIOCKYIO TOBEPXHOCTh (OTTHCKHM, INTAMIIOBKA, aNIUIMKAIUsA ¥ T.1.); (GOpMHUpOBAaTH yMEHUs
MOJTy4aTh M300paKEHUS TPAJUIIMOHHBIMA M HETPAJAWLIMOHHBIMU CIIOCO0aMHU; (OpPMHUPOBATH
YMEHHS BBIICIATH  (HOpPMY, KOHCTPYKIMIO, MPOMOPLMH TPEIMETOB U  H300pakaTh
uxX; (QopMHUpOBAaTH yMEHHS B TIPOIECCE COBMECTHBIX JCHCTBHI CO B3pPOCIBIM BBIJICIATH
MU300pa3uTENbHBIE CPENCTBA M HMX BO3MOXKHOCTH;, (OPMHpPOBATh YMEHHUS Ha JI€HCTBEHHOM
YpPOBHE TpYHNIUPOBAaTh H300pakK€HUs IO BHJAAM JEATEIbHOCTH (IOCTPONMKHU; IIIACTHYECKUE,
KUBOMHMCHBIE, TpauuecKkue, ACKOpaTuBHBIE palboThl); (OPMUPOBATH YMEHHS ITOJIB30BATHCS
mabJoOHaMu W TpadaperamMu sl TOJYYCHHS Pa3HOOOpa3HBIX KOMITO3UIUN;  (GOpMUPOBATH
YMEHHSI TPYNIUPOBATH HW300pOKEHUS MO OSMOIMOHAIBHOMY COJIEpXaHHIO (TI0 IBETY);
dopmupoBaTh yMeHHs pabOTaTh C KOHTYPHBIMH IUIOCKMMH MOJEISAMH TPEIMETOB M HUX
qacreil; (GopMHUPOBATH YMEHUS BBITIONHATH H300pKEHUS HA 3arOTOBJICHHOM (JOHE B TEXHUKE

allllJIMKallsd MW KOJIJIAaX; (1)OpMI/IpOBaTB HHTCPEC K I/1306pa3I/ITeJ'H:>HOI71 ACATCIbHOCTU U
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JOCTYIHBIM ISl JAeTed MNpOU3BEIECHHUSIM H300pa3UTEIBLHOIO HUCKYCCTBA; (OPMHUPOBATH
IOpEACTaBICHUST 00 OKpYXaloIleM MHUpE B IIPOLIECCe €ro MU3Yy4yeHUss U HU300paKeHus;
bopMIpOBaTh OMEPAIMOHHO-TEXHUYECKYIO CTOPOHY HW300pasUTENIbBHON JIEATEBHOCTH; CO3/aBaTh
YCIIOBUSL Il TPOSIBJICHMS SMOLMOHAIBHBIX IIEPEKMBAHUM  (CONEPEKMBaHWI) B  Ipolecce
n300pa3UTENbHON J1eATeIBHOCTH;  (POPMUPOBATh AMOLMOHATBHO-TIONIOKUTEIBHOE OTHOIICHHE K
MPOAYKTaM H300pa3UTEIbHON JIESTETBHOCTH; (DOPMHUPOBATh AKKypaTHOCTh B paboTe M OepeskHOE
OTHOIICHWE K TPOAYKTaM  H300pasUTENIbHON JIeSTeIbHOCTH, M300pa3HTeNbHbIM MaTepraiaM |
MHCTPYMEHTaM.

Cmpyxmypa yuebHOU npocpammvl no obpazosamenvrou obdracmu «H3obpazumenvuas
OoeamenvHoCmby. YdeOHas TporpamMma IpeaycMaTpuBaeT CIEAYIOIMe pasaeisl: Tpaduka,
JKUBOITICH, JIEMKa (CKYIBITYpa), KOHCTPYHUPOBaHUE, JEKOPATUBHO -IPUKIAIHAS JeSITeIbHOCTh. B
KOHIIE KaXJIOTO pas/elia MpuBeAeHa MPUMEpPHasi TEMAaTHKa 3aHSATHM, a TAlOKe MPUMEPHBIE TEMbI
3aHSITU 1O TpaduKe, KUBOMUCH, JENKE B 3aBUCUMOCTH OT BPEMEHHU Toia.

Lenvio «My3bIKaTbHO-PUTMHUECKAX 3aHATHI» sBIseTCS (OpMHUpOBaHHE KUIHEHHO
HEOOXOMMBIX MPOCTEHIIMX JBUTATEIBHBIX, MMUTAIIMOHHBIX, KOMMYHUKATUBHBIX YMEHUU W
KOPPEKIMH UMEIOIIMXCS HapyIIEHUH cpeAcTBaMH MY3bIKU U PUTMHKH.

B coorBercTBMM ¢ LEABI0 B IpOIECCE  MY3BIKaJIbHO-PUTMHUUYECKUX  3aHATHIM
PEaTM30BBIBAIOTCS CIICAYIOIHME 3a 0yl : BEI3BIBATH TTOJIOKUTEIIFHBIC IMOIUH Y IETEH B IIpoIiecce
NPUBICYCHUST WX K TOCHIBHOMY VYacCTHIO B MY3BIKAJbHO-PUTMHYECKONW JIEATENbHOCTH,
pa3BHBaTh CIYyXOBOE BOCIPHUSTHE, BHUMaHUE; CO3[aBaTh YCIOBHS JJIs HAKOILUIEHUS IETbMU
YYBCTBEHHOIO OIIBITA Yepe3 IMPHUBJCUYEHHE HUX BHUMAHUSA K Pa3HOOOpPA3WIO IIYMOB, 3BYKOB,
BOCIIPOU3BOJMMBIX PA3UYHBIMU (METAIMYECKUMHU, JEPEBSIHHBIMHU U Jp.) MpeaMeTamH,
AJIEMEHTAPHBIMU MY3bIKQIbHBIMH HHCTPYMEHTAMH, pPEUYEBBIX 3BYKOB, 3BYKOB COOCTBEHHOTO
TeNa; OCBaWBaTh pPA3IMYHbIE JOCTYITHBIE AETAM CHOCOOBI M3BJIEYEHUS 3BYKOB, MPOCTEHIIMX
neiicTBuii ¢ mpenmeramu  (yaepKaHue, MOXJIONbIBAaHME, MOCTYKUBAHWE U JIp.) C IIEIBIO
BOCIIPOU3BECHUS 3BYKOB B PA3MUYHBIX PUTMHYECKUX COUCTAHUSAX CAMOCTOSTEIBHO U (UJIH) C
MIOMOIIBIO B3POCIIOTO; pa3BUBaTh BOCIPUATHE U TOHMMAHUE MY3bIKA Pa3UYHOTO Xapakrepa,
YMEHUs TepelaBaTh XapakTep MY3bIKM MHMHKOW, JKECTaMH, C TIOMOIIbIO CpEACTB
QIbTEPHATHBHOM KOMMYHHMKAIIMHM, a TaKKe B JBWKCHHH COOTBETCTBYIOIIETO XapaKrepa,
OCBanBaTh npocTeiime JBIDKEHHS TYJIOBMILEM, OTACIBHBIMU YacTSMHU TYJIOBHIIQ,
BBITIOJIHSIEMBIX H30JMPOBAHHO | (MJIM) B ONPEICIICHHON MOCIEI0BATEILHOCTH; OPUEHTUPOBKA B
cXeMe COOCTBEHHOIO Tella M IPOCTPAHCTBE, IEPEABMXKEHUSI TI0J] 3BYKOBOE, pPEUYEeBOE,
pUTMHYECKOE M (WMJTH) MY3bIKaJbHOE COMPOBOXKJICHUE; aKTHBU3UPOBATh HHTEpEca K MO3HAHHIO

OKPYXAOIICTO MUpaA; pacUMpsTb KOMMYHHKaTHBHLIﬁ OIBIT, CTUMYJIMPOBATH HOTpC6HOCTL B
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OOIIEHUH €O CBEPCTHUKAMM U  B3POCIBIMU  IIOCPEJCTBOM  BBIIOJHEHHS COLMAIBHO
OpPUEHTHPOBAHHBIX JCHCTBUU B Iape, B Ipymme, 6e3 NpeIMETOB M ¢ ImpeaMmeramu (mepepava
IpeaIMeTa, OJHOBPEMEHHOE WM IIOOYEPEIHOE W3BJICUYECHHE 3BYKOB HA  My3bIKaJIbHOM
UHCTPYMEHTE U Jp.); GOpMUPOBATH 3JEMEHTAapHbIE KOMMYHUKATHBHBIE HABBIKM MOCPEICTBOM
IIOCWJIBHOTO Y4acCTHsl B XOPOBOJAX, TAHIaX IapaMH, BBIITOJHEHUS MMUTALMOHHBIX IBH)KCHUUN
1OJT MY3BbIKJIbHOE CONPOBOXAECHUE, OTOOPAKAIOIMX AJIEMEHTHI COIUATBHOTO B3aUMOJICHCTBHS
(mpuBeTCTBUE, IPOLIAHUE, IPUITIAIIEHUE U JIP.); YIOBJIETBOPATH K EIAHUS U NOTPEOHOCTH AeTe
B BOCIPUSTUM MY3bIKU, ABUKEHUM, DJIEMEHTAPHOM MY3HI[MPOBAHWH, MOBBIIIATH KU3HEHHbBIN
TOHYC; OCYILECTBJIATh KOPPEKLHUIO UMEIOLIMXCS HAap YIICHUH ICUXO(PU3UIECKOTO PA3BUTHSL

Cmpykmypa yuebHOU npozpammel no obpazoeamenvHol obaacmu «My3vikaibHo-
pummuyeckue 3auamusay. YdyeOHas TIporpamMMa IMpeIycMaTpUBAEeT CIEAYIOIME pa3Jenbl:
KOMMYHUKAaTUBHBIE YIPAKHEHUSAM M HUIPbI, OOIIEpa3BUBAIOLUME YIIPAXKHEHUS, UMUTALUOHHBIE
YIPaKHEHUS W WIPHI, YNPAKHEHUS M WIPHl HAa IIYMOBBIX M MY3BIKAJIBHBIX MHCTPYMEHTAX.
JlaHHBIE BHIBI MY3BIKAJbHO-PUTMHYECKOM JIE€ATEIBHOCTH MOTYT MCIOJIB30BAaThC KaK €
COIIPOBOX/IEHUEM (LITyMOBBIM, 3BYKOBBIM, PEUE€BBIM, PUTMHUUYECKIUM, MY3bIKAIbHBIM), TaK U 0€3
COIIPOBOXKICHU.

[lenaror, paGoTtaroumii ¢ JaHHOW Y4eOHOW MPOTrpaMMON, HMEET BO3MOXKHOCTh
BApbUPOBATh €€ COJEpP)KaHHE C YUETOM HMHJAWBUIYaJIbHBIX 0COOEHHOCTEHN KaxkJaoro pebeHka. B
Ka)XJIOM M3 pa3[esIoB MPOrpaMMbl TEMaTHKa UTP, YIPAKHEHUN SIBJISIETCS NPUMEPHONU. 3aHATUS
10 KOMMYHHUKAIlMH, CCHCOPHOW CTUMYJSLUH, NPEAMETHON ICATEIBHOCTH, WMIPE IIPOBOIUT
YUUTENb- /1€ PEKTONIOT; 3aHATHS [0 CaMOOOCTYKMBAHUIO, N300pa3UTEIbHON AEATEITBHOCTH, I U
MHUPY HPOBOIUT BOCHHUTATENb. MYy3BIKAIBHO-PUTMUYECKHE 3aHATUA — MY3BIKAJIbHBIN
pyxoBouTens. Ilpy HEOOXOIUMOCTH YYHUTENb-Ae(PEKTOJIOr MOXKET CONMpPOBOXKIATH AETell Ha
MY3blKQJIbHO-PUTMHUECKUX 3aHATHSAX M 3aHATUSAX [0 aQJalTUBHOM  (U3KYIbType i
JMArHOCTUKH OTpPabaThIBaéMbIX HABBIKOB, OOYYEHHsS CHEIHAIMCTOB BBOJUMBIM METOAAaM H
npueMam padoThl, TOMOIM caMOMYy peOeHKy. JlaHHOe BpeMs BXOJUT B LIUKIOTPaMMYy Y4UTels-
ne dekronora TOMKOIBHOM Tpynmbl LleHTpa.

Benynmm conmpoBOXIalOMM JIMIIOM KaXJI0ro peOeHKa B TpYNIE SBISETCS y4UTENb-
1ie Qe KTOJIOT, MOCKOJIBKY OH MMeeT 0a30Boe€ CrenHalbHOe 00pa3oBaHWE M MOXKET OINPENeIUTh
CTPYKTYpPY HapylUIeHHUs y JOIIKOJIbHHUKA, IPOBECTH AUATHOCTHUYECKOE OOCIe0OBaHHUE, a 3HAUUT,
ONpENENUTh TAaKTUKY KOPPEKUMOHHOW paboThl C HUM. YUHUTENIb-Ie(EeKTONIOr BBOAUT
HEOO0XOAMMbIE MHCTPYKLIMH, METO/IbI U MPUEMBI pabOThI, U 3aTE€M, AT yKa3aHUs BOCHUTATEIIO
0 OTpabOTKe HEOOXOJMMBIX HAaBBIKOB y Ka)KJJOTO KOHKPETHOrO peOeHKa, KaK B IOBCEAHEBHOU

JKU3HHU, TaK U IPU IPOBCACHUHN 3aHSTHH.
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ba3oBbIii  KOMIOHEHT TMpeanoiaraeT OCHOBY OOY4eHHs JeTeld ¢  TSDHKEIBIMU
MHOXXECTBEHHBIMUA HApYIICHUSIMH, OPUCHTUPYAICh MPEXKJE BCETO HAa MHTEIUICKTyalbHbIS
BO3MOXXHOCTH peOeHKa. Y BCeX BOCIMIUTAHHUKOB, UMEIOIIMX JUATHO3 TSHKEIble MHOXKECTBEHHBIE
HapyUIeHUsl, UHTEJUIEKTyaJbHasi HEJOCTAaTOYHOCTh UMEET BBIpaXXEHHBIN xapakrep (ymMepeHHas,
TSDKENast, TyOOKass yMCTBEHHAS! OTCTAIOCTBD).

MHOXeCTBEHHOCTh Jle)eKTa yKa3plBaeT Ha TO, YTO KPOME MHTEIJICKT yalbHOM
HEJIOCTAaTOYHOCTH Y TAKOTO peOeHKa MOXET OBbITh TAkKe HApYIICHHE CIIyXa, 3pEHHS, OMOPHO-
JIBUTATEIBHOTO ammapara U T.A. B CBsI3M C 3THM, MPEemXyCMOTPEHBI KOPPEKIIMOHHBIC 3aHSATHS
(KOPPEKIIMOHHBIN KOMIIOHEHT), KOTOPbIE C OJHOW CTOPOHBI MO3BOJISIIOT YYUTHIBATH CTPYKTYPY
nedexra KaXIOro Maniblllia M aJanTHPOBAaTh MaTepHal B COOTBETCTBUH C CEHCOPHBIMH
HapyUICHUSMHU, C JPYroil CTOPOHBI — MO3BOJISIIOT I[€JIEHANPABIEHHO KOPPUTUPOBATh HUMEHHO TE
CTOPOHBI, KOTOpbIe HapylieHbl. KOPpEeKIIMOHHBIM KOMIIOHEHT OCYILIECTBIISET TOJHKO YIUTENb-
ne ekronor (BOCHUTATENb OCYIIECTBISET MOIEPKUBAIOIIYI0 (DYHKIIHIO).

[IpeamnonoXuTeNbHO KOPPEKIMOHHBI KOMIIOHEHT MOET COCTOSITh W3 CIEAYIOIMX
oOJacTei: pa3BUTHE 3PUTEIBHOTO BOCIIPHSTHS, PA3BUTHE CIIYXOBOTO BOCIPUATHS; (GOpMUPOBaHHUE
MPOCTPaHCTBEHHOTO OPUEHTUPOBAHMS M IBUTATEIILHOW MOOMIIBHOCTH; Pa3BUTHE MEJIKOH MOTOPUKH,
pa3BuTHe SMoLMK. Bce mpemiokeHHble OOTacCTM COOTHOCATCS C TPEAMETHBIMH  OONMacTsIMH
KOPPEKLIMOHHOTO KOMITIOHEHTa COOTBETCTBYIOILETO TuIa YupexxaeHud. Pemenue o BbiOope
oOyacTell KOPPEKLIMOHHOIO KOMIIOHEHTA NPUHUMAETCS M1€IArOTMYECKIM COBETOM LIEHTPA, UCXOMS
U3 aHaln3a CTPYKTYPHI JedekTa peObeHkKa, ero HHANBUIYaIbHBIX BOSMOKHOCTEH U MOTPeOHOCTEH .

Jannas yueOHasi mporpamMma Obljla 3KCIIEPUMEHTAIBHO anmpoOMpoBaHa B TEYCHHUE JBYX
aer (2012-2013r.r.) Ha 0a3e TpeX PETMOHAIBHBIX IICHTPOB, a B HACTOAIICE BpPEMS YKe
yTBepkieHa MuHucTepcTBOM 00pa3oBanus Pecydonuku benapyce.

besycnoBHO, MBI TMOHMMaeM, 4YTO HEOOXOOUMBI  JalbHEWIME  T[I0OaTbHBIE
OKCIIEPUMEHTAJIbHBIC  HCCIIEJIOBAHUS B  OOJACTH  TICHXOJIOTHMH  JIeT€ C  TSDKEIBIMHU
MHO)KECTBCHHBIMI HapYIICHUSMHU, Ha 0a3e KOTOPBIX OyHeT BBICTPAUBAThCSI METOIMKA HX
oOydeHuss ¥ BocnuTaHus. JlaHHas MOMBITKa pa3pabdoTaTh MPOTPAaMMHOE OOEcTeueHUe IS
JOLIKOJIBHUKOB C TSDKEIBIMA MHOYKECTBEHHBIMH HapYILICHUSIMUA SIBJISIETCSI TOJBKO TEPBBIM
IaroM.
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Summary

In the article is tackled the problem of the interests and their development of the
adolescents, is expressed the authors' opinion on this controversial problem.

Key words: interest, need, reason, orientation, meaning, attitude, emotivity, peculiarity,
adolescent.
Rezumat

In articol este abordati problema intereselor si a dezvoltirii lor la adolescenti este
exprimata opinia autorilor pe marginea acestei probleme controversate.

Cuvinte-cheie: interes, trebuintd, motiv, orientare, semnificatie, atitudine, emotivitate,
particularitate, adolescent.

Interesele joaca un rol important in viata si activitatea umana. Despre acest lucru ne
vorbesc elocvent si multiplele semnificatii pe care le are cuvantul respectiv. Conform DOOM -
ului, ,interes” inseamna: 1.Preocupare de a obtine ceea ce este folositor, agreabil, necesar.
Ceea ce este util, important, care convine; folos, castig. Interes economic = categorie a
materialismului istoric care desemneaza stimulul fundamental al activitatii umane. 2.Dobanda.
Daune interese = despagubire baneasca pentru un prejudiciu. 3. (Psih.) Orientare activa si
durabila a cuiva spre anumite lucruri, dorintd de a le cunoaste si intelege. 4. Simpatie, inclinare
fata de cineva. 5. Placere provocatd de ceva care ne atrage atentia, ne starneste curiozitatea etc.;
atractie [ 17].

In acelasi timp, desi interesele sunt insemnate pentru preocupirile teoretice si practice ale
omului in societate, pand in prezent nu este solutionatd definitiv problema esentei si a
particularitatilor dezvoltarii lor la adolescenti. Paul-Henri Thiryd’Holbach, care a introdus
categoria de interes in stiintele socio-umane, sustinea ca interesul ,este unicul mobil al actiunilor
omenesti”’, ca priveste obiectele de care omul isi leagd bundstarea, el fiind ,ceea ce fiecare
priveste ca necesar pentru fericirea sa” [4, p. 371]. Claude Adrien Helvétiusacorda interesului un
sens extensiv, definindu-l ca ”tot ce ne poate produce plicere si ne poate feri de suferinta”
[ibidem]. Friedrich Engels, Karl Marxtratau interesele din punct de vedere materialist. Spre
exemplu, Friedrich Engels arata ca ,relatiile economice ale unei societdti anumite se prezintd in
primul rand ca interese”, iar Karl Marx preciza ca ,Fixarea intereselor datorita diviziunii muncii

si relatiilor de clasd este mult mai evidenta decat cea a patimilor si a ideilor" [4, p. 372]. Din
34



punctul de vedere al materialismului istoric, B.1.JIenun sustinea ca ,,oamenii intotdeauna au fost
si vor fi jertfele prostute ale ingeldciunii si ale Inseldrii proprii in politicd, pand cand nu vor
invata sa caute 1in spatele oricaror fraze, declaratii, promisiuni (morale, religioase, politice,
sociale) interesele acelor sau altor clase’[10, c. 214].

Asadar, putem observa cd chiar si in materialism interesele primeaza, comparativ cu
relatiile economice, de clasa, ceea ce, lucruparadoxal, contravine 1nsdsi esentei acestei doctrine,
care, dupd cum se stie, considera ci existenta determind constiinta. In acest sens, cand
P.Popescu-Neveanu[4, p. 372] sustine, in temeiul afirmatiilor lui Marx si Engels, ca ,Interesele
au deci o baza materiald obiectiva, continutul lor este determinat de conditiile de existenta ale
oamenilor in ultimd instantd, de relatiile de productie”, el arata, de fapt, doar la factorii care
conditioneazi interesele, dar nu si la esenta lor ca notiune psihologica. In acelasi timp, noi
considerdm ca raportul dintre existentd si interese este mult mai complex: pe de o parte, existenta
determind interesele, iar pe de alta, interesele, la randul lor, determina existenta. Deci, lucrurile
nu trebuie privite unilateral si simplist, ci in interactiunea si interdependenta lor si a sistemului
de realitatii obiective si subiective in ansamblu.

In psihologie Edouard Claparéde considera interesul ca ,(factor care ajusteazi, care
acomodeaza mediul la necesitatile subiectului” [ibidem]. John Dewey califica interesul ca ,,0
forta emotionalda in actiune”, iar Edward Kellog Strong definea interesul ca “tendinta de a ne
ocupa de anumite obiecte, de a ne placea anumite activitati”. E.D. Super socotea interesele a fi
,expresia raportului dintre trebuinte si conditii obiective”. William McDougall a corelat interesul cu
atentia: ,,interesul este atentia in stare latentd, iar atentia este interes in actiune” [4, p. 373].

In psihologia rusa si sovietici C. JI. PyOunmreiin mentiona ca ,,interesul” este un cuvant
polisemantic [16, p.111]. In sens psihologic, arati el, interesul reprezinti ,,0 orientare specifici a
personalitdtii”. Specificitatea interesului, prin care el diferd de alte tendinte ce exprima
Orientarea personalitatii, explica autorul, consta in faptul ca interesul este ,concentrarea asupra
unui obiect mintal ce provoaca tendinta de a face cunostintd cu el mai indeaproape, de a patrunde
maiprofund inel, a-1nu pierde din cAmpul optic”. Interesul, concretizeazi autorul, este tendinta
sau orientarea personalitdtii ce constd n concentrarea gandului asupra unui anumit obiect. Prin
gand cercetatorul intelege ,,0 formatiune complexd indivizibilda - un gand orientat, un gand
preocupat, un gand participant, un gind de atasare (MpIchTB-TIpHOOIIEHKE) care contine in el si o
nuantd emotionald specifica”. Ca orientare a gandurilor, interesul difera esential de orientarea
dorintelor, in care primar se manifesta trebuinta. Interesul influenteazi asupra orientarii atentiei,
gandurilor, intentiilor, iar trebuinta asupra atractiilor, dorintelor, vointei Trebuinta provoaca

dorinta intr-un anumit sens de a poseda obiectul, iar interesul de a face cunostinga cu el. De
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aceea, precizeaza autorul, interesele sunt niste motive specifice ale activitatii culturale, 1in
particular, ale activitatii de cunoastere a omului[16, p.112]. Incercarea de a reduce interesul la
trebuinta, definindu-1 exclusiv ca trebuintd constientizatd, este lipsitd de temei. Constientizarea
trebuintei poate provoca un interes pentru un obiect, care o poate satisface, iar trebuinta
inconstientd propriu-zisa este, totusi, o trebuinta (ce trece in dorintd), dar nu un interes, constata
C. JI. Py6bunurmreiin. Insusirea esentiald a interesului constd in faptul ci el intotdeauna este
orientat spre acel sau alt obiect. Interesul este motivul care actioneaza in puterea semnificatiei lui
constiente si atractiei lui emotionale. Fiind conditionat de atractivitatea emotionald si de
semnificatia constientizata, interesul se manifesta mai intdi de toate in atentie [16., p.113]. Fiind
0 expresie a orientdrii generale a personalitdtii, aratd cercetatorul, interesul cuprinde toate
procesele psihice — perceptia, memoria, gindirea. Orientdndu-le intr-o albie anumita, interesul, in
acelasi timp, mai §i activizeaza activitatea personalitatii. Interesul fatd de acel sau alt obiect —
fata de stiintd, muzica, sport — stimuleazi spre o anumita activitate. In acest fel, conchide C. JI.
Pybunmreiin, interesul duce la nasterea inclinatiei sau trece in ea.

A.T'. KoBanés, la randul sdu, constatd ca ,problema intereselor in psihologie este elucidata
slab” [11, p.140]. Pana in prezent, mentioneaza autorul, ,, rimane discutabild intrebarea, ce
trebuie de inteles prin interes” [ibidem]. C.A. AnanbuH, arata el, sustinea ca interesul nu exista
ca fenomen psihic independent al vietii psihice a personalitatii. B.T. Jlexxues, JI.A. ['opnon
reduceau interesul la ,trebuinta constienta”, b.M. TemmoB la ,orientarea atentici’, iar A.L.
ApxunoB, B.H. Msacumes, C.JI. Pyounmmreiin, B.I'. IBanoB defineau interesul ca ,atitudine
cognitiva a personalitatii fata de realitate’[ibidem]. Diferentiind trebuinta si interesul, constata
A.I'. KoBanés, el aratd ca trebuinfa este orientatd spre a poseda obiectul, iar interesul spre a
cunoaste obiectul. O asemenea concepere a diferentei intre interes si trebuintd, explica A.T.
KoBanés, este unilaterali. In primul rand, scrie el, a poseda obiectul nuinseamna a-1 intrebuinta.
In al doilea rand, cunoasterea obiectului este, de asemenea, un fel de a-1 poseda. Definind
interesul ca atitudine cognitivd a personalitatii fatd de realitate, scrie A.I'. KoBanés, psihologii
care impartasesc aceastd idee ingusteazi, in temei, notiunea de interes si o reduc la interesul
cognitiv, cu toate cd eide facto nu neagd si alte interese pe care le nutreste persoana. Probabil,
presupune autorul, interesul ca insusire a orientdrii personalitatii este un fenomen dinamic si
complex. El are legitura cu alte insusiri ale orientdrii, fiind intermediat de ele, dar nu se reduce
la niciuna dintre ele [ibidem]. Deci, conchide autorul, nu trebuie de identificat trebuinta si
interesul. In acelasi timp, arati el, intre interes si trebuinti existi o anumiti legiturd si
interactiune ” [11, p.141]. O astfel de relatie, precizeaza autorul, exista intre cunoastere si

interes. Probabil, orice interes include intr-o anumitd masurd o atitudine cognitivd a persoanei
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fata de obiect, dar care nu poate fi redusa la el [ibidem]. Am putea sa ne gandim, scrie A.l'.
KoBanés, ca infelegerea unilaterald a interesului ca atitudine cognitivd a condus la concentrarea
eforturilor majoritatii psihologilor asupra cercetarii intereselor cognitive (JI. . boxxouu, B.T.
WBanoB, H.TI. Mopozosa, .. YTkuHa §.a.). Acesti psihologi, mentioneazi autorul, nu iau in
calcul faptul ca exista interese mijlocite, in care orientarea este concentratd nu asupra proceselor
de cunoastere, ciasupra rezultatelor activitatii [ibidem].

Exista si astfel de interese, explica A.I'. KoBanés, care sunt orientate spre insusirea
obiectului, ca de exemplu, interesele materiale, pe care nu putem si le negim. Nu coincid
interesele nici cu orientarea atengiei. Chestiunea consta in faptul ca atentia poate sa fie orientata
spre obiect nu in puterea interesului fatd de el, ci in urma congtientizarii importantei studierii lui,
a obligatiunii, a necesitatii. Spre exemplu, atentia voluntara tine cel maiputin de interes.

Cat priveste atitudinea afectiva fatd de obiect, continua A.I". KoBanés, ea constituie unul
din semnele obligatorii ale intereselor. Dar, conchide el, in acest caz semnul si latura obligatorie
a interesului poate fi doar atitudinea emotionald pozitiva stabild a persoanei fatd de obiect
[ibidem].

Noi nu impartasim pe deplin aceasta opinie, precum cd semnul si latura obligatorie a
interesului poate fi doar atitudinea emotionala pozitiva stabild a persoanei fata de obiect. Exista
cazuri, cand unele persoane, grupuri etc. manifestd atitudini emotionale negative fata de alte
persoane, grupuri etc., ca de exemplu, unii deputati fata de alti deputati, opozitia in raport cu cei
de la guvernare, partidele in opozitie fatd de partidele de la guvernare, etc.

La fel nu suntem de acord cd semnul si latura obligatorie a interesului poate fi doar
atitudinea emotionald pozitiva stabila a persoanei fatd de obiect. Noi consideram ca in unele
cazuri, situafii etc. aceastd atitudine poate fi stabild, iar in altele instabila, de scurtd durata,
temporara. De exemplu, membrii unui partid trec usor, rapid in alt partid, in dependenta de
interesele pe care le urmaresc.

Prevazand parca remarcile noastre, A.I'. Kopan€s scrie in continuare ca acordand o mare
insemnatate atitudinii emotionale in caracteristica interesului, el nicidecum nu reduce interesul la
emotii de un anumit gen [ibidem]. Prin aceastd precizare, insa, autorul are in vedere in acest caz
nu atitudinea emotionald pozitivda stabild a persoanei fatd de obiect, ci cu totul altceva:
congtientizarea semnificatiei vitale a obiectului sau activitatii spre care tinde subiectul, gand pe
care el il concretizeaza imediat dupa prima afirmatie a sa [ibidem].

Reiesind din cele mentionate, A.I'. KoBanés defineste interesul ca motiv sau atitudine
selectivd a personalitatii fatd de obiect in puterea semnificatiei lui vitale si atractiei lui

emotionale [11, p.141]. Trebuinta, explicd autorul, este o cerintd necesara a personalitatii fata de
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conditiile vietii, iar interesul este pasiunea fatd de obiect [11, p.142]. Semnificatia vitald a
obiectului activitatii poate fi determinatd, aratd el, de multiple cauze: de trebuinte, de
constientizarea obligatiunii sociale, de capacitati, de interese.

Dupd noi, includerea intereselor in lista multiplelor cauze ce pot determina semnificatia
vitald a obiectului activitatii, care ea insasi, semnificatia, face parte din definitia intereselor, este
o tautologie care creeazi un cerc vicios in explicarea/definirea intereselor, deoarece acestea deja
au fost caracterizate prin semnificatie.

In acceptia Iui P. Popescu-Neveanu ,,interesul reuneste trebuinte[4, p.371]. Acest fapt
vine in contradictie, dupd cum putem observa, cu cele explicatemai inainte de C. JL
Pyounmurmreiin si A.I'. KoBanés. De asemenea, interesul nu inseamna ,,raport de corespondenta”,
dupa cum incearcd sa-1 defineasca P. Popescu-Neveanu [ibidem]. Din rusa, in dependenta de
context, ,orHomenue” se traduce fie ca ,raport”, fie ca ,relatie”, fie ca ,atitudine”, fie ca
Jlegitura” etc. In cazul definirii interesului de catre C. JI. Pyounmmreiin si A.I'. Kopanés e vorba
de interes ca exprimare a atitudinii i nu a raportului.

Asadar, deocamdatd in psihologie nu existd unanimitate in ceea ce priveste conceperea
notiunii ,,interes”, desi pand in prezent in multe surse figureaza, sub diverse forme, aceleasi
descrieri ale interesului, interpretate de C.JI. Pyounmrreiin si/sau de A.I'. KoBanés (a se vedea,
de exemplu, la B.B. borocnosckuii, A.B. IlerpoBckuii, B.A. Kpyrenkuii, M.B. I'amezo, P.C.
Hemon, A.I'. MakiakoB s.a., cat si la unii autori romani, cum ar fi la Al. Rosca, P. Popescu-
Neveanu, U. Schiopu, M. Zlate s.a.) [1; 2; 3; 4;5;6;8;9;12; 13; 14; 15].

Acelasi lucru se constatd si in ceea ce priveste problema caracterizirii particularitatilor
dezvoltarii intereselor la adolescenfi, cu toate ca 1in aceastd privintd existd $i anumite
similitudini, puncte comune. Aceasta se intampla, probabil, din mai multe cauze, cum ar fi
periodizarea diferitda pe varste a dezvoltarii psihice si formarii personalitatii in ontogeneza,
importanfa pe care o atribuie autorii factorilor acestei dezvoltari, sistemului de educatie si
instruire, etapei istorice pe care o traverseaza tara respectiva etc. Asa, bundoard, in psihologie
perioada adolescentei este marcata diferit de la o tard la alta: 15-17 ani (D. Elkonin, Rusia), 14-
18/20 ani (U. Schiopu; P. Muresan, Romania), 15-25 ani (D.E. Super, SUA) etc. [7]. In acest caz
este evident ca diapazonul atat de mare al acestei perioade de varsta (egal aproximativ cu 10 ani)
nu a putut sd nu-si lase amprenta asupra varietatii si eterogenitdtii intereselor adolescentilor,
descrise de diferiti autori. Iar unii psihologi renumiti in domeniul psihologiei dezvoltarii deloc
nu au descris particularitatilor dezvoltarii intereselor la adolescenti. C. JI. Pyounmreiin la timpul
sau, bundoara, referindu-se la dezvoltarea interesele la adolescenti, a marcat ceea, ce in opinia

lui este cel mai esential:
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1. inceputul stabilirii cercului de interese, unite intr-un numar nu prea mare de sisteme
legate intre ele §i care capatd o anumitd constanta;

2. comutarea intereselor de la particular si concret spre abstract si general, in particular,
cresterea interesului fatd de Intrebarile cu privire la ideologie, la conceptia despre viata,

3. aparitia concomitentd a interesului fatd de implementarea in practicd a cunostintelor
acumulate, fata de problemele vietii practice;

4. cresterea interesului fata de trdirile psihice ale altor persoane si in mod deosebit fata de
ale sale (a se vedea, de ex., jurnalele adolescentilor);

5. inceputul diferentierii si specializarii intereselor, orientarea lor spre o anumitd sfera de
activitate, profesie — spre tehnica, spre un anumit domeniu al stiintei, spre literatura, artd etc.,
care se desfisoara sub influenta intreg sistemului de conditii in care are loc dezvoltarea
adolescentului [16, p.117].

La etapa actuala, de pildd, academicianul rus P.C. HemoB constatd ca adolescentii
contemporani ,,au o viziune mai deschisd, mai nepartinitoare $i mai curajoasd asupra lumii,
participand la abordarea sisolutionarea multor probleme moral-etice; ei sunt mai independenti in
judecati, se includ in discutarea unor asa probleme social-politice, economice, religioase, care
pand nu demult se considerau necaracteristice pentru juniori, nepedagogice, nejustificate
ideologic (de exemplu, chestiuni cu privire la religie, business, sex, la comportamentul
pedagogilor, parintilor ...)” [14, p.237].

Asadar, din analiza pe care am efectuat-o, din multitudinea definitiilor si abordarilor
reflectate putem conchide c¢a la moment in stiinta psihologica problema intereselor si a
particularititilor dezvoltarii lor la adolescenti rimane a fi deschisa si foarte actuala. In particular,
in ceea ce ne priveste, la etapa data, intru micsorarea cotei mari a absenteismului electoral, ne
preocupa problema intereselor electorale si a dezvoltarii lor la adolescenti, care, dupa cum se
stie, sunt la varsta primelor alegeri in viata lor. lar tot ce este primul, probabil, trebuie sa fie si
bun, pozitiv, placut, util etc.
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®EHOMEHOJIOTUS MOJIUKYJIbTYPHOU SA13bIKOBOM JINYHOCTH
B KOHTEKCTE KOHIEIITOB «A3bIKOBASA IMYHOCTb», «BTOPUYHASA
A3BIKOBASA IMYHOCTD»
Kapacy Jlokman, acniupant FOxHO-yKpanHCKOTO HAIIMOHAIBHOTO MEAarorH4eckoro
yauBepcutera uMenu K. /. YumHckoro
Summary
In the article presents an analysis of conceptual provisions language personality and the secondary
language personality, as well as the phenomenon of polycultural language personality capable to master
concept sphere of different cultural groups of global peace.
Keywords: language personality, secondary language personality, polycultural language personality.
Pe3iome

B cTarbe npeacTaBieH aHAIM3 KOHLE ITYaIbHBIX MOTOXKEHUH A3BIKOBOM JTMYHOCTH M BTOPUY HOM
S3BIKOBOH JIMUHOCTH, a TakKe ()eHOMEHA MONMKYIbTYPHOU SI3BIKOBOM JIMUHOCTH, CTIOCOOHOM OBJa/IeBaTh
KOHIIe ITOCc()epaM U pa3HbIX KyJIbTYPHBIX TPYIII II00aJbHOrO MHpAa.

Knrwuesvie cnosa: szvikosan JIUYHOCMb, 6MOPUYHAA A3bIKOBAS JIUHYHOCMb, NOJUKYTbMYPHASA A3bIKO6AA
JAUYHOCM®b.

IHocTanoBka mpodiaembl. B monuKynsTypHOM MIOOAJIBHOM OOIIECTBE, IUJISI KOTOPOTO
XapaKTepHbIM CTAHOBUTCS B3aUMOJEICTBUE KylIbTYyp HE TOJBKO B paMKax Juaiora, HO M
MOJINJIOTAa, MEHSIOTCSI TpeOOBaHUS K CUCTEME O00pa30BaHMS, B TOM YHCIE K CUCTEME O0ydeHUs
WHOCTPaHHBIM SI3BIKaM, Mepea KOTOPOW CTOMUT 3aj1ava (GOpMHpPOBAHUS HOBOTO TUIIA S3BIKOBOMU
JIMYHOCTH — MOJUKYJIBTyPHOU.

AHaIM3  HAYYHBIX  HMCCJIEI0BAHMM. [locnennue  gecatuneTusi  OCOOEHHO
XapaKTepU3yIOTCsl WHTEepecoM K mpobiemam s3pikoBod auuyHoctH (I'. bormn, B. Kapacuk,
1O. Kapaynos, A. PocroBa u ap.); BropuuHo# s3bik0BOM nmuuHocTH (H. ['anmsckoBa, W. Xaneesa,
K. Xutpuxk wu 1p.); S3BIKOBOM JIMYHOCTH B TOJHUKYIbTypHOW cpeae (O. JleonToBUUY,
IO. [IpoxopoB, M. TpyOuanunoBa u [p.); MEKKYAbTypHOH KoMMyHuKauuu (. I'yakos,
B. Kpacubix, C. Tep-MunacoBa u ap.). PesyapTaThl aHanmm3a HCCIEIOBAHUN, TOCBSIICHHBIX
BorpocaM (GOpMHPOBAHWMS S3BIKOBOH M BTOPHYHOM SI3BIKOBOW JIMYHOCTH B TIpoliecce OOydeHUs
MHOCTPAaHHBIM SI3bIKAM, IO3BOJIMJIM HaM YOeAUThCcS B TOM, UYTO Bompoc O (opMHpPOBAHUU
MOJIMKYABTYPHOTO THUIIA SI3BIKOBOM JUYHOCTH, CIIOCOOHON OBIafeBaTh KOHIENTOC(epamMu
pasHBIX KYIbTYPHBIX TPYIN TIJ00aNIbHOTO MHpPA, 10 CHX IOP OCTaBalCsi HEJOCTATOYHO

HNCCIICJOBaAHHBIM.
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Leablo cTatbu SBJISETCS aHAIM3 KOHLENTYaJbHBIX IMOJOXKEHUN (DEHOMEHOB SI3BIKOBOM
JUYHOCTH M BTOPUYHOW S3BIKOBOM JIMYHOCTH KaK OCHOBBI (JOPMHUPOBAHHUS HOBOIO THIIA
SI3BIKOBOM JIMYHOCTH — MOJIMKYJIBT YPHOM.

HN3n0:xxeHne OCHOBHOrO0 MarTepuajna. B mepBylo odepeap OTMETHM, YTO 0coboe
3HaYeHUE B COBPEMEHHOM MHpPE NPUOOpETAOT Takue MOHSATHS KaK «SI3bIKOBAsl JIMYHOCTHY,
«BTOPUYHASA A3bIKOBAS TMUYHOCTDY, «TIOJIUKYAbTYpPHAs S3bIKOBasl JIUUHOCTH.

[lonsiTue «13bIKOBasi JIMYHOCTH)» BIIEPBbIC MOSBUIIOCH B TPYJAaX JIMHTBUCTOB CEPEIUHBI
XX B. K. I'arera, C. [lemxoBa u np. OgHako 3TU y4eHbIE, 110 BIIOJIHE TOHATHBIM NIPUYMHAM, HE
CMOIJIM JaTh HMCUEPIBIBAIOUIETO0 HAyYHOTO OOOCHOBAHHUS JAHHOTO IOHSTUS M OrPaHUYUIIUCH
CaMbIMH OOIMMH XapaKTepUCTHKAMH YeJOBEKAa KaK BHJA CYIIECTBA, KOTOPOE pa3roBapHUBacT.
Ha coBpemMeHHOM »JTame HaydyHO-TEpPMHMHOJOIMYeckas Oa3za TakMX oOTpaciedl Hayk, Kak:
¢unocousi, MCUXOJNOTHS, JTUHIBUCTUKA, PUTOPUKA, MOJUTOJIOTUS U JIp. aKTUBHO OIEPUPYET
9TUM TEPMHUHOM U IPOJOJDKAIOT HCCIEJOBAHUE B pPAMKaX OIPEACIEHUsS CYLUHOCTH 3TOTO
(deHOMEHA.

[IpuHATO CUMTATH, YTO S3BIKOBAsI JIMUYHOCTb — 3TO CYOBEKT, KOTOPBIH MO3HAET MUP U
oToOpakaeT ATOT MHUpP B s3bIKe yepe3 npusMy unauBuiayanbHoctu. JI. [lamamaps He 06e3
OCHOBAHUsI OTMEYAET, YTO S3bIKOBAsl JINUHOCTb JIOJDKHA PacCMaTpuBaThbCsi HE TOJBKO 4Yepes
NPU3MY CIIOCOOHOCTEH YelloBeKa K ONpeIeTICHHON SI3bIKOBOM JI€ATEIbHOCTH, HO U Yepe3 MPU3My
Xapakrepa, TeMIepaMeHTa, 4yBCTB U Jp. [3, c¢. 6]. [lo MHeHuro xe M. IleHTentok, A3bIKOBas
JUYHOCTh — ITO YEJIOBEK, KOTOPBIN OOHAPYKMBAECT BBICOKHM YPOBEHBb S3BIKOBOW W PEUYEBOM
KOMIIETCHIINH, YBAXKAET, JTIOOUT U OepekeT poaHoU s3bIK [4 c. 16]. 13 BbIeCcKa3aHHOTO MOXKHO
JOMYCTUTh, YTO Ppa3BUTHE S3BIKOBOM JIMYHOCTH OCYILIECTBISIETCS B €€ MHOIOTpaHHOU
(nepapxuueckoil) IesTeIbHOCTH.

@DeHOMEH S3bIKOBOM JIMYHOCTH B COBPEMEHHOI HayKe SIBJISIETCSI JHMCKYCCHOHHBIM.
O4eBUAHON CTaHOBUTCS HEOOXOJMMOCTh CHCTEMATHU3ALUH MTPEICTABICHHI OTHOCUTEIBHO 3TOTO
denomena. C 3Toi 1enbI0 00OpaTUMCSA K ONMUCAHHUIO CTPYKTYPHOM MOJIENH S3bIKOBOM JIMYHOCTHU
(mo IO. KapaynoBy), coxaepxamiee B cebe XapaKTepUCTUKY CEMAHTUKO-CTPYKTYpPHOM
OpraHu3alui, PEKOHCTPYKLHUIO SI3bIKOBOM KAapTUHBI MHUPA, BBISIBICHHS MOTUBOB IMOPOXKACHUS U
BOCHPHATHS TEKCTOB JAaHHOM S3bIKOBOW JMYHOCTHIO. [I[poKOMMEHTHpYeEM ee conepikaHue bonee
neranbHo [2].

BepOanbHO-ceMaHTUYECKUIT YpPOBEHb COAEPKUT B cede CTEPEOTUIIHBIE MOJENU
CIIOBOCOUYETAHUN M MPEIJIOKEHUH, €IVMHUIAMU KOTOPOTIO SBJIAIOTCSA CJIOBA, HAXOAAIMECS B
rpaMMaTHKO-I1apaJuTrMalbHbIX, CEMaHTHUKO-CUHTAKCUYECKUX M aCCOLUATUBHBIX OTHOUICHUSX

MCKIY co00i 1 COBMCIIIACMBIC B ((Bep6aHBHYIO CeThb». DTOT YPOBCHBb OCYHICCTBIIACTCS B A3BIKE
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(cemMaHTHKa) U JOI yCKAeT JJIsl HOCUTEJI HOPMalbHOE BIIaICHUE S3bIKOM, a JUIS HCCIIeA0BaTENs —
TPaIMIIMOHHOE OMMcaHue (GOPMaTbHBIX CPEJICTB BBHIPAKEHUS ONpPEACTICHHBIX 3HaueHu. HbIMH
CIIOBaMU BepOallbHO-CEMaHTHYECKasi XapaKTepUCTUKA S3bIKOBOW JIMYHOCTH CKJIQ/bIBAETCS U3
JICKCUKOHA, KOTOPHIM OHA TOJNB3YeTCs B MPOLIECCe €CTECTBEHHOW BepOAIbHON KOMMYHHKAIIUU.
[Ipu 5TOM yuMTHIBaeTCA KaK KOJMYECTBO JIEKCHUUECKHMX €IMHMI], TaK U YMEHHE IMPaBUIILHO
UCIIONIB30BaTh  BepOaibHBIC CpPEACTBA B  COOTBETCTBUH C HOPMaMu  COIMAIBHOMN
muddepeHnranu, BapHaTUBHOCTU, (QYHKIMOHAIBHO-CTUIMCTUYECKOW IIEHHOCTH. YPOBEHb
BIIQJICHHUSI DTHM yMEHHUEM, a TalKe HapyIICHHWS HOPMATHBHBIX IPABIJI CIOBOOOPA30BAHWS,
rpaMMAaTUKU U MPOU3HOIICHUS ONPEACISIOT NHINBUAYaTbHOCT 3TON XapaKTepUCTHKY.

JIMHTBO-KOTHUTUBHBIN  (T€3aypyCHBIN) ypPOBEHb COJECPKUT B ceOE CTEPEOTHITHBIE
TeHepaI3UPOBAHHBIE BHICKA3bIBAHUS, K CTPYKTYPHBIM €IMHHUI[AM KOTOPOTO OTHOCSTCS TIOHSITHUS,
UJCH, KOHIIENTHI, OOBCIMHECHHBIC HWEPAPXUUCCKH-KOOPAMHATUBHBIMA  OTHOIICHUSIMA B
CEMaHTHKE MOJs, KOTOPbIe CKIAJbIBAIOTCS B KKIOW SI3bIKOBOW WHAWBHUAYATbHOCTH B Oolee-
MEHEE YIOPSIOYCHHYI0, CHCTEMaTH3UPOBAHHYIO «KApTHHY MHpa». B CO3HaHWUW WHIAMBHIyyMa
OHM TpPEACTaBIICHbl KaK HEKas HepapXus COLHAIBHBIX U KYJIBTYPOJIOTHYECKUX I[EHHOCTEH,
chopMupoBaBIIasiCsI B KOHKPETHBIX YCIOBUSIX COLMAJIbHOIO ONbITA M JEATEIBHOCTU. DTO
OTpakaeTcsi B HCIOJIB30BAHUM H3NMIOOJICHHBIX PAa3rOBOPHBIX (OpMyn U WHIUBHUAYaIbHBIX
pEYEBBIX OOOPOTOB, MO KOTOPHIM MOXKHO Yy3HATh KOHKPETHYIO SI3BIKOBYIO JHYHOCTH. DTOT
YPOBEHb OTpaKaeTcsi B HMHTEIJIEKTe (KOTHUTAIMS), TO €CTh KOTHHUTHBHAS XapaKTEepHCTHKA
CBsi3aHA C MHTEIUICKTYaJbHON Cc(epoil JIMYHOCTH, MO3HABATEIBHOM JESITEILHOCTBIO YEIIOBEKa,
MPETONIATAIOIIEH MBICTUTEIBHBIE TTPOIIECCHI.

MoTuBaMoHHbIN (TTparMaTUYECKUi) YpOBEHBb SI3BIKOBOM JIMYHOCTH COJICPKHT B cebe
CTEPEOTHUITHBIE 00Pa3bI-CUMBOIIBI MPEIEICHTHBIX TEKCTOB KYIbTYPHI, €r0 AJIEMEHTAMHU SBJISIOTCS
NEeSITeTbHOCTHO-KOMMYHUKATUBHBIE ~ MOTPeOHOCTH,  oOBbenuHsieMble  cdepoil  oOuieHwus,
KOMMYHUKATUBHBIMH CUTYaIlUsSIMU U POJIIMH B «KOMMYHUKATUBHYIO CEThb». OTOT YpPOBEHBb
peanusyercs B IeHCTBUTENBHOCTH (IIparMaTuka). TakuM o0pa3oM, eMHUIIAMUA TPETHETO YPOBHS
SBIISTIOTCSL  [I€NTM, 3aJladd, MOTHBBI, HAMEPEHUS H YCTAaHOBKU, KOTOpBIC, IO MHEHHIO
1O. KapaynoBa, mposiBISIOTCSI B KOMMYHUKATUBHO-IEITEILHOCTHBIX MOTPEOHOCTSX JIMYHOCTH.
NMeHHO MOTHBUPOBAHHOCTH TOBOPSINETO CIYKHUT Hauboyiee CYIIECTBEHHBIM (AaKTOpOM,
00yCIIOBIUBAIONIMM HWHAUBUAyaTbHbIE OCOOCHHOCTH SI3BIKOBOM JMYHOCTH. MHOTOMIaHOBOCTh
3TUX (AKTOPOB M OTCYTCTBHE JOCTATOYHO YCTOMYHMBBIX (POPMAIBHBIX KOPPEISTOB B pPEUH
TOBOPSIIIETO 3aTPYAHSIOT UCCIEIOBAaHME MPArMaTUYeCKOW XapaKTePUCTHKH KaK BaKHEUILETO

YPOBHSI CTPYKTYpPBI SI3bIKOBOM JIMYHOCTH.
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Taxum o0pa3oM, MOXHO yrBepknaarh, uro HO. KapaymoB omnpenensier s3bIKOBYIO
JMYHOCTh KaK MHOTOCJIOWHBIN, MHOTOKOMIIOHEHTHBIH, CTPYKTYPHO YIOpPSAOYEHHBII Habop
S3BIKOBBIX CIOCOOHOCTEH, YMEHUH, TOTOBHOCTEH JenaTh M BOCIPUHUMATh S3bIKOBBIE
npou3sBeneHus [2, c. 71]. iHaue roBopst — 3TO0 COBOKYIHOCTb CIIOCOOHOCTEH U XapaKTePUCTUK
4eJIoBeKa, OOYCIOBJIMBAIOIMX CO3/laHUE M BOCHPHUSTHE UM PpEYEBBIX NPOM3BEICHUI
(TEKCTOB), KOTOpBIE pa3IMYaIOTCS  a) CTENEHBIO CTPYKTYPHO-S3bIKOBOM  CJIOKHOCTH,
0) MyOMHOM M TOYHOCTBIO OTpakK€HUs ACUCTBUTENBHOCTH, B) ONPENECIICHHOM IieseBOi
HaIPaBJICHHOCTHIO [2].

Kak BuuM, B 3TOM OIpe/IeNIEHUH COBMEILEHBI CIIOCOOHOCTH YeJIOBEKa C OCOOEHHOCTSIMU
MOPO’KIAEMBIX UM TEKCTOB. DTO JaeT BO3MOXKHOCTh M HEOOXOAMMOCTh BBISIBICHUS Ha Oase
JHMCKypca HE TOJIBKO €ro ICHUXOJOTMYECKUX 4epT, HO M (PHII0CcO(PCKO-MUPOBO33PEHUECKUX
MPEANOCHIIOK, 3THOHAIMOHAIBHBIX OCOOEHHOCTEH, COLIMANIbHBIX XapaKTepUCTUK, UCTOPUKO -
KYJbTYPHBIX MCTOYHMKOB. Mcxons M3 3TOro, MOXHO CYMTaTh, YTO MMEHHO KOTHUTUBHBIN
YPOBEHb SI3BIKOBOM JIMYHOCTH OXBaTHIBACT €€ HMHTEIUICKTyalbHYIO cdepy, aaBas
HCCIIEIOBATEN0 BBIXOJ Yepe3 A3bIK, UepPe3 IMPOLECCHl TOBOPEHHS U MOHMMAHHUS — K 3HAHUIO,
CO3HaHHUIO, IIpolleccaM II03HAHMUsI 4YeJOBEKa, TOrAa KaK IparMaTHYeCKUid ypOBEHb
obecrieyrBaeT B aHAIN3E SI3bIKOBOM JIMYHOCTH 3aKOHOMEPHBIN U 00YCIOBICHHBIH epexoa oT
OLICHOK €€ SI3bIKOBOM JIeATeIbHOCTH K OCMBICIIEHHUIO PEaIbHON JESTETbHOCTH B MUPE.

OtMeTnM, 4YTO  ypOBHEBas  MOJENb  SI3BIKOBOM  JIMYHOCTH, MPEUIOKECHHAs
IO. KapaynmoBbeiM, B  KOTOpOW pa3nuyaroTcs BepOalbHO-CEMaHTHUYECKUU  (BJaJCHUE
S3BIKOBBIMH €MHHIIAMH ), KOTHUTUBHBIN (IOHATHUSA, UJEH, KOHIENTHI, OTPaX AIOLE KapTHHY
MHpa) W TparMaTUyeckuii (I1eJM, MOTHBBI, HAMEPEHHUs UYEJIOBEKa) YPOBHU, OTpa)kaeT
0000 IICHHBIN THIT JIMYHOCTH.

Cornacumcs ¢ uccienoBarensmu (O. Konek, A. IlleBioBa u ap.), YTO KOHKPETHBIX
SI3bIKOBBIX JIMYHOCTEN MOXET ObITh MHOXKECTBO, OHM OTJIMYAKOTCS 3HAYUMOCTBIO TOTO WJIU
MHOTO YPOBHSI B CTPYKTYpE JIMYHOCTH. DTO OOYCIOBMJIO MOSBICHHE ILIEJIOM Mapaaurmbl
JIMYHOCTEN — PEYeBOM, KOMMYHMKAaTUBHOM, dTHOCEMaHTHYeCKON U np. [Ipexne Bcero mon
«¢13bIKOBOM JINUHOCTBIO» TOHUMAETCS: YEJIOBEK KaK HOCUTEID S3bIKa, B3SATHIN CO CTOPOHBI €0
cnocobHoctn K peueBod  gesrenbHocTd  (I'. boruH); coBOKymHOCTH OcOOEHHOCTEH
BepOabHOTO TOBEIEHUS YENIOBEKA, MCIONB3YIOLIEIO SI3bIK KaK CpPEACTBO OOIIECHUS, —
nuyHocTh KoMmMyHHKaTuBHasA (C. Cyxux); 3aKpenjeHHbII NPEenMYyLIIECTBEHHO B JIEKCHUUEC KON
cucreMe 0a30BbI HAIlMOHAJIbHO-KYJABTYPHBIM IPOTOTUI HOCUTENS ONPENCICHHOTO S3bIKa —

JUYHOCTH clioBapHasi, sTHocemanTrdeckas (C. Bopkaues, B. Kapacux) u ap.
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Ha coBpemeHHOM 53Tame ctajio akTyalbHbIM yTBepkiaeHue H. I'anbCkoBOM O TOM, 4TO
Pe3yabTaTOM JH0O0TO S36IKOBOTO 00pa30BaHUs JIOJDKHA SIBUTHCS C(QOPMUPOBAHHAS S3BIKOBAS
JUYHOCTh, & PE3YyJIbTaTOM 00pa30BaHUs B 0O0JACTH MHOCTPAHHBIX SI3bIKOB — BTOpPUYHAA
S3BIKOBAsl JIMYHOCTh KAaK IIOKAa3aTellb CIIOCOOHOCTH 4YeNOBeKa IMPUHUMATh ITOJHOLIEHHOE
y4acTHE B MEXKYIBTYpHOH KoMMyHHKaiuu [1, c. 65]. To ecTh «BTOpHYHAs S3BIKOBas
JUYHOCTB» — 3TO COBOKYITHOCTH CIIOCOOHOCTEH UeNIOBeKa K WHOS3BIYHOMY OOLICHUIO Ha
MEXKYIbTYPHOM YPOBHE, K aJCKBaTHOMY B3aMMOJCHCTBUIO C IPEACTABUTEISAMH IPYTUX
KYJIBTYP.

B 00001eHHOM BH/ie BTOpUYHAS S3bIKOBAsl IMYHOCTb OIPENEINIAETCS KaK CIIOCOOHOCTh
4yenoBeka K OOIIEHMI0 Ha MEXKKYIbTypHOM YypoBHe. I. XanmeeBa oTmeuaeT, 4Tro OHa
CKJIa/IbIBAETCS U3 OBJIQZICHUS BepOabHO-CEMAaHTHYECKMM KOJOM M3Yy4aeMOoTo sI3bIKa, TO €CTh
«I3bIKOBOM KapTMHOM MHpa» HOCHTeNeHd JToro ssblka ((QopMUpPOBaHHUE BTOPUYHOTO
S3BIKOBOTO CO3HAHMUS) M «IJI00aIbHON (KOHLENTYaJIbHOW) KapTUHONW MHUpPa», YTO MO3BOJIAET
YEJIOBEKY TOHSATh HOBYIO JIUISl HErO COLMAIBHYIO JCHCTBUTENBHOCTH [0, ¢. 68]. [lpunumast B
LEJIOM  TPEXYPOBHEBYIO  OpraHM3aLMIO  S3BIKOBOM  JIMYHOCTH,  pa3pabOTaHHYIO
IO. KapaynoBsim, WM. XaneeBa mnpemioxkuia ONHWCAaHUE MOJEIM BTOPUYHOM SA3BIKOBOM
JUYHOCTU C YYETOM IIPOLIECCOB, MPOUCXOMALIMX B JIMYHOCTH B XOJE OBJAJEHUS €10
HEPOIHBIM ISl He€ s3bIKOM. [lOCKOJBKY SI3BIKM OTIMYAIOTCS OAWH OT JPYroro cBoei
BepOaIbHO-CEMaHTUYECKON «CEThIO», TO BIIOJHE CIPABEUIMBO aBTOP JAEIUT UMEHHO IMEPBBI
YPOBEHB SI3BIKOBOM JIMYHOCTH Ha JBE Te3aypycHble cdepbi: tesaypyc | m tesaypyc Il
(dbopmupoBaHHME BTOPHUYHOIO KOTHHUTHBHOTO co3HaHus). Tesaypyc 1 BocxomuT K
accoLlMaTUBHO-BEPOATIbHOMN CETH sA3bIKa M (POPMUPYET «SI3BIKOBYIO KapTHHY MHPa», TOTAA KaK
te3aypyc Il popmMupyeT «KOHLETITyaIbH YIO, U TII00aIbH Y10, KAPTUHY MUPAY.

BeinenenHslie aBTOpoM /iBe cepbl B3aMMOCBSA3aHbl U OJTHOBPEMEHHO aBTOHOMHBI JIPYT OT
apyra. BzaumocBsi3p nmposiBiisieTcs B ToM, 4to Te3aypyc | dopmupyercs mon BosaencTBueM
tezaypyca II. Hocutenn pasHBIX S3BIKOB pa3Iu4arOTCsl CBOMM Te3aypycoM [, HO Heub3d
3a0bIBaTh 00 oTiinuusAx B Tezaypyce II. @opmupoBanue tesaypyca Il — cnoxHoe 3ananue,
IIOCKOJIBKY B JIaHHOM CJIy4ae pedb HJET O Pa3BUTHUM YMEHHUH pACIO3HaBaTh MOTHUBBI U
YCTAHOBKM JIMYHOCTH, KOTOpash NMPUHAJICKUT OPYrod OOLHOCTH, TAE JEHCTBYET Ipyras
cUCTEeMa IEHHOCTEM, HOPM U OLIEHOK [1].

Ilo muenuto WM. XaneeBoil, OBJIaIeTh CyMMON 3HAaHHWM O KAPTUHE MUpA — 3HAYUT BBINTHU
Ha KOTHUTUBHBIM (Te3aypyCHHI) YpPOBEHb S3bIKOBOM JmyHOCTH. OTCIOa CTaHOBUTCSA
MOHATHBIM, YTO MpPHU IMOATOTOBKE AKTUBHOIO YYACTHHUKA MEXKKYJIbTYPHOH KOMMYHUKAIIUH

BAXXHO HAYYUTb HOCUTCIIA 06pa3a MHpa COLIHaJILHO-KyHBTypHOﬁ 06IJ_IHOCTI/I IIOHUMAThb
45



HOCHUTEJISI IPYroTo S3BIKOBOTO oOpaza mupa. [loHATh Kakyro-11b0 (pa3y WM TEKCT 3HAYHUT,
MPONYCTUB €€ Yepe3 CBOM Te3aypyc, COOTHECTH CO CBOMMH 3HAaHHUSIMH U HaWTH
COOTBETCTBYIOIIEE €€ COACPKAHHI0 MECTO B KapTHHE MHUpa U (uKcalus UX YMCTBEHHOIO
COJIEp>KaHU s CPEICTBAMHU SI3bIKa B KOHIENITYaJIbHOM KapTHHE MUPA.

OueBUIHO, YTO MNPHUHSATHE KOHIENTAa BTOPUYHOW SA3BIKOBOM JIMYHOCTH B KauecTBE
METO/IOJIOTHYECKOTO O3HadaeT, YTO B COBPEMEHHOM IMpoliecce OOY4YeHHsT WHOCTPAaHHBIM
SI3bIKAM JICJIAETCSI OCOOBIA aKIIEHT Ha COIMOCTAaBJICHUU PAa3HBIX KOHIENTYAIbHBIX CHUCTEM B
KOHTEKCTE MHUPOBOM M HAlMOHAIBHOM KYyJIbTYp, a HE pPAa3HbIX S3bIKOBBIX SBJICHUU.
ComnocraBiieHue MpEANojiaraeT OCO3HAHHME CTYIEHTaMU COOCTBEHHOM YHHUBEpCaIbHON
CYIIHOCTHU KaK KYJIbTYPHO-HCTOPHUUECKOTO CYOBbEKTA.

Onmnako, mo mHeHuto ydenwix (I'. EnuzapoBa, O. Konek, JI. Xansnuna, A. [lleBiioBa u
ap.), GopMUpOBaHUE BTOPUYHOU SI3BIKOBOUM JTUYHOCTH, CIOCOOHON K B3aMMOJICUCTBHUIO €IIIE C
ONIHON (BTOpOM) IMHTBOKYIBTYPOM, B MpakTHKe MpenoJaBaHus, KOrjna IpenojaaBareib
paboTaeTr B TpymIe CTYACHTOB, MPEICTABJISIONMMX HECKOJIBKO KYIBTYp, SBISCTCS YKeE
HenocTaToYHbIM. [109TOMY akTyalnbHBIM CETONHS SBISETCS (POPMUPOBAHHE CIOCOOHOCTH U
TOTOBHOCTH CTYJAEHTOB K IO3UTHBHOMY B3aMMOJECHCTBUIO C IOJUKYJABTYPHBIM MHPOM.
HimeHHO 3TO M 00YCTIOBUJIO MOSIBJICHUE M PA3BUTHE KOHIICMINHU «TIOJUKYTBTYPHON SI3BIKOBOM
JTUYHOCTH».

Tak kak 1eTpl0 00yYeHHSI MHOCTPAHHBIM sI3bIKAM OIpeAenseTcs He Habop KOHKPETHBIX
YMEHHMH, HE IOJYYEHHE OTIEIbHBIX 3HAHUM O KYyJAbTYpE CTpaHbl H3y4aeMoOro s3blKa, a
dopMUpOBaHUE TaKOH SIBBIKOBOM IJIMYHOCTH, KOTOpas OyAeT crmocoOHa K AKTUBHOU U
MPOIYKTUBHON JKU3HEAEATENBHOCTH B TJIOOATBHOM MOJHMKYJIBTYPHOM o0OIIecTBe, Oyaer
001aaTh pa3BUTHIM YyBCTBOM IOHMMAHUS U YBAXCHUS JAPYIUX KYAbTYP, YMEHUEM XKUTh B
MHpE U COMNIACHM C JIFOJBMHU KaK MPEACTABUTENSAMHU PAa3HBIX JIMHIBOKYIBTYPHBIX TPYIII, TO
MMEHHO JaHHYIO 51361 KOBYIO JIMYHOCTb U MPEJIaracTcsi Ha3BaTh MOJUKYIHT YPHOM.

Takass nuyHOCTh, oTMeuaeT JI. XansmuHa, JOHKHA OBITh: TUHAMUYHOM, CIOCOOHOMN
MOCTOSTHHO MEHSTHCS B 3aBUCMMOCTH OT MEHSIONIMXCS, YaCTO HEMpeACKa3yeMbIX, YCIOBUM
CYILIECTBOBAHUSI B HEMPOTUBOPEUYUBOM B3aUMOJIEUCTBUM U COTPYIHHUYECTBE C JPYIUMH
JIFOJIBMU; CAMOCTOSITEIIbHOM, HMHUIIMATUBHOM, HE3aBUCUMOM, OTBETCTBEHHOU 32 COOCTBEHHYIO
cyns0y B Mpeaenax, Mo3BOJSIONMX MPOSBICHUE HA3BAHHBIX KAYECTB JIPYTUMHU JIMUYHOCTSIMH;
JOJKHA 00J1a1aTh COOCTBEHHBIMM, YHUKAJIBHBIMHU, MPUCYIIMMH TOJBKO €M MEXaHW3MaMU
caMoaHalW3a W aHaluM3a MPEACTaBICHUNA JAPYrUX KYIBTYPHBIX OOIHOCTEH, Kak o
MHUPOIIOpSIIKE, TaK M O crocol0ax cocyliecTBoBaHUs B HeM [7]. A ee QopmupoBaHue

OCHOBBIBACTC Ha CICAYHOIIMX IMpUHOUIIAX: IMMO3HAHHUA W YUCTa I(OHI_ICHTOC(I)Cp Pa3HbIX
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KYJIbTYp, HWHTErpalud OOy4YeHHS U pealbHOM KOMMYHHUKAI[MU C [pEACTaBUTENSIMU
MOJIMKYJIBTYPHOTO MHpa, COYETaHUs TIJ0O0AJTbHOCTH M CaMOOBITHOCTH, AaBTOHOMHH U
CaMOCTOSTENBHOCTH JIMYHOCTH B 00y4eHHH, TPOOIEMHO-OPUEHTUPOBAHHOTO MTO3HAHHUSL.

Ilo muenuro M. ®oMuHa, TOJMKYIBTYpHAs SI3bIKOBAst TUYHOCTbD, BIIAJES MEKKYIBTYPHOU
KOMIIETEHIIMEH, KOTOpas paccMaTpUBAETCs KaK KOMITOHEHT OOIeH KOMMYHUKATHBHOMW
KOMITETCHIINH, CIIOCOOHA aHaJM3UPOBATh pazIvuMs KynbTyp 3amaga u BocToka M akTHBHO
y4acTBYET B IMayiore KyinbTyp [5].

Taxum 00pa3oM, MNOJUKYAbTYpHas S3bIKOBAsi JIMYHOCTh CIIOCOOHA K AaKTUBHOM U
MPOU3BOAUTENLHON JKU3HEACATEIIBHOCTH B I[NIOOATbHOM TOJUKYIBTYPHOM OOIECTBE,
MTOHMMAET U YBaXKaeT APYrHe KYJIbTYphl, YMEET )KUTh B MUPE U COMNIACUHU C IPEICTABUTEISIMU
pasHbIX TUHTBOKYIBTYpHBIX Tpyni (FO. Arpanar, JI. Xansmuna u ap.).

CoBepuieHCTBOBaHME OOY4YE€HUS] HMHOCTPAHHBIM S3bIKAM COCTOUT B  LIEJIOCTHOM,
MO3TalHOM (POPMHUPOBAHHUU TOJIHUKYIBTYPHOU S3bIKOBOW JIMYHOCTH, CIIOCOOHOW CpelCTBaMH
M3y4aeMOTO S3bIKa OBJIAZIEBATh KOHIIENITOC(epaMu pasHBIX KyIbTyp. M3ydeHWe W aHamm3
cnenuuKd KoHUenTocdep, OCO3HAHHOE TIOCTHKEHHE U  COINOCTaBJICHUE S3BIKOBOM
pEeNpe3eHTaly TOTO WM MHOTO KYJIBTYPHOTO KOHIIENTAa CIOcOOCTBYET (POPMUPOBAHUIO Y
CTY[CHTOB TOJIEPAHTHOIO OTHOLICHHS K OCOOEHHOCTSAM KYyJIbTYPhl pa3IMYHBIX HApOJOB,
CIOCOOHOCTH M TOTOBHOCTU K MO3UTUBHOMY B3aMMOJEHCTBUIO C TOJUKYIBTYPHBIM MUPOM U
ero npexacraButensiMu. CBONCTBEHHAs  TOJIEPAaHTHOM  MOJMKYJIbTYPHOM  JMYHOCTHU
MEXKYIbTYpHast TpaHcdopmanus oOecrieunBaeT pa3BUTHE TAKUX KauecTB, KaK SMIIATHS,
3aHUKEHHAsl CTENEeHb ATHOLEHTPU3MA, YMEHHME YCTAaHABJIMBATh 3HAUYUMbIE OTHOUICHUS C
«IYKUMH», C YBAKEHUEM U TIOHUMAaHUEM BOCIIPUHUMATh MIPEACTABUTENEH IPYrof KYJIbTYpBHI.

BbiBobI. PesynbraThl aHanm3a uccieJ0BaHN, MOCBAIIEHHBIX BOIIpocaM (OpMHPOBAHUS
SI3BIKOBOM M BTOPUYHOM SI3bIKOBOW JIMYHOCTH B IpoIecce 00ydeHUs] HHOCTPAHHBIM SI3bIKAM,
MO3BOJIMJIM HaM YOEOUTBCS B TOM, 4YTO (popMUpOBaHWE MOJUKYJIBTYPHOTO THIA SI3bIKOBOM
JUYHOCTH, CIIOCOOHOM OBIaJeBaTh KOHIENTOCHEepaMyd pasHbIX KYIBTYPHBIX TPYIII
II00TBHOTO MUpPa, BOCTPEOOBAHO CUTYyallMel TIIOOATM3HUPYIOIIEToCs O0IecTBa U Oymer
CIocoOCTBOBATH PEIICHUIO 33]ja4 00pa30BaHus B cepe HHOCTPAHHBIX S3bIKOB.
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u Dezvoltarea constiintei de sine la diferite etape de varsta

Racu Igor, prof.univ., dr. habilitat in psihologie
Summary

This research is devoted to the actual problem of the developmental and psychology — the self-
consciousness genesis of children aged 1-18.These children are educated in different social conditions.
In this research work are shown: dynamics of the self-consciousness at different developmental stages of
a child, the situations, factors, contents, possibilities, mechanisms, the natural laws of development and
the differences determined by the Social Situation of Development (SSD). The determinations factor of
self-consciousness development at the different ontogenesis stages is the communicative experience with
adults. In the favorable social conditions the forming of self-consciousness in the elementary forms
appears by the age of 2. At the same time the children from orphanages are 9-12 months behind. The
structures which form the self-consciousness go through 4 main quality stages in their development. The
identification and the complex studying of the developmental peculiarities, architectonics of the forming
system, dynamics of self-consciousness development made possible to ground and work out the contents,
progressive methods of the acceleration of the self-consciousness development process. The
compensation process of the given defections in the development self-consciousness is most effective at
the age of 2. The dewvelopmental influence of these conditions comes down with age.

Key words: self-consciousness, children, social situation of deve lopment, communication.

Rezumat

In acest articol sunt expuse rezultatele unor studii teoretico-experimentale privind dezvoltarea
constiintei de sine la diferite etape de varstd. Este prezentatd dinamica, legitatile, factorii, aspectul
cantitativ si calitativ in dezvoltarea constiintei de sine in ontogeneza in aspect comparativ, in dependenta
de mediul social de dezvoltare al copiilor. Este demonstrat rolul de baza al activitatii de comunicare in
dezvoltarea constiintei de sine pe parcursul copilariei, preadolescentei si adolescentei. Sunt identificate
etapele mitiale de aparitie si dezvoltare a constiintei de sine si posibilitatile de dezvoltare a acestei
structuri in conditii experimentale special organizate.

Cuvinte-cheie: constiinta de sine, copii, situatie sociala de dezvoltare, comunicare.

Studiul teoretico-experimental este consacrat problemei genezei constiintei de sine la copii
educati in diferite situatii sociale de dezvoltare (SSD). Studiul dezvoltirii constiintei de sine
permite depistarea conditiilor favorabile pentru formarea acestei structuri nucleare din cadrul
personalitatii, factorii care determina denaturarea procesului de dezvoltare si strategiile si
metodele de corectie. Nu mai putin semnificativa este cercetarea problemei situatiei sociale de
dezvoltare care de la L.Vigotski incoace mai des a fost declarata de cat profund studiata.

In lucrarile psihologilor S.Rubinstein, A.Leontiev, A.Bodaliov, L.Bojovici, .Cesnocova,
J.Piaget, H.Wallon, R.Zazzo, M. Lewis, J. Brooks — Gunn, etc. pe langd problemele teoretice
sunt abordate si unele aspecte empirice a genezei constiintei de sine.

Investigatiile noastre sunt consacrate studiului genezei constiintei de sine in ontogeneza in
diferite situatii sociale de dezvoltare la copiide la 1 anpand la varsta adolescenta. Drept obiect
de studiu este constiinta de sine prezentata ca un complex afectiv - cognitiv. Constiinta de sine

include in sine caracteristicile procesuale si cele structurale. Cunoasterea de sine, reflexia,
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reprezentarile despre sine tin de latura cognitiva a constiintei de sine. Primele doud sunt procesul

de cunoastere de sine, iar a treia este rezultatul. Latura emotionald a congtiintei de sine se descrie

prin intermediul atitudinii fatd de sine si autoapreciere care impreuna constituie componenta
afectiva. Atitudinea este o notiune mai largad (si ca apreciere dar si ca atitudine emotionala in
afara aprecierii) iar a doua notiune o luam in sens direct. Produsul final este imaginea Eu- lui.

In cercetarea experimentala au participat: 760 de copii (varsta precoce: 160, prescolari: 90,

elevidin clasele primare: 90, preadolescenti: 240, adolescenti: 180.

Per total au fost realizate 10985 probe experimentale completate de observatii, convorbiri,
anchetari etc.
Pe parcursul cercetarii am realizat urmatoarele obiective:

e studiul formelor initiale a constiintei de sine pe parcursul copildriei precoce. Drept obiect de
studiu a servit imaginea de sine ca structurd afectiv — cognitivd (continutul concret,
componentii de bazi, etapele calitative, dinamica, tempoul, etc.). Am demonstrat, ca deja la
sfarsitul anului doide viatd se poate vorbi despre formarea componentilor structurali de baza a
imaginii de sine, unde pe parcursul copilariei precoce se dezvolta preponderent latura
cognitiva a imaginii. Sub influenta experientei activitatii individuale se largesc considerabil
cunostintele copilului despre sine, se formeaza intens latura periferica a imaginii de sine. Am
depistat si studiat patru etape calitative in dezvoltarea constiintei de sine pe parcursul acestei
perioade de varstd. Am depistat diferente statistic semnificative in formarea constiintei de
sine in copiliria precoce in dependentd de SSD a copiilor. In special, in mediul social in care
este formatd comunicarea centratd pe personalitate, pe subiect a adultului cu copilul am
constatat formarea imaginii de sine in jumitatea a doua a anului doi de viatd. In conditiile
deficitului de comunicare de acest tip unde baza interactiunii o constituie conducerea
autoritara din partea maturului, comunicarea cu orientare pe “obiect” am constatat o retinere
in constituirea imaginii, nedezvoltarea ei completa chiar si la sfarsitul anului trei de viata.

e studierea formarii constiintei de sine in perioada prescolara (continutul, structura, factorii
determinanti, dinamica, tempoul, laturile specifice etc.). Am demonstrat cresterea
semnificatiei experientei individuale a copilului in formarea componentilor cognitiv si
afectiv, insa cu predominarea experienfei de comunicare cu maturii $1 semenii. Am
demonstrat experimental, ca particularitatile specifice, calitative a dezvoltarii constiintei de
sine la prescolarii educati in diferite SSD sunt determinate de experienta diferitd de
comunicare cu adultii si posibilitatea diferita de folosire a experientei individuale care este
influentatd de prezenta, pozitia, interacfiunea cu adultul. Deosebiri esentiale au fost depistate

atat in cadrul cunostintelor despre sine, cat si in cadrul atitudinii fata de sine. Am demonstrat,
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ca spre sfarsitul acestei perioade de dezvoltare in conditii sociale mai putin favorabile se
formeaza o personalitate cu insusiri specifice ce se referd si la nucleul ei - constiinta de sine
- care influenteaza si alte structuri in cadrul personalitatii umane.

studiul formarii constiintei de sine la elevul mic. A fost demonstrat, ca in varsta scolarda mica
in dependentd de organizarea, realizarea, dezvoltarea activitatii de invatare se formeaza sfera
cognitiva si afectiva a constiintei de sine, considerabil se largeste “formatiunea centrala,
nucleard” a constiintei de sine, iar in structura periferica sunt proiectate cunostintele despre
sine ce tin de capacitati, aptitudini, abilitati interese si personalitate per ansamblu.
Aprecierea pe care copiii o primesc in cadrul familiei indeplineste functia de corectie, fapt
care lipseste la copiii educati in institugiile colective de tip Inchis ceia ce provoaca denaturdri
in structura acestei formatiuni.

studiul dezvoltarii constiintei de sine in varsta preadolescentd. Am reusit s demonstram, ca
are loc o transformare radicald in continutul constiintei de sine care in mare masura se
formeaza fiind influentata de situatia sociald de dezvoltare in sensul larg al notiunii. La copiii
de aceasta varsta educati in SSD diferite predomina in cadrul constiintei de sine aceleasi
orientari, caracteristici, valori. SSD 1in sens ingust (L.Vigotski) determind formarea
caracteristicilor specifice in constiinta de sine a preadolescentului ce tin de tempo, dinamica
etc., iar in sens larg al notiunii SSD determina insusi continutul concret al constiintei de sine.
cercetarea dezvoltarii congtiintei de sine in varsta adolescenta. Continutul componentilor de
bazi ramane a fi determinat de aceiasi factori de bazi ca si pentru perioadele de varsta
precedente. In SSD diferite la adolescenti se formeazi constiinta de sine cu un continut
specific al componentilor de baza.

elaborarea si aplicarea programelor de interventii formative asupra dezvoltarii constiintei de
sine in copildria precoce si varsta prescolara. Am demonstrat posibilitatea corectiei
procesului de formare a imaginii de sine in copildria precoce si la prescolari prin intermediul
unei influente bine determinate asupra sferelor principale ale SSD in care sau constatat cele
mai pronuntate deosebiri: copil - adult (comunicare, interactiune, activitate), copil - alt copil
(comunicare, activitate, interactiune), copil - anturajul material (felul dominant de activitate,
etc.), copil - El insusi (sfera emotionald, afectiva etc.). Am elaborat si implementat interventii
psihologice mai putin cunoscute, dat fiind faptul cd nu lucram in special asupra corectiei,
compensarii si dezvoltdrii nemijlocite a continutului concret al constiintei de sine. Toate
actiunile de interventie au fost centrate pe dezvoltarea a 4 sfere nominalizate din cadrul SSD,

prin intermediul cdrora se imbogatea experienta de comunicare si cea individuala, ceia ce la
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randul sau determina compensarea si corectia componentilor cognitiv si afectiv in cadrul
constiintei de sine. Am demonstrat posibilitatea unei corectii si dezvoltiri numai partiale si
efectul creste cu atit mai mult cu cat ea incepe mai timpuriu.

In mod special vom prezenta rezultatele interventiilor psihologice pe care le-am realizat
cu copiii de varsta precoce si prescolard. In cadrul ipotezelor lansate pentru experimentele
formative am presupus, cad in conditii experimentale special organizate este posibila
influenta pozitiva asupra procesului de dezvoltare a constiinteide sine la etapele timpurii ale
ontogenezei. Sedintele organizate au fost centrate pe dezvoltarea a patru sfere de bazi din
cadrul SSD care deja au fost prezentate.

In grupul experimental au fost inclusi pentru aceastd vérstd 20 de copii din lotul II|
(educati in orfelinate) a cate 5 pentru fiecare subgrup de varstd (fiecare jumitate de an) ca si
in cadrul experimentelor de constatare. Grupul de control a fost constituit in acelasi mod din
20 de copii din orfelinate. In acelasi timp am mai format inci doua grupuri de control din
copii din loturile I si Il (copii din familii complete favorabile si copii din familii incomplete
sau temporar dezintegrate cu climat psihologic nefavorabil). Cu fiecare copil din grupul
experimental am realizat a cate 10 sedinte de interventii psihologice. Pe linga aceasta in
mod special am analizat in permanenta situatia de intalnire si despartire de experimentator.
zat dupa 5 sedinte formative si ultimul la finele ciclului formativ.

Prin intermediul sedintelor formative am reusit sa influentam pozitiv asupra tempoului
de dezvoltare al conginutului concret a componentului cognitiv. Sau dezvoltat cunostintele
copiilor despre sine ca personalitate, ca subiect de actiune cu obiectele. Au intervin
modificari esentiale si in latura afectivd a constiintei de sine. Inainte de toate am reusit sa
inlaturam atitudinea denaturatd negativa fata de sine prin consolidarea structurii nucleare si
senzatiilor emotionale pozitive. Analiza comparativd a procesului de formare a
componentului cognitiv ne permite sa vorbim despre un tempo sporit de dezvoltare la copiii
din grupul experimental (aproximativ egal cu 6 - 9 luni). Acest fapt este un argument de
bazi in favoarea posibilitatii de organizare a activitatilor dezvoltative si de corectie pentru
copiii de aceasti varsti. In acelasi timp trebuie si vorbim despre posibilitatea corectiei
partiale. Nuam reusit sa formam la micutii din grupul experimental acel nivel de dezvoltare
caracteristic pentru copiii din primul lot. In comparatie cu copiii din lotul II am obtinut
rezultate mai inalte, deci un nivel mai Tnalt al formarii constiintei de sine. Cele mai bune
efecte compensatorii sunt constate la anul doi de viatd iar in continuare eficacitatea

acestora scade.
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Experimentele formative cu copiii de varstd prescolara au fost orientate la dezvoltarea
experientei de comunicare cu adultii $i semenii pe de o parte si imbogdtirea experientei
individuale si implicarea directd a ei in formarea componentilor de bazi a constiintei de Sine,
pe de alta parte. Acest obiectiv de baza a fost realizat prin alte obiective concrete:

e organizarea, implicarea si desfasurarea felului dominant de activitate - jocului pe
roluri;

e organizarea, desfisurarea activitatilor productive cu prescolarii;

e oOrganizarea, desfisurarea formelor de bazi a comunicarii in aceasta varsta;

e dezvoltarea sferelor de bazi din cadrul SSD: copil - adultul, copil - anturajul
material, copil - alt copil, copil - “El singur”.

e orientarea totald la personalitatea copilului, accentuarea ajunsurilor care se refera la
personalitate si la activitate, incurajarea copilului siactiunilor lui, aprecierea
pozitiva si in cazurile cand copilul nu o meritd. Vom prezenta selectiv rezultatele in

experimentul de control cu copiii prescolari.
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Figura nr. 1. Rezultatele in post-testare pentru prescolarii de 3-4 ani.
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Figura nr. 2. Rezultatele in experimentul de control pentru prescolarii de 5 ani.
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Figura nr.3. Rezultatele in experimentul de control pentru prescolarii de 6-7 ani

In timpul care a trecut intre pre - si post - testare la prescolarii din grupul de control n-
au intervenit schimbdri esentiale in rezultate cu privire la nivelul de dezvoltare a constiintei
de sine (diferentele statistic nesemnificative la p = 0,05).

Compararea rezultatelor medii pentru subgrupurile de varsta (grupul experimental si cel
de control) ne ofera diferente statistic semnificative la p = 0,05. (testul U- Mann-Whetney).
Deci, ipotezele lansate pentru aceastd parte a lucrarii au fost confirmate: in conditii
experimentale special organizate este posibila corectia §i influenta pozitivd asupra
procesului de dezvoltare a constiintei de sine, 1n special, pentru varsta prescolara trebuie
accentuata sfera de comunicare cu accent pe subiect, pe personalitate si reanimatd sfera
activitatii individuale, formand si acest tip de experientd. Rezultatele copiilor din
subgrupurile de varsta pentru grupul experimental sunt mai mari in comparatic cu rezultatele
prescolarilor din grupul de control. Am reusit sa influentam pozitiv asupra tempoului de
dezvoltare a imaginii de sine. In acest sens, stimulind formarea rapidd a experientei de
comunicare §i cea individuald am reusit sa largim, sd imbogatim atat cunostintele copiilor
despre sine, cét si sa schimbam atitudinea copiilor fata de sine.

Latura cognitiva. Evident pentru noi este faptul, ca interventiile psihologice formative
au provocat constituirea cunostintelor noi despre propriile capacititi si posibilitati, despre
insusgirile personalitatii pe care le poseda etc., etc. Permanent in decurs a 2 - 3 luni in cadrul
comunicdrii, in cadrul interactiunii, in cadrul activittii practice (jocurile, activititile
productive, construire, modelare etc.) formam noi si noi cunostinte despre sine la copii, le
descopeream noi posibilitati, abilitati (chiar le inventam pe alocuri) si ofeream copilului

multe si diverse informatii despre sine. Procesul de comunicare a fost modificat esential. De
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la restrictii, autocratism, norme, formalism etc., am trecut la comunicare centratd pe
personalitate cu toate caracteristicile ei. In special trebuie si ne referim la factorulal 2-ea de
Vom mentiona urmatoarele. Pentru perioada precedentd de dezvoltare - varsta precoce - am
constatat, cd nu sunt diferente cu privire la experienta individuald pentru copii din
esantioancle (SSD diferite) studiate. Cu alte cuvinte in institutiile de tip inchis de educatie
se formeaza o experienta a activitdtii individuale aproximativ de acelasi nivel ca si pentru
alte esantioane. Insi copiii din lotul III, avand conditiile respective pentru formarea
experientei activitatii practice nu le pot folosi sau nu le folosesc. Deosebim in acest caz doua
situatii diferite. Prima din ele - la copii se formeaza experienta activitatii practice la nivel
mediu, insd mai departe existd bariere care nu permit formarea sub influenta ei a laturii
cognitive in cadrul imaginii de sine (cunostintele despre sine sunt formate, insd nu sunt
folosite de catre copil in cadrul constiintei de sine). Daca, in acest sens sd vorbim despre
arhitectonica imaginii, atunci v-om mentiona urmatoarele. Cunostintele reprezentarile noi
despre sine care se formeazd in cadrul experientei activitatii practice sunt proiectate in
structura periferica, insd acolo s$irdman intr-o forma pasiva, neactivatd. Situafia a doua -
maidificild - copiii nu pot la un nivel normal sa profite de organizarea experientei activitatii
practice. Atat in prima, cat s in a situatia a doua cauza este aceeasi, numai ca ea este
implicata la diferite etape. Este vorba despre comunicarea cu adultii In prima situatie -
stilurile, formele de comunicare practicate nu permit patrunderea cunostintelor despre sine
in nucleul imaginii, consolidarea si folosirea lor in cadrul constiintei de sine. lar in situatia a
doua - comunicarea practicata nu permite, utilizarea posibilitatilor create in anturaj in
vederea desfasurdrii, realizarii activitatii practice individuale. In acest caz, inci pani la
formarea cunostintelor si proiectia lor in structura periferica a imaginii drept bariera este
prezentd comunicarea , acele forme, tipuri care sunt practicate in conditiile de educatie
pentru acesti copii.

Consideram, ca anume diferentierea acestor doud situatii ne permite argumentarea
posibilitatilor partiale de compensare in formarea imaginii Eu-lui Mult mai Tnalte efecte
compensatorie au fost obtinute cu acei copii pentru care este caracteristica prima situatie din
cele stabilite.

Latura afectivd. In acest domeniu am reusit, ca si in perioada copiliriei precoce, si
provocam schimbari esentiale.

Conditiile experimentale pe care le-am creat au contribuit partial la un progres in

dezvoltarea atitudinii pozitive fatd de sine. Cel mai important moment aici este din nou
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comunicarea centratd pe subiect cu accentuarea permanentd a parametrilor respectivi
depistati si evidentiati de noi. Formarea increderii in sine, inldturarea partiald a inchistarii,
lipsei de initiativa, renuntarea la regimul strict de cerinte si norme au determinat schimbarile
ce au intervenit 1n sfera afectiva a copiilor. Cei din urmd au inceput a zZimbi, a manifesta
initiativa in jocurile si activitatile propuse etc. Aprecierile pozitive permanente din partea
adultului care se referd la personalitate si la activitatea copilului i-au permis prescolarilor din
grupul experimental sa priveascd cu alti ochi la sine insusi - s-a transformat sistemul de
autoapreciere. Acest lucru este ilustrat in figurile prezentate. Au fost stabilite diferente
statistic semnificative in dezvoltarea autoaprecierii pentru  copiii din grupurile
experimentale side control.

Organizarea interventiilor psihologice tindnd cont de felul dominant de activitate,
semnificatia activitatilor productive, caracteristicile de varsta ale prescolarilor, dialectica
dintre sferele de baza de interactiune intre copil si adult, realitatea materiald, semeni, sine
insusi, factorii de bazd ce determind dezvoltarea imaginii etc., ne-au permis sa obtinem
schimbari calitative in constiinta de sine a prescolarilor din grupul experimental (SSD nr.3).
Principalele din ele sunt:

e largirea conginutului constiintei de sine prin cresterea volumului si diversitatii
cunostintelor despre sine;

e consolidarea cunostintelor si reprezentarilor despre sine prin trecerea de la o structurd
difuza a componentului cognitiv la o structurd integra bine diferentiata;

e formarea autoaprecierii pozitive siadecvate a prescolarilor;

e formarea componentilor structurali precum ar fi: sentimentul empatiei, sentimentul
proprietatii, identitatea sexuala etc.;

e dezvoltarea inifiativei si increderii in sine etc.

Materialele investigatiilor realizate ne permit sa facem urmatoarele concluzii generale:
1. Dezvoltarea constiintei de sine in ontogeneza este determinatd de SSD (L.Vigotski)
preluatd in sensul ingust si sensul larg al notiunii, unde tempoul, dinamica, interactiunea
intre structura periferica si “ formagiunea centrald nucleara” etc. sunt determinate de situatia
sociald de dezvoltare in sens ingust, iar caracteristicile globale de continut sunt determinate
de SSD in sens larg al notiunii.

2. Indiferite SSD se formeazi un continut specific al constiintei de sine care este determinat
inainte de toate de deosebirile existente in patru sfere de baza: copil - adult ( comunicare,

activitate, interactiune ), copil - alt copil ( comunicare, interactiune, activitate), copil -
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anturajul material ( felul dominant al activitatii, interactiune, alte activitati), copil - El singur
(sfera emotionald, afectiva etc.).

3. La copiit educati in conditii sociale mai putin favorabile se constatd denaturari in
continutul componentilor de baza ai constiintei de sine, retinerea in aparitia si dezvoltarea
acestei formatiuni nucleare din cadrul personalitatii umane.

4. In conditii sociale favorabile se constatd aparitia elementelor de structurd a constiintei de
sine in forme elementare in jumatatea a doua a anului doide viata.

5. La micutii de la un an pand Ila trei educati in orfelinate se constatdi o retinere in
dezvoltarea constiintei de sine aproximativ egala cu 9 - 12 luni si denaturarea continutului
laturii cognitive si afective.

6. In formarea fiecirui component al constiintei de sine ( identitatea sexuald, sentimentul
proprietatii, sentimentul empatiei, atitudinea fatd de sine, etc.) sunt prezente patru etape
calitative pe parcursul perioadelor de varstdi. Dinamica formarii acestor elemente de
structurd este diferitd in dependentd de complexitatea, timpul aparitiei, factorii determinanti.
7. Experienta de comunicare $i experienta activitatii practice sunt factori determinanti ai
formirii constiintei de sine. In cadrul comuniciarii centrate pe personalitate, pe subiect sunt
anumite caracteristici care nemijlocit determina formarea corecta a confinutului
componentului cognitiv siafectiv al constiintei de sine.

8. In conditii experimentale special organizate, centrate pe folosirea interventiilor
comunicative cu orientare pe personalitate si lichidarea diferentelor depistate in cele patru
sfere de bazi a SSD este posibila corectia, compensarea partiald si dezvoltarea constiintei de
sine 1n copildria precoce si varsta prescolard la copiii educati in medii sociale mai putin
favorabile. Interventiile psihologice sunt cu atat mai eficiente cu cat activitatea data se
incepe mai devreme. Cele mai bune rezultate au fost obtinute in anul doi de viatd a copilului,
iar in continuare efectele compensatorii scad.
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MOTIVATIONAL STRATEGIES FOR LEARNING A FOREIGN LANGUAGE
IN THE CLASSROOM
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Summary
The purpose of the present article is to analyse the strategies and models of motivating the learning
of a foreign language. An increasing number of scholars combine psycholinguistic and linguistic
approaches, various motivational models and theories in order to make sure the complex nature of
motivation is better understood. The concept that we shall focus on in this articleis self-motivation that,

according to Alan McLean, comes from Self via four internal motivation drivers:engagement,

stimulation, structure and feedback,and plays a vital role in academic learning. We have adopted this
concept in our study on the motivation for learning a foreign language due to the intricate character of the
foreign language acquisition process. This paper will suggest some tips for practitioners on how to
maintain, protect and encourage self-motivation for learning a foreign language.

Rezumat

Scopul pe care ni l-am propus in initierea si realizarea acestui studiu teoretico-experimental a fost
determinarea strategiilor de motivare a invatarii limbii strdine de catre elevii de gimnaziu si de a prezenta
modele de comportament didactic motivant. Problema dezvoltarii motivatiei pentru invatarea limbilor
strdine este intens dezbatutd in psihologia si psiholingvistica invatarii limbilor striaine si drept consecinta
cultura psihologicad dispune azi de un formidabil bagaj de idei si tehnici de stimulare a motivatiei invatarii.
Principalul rezultat al studiului intreprins consta in teza potrivit careia tipul de motivatie scolara cel mai
productiv si cel mai stimulator este automotivarea, care conform studiului, joaca un rol vital in invatarea
unei limbi straine. In articol sunt descrise strategiile de dezvoltare a automotivarii pentru invitarea unei
limbi strdine si de consolidare a achizitiilor obtinute in acest proces.

Cuvinte cheie: invatare, strategii de motivare, motivatie scolara, automotivatie.

Introduction

Motivation is an overworked term, an umbrella term for answering all questions
concerning the whys of our behaviour and thinking. It “is related to one of the most basic aspects
of the human mind, and most teachers and researchers would agree that it has a very important
role in determining success or failure in any learning situation.” (Dornyei, 2001, p.2).
Z.Dornyet’s experience is that 99 per cent of language learners who really want to learn a foreign
language will be able to master a reasonable working knowledge of it as a minimum, regardless
of their language aptitude. “Without sufficient motivation, however, even the brightest learners
are unlikely to persist long enough to attain any really useful language.”(Ddrnyei, 2001, p.5).

We would say motivation is the energy that fuels the language learning process. And “due
to the complex nature of language itself (which is at the same time a communication code, an
integral part of the individual’s identity and the most important channel of social organization)”,

[5, p.425] skills to motivate learners are crucial for language teachers.
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The question is: what kind of motivation are we expected to cultivate?

Normally, students start learning a foreign language possessing sufficient motivation to
succeed in this activity, as mastering a foreign language seems to be appealing and, as
psychologists often say, little children are motivationally “innocent’ and “uncorrupted' because
they seem to possess a natural curiosity about the world and an inherent desire to learn. This is,
in fact, often cited as a proof that motivation to learn, just like the ability to acquire language, is
an innate characteristic of the human species. Therefore, in an ideal world where the learners'
curiosity and inherent motivation has not as yet been curbed or diminished by a student-
unfriendly school system, all learners are eager to learnand the learning experience is a constant
source of intrinsic pleasure for them. However, “we need to adopt a more down-to-earth
perspective. For most teachers the real motivational issue is to find ways to encourage their
students to accept the goals of the given classroom activities, regardless of whether or not the
students enjoy these activities or would choose to engage in them if other alternatives were
available.” (Dornyei, 2001, p.50-51).

Furthermore, even though fluent English is considered to be the modern student’s passport
nowadays, as lots of Moldovan undergraduates continue their studies abroad where mastering
English is essential, a great number of them (and we refer to preadolescents) lose their
motivation gradually, especially when it comes to realize that more and more efforts are to be
invested in the learning process. This is the fact that challenged a PhD experiment on
psychological conditions underlying the formation of motivation for learning a foreign language
in secondary school.

As researchers we were amazed to discover that “there isn’t a child who isn’t motivated in
any school environment, they are all motivated: some of themare just motivated to wind you up,
or impress the peer group, or avoid work. The brain is always motivated, the brain is always
looking to adapt to its environment so that it could respond appropriately, that is with a certain
type of behaviour to a certain situation. So, what teachers normally call discipline problems are
just the iceberg in this context and it is a real challenge for teachers to discover the underlying
motives or the personality that is organising these motives.”(McLean, 2014a).

The motivated learning of a foreign language

What are the motives and what is the best type of motivation, the most productive one in a
learning context, the one that a teacher should be able to generate and guide in their students’
development?

The answers we were seeking for were found in A McLean’s and Z. Dérnyei’s works, two

prominent psychologists of our age. Alan McLean is a Scottish educational psychologist, the
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author of the “Motivated School”, who was until April 2011 a Principal Psychologist in Glasgow.
He was commissioned to produce a training programme on motivation by the Scottish
government in 2005. The Motivated School programme has recently been introduced into LEAS
in England, including Buckinghamshire, Hampshire and Bristol as well as the Isle of Man. Zoltan
Dornyeiis a Professor of Psycholinguisticsat the University of Nottingham in the United
Kingdom, renowned for his work on motivation in second language learning. They reckon the
best motivation is self-motivation which is the kind of motivation that is fuelled from the inside,
that is self-determined and is able to produce persistence and the capability of overcoming
various distractors or intellectual obstacles.

As teachers, welearntthat children’s motivation could be divided into two categories: pre-
ten and post-tenmotivation. As researchers, we have understood that these two categories depend
on the factors that impact students’ motivation and the latter would be mostly influenced by the
peer group (this idea is based on A.McLean’s theory). Intuitively, we always felt our role as
teachers was significant, yet it was frightening to realize that it is actually vital. This idea is
perfectly illustrated by Dr. Haim G. Ginott in Teacher and Child:“I have come to a frightening
conclusion. I am the decisive element in the classroom. It is my personal approach that creates
the climate. It is my daily mood that makes the weather. As a teacher | possess tremendous
power to make a child's life miserable or joyous. | can be a tool of torture or an instrument of
inspiration. I can humiliate or humour, hurt or heal. In all situations, it is my response that
decides whether a crisis will be escalated or de-escalated, and a child humanized or de-
humanized.”(Ginott, 1972).

In other words, as Alan McLean says, we are never neutral, we are either draining our
students or energizing them. It is all about either bringing happiness whenever we enter or
whenever we leave the classroom.

Research Study: Theoretical and Practical findings

Our study addresses the psychological conditions underlying the development of
motivation for learning a foreign language. The main goal of our research resides in determining,
elaborating and implementing a set of psychological conditions underlying the development of
motivation for learning a foreign language in a learning environment at the preadolescent age.
The following hypotheses have been strengthened during the research:

1. Formation of self-motivation for learning a foreign language is based on the
development of self-beliefs (self-efficacy), accompanied by a sense of autonomy and belonging

2. Self-motivation for learning a foreign language is developed by influencing the self-

efficacy beliefs.
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3. Development of self-motivation enhances the efficiency of learning a foreign language.

Our work is based on the recent advances in research on motivation as a phenomenon
studied by Psychology of Personality, Educational Psychology and Psychology of learning a
foreign language and it is going to be extended in so far as to become a practical tool for any
language teacher seeking a way to motivate their students.

The study that we have carried out up to now is based on A. McLean’s Motivated Learning
Theory, C. Dweck’s Mindsets, Gardner’s Socio-Educational Model of Second-Language
Acquisitionand Z. Dornyei’s L2 Motivational Self-System. These theories were successfully
employed in a language learning environment offered by Orizont Lyceum in 2007-2008.

The experiment comprised 60 students from three 7" grades and included 25 training
sessions and 40 English lessons led in accordance with the above models.

The research has revealed the following preliminary conclusions:

1. Moldovan children’s motivation for learning English declines steadily from the 5™ to the
7™ grades.

2. Preadolescents motivation is mostly influenced by the peer group attitudes.

3. Teachers trigger the required motivation at this age by creating the appropriate type of
classroom atmosphere.

4. Optimal motivation for learning English is self-motivation.

5. Self-motivation for learning English at the preadolescent age is built on the development
of students’ self-beliefs (self-efficacy), accompanied by a sense of autonomy and belonging.

6. Self-efficacy beliefs are based on the interactions of three mindsets: ideas about ability,
interpretations of progress and achievement attitudes.

7. Students’ self-efficacy beliefs can be influenced by four drivers mastered by teachers:
stimulation, structure, feedback, engagement.

8. The four drivers can be activated by means of a set of strategies that mostly suit
preadolescents.

So, the key to motivation is needs — people’s or in our situation, children’s needs, their
self-emotions, or “how they feel about themselves as learners, what is on their mind”(McLean,
2014b). According to A. McLean, children have got three main needs; A. McLean calls them the
three ‘A’ needs:

1.Affiliation, which is a sense of belonging, a sense of being valued, connected, and the
opposite of that is alienation. Affiliation is a fundamental need that in A. McLean’s view,

underpins everything.
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2.Agency, which is a sense of confidence and self-belief, a sense of competence, a sense of
self-efficacy, a sense of control: “I know how to do this job, I know how to read, I know how to
do geography well.” The opposite of Agency is apathy.

3.Autonomy, which is a sense of being self-determining and trusted which, according to A.
McLean, is the centrepiece of them all - the most complex one, the gold dust: “How much scope
or trust do I have? How much scope do | have for self-determination in my classroom?”The
more self-determination, the more autonomy we have, the more motivated we will be. The
opposite of Autonomy is anxiety, where we are overwhelmed, pressurised or
discouraged (McLean, 2014c).

And so what a teacher needs to do is create a classroom climate that helps children meet
their needs or, in other words, provide the conditions required for driving students’ self-
motivation. In 2003 A.McLean identified four internal motivation drivers or mindsets that by
being influenced positively could generate self-motivation. They are: ideas about ability;
attributions or interpretations of progress; achievement attitudes and self-efficacy
beliefs(McLean, 2003, p.31-55). In his recent work "Motivating every learner”, 2009, the author
refers to them as self-beliefs or Agency. In other words, they are those internal triggers that by,
being accompanied by Affiliation and Autonomy generate self-motivation. The researcher has
based his finding on the two types of mindsets discovered by Carol Dweck, a professor of
psychology at Stanford University that has been conducting research on motivation and
personality for over twenty years. She has introduced the concept of growth and fixed mindsets,
which could be perceived as a cornerstone in A. McLean’s theory.

According to her theory people can be divided into two categories that represent two basic
mindsets: in a fixed mindset people think their intelligence is fixed, while in a growth mindset
they believe their basic abilities can be dewveloped through effort. Thus a fixed mindset is
followed by ability interpretations of success and failure, performance attitudes to achievement
or, the so-called self-promotion attitudes (Dweck and Leggett, 1988; Dweck 1996; McLean,
2003) [6, p.256-273] and, very often, by low self-efficacy beliefs, while a growth mindset causes

effort interpretations of success and failure, mastery attitudes to achievement or, the so-called
self-improvement attitudes (Dweck, 1996; McLean, 2003) and consequently, very often, high
self-efficacy beliefs.

In her research, C.Dweck has “been amazed over and over again, at how quickly students
of all ages pick up on messages about themselves — at how sensitive they are to suggestions

about their personal qualities or about the meaning of their actions and experiences. The kinds of
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praise (and criticism) students receive from their teachers and parents tell them how to think
about what they do — and what they are.”(Dweck, p.4). In other words, teachers possess all the
required tools to help children adopt positive self-beliefs.

A. McLean distinguishes four classroom energisers/instruments that teachers can employ
in this respect: engagement, stimulation, structure and feedback.

1. ENGAGEMENT, which is giving children a sense of belonging.

Teacher’s input: SHOWing YOU CARE — Valuing

Student’s output: A Sense of Belonging

This driver shapes the quality of the relationships between the teachers and students as well
as between peers; it is about how teachers show they are interested in children and what climate
they manage to create in their lessons.

2. FEEDBACK, which gives children information about how well they are doing.

Teacher’s input: SHOWing YOU BELIEVE - Informing

Student’s output: Self- Efficacy Beliefs

Motivating feedback involves praising effort and strategy use, making students feel
responsible for success and linking failure to factors students can repair.

3. STIMULATION, which relates to the quality of teaching and learning in the classroom

and refers to the intrinsic aspects of the curriculum.

Teacher’s input: SHOWing YOU LOVE TEACHING THEM - Enthusing

Student’s output: A Sense of Purpose

Relevance, challenge, control, curiosity and fantasy are some of the key intrinsic
motivators.

4. STRUCTURE, which is a sense of clarity towards goals.

Teacher’s input: SHOWing YOU TRUST - Empowering

Student’s output: Self- Determination

This driver determines the amount of explicit information that is made available in the
classroom.

The required level of structure is reached by clearly setting boundaries, communicating
goals and

responding consistently. It is the key issues with autonomy support(McLean, 2003, p.14).

We managed to apply A. McLean’s theory in our classroom which was possible by means

of a group of methods and techniques meant to generate and maintain ours students’

motivation or the so-called "motivational strategies’ suggested by Z.Dornyei for the

language classroom. In his work Z. Dornyei defines the strategies as being motivational
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influences that are consciously exerted to achieve some systematic and enduring positive
effect (Dornyei, 2001). Our approach in organizing them focuses on the 4 drivers and the 3
‘A’ needs described by A. McLean in the Motivated school We find them extremely
useful for any teacher interested in driving their students’ self-motivation. The
classification that we have adopted results in a Motivational Toolkit for Language

teachers(q.v.Appendix).

Conclusion

To summarize, we would quote A.McLean on the role of teachers today: ,,The teacher
really has to become a social engineer, or someone who is really spending a lot of his time not
just thinking about the curriculum or teaching and learning, but thinking about the classroom
climate; that’s why the classroom climate is so important. Not only does it set the scene for the
transmission of the curriculum and the transmission of the teacher’s values, but it is creating a
climate for the peer group to operate in, and the peer group is a fundamental component in this
whole motivation game.What is interesting, as well, is the motivating teacher who has the
capacity to do that feels good about themselves as teachers, because it is the same thing; it is a

circle of motivation, without being too complicated”(McLean, 2014b).
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Appendix:Motivational Toolkit for Language teachers (Sample)

A.Through ENGAGEMENT or Valuing (teacher’s input)

to AFFILIATION or Sense of Belonging (students’ output)

Teacher: | CARE Student—+BEEONG

e Include a specific "group rules' activity at the beginning of a group’s life to establish the
norms explicitly.

e Try and promote interaction, cooperation and the sharing of genuine personal information
among the learners.

e Establish a norm of tolerance.

e Show students that you accept and care about them.

e Pay attention and listen to each of them.

B. Through FEEDBACK or Informing (teacher’s input)
to AGENCY or Self-Efficacy Beliefs (students’ output)
Teacher: | BELIEVE in YOU Student: I CAN DO this

e Indicate to your students that you believe in their effort to learn and their capability to
complete the tasks.
¢ Avoid social comparison, even in its subtle forms.

e Help learners accept the fact that they will make mistakes as part of the learning process.
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e Encourage learners to explain their failures by the lack of effort and appropriate strategies
applied rather than by their insufficient ability.

e Refuse to accept ability attributions and emphasise that the curriculum is within the
learners’ ability range.

C. Through STIMULATION or Enthusing (teacher’s input)

to AUTONOMY or Sense of Purpose(students’ output)

Teacher: | LOVE TEACHING YOU ——— > Student: | am DETERMINED

e Make tasks challenging.

e Make task content attractive by adapting it to the students’ natural interests or by
including novel, intriguing, exotic, humorous, competitive or fantasy elements.

e Vary the learning tasks and other aspects of your teaching as much as you can.

¢ Relate the subject matter to the everyday experiences and backgrounds of the students.

¢ Highlight and demonstrate aspects of L2 learning that your students are likely to enjoy.

D. Through STRUCTURE or Empowering (teacher’s input)
to AUTONOMY or Self-Determination (students’ output)
Teacher: 1 TRUST YOU > Student: | am TRUSTWORTHY

e Teach students communication strategies to help them overcome communication
difficulties.

e Provide appropriate strategies to carry out the task.

e Explain the purpose and utility of a task.

e Make sure that they receive sufficient preparation and assistance.

e Make sure they know exactly what success in the task involves.
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The influence of psychosocial factors on careers of women in banking industry

Corina Perjan, student Southampton Solent University, Marea Britanie.
Carolina Perjan, conf,, univ, dr. in psihologie, Universitatea Pedagogica de Stat

L. Creanga”din Chigindu

Symmary

This article analyses the main psychological problems that women from banking industry deal
with in their career ascension. In order to make an objective analysis, primary and secondary
theories considering the gender aspect in professional growth were analysed. Furthermore an
empirical research on women and men from the banking industry in the UK was held. The
conclusion of this research was that men and women have different motivational preferences and

as a consequence the stimuli that drive to career ascension are different for men and women.
Key words: Career ascension, gender aspect, motivational hierarchy, motivational preferences,

psychological stimuli, professional growth.

Rezumat:

In acest articol sunt analizate principalele probleme de ordin psihologic cu care se confrunta
femeile in cresterea profesionald in sistemul bancar. Pentru a efectua o analizd obiectiva, au fost
analizate teoriile primare si secundare privind cresterea in cariera luand la bazi factorul gender
si a fost efectuatd o cercetare empiricd asupra femeilor si barbatilor din sistemul bancar din
Marea Britanie. Concluzia acestei cercetari a fost ca barbatii si femeile au preferinte
motivationale diferite si ca rezultat stimulii ce duc la cresterea in carierd a femeilor si a
barbatilor este diferit.

Cuvinte cheie: crestere profesionald, factorul gender, ierarhia motivationald, preferinte
motivationale, stimuli psihologici, carierd profesionala.

The main objective for this report is to devise a strategy that will encourage more females to
consider a career in senior management in the Collective Bank. The problem regarding women
in management roles is being widely analysed since feminism revolution. At the beginning there
were a lot of controversial opinions in relation to this problem, but most agrees with the fact that
men and women have different needs and characteristics. In order to encourage women for a
better work and career growth, they need other motivators than men.

Sociologists and psychologists that analysed women came to conclusion they are characterized
by different factors than men. Some of them think that this presents a barrier for an equal style of
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life (including the freedom of role choosing such as dominating — managing or subordinating)
(Goldberg, 1993; Walby, 1986), other see these differences as an opportunity for spreading the
work roles in order to obtaining an effective result (Acker, 1992), and the third think that these
can change with the power (Kanter, 1993). Also, these different characteristics were analysed by
Vaskova, Stead, Wagner and Hollenbeck. They attributed to each gender different motivator
factors inrelation to their dissimilarities in needs.

Catharine A. MacKinnon was one of the people who expressed her disapproval regards feminism
and equality of roles choosing “Each sex has its role, but their stakes and power are not equal. If
the sexes are unequal, and perspectives participate in situation, there is no ungendered reality or
ungendered perspectives. (...) Sexual metaphors for knowing are not coincidence” (MacK innon,
C., 1989 cited in Harding, S., 1988, p. 136).

Samuel T. Goldberg, psychiatrist, has the same opinion and argues his theory relaying on
hormones’ influence. “Goldberg focuses on the impact of physiology on social attitudes and
behavior, in particular the effect of male hormones such as testosterone as a source of sex
differences in motivation, ambition and behaviour” (Hakim, C.1996 p.5). His theory is
characterized by two key elements. In the first one he argues that physiological differences
between men and woman, such as hormones, makes men more motivated for obtaining top
positions in any hierarchy. Testosterone is a source of men’s main characteristics, such as
domination and aggression. Second element refers again to the physiological differences, but in
this case, Goldberg thinks that they also influence the workplace relationship between men and
woman. Because of the barrier that is created between them, the egalitarian work roles cannot be
established (Golberg, 1993). “Sex roles and styles of behaviour established in heterosexual
relationships carry over into role expectations and behaviour patterns in the workplace
consciously or subconsciously”(Goldberg 1993, cited in Hakim, C. 1996 p.6).

“Goldberg is not saying that men are necessarily more able, competent or effective in
using position of power and authority, only that they are motivated to seek such positions
with greater determination and persistence than women, and are more prepared to make
sacrifices to get there, in terms of effort and foregoing other activities or benefits”
(Hakim, C. 1996 p.6).
Goldberg theory remains up-to-date; despite the technological revolution, human factors did not
change. The primary research, presented in the next section, confirms Goldberg’s theory. It
shows that in banks women managers are 58% less than men despite the same working

conditions for both men and women. Hormones’ impact can explain this big gap.
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Kanter’s theory (1993) is in disagreement with Goldberg’s and argues that adaptation can
contribute as well.
“It is the job which makes the person, not the person who makes the job, and it is power
differences, rather than gender differences, that provide the key to understanding the
different fates and fortunes of men and women of the corporation” (Kanter, 1993 cited in
Halford, S., 1997, p.8)
Kanter (1993) demonstrates in her book ‘Men and women of the corporation’ that power
influences women’s behaviour. She believes that the problem with small number of women in
senior roles can be simply solved by simply giving them these positions and their behaviour will
adapt to them. This way she argues that men’s and women’s behaviour does not differentiate
when they take the manager role, which contradicts the theories of Acker and Van Houten (1974)
and Golberg’s study on sex roles which are taken into the work relationships, also she ignores
male homosocial desire (Eve Sedgwick, 1995). All these factors may cause difficulties in
relations between men and women, results from here that a good woman manager should have
another approach to her subordinates and colleagues thana man.
Acker and Van Houten (1974), in their publication ‘Differential recruitment and control: the sex
structuring of organisations’ have looked at organisations’ gender structure and came to
conclusion that it is not gender-neutral. In the last Acker’s work (1992), she “highlights four
major areas in which gender and organizations can be seen to intertwine””(Halford, S., 1997, p.5).
Areas are the construction of division between women and men; images and symbols — such as
stereotypes and metaphors attributed to men and women; actual interaction between them and
internal mental work (Acker, 1992). “She shows how the social construction of ‘organisation’
means that organisation is variable, that it may be contested and that the agency of organisational
members is central to the construction of ‘organisation’ as a lived practice”(Halford, S., 1997
p.16)
These theories have one distinctive common thing: all of them take into consideration women
and men differences in characteristics, which influence needs and motivations. According to
many authors (Rynes, et al., 2004; Stead, 2009; Vaskova, 2006; Wagner and Hollenbeck, 2010),
different genders are driven by different motivations at workplace. Vaskova’s research on gender
motivation (2006), demonstrates that men are more interested in money as motivational factor,
while women’s interest in work is more driven by inter-personal relationships (friendly
environment). Also Vaskova argues that women are more motivated by the possibility of

reconciling work and family life.
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Wagner and Hollenbeck (2010) agree with Vaskova’s theory and suggested that men are more
likely to change their place of work if they are offered a higher salary than women.
According to Stead’s study (2009) “males and females recorded different strengths on 9
motivational drivers”. He found out that women are more interested in recognition, ease and
security, personal growth (see appendix C).

These ways, in order to achieve same objective (increasing the number of women in

managerial role) women need other motivators than men.

Methodology
The objectives for research were to:

o Explore current situation of women in managerial role in banking industry

e Find out what motivates them

e See women perspectives in this industry from their point of view

e Find out their opinion regarding suitability in managerial role in this field
To find the answers to the above questions have been used two methods. First one was a
questionnaire (see appendix A). It aimed to clarify first three objectives. For the second objective,
the most appropriate method to use was Osgood’s semantic differential scale. This way, it is
easier to find out the main motivators and also the level of their influence. For the last objective,
a little interview was used. It consisted mainly from two open questions, which gave the
expected results, in terms of wide and clear responses.
In order to get the most accurate results, were analysed people from different banks (Golman
Sachs, J.P. Morgan Chase, Barclays, Credit Suisse) and backgrounds, such as managers, senior
and junior clerical workers. Number of people that were interrogated is: for questionnaire 20 and
6 for the interview. In this research, women’s opinions were mainly used, but men’s points of
view were not ignored, because both of them matter in order to see this problem from different
perspectives.

The results from the primary research have reached stated objectives. Both researches were
done on people aged from 23 to 35; 3 persons are managers.
First objective was to find out the motivators’ influence. The main factors that motivate women

to work in banks are money and self-realisation (see figure 1).
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Figure 1 Motivators

Motivators
5 5
3,8
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Money Self-realisation  Possibility of career Friendly Other
growth environment

When interrogated people were asked about other motivators, some of them answered that
they are motivated by “constant learning process”, “development of strong character” and “being
involved in the extremely powerful and dynamic world of finance”, which definitely shows their
passion regarding the industry they activate in. These additional motives, however, show the
need to fulfill their potential, which means self-realisation. The additions and also different scale
of influence of these two, doubt people’s understanding of ‘self-realisation’, that is why, the
results of this motive were rectified using the scale from ‘other motives’. Although, one of the
answers could be attributed to ‘other’, this was the response from a male manager (Vice
President of Morgan Chase). He said that one of his main motivators is “advantages of being a
VP:travel, client meetings, cultural events attendance/organisation, and luxury lifestyle”.
Secondly, was found out the current situation of women in banking in managerial role and
compared to the women’s opinion about their suitability on this role. The results were quite
similar.

Figure 2.1 Women managers in Banks, opinions Figure 2.2 Women managers in Banks, reality

Opinion Reality

B Male EMFemale B Male M Female
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The last question was “where do you see yourself in 10 years?” in order to see women

perspectives in this industry from their point of view. Results are presented below:

Figure 3 Women in banking ambitions

Where do you see yourself in 10 years?
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Inte rview:

For the interview took part 6 persons, 5 women and 1 man. They were asked 2 open questions
about who they think is more suitable for managerial role in this field and why. Interrogated
people’s demographics can be found in the appendices (see appendix B).

Person 1: She thinks that both, men and women, are suitable for managerial role because “both
have advantages attributed to their sex. Women and men have different perceptions of issues and
solutions, and hence have to work together to develop optimal resolutions”

Person 2: This person has the same opinion as ‘person 1°. She says that “Research for banks
requires a lot of patience, attention to detail and tolerance, these are mainly female traits of
character. But, undoubtedly, men are also very suitable for that type of job due to their ability to
capture a bigger picture and thus synthesize useful investment recommendation from research
(usually performed by women as mentioned before)”

Person 3: She is convinced that only men can handle managerial role in banking because
“Investment bank job requires you to work for 16 hours every day (usually from 9 to 1am). You
sleep for 6 hours, don’t get any weekends, and have only 10 days a year of holidays. You are
constantly put under pressure of deadlines and tough clients. You feel chronically exhausted and

look 10 years older than you are. The list goes onand on...”
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Person 4: She agrees with ‘person 1’ and ‘person 2’ regarding suitability. She says: “Both parties
should collaborate in creation of stable financial systems. Men should introduce their risk-prone
projects and increase returns, while women, being more risk averse, would promote greater
stability. Hence, we should aim at a 50% - 50% division of male/female”
Person 5: From his 10 years of experience in this field, he came to conclusion that this is a ‘male
job’, “Not in any degree is this attributable to ‘lesser’ female abilities. Women can serve a role
model for thousands of men in wisdom, creative thinking and patience. But work in banks
requires a full private life sacrifice, which I consider is not worth for a woman”
Person 6: She thinks that this role is more suitable for men. “Although I enjoy a (relatively) posh
lifestyle, | had to work 24/7 during my first 5 years. Only a few years ago | allowed myself to get
pregnant due to a stable role in the bank. The banking industry is a ruthless money making
machine, that destroys everything that is weak, not clever enough or not sly enough. You either
have to be sure you have the balls to stay alive in that industry or don’t even dare to enter it”
From obtained results can be concluded that the problem regarding low number of women on
management roles is very acute and this section aims to develop a strategy, referring to the
research above, that will solve this issue.
Fromthe result it is known that women managers are 58% less than men and bank workers think
that this is appropriate for the industry they are working in (see figure 2.1 and 2.2). The most
effective way to find out the reason of the problem was the interview. It gave a full
understanding of the feelings and situation regarding work in banking industry. The results show
that despite the fact that employers are required to work about 8 hours per day, it takes around 16
hours every day to finish a task. First 5 years of this job, an employee has to work 7 days per
week, usually beyond working hours and have only 10 days a year holiday. ‘Person 6’ said that
“I had to work 24/7 during my first 5 years”. Under that kind of pressure it is no wonder that
‘person 3’ feels “chronically exhausted”.
‘Person 5’ said that “work in banks requires a full private life sacrifice, which | consider is not
worth for a woman”. Due to the results from the questionnaire (see figure 3) ‘person 5’ is
partially right. 7 out of 20 women answered that in 10 years from now they see themselves home
with kids, but because of the working conditions in banking industry it is less likely that they
will continue to work in a bank. ‘Person 6’ said that “the banking industry is a ruthless money
making machine, that destroys everything that is weak, not clever enough or not sly enough. You
either have to be sure you have the balls to stay alive in that industry or don’t even dare to enter

it”
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All the results above clearly show the main issues regarding bank jobs, they are not many, but
their influence has a major impact on women career growth:

o Working for a bank takes all the time for personal needs

o Exhausting schedule
o No personal life
¢ In consequence to first point there is lack of friendly people around (see figure 1), which
shows that employers do not feel comfortable on their work place where they spend the
most time of their daily life.

e Money is main motivator for women
In consequence to the factors above, almost half of interrogated women do not have the ambition
to work in senior roles or even in the same role (see figure 3). A woman that could make a career
in banking industry must be a ‘woman of steel’, for whom her job means more than family or
even personal needs. Inthe most cases, family requires more time from a woman than a man.
That is why men can more likely ‘combine’ family with a high role in banking industry.
Inferring from the findings, in order to increase the number of women in senior management
roles, first of all, should be considered differences in genders’ needs. As mentioned on literature
review section, men and women have different characteristics, which means that women’s needs
and ambitions are other than men’s. Women prefer more a friendly work environment rather than
money (Vaskova, 2006; Wagner and Hollenbeck, 2010). According to the primary research
shown above (see figure 1) women in banking are not motivated by this factor, more likely
because of its absence, which is deducted from the interview results. This kind of overloaded
schedule, described by most of the bank employees, more likely drives to stressful working
condition. Also, in the results (see figure 1) money is indicated as main motivator, which would
be good if the questionnaires were completed by men. Money, of course is a good motivator for
work, but being the main one for women does not drive to the best outcomes, as they have
different needs, which are not satisfied in this field. Personal growth and intrinsic factors, such as
self-actualisation are strong motivators for a woman (Stead, 2009) and according to findings they
are present in the banking industry.

Genders have different needs and respectively, factors that motivate them differ as well. This
fact was argued by several authors, such as Rynes, Stead, Vaskova, Wagner and Hollenbeck.
They demonstrate that women are more likely to do qualitative work when they are under a
friendly environment, feel secure and have the possibility of career growth. These are main

motivators that differs women from men. The deficiency of some of these motivators, which
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were identified through the primary research shown above, influence in a negative way women’s
quality of work and in consequence the amount of them on top of the banking industry. By
providing to women employees motivators that they need and by decreasing the level of stress,
the amount of them in senior roles will increase. The existing work manner in banks presents a
real barrier for personal life and friendly relationships between colleagues. These factors hold a
significant number of women back from a future career in banking industry, as were seen in

Figure 3. By removing these barriers, the amount of women in senior roles will increase.
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u OcobennocTu oTHOWeHUA ydyanmxcsd KuumneBa K ynorpe0./1e HHIO aJIKOr 0.1

JI. Cunuyapy, noxrop ncuxonoruu, kot gepeniuap,UPSC «lon Creanga»

Summary
This article analyzes the results of the sociological survey conducted jointly with the Institute of
Sociology " PAO"™ Moscow, Russia to identify one of the deviant behavior forms - teenage
alcohol consumption .The main focus of the research is the comparative analysis of the
prevalence of alcohol use among students in Russian and Moldavian speaking schools . It is
analyzed how teenagers are included in alcohol consumption regarding age and gender
dynamics. There is presented an analyzed structure of alcohol consumption by students , the
motivation that causes the use of alcoholic beverages by teenagers and the reasons for rejection
of their use. The study surveyed 825 students of 9th and 12th grades in Moldavian schools and
830 students of the 9th and 12th grade in Russian speaking schools .
Rezumat
In acest articol sunt analizate rezultatele sondajului sociologic realizat in colaborare cu Institutul
de Sociologie din Rusia RAO or. Moscova pentru identificarea uneia dintre formele de
comportament deviant - consumul de alcool de catre adolescenti. Atentia principald este
concentratd asupra analizei comparative a prevalentei consumului de alcool in randul elevilor din
liceele ruse si moldovenesti. Este analizata participarea adolescentilor in consumul de alcool din
punctul de vedere al dinamicii de varsta si specificului de gen. Este prezentata analiza structurii
consumului de alcool de catre elevi, motivatia ce cauzeaza consumul de bauturi alcoolice de
catre adolescenti si motivele respingerii de utilizare a acestora. In sondaj au fost
intervievati 825 de elevi din clasele a 9-a sia 12-ea din scolile moldovenesti si830 de elevi din
clasele a 9-a sia 12-ea din scolile cu instruire in limba rusa.
KiroueBble ¢j10Ba: JCBHAHTHOE IOBEICHUE, MPUOOIMICHHOCTh K YIOTPEOJCHHIO aIKOTOJIS,
CTPYKTYpa HOTpe6J'IeHI/I$I AJIKOTOJIA, BO3paCTHAasA JUHAMUKa, TCHACpHAA CHCI_II/ICI)I/IKa, MOTHUBaN s,
00yCTIOBIMBAIONIAS YITOTPEOIEHUE MOIPOCTKAMU CITUPTHBIX HAITUTKOB.
Ha ceromssimmHuN 1eHb YIIOTPEOJICHHE AIKOTOMSI SIBJISIETCS OJTHOW M3 HamOOJIee OCTPhIX
COIMANLHBIX oOOIeeBponelickux mpobnem. Tak, mo onenkam BcemupHOll opraHu3anuu
3APpaBOOXPaHCHUS (BO3), YPOBCHb HOTpC6J’IeHI/I$I AJIKOT'OJIA Ha OylTly HACCJICHUS B EBpOHCfICKOM
perroHe BJIBOE IMPEBBIMACT CPEIHEMUPOBOU [5], a CBs3aHHBIE C aJIKOTOJIEM 3a00JIeBaHUS
ABIAKOTCA OJHHMM M3 TIJIaBHBIX (baKTOpOB PUCKa Cpcau MOJIOAbIX J'IIO,Z[@IZ. HaubOoiee
pacipoCTpaHCHHBIC 3a00JI€BAHUS - TICHAaTUT W MAHKPCATHUT. KpOMe TOro, YpC3MCpPHOC
noTpeOIeHNE AJIKOTOJISI BBI3BIBACT IMICHXUYECKUE PACCTPOMCTBA, OOJIE3HH CEPACUHO-COCYIUCTOM
CHCTEMBI, KOTOpBIE€ HEpPEIKO MPHUBOIAT K JieTalbHOMY wHcxony. Hopma ymorpebneHus
AJIKOI'OJIBHBIX HAIIUTKOB, 6e3Bpe;[Ha;1 AJIA 300pOBbiA, COCTABJISCT 20 MUJUIAJIUTPOB YUCTOTO
CrupTa B JIeHb sl MyX4YUH U 10 mu1 - uist KeHImH. B cBsI3U cO CIOXMBUIIECHCS CUTyallMEd B
1995 rony Ha MeXayHApoaHOH KOH(pepeHnnu cTpan-uiaeHoB BO3 (MonaoBa SBIsETCs 4ICHOM
BO3 ¢ 1992 rona) OblI MPUHAT OCHOBHOM MPOTrpaMMHBIN TOKyMeHT — EBpomeiickas xapTus mo
alKoroo[3], Ha OCHOBE KOTOPOTO pa3pabaThiBAIOTCA OOMICEBPONEHCKAE W PETHOHATBHBIC
IIporpaMmsal 110 CHUKCHU IO BIIMAHW S aJIKOI'OJISI Ha 300POBLE.
Crnegyer OTMETHTBH, YTO NPHOOIICHWE K YIOTPEOJICHHWIO QJIKOTOJSI B IOIPOCTKOBOM
BO3pPacTC SABJIACTCA TeMOﬁ, KOTOpOﬁ TPpaAULIUOHHO YACIACTCA ocoboe BHHUMAaHUEC, ITOCKOJIBKY
MMOAPOCTKOBAA aAJIKOTOJIM3allMsA B HECKOJIBKO pa3 YBCIUYUBACT PUCK PA3BHUTUS AJIKOT'OJIBHOU
3aBUCUMOCTH B Oozee crapumem Bospacte [4], Tak, Hampumep, B 2001 roxy Ha ypoBHE
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MHUHHUCTPOB 3]paBOOXPAHEHMs CTpaH y4acTHHUKOB EBpomerickoro perrmona BO3 Obuia mpuHsTa
Hexnapanus «MoJOJIeKb U aJIKOTOJIb», B KOTOPOH H3JI0KEHbBI PYKOBOJSALIME IPUHIUIIBI U LIETH
YKpEIUIEHUsI M OXpaHbl 3/0pOBBS, HAaIpaBJICHHbIE Ha 3alMTy JeTed H MOJOJISKU OT
OPUHYKICHUH K YIOTpEOJEHMIO aJKorois M CHUXEHue yiepda, MpsAMO MM KOCBEHHO
MPUYUHSAEMOTO UM [2],

[To nanubiM Becemupro# opranuzanuu 3apaBooxpanenus ot 19.02.2011r. Gonpie Bcero
QJIKOTOJIBHBIX HAIIUTKOB Ha AYyIy HAacelIeHUs B CPAaBHEHUU C JAPYTMMHU cTpaHamu EBpomnelickoro
pernona, wieHamu BO3 mnorpebmsitor B MongoBe. CpeaHecTaTHCTUYECKUH Tpa)kJAaHUH
MonnoBsl moTpedisier 18,22 maTpa amkoroysi B TOJ — 3TO B TPH pasa BBIIIEC CPEIHETO MHUPOBOTO
noKazaTesns, KOTOpbli cocraBiaser 6,1 mutpa. B Hacrosmee Bpems, MHHUCTEPCTBO
3apaBooxpaneHus PecnyOnuku MongoBa paspabaTbiBaeT HAIMOHAIBHYIO NPOTpaMMy IO
CHIDKEHUIO moTpedsienus ankoroiis B ctpane 10 2020 roga. [lo manasim HanmonanbsHOTO 610pO
CTaTUCTHKH, B MECSILL, MOJIIABCKasi CEMbSI TPATUT OKOJIO MOJIYTOpPa MPOLIEHTOB CBOMX JIOXOJIOB Ha
MOKYIIKY CIIMPTHBIX HAIIUTKOB U cUraper [9],.

JlaHHas cTaThs OCHOBaHAa Ha MaTepHalax COLMOJIOTMYECKOTO MCCIEAOBAHUS, KOTOPOE
6buto mposeneHo 2011-2013 r.B ropone KunmueBe coBMecTHO ¢ MHCTHUTYTOM COLIMOJIOTUU
obpazoBanusi PAO, r.Mockssl. B xone uccnenoBanus 6s110 onpomeno 2000 ysanmxes 9 u 12
KJIaCCOB M3 MOJJIABCKM X U PYCCKOSI3BIUHBIX JHIIeeB. MHOrOnpeaMeTHOE 10 CBOEMY XapaKTepy
UCCIIeIOBAaHNE BKIIOYAJIO OTHEIbHBIH TEeMAaTUYeCKUH OJIOK, TOCBSIICHHBIH JEBHAHTHOMY
MOBE/ICHUIO TIOJJPOCTKOB, B YACTHOCTH TaKUM €ro (opmaM, Kak TabakoKypeHue, ynmorpedieHue
QJIKOTOJIS1 U HAPKOTH KOB. B TaHHOH CTaThe MBI MONBITAEMCS ONIUCaTh OCOOCHHOCTH JIMIIb OJHON
U3 MEepEeYHCICHHBIX (OPM JIEBUAHTHOTO MOBEIEHUS — YIOTpeOJIeHHE MOJPOCTKAMU aJTKOTOJI.
Bo-mepBbIX, paccMOTpUM MPHOOIIEHHOCTh MOAPOCTKOB K YIOTPEOJICHHUIO AJKOTOJISI C Y4ETOM
BO3PACTHOW JMHAMUKU U TeHJepHOll crnemm@ukn. Bo-BTOPBIX, MpoaHAIM3UPYEM CTPYKTYPY
nOTpeOICHU ST AJIKOTOJI Sl HIKOJIbHUKAMU U3 MOJIJIAaBCKU X U PYCCKOTOBOPSILIM X JIMIleeB. B-TpeThux,
OpOCIIEANM MOTHBAIIMIO  YIIOTPEOJNCHUSI TOJAPOCTKAMH CIHUPTHBIX HAMMTKOB, a TaKKkKe
paccMOTPUM IIPUYMHBI OTKA3a OT UX YIIOTPEOICHHUS.

Taxum 00pazoM, Mbl IPEAIPHUMEM MOMBITKY OXapaKTepu30BaTh BO3PACTHYIO TUHAMUKY U
TeHJICPHYIO CIIENH(UKY OTHOIICHHUS K YIMOTPEOJICHHUIO aJKOTOJSI C YUETOM COLHMOKYIIBTYPHBIX
PasIUYMI MEeXy yJallMUCS U3 MOJIJABCKUX U PYCCKOTOBOPS LI X JIMIIEEB.

[IpoBeneHHBIN ONpPOC MO3BOJHJI BBIABUTH CHEUM(UKY YIOTPEOJCHHUS MOIPOCTKAMH
QJIKOTOJTFHBIX HAITUTKOB PA3IMYHOTO TUTA. /)1 CpaBHUTEIBHOTO aHATM3a MBI B3sUTH JaHHBIE 00
yHoTpeOIeHUH MOJPOCTKAMH AJIKOTOJIbHBIX HAIUTKOB PA3HOIO THIA KaK MUHMMYM OJMH pa3 B
HEJIENIO, a TAKXKE MOMBITAINCH MPOCIIEIUTh TeHICPHBIC TPOSBIICHUS.
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Puc. 1. Ynorpeod.ieHne noapocTkaMm ajaKoroJbHbIX HANMMTKOB pa3jnyHoro tuna(%)
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W3 naHHBIX pUCYHKAa BHJIHO, YTO TIOJPOCTKH W3 MOJIJABCKUX JIMIICEB B CPaBHEHUH C
PYCCKOTOBOPSIIIIMMHU MOAPOCTKAMH YIIOTPEOJISIIOT B OOJBIIECH CTETIEHH TaKue CIUPTHBIC HATUTKH
kak muBo ( 12,8% u 10,8%) u Buno ( 15,2 % u 8,7%, p =. 001). PycckoroBopsiime nogpocTKu B
OTJIMYME OT MOJJIABCKUX TOAPOCTKOB B OOJBINCH CTEIICHH YIOTPEOJSIOT KPENKHE CIHUPTHBIE
Hanutku ( 4,4% u 3,4%).

Eciu roBOpUTE 0O TeHIEPHBIX OCOOCHHOCTSX YIOTPEOJICHUS CIIMPTHBIX HATUTKOB, TO JCBOYKU B
MEHBIIICH CTETIEHU YIOTPEOIISIOT CHUPTHBIC HAMMTKH JTFOOOTO THIIA, YeM Malbunku. Hampumep,
MaJIBYUKU U JEBOYKU, yrmoTpebnstonme nuBo — 18,2% u 8,5% ( monnmaBckue nuuen), 17,8% u
4,8%, pycckoroBopsiume autien) p=. 001. MaTEpecHO, 4TO IEBOYKN U3 MOJIABCKUX JIMI[EEB BCE
TUNBl  CIHPTHBIX HAlUTKOB VYIOTPEOJSIFOT B OONBINCH  CTENIEHHW, 4YeM JIGBOYKA U3
PYCCKOTOBOPSIIIMX JIUIICEB.

He wMeHee WHTEPECHO COINOCTaBUTH OTBETHI IOJIPOCTKOB W3 MOJIABCKHX "
PYCCKOTOBOPSIIIMX JIUIIEEB C MO3MIIUU YIOTPEOJICHUS UMH KPENKUX CHUPTHBIX HAMHUTKOB. B
9TOW CBS3M OOpaTHUMCS K PACCMOTPEHHIO CPEIHMX JaHHBIX OTBETOB INKOJHLHUKOB. VIMEHHO
JAHHBIC 110 YKa3aHHOW TO3WIMH, Ha HAIl B3I, HauOoJiee YETKO XapaKTepU3YIOT YPOBEHB

HOI[pOCTKOBOfI AJIKOTOJIM3alluu.
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Puc. 2. Ynorpe0JjieHue KpenKuX CIMPTHBIX HANIMTKOB MIKOJIbHUKaMu (%)

[TpuBeneHHBIH PUCYHOK CBUJIETEIBCTBYET O TOM, YTO MOJPOCTKH M3 MOJIJABCKU X JIUIEEB
pe’ke OTMEYaIOT €KECHEAETbHOE YIOTpeOlIeHne KPeKUX CHUPTHBIX HAITMTKOB, YeM MOJPOCTKH
U3 PYCCKOTOBOPSLMX JIMIEEB (Pasauuusi B EXKCHEAEIbHOM YHOTPEOJCHHM  aJKOTOJIs
CTaTUCTHYECKH 3Ha4MMBbl Ha ypoBHe P=.005). YmoTpeOieHHe KpENKHX CIHPTHBIX HAITUTKOB
OJMH, JIBAa pa3za B MECSI IMOAPOCTKAMU W3 MOJJABCKUX JIMIIEEB TAKKE OTMEYAeTCs pexe.
HHTEpecHBI MOJTy9eHHbIE JaHHBIE M0 YIaIlMMCsl, KOTOPhIE YKa3bIBAIOT HA TO, YTO OHU HHUKOTZA
HE YNOTpeONISIOT KpENmKue CHUPTHBIE HAMUTKU. TakuX MOJIPOCTKOB W3 MOJIJABCKUX JTUIEEB
OoIbIIle, Y€M W3 PYCCKOTOBOPSIMX (Pa3Nuyus B IOKa3aTeNsIX CTATHCTUYECKW 3HAUYUMBI Ha
yposHe p=.001).

IIpuodmeHNe NOAPOCTKOB K YIOT pedJie HUIO AJTKOT0JIst
OO0partmasice kK MaTepuaiaM, XapakKTepH3yro MM BO3PACTH YO TMHAMHUKY TPHOOILICHHS
HOJPOCTKOB K YIIOTPEOICHUIO KPETIKU X CHUPTHBIX HAIIUTKOB, CIEYyeT OTMETHTh €€
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cBOoeoOpa3ue BO BCEX IpyImax. MKOJIbHUKOB.
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Puc.3. Bo3pacTHas AMHAMHUKA NPUOO LIEHUS MO POCTKOB K yIOTPe0/1e HUI0 KpeKUX
CIUPTHBIX HAMUTKOB (%)

[IpencraBienHble Ha PUCYHKE JaHHBIE CBUJETEIBCTBYIOT O TOM, YTO B CTApUIMX BO3PACTHBIX
rpymnmnax

( 12 xaccel) nons Te€X, KTO ynoTpeOseT KpelKue CHUPTHBIE HATUTKU «pa3 B HEIEIIO U Yalle»
BO3pacTaeT, NMPUYEM B PYCCKOTOBOPSAIMX JIUIIESX B OONbINEH CTENEHU, YeM B MOJIJABCKUX
muesx( 3,5% u 6,6%, p.=.004). Ilo monagaBckuM JHIEsM AMHAMHUKa yBelIH4eHHsS K 12 kmaccy
HesHaunTenbHast (3,2% u 3,5%). [lo pycckoroBopsmmM JMiesM TWHAMUKA BhIpaKeHa spue (C
1,7% no 6,6%, p=.003).

Uro kacaercs ynmoTpeOIeHHs KPEeTKU X CIUPTHBIX HAMUTKOB «OAMH, JIBa pa3a B MECSI» TO,
JTUHAMHUKa 3HAYUTEIHHO BBIIE U K 12 KIaccy yBeIWUYMBAETCS B MOJIABCKU X JnIesx Ha 12,8%,
B pycckoroBopsnmx Jjuiesx Ha 13,4%. IlpuueM W3 pYCCKOTOBOPSIMX JIMIEEB KOJUUYECTBO
ydaumxcs, YIOTpeOJSIONMX KperKWe CIUPTHBbIE HAMUTKH « OJAWH, JBa pa3a B MeCHI», B
CpPaBHEHUH C IMMOJPOCTKAMHU W3 MOJIIABCKH X JIMIEEB, 3HaUnUTEIbHO Oonbinee- (38,0% u 28,0%,
pasinyms B MMOKAa3aTeNIIX CTAaTHCTHYCCKHM 3HAYMMBI Ha ypoBHe P=.001).

Cpenu MONAaBCKMX yYalMXCd B CPaBHEHHH C PYCCKOTOBOPSAIMME  OOJbInee
KOJIMYECTBO MOJIPOCTKOB, KOTOPbIE HUKOT/IA HE YMOTPEOSI0T KpernKue CiupTHhIe HamuTKu. [lo
9 xmaccam: 81,6% u 73,8% (na 7,8%) , mo 12 wraccam: 68,5% u 55,4% ( na 13,1%). becnokout
TOT (haKT, YTO KOJMYECTBO YUAIMXCsl, KOTOPBIC «HHUKOTJA HE YIIOTPEOJISIIOT KPENKHe CIIUPTHHIE
HalUTKW» yMeHbInaeTcss K 12 wiaccy Takas oTpumatenbHas TUHAMUKa Xapakrepa Ui BCEX
MOJIPOCTKOB, YYaCTBOBABIIMX B MCCIIEIOBAHUM: IO MOJAaBCKUM JunesMm — 81,6% u 68,55; no
pycckoroBopsinmm sutesm — 73,8% u 55,4%.

Taxum o0pa3oMm, BBISIBJICHA OO TEHICHIUS YBEIMYEeHHS K 12 Kiaccy KoJIudecTBa
yJalmXcsl, KOTOpble MPUOOAIOTCS K YMOTPEOIEHUIO KPENKU X CITUPTHHIX HAITUTKOB.

[IpuBeneHHbIEe J@aHHBIE TIO3BOJSIOT TaKKE CyIUTh O HAJIWYUM CHeuuuka B
yIOTPEOJICHUH TOAPOCTKAMHU KPEMKOTO AJKOTOJSA. YdYalmpecs M3 PYCCKOTOBOPSIMX JIMIIEEB
NpUOOIIAIOTCS K YHOTPEOICHUIO KPETIKUX CIUPTHBIX HAITUTKOB OoJiee OBICTPhIMH TEMIIAMHU, YEM
y4JaImecs U3 MOJIIABCKU X JTUIEEB.

MoTuBauusi ynorpe0./ie Husi aJIKOT0Jis1 ¥ IPUYMHBI 0TKA3a OT HEro

N3yuenne MOTHBOB YyHOTpeONEHHUs aJKOTOJsi M OTKa3a OT HEro JaeT BO3MOXKHOCTH

BBICTPOUTH  [ICHUXOJIOTO-TIEJarOTMYeCKUe CTpaTeTud Mo  MNpodUIaKTHKE MOIPOCTKOBOMN
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ankoronu3anuu. Jlns TOro, 4YTOOBI BBISBUTH  IPUYHMHBI, IOOYXKIAIOIME IOAPOCTKOB K
YIIOTPEOJIEHHUIO CIUPTHBIX HAMMTKOB Y4YaIMMCS ObLIO MPEJIOKEHO OTBETUTH Ha CIICIHAIbHBII
Bonpoc (cM. Tabnumy 1).

[IpencraBieHHble B TaONMIle JAQHHBIC CBHJACTEIBCTBYIOT O TOM, YTO JOMHHHPYIO MU
MOTHUBAMHU YIOTPEOJCHHUS TOAPOCTKAMH AaJIKOTOJISI SIBISIETCSI « OOJerdeHwe OOUICHHUS CO
CBEPCTHUKAMMU» U
(OKENTaHWE CHSATh HAINpsDKeHHe (cTpecc)». Tak cUMTAOT BCe ydampecs IO BCEM JHIesM Oe3
HCKIIOYUCHUS, ITPUYUCM ACBOYKU B OonbIIEH CTCIICHH, YEM MAJIbUYUKH.

J10BOJIBHO BBICOKHE MTOKA3aTENN IO MOTUBY <IIPECTHXKHOCTH YOTpeOIeHUs ankoros». [Ipuuem
y MaJIbYMILEK JaHHBII MOTHB BBIpaykeH Ooiiee sipue, YeM Y JeBOYEK.

Tadnuna 1.
MoTuBbl ynorpedaeHus1 aJIKOToJsi cpen NoapocTKkoB (%)
MoJmaBckue Pycckorosopsiiue
MoTtusbl HIKOJIbHUKH LIKOJIbHU KU

MAJbYUKH | 1€ BOYKHA MAJbYUKH | 1€ BOYKH

AJIKOr0J1b IOMOTaeT MHE CHAThH 31,5 20,8 441 315
Hanpsize Hue ( crpecc)

S1 MCIBITHIBAIO Y10 BOJILCTBHE OT 14,7 15,7 18,2 144
AJIKOT0JIs

AJKOroJb MOMOTaeT MHE YIHTH 0T 7.6 74 36 14
peaabHOCTH

AJIKOroJib 00Jier4ae T MHe 00 IIeHHE CO 48,3 53,2 449 55,1
CBe PCTHHUKAMM

AJIKOr0JIb YO TPeGJISIIOT MOH IPY3bsI 6,7 4,2 45 09
YnorpebdJieHne anKoroJisi, Ha MO 20,6 15,7 21,1 17,1

B3IJIA A, IIPECT UKHO

AJIKOr0J1b IOMOTaeT MHE BbITJISAIETH 50 3,7 40 23
cTapiie CBOero Bo3pacra

Brsmynacsi(-y1ach), He MOTY OPOCHTb 50 3,7 3,2 2,3
IToroMy 4TO MHe 3ampe AT 0,8 19 2,0 14
YHOTPeOJISITh AJIKOr0J1b

He xo04y, 4T00BI TyMaJIH, YTO MHE 11,3 18,5 19,8 26,9
«c1a00»

HcnbITRIBalOT «yJOBOJIBCTBHE OT YIOTPEOJIGHHS aJKOTOJs» B OONBINEH CTeneHu
JIEBOYKH, YEM MAJIbUYMKU B MOJIIABCKUX JIUIESIX U MAJbYUKU B PYCCKUX JIUIIESAX, YEM JIEBOUKH.
JleBouku GObIIe, YeM MABYUKH [0 BCEM JHIESIM MOTHUBUPYIOT CBOE YMOTPEOICHUE aTKOTOJIS
MPUYHUHOM, YTOOBI O HUX «HE JyMajd, 4YTO MM cjJaboy», MmpuYeM, B OOJBIICH CTENEHH 3TO
OCCIOKOUT JIEBOYEK U3 PYCCKOTOBOPSIIIM X JIUIEEB.
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[TogpocTk W3 MOJNABCKUX JIMIEEB OOJbIIE, YeM BCE OCTAJIbHBIC YJaIMecs
yHOTPEOISIOT AIKOTOJb, «YTOOBI YHTH OT PEAbHOCTH», « MOTOMY YTO TBIOT UX JPY3bSI», «
4yTOOBI BBINJIAAETH CTaplie» M MOTOMY UYTO «BTSHYIMCh U HE MOTYT OpocuTb». MIHTepeceH TOT
¢dakT, 9TO MPAaKTHYECKH HUKTO W3 YJalMXCS HE Ha3BaJl NPUUYHMHY « 3alpeTa yHoTpeOIeHHS
QJIKOTOJISI POTUTEIISIMHE Y.

Jlyis moHMMaHusl 0COOEHHOCTEN CUTYAIlUU C YIIOTPEOJIEHUEM AJIKOTOJIsI B OJPOCTKOBOU
cpene HEOOXOAMMO HE TOJBKO PACCMOTPETh OCHOBHBIE MOTHUBBI €TO YHOTPEONICHHS, HO W
0o0paTUTh BHUMAaHHE HA MPUYUHBI, MO KOTOPBIM ITOJPOCTKH OTKA3BIBAIOTCS OT AIIKOTOJIS.
VIMeHHO 5TH MpPUYMHBI, HAa HAI B3IV, 33/1al0T OCHOBHBIE BEKTOPHI ISl pa3paboTKu Mporpamm,
HAIPaBJICHHBIX Ha MPO(UIAKTUKY YHOTpeOJIEHUs alKOrojisl MOAPOCTKaMHU. B CBs3u ¢ 3TUM B
XOJIe OIlpoca MOJPOCTKaM, KOTOpBIE HE YINOTPEOISIOT CHUPTHBIX HAIMTKOB, IPEIUIaraaoch
0003HaYUTh OCHOBHBIE IPUUMHBI OTKa3a OT YOTpeOIeHus ankoros ( cM. Tadbauiy 2).

Ta0auna 2.
OcHOBHBIC MOTHBBI 0TKa3a OT yHOTpeOJIe HUs aJKOroJsi cpeau yyaumxcsi(%)
Mosmasckue Pycckorosopsinme
MoTuBBI INIKOJIBHUKH IIKOJBbHUKH

MAJbYUKH | 1€ BOYKHA MAJbYUKH | 1€ BOYKHA

Y MeHs IPOCTO HET TaKoW MOTPeGHOCTH 53,0 56,6 59.9 63.7
ITO0 BpPeHO 1JIsl 3TOPOBbS 25,7 18,5 17.9 16.1
Bupesi(a) njoxue mpume pobl 5,5 3,2 3.4 2.9
Boioch 3aBHCHMOCTH 0T aJIKOr0JIst 59 29 8.2 2.2
Jlymaro, 4TO 3T0 He 10CTABUT MHE 95 16,6 15.9 15.8
YA0BOJILCTBUS

ITO BbI3BIBAET Y MEHsI HENIPUSIT HbIE 5,5 75 13.0 1.7

OLIyLIeH M sI(HeXOPOLIMii BKYC,
T0JIOBOKPYKeHHe U T.J.)

He xo04y ObITh NOXO0KHM(-€ii JHA APYTHX 79 4.8 12.6 10.3

Borock, 4ro He CMOT'Y KOHTPOJIMPOBATH 21,7 155 6.3 8.1
ce0s1, Koraa BbIIIbIO

AJIKOT0JIb MOKET HCIIOPTHUTH 423 45,0 435 52,0
BHE IIHOCTH U (pUTypy

YnorpedJaTs aNKOroJbHbIe HAUTKHA He 3,6 29 3.9 3.7
NPHHATH CPe/Id MOMX ApYy3eii

MHe 3anpe al0T YNoTPe6JIATH BOAKY H 6,7 15,8 9.7 22.7
JApyrue Kpenkue HAUTKA

N3-3a 605e301 3,6 24 2.9 1.8
Y100b1 HE TYMAJIU, YTO MHE «CJIa00» 13,0 15,3 12.6 10.6
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Her nener 04 11 0 0

[IpuBeneHHbIE TaHHBIE [TOKA3bIBAIOT, YTO OCHOBHBIMU MOTHUBAMHU OTKa3a OT yHOTPEOIECHHUs
aJIKOTOJIS [ OOJIBIIMHCTBA MOJIPOCTKOB SBJISIOTCS «OTCYTCTBHE MOTPEOHOCTH B AJIKOTOJIEY, «
QJIKOTOJIb MCIHOPTUT BHEIHOCTH». MallbuMKku U3 MOJIJABCKUX JIMIEEB B CPAaBHEHUH C
OCTQJIBHBIMU YJaUTUMHCSI OOBSICHSIIOT CBOW OTKa3 OT CHUPTHOIO TEM, UYTO « aJKOTOJIb BPEIUT
3I0POBBIO», «OOSI3HBIO, YTO HE CMOIYT  KOHTPOJIMPOBATh ce€Os, KOIJa BBIIBIOTY, «M3-3a
Oone3Hu». JIeBOUKM M3  MOJAABCKAX M PYCCKOTOBOPSIIMX JIMIIEEB HAa3bIBAIOT OCHOBHYIO
OPUYMHY OTKa3a OT CHUPTHOIO — «3alpeToM YHOTPeONATh KpEenKWe CIHUPTHBIE HAIUTKH CO
CTOPOHBI POIUTEIEI».

[lpuBenenHbie B cTaThe JaHHBIC IO3BOJSIOT 3a(MKCHPOBATH CXOJCTBO B XapaKTepe
OTHOILECHUS K YINOTPEOJEHUIO aJKOTOJs YyJaldMHUCA U3 MOJIJABCKUX U PYCCKOTOBOPSIIMX
nauieeB. JJaHHOE CXOACTBO MPOSBIISIETCS KaK B CTPYKTYpE MOTPEOJCHUS CIUPTHBIX HAMUTKOB,
TaKk ¥ B PACHpOCTPAHEHHOCTH JIaHHOW (OpPMBI MOBEJAEHHUS CPEIM IIKOJIBHUKOB. Pe3ymbTaTh
HAIlleTO MCCIEOBAaHUs CO BCEH OYEBUIHOCTBHIO IMOKAa3bIBAIOT, YTO MOTHBALIUS YIOTPEOICHUS
CIUPTHBIX HAIMTKOB, a TAKKE MOTHUBAIUSA OTKa3a IMOAPOCTKOB OT MX YMOTPEOJIEHUS HMEIOT
BBIPDQKEHHYIO T€HJIEPHYI0 M HAllMOHAIbHYIO CHEeIM@UKy. B 3TOM OTHOIIEHHH HEOOXOAMMO
c/ienarh OOIMi BBIBOJI, KOTOPBIM B TEPBYIO OYepe/Ib KacaeTCsl ydeTa BO3PACTHBIX, TeHICPHBIX U
HAI[MOHAJIBHBIX OCOOCHHOCTEW B KyJAbType YHOTpPEOJIEHUS aIKOTroJid IpU IOCTPOECHUH
IICUXOJIOTO-TI€IarOTMYECKUX MPOrpaMM, HAIpPABJIEHHBIX HAa NPOQUIAKTUKY alKOTOJIM3ALHUHU B
IIOJPOCTKOBOM Cperie.

bubauorpad us

1. Anamuyk /I.B.Bo3pacTHbie 0COOEHHOCTH JIEBUAHTHOTO TOBEJACHUS : OT IIKOJILHUKA K CTYJEHTY //
ConnokymeTypHbIE TpaHC(HOpMAIMA Y TOAPOCTKOBOM CYOKYABTYPHI: TPyIbl TIO COITMOIIOT MM
obpazoBanmst. Tom XI.Beim XX/-M. : I{enrp cormostoruu odpasosanus PAO, 2006 — C.158-166.

2. Jexmaparms «MoJofiexkpb 1 ankoronby ( mpunsiTa B Crokronsme 21 despass 2001r.) —
URL.http//www.euro.who.int/_data/assets/pdf_file/0011/88589/E73074.pdf.JlaTa obparieHus:
03.11.2011.

3. EBporneiickast XapTus M0 aJIKOrOMo (TIPUHATA HA €BPONEHCKOM KOH(EPEeHIMH «3 10pOBhE,
001mecTBO U ankoronby, [lapmwk, Opannus 12-14 nexadps 1995r.). -
URL.http//www.euro.who.int/_data/assets/pdf_file/0008/79406/EUR_ICP_ALDT_94 03 CNO1
.pdf. Tata oopamennms: 03.11.2011.

4. 3noynorpebienre ankoroneM B Poccutickoii Deaepamyu: couaibHO-3KOHOMHYECKHES
TIOCJICICTBYS ¥ MePhI IpoTHBOaeHcTBYS : Komuccum O01ecTBeHHOH manaThl Poccuiickoit
®deneparyu 1o CONUAIBHON U ieMorpaduueckoi nomuruke OOIIecTBEHHOTO COBETa
[enrpansHoro (emepanbHOro okpyra.- Mocksa: 2009.

5. OcCHOBBI NOJTUTHKY B OTHOLIEHUH ajkoroJisi B EBponeiickom pernone BO3

( Komenraren,2006) — URL: http// www.
euro.who.int/_data/assets/pdf_file/0008//7939/E88335R. pdf. [lara oopamenms: 03.11.2011.

6. CobOxun B.C., Agamuyk JI.B. OcobenHocTr moTpedieHUs aKoronsl B TIOJPOCTKOBOM

cpene//BecTHUK MpakTUdecKoi nicuxonorun oopazosanwst.-2006.-Nel-C.39-48.

CobxkvH B.C., Anamuyk JI.B/ Ibrommit ogpoctok //J{urs uenoseueckoe.-2006.-Ne4.-C.8-13.

8. European status report on alcohol and health 2010 (Ankorons u 370pOBbE : €BpOIIE HCKHIA TOKIIAT
o nonoxenun nei, 2010r.) - — URL: http//
www.euro.who.int/_data/assets/pdf_file/004/128065/€94533.pdf. lata obpamienns: 03.11.2011.

9. Hooctw/Menna RU.PUBLIKA.MD - online-nunep Pecny6mku Mommosa
Primit 23.05.2014

~

83



u INCUXOJOI'MYECKHUE ACIIEKTbI JUATIHOCTHUKHU

OCOBEHHOCTEMN COIMAJIM3AIIMY JOITKOJbHUKA
Paxky Kanna, noxrop xadbwmiurar, mpodeccop, Momna. I'V
Summary

The article describes the particularities of preschooler socialization. The stages and
features of children including in society are analyzed. The special role of playing activities is
noted. The main areas of socialization are cognitive, emotional, communicative and axiological
components of the socialization process. Some tests for evaluation of socialization at
preschoolers are presented.

Rezumat

Articolul  este dedicat  descrierii  particularitatilor procesului de socializare a
prescolarului.  Sunt analizate componentele si caracteristicile ,, includerii” copilului in
societate. Sunt evidentiate sferele principale de socializare: componenta cognitivd, afectivd,
comunicativa §i axiologica in procesul de socializare. Sunt prezentate exemple de teste de
evaluare socializarii in gradinite.

Knroueswvie cnosa: coyuaiuzayus, aOWKOJZbHuK, OYyeHueaHue, KOCHUMUBHBLU KOMNOHEHmM,
IMOYUOHAIbHAA cqbepa, 06u;eHue, AKCUOJI0 2UYECKULL KOMNOHEHM

YenoBek MMEET COUHATBHYIO MPHUPOLY, KOTOpask AETEPMUHUPYETCA €r0 3aBUCUMOCTBIO OT
obmectBa. B paborax cozmarenst KynbsrypHO-mcTopuueckoit konuemiuud JI.C. Bsirorckoro
JIOKa3bIBACTCS, YTO PEOCHOK H3HAYaIbHO colpaieH [2]. DTo oOyclIOBICHO TeM, YTO Ha
HavYaJIbHBIX 3Talax IMoCJIC pOKACHUSA OH BCCLCJIO 3aBHUCUT OT YXOJad 3a HUM B3POCJIbIX, a AAJICC
B IIPOLECCE CBOCTO pasBUTUA TCCHO BKIIIOYCH BO B3aHMOHefICTBH€ u O6HI€HI/IC C OKpYyKaro M1
JJFOABbMHU. 3HAKOMCTBO U OBJIaZICHHUC COLMAJIbHBIM MHUPOM IIPOUCXOAUT C MOMCHTA ITOABJICHUA
pebéuka Ha cBer. Hampumep, B paborax J[.M. ®enpammeitHa oTMedaeTcs, 4Tto peOEHOK
POXIAACTCA U «I10I1aJacT» B COI_II/IaJIBHHﬁ u HpeI[MeTHBIfI MHDP, HOCJ'IGI[HI/II‘/’I N3 KOTOPBIX TAKKC
HAIOJIHEH YeIoBeYeCKUM cMbIciaoM [13]. DTo cBs3aHO ¢ TeM, YTO MPEAMETHI, CO3IaHHBIE B XOIE
3BOJIOIHMH 4YCJIOBCUYCCTBA, HUMCHIOT COLIMAJIbHBIC (I)YHKI_II/II/I Ha MNPOTAKECHHUN CBOCTO Pa3BUTHA
peOEHOK HaydaeTCsl MPUMEHSITh OP YU U CPEJICTBA, CO3/ITAHHBIC B ICTOPUH YEJIOBEUECTBA.

Pebenox B PAaHHEM U NOUIKOJIBHOM BO3PACTC dKTUBHO OBJIAZICBACT SA3BIKOM KaK COLUAJIBHO
chopMHUPOBAaHHBIM UHCTPYMEHTOM MBINUICHUS. SI3BbIK CTAaHOBUTCS TEM CPEJCTBOM, C MOMOIIBIO
KOTOPOro MaJiblll YCBAMBACT YeJI0BEUECKUI OIIBIT U O6I_I_la€‘TC$I CO B3pOCJIBIMU U CBCPCTHHUKAMU.

B naHHOM KOHTEKCTE Ba)XKHO MOAYEPKHYTH TOT (PaKT, YTO HACKOJIBKO OCO3HAHHO U YCIEUIHO
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peOCHOK YCBOMT 3HAHUS, YMEHHUS U HAaBbIKM, HEOOXOIUMBbIE IJIsl €r0 COLMAIBbHOW >KU3HH,
HACTOJIBKO B Oy yIIEM OH aJ€KBAaTHO CMOXET B3aUMOJICHCTBOBATH C OKP YXKAIO MU JIFOIbMHU .

B coBpemennoii ncuxomnoruu B padorax N.C. Kona, C.A. Koznosoii, A.B. Mynpuka u ap.
coruanu3aims peO€HKa paccMaTpuBaeTcs B Tpex HanpasieHusix [7, 10, 11]:

1.xak amanTainus K COUUaIbHOMY MUDY;

2.KaK WHTErpamus ¥ MPUHATHE COLHATEHOTO MUPA;

3.kax au pdepeHnuanus, T.e. MOTPEOHOCTh M CITIOCOOHOCTh HM3MEHSTh, MTPEOOPA30OBHIBATH

OOIIECTBEHHYIO JI€CTBUTEIBHOCTb, COLUAIbHBIM MUP M WHIMBUIYaJIM3UPOBATHCS B
HEM.

Jlnst BBISBJICHUS OCOOGHHOCTEH COIMaM3alMK JOMIKOJIbHIUKOB Ba)KHO OIEHUTH YPOBHH
c(OPMUPOBAHHOCTH y JIETe OCHOBHBIX €€ KOMIIOHEHTOB: KOTHUTHUBHOIO, a((eKTHBHOTO,
KOMMYHUKAaTUBHOTO, aKCHOJOTHYecKoro M T.A. OHM JUArHOCTUPYIOTCS 1O  CIIEAYIO LM
KPUTEPUSM:  pa3BUTHE  IO3HABATEIIbHOU aKTUBHOCTH,  SMOIMOHAIbHOM cepsl,
KOMM YHUKATUBHBIX Ka4E€CTB, [IEHHOCTHBIX OPUEHTAIMA U Jp., KOTOPbIE SBJISIFOTCS 0a30BBIMU
MOKA3aTeNIIMH M XapaKTepU3yIOT Mpolecc coruanu3amuu [1, 3, 8].

Jly1s oueHMBaHus YPOBHS CPOPMUPOBAHHOCTH KOTHUTUBHOTO KOMIIOHEHTA U OMPEeSICHUS]
MO3HABATEIbHOW aKTUBHOCTH JIOIIKOJIFHUKOB MOKHO MCIIOJIb30BaTh METOJAWKHU, pa3padOTaHHbIE
I.b. T'onoBukoBoi «CTOJKHOBEHHNE MOTUBOB» U «CIIPOCHUTH M yrajarhby.

[lpu w3yueHUH  HIMOUMOHATBHOU Cdepbl AOMKOJIBFHHUKA HEOOXOJAMMO HCIOJIB30BATh
CIEAYIOUME METOJIUKU: ONPOCHHUK «XapaKTep TMPOSIBICHUN SMIIATUYECKUX PpPEAKUUNA U
noseneHus y aerei» (A.M. llletunuHa), npoexktuBHas Meroanka «HeoKkoHUEHHBIE paccKa3bl»
(T.I1. TaBpumoBa), METOAWUKY H3y4eHUS OCOOCHHOCTEH BOCHIPHUATHS U TOHUMAHHUS
JIOIIKOJIBHUKAMHU SMOLMOHAIBHOTO COCTOSHUS M300pakeHHoro yenoBeka (A.M. Illernnuna) u
TECT Ha SMOIIMOHATIBHO-IICHHOCTHOE OTHOIICHKE K cebe (A.M.IIpuxoxkan, 3.Bacunsyckaiire) [4,
14].

YpoBeHb pa3BUTHA KOMMYHHKATUBHOTO KOMIIOHEHTA MOET OBbITh BBISBIICH, C MOMOIIBIO
metoguku P. XKuns, a tarwke Oecelpl ¢ pOAMUTENSIMH, BOCHUTATENSIMU U CHCTEMaTHYECKUX
HaOroAeHnii 3a getbmu [6, 12].

Jlnst BBISIBJICHUS! YPOBHS PA3BUTUS AKCUONO2UYECKO20 KOMIIOHEHTA COLIMAIM3Al[U MOTYT
NPUMEHATBCSI TaKue METOOUKH Kak «L[BeToBOI TecT OTHOLICHU», «3aKOHYH HUCTOPUIO» UIU
«CroxeTHbIe KapTUHKN» [9].

B nponomxkenne KpaTKo MpeicTaBUM HEKOTOPBIE U3 MEPEUUCICHHBIX BbIIIE METOAUK, HE
MOJIYYUBIIM X MMPOKOTO paCIPOCTPAHEHUS U MPUMEHEHHS, HO ABJIAIONMXCS 3 (PpheKTUBHBIMU B

OLCHUBAHHNHN YKa3aHHbBIX KOMIIOHCHTOB.
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Jlnst BBISIBIIGHHSI OCOOEHHOCTEH SMOIIMOHAIBHOTO COCTOsHMS pedeHka H. ApTroxuHoW u
AM.Illetnnunoi ObUT pa3paboTaH OMPOCHHUK, KOTOPBIM IpenHa3HA4yaeTcsl IefaroraM Wiu
JPYTHM B3POCIIBIM, XOPOIIIO 3HAKO MM 3TOro peberka [14].

BocrniuraTento wim poauTeNio MpeajaracTcsi BHUMATEIbHO MPOYUTATh BOIIPOCH! U BBIOPATh
HY)KHBI BapuaHT OTBETA.

Onpochuk oyeHusanusi 0cobeHHoCcmel IMOYUOHAILHO20 COCMOSHUS PeOeHKA
(H. Apmioxunoti u A.M. Il]lemununoii)
1. KakoBo o011iee SMOLIMOHAIBHOE COCTOSIHE PEOCHKA, Yalle BCEro:
a) )KU3HEPAIOCTeH; 0) CIIOKOEH; B) YIPIOM, ITOJIaBJICH.
2. Kak peOeHOK aganTupyeTcsi K HOBBIM YCIOBHSIM
a) JIerko; 0) ¢ 3aTpyAHEHHUSMH; B) TPYAHO.

3. Kak yacro nposBisier peOeHOK arpeccuBHbIe (OpMbI TOBEAEHUS (KycaeTcsl, epeTcs,

KECTOKO oOpaliaeTcs ¢ UTPyIIKaMU U Jp.):
a) peako; O) MHOT/A; B) YacTo.

4. IposiBiisieT 11 peOEHOK YMOLMU B HEAZEKBATHBIX CUTYalUX (CMEETCs, Korna

paccKa3bIBalOT IPYCTHYIO UCTOPUIO U JIP.):
a) HUKoraa; 0) peako; B) 4acTo.

5. IlposiBisieT n peOEHOK COUYBCTBHUE, COTIEPEKNBAHNE K CBEPCTHUKAM, TEPOSIM CKAa30K H
Ip.: a)Bcerma; 0) peako; B) HUKOT[A.

6. Kak peGeHok o01maercsi co CBepCTHUKAMM :

a) aKTUBEH, MHUIIMATUBEH, OOIACTCS C YIOBOJIBCTBHEM, KPYT OOILICHHS IMPOKUIA;
0) 001AeTC S HEYBEPEHHO, KPYT OOIICHUS Y3KUil;
B) IIOYTH HE 00IAeTCs, 3aMKH YT B cebe.

7. Kak oO1maercst peOeHOK ¢ BOCHUTATENSIMU U APYTUMHU B3P OCIIBIMHU:

a) CBOOOJIHO, PACKOBAaHHO; 0) CIep:KaHHO, HEYBEPEHHO; B) CKOBAHHO, TTACCHBHO.
8. XapakrepHa 11 a7 pebeHka 0053Hb 6€30IaCHBIX TPEIMETOB, Ype3MepHas
OCTOPOXKHOCTh: a) HeT; 0) MHOT/AA; B) YacTo.
9. Kak yacto pebeHOK MpOosBIISET KapHU3bl, YIPSIMCTBO:
a) peako; O) MHOTIA; B) 4acTo.

10. XapakrepHbl 11 i peOeHKa CIEAYIOIME MPOSBICHUS : 3aMKH YTOCTh, TPEBOKHOCTh
a) HeT; 0) B HE3HAUUTEIbHOW CTENEHH; B) Ja.

11. CnocoOeH 11 peOEHOK yIpaBIATh CBOUMHU IMOLMSIMU (CAECP)KUBATh CMEX B CUTYallUH,

I7Ie OH HEYMECTEH U Jp.): a) [IOYTH BCETAa; ©) peaKo; B) HUKOTHA.
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12. XapakrepHbl 1 sl peOCHKA CIISYIO e BEreTaTUBHBIC TTPOSIBIICHUS: TTOKPACHEHUE
KOKH, TIOTJIMBOCTb, IJIOXOW COH M amleTuT, 3Hype3 (HeAep>KaHne MOYH ), CKOBAHHOCTh
JBYOKCHUM W JIp.: a) HUKOTAa WJIM OY€Hb PeKo; 0) WHOTAA; B) 4acTo, OYTH BCET/A.

Obpabomrxa pe3ynrbmamos. 3a KKl OTBET COOTBETCTB yIOIIMi OykBe a), Hauucisercs 0
6amoB, Oykse 0) — 1 Oamn, OykBe B) — 2 Oaya. [lo mroram 3amaHusi MOACYUTHIBACTCS CyMMa
0asoB.

Hnmepnpemayus oannvix. Ilpu cymmapHom pesymprare oT 0 mo 12 GaysioB MOXKHO
KOHCTAaTHPOBaTh, YTO PEOCHOK SMOIMOHAIBHO OmnaromoiydeH. Ecim ke cymma paBHa 13-18
OamtaM, TO MOXKHO II0jlaraTh, 4YTO pEOCHOK HE BIIOJHE 53MOIUOHAJIBHO OJaromnoayyeH.
Ilokazaremn ot 19 g0 24 OamIoB CBHAETENBCTBYIOT O BBIPRKEHHOM SMOIM OHATHHOM
HeO0JIaronoyy4nH.

CoyuanvHhvie hopmvl nosedeHus pebenKa no pe3yibmamam Habaro0eHus.

(A.M.Il{emununa, JI.B.Kupc)

Qammmst, M peOeHKa Bogpactr  I'pymnma _
Ywmeer apyxHo, 6€3 KOHPITUKTOB +10 0 -10 Yacro ccopurbest, Urpast ¢ IpyruMu
Urpath ¢ IpyruMu AeTbMU JeTbMU
CouyBCTBYET ApyroMy, KOrjaa KTo- +10 0 -10 | BuemHe He BBIpa)KaeT CBOETO
HUOYZIb OTOPYCH, IBITAETCS IOMOYb COYYBCTBHS
€My, YTeINTb, IOKAJIETh
JloOpokenaTesieH 1Mo OTHOIIE HUIO K +10 0 -10 ArpeccuBeH (4acTo 00KaeT Jpyrux
JIpyruM JieTeH, 1epercs)
[TerTaercs paspemmrs KoagoukTel cam | + 10 0 -10 Yacro xaxyercs B3pocibIM, KOraa

CCOpHUTCS C TOBAPHUIIAMHU

Oka3bIBaeT MOMOIIb JPYroMYy + 10 0 -10 PaBHony1IeH K HyXI1aM Apyrux
CornacoBbIBaeT CBOM AEHCTBUSA C + 100 -10 He crioco0eH cornacoBbIBaTh CBOU
JEVCTBUSIMH APYTHX JEVCTBYA C TEHCTBUAMU JPYTHX
CrepxuBaeT CBOU HETATHBHBIC +10 0 -10 He ympaBnsieT cBoMMY HEraTUBHBIMU
TP OSIBJICHUH TP OSIBIICHUSIM U
[ToguussieT cBOM UHTEPECHI HHTEpEcaM He yaurbiBaeT uHTEpECHI Jpyrux
JIpYrUX neTei
Yerynaer npyromy +10 0 -10 HacrauBaeT Ha cBOEM
[IprHMMAaET colmas Hble HOPMBI U + 10 0 -10 He npuHnMaer corpains Hele HOPMBIL,
NpaBUJIa TIOBEJICHUS U CIIEAYET UM NpaBUJIa TIOBEJICHUS U HE CIIEAYET UM

Bce mkaner genutcs Ha 20 Ga/UTOB 1O TMOJOKHUTEIBHBIM W TIO OTPHUIATEIHHBIM
kauectBam: oT +10 mo  -10. IloBenenme peOeHKa B pasHBIX CHUTYaLUSIX MOXET  OBITH
MOJIOJKUTEIBHEIM MJIM HETraTUBHBIM. BocmmuTarenu oTMEUYaroT B aHKETE Ha ITOJI0CaX KaK oM M3
[IKaJd, B KAakKOW CTENEeHW IOBEJECHHE [OIIKOJhHUKA COOTBETCTBYET YKa3aHHBIM (opmam.

n_n

COOTBCTCTBCHHO, OHO OLICHMWBACTCs, HAIIPUMEP, B 6 OaJJIOB 11O IIKaJe CO 3HAKOM " B 4-¢

Oajuza MO IIKajie cO 3HakoMm "+
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Ilpu unmepnpemayuu Oanubix 0COO0 BBIIEISAIOTCS OTPHUILIATENbHBIC (DOPMBI MMOBEIACHUS
pebenka. Ha ocHOBaHWHM IOJyYE€HHBIX PE3ylIbTaTOB HEOOXOIUMO ONpPENENIUTh 3a/laui Pa3BUTUA
OTpENCTICHHBIX KAueCTB Yy JOIIKOJbHHUKA ¥ aJIeKBAaTHBIX CIOCOOOB TEJarorm4ecKoro
BO3JICHCTBHUS.

Kapma nabniooenuii nposenenuit KOMMYHUKAMUBHBIX CNOCOOHOCMEU Y OOUKOTbHUKOS

(A.M.1l]emununa, M.A. Huxugoposa)

[IposiBneHus Penxo | Yacto Bcerna
16. 20. 50.

1. KOMMyHMK(lWluGHble Kavecmea tu4yHocmu

1.1. Dunamuiinocmeo:

- peOCHOK TIPOSIBIISIET AMOITMOHATBHBIN OTKIMK Ha YyBCTBA U
MepeKMBaHUsI TAPTHEPA MO OOIICHHUTO;

- UACHTU(UIIIPYETCS C MAPTHEPOM, 3apaKaeTCsl ero
YYBCTBAMU,

- BBIp@)XaeT COUYBCTBUE, COMEPEKUBAHNE COOCCEAHHKY;

- BBIpa)KaeT MOHUMaHHEe MOTPEOHOCTEH, )KeTaHUH APYroTo
(cornmamaercs, 3aMHTEPECOBAHHO CIIPAILMBAET, [IOBTOPSAET
MHUMUKY APYIOIo, CTPEMUTCS IOMOYb).

1.2. JlobpoocenamenvrHocme

- peOeHOK MPOSBIISET PACHOIOKEHHOCTh CIYIIATh MapTHEPA;
- cTapaeTcs MOHSTh U OTBETHTH Ha BOIIPOCH COOECETHIKA;

- BBIpaXKaeT cUMITaTHIO (YIIbIOaeTCsI, OOHMMAET, YeM-TO
JIETTUTCS C TIapTHEPOM);

- HE KOH(IUKTYET, YXOIUT OT KOH (uKTa, MpeaBU/IS €T0;

- TIPOSIBIISIET BBIPAXKEHHBIA HHTEPEC K TOMY, YTO TOBOPUT
coOeceHHK.

1.3. Henocpeocmeennocmo, aymeHmuyHOCMb, UCKDEHHOCMb!
- peOEHOK TOBOPUT U JEHCTBYET HAMPAMYIO,

OTKPBITO IEMOHCTPUPYSI CBOE OTHOIICHHE K JTIOSM,
npobiaemam;

- ICKPEHEH B CBOMX BBICKAa3bIBAHUSX, B TIPOSBICHUH CBOHMX
YYBCTB;

- OTKPBITO 3asBJISIET O CBOUX HAMEPEHHUSIX

("Ecnu TBI MHE HE Jalib MaIMHKY, TO 5 TeOs ynapio");

- He "mojaxaauMHu4aer".

1.4. Omxpvimocms 6 0Owenuu:

- peGeHOK OTKPHIT K 0O LIEHUI0, BHIPAKaeT TOTOBHOCTh K HEMY
(10301, MEMHUKOH );

- BBIpaXKaeT >KeJaHue O0IATHCS KaK CO B3POCIBIMHU, TaK U CO
CBEPCTHUKAMH.

1.5. Kongppoumayus:

- peGeHOK cMelo OTcTauBaeT (HO OECKOH (MIMKTHO) CBOIO
NO3ULIHIO;

- JIOKa3bIBAeT, apryMEHTUPYET, NbITaeTCsl yOeaUTh B CBOCH
paBoTe.
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1.6. Unuyuamusnocms:
- peOeHOK caM MPOSABISET UHULMATUBY B OOIICHUU;
- IIOHUMAET | MOJIEPKUBACT HHULIMATHUBY JIPYroTO.

2. KommyHukamusHwle Oeticmeust u yMeHus

2.1. Opeanuzayuonnvie:

- peOEHOK BBICTYIIAE€T OPTAHMU3aTOPOM, HHHUIIUATOPOM HTD,
OOILIEHN S, B3aUMOJICHCTBHS,

- SIBJISICTCS JIMJICPOM B OTJICIBHBIX BHJIAX JICATCILHOCTH,

- BJIaJICET OPTaHU3aTOPCKUMHU HaBBIKAMHU.

2.2 Ilepyenmuenoie:

- peOCHOK CTPEMUTCS TIOHSTH APYTOro, €0 MBICIH, YYBCTBA
("A gero Te1 oOumenca?");

- HabmoJaTeneH, BUAUT U OCO3HAET 0COOCHHOCTH IPYIHUX
JIETEN, B3POCIBIX.

2.3. Onepamuenvle:

- peOeHOK B OOIIIEHNH SKCIIPECCUBHO BhIpa3uTeneH (y Hero
Oorarasi MUMHKa, KECTBI, TT035I);

- CBOOOJTHO BJ1aJieeT BepOATBHBIMH CPEJICTBAMH OOIICHHUS
(A3BIK);

- YBJIEKaeT MapTHEpa 1Mo OOIIEHUIO CBOUMHU JCHCTBUSIMU,

- YMeeT IPOJOKUTENFHOE BpeMs OAEPKUBATh KOHTAKT;
- YMEET CIIPOBOIIMPOBATH KEJIAEMYIO PEAKIIUIO MTapTHEpa.

Obpabomxa u unmepnpemayus pe3yibsmanmos: MOICUUTHIBACTCS 001Iast CyMMa OaJIJIOB 11O
BCEM I10Ka3aTesIsM, JaeTCsl BBIBOJ 00 YpOBHE pa3BUTHS KOMMYHHUKATHBHBIX CIIOCOOHOCTEH
pebenka: 116-145 6amnoB - oueHb BbICOKHH, 87-115 GamnoB - BeicOku#, 58-86 OaoB - CpeaHuid,
29-57 6anioB - HU3KHUH.

CymectByer cBOs crieniu(rka MU3ydeHUs COIUATBHON TOTOBHOCTH CTAPINETO
JIONITKOJIBHUKA K IIKOJIE, IPH 3TOM HEOOXOIUMO OICHUTD CIICIYIOIIHME TapaMeTPhI :

1. OcobeHHOCTH OOIICHUS TS C OKP Y)KAIO MMM JIFOIbMU, KOTOPBIC MPEAOIararoT

JIOBEPUTEIIbHBIC, KOHCTPYKTUBHBIC OTHOIICHHS CO B3POCIBIMU U CBEPCTHUKAMM .

2. CdhopMHupOBaHHOCTH HOBOW BHYTPCHHEH MO3UIIMHN CTAPIIETO JIO KO bHHKA.
3. OcoOeHHOCTH CaMOKOHTPOJIS M TTPOM3BOJIBHOCTH JICTEH.

B pamMkax KOMMYHHKATHBHON JEATCILHOCTH IIEAAror JIOMIKOJBHOTO YUPEKJICHHS
dopmupyer y peOEHKa OMBIT JACSITEIBHOCTH B TPYIINE U TMOJOKHTEIbHOE OTHOIICHUE K
CBEpPCTHUKAM, OCO3HAHWE 3HAYMMOCTH COOCTBEHHOTO AKTHBHOTO yJacTHS B PEIICHUU OOIIeH
3aJaur; YCBOEHUE CIIOCOOOB aKTUBHOTO BO3ICHUCTBUS HAa CBEPCTHUKOB KaK YYACTHHMKOB OOIIEi
JEeSATeTbHOCTH (YMEHHE OKa3aTh IIOMOINb, CIPAaBEIJIUBO OICHUBATH PE3YyJIbTaThl PadOTHI
CBEPCTHUKOB, TAKTUYHO OTMEUYATh HEJIOCTATKH ).

Hapsiny ¢ mepedncieHHBIMU BBINIE IMOKA3aTEIsAMH CYIICCTBYET W JPYrOd KOMITOHEHT

COLIMAJIbHO—TICUXOJIOTUYECKOM TOTOBHOCTH K IIIKOJI€ —3TO aJeKBaTHas CaMOOIIEHKa pe6eHKa.
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B 3axmtouenue o630pa BBLACTUM HATUYHE CACAYIOLMX YMEHUH, KOTOPbIE XapaKTepU3ytoT

ONMuUMAatbHyO COYUaIbHO-NCUX O0102UUECKYIO COMOBHOCM b pGGGHKa K IIIKOJIC:

1
2
3.
4

10.
11.
12.
13.

14.

YMmenne paboTaTh B KOJUIEKTUBE, IOMOTaTh, COBETOBATD;
YMeHue oco3HaBaTh COOCTBEHHOE MHEHHUE, 3asBIISATH U JI0Ka3bIBATh €I0;
YMeHune noJuuHATHCS TpaBuiiaM, YIIpaBJsTh CBOUMH 3MOLUSIMHU, TOBEICHUEM;
YMeHue BBICIYIIMBATh B3POCIBIX, CBEPCTHUKOB.
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Dictionar initiatic
de
comportament deviant
[axa ,,abandon” — ,,adiaforie”]
Abandon, actiune care semnifica fie pardasirea unei fiinte, fie lipsa de preocupare pentru
destinul acesteia, fie, in sfarsit, renunfarea la un drept, eschivarea de la o obligatiune,
de la un lucru impus prin lege ori norma morala. Simtindu-se inutil, nedreptatit,

>

marginalizat, omis, neglijat, tradat, uitat , pentru totdeauna”, subiectul, asa cum
releva specialistii [ N. Sillamy, spre exemplu], reactioneaza, de cele mai multe ori,
printr-o tristete coplesitoare sau chiar agresivitate. Mai mult, vazandu-se situat in afara
normalitdtii relationale, el se lasd usor dominat de numeroase tulburdri nevrotice
[ anxietatii, iritabilitatii si depresiei revenindu-le, in context, cea mai mare pondere].

Printre cele mai raspandite forme de abandon se enumera:

(i) abandonul maternal — deviatie comportamentala care se caracterizeaza prin
pardsirea copiilor la nastere, ultima fiind nedoritd sau neacceptatd din diferite
considerente (economice, culturale, religioase etc.);

(it) abandonul familial — deviatie comportamentala savarsita de parintii care,
dupa nasterea copiilor, cu rea vointa, renuntd la cei carora le-au dat viatd si pe care
sunt obligati sa-1isus{ind din punct de vedere material si moral,

(iti) abandonul scolar — deviatie comportamentala constdnd in incetarea

frecventarii institutiei de invatamant, parasirea sistemului educational, indiferent de
nivelul la care s-a ajuns.
Etimologie: din franceza veche abandonner
Sinonime: abandonare, parasire, renuntare
Antonime: acceptare, adoptare, revenire
Glosar multilingv:
e abandonment [engl.];
e abandon [fr.];
e aufgabe [germ.];
e omkas3 [rus.];

e abandono [span.].
Concepte asociate: renuntare, parasire

Referinte bibliografice:
o Florescu L., Fratiman L. Ontogeneza dezvoltarii in situatii de abandon. —
Constanta: Editura Fundatiei ,,Andrei Saguna”, 1999
e Hirschman A.O. Abandon, contestare si loialitate. — Bucuresti: Editura Nemira,

1999.
e Neamfu C. Devianta scolara. — Iasi: Editura Polirom, 2003
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e Marcelli D. Tratat de psihopatologia copilului. — Bucuresti: Editura Fundatiei
Generatia, 2003
e Rygaard N. Tulburirile severe de atasament in copilarie. — lasi: Editura
Polirom, 2011
Abnormalitate, stare care indica la existenta unei abateri de la ceea ce poarta insemnul

firescului, naturalului, obisnuitului. Operand cu acest termen, ne referim atat la
conditia de subnormalitate, cat si la cea de supranormalitate. Tot acest termen,
potrivit majoritatii specialistilor ancorati in problematica comportamentului
deviant, nu are obligatoriu sens patologic, el putdnd fi aplicat si manifestarilor
comportamentale care nu {in neaparat de o anumita boala, psihica sau fizica

Etimologie: din frantuzescul abnormalité

Sinonime: abnormitate, anormalitate, nenormalitate

Antonime: normalitate, naturalete, naturalitate

Glosar multilingv:

e abnormality [engl.];
e abnormalité [fr.];
e anomalie [germ.];
e nenopmanvHocmo [Fus.];
e anormalidad [span.]
Concepte asociate: abnormitate, anormalitate, subnormalitate, supranormalitate

Referinte bibliografice:
e Abnormalitate // www.psychologies.ro/dictionar_de psihologie/A
e Gavrila R. (alcatuitor). Dictionar de abnormalitate //www. sistempsi.ro
e Popescu-Neveanu P. Abnormalitate // P.Popescu-Neveanu. Dictionar

de psihologie. — Bucuresti: Editura Albatros, 1978. — P. 10
Abnormitate — abnormalitate

Abrutizare, pierdere — totald sau partiala — a interesului fata de valorile care depasesc
trebuintele materiale imediate. Aflandu-se sub imperiul unui asemenea stari,
individul, de reguld, nu acordd atentie intereselor,dorintelor, problemelor sau/si
suferintelor celor din jur. In plus, el se caracterizeazi prin aceea ci rimaine
insensibil la fenomenele/faptele care depasesc ,,0rizontul comportamentelor legate
de adaptarea imediatd”. In termeni mai duri, abrutizarea semnifici starea in care
o anume persoand devine asemandtoare cu un animal, cu o fiard, cu o fiintd
grosoland, lipsindu-se de capacitatile morale

Etimologie: din frantuzescul abrutir

Sinonime: dezumanizare, animalizare, indobitocire, salbatdacire, alterare (Morala)
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Antonime: innobilare, civilizare

Glosar multilingv:

e brutalization [engl.];

e Dbrutalisation [fr.];

e verrohung [germ.];

® ocpybenue [rus.];

e embrutecimiento [span.]
Concepte asociate: brutalitate, dezumanizare

Referinte bibliografice:
e Aronson E. The Social Animal. — New York: W.H. Freeman and Company,
1972
e Papini G. Abrutizarea progresiva / Www.geocities.com
e Popescu-Neveanu P. Abrutizare // P. Popescu-Neveanu. Dictionar de
psihologie. — Bucuresti: Editura Albatros, 1978. — P. 10

e Tofan A. Teroarea duce la abrutizare // www.agenda.liternet.ro
Absenteism, fenomen de extractie psihosociald care afecteaza eficienta si eficacitatea

actiunilor intreprinse de catre indivizi. Se intdlneste in toate domeniile de activitate,
dar mai ales in mediul institutiilor de invatamant [absenteism scolar = lipsa repetata si
fara temei de la orele de studiu], al celor cu profil politic [absenteism parlamentar =
practica folosita de unii deputati (din opozitie, cu precadere) constind in
neparticiparea la sesiunile organului legislativ] si al celor cu profil economic
[absenteism economic = absenta nejustificata a salariatilor de la locul lor de munci]. In
ultimul timp, pe fundalul democratizirii vietii sociale, tot mai frecvent se impune inca
un tip de absenteism — cel electoral [ = atitudinea unui anumit numar de cetateni care,
avand dreptul de vot, decid totusi sa nu participe la scrutinul electoral].

Amploarea fenomenului: in medie, 15 zile absentate in decursul unui an. Formula de calculare:
raportul dintre numdarul zilelor absentate gi numdrul zilelor lucrdtoare. In psihologia
industriala, spre exemplu, absenteismul in rdndul angajatilor se socoate prin
raportarea numarului de zile in care acestia au lipsit nemotivat de la serviciu (intr-0
perioada determinata, fara a se lua in evidenta zilele de sarbatoare si concediile de
lunga durata) la numarul total al zilelor de lucru.

Fiind luat, de catre unii oameni de stiinta, drept ,,lipsa de staruinta intr-0 activitate
care cere prezena intr-un loc dat” ori drept ,comportament al celui care absenteaza
des de la munca sa”, absenteismul semnifica un factor generator de esec, nereusitd,

insucces in materializarea unui proiect sau realizarea unei actiuni. In plus, asa cum
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releva G. Ferréol, el contribuie in mod direct la instituirea starilor de insatisfactie,
indiferentd, apatie.

Mai multe surse de specialitate indica la faptul ca, in general, procentajul de
absenteism este mai putin ridicat la barbafti decdt la femei si ca descreste de jos in sus
pe scara ierarhica (persoanele cu posturi de conducere lipsesc de la serviciu mai rar
decit persoanele care fac parte din categoria subordonatilor). In fond, fenomenul
vizat este determinat fie de repulsia legatd de natura activitatii in care este implicat
individul, fie de conditiile in care se desfasoara aceastd activitate, fie, in sfarsit, de
etica individuald, normele grupului sau/sipresiunile organizatiei.

Etimologie: din latinescul absentis/absentia
Sinonime: absenta, absentare, lipsa
Antonime: prezentd, asistare, participare
Glosar multilingv:

e absenteeism [engl.];

e absentéisme [fr.];

o arbeitsversdumnis [germ.];

e abcenmeusm [rus.];

e absentismo [span.]

Concepte asociate: esec, insatisfactie, indiferentad, apatie.
Referinte bibliografice:
e Ferréol G. Absenteism // G. Ferréol (coord.) Dictionar de sociologie /
Traducere din franceza — L. Decei si R. Gdrmacea; prefata la editia in limba
romand — S. Chelcea siA. Neculau. — Iasi: Editura Polirom, 1998. — P. 11.
e Lévy-Leboyer C. Absenteism // R. Doron, F. Parot. Dictionar de
psihologie. — Bucuresti: Editura Humanitas, 1999. — P. 17.
e Popescu-Neveanu P. Absenteism // P. Popescu-Neveanu. Dictionar de
psihologie. — Bucuresti: Editura Albatros, 1978. — P. 10.
e Sillamy N. Absenteism // N. Sillamy. Dictionar de psihologie / Traducere,
avanprefatd si completari privind psihologia romaneasca de L. Gavriliu. —
Bucuresti: Editura Univers Enciclopedic, 1996. — P. 11.
e Turcu F., Turcu A. Absenteism // F. Turcu, A. Turcu. Dictionar explicativ
de psihologie scolara. — Bucuresti: Editura Eficient, 2000. — P. 10.
Absurditate, modul de a percepe si a interpreta o realitate care nu corespunde asteptarilor

conventionale. Fiind abordat din perspectiva normalititii comportamentale, aceasta
insusire indicd la faptul cd purtitorul ei - un grup sau un individ luat in parte -
procedeaza de o maniera inadecvatd, gandind fantasmagoric ori spunand bazaconii,

enormitati, ineptii, stupiditati, daca nu chiar monstruozitati.
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Derivand fie din starile de angoasa, fie din complexele sau/si suferintele psihice

puternic ancorate in existentialul cotidian, absurditatea este trdita de catre actorii

sociali in variante diferite. Astfel, copiii o privesc ca o expresie a comicului (or, la ei,

precum se stie, realul nu apare ca ceva coerent §i bine structurat), iar adolescentii — ca 0

expresie a firescului, ca o explicatie logica a ceea ce li se intAmpla (mai ales, in

contextul unei evidente crize de originalitate). In acelasi timp, persoanele adulte o

sesizeaza ca fiind indezirabild, iar cei ajunsi la batranete — ca fiind ceva ce trebuie

acceptat cu ingaduinga

Etimologie: din latinescul absurditas/absurditatis

Sinonime: absurd, ilogism, incoerentd, nonsens, <rar> ilogicitate

Antonime: rationalitate, rezonabilitate, <rar> logicitate

Glosar multilingv:

absurdity [engl.];

absurdité [fr.];

absurditdt [germ.];
abcyponocmu/menenocmo [rus.];
absurdo [span.]

Concepte asociate: abnormalitate, elucubratie, enormitate

Referinte bibliografice:

Absurditate // www.psychologies.ro/dictionar de psihologie/A

Macey D. Absurditate / D.Macey. Dictionar de teorie critica /
Traducere din englezi de D.Flonta, S. Corneanu, S. Gherguf, G.
Mihaila si G.Tudorie. — Bucuresti: Editura Comunicare.ro, 2008. —
P.11

Verza E. Absurditate // U. Schiopu (coord.). Dictionar de psihologie. —
Bucuresti: Editura Babel, 1997. — P. 39-40

Abulic, persoana care prezinta lipsa de vointa

Abulie, lipsa de vointa; de cele mai multe ori, dupa cum arata specialistii - P. Popescu-

Neveanu sau N. Sillamy, de pilda - , acest gen de tulburare caracteriald se

manifestd prin ,pierderea capacitatii de a Ilua o hotardre si mai ales prin

incapacitatea de a trece de la hotarare la realizare in vederea atingerii scopului

propus”. Cazand sub imperiul starii de abulie, orice individ devine inert, pasiv,

trist, deprimat. Lipsa de energie, indolenta sau — in alti termeni — tendinta abuziva

de a raimane in repaus ingreuneazi procedura de ,,antrenare in activitate”, facand-

0 sa dureze foarte mult, uneori la nesfarsit. Trecerea la actiunea propriu-zisa

devine foarte dificild, daca nu chiar imposibila. In cazul in care actiunea, totusi, se
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declanseaza, nimic nu poate garanta consecventa si durabilitate: la aparitia primei
dificultati— chiar si a unei neinsemnate - totul poate lua sfarsit.

Conducandu-ne de observatiile continute in studiile lui P. Janet, putem
spune ca exista cel putin trei tipuri de abulie: (i) abulie sistematizata (care se
refera la o actiune particulard sau la un sistem de actiuni), (ii) abulie localizata
(care se refera la o miscare din cadrul unei actiuni particulare) si (iii) abulie
generalizata (care cuprinde toate actiunile si toate gandurile legate de aceste
actiuni).

Din punct de vedere etiologic, abulia se datorecazi unor predispozitii
ereditare de ordin constitutiv, dar i unor erori educationale din perioada copilariei
(= autoritarism parental focusat, cu precadere, pe solicitudini excesive).

in fond, opunindu-se normalititii, abulia il nenoroceste pe individ,
ficandu-1sd cada in prizonieratul descurajarii, apatiei si nesimtirii morale

Etimologie: din cuvintele grecestia [= fara] siboule [= vointa]
Sinonime: inertie, nehotardre, indolenta

Antonime:activism, hotardre, perseverentd, robustefe, vigurozitate
Glosar multilingv:

e aboulia [engl.];

e aboulie [fr.];

e abulia [germ.];

e abynus [rus.];

e abulia [span.]

Concepte asociate: abulic
Referinte bibliografice:
e Pieron H. Abulie // H. Pieron. Vocabularul psihologiei / Traducere si
avanprefata de L. Gavriliu. — Bucuresti: Editura Univers Enciclopedic,
2001. - P. 16.
e Popescu-Neveanu P. Abulie // P. Popescu-Neveanu. Dictionar de
psihologie. — Bucuresti: Editura Albatros, 1978. — P. 12.
o Sillamy N. Abulie // N. Sillamy. Dictionar de psihologie. — Bucuresti:
Editura Univers Enciclopedic, 1996. — P. 11.
e Turcu F., Turcu A. Abulie // F. Turcu, A. Turcu. Dictionar de
psihologie scolara. — Bucuresti: Editura Eficient, 2000. — P. 12.
e Verza E. Abulie // U. Schiopu (coord.). Dictionar de psihologie. —
Bucuresti: Editura Babel, 1997. — P. 40.
Adiaforie, stare de spirit care denotd impasibilitate, indiferenta, apatie, lipsa de interes

pentru ceea ce se petrece in jur. Fiind prezentatd, adeseori, in calitate de
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Hindependentd derivatd din ignorare”, aceastd stare poate lua doud forme —
episodica side fond. Cea dintdi forma apare in cazuri acute de depresie sauw/si de
anxietate, iar cea de-a doua — in cazul persoanelor care demonstreazi fie un nivel
scazut de culturd/educatie, o inteligentd a carei laturd investigativa lasa de dorit. In
legatura cu ultimul caz, se mai indica, in multe surse de specialitate, si la
persoanele care dispun de o structurd temperamentala excesiv de flegmatica

Etimologie: din neogrecescul adiaforia

Sinonime: delasare, inertie, insensibilitate, nepasare, placiditate

Antonime: receptivitate, sensibilitate,activism, atasament

Glosar multilingv:

o adiaforie [engl.];
o adiaforie [fr.];
o adiaforie [germ.];
® aouagopus, aduaghopa, unoughpepenmuszm, paguooyuiue, bezyyacmue
[rus.];
e adiaforie [span.]
Concepte asociate: apatie, indolenta, indiferenta, tembelism

Referinte bibliografice:

e Crequ T. Adiaforie // U. Schiopu (coord.). Dictionar de
psihologie. — Bucuresti: Editura Babel, 1997. — P. 49.

o [lonaxosa C.B. Annadopa //B.I" Kysneyosa (0TB.
pen.).CnoBaps ¢unocopckux TepMuHOB. — MockBa: M3naTenbeTBo
Hnughpa — M, 2004. - C. 11 —12.

o  Cmonapos A.A. Annadopa // DTrka. DHIUKIONETUYECKUAN
cnoBaps /[lon pen. P.I". Anpecsna v A.A. [ ycetinosa. — Mocksa:
W3natensctBO [ apoapuxu, 2008. —C. 17 —18.
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