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HOATI'OTOBKA CTYJAEHTOB K ITPEAYIHPEXJIEHWIO U PASPEIIEHUIO
INEJATOI'HYECKUX KOH®JIMKTOB B J10Y
STUDENT'S TRAINING FOR PREVENTION AND ELIMINATION
PEDAGOGICAL CONFLICTS AT PRE-SCHOOL EDUCATIONAL ESTABLISHMENT
PREGATIREA STUDENTILOR iN VEDEREA PROFILAXIEI SI SOLUTIONARII
CONFLICTELOR PEDAGOGICE iN INSTITUTIA PRESCOLARA DE EDUCATIE

Jucmonao A. A., n-p nen. Hayk, npodeccop, npodeccop kadeapsl TOIMKOIBHOH MMeIarOruKH,
Mapoaposa U. K., xaun. nieql. HayK, JOIEHT, JOIEHT Ka(eapsl TOMKOIHHOHN Mejar T UK,
lNocynapcrBennoe yupexnenue «HOXHOYKpanHCKUI HAIIMOHATBHBIN MearOrMIeCKUi
yHuBepcutet umenu K. J[. Ymnckoro», Onecca, Ykpanna
CzZU 373.21:159.9
Pe3rome
CraThsl MOCBSIIEHA MPOOJIEeMe M3YYCHUSI KOH(DIUKTA B MeNaroruke. AHaIH3UPYIOTCS COBPEMEHHBIC
NOaXOnbl K Kiaccuukauuy KOHQIUKTOB. B pabore mpuBeneHa CTpykTypa KOHQIMKTA, KIacCHPHUKALUSI
KoH(GHMKTOB.  [IpoaHanmu3upoBaHbl ~ OCOOCHHOCTH  IEJArorudeckoro  KoH(paukTa.  PaccMoTpeHs
JICCTPYKTUBHBIC M KOHCTPYKTHBHBIC KOH(IUKTHI. [TpoaHann3upoBaHbl OCOOCHHOCTH MOATOTOBKH CTYICHTOB K
MPEIYNPSKICHUI0 ¥ Pa3peIICHUI0 TeNarorMuecKuX KOH(QIUKTOB B MPO(ECCHOHATBHON JACATEIbHOCTH
JIOIITKOJIBHOTO 00Pa30BaTEIbHOTO YUPEKICHHUS.
KnawueBbie caoBa:  KOHQUIMKT, KilaccuuKanusg  KOH(IUKTOB,  IMEAArOTHYECKHH  KOH(IIHKT,
npodeccuoHaNbHAs JEeSITENbHOCTh BOCIUTATENS, JOMIKOJIEHOE 00pa30BaTeNbHOE YUPEXKICHHE.
Abstract
The article deals with the problem of conflict research in pedagogical science. The latest approaches to
conflict classification and specificities of pedagogical conflicts are analyzed in it. The structure of conflict is
represented in the article. Destructive and constructive conflicts are considered. Specificities of student’s
training for prevention and elimination of pedagogical conflicts at the professional activity at a pre-school
educational establishment.
Key words: conflicts, conflict classification, pedagogical conflict, professional activity pre-school educational
establishment.
Rezumat
In acest articol este studiatd problema conflictului in stiinta pedagogica. Sunt analizate teoriile moderne
privind clasificarea conflictelor si particularitatile conflictului pedagogic. Sunt prezentate conflictele
constructive si cele distructive. Sunt evidentiate particularitatile de pregdtire a studentilor in vederea
preintdmpindrii si solutiondrii conflictelor pedagogice in activitatea profesionald in cadrul institutiei prescolare
de educatie.
Cuvinte-cheie: conflictul, clasificarea conflictelor, conflictul pedagogic, activitatea profesionald a
educatorului, institutie prescolara.
KoHduukTel W KOH(MIUKTHBIE CHUTYyallMM 3aTPardBalOT camble pa3zHooOpaszHbie Chepsl

KHU3HEIEATEIILHOCTH YEJIOBEUECKOro O0IIECTBA, MOCKOIbKY KOH(IUKTHI JOBOJBHO YaCThIE SIBICHUS
B TOBCEAHEBHOM xu3HU. [Ipobnema KOHGIMKTa B HACTOAIIEe BpPEMs NPHBIIEKAET IOBBIIICHHOE

BHHUMAHHC CIICHUATIUCTOB PasHOIro HpO(i)I/IJ'IH, CTPEMAIINXCA CUCTEMHO U KOMIIJICKCHO HMCCJICA0BATh
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CYILITHOCTHbIE XapaKTePUCTHKU KOH(MIMKTA, MPOAaHAIM3UPOBATH €ro JABIKYIIME CUJbl. Bromxe
MOHSTHO, YTO B MOCJIeJHEE BpeMsi KOH(MIMKT U MPOLIECC €ro pa3pelieHus ABIseTcs 00BEKTOM CaMOro
NPUCTAIFHOTO BHUMAHMSA W HCCIEIOBaHUS MHOTMX HayK: (uiocoduu, ICHUXOJIOTHH, TEJaroruku,
JIOTHKH, TOJHUTOJIOTUH, cOUMONIOTUH U T.0. [loHATHE «KOH(IUKT» B HAYYHOH JHUTEparype
HCITONIB3YETCs y)Ke J0CTaTouHo naBHoO [1, 3, 4, 7, 8]. MoxXHO cKa3aTh, YTO KOH(IMKT KaK HaydHas
KaTeropusi HOCUT aOCOJIIOTHBIM XapakTep CBOEro IMpOSBIEHUS U BCTpeYaeTcss BO Bcex (opmax
KU3ZHEJCATEIIbHOCTH.

OrnpenenieHnii KaTeropun «KOH(MIUKT» CyIIeCTBYeT Oosblnoe koaudecTso [1, 2, 4, 5, 7, 8].
OO6b1yHO 1O KOHGIMKTOM MPUHATO MOHMMATh HauOoJee HAMpsHKEHHBIA CIIOCO0 pa3pelieHus: Uin
YpEeryaupoBaHus CYIIECTBEHHO 3HAUMMBIX MIPOTUBOPEUHHl (XOTsI 3Ta 3HAYUMOCTh MOXKET OBITh YHCTO
CUTYaTHBHO), BO3HUKAIOIIMX B MPOLIECCE B3aMMOJCHCTBUSA, 3aKIIOYAIOIIUNCS B TPOTUBOICHCTBUU
CyObEeKTOB KOH(IMKTa W OOBIYHO  COINPOBOXKIAIOIIUXCA  OTPUIATEIBHBIMH  S3MOIMSIMHU,
Ne30praHu3anueil IesTEeIbHOCTH U CHIDKEHUIO ee 3((EeKTUBHOCTH, W JaXe WHOTJA MPUBOAUT K
MICUXOJIOTHYECKUM cTpeccaMm, ¢GpycTpauuu (COMpOBOXKIAIONIEECS PA3JIMYHBIMU OTPHUIATEILHBIMU
NEepeKUBAHUSAMU: Pa30uyapOBaHUEM, pa3/IpaKEHUEM, TPEBOTOM, OTUAassHUEM U T. I1.).

B moBcenHEBHOM KM3HM, YK€ JIaBHO CIIOKUJIOCH, JOCTATOYHO OJIHO3HAYHOE OTHOILIEHHE K
KOH(JIMKTaM, KaK K HETaTUBHBIM SIBJICHUSIM, IPUHOCSIINM OJHU HEMPUATHOCTU. Bpsin nu Haitnercs
YeJIOBEK, MCIIBITHIBAIOIIUN YAOBOJILCTBHE OT KOH(IMKTA. XOTSA KOH(MIMKTHI MPEICTABISAIOT cO00it
MIOBCE/IHEBHBIE YaCTO BCTPEUAIOLIEeCs SIBJICHMSI, BOSHUKHOBEHHE KOH(IIMKTAa pacCMaTpUBAETCS Kak
CUMIOTOM  HEOJAromojy4yHbIX BHYTPUIMYHOCTHBIX (@HTPOINEPCOHANBHBIX), MEXJIMYHOCTHBIX
(MHTEepHEepCOHANBHBIX) W MEXIPYNIOBBIX (MHTEPrpYNIOBBIX) OTHONICHUW. YYacCTHUKAMH
(cropoHamu)  KOHGUIMKTa  MOTYT  OBITh:  OTAEIbHBIE  MHIAMBHIBI  (MEXJIUYHOCTHBIE,
BHYTPWJIMYHOCTHBIE), COLIMAJbHBbIE TPYIIbl W OpraHu3aluu (MEXTpYIIOBBIE), TOCYydapcTBa,
KOQJIMIIUY TOCYIapCTB (MEXIOCYIapCTBEHHbIE, MEKHAI[MOHATIbHBIE) U T.1.

Boszpacraromuii uHTEpec Kk mpoOiemMe KOH(IMKTa MpHUBel K MOSBICHUIO OO0JIBLIOTO
KOJIMYEeCTBA  MOAXOJOB K  IOCTpoeHHIo  Tumojoruu  KoHuuktoB.  O. B. Adanacbena,
B. 0. Ky3uenos, U. I1. JIeBueHko u Jip. NpuBOAAT HanboJiee MOJHYI0 KiIaccu(HUKauo KOH(DIUKTOB.
[To cremneHu OCTPOTHI MPOTUBOPEUYUI KOHGIMKTHI OHM TOJPa3AeisiioT KOH(IUKT Ha CIeAyIoUIre
TUIBI: HEAOBOJILCTBO, pasHOrjache, NpoTHBopeune, Bpaxzaa. Illo mnpobieMHO-IesTenbHOMY
NPU3HAKY OHU pa3lUyaroT KOH(MIMKTHI: YIpaBIEHYECKUE, IMEAarorHuecKue, MPOU3BOJICTBEHHBIE,
HYKOHOMHUYECKHUE, TBOPUYECKHE, MOTUTHUECKUE U JIp. I10 cTerneHn BOBICUEHHOCTH JIOIeH B KOH(IMKT

UMHU  BBIICTICHBI: MEXJIMYHOCTHbIE KOHGIMUKTHI (KOHQIMKTBI MEXAYy IBYMs CyOBbEKTaMmu,
4
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MBITAIOIIMMUCS JOCTUYDb MPOTHBOIOJNIOKHBIX 1EJIei), MEXIPYyNIoBble KOHPIUKTHI (KOH(MIUKTHI
MEXJy COLHaJbHBIMU TpPYyMNIaMH), KIACCOBbIE KOHQIHMKTBI, MEXIOCYJapCTBEHHbIE KOH(IIUKTHI,
MEKHAIIMOHAIbHBIE KOH(JIUKTHI (OTIMYAIOTCS OT MEXIOCYHApCTBEHHBIX TEM, YTO B MX OCHOBE
JIKHUT STHUUECKHUI Tpu3HaK) [8, c. 128].
OdyeHb MHTEpPECHYIO THIOJOTHIO0 KOH(MIMKTOB mpuBoaar B padore K. A. AGynbxaHoBa,
H. B. Bacuna, JI. I'. JlanteB, B. A. Cnactenun. [IpeayioskeHHasi TUIIOJIOTHS TIPEACTABIIAET HHTEPEC C
TOYKM 3pPEHHs pEIIeHUs 33/Ja4d YIPABJICHUs MPOIEccOM KOH(IMKTHOTO pasButusa. Mccnemys
pa3nuyHble TUIBl KOH(IMKTOB, ITaHHBIE AaBTOPBI, BBIACISAIOT CIEAYIOIIME THUIBI KOH(IMKTOB:
1) «IlommuHHBIE  KOH(DIMKT» — KOrJa CTOJKHOBEHHE HWHTEPECOB CYIIECTBYET OOBEKTHBHO,
OCO3HAeTCS YYaCTHUKAMHM M HE 3aBUCHT OT KaKOro-1u0o JIETKO H3MEeHsIomerocs ¢akropa;
2) «Ciy4yaifHbIii T YCIOBHBIA KOH(IIUKT» — KOT/Ia KOH(QIMKTHBIC OTHOILICHUS BO3HUKAIOT B CHITY
CIIy4aliHBIX, JIETKO TOJIAIONINXCS U3MEHEHUIO 00CTOATENBCTB, YTO HE OCO3HACTCS MX YYaCTHUKAMHU.
Takue OTHOIIEHHS] MOTYT OBITh MpPEKpalleHbl B CIIy4ae OCO3HAHHUS pPEaJbHO HMMEIOIIUXCS
anbrepHaTHB; 3) «CMEIIeHHbII KOH(IUKT» — KOrJa BOCIPUHUMAaeMble TPUYUHBI KOH(DIUKTA JHIIbH
KOCBEHHO CBSI3aHbl C OOBEKTUBHBIMU NpPUYMHAMM, JIEKAUIUMH B €ro OCHOBE. Takoi KOHQIMKT
MOJKET OBITh BBIPAKEHUEM UCTUHHBIX KOH(QIUKTHBIX OTHOLLIEHUH, HO B KaKON-11M00 CUMBOJINYECKON
dopme; 4) «HeBepHOo mpuUNUCAHHBIM KOHPIUKT» — KOrAa KOH(DJIUKTHBIE  OTHOIIEHUS
IPUITUCBIBAIOTCS. HE TEM CTOPOHAM, MEX1Yy KOTOPBIMH Pa3bIIPIBACTCS JAEHCTBUTEIbHBIN KOH(IUKT.
Orto genaercs JMOO MPEIHAMEPEHHO C IEJbI0 CIPOBOLMPOBATh CTOJIKHOBEHHE B TpyIIe
IPOTUBHUKA, «3aTYILEBHIBAs» TEM CaMbIM KOH(MDIUKT MEXIY €ro MCTUHHBIMU yYaCTHHKaMH, JHOO
HENpeJHaMEePEeHHO, B CHIIy OTCYTCTBUS J€MCTBUTENFHO UCTUHHOM MH(OpPMAIMK O CYILECTBYIOLIEM
KOHQuUKTE; 5) «CKPBITBI KOHMIUKT» — KOTAa KOH(IMKTHbIE OTHOIIEHUS B CHIIy OOBEKTUBHBIX
MPUYUH JOJKHBI UMETh MECTO, HO HE aKTyaIn3UpyroTcs. Takoi «KOH(MIMKT» MOXKET ObITh elle U
CMEIIIEHHbIM, HEBEPHO MPUMHUCAHHBIM, MO0 HHUKAK HE MPEJCTaBICHHBIM B CO3HAHHUM JIIOJIEH;
6) «JIoHBIH KOHOIUKT» — 3TO KOHMIHMKT, HE UMEIOIIHI 00bEKTUBHBIX OCHOBAHUN U BO3HHKAFOIIIUIA
B pe3yJbTaTe JOXKHBIX MPeJICTaBICHUH WK Henopa3yMeHui. JIFoOOMBITHEIM KaK, OTMEYaIOT JaHHbIE
aBTOPBI, SABJSIETCS TO, YTO <JIOKHBIM KOH(PIUKT» MOXKET chopMHUPOBaTH y €ro y4aCTHUKOB HOBBIE
MOTHBBI H YCTAHOBKH U TIEPEPACTH B UCTUHHBI [7, ¢. 256].
MHuoroo6pasue THIIOB KOH(JIUKTOB COOTBETCTBYET CTOJIb JK€ CIIOKHAsI CTPYKTYpa KOH(IUKTA.
CymiecTByeT pazauyHOe MOHUMaHUe CTPYKTYphl kKoH(pukTa. Tak, A. M. banaypka, B. A. [Ipy3s B

CTPYKType KOH(MIMKTA BBIICISIIOT CICAYIOIIUE MOHSATHS: «CTOPOHBI (YYaCTHHKH) KOH(IHUKTA»,
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«yCJIOBUS TPOTEKaHUS KOH(IUKTa», «0Opa3bl KOH(MDIUKTHON CUTYyallMU», «BO3MOXKHbBIE IEHCTBUS
YYaCTHUKOB KOH(IIUKTA», «MCXObI KOHPIMKTHBIX JeHCTBUIY [2, C. 27].

Briosine moHATHO, 4TO MpobiieMa KOH(INKTAa UMEET CaMO€ HETIOCPEICTBEHHOE OTHOILICHHE K
nexaroruke. B HacTtosdmee Bpems, nmo MHeHuto A. S. AunynoBa u A. U. lllunoBa ocHoBHOE
BHHUMaHUE MPU H3y4YECHUH KOH(IUKTOB B IMEJArOrvKe, HAMPaBJICHO Ha UCCIEAOBAHME CIETYIOIINUX
BONPOCOB: 1) KOH(IUKTHI B KOJJIEKTUBAX HIKOJbHUKOB, YT UX MPEAYNPEKICHUS U pa3pelIeHuUs.
Psin aBTOpOB paccMaTpuBarOT KOH(IUKT KaK CPEICTBO BHISIBICHUS U (POPMHPOBAHUS HPABCTBEHHOU
3penoctu  nonpoctka (B. M. AdonpkoBa, E. A. Tumoxosew); 2) CyIHOCTb KOH(PIUKTOB, HX
MPUYMHBI B TIEIarOTUYECKUX KOJJICKTUBAX — KaK MEXAY YUUTEISIMH, TaK U MEXAY AUPEKTOPOM
mikonel (ITTY) u ero nomunnennsivu (b. C. Anumes, T. A. Yucrsakosa); 3) AHanu3 ne1aroruaeckux
YCIIOBUH MPO(PHIAKTUKA M TPEOJOJICHUS KOH(MIMKTHBIX CUTYallMid B 3BEHE «yUUTENb-POJIUTECIIHY
(1. M. dynnya); 4) WccnenoBanue MOArOTOBKH OyAYIIMX YUHUTENEH K pa3pelieHHI0 KOH(MIUKTOB
(T'. M. Boarynos).[1, c. 45-46].

Yame Bcero negarornyeckue KOH(IMKTBHI M MPUUYMHBI UX BO3HUKHOBEHHS aHAIU3UPYIOTCS
pa3IUYHBIMU aBTOpPaMH B 3aBUCUMOCTH OT THUMa ydeOHOro 3aBefeHusa. Cpenu MOTEHIUATBEHO
KOH()JIMKTOTEHHBIX  TENaroTMYeCKUX  CUTyallud, KOTOpbIE  CKJIAJBIBAIOTCA B  CpEIHEH
oOmieoOpazoBarenbHOi 1Kone, M. M. PriGakoBa, BblAenseT mpexiae Bcero: 1) cuTyauuu (Wim
KOH(JIMKTHI) JESTENbHOCTH, BOSHUKAIOIIME 10 MOBOY BBIMOJHEHUS YYCHUKOM Y4eOHBIX 3a/laHUM,
yCIIEeBAa€MOCTH, BHEY4YEOHOHN NeATeNbHOCTH; 2) cUTyauuHu (KOHQIIMKTHI) MOBEACHHS (IIOCTYIKOB),
BO3HHKAIOIIKE 0 TTOBOJIY HApYIIEHUs YYCHHKOM IPaBUJ MOBEACHMS B IIIKOJIE, Yallle Ha YpOKax, U
BHE IIKOJNBI, 3) cUTyanuu (KOH(DIUKTHI) OTHONIICHWN, BO3HHUKaIOIUME B chepe SMOIMOHAIBHO-
JUYHOCTHBIX OTHOIIICHUH yUYalIMXCs U YUYUTENeH, B cepe ux oOIIeHHs B MPOIECCe MeIarornaeckon
JeaTeNbHOCTH [9, ¢. 46].

Hekortopsie mpudnHbl KOH(GIUKTHBIX CHTYaIllMid B TENaroTMYECKOW JeSTeTbHOCTH BBICIICH
mkonel, H. B. bacoBa BuauT: 1) meperpyska npemnogaBaTesieil U CTYACHTOB, 3aBBIIIICHIE TPEOOBAHNS;
2) HeymayHoe pacmucaHue; 3) paccoriacoBaHHe IHUYHBIX MHTEPECOB C OOIIECTBEHHBIMU;
4) n30bITOYHAS OSMOIMOHATbHAS peakius. HeaneKkBaTHOCTh pPEaKIUd 3HAYMMOCTH TPHYUHBI,
00yCIIOBIIMBAIOIIEH JAaHHYIO PEAKIINIO; 5) HeA0CTaTOYHAs HMHPOPMUPOBAHHOCTH O TAHHOM COOBITHH,
6) He3zacmy)keHHOe 0OBHMHEHHUE, Oe3/ylne, OCKOpOIeHHE YeI0BEYECKOT0 JOCTOMHCTBA. HepocraTok
BOCTIUTAHUS B 1[€JIOM; 7) OTCYTCTBHE YETKHX IMPUMEPOB OIICHKH PabOTHI MpernoiaBaTeieii, SHAaHHH 1
YMEHHI CTYJIEHTOB, T.€. OTCYTCTBUE OJArOMpUATHOTO MCHXOJIOTUYECKOTO KIIMMaTa s padoThl U

yueOsl. [3, c. 366].
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Herckue kondnuktel, K. b. HectepoBa, paccmarpuBaeT kak CTOIKHOBEHHE MEXY JETHMH 10
MOBOJIy PECYpCOB (IIPEIMEThI, UTPYIIKHU, UHTEPECHI), TPYAHOCTEH B OOLIEHUHU (OTHOILIEHUS aeTeit
MEXIy COOOM, C POTUTEIISIMHA, BOCITUTATEIIIMHU, B3POCIIBIMH ), IIEHHOCTEH, HMHTEPECOB, MOTPEOHOCTEH,
COMPOBOXKAAEMOE OCTPBIMU 3MOLIMOHANBHBIMU nepexuBanusmu [5]. K. b. HectepoBoi, BbiieneHbI
CleyIolIre MPUYUHBI BOZHUKHOBEHUS! KOH(MIMKTOB y JIETeil CTapIIero JOMIKOJIBHOTO BO3pacTa co
CBEpPCTHUKAMH: aTMoc(epa CONEepHUYECTBA; HEYMEHHE OOIIAaThCs; HEaJeKBAaTHOCTb BBIPAXKEHUN
IMOIMI; aTMOCc(epa HETEPIIUMOCTH, BPaKACOHOCTH; aBTOPUTAPHBIA CTHIIb BOCIIUTAHUS; Pa3INYHbIC
AKICHTYalluH XapaKTepa; HeaJeKBaTHOCTh CAMOOLICHKU, KOTOpas BBIPAXKACTCS B 3aBBILICHHOW WIH
3aHIKEHHOW CaMOOLIeHKe; He C(HOPMHUPOBAHHOCTh YYBCTBA MEpbI; MOAPAKAHHUE «TEpPOSIM» U
«TEPOUHSIMY» CETOTHSAUTHIUM MYJIbT(QHIBMOB U KOMIBIOTEPHBIX UTP; MEPEHOC HABBIKOB OOIIECHUS BO
BHYTPUCEMENHBIX KOH(IIMKTAX Ha OOILIEHUE CO CBEPCTHUKAMH [5].

B kadectBe NpUOPUTETHBIX METOJOB, MNpUEMOB, (GopM 0Oy4YEeHHsS JIOIIKOJIHbHUKOB
JIeCTBEHHBIM croco6am paspenieHus KOH(IUKTHBIX CUTyauuin E. A. Bykpeesa,
C. A. benokonsiToBa, O. B. Mansimuena, T. B. TpydanoBa mpennaraior HCIOJIb30BaTh: CHOKETHO-
poJieBble WIrpbl C O00s3aTeldbHBIM HalnuuueM MnpodiremMHoi cutTyauuu. Hanpumep, «Kykib
noccopuiucky, «l[louemy Murytka odbunencsa?», «Mama — sxaguna», «Kak Ons u CoHst HAyYWIHCh
IpY’XKHO UrpaTb» W T. J.; WHTEpPAKTHBHbIE WIPHl (WTPHl Ha B3aUMOJCHCTBHUE); TPEHUHTH,
HampaBlieHHbIe Ha (OPMUPOBAHHE COIMANBHBIX TMOBEIEHYECKUX HOPM, B YAaCTHOCTH MpHU
paspenieHnn KOHMIUKTHBIX cuTyaruid. [Ipu mpoBeneHun JaHHBIX TPEHUHTOB HEOOXOJIMMO /1aBaTh
JETSIM KOHKPETHbIE MpUMEpPbl U30eraHusl KOHQJIUKTOB U MPUMHUPEHHUS], €CIIM TAaKOBBIE CIYUYHIIUCH.
Hanpumep, MOXHO uUCHONB30BaTh Takue mocobus: «Mwupunka», «KoBpuk wmupa», «KopobOka
IpyXObI» U T. . B cTapmmx rpynmnax JOIMIKOJIBHBIX 00pa30BaTEIbHBIX YUPEKICHUH OYCHb BAXKHO
M0Ka3aTh, YTO JKU3HEPAJOCTHBIE, 100pble, HEKOH(INKTHBIE JIOAN TOpa3a0 YCHEIIHee B KU3HU, YEM
T€, KOTOpbIE YacTO pYyralTcs, OOMKAIOTCS M HE YMEIOT HalTH oOLuMil S3BIK C OKPYXKAIOUIUMU;
WHCIICHUPOBAaHUE KOH(MDIUKTHBIX CHUTyalluii u oOCyXIeHHEe CIOCOOOB BBIXOJA M3 HHUX;
NCUXOTUMHACTUKA; YTE€HHE U OOCYXJECHHE TOCTYINKOB T€pOEB XYA0KECTBEHHBIX IPOU3BEICHUH,
KMHO(QUIHMOB, MYIbTUIUIUKAIIMOHHBIX (UIBMOB C TOCIEAYIOINIMM MOJEIHUPOBAHUEM DPA3IUYHBIX
BapHUaHTOB MOBECHHMS;, Oecebl Ha OCHOBE pealibHBIX coObITHi [4, ¢. 186].

Ecnu npoananu3upoBath 11000H KOH(MIMKT TO HETPYAHO 3aMETUTh, YTO KOH(IUKT HECET B
cebe HE TOJBKO OJHU OTPULIATENBHBIE ACHEKTHI, (KOTOpBIE 3a4acTylO daiie Oosee OLIyTUMBI M
3aMETHBI Ha TIEPBBIA B3TJIS[) HO BIIOJIHE 3aKOHOMEPHO KOH(DIUKT HMMEET W TMOJIOKHUTEIhHBIC

acriektel. Kak otmewaror O. B. AdanaceeB, B. FO. Ky3nenoB u . I1. JIeBUeHKO MOT0KUTETHHOMN
7
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CTOPOHOW KOH(QUIMKTA SIBJISIETCS TO, YTO OH: 1) CIIY’)KUT BaXKHBIM MCTOYHMKOM Pa3BUTHsI JIMYHOCTH,
IPYyMIIbl, KOJJIEKTUBA, MEKIMYHOCTHBIX OTHOILEHHH; 2) IMO3BOJSET MOJHATHCS HAa HOBYIO BBICOTY,
pacuIMpuTh U U3MEHUTH ChEepy U CIOCOObI B3aUMOJEHCTBHS; 3) 4epe3 OTKPHITYI0 KOH(POHTAIHIO
0CBOOOXKJIAaeT TPYIITy OT IMOJATAYMBAIONIMX €€ (PaKTOPOB, CHIIKAET BEPOSTHOCTH 3aCTOSI U yHajKa
rpymnisl; 4) ciocoOCTBYET Pa3BUTHUIO B3aMMOIIOHMMAHUS MEX]Y yYaCTHUKaMHU B3auMojeicTBus [8,
c. 130]. Takum 0O6pa3om, BIOJIHE 3aKOHOMEPHO MOXKEM YTBEpIKIaTh, YTO KOH(IMKT 3TO HE BCeraa
OJTHO TOJIBKO 3710, KaK 3a4acTyl0 €ro OMMOOYHO BOCTIPUHUMAIOT MHOTHE JoAu. KoHGIUKT MOxeT
CILY’)KMTb TaK)K€ HCTOUHUKOM PELIEHUS CIO0KHBIX MEKIMUYHOCTHBIX U BHYTPH JIMYHOCTHBIX ITPOOIIEM,
KOTOPbIE YaCTO HEBO3MOKHO PELIUTh WIIH YPETYIUPOBaTh JPYTUM HE KOH(PIUKTHBIM CIIOCOOOM.

[TosTOMy, OUE€BUAHO, MOXKHO YTBEPKAATh, YTO KOH(MIUKTBHI MOTYT ObITh KaK JI€CTPYKTHUBHBIE,
TaKk ¥ KOHCTpyKTHBHBIE. A. M. baunypka u B. A. JIpy3p uccneayst QyHKIH KOHPIUKTA OTMEYAIOT,
YTO KOHCTPYKTHBHAs pOJIb KOH(IMKTa CBsA3aHA C TEeM, YTO OH MPEJOTBpAIacT 3acTON
UHIUBUYAJIbHOM W TPYNIOBOH JKU3HENEATENbHOCTH, CTUMYIHpyeT uX. KoHQuuKT B cucreme
MEXIPYNIIOBBIX OTHOILIEHUH CIIOCOOCTBYET BHYTPUIPYIIIOBON COJIMIAAPHOCTH U CIUIOYEHUIO. Takum
0o0pa3oM, KOHCTPYKTHBHbIE KOH(QUIMKTBI, CBSI3aHHbIE C pasHorjacusiMu #  OopbOoil 1o
NPUHLMIIAAIBHBIM [po0JieMaM KHU3HU KOJJIEKTMBA, MOTYT CHOCOOCTBOBATH MPENOTBPALEHUIO
3acTOs, CIIY’>KMTh UICTOYHUKOM Pa3BUTHS, IBM)KEHUS KOJUIEKTHBA K HOBBIM LENsIM. KOHCTpYKTUBHBIN
KOH(JIMKT MOKET BBIIOJIHATh (DYHKIMIO OOBEAMHEHHS, CIUIOUYEHUS TPYIIBI Iepesl pelieHHeM HOBBIX
npobiaem. [2, ¢. 23-24].

A. M. baunypka u B. A. JIpy3p KOHEYHO € HE OTPHUIAIOT M JIECTPYKTUBHYIO CTOPOHY
KoHQuuKTa. OTIMYUTENbHAS YepTa JECTPYKTUBHOIO KOH(IMKTA 3TO MPEXIE BCErO TEHJEHIMS K
ACKaNAMKM ¥ OJIOKUPOBAHUIO PAaObOTHI Tpynmbl. JlecTpyKTUBHBIA KOH(IMKT SBISIETCS Pe3yIbTaToOM
OIIMOOYHOTO, HEMPABWIBHOIO MOHUMAHHUS OKPY’KAaIOLIel Hac peaJbHOCTH, PE3KOro pPacXOKIECHUs
B3IJISI0B, MHTEPECOB, CTPEMJIEHMH  JIoAeld, a MHOI/Aa IOCTaHOBKU  STOMCTHYECKHX,
BOJIIOHTAPUCTCKUX 1efeil. JlecTpykTuBHBIE KOH(IUKTHI OCHalSIOT HEHHOCTHO-OPHUEHTAIMOHHOE
€AMHCTBO IPYIIBI U YXYALAIOT MOPAIBbHO-TICUXOJIOTUUECKUH KIUMAT KOJUIEKTUBA. JleCTpyKTUBHBIE
KOH(JIMKTHI MMOPOXKIAIOT COCTOSIHUE MCUXOJIOTUYECKOro auckomdopra. JecTpyKTUBHBIN KOH(IUKT
HapylIaeT CUCTEMY KOMMYHHMKAIUMH, B3aUMOCBSI3eH, OcCiIabiseT LEeHHOCTHO-OPHUEHTAIIMOHHOE
€IMHCTBO, CHWXXAET TPYNIOBYIO CIUIOYEHHOCTh, CHIDKAET 3()(PEKTUBHOCTh (PYHKIIMOHUPOBAHUS
TpyIbl B HesioM [2, ¢. 24-25].

AHaM3 JECTPYKTUBHOW M KOHCTPYKTMBHOM COCTaBIISIONICH KOHGUMKTA OBLT MpEeIMETOM

WCCIIEIOBAHUS U JPYTUX aBTOPOB Tak, Hampumep, A. . Auuynos u A. . [llunuinos paccmaTtpuBast
8
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MO3UTUBHYIO (KOHCTPYKTHBHYIO) M HETaTUBHYIO (JIECTPYKTHBHYI) (GYHKIHIO KOHQIMKTA IO
OTHOILEHUIO K OCHOBHBIM YYaCTHHUKaM KOH(IMKTAa OTMEYarT, YTO KOHCTPYKTUBHBIH KOH(JIMKT:
1. Ycrpanser nogHOCTBIO WJIM YAaCTUYHO IIPOTUBOPEUYHME, BOZHUKAIOLIEE B CHJIy HECOBEPIIECHCTBA
OpraHu3alii JAEATENbHOCTH, OIIMOOK YIpPaBICHHS, HEPAIUBOCTU OTAEIbHBIX PpPAaOOTHUKOB.
KOHCTpYKTUBHBI KOH(JIUKT BBICBEUMBAET Y3KHME MECTa, HEPEILICHHbIE BOMNPOCHI, (DaKThI
HEI0CTaTOYHOM JEeATEIbHOCTH M MOpsAA0YHOCTU. 2. KOHCTpYKTUBHBIA KOH(IUKT mo3BojsieT Ooiee
[N1yOOKO OLIEHUTh MHAWBUYAIbHO-IICUXOJOTUYECKUE OCOOEHHOCTH JIIOAEH, YJacTBYIOIHUX B HEM.
KoHcTpykTUBHBINH KOH(IUKT, CIOCOOCTBYET Oojiee TIIyOOKOMY MO3HAHUIO JIPYT, IPYTa, PACKPHITHIO
HE TOJIbKO HEIpPUBJIEKATEIbHbIX YEPT XapakTepa, HO M LEHHOTro B yejoBeke. 3. KOHCTpyKTHUBHBIN
KOH(UIMKT TIO3BOJIIET OCIAa0UTh ICUXOJIOTUYECKYIO HANpsDKEHHOCTh, SBISETCS — peakuuen
YY4aCTHHKOB Ha KOH(QIHMKTHYI0 curyanuto. KoOH(IUKTHOE B3auMoOJeHCTBHE, OCOOCHHO
COINpPOBOXKAaeMO€ OYypHBIMH 3MOLMOHAJIBHBIMU pPEAKLMSIMH, MOMHMO BO3MOKHBIX HETaTUBHBIX
HOCJIEICTBHM, CHUMAET y 4eJI0BEKa 3MOLMOHAIBHYIO HANpPSHKEHHOCTh, IPUBOAUT K MOCIEAYIOLIEMY
CHIDKEHUIO MHTEHCHBHOCTH OTPHULATENbHBIX AMOLMH. 4. KOHCTpYKTUBHBIMH KOHQUIMKT CIIY’KUT
MCTOYHUKOM Pa3BUTUS JHUYHOCTH, MEXINYHOCTHBIX OTHOIIEHUH. [Ipu ycioBUM KOHCTPYKTHUBHOTO
paspenieHns KOH(MIUKT MO3BOJISET YEIOBEKY HMOJHATHCS HAa HOBYIO BBICOTY; pacIIUpUTh cepy U
croco0bl B3aUMOJICHCTBHS € OKpYXaroIUMU. JIMUHOCTh MpHOOPETaeT COLMANIbHBIM OMBIT PEeIICHHS
TpyAHBIX cuTyauui. 5. KOHQIUKT MOXeT yaydIIuTh KaueCTBO MHIUBHUYaIbHOM JeSTeNbHOCTH. [1,
c. 253-254].

[ToMMMO KOHCTPYKTMBHBIX (YHKUMH KOH(DIUKT, BIOJIHE MPABOMEPHO OTMEYAIOT
A. M. Aanynos u A. U. [llununoB, uMeeT W JECTPYKTUBHBIE NOCIHEACTBHA. JleCTPYKTHBHBIN
KOH(JIMKT: OKa3bIBaeT BBIPAKEHHOE HETaTUBHOE BO3JCHCTBHE Ha IICUXMYECKOE COCTOSHHE €ro
YYaCTHUKOB; MOTYT COIPOBOXAATbCA ICHUXOJOTHYECKHMM M (PU3NYECKUM HaCHJIMEM, a 3HA4MT,
TPaBMHPOBAHUEM OINIOHEHTA; BCET/Ia COMPOBOXK/IAETCS CTPECCOM; MPUBOJUT K HEMPHUSA3HH K IPYron
CTOpoHe, BpaxaeOHocTH. MHorna B pe3ynbraTe IEeCTPYKTHBHOTO KOHQUIMKTA B3aUMOOTHOILIEHHS
YYaCTHHMKOB BOOOIIE MpeKpamaTcs; (GopMupyeT HeraTuBHBIA o0pa3 JIpyroro — «oOpa3 Bpara»
KOTOPBII crocoOcTByeT (OPMUPOBAHUIO HETaTUBHOM YCTAHOBKM IO OTHOLICHHMIO K ONIIOHEHTY;
MOJKET HEraTHBHO OTpaxaTbcs Ha A()(PEKTUBHOCTH WHIUBUAYAIBHON AESTENTbHOCTH ONIOHEHTOB;
3aKpeIUIsieT B COLMAIbHOM OIMBITE JIMYHOCTU U TPYMIbl HACHJIBCTBEHHBIHN C1IOCO0 pelieHust mpooieM.
[ToGennB OMHAXIBI C TIOMOIIBIO HACHUJIMS, YEJIOBEK BOCHPOM3BOIUT MAHHBIM OMNBIT B JIPYTHUX

AHAJIOTUYHBIX CUTYyallUdX COIUAIBHOTO BBaHMOHCﬁCTBHH; OTpULATCIIbHO BJIMAIOT Ha PAa3BUTHUC
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JUYHOCTH, OHHU MOTY CIIOCOOCTBOBAaTH (OPMHMPOBAHUIO Yy UEJIOBEKA HEBEPHUs B TOPKECTBO
cupasemuBoctH [ 1, ¢. 255-258].

JlecTpyKkTUBHasi ¥ KOHCTPYKTHUBHAs CTOPOHA KOH(IMKTA paccMaTpuUBaeTCs Takxke B padore
H. B. Camoykunoii. [lo ee MHEHUIO AECTPYKTHBHBIA KOH(DIMKT XapaKTEpU3yeTCs TEM, YTO JIIOJIU
«3acTpEeBAIOT» Ha 00CYKIEHUHU JIMYHBIX HEJAOCTATKOB JPYT JIpyra U HE 3aXBaTbIBAIOT B I10JIE CBOETO
B3aUMOJICHCTBUSA, COOCTBEHHO, T€ MpOOJIEMbl, KOTOPblE U BBI3BIBAIM JAHHOE HAIPsKEHUE.
JlecTpyKTUBHBIH KOH(MJIMKT MPOTEKAET TOpsS4Y0, WHTCHCUBHO M CTPEMHUTENbHO. Bo3HWKaOT
MHOTOUYHCJICHHbIE HCKaXEHHUS CMbICIA, KaXKJblil NPUIIMCHIBAET [APTHEPY TO 3HAUEHUE €ro
BBICKa3bIBaHUI, KOTOpOE TOT HE uMeln B BUAy. [Ipu AecTpyKTMBHOM KOH(JIMKTE KOH(IUKTYIOLIUE
CTPEMSITCS 3alIUTHTHCS IPEUMYILECTBEHHO MPH OMOIIH CHIOBBIX MeTooB [10, c. 150].

KonctpyktuBHbi KOHGIHKT, 10 MHeHUIO H. B. CaMOyKHHOHM, HAIPOTHUB, SBISIETCS HY>KHBIM
U 10Je3HbIM. Bo-niepBBIX, B Mpolecce 00CYX ACHUS MIPOSICHSIOTCS MMO3ULUY JIFOJIEH, TOCKOJIbKY HpHU
OTCTauBaHUU CBOETO MHEHHUS OHM IOJBICKMBAIOT OCHOBAaHUS U apryMeHThl. 1Ipu Takom BhIABIEHUU
HNO3ULMH YacTO NMPOUCXOAUT U TaK, YTO CaMH JIIOJU HAuyMHAIOT OoJiee SICHO OCO3HAaBaTh CBOM
CcOOCTBEHHBIE MHTEpPECHl B XO/A€ OOBSICHEHHS MX CBOMM IapTHepam. Bo-BTOpblx, mpu
KOHCTPYKTUBHOM KOH(IMKTE, KOTOPBIH, KaK MpaBUIIO, IPOTEKAET B HANPSHYKEHHOW CUTYyalluu, HO 0e3
KpHMKa M B3aUMHBIX YIIPEKOB, 32 KOPOTKOE BPEMsI OPraHU3yeTCsl HHTEHCUBHBIN MOUCK 3P PEKTUBHOTO
pemienuss mnpoOsembl. bonee TOro, mpm KOHCTPYKTUBHOM KOH(QUIMKTE OCHOBHOE BHHMAaHHE
YYaCTHUKOB HAIlPaBJICHO MMEHHO Ha TMOUCK PEIICHMs CIIOKHBIX BOIPOCOB, @ HE Ha B3aUMHOE
nojaasienue apyr Apyra [10, c. 151].

Ha ocHOBaHMM NPUBEAECHHOTO aHAJIN3a MOXKHO YTBEP)KIaTh, UTO KOH(IUKT HeCeT B cebe He
TOJIbKO HETaTHUBHYIO COCTAaBJISIONLYIO, HO U MO3UTUBHYIO. Takum 00pa3oM, OJIMH U TOT K€ MO CBOEH
npupose KOHQIUKT, MOXKET CTaTh KaK KOHCTPYKTUBHBIM, TaK U JECTPYKTHUBHBIM. To, IO Kakomy
MyTH TOWJET KOH(IIUKT, IPEXk e BCEro, 3aBUCUT OT CTOPOH y4YacTBYIOIIUX B KoH(puukTe. [losTomy
KOH(IMKTH HEO0X0AUMO yMETh 3 (HEKTUBHO MPEAYNPEXIAaTh HAXOIUTh Pa3IMUHbIe IYyTH Pa3BI30K
npotuBopeurii. HeoOxoauMo HayduThCs TpaHCPOPMHUPOBATH JECTPYKTUBHBIC, HETAaTHBHbIC
KOH(JIMKTBl B KOHCTPYKTHUBHBIE. TO €CTh 4YeNOBEK JIOJDKEH He MaHUYecKu O0sThbcs U OOpOThCA C
caMUM KOH(JIMKTOM, a MBITaThCs MPOTHO3UPOBATH €0, CHUMAaTh UCTOYHUKHU HANPSDKEHUS, HaMedaTh
nyTH NPO(UIAKTUKHA NECTPYKTUBHBIX KOH(MIMKTOB. Kak BHIHO M3 MpPOBEIEHHOTO HaMH aHAJIHU3a,
JNECTPYKTUBHOW M KOHCTPYKTUBHOW CTOPOHBI KOH(JIMKTA, MPOTHO3UPOBAHHWE U NPOQPHIAKTHKA
ar000r0 KOH(DIHMKTA, AOIDKHA MPEXKAEC BCEro HAYMHATHCA C aHalM3a Ha CKOJBKO BO3MOXKHBIN

KOH(IUKT Oy/eT AeCTPYKTUBEH HIIM KOHCTPYKTHUBEH.
10



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

JU11 OHUMaHUS CYIIHOCTH HOHATHH «IIPOrHO3MPOBAaHUE KOH(IMKTOB» U «IIPOPUIAKTHKA
KOH(JIMKTOB» HEOOXOJUMO OIPENeNINTh COJAEpKaHHE IaHHbIX KaTeropuil. B coorBercTBUM cO
cinoBapem C. U. OxeroBa u H. IO. IlIBenoBoii, «IporHo3» 3TO OCHOBAaHHOE Ha CIIELUAIbHOM
MCCJICIOBAHUM 3aKJIIOYEHUE O TMPEJCTOSIIEM pa3BUTHM M ucxojae dvero To [6, c. 607], a
«Ipo(UIAKTHKA» — COBOKYIHOCTb HPEAYHNPEAUTEIbHBIX MEPOIPUATUH, HalpaBIEHHBIX Ha
COXpaHEHUE W YKPEIJICHHWE HOPMAJIbHOTO COCTOSIHMS, mopsnaka [6, c. 626]. Kak Buaum, naHHBIC
KaTE€ropuu HE SABJISAIOTCS TOKIECTBEHHBIMHU.

Kak ormeuator, A. . AmuynoB u A. U. HlununoB nporHo3upoBaHue KOHQIMKTOB —
3aKJII0YaeTCsl B 0OOCHOBAaHHOM IPEATNOIOKEHUN 00 UX BO3MOKHOM OyAyIleM BO3HUKHOBEHUH WIIH
pa3sBUTHH, @ TPOPUIAKTUKA KOHPIIMKTOB — 3aK/II0OYAETCS B TAKOH OpraHU3alMM JKU3HEAEATEIbHOCTH
CyOBEKTOB COIMAIIFHOTO B3aMMOJCHCTBHS, KOTOpas HCKIIOYAaeT WIM CBOJUT K MHHUMYMY
BEPOSITHOCTh BOSHUKHOBEHHS KOH(IIMKTOB MEKAY HUMU. J{J1sl mpeaynpexieHust KOH(IMKTOB BaXKHO
HE TOJIBKO, 4TO HEOOXOJMMO JeiaTh, HO U KaK JOOUTHbCS pa3BUTHUS NMPOOJIEMHONW CUTyallMM B
KOHCTPYKTUBHOM HAallpaBJIEHUM T.€. BBIPAOOTAaTh ONTHUMAIbHYIO CTPaTETUI0 TOBEACHUS B
KOHKpETHOM cutyarui [1].

[IpenynpexneHre KOHQIUKTa — MYJIbTHIApAaMETPUUYECKOE IOHATHE, TO €CThb JOOUTHCS
3 PEKTUBHOTO MPOTHO3UPOBAHUS KOH(IIMKTAa MOKHO JIMIIbL HA OCHOBE KOMIUIEKCHOTO MOJX0Ja K
aHaJM3y BCEX CTOPOH KOH(QUIMKTA, PACCMOTPEHUS KOH(IMKTA KaK CHUCTEMbI, KaK MHO>KECTBa
B3aMMOJICHCTBYIOIUX 3JIEMEHTOB, a 3TOT0 3a4acTyIO TI0OUTHCS OYEHb CII0KHO IMOTOMY, UTO YEJIOBEK
4acTO BUJUT MHUpP CKBO3b IPHU3MY CBOUX JIMUHBIX HMHTepecoB. Pa3pabarbiBas mpoduiiakTHuecKue
JecTBUS, HEOOXOMMO BAaXKHO BBIIBUTH BCE MHOrooOpas3ue 3J€MEHTOB, BXOJSIIUX B CTPYKTYPY
KOH(JIMKTA, CBA3M MEXAYy HUMH, a TaKXKe B3aMMOOTHOLICHUS M3y4aeMOro KOH(IMKTA C BHEIIHUMHU
M0 OTHOIICHWIO K HeMy sBIeHusM. Yem Oosiee TIIyOOKOW, TOCTOBEPHOH, pPa3HOCTOPOHHEH
uHpopMalmel Mbl BiajgeeM, TeM Oosee 3((EeKTHBHO MOXeT ObITh paboTa Mo NPOPUIAKTHKE
KOH(JIMKTOB.

OcCoOeHHOCTH TPOTHO3UPOBAHUS M MPOPUIAKTHKN KOH(IUKTOB BO MHOTOM OIPEIEISIOTCS
cneuu(ukoil M OCOOEHHOCTSMH OTJAEIbHO B3ATOro KoH(uukra. Ho BOT 3amaun M ¢GyHKUUH
MIPOTHO3MPOBAHUS W NMPO(UIAKTUKY, Ha HAlll B3IJIAJ UMEIOT Oosee yHuBepcaibHyio (opmy. I[lo
mHeHuto H. B. bacoBoii 3amauamMu u  GyHKOUSAMH TpOQUIAKTUKU KOH(IJIUKTOB sBisieTcs: 1)
JMAarHOCTUKA M OTCIECKMBAaHHE KOH(IMKTHBIX CUTyalMi; 2) TOJJAEp)KKa CHJI KaXIOW CTOPOHBI,
CTpeMsILeiCcsT K MHpPHOMY M CHpPaBEJIMBOMY paspelleHuio KOH(IMKTa; 3) mpemocTaBieHHe

HEOOXOJUMOW TOMOIIM OJHOMY WM JAPYroMy WM TOMY M JApyromy; 4) MOCpPEIHHYECTBO B
11
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HeperoBopax CTOPOH; 5) onopa Ha mnpaBa U 005S3aHHOCTH CTOPOH; 6) MEeXaHU3M ITpadHBIX CAHKLIUN
JUISL T€X, KTO HE UJIET Ha pa3yMHbIe pemieHus [3, c. 370].

3acnyKuBaeT BHMMaHMs, psii npaBuil npeasokeHHblx H. B. bacoBoli, koropelie mo ee
MHEHHIO, MOTYT obecreunTs 3((eKTuBHBIE TPOPHIAKTUYECKUE IEHCTBHS MO MPEJOTBPALICHUIO
KOH(UIMKTOB: 1) 3amMeuaHue nydile JeaaTb HaeQUHE U 10 MPUHLUIY: «1a, 1a, HO ...», 3TO IIOMOXKET
BBISIBUTH NPUYMHY KOH(IUKTA; 2) HPEAOCTABIATH CCOPSIIMMCS IICUXOJIOTMYECKYIO Iay3y, OHa
CHUMAET SMOLIMOHANIBHBIN Hakal U 3acTaBisieT oOpaTUTbCS K PacCynKy; 3) HE OTBeprarb cpasy u
PE3KO TOYKY 3peHHs Apyroro; 4) cBOW HEBEPHBIN IIar jJyd4ille MPU3HATH KaKk MOXKHO ObIcTpee U
peluTenbHee, ONepeauB BO3MOXKHYK KPUTHKY; 5) JHUCKYTHPOBaTh B J0OpO’KEIATEIIbHOM TOHE,
HauuHas C BOIIPOCOB, MHEHUS IO KOTOPBIM COBMAJAIOT; 6) 00CYX/1aTh IIyTH BBIX0/A U3 KOHKPETHOM
curyanuu; 7) ucnonb3oBath «dddexr ortkaza» mo K. C. CraHucmaBckomy, T.e. OTKa3aThCsl OT
HEJOCTaTKOB 4YEJIOBEKA W MCKaTb, YTO B HEM €CTh XOpPOLIEro, 3TO IIOMOXET YCTaHOBUTh
N00po’KenaTeNbHble OTHOLIEHUS; 8) OBbITh BEXKJIMBBIM, BEXIMBOCTh CHUMAET HANpPSHKEHHOCTh BO
B3aMMOOTHONIECHUSX; 9) apryMeHTHPOBATh MOCTYIIKHU, a HE 1aBaTh OLIEHKY JIMYHOCTH, T.€. 00CYKIaTh
MOCTYINKH, a HE JHUYHOCTb, CoOBepmuBIIyt0 ux [3, c.368]. BrimonHeHue mpenIoKEHHBIX
H. B. bacoBoii mpaBwi, B MEpBYIO OdYepelb CHOCOOCTBYET MNPEAOTBPAILIECHUIO JECTPYKTUBHBIX
KOH(JIMKTOB C OJHOH CTOPOHBI M C JPYroil CTOPOHBI ILEJEHANPaBICHHON TpaHCPOpMaLuu
JECTPYKTUBHBIX KOH()JIMKTOB B KOHCTPYKTHBHBIE.

Hu ogHa u3 M3BECTHBIX HAM COBPEMEHHBIX KOH(IMKTOJIOIMUYECKHUX TEOpUN HE CIOCOOHA
PELINTh BCETO CIeKTpa KOH(MIMKTOB, C KOTOPBIMU €KEIHEBHO CTAJIKUBaeTcs yenoBek. O0bsicHaeTCs
3TO TEM, YTO HU OJIHA, JJake caMasi 00OCHOBAaHHAs! KOH(IMKTOJIOTHYECKasi TEOPHsI HE SBISETCA, J1a U
HE MOXeT ObIThb yHuBepcaibHOH. Ho menpro naHHOM cTaThu, ObUIa HE MOMNBITKA pa3paboTaTh
METOJUKY NPOGUIAKTUKNA U MPOTHO3UPOBAHUS KOH(IIUKTOB, & OTMETUTH TO YTO JIHOOOW KOH(MIUKT
HeceT B cebe Kak JIeCTPYKTUBHYIO, TaK U KOHCTPYKTHBHYIO COCTABIISIFOIIYIO. A BOT 4ero OyIauT
0oJbIIe KOHCTPYKTMBHM3MA WM JAECTPYKTHBH3MA B KOHGIMKTE OYyAUT 3aBUCETh OT YYaCTHHUKOB
cTOopoH. OT X COBMECTHOMH 1€ATENBHOCTH.

[TpoBeneHHBIN BBIIIE aHATU3 OCOOEHHOCTEW M MPUYMH BO3HUKHOBEHHS KOH(MIMKTOB JaeT
OCHOBaHUE yTBEPK/IaTh, YTO HEOOXOMMa ClielihaIbHas OArOTOBKA CTYJEHTOB K KOHCTPYKTUBHOMY
pa3peleHn0 KOHQINKTOB, KOTOpble HEMUHYEMO OyIyT BO3HUKAaTh B UX Oyayllel menaroruyeckon
JEATENBHOCTH. J(MarHOCTUKa MOATOTOBIEHHOCTU CTYIEHTOB K IPEAYNPEXKACHUIO U Pa3pelICHUI0
KOH(IIMKTOB HccienoBajgack Ha ©0aze [ocynmapctBeHHOro yupexiaeHus «HOXKHOYKpaumHCKH

HallMOHAJIbHBIN neaarorunyeckuii yuuBepcutetr umeHu K. JI. Ymmnackoro». OcyniecTsisyiach OHa Ha
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OCHOBE CAMOOLIEHKH YPOBHS IMOATOTOBJIEHHOCTH CaMUMH CTyAeHTaMH («MeToauKa TUarHOCTUKU
Tuna noseneHuyeckor aktuBHocTu JI. M. Baccepmana u H. B. I'ymentoka»; Tect «CuiibHBIN 71 y Bac
xapakrep?»; Tect «Bam crioco6 pearupoBanus B koHpiukre (Kenner V. Tomac); Tect «Hackonbko
BBl yBepeHbl B cebe»?; Tect «YBepenHnocts B cebe (TecT Peitnaca)»; Tect «IIpobuBnas cunay; Tect
«Kondnukraas nuunocthy»; Tect « KoppekrHocte B moBemeHun»; Tect «OlEHKa ypOBHS
KOH(JIMKTHOCTHY; DKcIpecc-onieHka ri1youHbl kKoHpuukTta (A. M. banaypka, C. . bBouapoga,
E. B. 3emsnckasn).

OKCHEpTHOM  OLIEHKM  IOATOTOBJIEHHOCTHM  CTYACHTOB IIyTEM  LEJIEHAIPaBICHHOIO
NEeIarOrMYecKoro HaOJIIOJCHUs 3a CTYJEHTaMH BO BpeMsl 3aHATHM, B INEpUOJ IeJarorudyeckoit
IPaKTUKHU, BO BpEeMs BHEAYAUTOPHOW JESTENbHOCTH, a TaKXKe IyTeM pELIeHUs CTYAEHTaMH
IPEJIOKEHHBIX KOH(QIIMKTHBIX CUTyallull BO BpeMs M3Yy4eHMsI y4eOHBIX IpeameToB «BBeneHue B
CHEIMAJIbHOCTh W OCHOBBI Ienaroruku», «llemarornka pomikoyibHas M UCTOPHS JOLIKOJIBHOMN
nenarorukn», «HoBble HH(pOpMAIMOHHBIE TEXHOJOTMM B  JOUIKOJIBHOM  0Opa3oBaHUUY,
«KoMnbroTepHbIe TEXHOJIOTHU B paboTe ¢ AETbMU», NPO(PECCHOHANIBHBIM METOAMKAM, IO y4EOHBIM
IJIaHaM MOJATOTOBKM OakanaBpoB — crienuanbHocTd 012 JlonikosnbHoe 00pa3oBaHue.

[TonroroBka OyAyHmIMX BOCHHUTATENECH TOIIKOIBHBIX OOpA30BaTENIbHBIX YUPEKICHUM K
OPEIYNpexICHUI0 U pa3pelieHr0 KOH(MIMKTOB BKIIOYAJIO TpPU KPYMHBIX Oyoka 1) nerckue
KOH(UIMKTBI (MEXAy IeTbMHU JIOIIKOJBHOTO BO3pacTa); 2) KOH(MIMKTBI MEXAy BOCHHMTATENIEeM
(amMUHUCTpaLKel JOIIKOJIBHOIO O00pa30BATEIbHOTO YUPEKACHUS) M POAUTENSAMU WIH MEXIY
POIUTENSIMU JETEW JOIIKOJIBHOTO BO3pacTa; 3) KOH(MIMKTH BHYTPH MEAArornyeckoro KOJJIEKTHBA
JIOUIKOJIBHOTO ~ 0o0Opa3zoBaTenbHOro  yupexxaeHus. IlogroroBka Oyaymmx —BocnuTarened K
OPEIYNpexICHUI0 M pa3pelIeHuI0 KOH(DIMKTOB OXBaThIBala YCBOCHHME CTYAECHTAMM 3HaHUM
HeoOXoauMBbIe JUIsl MPOPUIAKTUKY U 3PHEKTUBHOTO pa3pelIeHus Meaarorndeckux KoHpaukros. K
TaKUM OTHOCHUM TPEXkJE BCEro:

. METOJIOJIOTUYECKUE 3HAHUS: (UIOCOPCKUE YUEHUS O KOH(QIIMKTE;, 3HAHUS OOIIUX
NPUHIUIIOB U3Y4YEeHUsI KOH(MIUKTOB; 3HAHUS METOJI0JIOTHYECKUX OCHOB MCCIIEIOBAaHMS KOH(IIUKTOB;
3HaHUE MEXIUCUUIUIMHAPHBIX CBS3€H HAyK, MCCIENYIOIMX KOH(IMKT; 3HaHHUA OCOOCHHOCTEH
M3Y4eHHUs KOH(MIMKTOB B IE€JarOrMKe U TOMKOJIbHON MeAaroruke;

. TEOPETUYECKHE 3HAHWA: 3HAHUS CYIIHOCTH U CTPYKTYphl II€1aroru4ecKoro
KOH(JIMKTA; 3HAHNSI OCHOBHBIX BHJIOB KJIACCU(DMKALMU U THIIOJIOTUHU JETCKUX KOH(MIMKTOB; 3HAHUS
OCHOBHBIX METO/IOB HCCIICOBAHHUS W JTUArHOCTUKU JETCKUX KOH(IMKTOB; 3HAHUE CYOBEKTHOM

TUIIOJIOTHH, TIPUYUH U YCJ'IOBI/II\/'I IIPOTCKAHUA KOH(i)J'H/IKTOB B KOJJICKTHBC JOMIKOJIBHOI'O
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00pa30BaTENILHOIO YUPEXAEHUS; 3HAHUS OCOOEHHOCTEH IPOTHO3MPOBAHUSA U MNPOPUIAKTUKH
KOH(JIMKTOB B KOJUJIEKTHBE JOUIKOJBHOI'O OOpa30BaTEIbHOTO YUPEKIEHUS; 3HAHUS OCHOBHBIX
MOJXO0/I0B K YPETyJIHPOBAHUIO U PA3PELICHUIO MEIarornuecKuX KOH(IMKTOB MEXKIY BOCIHTATEIIEM
(amMuHUCTpaLUel JOIIKOJIBHOIO O0pa30BATEIbHOIO YUPEKACHMS) M POAUTEINAMU WM MEXIY
POIUTEISIMU J€TEH TOIIKOJIBHOTO;

. TEXHOJIOTUYECKNE 3HAHMS: 3HAHUS TEXHOJOIMM IPENYHNpPEXACHUs U Npo(UIaKTUKH
JNETCKUX KOH(IIMKTOB;, 3HAHHS ONTHMAJIBHBIX TOAXOJIOB K YPEryJIMpOBaHUIO KOH(IIUKTOB B
KOJUJIEKTMBE  JIOHIKOJBHOIO  OOpa30BaTEeIbHOIO  YYPEXKIEHHs,  MEXIYy  BOCIHTATEIEM
(agMHMHHCTpaLMel  JOLIKOJBHOIO O00pa30BaTEIbHOIO YUPEXKICHHS) U POIUTENSAMH, MEXIY
POAMTENSIMHU JeTel OIIKOJIBHOIO BO3pacTa B 3aBUCUMOCTHU OT €ro TUIIA.

Belmre nepeurcieHHpie 3HaHUS CO3/Ial0T OCHOBY ISl TOJITOTOBKH OYIYIINX BOCIIUTATENCH K
OPEAYNPEXKACHUI0 M Pa3pelIeHUIO  IMEAarorHuecKuX  KOH(IUKTOB, HO OHHU  SBISIOTCS
HesocTaTouHbIMU. [[11s 3¢ hexkTrBHONM pabOTHI B JAHHOM HAIIPaBICHUM, HEOOX0AUMO c(hOPMUPOBATH
y Oynymux BocHMTaTeNnedl JOIIKONbHBIX O00pa30BaTeNIbHBIX YUPESKICHUH YMEHUS M HAaBBIKU
3¢ (eKTUBHO pa3pelaTh Negarornyeckuii KOHMIUKT U B ClIydae ero BOSHUKHOBEHUS YIPABIATh UM.
K takum ymMeHMsIM cienyeT Ha Hall B3IJIsJ OTHECTH:

. THOCTUYECKUE YMEHHUSA: YMEHHE MPABWIBHO OIpPENEIATh CBOK IO3HMLHI0 B
He1arornyeckoM KOH(IUKTE; YMEHHE YYUTHIBATh MHIUBHUIYaJIbHbIE OCOOCHHOCTH CBOEH JTMYHOCTH
U IpYTUX JIIOJeH MpU pa3pelieHNH pa3INuHbIX NeAarorndyeckux KOHMIUKTOB (IETCKUX KOH(IUKTOB,
KOH(JIMKTOB B KOJJIEKTUBE JOLIKOJIBHOIO 00pa30BaTEIbHOTO YUPEKICHUS, KOH(JIUKTOB MEXIY
pPOAMTENSIMU JIeTei) B 3aBUCUMOCTH OT €ro THIIa; yMEHHEe HaxoJIuTh (opMy TpeOOBaHUS B
3aBHCUMOCTH OT MHJMBHIyaIbHBIX 0COOEHHOCTEH JTMUHOCTH;

. OpPraHU3aTOPCKUE YMEHHS: YMEHHE IeJICHAlIPaBI€HHO OpPraHHU30BaTh OOILIEHHE WU
VIOPaBIATh UM C LIETBI0 MPEIyNpeKIeHUs Melarorn4eckiux KOH(IMKTOB, YMEHHE YETKO H3Jararb
CBOM MBICIHM; YMEHHE YYWUTHIBATh CUMMATHM M AQHTUIATUU JPYTUX JIOAEH MpU pa3pelieHuu u
NpopMIAKTUKN TEIarornyeckiuxX KOH(QIIMKTOB; YMEHHE PpEYeBOro, SMOIMOHAIBHOIO W BOJIEBOTO
B3aMMOJECICTBYSI; YMEHME CO3/1aBaTh IICUXOJIOTMYECKUMH KJIMMAaT JIOBEPUS B  KOJJIEKTUBE
JIOUIKOJIBHOTO 00pa30BaTEIbHOIO YUPEKICHMUS;

. TEXHOJOTMYECKHE YMEHHUS: YMEHHE BbI3bIBaTh YYBCTBA COINEPEKUBAHUA H
CONPUYACTHOCTH B COBMECTHOM NI€ATENbHOCTH; YMEHUE BbI3bIBATh JOBEPHE, CHATH HAIPSIKEHUE BO
B3aMMOOTHOIICHUSX; YMEHHE OBITh SIMIIATUBHBIM; YMEHUE YUUTHIBATH CBOM MHIUBUAYAJIbHBINA CTHIIb

oOuieHus; ymeHue (GopMylIupoBaTh U apryMEHTHpPOBaTh, 0OOCHOBBIBATH CBOE€ MHEHHE B IPOLIECCE
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paspelIeHus eJarornueckoro KOHQUIMKTa B JOMIKOJIbHOM 00pa30BaTEIbHOM YUPEXKICHUH; YMEHUE
yIpaBJIATh CBOUM CaMOUYYBCTBUEM, CHHUMATh IICUXHUYECKOE M (PU3MUYECKOE HAIPSIKEHHE; YMEHHE B
npoliecce pa3pereHus Meaarornyeckoro KOHQINKTa, 0TKa3aTbCs OT CTEPEOTUITHBIX YCTAaHOBOK.

BaxHyio poib B MOATOTOBKE CTYIEHTOB K pa3pelIeHHI0 KOH(IMKTOB B Oyaymied ux
npoeCCUOHATBHON AEATENbHOCTH JIOJDKHO 00s3aTE€lIbHO BKJIIOYATh PA3BUTHE Yy CTYJCHTOB
IEearOrMYeCKUX CIIOCOOHOCTEH W IpeXkKAe BCEro TakUe KaK: OpPraHM3aTOPCKUE CIOCOOHOCTH;
KOMMYHHKATHBHBIE CIIOCOOHOCTH; 3KCIIPECCHBHBIE CIIOCOOHOCTH; MEPUENTHBHBIE CIOCOOHOCTH;
CYITE€CTUBHBIE CIIOCOOHOCTH; HAyUYHO-T1I03HABATEIbHbIE CIOCOOHOCTH.

BaxHoll cocraBisromiel mpouecca IMOATOTOBKM CTYIAEHTOB K MNPEAYNPEKICHUIO H
pa3pelIeHn0 KOH(IMKTOB SBISIETCS CHOPMHPOBAHHOCTh KauyeCTB JIMYHOCTH HEOOXOAMMBIX IS
TaKkoW nesTenbHOCTH. K HUM OTHOCATCS: KOH(DIMKTOYCTOMYMBOCTB; IEMOKPATHU3M; TyMaHH3M;
KOJUIEKTUBU3M; ONTUMHU3M; YECTHOCTD; CIIPABEIIMBOCTD; JOOPOKEIATENbHOCTh; TPEOOBATEIbHOCTH;
OPUHIUIHAIBHOCTD; JOOPOCOBECTHOCTh; IOCIEJOBATEIBHOCTh; OOBEKTUBHOCTD; AHAJIMTUYHOCTD;
UHTEJUIMT€HTHOCTh; CIEPKAHHOCTb; TEPIUMOCTh; OOLIUTEIbHOCTD; TAKTUYHOCTh; aKTUBHOCTbD.

PazpaboranHas cTpykTypa W 00BEeM 3HaHUN, YMEHUW M HaBBIKOB, HEOOXOIUMBIC IS
npouIakTUKy U 3QPEeKTUBHOTO pa3pelieHns NeJarornyeckux KOH(QIMKTOB, a TAKKE€ COOTHOILIEHUE
NEearormyecknx CrnocoOHOCTEH W JIMYHOCTHBIX KauecTB, HEOOXOIMMBIX U HEJIOMYLICHUS H
3 PEKTUBHOIO pa3pelieHuss KOH(QIMKTOB OTpakaeT B cllydyae HX OBJIAJCHHUs, HE TOJBKO
MOJIFOTOBJIEHHOCTh CTYJ€HTa K Ipoduinaktuke U 3(p(HEeKTUBHOMY pa3pelieHu0 KOHQJIMKTOB, HO B
ONpeAeNieHHOM Mepe M TMeNaroru4eckuii MOTeHIMal JIMYHOCTH Oyayllero BOCHHUTATENs
JIOUIKOJIBHOTO YUpEeXIEeHHsI 00pa30BaHusl, ypOBEHb €ro 00IIeH KyIbTYphI.

JUis  OLIEHKM TOATOTOBIEHHOCTH OyIyIIMX BOCHMTATeNell K MpeaylnpexACHUI0 U
pa3peleHuI0 MeJarornuyeckux KOH(QIIMKTOB LieJIecoo0pa3HO MPUMEHSATh YPOBHEBBIM moaxon. s
3TOro OBUIO OMPENENIEHO COJEp>KaHUE YETHIPEX YPOBHEH MNOATOTOBICHHOCTH: HU3KUHA YPOBEHb,
CpPEHMI YPOBEHBb M JOCTATOYHBIN, BBICOKHHM YpOBEHb. KONIMYECTBEHHBIE JAHHBIE MO ONPENEICHUIO
YPOBHSI TOATOTOBJIEHHOCTH OyAyIIMX BOCHUTATENEed K TNPEAYNPEKICHUIO U Pa3pelieHUro
Nearornyeckux KOH(DIMKTOB MPHUBEACHBI B Hayaje M IOCJIE HKCIEPUMEHTa MpEACTaBICHBI B

TadJIMIax.
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Tabmuma 1
IHoaroroBjeHHOCTH OYAYIIMX BOCIUTATE e K MPeayNpesKIeHUI0 U pa3penieHulo

nearoru4ecKux KOHGIUKTOB (KOHCTATHPYIOLIUIA U KOHTPOJILHBIN 3Tanbl)

YPOBHHU MOJATOTOBICHHOCTH DTallbI SKCIIEPHMEHTA
Koncrarupyrommii KonTposnbHblii
El KT El KT’
% KOJI % KOJI % KOJI % KOJI

Bricokwuit 12,4% 16 91% | 12 | 28,7% | 37 12% 16
JlocTaTOYHbIM 19,4% 25 | 196% | 26 | 349% | 45 | 27,1% | 36
Cpenuuii 27,8% 36 | 27,7% | 37 31% 40 | 30,1% | 40
Huzkuit 40,4% 52 | 43,6% | 58 | 5,4% 7 130,8% | 41
Bcero 100% | 129 | 100% | 133 | 100% | 129 | 100% | 133

[IpuBeneHHble B TaONMLBl JAaHHBIE CBHUJETENbCTBYIOT, 4YTO pealu3auus 3aJaHui
OKCIEPUMEHTAIbHO paboThl obOecreywia TO3UTUBHYIO JMHAMUKY TOATOTOBKM  OyayIIHMX
BOCIHUTATEIEH JOMIKOJBHBIX 00pa30BaTENbHBIX YUPEKICHUN K MPEAYNPEKIACHUIO U PA3PELICHUIO
nefarornyeckux KoHQIUKTOB. OOOOILIECHHbIE pe3yslbTaThl CBUIETENBCTBYIOT O TOM, YTO Ha
KOHCTaTHPYIOIIEM 3Tale B SKCIIEPUMEHTAIbHON IPYIIIE MOATOTOBIEHHOCTh Oy IyIIIMX BOCTIUTATENeH
K [IPEAYNPEXACHUIO U Pa3pelIeHUI0 NeJarornyeckux KOH(MIUKTOB OIpe/iesieHa: Ha BHICOKOM YPOBHE
y 12,4% (16 cryaentoB), nocratoyHoMm ypoBHE Y 19,4% (25 Oynymmx BocmuTartesnei), cpeHeM
ypoBHe y 27,8% (36 cryneHToB) U HU3KOM ypoBHe y 40,4% (52 pecnioHzieHTOB). B KOHTposbHOM
rpyImIe BEICOKUI ypoBeHb BbIsIBICH ¥ 9,1% (12 cTyneHTOB), 10CTaTOYHBIN YPOBEHb 3a(DUKCUPOBAH y
19,6% (26 pecroHAEHTOB), CpeIHUN YpOBEHBb OTMeueH y 27,7% (37 Oymymmux BocmHTaTenei) u
HU3KUM ypOBEHb MOATOTOBJIEHHOCTH OYAYIIMX BOCIHTATENEeH JOUIKOJIBHBIX OOpa3oBaTeIbHBIX
YUPEKACHUHN K TPEAYIPExkKICHUIO U Pa3pelIeHUI0 Ne1arornyeckiux KOH(PIUKTOB onpeaeseH y 43,6%
(52 crynenra).

[TonydeHHble HAa KOHTPOJBHOM JTale€ MCCIEIOBAHUS PE3YNbTaThl CBHUAETEIbCTBYIOT O
MOBBIIICHUH YPOBHS MOJATOTOBJICHHOCTH OyIYIIMX BOCHHUTATENIeH JOUIKOJIBHBIX 00pa3oBaTeIbHBIX
VUPEXKJIEHUH K  MPenynpexJeHUI0O U  pa3pellieHUuI0  MeJaroruyeckux  KOH(IUKTOB B
DKCIIEpUMEHTANILHOM  rpymne. Ha KOHTpoJbHOM dTane B OKCIEPUMEHTAIIBHOM — IPYIIIE
MOJTrOTOBJICHHOCTh OyIyIIUX BOCIHUTATENECH K MPEAYNPEKICHUIO U Pa3pelICHUIO TeIarorndeckux

KOH(DIMKTOB ObliIa onpesesieHa Ha BHICOKOM YpoBHE yxke y 28,7% (37 cTyAeHTOB), Ha OCTaTOYHOM
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ypoBHe y 34,9% (45 Oyayumx BocmuTaTenel), Ha cpelHeM ypoBHe ycTtaHoBieHa y 31% (40
CTYJEHTOB) M Ha HU3KOM ypoBHE 3adukcupoBaHa Bcero y 5,4% (7 pecrionneHToB). B KoHTpOIbHON
Ipynie BbICOKUN ypoBeHb BbIsABIEH Y 12% (16 cTyneHTOB), 10CTaTOYHBIN YPOBEHb OTMEUEH Y 27,1%
(26 pecrioHAECHTOB), CpeqHUN ypoBeHb 3apeructpupoBan y 30,1% (40 Oyaymmx BocmHTaTeneil) u
HU3KHUI ypoBeHb NOJAroTOBIeHHOCTH onpeneneH y 30,8% (41 cryaeHr).

CpaBHeHHE pe3yJbTaTOB, IOJYYEHHBIX Ha JTalax KOHCTATUPYIOIIETO M KOHTOJBHOTO
AKCIIEPUMEHTOB HArJISiTHO CBUICTEIBCTBYIOT O 3aMETHOM BO3PAaCTaHUU B OSKCHEPUMEHTAIBHOU
rpyIre, Mo CPaBHEHUIO C KOHTPOJILHOW, YPOBHS MOATOTOBJICHHOCTH OYAYIIMX BOCIHTATENEH
JOLIKOJIBHBIX 00pa30BaTENbHBIX YUPEKACHUN K MPEIYNPEKICHUIO U Pa3pEIICHUI0 TIeIarorn4ecKiX
koH(pMKTOB. [IpoBeneHHOe Hccnea0BaHne CBUAETENbCTBYET, YTO CTYACHTAMU SKCIEPUMEHTATbHON
TPYIIBI YCBOCHBI 3HAHUSI, CBSI3aHHBIC C OCHOBHBIMH MEXaHHU3MAMH TPEAYIPEKICHUS U pa3perICHUS
MeAarorndeckKuX KOH(IMKTOB, y HHUX C(HOPMHPOBAHBI YMECHHS HEOOXOJHMMEBIC IS OpraHU3alluu
3 PEKTUBHOM IEATETLHOCTH B JAHHOW 00JIaCTH.
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JIBUTATEJIBHASI COEPA U XOPEOTI'PA®USI KAK OCHOBA PA3BUTHS BOJIEBOM
C®EPHI JOIKOJbHUKA
MOTION SPHERE AND CHOREOGRAPHY AS A BASIS FOR VOLITION
DEVELOPMENT AT PRESCHOOLERS
SFERA MOTRICA SI COREGRAFIA CA BAZA A DEZVOLTARII
SFEREI VOLITIVE LA PRESCOLARI

Mynwko FO., noxkropantka, Kumnnesckuit ['ocynapcrsennsiii [lenaroruueckuii yHUBECUTET
um. N.Kpsiura
CZzU 373.2:792.8
Pe3rome
Cratbs moCBsIIeHa 0030py COBPEMEHHBIX HCCIIEAOBAaHMI B 001AacTH M3ydeHHs (HAKTOPOB M YCIOBHM
pa3BUTHsI KOMIIOHCHTOB BOJIM JOLIKOJbHUKA. Hapsimy ¢ WIpoBOif, CIOPTUBHOM M pPa3HBIMH BHAAMH
XY/I0’)KECTBCHHOW JESITENBHOCTH, XOpeorpaduio MOKHO paccMaTpUBaTh Kak OCHOBY ISl pa3BUTHsI BOJIEBOM
cepbl peOeHKa B JOLIKOIBHOM BO3pacTe. L[eHTPHPOBAHHOCTh HA CTUMYJISALMA MOTOPHO-ABUraTeIbHON
AKTUBHOCTH peOeHKa NMPU OCBOCHHUU HOBBIX JIBW)KECHHI MO/ MY3BIKY B YCIOBHSX KOJUIGKTHBA TPEHUPYIOTCS U
KOMITOHEHTHI BOJIU.
KitoueBble cjioBa: BoieBas cdepa, BOJIsI, KOMIOHEHTBI BOJIH, JBHIATEIbHO-MOTOPHAs cepa, TOIIKOIbHHK,
3aHATHA Xopeorpadueii.
Abstract
The article is devoted to a review of research on factors and conditions of volitive components at
preschoolers. Along with playing, sports and various types of artistic activity, choreography can be considered
the basis for volition development at preschoolers. The volitive components can be developed by centering on
motor activity through learning new movements to music in a collective.
Keywords: volition, volitive components, motor sphere, preschooler, choreography.
Rezumat
Articolul este dedicat analizei cercetdrilor de ultima ord cu referire la factorii si conditiile dezvoltarii
componentelor volitive la prescolari. Impreund cu activitatea de joc, activitatea sportivi si activitatea
coregrafica poate fi fundamentul dezvoltarii sferei volitive a copilului in prescolaritate. Centrarea pe
stimularea activitatii motrice a copilului prin insusirea noilor miscari pe fundalul muzicii in conditiile de grup
antreneaza componentele volitive.
Cuvinte cheie: vointa, componentele vointei, sfera motrica, prescolar, activitati de coregrafie.
B coBpemeHHOI HayKe aKTyaabHOM SBIISETCS IpoOieMa pa3BUTHS BOJIU JOUIKOIbHUKA. OTHUM

U3 MPOAYKTUBHBIX IOAXOJOB K Takoil pabore sBisercs ee (GopMHpoBaHHE B paMKax 3aHATUI
xopeorpadueii. B maHHOM KOHTEKCTE MPEACTaBIISIET MHTEpPEC 0030p M aHAIHM3 TICHXOJIOTHYECKUX
paboT 00 0COOEHHOCTSIX PAa3BUTHUS PETYIATHBHOM M MOTOPHOU cdep pebeHka B pa3HBIX BUOAX
JESTEIbHOCTH.

B pamkax Hamero wuccieioBaHUS Mbl  M3y4Yalld OCHOBHBIE YCIOBUS M (DaKTOPHI
1eJeHanpaBieHHoro (GopmupoBaHusi 0a30BBIX KOMIIOHEHTOB BOJIeBOM cdeprl. WX MOXHO

CHCTEMAaTHU3UPOBATh U MPEACTABUTH B TaOnHIlE 1 ciaemayromum 00pa3om:
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Tabmuma 1. YciaoBus u (GakTopbl LeJleHANPABICHHOT0 (OpPMHPOBAHUA 0a30BbIX

KOMIIOHEHTOB BOJIeBOI cepbl

VYenosus ®DaxTops! (ICUXOJIOIMUECKNE XapaKTEPUCTUKH )

Bocnuranue B ceMbe JOKHO onuparbest Ha | Bo3pacTtHas rpymma.
CHUCTEMY YIOPSIIOYEHHBIX TPEOOBAHUM K Oynkiumonuposanue HC.

peOEHKY. DTO CIIOCOOCTBYET 3apOXKICHUIO MotopHo-aBurarenbHas cdepa.

MCTOKOB JUCLUIUIMHUPOBAHHOCTH U Buumanue.

MOCITyIIaHUs JTOIIKOJIbHUKA. YPOBEHB T03HABATEIIBHOTO, PEYEBOI0 U
[Tocerienue TOMIKOIBHOIO YUPEXKICHUS, SMOLMOHAIBHOTO Pa3BUTHSL.
BOCIHUTATEIbHO-00pa30BaTENbHBIM NunuBuayanbHble 0cOOEHHOCTH (HOTPEOHOCTH,
KPMIUIEKC BO3/I€HCTBHUS, KOTOPBIN YKEJIaHUS U MOTHBALIUS, UX HAIIPABJIEHHOCTb).
onupaercs Ha peanusuuuio Kyppukynyma, | JIMUHOCTHBIE UePThl, XapaKTEPUCTUKU U

YTO MPeIoJIaraeT pa3BuTHe peOeHKa B CBOMCTBA.

OpraHM30BaHHOM 00pa30BaTEIbHOM [ToBeneHuecKkue XapakTepUCTUKU.

NPOCTPAHCTBE, T.€. U y4acTHE B
CHCTEMaTHYECKUX 3aHSATHIX.

CBobopHas urpa peGeHka, Ha Ha4aJIbHbIX
JTanax OpraHu30BaHHAas B3POCIbIM, a
BIIOCJICICTBUU TTpHOOpETatoas
CaMOCTOSITENIbHBIN XapaKTep UIIH BO

B3aUMOIEUCTBUH CO CBCpPCTHUKAMU.

[ToguepkHem, 4TO Hapsy C BBIIIE HW3JI0KEHHBIMHU, BaXXHBI TAK)K€ U COLMAIIBHBIEC YCIIOBHS,
dakTopbl i1 CTAaHOBJIEHHUS MCTOKOB BOJM. Hampumep, KOHTakThl peGEHKa €O B3pOCIBIMH U
CBEPCTHUKAMM, KOTOpPbIE OTMIOCPEAYIOT BCE MHOI000pa3te ero >KU3HU U JIeTeTbHOCTH.

B ncuxonorun noka3zaHo, YTO MCTOKHA Pa3BUTHUS IPOU3BOJIBHBIX JIBHKECHUNW U MOTOPHBIX
HAaBBIKOB 3aKJAJbIBAIOTCSA B MPEIMETHOM NEATENBHOCTH B MEPUOJ PAHHErO JETCTBA, a 3aTEM HX
MHTEHCUBHOE CTAHOBJIEHHE IPOJIOJDKAETCS B JOIIKOIBHOM Bo3pacte. K TpeM rogam y pebeHka
chopMupoBaH OONBIION 3amac JBUTATEIbHBIX yMEHUW. B cBsi3u ¢ TeMm, 4To Ha MPOTSHKEHUU
JIOUIKOJIBHOT'O BO3pAacTa MPOUCXOIUT UHTEHCUBHOE (PU3NYECKOEe pa3BUTHE OPraHU3Ma, YTO BIIMSAET Ha
yBEeIIMYEHUE pocTa peOeHKa, TaKk M KauyeCTBEHHbIC CABUTM B ABUratensHoi cdepe. Ilocnemuss

SIBIISICTCS OCHOBOH IJid  BBIIIOJHCHHA BCEX BHJAOB ACATCIIBHOCTH W IICUXHUYCCKHUX IIPOLECCOB,
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COOTBETCBEHHO €€ MOJKHO HCIIOJB30BaTh KaK CPEICTBO AJI Pa3BUTHA KOMIIOHEHTOB BOJIEBOI
cheprl. B paborax Jlypus A.P. Obul MOZHAT BONPOC O TEHE3WCE MPOM3BOJBHBIX JIBI)KCHHM, a
KOMIIJIEKCHOE HCCIIEJIOBAHUE IMpOIecca Pa3BUTHUS IMPOM3BOJIBHBIX JBI)KEHHH B JIETCTBE OBLIO
ocymiecTBieHo 3anopoxuem A.B.[9, 11]

[TockonbKy B JOLIKOJBHOM BO3pacTeé BO3HMKAIOT U MHTEHCHBHO (DOPMHUPYIOTCS COOCTBEHHO
OpYIUUHBIE OIlE€palM, TO 3HAYUTEIBHO BO3PAcTaeT pOJIb Pa3IMYHBIX BHUAOB OPUEHTHUPOBOYHO-
UCCJIEIOBATEIbCKOM 1€ATEIbHOCTH B OCYILIECTBICHUN U YCBOCHUH JABUTATEIbHBIX HABBIKOB.

[TomuepkHeM, 4YTO OCHOBHBIC JABW)KCHUS peOCHKA, TakWe Kak Xoap0a, Oer, yaepkaHue
paBHOBECHS, IPBDKKU U T.J., @ TAKXXE UX XAPAKTEPUCTUKH: IIJIACTUYHOCTb, KOOPAMHALMUSA, PUTM U
Ip., SIBJISIOTCSI HE TOJIBKO CPEICTBOM IepeaBrkeHuss. OHM HMEIOT Ba)KHOE 3HAYEHUE JUIsl Pa3BUTHUSA
JOUIKOJIbHUKA U MIMPOKO HMCIOJB3YIOTCA B €CTECTBEHHBIX YCIOBUAX (UTO-TO MEPECTYNUTH, 00ONTH,
NEePEnpeIrHyTh U T.1A.). OHAaKO Ha CHELMATIBHBIX 3aHATUSAX, HAIIPUMEP, B IOJBHXKHBIX UIpax, Ha
3aHATUAX (U3MUECKOW KyJIbTYpbl MM KakK B HalleM MCCIEIOBAaHMM — OCBOCHHME M IPHUMEHEHHE
yKa3aHHbBIX BBIIIE pa3HOOOpa3HbIX JIBUKEHUH peOeHKa Ha 3aHATUSAX Xopeorpaduei, ykperiaaer u
COBEpUIEHCTBYET MX, a TAKXK€ 3aMETHO pacHIMpseT UX CIeKTp. BMmecTe ¢ TeM, OCHOBHbBIE JBUKEHUS
bopMUPYIOT U 00ECIIEUNBAIOT OCAHKY, YKPEIUIAIOT BCE IPYIIIbI MBI, CBS3KH, CYCTaBbl, CEpJCUHO-
COCYJIUCTYIO, JbIXaTeNbHYI0, HEPBHYIO CHCTEMbl, BHYTPEHHHE OpPraHbl, CIIOCOOCTBYIOT Pa3BUTHIO
(U3MUECKUX KauecTB U 3/J0POBbs JIOIIKOJIBHUKA, B LIETIOM.

MHorue aBTOpbl OTMEYAlOT, YTO ABM)KEHUS, OCBAaUBAaEMbl€ U BBINOJIHAEMbIE PEOCHKOM O[T
My3bIKYy U COBMECTHO C TpYINIOH JeTel, BbI3bIBAIOT MOJOKUTEIbHbIE 3MOIUHU, CHOCOOCTBYIOT
pPa3sBUTHUIO PUTMA, JUCLUUIUIMHUPOBAaHHOCTH, BOCIHUTAaHMIO COIVIACOBAHHBIX  JIEUCTBUH H
COTPYJIHUYECTBA B KOJUIEKTHBE.

B 1mponmomkeHne mpeACTaBUM aHAIW3 OCHOBHBIX  HAIllpaBICHUHW M HCCIEJOBaHUM,
MOCBSIIEHHBIX U3YYEHUIO PA3BUTHS BOJIM JOIIKOJIBHUKA B UPOBOW U IPYTUX BUJIAX JEATEIBHOCTH.

B paborax CremanoBa A. wu3y4yaloCch BIUSHUE HIPOBOM JAESTEILHOCTH Ha pa3BUTHE
MPOM3BOJILHOCTH M OCO3HAHMA IOBEIEHUS JOIIKOIbHUKOB, a YepHoOpoBkuHa C.B. mccienopana
0COOEHHOCTH CaMOPETYJISIMM TIOBEJACHUS Y JOLIKOJBHUKOB U €€ (POPMHUpPOBAHHE B CIOKETHO-
poiieBoii urpe [25, 28].

B uccnenosanuu IlIBenosoii I1.H. u Monosoit H.B. u3ydanacs npoGiema pa3BUTHS BOJEBBIX
KaueCTB y CTapUIMX JIOIIKOJbHUKOB B NOJABMKHOW urpe [30]. ABTOpsl OTMEYarOT, YTO BOJIEBBIE
KayecTBa JIMYHOCTU MOTYT Pa3BUBATHCA JIMIIb B 3HAUMMOM s JAETEl AESITEIbHOCTH, TO €CTh,

Harmpumep, B HUIPE. Bwmecte ¢ TEM, OHHM MOAYCPKHBAIOT, YTO B ACTCKHUX cCaJax I€aaroramMu
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MPAKTUYECKH HE OpraHu3yeTcs CHelHalbHOe M IeJIeHaNpaBlieHHOe (OPMUPOBAHUE BOJIEBBIX
Ka4yeCTB B IMOJBUKHON UTpE.

ITogBuxkHble Urpel ¢ npaBuwiamu, no MHenuro IlIBemoson II.LH. u HMonoson H.B., umeror
3HAUUTENbHYI0 BOCIIUTATENbHYIO IIEHHOCTh. [logumHenue npaBuiam TpeOyeT OT AeTel BOJIEBBIX
MPOSIBJICHUHM, OpPraHU30BaHHOCTH, BBIACPKKH, YMEHHS YOPaBIATH CBOMMH YYBCTBAMHU U
nBrKeHUsIMU. OCBOEHUE MPaBUIT UTPBI — 3TO JJIMTENBHBIN MpoIlecc, KOTOPBI OpraHu3yeTcs cHavala
1oJI PYKOBOJICTBOM BocmuTarens. [legaror tpeOyeT 00s3aTelnbHOrO BBIIIOJHEHUS MPABUII, a 3aTEM
[0Jl €r0 BJIMSHUEM JOLIKOJBbHUKHM YCBaWBaIOT OOLIECTBEHHYIO 3HAUMMOCTh IpaBwil. Ha Tperhem
JTarie OHM CTAHOBATCA (PAKTOPOM, OIPEHESIONIMM HOPMBI TIOBEIEHHUS KaXIOoro pebOeHKa.
Oco3HaHue mpaBuUil BEAET K TOMY, YTO JETU CTAHOBSTCS OOJee OpPraHW30BAHHBIMH, MPUYUYAIOTCS
OLICHUBATh CBOU JICHCTBUS U peaKLIMU CBEPCTHUKOB, IOMOTaTh APYT APYTY, PaloBaThCs UX yCIIEXaM.
Jns Toro, 4toObl MOJBMXXKHAs Urpa ObUIa MHTEpPECHA M MoJie3Ha peOeHKy, a TakXke, YTOOBl OHa
CrocoOCTBOBajA Pa3BUTHIO Pa3HOOOPA3HBIX BOJIEBBIX KaYECTB, U MPEXKJIE BCETO HACTOMYMBOCTH, OHA
JIOJI’KHA COOTBETCTBOBATH CIIEAYIOIIUM YCIOBHSIM:

1. BBINOJTHEHHE MPaBUII JOJIKHO CTaTh 00s13aTEIbHBIM YCIOBUEM UTPHI;

2. moABMXKHAsI UTpa JODKHA HOCUTh KOJUIEKTUBHBIN XapakTep, TJe MapTHepamMH MOTYT ObITh
KaK CBEpPCTHUKH, TaK U B3POCIIBIE;

3. HeoO0X0AMMO HaJIM4Ue JOMOJHUTENBHBIX HPaBWI JUISI BO3MOXKHOCTH CaMOCTOSATEIBHOTO
BBICTpAaUBaHUs UTPAIOLIUMHU I€THbMHU CBOEH COOCTBEHHOM CTpAaTEruy;

4. B urpe o0s3aTeNbHO JOJKHA MPHUCYTCTBOBATH KOHEYHAs L€Nb — BBIUIPATh, MOOEAUTH,
y3HaTh YTO-TO HOBOE M T.J. (JIUOO COpeBHOBaTeNbHAs Urpa, MO0 Urpa-IoCTHXKEHHE, MO0 urpa -
MTO3HAHHE).

Ha BocnuratenbHyo (YHKIUIO HMIpOBOM JAeATENbHOCTH YyKa3biBaeT, 1 AHukeeBa H.II. [4]
[Ipy m3ydeHHH BOJIEBBIX KAyeCTB JIOMIKOJHbHUKOB aBTOP BBISIBUJIA CIEIYIOIIHE 3aKOHOMEPHOCTH.
Tax, sydiiie BCero y IOMKOJIbHUKOB Pa3BUTHI TAKHE BOJIEBbIE KaUe€CTBA KaK JUCIUILNTUHUPOBAHHOCTh
(32 %) u camocrosTenbHOCTh (28 %). Hambonee cmabo paszBura y nereil HactoiduuBocTh (9 %).
OpHako OTMETHM, YTO OOIIMH YpOoBeHb C(HOPMUPOBAHHOCTH BCEX BOJIEBBIX KadyecTB Y JeTei
M3y4aeMoil aBTOpPOM TPYIIbI JIOMIKOJIBHUKOB HaxXoAMTCS Ha cpeaHeMm ypoBHe (68 %). Ocobo
MOJYEpPKHEM, 4YTO TeopeTtnueckui mnoaxon  CmupHoBod E.O. Takke BBISBWI, YTO HMMEHHO
HACTOMYMBOCTH SIBJISIETCS 0A30BBIM BOJIEBBIM KayeCTBOM, KOTOPOE JIOJKHO COCTABIISATH OCHOBY JUJIS
Pa3BUTHS BCEX OCTAJIbHBIX KadecTB [23].

B pabore Caraiimaunoit E.A. oTmedanach BO3MOXXHOCTh BOCIHUTaHHUS BOJICBBIX KayeCTB y
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CTapIIUX JOUIKOJIBHUKOB IPH BHINOJIHEHUH (PU3HYECKUX ynpaxkHeHuil. B pabortax AnekcaniapsH O.
OTMEUAJIOCh 3HAYEHUE IOJBWKHBIX WIP C IpaBWIaMU JJIsi BOCHHTAHUS BOJICBBIX KadeCcTB U
XapakTtepa JIeTeil JIOIKOIbHOro Bo3pacta [2, 20].

B paborax AOnynsmanoBoi JI.B. neranpHO M3yyanoch pa3BUTHE (PU3HUECKOW KYIbTYpHI
nereit 4-7 ner B KyJIbTypocOOOpa3HOM HPOCTPAHCTBE JOLIKOJBHOIO 00pa3oBaTeIbHOIO
yupexIeHuss. ABTOP CYMTAET, YTO UIPOBBIEC 3aJJaHUs, OPUCHTUPOBAHHBIC HA CO3/laHUE YCJIIOBUN IS
BBIPA3UTEIFHOTO OTOOpa)KEHUSI JBIKEHWHA W JCWCTBUH COOCTBEHHOTO Tela, CIHOCOOCTBYIOT
(OpPMHUPOBAHHUIO JBHUraTEIbHOW BhIpa3UTENbHOCTH [1]. B yka3aHHOM KOHTEKCTE Ba)KHBIM SIBIISICTCS
BKJIaa AOnynbmaHoBoil JI.B. B naHHyro mpoOneMaTHKy, IMOCPEICTBOM pa3pabOTKH pa3BUBAIOLIMX
TEXHOJIOTUH, KOTOpbIE CHOCOOCTBYIOT MNPHOOLICHUIO MIIAJIIEr0 JOUIKOJbHUKA K II€HHOCTSAM
(bu3NYECKON KYIbTYPHI.

CokoBukoBa H.B. wuccnenoBasa ICUXOJOTMYECKHE YCIOBHUS ONTHUMH3ALUU  PAa3BUTHS
CHelMalbHbIX TaHIeBaJbHBIX crnocoOHocTei. [lorpeOnas E.A. B cBoeil paGore paccmarpuBaia
TaHIIEBAJIbHO-/IBUraTEIbHYIO MOATOTOBKY KaK (DAKTOp MOJEpHHU3ALMHM COAEpKaHUS (PU3HUECKOro
Bocriutanus gered 5-6 mer Tak, B uccnenoBanum Bepemeenko H.M. ycranoBneHbl conmaibHO-
MICUXOJIOTHYECKHE OCOOCHHOCTH MPUMEHEHHs TaHIEBaJIbHO-ABUTaTEIbHBIX METO/I0B B T'PYIIIOBON
dopme 11 paboTh ¢ 1eTbMH [ 5, 18, 24].

OTmeTuM, YTO yKazaHHas NpoOJeMaTHKa — CTAHOBJIEHHE BOJM B KOHTEKCTE IBUraTeIbHOU
chepbl ocTaeTcd axkTyaJbHOM M Juid Apyrux Bo3pacTHeIXx rpynn. Tax, I[lerpoB M.K. wm3yuan
BO3pacTHbIE OCOOEHHOCTH BOJIEBBIX YCHUJIMI B JIBUraTe€JIbHOM aKTHBHOCTH LIKOJIBHUKOB 12-17 ner
[16, 17]. ABTopoM OBUIO MOJTBEPXkAEHO, YTO CTAapIIMN TMOAPOCTKOBBIA BO3pAcT SBISETCA
CEH3UTHUBHBIM NEPHOAOM JJISl Pa3BUTHS MHUIIMATUBHBIX BOJEBBIX YCUIHH. D(PPEKTUBHOCTD U TEMITbI
BO3PACTHOTO Pa3BUTHsI MHUIMATUBHBIX BOJIEBBIX YCHUJIMI B JABUTATEIbHOW aKTUBHOCTU 3aBUCAT OT
psiaa napameTposB:

a) CJIOKHOCTHU PETYJIATOPHBIX MEXaHU3MOB T€X JABUTaTENbHBIX JIEHCTBUIM, Ha BBHIIIOJHEHHE
KOTOPBIX OHU HaIPaBJICHBI;

0) THMa peryisiuuy (MIPEeUMYILECTBEHHO 110 OTKPBITOMY WM 3aKPBITOMY KOHTYPY);

B) YPOBHSI aKTUBUPOBAHHOCTHU peryaupyeMoil pyHkuuu [Tam xe].

B nponomkenue npenctaBuM psij UCCIEA0BATEIbCKUX PadOT, B KOTOPBIX U3Yy4aJOoCh pa3BUTHE
KOMIIOHEHTOB BOJIM 4e€pe3 Apyrue BuAbl aedarenbHocTH. Tak, Anapeesa W.I'. m3yuana pasBurue
TBOPYECKON aKTUBHOCTH CTAPIIKX JOIIKOJIBHUKOB B TE€ATPAITM30BAaHHOM AesATeNbHOCTH [3]. ABTOpOM

OBTO  yCTAaHOBJIEHO, dYTO dS(P(EKTUBHBIM CPEACTBOM €€ pa3BUTHS Yy pPEOCHKa SBISCTCS
22


http://nauka-pedagogika.com/pedagogika-13-00-07/dissertaciya-razvitie-fizicheskoy-kultury-detey-4-7-let-v-kulturosoobraznom-prostranstve-doshkolnogo-obrazovatelnogo-uchrezhdeniya
http://nauka-pedagogika.com/pedagogika-13-00-07/dissertaciya-razvitie-fizicheskoy-kultury-detey-4-7-let-v-kulturosoobraznom-prostranstve-doshkolnogo-obrazovatelnogo-uchrezhdeniya
http://nauka-pedagogika.com/pedagogika-13-00-07/dissertaciya-razvitie-fizicheskoy-kultury-detey-4-7-let-v-kulturosoobraznom-prostranstve-doshkolnogo-obrazovatelnogo-uchrezhdeniya
http://nauka-pedagogika.com/psihologiya-19-00-05/dissertaciya-sotsialno-psihologicheskie-osobennosti-primeneniya-tantsevalno-dvigatelnyh-metodov-v-gruppovoy-forme-raboty
http://nauka-pedagogika.com/psihologiya-19-00-05/dissertaciya-sotsialno-psihologicheskie-osobennosti-primeneniya-tantsevalno-dvigatelnyh-metodov-v-gruppovoy-forme-raboty
http://nauka-pedagogika.com/psihologiya-19-00-05/dissertaciya-sotsialno-psihologicheskie-osobennosti-primeneniya-tantsevalno-dvigatelnyh-metodov-v-gruppovoy-forme-raboty

Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

TeaTpaJiM30BaHHAs JIEATEIbHOCTh. BaXHBIM sBIsieTCs Moka3aHHbIA AnHapeeBod M.I'.  dakt, dro
MOCJIETHASI MOXKET BBICTYNaTh CaMOLICHHOM JEATEIbHOCTBIO Hapsily C MIPOBOM, MY3BIKAJIbHOM,
n3zo0pazurenbHoid U T.4. LleneHanpaBieHHOE pa3BUTHE YKA3aHHOTO BUAA AaKTHUBHOCTH JIMYHOCTH
CTapLIero JIOLIKOJIbHUKA IIPOUCXOJUT IIOCTEIIEHHO B YCIIOBUSAX TBOPYECKOTO
B3aMMOJICHCTBUS Mearora U pe0eHKa ¢ pa3IMuHbIMHU BUJAMH TeaTpajabHOro uckyccrna. [Ipu takom
KOHTaKTe peOCHOK, OBJAJCBAeT TeaTpaIM30BaHHON JEATEIbHOCTHIO U YCBAaUBAET BCE IIEHHOE, UTO
JAeT 4YEJIOBEKYy TeaTpajlbHOE HCKYCCTBO. ABTOp MNpEeMIOKUIA MEJarornyecKkyro CUCTEMY
(dbopMHUpOBaHMS TBOPUYECKON aKTUBHOCTH PEOCHKA U €€ DJIIEMEHTHI.

Ha nam B3risig, paccMOTpEHHAasl BbIIIE MPOTpaMMa MMEET YHUBEpCAJIbHbIE KOMIIOHEHTHI,
KOTOpBIE MOTYT OBITh HCIOJIB30BaHbI B PAa3HBIX HAMIPABIICHUSAX, B TOM YUCIE JIJIsl PA3BUTHS BOJIEBBIX
KOMITOHEHTOB B paMKax 3aHATHH xopeorpadueir. K HUM OTHOCATCS: JOTWKa pa3BUTHs TBOPUYECKON
AKTUBHOCTH CTapUIMX JOLIKOJIBHUKOB B HWIPOBOM, CIOPTHBHOW, TaHUEBAIbHOM U T.J. BUAAX
NEeSTENIbHOCTH; COJEeP KATEeIbHBI KOMIOHEHT, KOTOPBII BKJIIO4YaeT HaOOp 3aJaHuil U yNpakKHEHUN
pa3BUTHS MOTOPHOI cdepbl; MporpaMmma OpraHU3aluU 3aHITHHA, pa3BUTHE BOJIEBBIX KOMIIOHEHTOB B
JIOTUKE MX TOCTENEHHOIO YCIOXKHEHHS, a TaK)Ke OLIEHOYHBIM 53Tarl, KOTOPbII MO3BOJISIET YBUJIETh
JUHAMUKY U IIPOrPecC B pa3BUTHH CTapILEro AOUIKOJIbHUKA [3].

B coBpeMeHHOH Hayke JJOKa3aHO, YTO CUCTEMATHUYECKasl CIIOPTUBHAS JEATEIIBHOCTh BO MHOTOM
onpenenseT U ypoBeHb CPOPMHUPOBAHHOCTH BOJEBOM cdephl yenoBeka. B kauecTBe aprymeHta
OTMETUM cienytomue uccienoBanus. CmupHoB b.H. ykazan  Ha BaxkHyl0 pojib BOIM U
CaMOpETYJISIIUU B CIIOPTUBHOM JedarenbHOCTH. [Iynu A.Ll. Bbiaensin 3HaYeHHE BOJIEBOM MOJTOTOBKH
B cnopte. B pabore ['pumaenko M.B. u3yuanach ONTHMH3AIMS SMOIMOHAIBHOW YCTONYHMBOCTH
cnoprcMeHoB. YepHukoBa O.A. yCTaHOBHJA, YTO 3MOLMOHAJIBHAs YCTOWUMBOCTb U PETYJISALUSA
ABIIAIOTCS BaXXHEHIIMMHU TIOKa3aTeNIMU IICMXOJIOTMYECKOM MOATOTOBIEHHOCTH CIOPTCMEHA K
copeBHOBauusMm [7, 19, 22, 27].

MHorouncieHHble UCCIEIOBAHUS IOKAa3bIBAIOT, YTO 3aHATHS TaHIAMU, PUTMHKOM H
xopeorpagueil CrmocoOCTBYIOT Kak (PU3MYECKOMY, TaK U HPABCTBEHHO-3CTETUYECKOMY Pa3BHUTHUIO
pebenka. CanumrapeeBa E.I'. yka3piBaeT, 4To COBEpIICHCTBOBAaHHE (PM3UUECKOTO BOCITUTAHUS JETEH
7-11 ner BO3MOXHO B MHOTONPOQUIBHBIX YUYPEKACHUAX JOMOJHUTENBHOIO 00pa3oBaHUs
CpPEeICTBAaMHU CIIOPTUBHBIX OanbHBIX TaHIEB. B wuccrnenoBanusx ManyinoBa b.b. u3ydanock
pa3sBUTHE  HPABCTBEHHO-ICTETHYECKUX  IICHHOCTEH  JMYHOCTH  pebeHka B Ipolecce
xopeorpaguueckoro TBopyecTBa, a HwukomaeBa E.B. nokasama BO3MOXHOCTH HPaBCTBEHHO-

OCTCTUYCCKOI'0O BOCIIMTAHMA MIIAAIIUMX IMKOJbHUKOB CpPEACTBAMU TaHICBAJIBHOI'O HMCKYCCTBA. B
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AQHAJIOTMYHOM KJIIOY€ BBIMOJIHEHO wuccienoBanue Poxunoit E.H., B kKoTOpoM  BBISBIEHO, YTO
xopeorpadus B 0011€00pa30BaTEIbHON IIKOJIE SIBISETCS Ba)KHBIM CpPEIACTBOM TrapMOHU3ALUU
pasBuTus tuuHocTH [12, 14, 21, 26].

BaxnocTs pa3zBuTus npodeccruoHaibHO-XopeorpaduuecKoi U TaHIIeBaTbHON HAIPABICHHOCTH
JIeTeH B YUPEKICHUSAX JOMOJHUTEIbHOr0 oOpazoBanus otmedanach Anenko A.C. u Hyptosoii T.B.
[15, 31]

[IpoOnemMbl  COBEpIICHCTBOBAaHUSA  Xopeorpaduyueckoro oOpa3oBaHHS TaKXKE IIHPOKO
JUCKYTUPYIOTCSI B HayKe, KaKk M TpoOiemMaTHKa TaHIEBAJIbHOM IEJarorudecKoi NesaTeIbHOCTH.
Kopones B.B. yka3piBaeT Ha (popmupoBaHHE TBOPUECKON aKTUBHOCTH CTYAEHTOB-XOopeorpadoB B
mpolecce BY30BCKOM moarotoBku. I'puropeeBa E.M., UYepnowmran A.A. paccMmaTpuBaiIu
XYyJI0’)KECTBEHHO-TBOPUYECKYIO JICATEIHBHOCTh XOpeorpaguieckoro KOJUICKTUBA KaK (pakTop pa3BUTHS
HAaBBIKOB SMOIIMOHAIBHOM CaMOPETYIISIMU Y MOAPOCTKOB [6, 10].

B npyrux paGotax u3ydanoch Kak 3aHSATHS TaHLAMHU, pUTMUKON U xopeorpadueil BIUsAIOT Ha
CTaHOBJIEHUE KOMIIOHEHTOB BOJIEBOU cpephl. Pa3BuTHE HABBIKOB SMOIIMOHATILHON CAMOPETYIISUN Y
MOJAPOCTKOB B  YCJIOBHUSIX  XYJAOXKECTBEHHO-TBOPYECKOM  JIEATENBHOCTH  XOpeorpaduyueckoro
KOJUIEKTUBA UCCIIEIOBAINCH B Tpynax YepHomran A.A. [29].

B nponomxkenue mnpencraBum uccienoBanue HukomaeBoit E.B., koTopoe mocBsuieHO
M3YYEHUIO  COIMAIbHO-KYJIBTYPHBIX  YCJIOBHH dbopMUpOBaHHST ~ IMOIMOHAIEHO-BOJIEBOM
YCTOMYUBOCTH MOJPOCTKOB B KOJUICKTHBE CIOPTHBHO-OanbHOM Xxopeorpadhuu [117]. B manHoi
pabote OBLT pelieH IIUPOKUIM CHEKTp 3aaady, HO OCOOBIM WHTEpeC WMEeT MOJXO0Jl aBTOopa B
PacCKpbhITUM YCIOBUM JJI1 Pa3BUTHS 3MOLMOHAJIBHO-BOJIEBOM YCTOMYMBOCTH B TOJPOCTKOBOM
Bo3pacte. Tak, Huxomaesoii E.B. Obula ompeneneHa cnenu@uka COUUAIBHO-KYJIBTYpHOU
NEATeTFHOCTH KOJUIEKTHBA CIOPTUBHO-0AMBHOM Xopeorpaduu, 3HauyuMas B KOHTEKCTE Pa3BHUTH
AMOITMOHAIBHO-BOJIEBOW c(ephl ydacTHHKOB. Hapsmy ¢ psmoM Ipyrux BaKHBIX MPUHIIATIOB IS
yKa3aHHOW paboThl, 0CO00 OBUT BBIJCICH MPUHIMIT TICUXOJIOTO-TIEIarOTUYECKON TOMAACPKKA U
LEJICHAPABICHHOTO PAa3BUTHS HABBIKOB SMOIMOHAIBHO-BOJIEBOM CaMOPETYJALMU JIMYHOCTH.
3acmyroif aBTopa SBIAETCS TO, YTO OBLIO pa3paboTaHa CUCTEMa KPUTEPUEB U3ydaeMoro peHoMeHa, K
KOTOPBIM OTHOCSITCS: OCO3HAHHOCTH BBIOOpa II€H, YCTOWYMBOCTH €€ MOTHBA, CTHJIb TPUHSATHSA
pelIeHus, TOJHOTa pealn3allid TOCTaBJICHHOW 1€MW U MoKa3areiaed cpopMUpPOBAHHOCTH
SMOIIMOHAJIBHO-BOJIEBBIX HABBIKOB JIMYHOCTH, BKJIIOYAIOUIUX MOTUBALIMOHHBIE, KOTHUTUBHbBIE U
MHCTPYMEHTAJIbHO-AEATEIbHOCTHBIE KOMIIOHEHThI. BMecTe ¢ TeMm, B HUCCIEIOBAaHMM MPEJI0KEHA

KOMIUIEKCHas Mefaroruyeckasi nporpaMma (GopMHUpPOBaHUS SMOIMOHAIBHO-BOJIEBOI YCTONYHBOCTH
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JUYHOCTH B YCJIIOBHSX KOJIJIEKTHBA CIIOPTUBHOTO OAJIbHOTO TaHIIA.

B TeopeTnueckom 1iaHe uHTEpeC npenacrasisieT TpakToBka Hukomaesoit E.B. smonnonansHo-
BOJICBOM yCTOMUMBOCTU MHAMBUAA. OHA MOHUMAETCS KaK KOMIUIEKCHAs! IICUXOJI0r0-TeIarornueckas
XapaKTEePUCTUKA PA3BUTHS JIMYHOCTH, B KOTOPOH B3aMMOCBSI3aHO MPECTaBICHBI BOJEBBIE COCTOSHUS
U BoJIeBbIe KauecTBa. [lo MHEHHWIO aBTOpa, OHH CHOCOOCTBYIOT TOMY, YTO JIMYHOCTH OCBauMBaeT
BOJICBbIC JCHCTBUS M MPOSABJISET UX B CUTYalMSX MOBBIILICHHOW SMOLUMOHAIIBHOW HAMPSKEHHOCTH.
[TockonpKy aHATM3UPYEMOE SKCHEPUMEHTAIBHOE MCCIIEIOBAHUE OCYIIECTBISIOCH C MOAPOCTKAMH,
TO OBUIM BBIJEICHBI BO3pPACTHBIE OCOOCHHOCTH Tipolecca (OPMUPOBAHHUS HMX HSMOIMOHAIBHO-
BOJICBOM ycToiunMBOCTH. Ha ngaHHOM BO3pacTHOM J3Tane CTaHOBIEHUE JIMYHOCTH OOYCIOBIEHO
MPOTUBOPEUYUSAMHU, KaK B HUHTEUIEKTyaJIbHOM, TaK B SMOLMOHAIBHOM M BOJIEBOM DPa3BUTHH.
KpusucHeiii xapaktep MOAPOCTKOBOrO TMEPHOJA HAKJIAIbIBAET OTIEYaTOK HAa MOTHUBOIMOHHO-
BOJICBBIC Ka4eCTBa IIKOJbHUKA. K HHUM OTHOCATCS CIEAYIONIMe OOpa3OBaHUsS: aKICHT JOMHHAHTHI
JANbHUX LIeJIel; CTAaHOBJIEHUE UCIIOJIHUTENIBCKOTO 3B€HA BOJIEBOM PEryIISILIUU; YCUIICHUE BHYTPEHHUX
CrocoO00B  ASMOIMOHATBHO-BOJIEBOM  pPEryJsIMM; YCTAHOBJIIGHHWE CYIIHOCTHOM CBSI3U  €ro
AMOIIMOHAIBHO-BOJIEBOM Cpephl C HPAaBCTBEHHBIM CO3HAHUEM U T.]I.

Huxonaesa E.B. onpenenuna cnenuuky coruaibHO-KYJIbTYPHOU AESITEIBHOCTH KOJUIEKTHBA
CIIOPTUBHO-0ANBbHON Xopeorpaduu, KOTOpas HampaBlieHa Ha (OpMHpPOBAHUE SMOIMOHAIBHO-
BOJIEBOM YCTOWYMBOCTU mMOJpocTKa. OHa, MO MHEHUIO aBTOpPAa, OIPEACNAETCS COJAEepKAHUEM
xopeorpaduueckoil ¥ CIOPTUBHOW MOATOTOBKM YYAaCTHUKOB; HCIOJB30BAaHUEM CIEIUPUISCKUX U
HecrenuPUIecKux Ccrnoco0oB, obecneunBaromux 3(dexTruBHOEC (HOPMHUPOBAHKE SMOIUOHAIHHO-
BOJICBOM YCTOWYMBOCTH JIMYHOCTH; OCOOCHHOCTSIMH OpPTaHHU3AI[MH TPYMIIOBBIX U MHIUBUIYaTbHBIX
dbopM CONMANBLHO-KYIBTYPHOU NEATENBHOCTH; a TaKXKe €€ CHTYaTHBHBIM XapaKTepoM, KOTOPBIH
OTPaXKaeTCsl B BUJIC PEATbHBIX COOBITUI MJIM B BUJIE X UMHUTAIIMOHHBIX Mojieneit [14].

Oco060 mogYepKHEM, YTO BBIICTICHHBIE ABTOPOM 3aKOHOMEPHOCTH HMMEIOT YHUBEPCATbHBIN
XapakTep, M TPUMEHUMBI B HECKOJIBKO YIPOIIeHHOM ¢opMare K TMporeccy (OpMHUPOBAHUS
HMOIIMOHAIBHO-BOJIEBOM YCTOWYMBOCTH JOIIKOJIBHUKA Ha XOopeorpaduyeckux 3aHsATHsIX. B aToMm
mpolecce HEOOXOAMMO COONIIOIaTh CIEAYIONINe YCIOBHS: OpraHu30BaHHAas JIeSTeIIbHOCTD
TBOPUYECKOIN Tpymmbl JeTeil, B3auMojAeWCTBHE U OOIIEHHWE B TpOIecce 3aHATUH, KOTOphIE
CIOCOOCTBYIOT ONTHMM3AIIMM  MHUKPOKJIMMAaTa B  KOJUIGKTHUBE, MPOIECC IIEICHANPABICHHOTO
pa3BUTHS WHAMBHAYAILHO-IMYHOCTHOW cepbl peOeHKa (IICUXOJIOTO-TIeJarornueckas MoIaepKKa
CaMOpa3BUTHUS M CAMOBOCIIHTAHUS YIaCTHUKOB Xopeorpaduueckoit CTyuu, a Takxke GopMUpoBaHUE

UX BOJIEBBIX KauyecTB); YPOBEHb MPO(ecCHOHAIBHOTO MacTepcTBa U KBalu(UKaLMs Meaarora Win
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TpeHepa W Jp., HAIMYUE HEOOXOIAMMBIX MaTEepPHAIbHBIX PECYpCOB, MOMELICHUH Ui peneTHIHi U
KOHIEPTHBIX BBICTYIUICHUH U JIp.).

OTtmeruMm, 4YTO B YyKazaHHOW paboTe Obula BBIIEIEHA COBOKYIMHOCTH ICHXOJIOTO-
MEAarorTHYeCKuX METOAOB (CHenu(pUIECKUX M HECNeNU(DUUECKUX) M BHEIIHUX YCIOBHM IS
dbopMUpOBaHHUS KOMIIOHEHTOB BOJIEBOM chepbl 'y JIONIKOJBbHUKOB WJIM YYaCTHUKOB
xoperpaduyeckux KOJJIEKTUBOB, KOTOPbIE MOTYT OBITh MOJIE€3HBl M aKTyaJM3UpPOBaHbI IeJaroraMm B
ux pabore:

a) HaPaBJICHHOCTD MPOTPaMMBbI Ha JIOCTUKEHUE HOBBIX PE3YJIbTATOB JEATEILHOCTH;

0) obecrieueHre OCMBICTICHHOCTH 1IeJieH, 3a/1a4 1 MOTHBOB JIAHHOM e TEIbHOCTH;

B) TMOBBIIICHNUE CTEIIEHH OCO3HAHHOCTH B BBIOOPE MPOM3BOJIBHBIX CPEJICTB CAMOPETYIISLINH;

I) JOCTH)KEHHE HY)KHOTO YpPOBHSI BIIQJIEHUs CIOCOOaMH CaMOPETYJSIIIUM B KOHKPETHBIX
YCIIOBHSIX JIEATEITLHOCTH.

[TonBoast uTor, 0030py COBPEMEHHBIX HCCIEAOBAHUN B 00JIACTH U3y4eHHUsA (PAKTOPOB H
YCIIOBUHM Pa3BUTHUSI KOMIOHEHTOB BOJIM JOLIKOJIBHUKA BBIICIUM CIEAYIOUINE 3aKOHOMEpHOCTU. Tak,
Hapsiy C UTPOBOM, CIIOPTUBHOM U Pa3HBIMU BHJIAMU XY0’KECTBEHHOM JESITEILHOCTH, XOopeorpaduro
MOXHO paccMaTpuBaTh KaK OCHOBY Il pPa3BUTHUSA BOJIEBOW cdepbl peOCHKAa B IOMIKOJIHHOM
BOo3pacTe. BakHBIM apryMeHTOM B MOJIb3y JAHHOTO TOJIOKEHHS SIBJIAETCS IIEHTPUPOBAHHOCTH Ha
CTUMYJISIIIUM MOTOPHO-/IBUTaTENIbHON aKTUBHOCTU PeOEHKA MPU OCBOCHUU UM HOBBIX JIBHKEHUH MO
MY3bIKY B YCIOBUSAX KOJUICKTHUBA. DTU 3aHATHS TMPEANONAratoT U MOTYT OOECIIEYUTh CTAHOBJICHUE
OCHOBHBIX KOMIIOHEHTOB BOJICBOM c(epbl, JOCTYMHBIX B YyKAa3aHHOM BO3pacTe: HCTOKOB
MPOU3BOJIBHOCTH  Pa3HbIX IMPOLIECCOB, AKTUBHOCTH, WHULMUATUBHOCTH, CAMOCTOSTEIbHOCTH,
yIpaBIeHUS U KOOPAWHAIIUU TEIOM, COOIOJICHHE PUTMa, OCBOCHUE TUTACTUKH JBUKCHUM, yMEHUE
BBITIOJTHSITH 3aJ[aHUE TI0 MOJIENH TI€/1arora, MOTYMHEeHNE MTPaBUiiaM U JUCIUIUITMHA U T.1I.
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IOJTIOTOBKA CTYJIEHTOB K PEAJIN3AIIMA MHKJIIO3UBHOM MOJEJIA
OBPA3OBAHUA
PREPARING STUDENTS FOR THE IMPLEMENTATION OF AN INCLUSIVE
EDUCATION MODEL
PREGATIREA STUDENTILOR PENTRU REALIZAREA MODELULUI INCLUZIV DE
EDUCATIE
Kopeyn JI.H., xanauiat ne1aroru4eckux HayK, JOIEeHT Kadeapsl CEMEHHON U criennaibHON

neAaroruku u ncuxonoruu ['ocynapctBeHHoro yupexxaeHus «HOKHOYKpanHCKUN HallMOHAIbHBIN

negarorndyeckuii yausepcuter umenu K. JI. Ymmuckoroy», Onecca, Ykpanna
CZU 378:376.1

Peslome

[Ipoananu3upoBaHbl MyTH Pa3BUTHS WHKIIO3UBHOTO 00pa3oBaHWs B YKpawHe. OmnpeneneHo, 4To i
JIOCTHXKCHHS TIOCTABJICHHBIX Mepe] HOBOM YKPAMHCKOH IIKOJION Iiesiel HeOOXO0MMO CYIIIECTBEHHO U3MEHUTH
MOJICJIb IMOATrOTOBKHU 6yz[y1111/1x nenaroroB. Ha nprumMepe cTyJIeHTOB (baKyaneTa JOIIKOJLHOU NENaroruku u
ncuxojiorud FOKHOYKpPanHCKOro HALMOHAJIBHOrO mejarorudeckoro yHupepcutera umenu K.J[.YmmHckoro
MPEAJIOKECHBI MCTOAWYCCKHUE IIPUCMBI, IMO3BOJIAIOMIME ONTHUMU3UPOBATHL IIPOLCCC MNOATOTOBKH 6yIly1111/IX
neaaroroB K HpO(i)eCCI/IOHaJIBHOIZ ACATEIIBHOCTU B YCJIIOBUAX WHKIIIO3HU.

KaroueBsle cjioBa: MHKIIO3UBHOE 00pa3oBaHue, 0cOObIe 00pa3oBaTenbHbIE MOTPEOHOCTH, TICUXO(PU3NICCKIE
HapylIeHus
Abstract

Analyzed the development of inclusive education in Ukraine. It was determined that to achieve the
goals set before the new Ukrainian school, it is necessary to significantly change the model of training future
teachers. On the example of the preparation of students of the faculty of preschool pedagogy and psychology
of the South Ukrainian National Pedagogical University named after KD Ushinsky, methodical techniques are
proposed, allowing to optimize the process of preparing future teachers for professional activity in conditions
of inclusion.

Keywords: inclusive education, special educational needs, psychophysical disorders.
Rezumat

In acest articol este prezentati istoria dezvoltirii educatiei incluzive in Ucraina. Este argumentati necesitatea
schimbarii procesului de pregitire a viitorilor profesori in vederea atingerii scopurilor educatiei incluzive.
Sunt propuse solutii noi in pregatirea cadrelor didactice pe exemplul studentilor din invatamantul primar si
prescolar.
Cuvinte-cheie: educatie incluziva, cerinte educationale speciale, abateri psihofiziologice.

Bxurouenue nereit ¢ ncnxopu3ndecKuMu HapyIIeHUsIMU B 00I1ie00pa3oBaTenbHble YUeOHbIE U

BOCIIMTATCIBHBIC 3aBEACHUA - 3TO MHpOBOfI mpouccc, B KOTOpBIfI BOBJICUCHBI BC€ BLICOKOPA3BHUTHIC
ctpanbl. OdunumanbHas mno3unus EBpomeiickoro coro3za, Kotopas sBiseTcss 0a30Boi  ais
OOJIBIIMHCTBA CTPaH, BEIOPABIIMX JTEMOKPATHYECKHM MyTh pa3BUTUSA TakoBa: «OO0pa3oBaHUE JOHKHO
npeUlaratbCsi B paMKax BO3MOXKHOTO, B 00IIe00pa3oBaTeNbHbIX MIKOJaX, 0e3 KaKuX-I110o

MPOSIBIICHUN AUCKPUMHUHALIMY B OTHOIIIEHUH JIETEU U B3POCIBIX HHBATUIOBY [9].
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3akoH Ykpaunbl «O0 00pa3oBaHWW» pacCMaTpUBaeT WHKIIIO3MBHOE OOy4YeHHE KaK «THOKYIO,
WHIUBHUIYAIU3UPOBAHHYIO CHCTEMY OOy4YeHHs JeTeld ¢ OCOOEHHOCTSMHU IMCHUXO(PU3HUECKOTO
pPa3BUTHUSL B YCJIOBHUSIX MacCOBOTro 0OIIe00pa3oBaTeIbHOIO YUPEXKACHHUS IO MECTY >KUTENIbCTBA,
KOTOpPOE OCYIIECTBISETCS MO WHIAWNBUAYAIBHBIM YYEOHBIM IUTAHAM W O0ECIEYMBACTCS MEIMKO-
COLMAJIBHBIM M MICUXOJIOTO-TIEAArMYE€CKUM COMPOBOKIACHUEM» [2, cT. 20].

HccnenoBanuio Bo3MokHOCTEH M 3()(PEKTHBHOCTH HMHKIFO3UBHOTO OOpa30BaHMsI MOCBSIICHBI
TPYIbl TaKWUX 3amajgHbIX ydeHbix, kak ®.Apmcrponr, .Jlynapr, YU.Bebbep, T.Loreman, J.Jonson,
W.Mills, W.Muller. Cpean 10CTYIHBIX 11 YKPAUHCKOTO YHUTATENS HCCIICOBAHUI MOXKHO OTMETHUTh
Tpyasl B.B.3acenko, A.A.Konynaesoii, H.H.Manodeesa, H.3.Coduii, FO.M.Haiiast u ap.[3; 4; 5; 6].

[TockonbKy B yCIOBHSX peanu3alliy MOJEIH WHKIO3UBHOTO O00pa30BaHHUs MENarord UrparoT
JTOMUHUPYIOIIYIO POJIb, BOSHUKAIOT HOBBIE TPEOOBAHUS MO OTHOIICHHIO K UX MPOdecCHOHATBHOM
noaroroBke. O003HaYass OCHOBHBIC TPUHIMUITBI MHKJIIO3UBHOTO OOydYeHUs, Hamboyiee W3BECTHBIN
OTEUYECTBEHHBIN CIIEUAINCT B 00JIACTH MHKIIIO3UBHOTO oOpa3zoBaHus - A.A.KomymaeBa ormewaer,
4TO 00pa3oBaTelbHBIC YUPEXKICHUS AOJDKHBI HE TOJIBKO OIPEAENsATh U YYUTHIBATH Pa3IUUHBIC
MOTPEOHOCTH CBOMX BOCIHUTAHHUKOB, HO M YMETh COTJIACOBBIBATh PA3JIMUHBIE BUIBI U TEMIIBI
o0Oyuenus[4;5]. [Toaromy ogHMM U3 BaKHEHIIMX YCIOBUH MOCTPOCHUS 3PPEKTUBHON MHKIIO3UBHOMN
cpenbl A.A.KonynaeBa cuuTaer CHENUalIbHYIO MOJATOTOBKY U MEPENOATOTOBKY MEIarornyecKux
kaapoB. Llenbro Takoit moarotosku, mo MmueHuto H.3.Coduii, 10MKHO CTaTh HE TONBKO MOHUMAaHUE U
MIPUHATHE TIeJaroraMyd HOBOM 00Opa30BaTENIbHOM MapagurMbl, HO U OBJIQJIEHUE HOBBIMHU CIIOCOOaMHU
OpraHu3aly  y4yeOHO-BOCIIMTATEILHOTO  Mpollecca,  pa3paboTka  y4eOHO-METOJIMYECKOTro
obecrieyeHrs B 3aBUCUMOCTH OT MHAMBHUAYaIbHBIX MOTpeOHOCTEN peOeHKa, BiaJieHne OCHOBHBIMU
MeTonaMu AU GEpPeHIIUPOBAHHOTO OOYYEHHUs, COBPEMEHHBIMH METOAMKAMH OILIEHKH Y4YEeOHBIX
JOCTHKEHUH U pa3BUTHS eTel ¢ mcuxopuanyeckumMu Hepoctatkami [10].

Henocrarounocts mpodeccuoHaIbHOM, TCUXOJIOTHYECKOM MW METOAMYECKOM TOTOBHOCTH
yuuTeNe MaccoBOM MIKOJBI K paboTe ¢ JEeThbMHU C 0COOBIMU 00pa30BaTEIbHBIMU MOTPEOHOCTIMH,
HEJOCTaTOK HMX MPOo(ecCHOHATBHBIX KOMIIETEHTHOCTEH, HAUYHME IMCUXOJOTHYECKUX OaphepoB U
po(heCcCHOHANBHBIX CTEPEOTHUIIOB TEaroroB OTMEYAIOT TaKKe POCCUHCKUE MCCIeN0BaTENH JAaHHON
npobnemsr E.JI. AraBona, M.H.AnekceeBa, C.B.Anexuna. OHM CYMTAIOT, YTO TEJArord OOIIETO
00pa3oBaHusl HYXKIAIOTCI KaK B CHEIMUATU3UPOBAHHON KOMIUIEKCHOM TOMOIIM CO CTOPOHBI
CIEIMAIICTOB B OOJIACTH CIEIMATBHOTO OOpa30BaHMs, TaK M B MOHUMAHHH IyTEeH peaau3aiuu
WHANBUAYAILHOTO  TOIXOJa Tpu OOydeHMH JeTeil ¢  ocoObiMM  00pa3oBaTeIbHBIMU

notpebHocTAMHU[1].
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Takum 00pa3oM, CTAaHOBUTCS MOHATHO, YTO BHEApPEHHE MHKIIO3UBHON Mojenud oOpa3zoBaHUs
noTpedyeT CYUIECTBEHHBIX HM3MEHEHMIl BO BCEX AacleKkTax o0pa30BaTelbHOW MPaKTUKU.
HccnenoBarenu u3 pa3HbIX CTpPaH MOJAYEPKUBAIOT BAXXHOCTh M3MEHEHHUS IIEHHOCTHOTO OTHOIICHUS
MeAaroroB K JETAM C OCOOBIMH TOTPEOHOCTSIMH, a TaKkKe HEO0OXOIUMOCTh OBJIAJICHUS
KOMIIETEHTHOCTSIMU, HEOOXOAMMBIMU Ui paboThl B YCIOBHSIX HHKIMO3UHU. llemaror pomken
MOHUMATh BHYTPEHHHH MHp JI000r0 pebdeHKa, OTHOCHUTHCS KO BCEM JIETSAM C YBaXXCHHEM U
OOPO’KENAaTeNbHOCTBIO, OH JIOJDKEH OBITh TOTOB padOTaTh CO BCEMHU JETHMH 0€3 HCKIIIOYCHHS,
npo(eCCHOHANIBHO ~ OCYIIECTBIISATH  IICHMXOJIOrO-TIEIarOTHYECKOE  COMPOBOXKAECHHE  peOeHKa,
HE3aBHUCUMO OT TOTO, Kak ObICTpO TpoTekaeT ero pasButue. IloaTomy mnpenopaBarenu
MEeAarorn4eckuxX BBICHIMX y4YEOHBIX 3aBEACHUN yXKe€ ceiluac JOKHBI 3HAUUTEIbHYIO YacTh CBOUX
YCHJIMH HAlpaBUTh KaK HA M3MCHCHHE OTHOIICHUS K JIETSAM C OCOOBIMH MOTPEOHOCTSIMH, TaK M HA
OBJIQJICHWE HOBBIMH CIIOCO0AaMHM OpraHM3alUM Y4eOHOro Tmporecca, pa3pabdoTKy y4eOHO-
METOJMYECKOro oOecreueHus: JUIsl pPa3sHbIX KaTeropuil JeTreld, OCBOCHHE OCHOBHBIX METOIHUK
00y4YeHHs U OLIEHKH JTOCTHKEHUH JIeTeil ¢ MCuXo()ru3nuecKuMH HapYIICHUSIMH.

[lenbto Hamero wuccienoBaHUsl ObUIO TEOPETHUECKOE OOOCHOBAHME M ASKCIIEPUMEHTAJIbHAs
MPOBEpPKAa METOJOB TMEIAarOTHYECKOr0 BO3JEHCTBHS CIIOCOOCTBYIOIIMX TOJTOTOBKE OyAYIIUX
BOCTIHTATENeH K paboTe B YCIOBHIX WHKITIO3HH.

AHanu3upysi JAOCTYNHbIE HUCTOYHUKH, Mbl YCTAHOBWJIM TMPU3HAKA TOTOBHOCTH K
MeJaroruyeckoil aestenbHocTH. D10, 1Mo MHeHuio [.A.bamma, E.M.Mambuna u ap., Hamudue
MEearornyeckoro CaMOCO3HAaHMs, SMOIMOHAIbHO-TIOJNOKUTEIbHOE OTHOIIEHHE K OOBEKTy U
CpeacTBaM JESATENbHOCTH, 3HAHUS O CTPYKTYypE JMYHOCTH BOCIHMTAHHHMKA, €ro BO3PACTHBIX
W3MEHEHUSX, LENIX M CPEJCTBAX IMEJaroru4eckoro BO3JCUCTBUS, MEAArOTMYECKHE YMEHHs IO
OCYIIECTBIIEHUIO YI4€OHOTO BO3ACHCTBHUS Ha (DOPMUPYIONIYIOCS TUIHOCTH| 7;8].

Koncrarupyromuit  skcnepumeHT mpoBomuics co cryaeHtamu Il kypca dakynsrera
JTOTIIKOJIBHOW TIETarOTUKH W TICUXOJIOTHH, KOTOPBIC MOJYYarOT JAOMOJHUTEIBHYIO CIIEIUATbHOCTD B
00J1aCTH TICUXOJIOTHH.

Ilepen HawasioM wHcclieoBaHUA TEpel HAaMH  CTOsUla  3ajJadya BBISIBUTb  YPOBEHb
OCBEJIOMJICHHOCTH OyAYIIUX BOCIHUTATEJIEH B OTHOIIEHWH JIeTed C OCOOBIMH 00pa30BaTEIbHBIMU
MOTPEOHOCTSIMU U OMIPEIETUTH OCOOEHHOCTH OTHOIIEHHUS CTYICHTOB Meaarorndeckoro Bysa k nersam
¢ ICUXO(PU3NISCKUMU HAPYIICHUSMHU.

Jliis ompezeneHuss 3HaHUN CTYICHTOB O JIMYHOCTU JETEH C OTKIOHEHUSMHU B Pa3BUTHH OBLI

pa3paboTaH BONPOCHUK, KOTOPBIA MO3BOJISJ YCTAaHOBHUTH OOILIYI0O OCBEAOMJICHHOCTH CTYACHTOB
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OTHOCHUTEIIbHO OCOOEHHOCTEH pa3BUTHS JeTeil ¢ ncuxopu3nyeckuMu aedekTamMu U ypOBEHb HX
CIEeIHaJIbHBIX 3HAHUU.

[Tpu ananm3e MOTYyYEHHBIX HA 3TOM 3Talle UCCIIEIOBAHUS PE3yJIbTaTOB OBUIO YCTAHOBJICHO, YTO
HanOOJbIINE 3aTPYJHEHUSI Y CTYIEHTOB BBI3BAJIM BOMPOCH M3 O0JACTH CHEUMANbHBIX 3HAHHIA,
KOTOpBbIE TpeOOBaM KOHKPETHBIX PEIICHWH B CUTyalnuu u30paHus ¢GopMmbl oOydeHus peOeHKa ¢
O0COOCHHOCTSIMU pa3BUTHsI. HekoTopeie BOMpPOCH HE HAIUIM MPAaBUIBHBIX OTBETOB HHU y OJHOTO
CTYJEHTa, 3TO OBLIM BOIPOCHI, KOTOPbIE KacaJuCh KOHKPETHBIX 3HAHUN IO IEAaroru4ecKkoMy
COIPOBOKACHUIO PA3IMYHbIX KATErOpuH JeTell ¢ 0COOBIMU OTPEOHOCTAMHU.

[To pesynbprataMm ompoca Ha HM3KOM YPOBHE OCBEIOMJIEHHOCTH okazaiuch 40% CTYIeHTOB,
60% cTyIEeHTOB MPOJEMOHCTPUPOBAIH CPETHUN YPOBEHb OCBEIOMIIEHHOCTH, CTYJACHTOB C BHICOKHM
YPOBHEM OCBEIOMJICHHOCTH - HE OOHApPYKEHO. ITO MOXKHO OOBSICHUTH TEM, UTO CTYJEHTbI, KOTOPbIE
IIOJIy4aroT JOIOJHUTENbHYIO crnenuanbHocTh «llcuxomorus» Ha III kypce eme He wu3ydaror
CHelMallbHbIe MPEIMEThI, a 3HAaHUH MO MpeaAMeTaM OOIeHayYHOW HANpPaBICHHOCTH UM HE XBaTaeT
IUISL TOTO, 4TOOBI CAMOCTOSITENILHO Pa300paThCsi B 0OCOOCHHOCTSIX pa3BUTHS peOCHKA, MPOTEKAIOIIErO
B YCIIOBUSIX TU30HTOTCHUH.

Crnenyromasi MeTOAMKA, HWCIONb30BaHHAas Hamu, - «l[BetoBoit Tect ortHomenui» (L[TO)
paspaboTtaHHblii A.M.OTKMHIOM, TNpenHa3HAaueH /Uil H3YYEHHUS HMOILMOHAIBHBIX KOMIIOHEHTOB
OTHOILIEHMSI YeJIOBEKa K 3HAUYMMBIM JUIsl Hero JroasM. [Ipouenypa nposenenus LITO npeanonaraer,
YTO CHayaja MHCCIe0BaTeleM IMOAOUPAIOTCS OMpPENENIeHUs, KOTOpble HMEIOT CYLIECTBEHHOE
3HaueHue JJI1 JaHHOro HccienoBaHus. B Hamem ciydae 53T0 ObUIM TOHATHA: «peOEHOK
JIOUIKOJIBHOTO BO3PAcTa», «YMCTBEHHO OTCTalblii peOeHOK», «peOEHOK C JETCKUM IiepeOpalbHbIM
napaauyoM», «peOEHOK C ayTU3MOM», «TIyXOH peOeHOK», «cienoil pedeHok». s BU3yalbHOTO
MOJKPEIUIeHUsT MpeJJlaraéMbIX TMOHATUH  CTyJIEHTaM NpeabsaBIsUIUCh  (oTorpaguu  aeTed,
OTHOCSIIIUXCS K COOTBETCTBYIOIIEW Kkareropuu. Jlamee TecT MNpPOBOAMICS IO CTaHAAPTHOU
MpOLEAYPE, C KaXAbIM UCIBITYEMbIM HHIUBHUIYaJIbHO B JAOOPATOPHBIX YCIOBHUSX.

Onpenenenne «peOEHOK JIOIIKOJIBHOTO BO3pPACTa», JAOCTATOUYHO HEOXKUJAHHO, COOTHECIH C
TEM € IIBETOM, KOTOPBII MOCTAaBUIM Ha MEPBOE MECTO CPEAM CBOUX IPEANOUYTEHHH, TOIbKO 45%
UCIBITYEMbIX, T.€. OTHECIUCh K JAHHOMY HOHSTHIO O€3YCIOBHO IOJIONKHUTEIbHO, SMOLIMOHAIBHO
npuHsin ero. Ilpu 3ToM GONBIIMHCTBO M3 HUX BBIOpAM B KaueCTBE acCOLMAIMH KENTHIH IBET,
KOTOPBIH, COTIaCHO LIBETOBOM CHMBOJIMKE, SIBJSIETCS JAOCTATOYHO AaKTUBHBIM. I103TOMY CTymeHTHI
3aKOHOMEPHO OTHECIH €ro MMEHHO K peOeHKy Oe3 mcuxodusmueckux paccrpoiicts. Eme 30%

CTYJEHTOB acCCOLMUPOBAIH OINpeeNeHNe «PEeOCHOK JTOIMIKOIFHOTO BO3pacTa» ¢ IBETaMH, KOTOPHIE B
32



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

packiiaike Mo MPeArOYTeHUI0 3aHUMaId BTOPOE U TpeThe MecTa, U 25% UCHBITyeMBIX BBIOpAIM MO
OTHOILEHHIO K MOHATUIO «PEOEHOK JIOIIKOIBHOTO BO3pACTay IIBET, KOTOPBIM CTOSI Ha YETBEPTOM U
ISTOM MECTE€ PaCKIAAKU MO MPEINOYTEHHUIO, YTO CBHJETEIHCTBOBAIO O HEIMOJHOM IPHHATHH
JTAHHOTO TTOHSTHS.

OnpeneneHus «peOEHOK ¢ YMCTBEHHON OTCTAJIOCTBIO», «PEOEHOK € AETCKUM LiepeOpaIbHbIM
HnapajauyoM», «pe0eHOK C ayTU3MOMY, «IIyXoi peGeHok» nmpuHsiu 35% ucneiryemsix. [Ipu 3tom
CTYACHTBI, TaK WJIM MHA4YEe NMPUHUMABIINE STH MOHATHS, aCCOLMUPOBAIN HX C Pa3HBIMU IIBETaMHU.
«PebeHOK ¢ yMCTBEHHOH OTCTAIOCTHIO» aCCOLMUPOBANICS Yy OOJBIIMHCTBA OYyAYIIMX BOCIIUTATEICH C
CUHMM M KOPUYHEBBIM I[BETaMH; «PEOCHOK C JETCKUM LEepeOpalbHbIM HapaludoM» - C CHHUM;
«peOEHOK C ayTU3MOM» - C 3€JICHBIM; & «IJIyX0i peOeHOK» - C CHHUM U (DHOJIETOBBIM.

Haubomnpiiee KOMMYECTBO MOJIOKUTEIBHBIX BBHIOOPOB Cpelmu JeTe ¢ TMCHXO()U3MYeCKUMHU
nedekTaMyd  TOJYYHJIO TOHSATHE «clierno pebeHok». OHO COOTBETCTBOBAIO  KOJHMYECTBY
HOJIOKHUTEIBHBIX BHIOOPOB OTHOCUTENBHO peOeHKa 0e3 MCUXO0(U3NYEeCKUX HApyLUIeHUH U OCTaBUIIO
45%. Hanboee yacTo BCTpevaromasics LIBETOBAst acCoLUalys — pHOIETOBbII, HHOT/1a CHHUH 1IBET.

HeliTpansHoe OTHOIIEHME Ha 3TOM 3Talle MCCIeA0BaHUs HaumbOOsee 4acTo BCTPEYasloch I10
OTHOLIEHUIO K peOeHKy ¢ ayTu3sMoM (35% ucnbiTyeMbix); K TiayxoMmy pedeHky (30% crynentos). K
HNOHATUSAM «pPEOEHOK € YMCTBEHHOH OTCTalOCTBIO», «PEOEHOK C JIETCKUM LepeOpaibHbIM
napajJuyoM» HEUTpaJIbHOE OTHOILIEHUE IponaeMoHcTpupoBanu 25% cryaeHtoB. M Tompko 10%
UCTIBITYEMBIX ~ OCTAINCh HEWUTPAJbHBI 110 OTHOIICHWUIO K TIOHATHIO «CJIETOH PEeOCHOK».
[IpeobOnagaronue 1[BETOBBIE AaCCOLMAIIMU TPU HEUTPATbHOM OTHOIICHWH: CHUHHUM, 3€JIEHBIMH,
(1OIEeTOBBIN U KPACHBIH.

OTBep:keHUE TOHATHHA, ONMPEENSIONNX Pa3IUYHble KaTErOpuHu JeTe ¢ MCUXo(u3nyecKuMu
nedexkraMu, HauboJee 4acTo BCTPEYaIoch MO OTHOLIEHUIO K peOEHKY ¢ YMCTBEHHOM OTCTalOCThIO
1 peOeHKYy C JeTCKuM IiepeOpanbHbiM napamndoM (40% Oynymux memaroroB). [loHsTHE «TiTyXoi
pebenok» He mpuHsiin 35% wucnbiTyembix. [lonsTe «pebeHok ¢ aytusmom» He mnpuHsui 30%
Oyaymux Bocnurtaresnedl. Haubonblrylo NOJISApU3ALUI0 OTHOLIEHHUS BBI3BAIO TOHITHE «CIETON
peGeHok». Ha Hero HeratuBHO oTpearupoBanu 45% wucnbITyeMbIXx npu 45% TMON0XUTENbHBIX
BbIOOpOB. [Ipy 3TOM CTYAEHTBI, KOTOpBIE HE NPUHUMAIU TOHSTHE «PEOEHOK C YMCTBEHHOMN
OTCTaJOCThIO», AaCCOLMUPOBAIM €ro C CEepbIM U YEepHbIM IIBETaMH; «PEOEHOK C JETCKUM
1epeOpaIbHBIM TapaIMYOM» ACCOLMHPOBAJICS C (PHOJETOBBIM M CEpPBIM; «CJENoil pedeHOK» - ¢

YCPHBIM U CCPBIM, UTO CBUACTCILCTBOBAJIO O JOCTATOYHO AKTHUBHOM €TI0 OTBCPIKCHUMU.
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Cnenyrommm npoBogwics Ttect «JuarHoctuka smnatum» M.M.JOcynosa. Ilocne ananmsa
MOJIyYEHHBIX pPE3yJbTaTOB Mbl yCTaHOBWIM, 4TO Toibko 20% crygmentoB III  kypca
IIPOJEMOHCTPUPOBAIA BBICOKUHN ypOBeHb dMNaTHU. CpelHEMY YPOBHIO SMIATHH COOTBETCTBOBAIU
50% crynentoB. 1 Hu3kuii ypoBeHb dMmatuu mokaszanu 30% ctyaeHTtoB. To ecTh CIOCOOHOCTH K
COTEPEKMBAHUIO Y YYACTBYIOIIMX B dKcrepuMente ctyaeHToB III kypca Haxonusiach, B OCHOBHOM,
HA HU3KOM U CpellHEM ypOBHE. YUHUTHIBAs, YTO peub UJET O OyIYIIMX BOCIUTATENSIX YUPEKICHUI
JOUIKOJIBHOTO ~ 00pa3oBaHWs, KOTOPBIE MONYYArOT JIOTIOJHHUTENBHYIO —CHEIHAIM3AIUI0  TI0
IICUXOJIOTMH, TAKOE COCTOSIHUE JAHHOI'O0 MHJUBUIYaTbHO-IICUXOJIOTHYECKOIO CBOMCTBA YKa3bIBaeT
Ha HEOOXOAMMOCTH JaTbHEHIIIEro ero pa3BUTHsL.

[TockonbKy 1eNbI0 JaHHOTO HCCleNoBaHus ObUIO0 (popMmHpoBaHHE y OyIyIIUX BOCHHTATENCH
FOTOBHOCTH K paboTe B YCJIOBUSX HMHKJIIO3UM, HaMU ObUIM OIpPEJENIEeHbl IYyTH BO3JEHCTBUS Ha
CTYJEHTOB, KOTOpBIE CHOCOOCTBYIOT IOBBILICHUIO YPOBHS OCBEIOMJIEHHOCTH, H3MEHEHHIO MX
OTHOIIEHHUSI K JETSIM C OCOObIMH OOpa30BaTe€IbHBIMU IMOTPEOHOCTSAMU U TIOMOTAIOT OBJAJETh
HaBbIKaMU pabOThI C HUMHU.

DopMUPYIOLIHI 3KCIEpUMEHT 0a3upoBaJiCs HA BKIIOYEHUH B Y4eOHBIH MJ1aH Kypca JIEKIHil 1o
muciuminie «CrenuanbHas MCUXOJIOTHs) U MpeArnoiaral MpoBeleHne MPaKTHUYECKUX 3aHATUH ¢
MCIIOJIb30BAaHUEM I€IarOTMYECKUX 3a/a4d C MPOUTPhIBAHUEM pEAbHBIX CUTyal[ui, BO3HUKAIOIINX B
YCIIOBUSX WHKJIIO3UBHOTO 00ydeHus. Takyke CTYIEHTHI MOJKHBI OBLTH BKIIOUUTHCS B paboTy Mo
COCTaBJICHUI0 KOMMYHHMKaTUBHOIO Macrnopra peOeHka ¢ 0coObIMH  00pa3oBaTelbHBIMU
norpedbHocTssMU. B 1enoM paspaboraHHas MOZeENb BO3AEHCTBHS CTpPOMJIACh Ha IPUBJICUECHUU
CTYJEHTOB K MEPEXKUBAHHUIO CUTYAIIHl, KOTOpbIE BOCIIPOU3BOISAT MUP peOeHKa ¢ MCUX0(PU3NIECKUMU
HAPYIICHUSIMH.

Komruiekc pazpaboTaHHBIX HaMU Mearoriyeckux 3aJad COCTOSI U3 3a/1aHUM, OMUCHIBAIOIINX
CUTyallud, BO3HUKAIOIINE B YCIOBHUSX OCYIIECTBJIEHUS HWHKIIO3UBHOrO oOpazoBaHus. CTyneHTaMm
HY)KHO OBUIO HAaWTH ONTHUMAJIbHYI0 MOJEIb BMELIATEeIbCTBA BOCIUTATENS IPU HEaJeKBAaTHOM
MOBEICHUN peOeHKa, TpU OTCYTCTBHHM €r0 PEaKkIMu Ha 3aMeuyaHus, MpU HUHBIX 3aTPYIHEHUIX
BO3HHMKAIOIIMX B  Tpollecce  ajanTaluu  pedeHka ¢  OCOOBIMH  TMOTPEOHOCTAMHU B
0011e00pa3oBaTeIbHOM MIPOCTPAHCTBE.

JI1st moJIKpeTIeH!sl TOYYEHHOTO OT pemieHus 3aaad dpdexra u O0NbIIero IMOIMHMOHATBHOTO
«MOTPYXKEHUSI» B MHUP pEOCHKA C OCOOBIMH TOTPEOHOCTSMH, CTyIEHTaM OBbLIO TPEAJIOKEHO B

UTPOBOI popMe pas3bIrpaTh CUTYalUH, PEATIOKECHHBIE MTEPEo1aBaTeNIeM.
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Crnenyrommii 3Ttam Hamero wucciieoBaHus Oa3upoBaiics Ha mnocemeHun HWHcTuTyTa
peaduIuTalMK JUI] C HeJoCcTaTKaMu ncuxodusnueckoro pa3sutus uMm. S.Kopuaka. J{ns Toro, 4ro6s!
OHO OBUIO JMEHCTBEHHBIM W MHTEPECHBIM JUIsS CTYIIEHTOB, MEpe]] HUMH 3apaHee ObUIa MOCTaBJICHA
3amada «u30parb» A cedst OJHOrO M3 JETell M MOIBITaThCsl BXUTHCS B ero obpasz. Jns storo
CTyJIEHTaM ObLIO HYXHO HaOII0JaTh 3a €ro MOBEJACHHUEM, 3a OOILIEHHEM C JIPYIMMH JETbMH, 3a
UTpOM, 3a HaBBIKAMU CaMOOOCIYy)XKMBaHHMs B TEYEHHME HECKOJbKMX dYacoB. Hamo Obuio Takxke
BBISICHUTb, 4ero OOUTCs peOEHOK, KaK pearnpyeT Ha 3HAaKOMBIX U HE3HAKOMBIX B3pOCIbIX, T.€. IEPE]
CTYJEHTaMM CTOsJIa 3ajJaya CO3/1aTh KOMMYHUKATHUBHBIN IacnopT peOeHKa, KOTOPBIM SBISETCS
WHCTPYMEHTOM, IMO3BOJISIFOIIMM JIIOASIM C BBIPAKEHHBIMU PEUYEBBIMU M / WJIM KOMMYHUKATHBHBIMU
TPYAHOCTSAMHU OBICTPO U 3PHEKTUBHO COOOIIUTH APYTUM HEoOXoaumyro nHpopMmaiuio o cede (Sally
Millar, 1991).

Taxxe a1 pa3BuUTHS OOLIEH OCBEIOMIIEHHOCTH O JETSIX C OCOOBIMH 00pa3oBaTElbHBIMU
MOTPEOHOCTSIMU CO CTYACHTAaMHU MPOBOJMIACH CHUCTEMaTH4ecKash BHEKJIAaccHas paboTa, KOTopas
BKJIIOYAJIa MPOCMOTP U 00CYKJEHUE BUAEOMATEPHUATIOB U XYI0’KECTBEHHBIX (DUIHBMOB C OCBEIICHUEM
0COOEHHOCTEH pa3BUTHSI U MTPOOIIEM JeTel C MCUXO(DU3NIECKUMU HETOCTATKAMU.

Ha mocnegnem srame wuccienoBaHust i BbISICHEHUS 3(P(GEKTUBHOCTH HCIIOIB30BAaHHBIX B
dbopMUpYIOIIIEM 3KCIEPUMEHTE METOAMK ObUT TPOBEICH KOHTPOJBHBIA JKCIEPUMEHT, KOTOPBIH
TakKe BKJIIOYAl TecT OO0IIeld OCBEeIOMIIEHHOCTH, [IBETOBOW TecT OTHOIIEHUN W HCCIeAOBaHUE
YPOBHSI OMIATHH.

[ToBTOpHOE TECTHPOBAHUE IO BBISBIECHUIO YPOBHS OCBEJOMJIEHHOCTH OTHOCHUTENBHO JETEH C
0CcOOBIMH  00pa3oBaTeIbHBIMU TOTPEOHOCTSIMH  TOKa3alo Cleaymlnue pe3ynsTaTel:  60%
UCIIBITYEMbIX TPOJAEMOHCTPUPOBAIIM BBICOKUNA YPOBEHb OCBEIOMIIEHHOCTH, YTO CYILIECTBEHHO
OTJIMYAeTCs OT JaHHBIX MOJYYEHHBIX Ha KOHCTAaTUpYyIoleM 3Tane. Ha 3ToMm sTane He BBISIBJICHO HU
OJIHOTO CTyJ€HTa C HU3KUM YpPOBHEM OCBEJIOMJIEHHOCTH B OTHOLIEHUH JEeTe C 0COoObIMU
oOpazoBaTtenbHbIMH  MOTpeOHOCTAMHU. Takxke 40% CTyIeHTOB HMeNu CpeIHud ypOBEHb
OCBEJIOMJIEHHOCTH, YTO CBHUJAETEIBCTBYET O IEPEXOJE TOM 4YacTH CTYAEHTOB, KOTOpBIE paHEe
JIEMOHCTPHUPOBAIIU HU3KUHN YPOBEHb K CPETHEMY, & T€X, KTO UMEN CPEAHUMN - K BHICOKOMY.

Jlaree B KOHTPOJILHOM SKCIIEPUMEHTE B paMKax BbINOJHEHHUS L[BeTOBOro Tecra OTHOIIEHUM
UCIBITYEMbIM OBUIM TMpPENJIOKEHBbl TE€ K€ OINpeAeNieHUs, YTO M Ha KOHCTATHUPYIOLIEM JTarle,
nojkperuieHnbie  potorpadusimu. BonbmMHCTBO HCHBITYeMBIX (60%) mocie mpoBEeACHHUS C HUMHU
AKCIIEPUMEHTAILHOW PA0OTHI COOTHECTH MOHSATHE «PEOSHOK JIOIIKOIBLHOTO BO3pAacTa» C TEM Ke

IIBETOM, KOTOpBI TIOCTaBWJIM Ha TMEPBOE MECTO Cpeaud CcBoMX npeanoureHud. JlaHHoe
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00CTOSITENILCTBO CBUECTEIBCTBOBAIO O HEKOTOPOM MOJOKUTEIbHONW TUHAMHKE B OTHOIICHHUU K
stomy mnoHsATHIO. OnmHako 20% WHCHBITYEMBIX BBIOpAdU IO OTHOIICHUIO K TOHATHIO «PEOEHOK
JIOLIKOJIBHOIO BO3pacTa» LBET, KOTOPBIA CTOSJI B CEPEIMHE PACKIAAKU 10 IPEUMYILIECTBY, YTO
CBUJIETEJIBLCTBYET O HEUTPAJbHOM OTHOIIEHWU K 3TOMY MOHATHIO. KoJauuecTBO CTYJAEHTOB, y
KOTOPBIX UM HAa KOHTPOJBHOM JTale UCCIeN0oBaHUS 3a()MKCHUPOBAHO OTPHUIATEIHHOE OTHOILIEHUE K
3TOMY NOHATHIO Takxke cocTaBisieT 20%. Takum oOpa3zoM, MOKHO KOHCTaTUPOBATh, YTO KOJIMYECTBO
UCHBITYEMbIX, KOTOPbIE 3MOLMOHAIBHO MPUHUMAIOT ONPEJCIECHUE «PEOCHOK JOIIKOJIBHOTO
BO3pacTa» Ha 3Tale KOHTPOJbHOIO SKCIIEPUMEHTA HECKOIBKO YBEIMUUIOCH.

[Io pesynbraram BbIOOpPOB Ha KOHTposbHOM dTane 50% HCHOBITYeMBbIX, TOTOBHI MPUHSTH
MOHSTHE «PeOCHOK C YMCTBEHHOM OTCTANOCThIO» (MPOTUB 35% B KOHCTATHPYIOIIEM SKCIIEPUMEHTE).
Eme 40% oTHOcsATCS K HeMy HEWTpasibHO W TOJbKO 10% TOJNHOCTBIO OTBEpramT ero (paHee
KOJIMYECTBO CTYJEHTOB, OTBEpralomux 3T0 mnoHsAtue cocraBisuio 40%). Ilonstue «pebeHoK ¢
OETCKUM IiepeOpaibHBIM MapaludoM» CcTanu HOpuHuMate Takxke 50% wucnbiTyeMbix (Ha
KOHCTaTupymoieM - 35%); otHecnuch HelTpaabHO 10% ctynentoB u 40% oTBepriiu €ro, Kak U Ha
IpelbIyIeM dTane ucciaeaoBanus. [Ipn 3ToM B KOHTPOJIBHOM HCIBITAHUU TE€ CTYAEHTHI, KOTOPbIE
HE MPUHUMAIN T[OHATHE «pPEOCHOK C JEeTCKUM IiepeOpaibHbIM MapajluyoM», 4Yallle BCEro
acCOIIMMPOBATIM €ro C CHHUM I[BETOM, a HE C CepbIM, Kak 3TO ObUIO B KOHCTaTHPYIOLIEM
skcriepuMenTe. CTy/eHThl, IPUHUMABIINE ATO ONpeeNeHHEe, aCCOLMMPOBAIM €ro ¢ (PUOJETOBBIM U
3€JIEHBIM LIBETOM, KaK M B KOHCTaTUPYIOILIEM SKCIIEPUMEHTE.

KonnuecTBo CTYAEHTOB, MOJIOKUTEIBHO OTPEArMpOBaBUIMX Ha OMNpPEIEICHHE «pPeOEHOK C
ayTU3MOM» B KOHTPOJIBHOM 3KcrepuMenTe coctaBuiio 60% (mpotuB 35% B koHcTatupyoomem). B
KOHTPOJIbHOM 3KCHEPUMEHTE UCIBITYEMbIX, KOTOPbIE OTHOCUJIMCH K HEMY HEUTpaiabHO Ob110 20% 1
20% cTyneHTOB, KOTOpbIE OTBEPraju 3TO MoHATHE. L[BeTa, KOTOpbIEe acCOIMUPOBAINCH C MOHATUEM
«peOEHOK C ayTU3MOM» - 3eJIeHbIN (a0COIIOTHOE OONBIIMHCTBO MPUHSABLINX 3TO MOHSATHE), KPACHBIH,
B HEKOTOPBIX CIIydasix >KEITHIH.

[Tonatue «riayxoit pebeHok» crano BocmpuHuMaTtb 70% CTyIEeHTOB (COOTBETCTBYIOIIMIA
nokasaresb Ha KOHCTaTHpymomeM 3tane 35%). KonmuuecTBo CTYIEHTOB, HEUTPAIbHO OTHOCSIIUXCS K
naHHoMy moHsATHIO coctaBuiio 20%. HeratuBHoe BocmpusiTue 3TOro moHATHA ocTtanoch y 10%
UCIIBITYEMBbIX.

KonnyecTBo cTy1€HTOB, KOTOPBIE OTHECIUCH MOJIOKUTEFHO K MOHATHIO «CIIETON peOeHOK» Ha
KOHTPOJIBHOM AJTane uccienoBaHusi coctaBuio 60%. CTyneHTOB, ¢ HEHUTPaJbHBIM OTHOLIEHHEM

ctano 20%, mpodoypkamu oTBepraTh 3T0 mMoHsTHe Takxke 20% crtyneHToB. TakuM oOpa3oM, Mbl
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BUJMM, 4TO I10CJI€ IPOBEIEHUS SKCIIEPUMEHTAa BOCHPUATHE CTYJEHTOB IO OTHOLICHHUIO K MOHSATHIO
«crenoil pedbeHoK» cTano 0osee MOJIOKUTENBHBIM, B TO BpeMs, HA KOHCTaTUPYIOLIEM 3Tare 3TOro
pebenka BocripunuManu 45% u orsepranu 45%.

CpaBHuBas pe3yibTaThl, MOJyYeHHbIE B Ipouecce nposeneHus L[TO B koHcTatupyromem U
KOHTPOJIbHOM 3KCIIEPUMEHTE, Mbl BUAMM, YTO YPOBEHb IPUHATHS BCEX IOHSTUMN, CBA3aHHBIX C
0003HaueHHEM JeTell ¢ NCUXO(PU3MUECKUMH HEOCTATKAMU 3HAYUTEIIBHO BBIPOC.

Jlig ompezneneHuss ypoBHS SMIIATUM Ha KOHTPOJIBHOM JTare Oblja HCIONb30BaHa Ta JKe
METOJIMKA, YTO U B KOHCTaTUPYIOIIEM SKCIIEPUMEHTE.

CpaBHUBass pe3yibTaThl KOHCTATHUPYIOLIETO U KOHTPOJBHOI'O 3TAllOB MOYKHO YBHJEThb, YTO
YPOBEHb SMIIATMM HCHBITYEMBIX HOBbICWICS. Tak B Hayajle UCCIEIOBaHMs MPOJEMOHCTPUPOBAIN
BbICOKMH ypoBeHb amnaTuu 20% ctyneHtoB. Ha 3aBepiiaroiieM 3Tane BHICOKMH YPOBEHb dMIIATUU
nokazanu 50% ucneitryembix. CpeIHUN ypPOBEHb 3MIIATUN B KOHCTATUPYIOLIEM 3KCIIEPUMEHTE ObUI y
50% ucnbITyeMBbIX, a B KOHTpoJbHOM Yy 30% Oyaymux BocnuraTteneil. Huskuilt ypoBeHb sMmaTuu B
KOHCTaTtupyoouiem skcnepumente nokasanu 30% cryaeHtoB v 20% CTyIEHTOB B KOHTPOJIBHOM. To
€CTh B II€JIOM 3HAUUTEJIbHO IOBBICUJIICS YPOBEHb CTYAECHTOB C BBICOKMM YPOBHEM HMIATUU U
HECKOJIbKO CHM3WICA C HHU3KMM, UYTO MOXET OBITh pe3ylbTaTaM IpPOBEIECHHOTO HaMu
(GopMHPYIOLIETo SKCIIEPUMEHTA.

Takum 00Opa3oM, mociie MPOBEJCHHOTO (POPMUPYIOLIETO HKCIEPUMEHTa BBIpOC/a Kak oOImas
OCBEJIOMJIEHHOCTbh CTYJIEHTOB O JETSX C O0COObIMH 00pa3oBaTeNIbHBIMH IMOTPEOHOCTSAMH, TaK U
OTHOIIEHHUE UCTIBITYEMBIX K TaKUM JIeTsIM. OcOOE€HHO 3aMETHO U3MEHUJIOCh OTHOLIEHHE K MOHSATHSIM
«TIIyXOM peOeHOK», «peOCHOK ¢ YMCTBEHHOM OTCTalIOCTBIO», «PEOEHOK C JETCKUM LiepeOpaibHbIM
napaanyoM», «peOEHOK C ayTU3MOM» U «CIIenoi pedeHok». IHTepecHBIM IpeCcTaBisieTcs: TOT (axT,
YTO MOCJIE NpoBeAeHHs (POPMUPYIOLIErO BMEIIATENbCTBA COOTHOLIEHHE TTOKA3aTeNel «IIPUHITHE» —
«HEUTPAILHOCTBY - «OTTOP)KEHHUE) MO OTHOIICHUIO K PEOCHKY C ayTU3MOM pacHpeennyioch TOYHO
TaK ke, Kak U K peOeHKy 0e3 ncuxodu3nueckux HapyleHuH. YBeIndeHne Ha KOHTPOJIbHOM 3Tare
MCCIIEIOBAHMSI KOJINYECTBA CTYACHTOB C BBICOKMM YPOBHEM 3MIIATUU CBHUJETENBCTBYET O TOM, UYTO
CHOCOOHOCTh K COYYBCTBHIO TakXe IOJydnia HekoTropoe pasButHe. ClieoBaTeNbHO, MOXKHO
yTBEpkKAaTh, YTO MPOBEECHHAs HAMH paboTa, HaNpaBJIeHHAs Ha U3MEHEHHE OTHOLICHHS CTY/I€HTOB K
JEeTsIM ¢ 0coObIMH 00pa30BaTeIbHBIMU MOTPEOHOCTSIMU M MOJTOTOBKY MX K paboTe B YCIOBMSIX

WHKITIO3WH U 0Ka3aJach TOCTaTOYHO 3(PPEKTUBHOM.
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ANXIETATEA LA PRESCOLARI: CARACTERISTICI SI DETERMINANTE
ANXIETY AT PRESCHOOLERS: CHARACTERISTICS AND DETERMINANTS

Racu lulia, conferentiar universitar, doctor in psihologie. Facultatea de Psihologie si

Psihopedagogie Speciala, Universitatea Pedagogica de Stat ,,Jon Creanga” din Chisinau

CZU 159.96-053.4
Rezumat

Una din problemele emotionale cu care se confruntd copiii de varstd prescolard este anxietatea.
Articolul reprezinti studiul experimental al anxietitii si al determinatelor acesteia la prescolarii. In
experimentul de constatare au participat 152 de prescolari cu varsta cuprinsa intre 4 si 7 ani. Ca rezultate am
stabilit cd 46,05% din prescolari prezintd nivel ridicat de anxietate. Anxietatea in prescolaritate este
conditionatd de familia in care creste si este educat copilul. Astfel vom mentiona cd componenta familiei si
climatul familial (situatia familiald favorabild, anxietate in familie, conflict in familie, simtul inferioritatii si
ostilitate Tn familie) determina nivelul anxietatii la copii.
Cuvinte cheie: anxietate, varsta prescolara, familie, componenta familiei, climat familial
Abstract
One of the most frequent emotional problem that preschoolers faces is anxiety. Article presents an
experimental research of anxiety and its determinant at preschoolers. In our research were included 152
children aged 4 to 7 years. As results we established that 46,05% of preschoolers have a high level of anxiety.
At preschoolers anxiety is conditioned by the family in which child is educated. The family composition and
family climate (favourable family context, anxiety in the family, conflict in the family, sense of inferiority and
hostility in family) determine the level of anxiety at preschoolers.
Keywords: anxiety, preschool age, family, family composition, family climate.

Anxietatea, alaturi de furie, este o emotie fundamentala care sustine supravietuirea si

modeleaza strategiile de adaptare ale fiintei umane.

O perioadd lungd de timp se considera ca anxietatea, nelinistea, fricile, fobiile si depresia erau
rezervate aproape exclusiv adultilor [2, 3, 4, 6].

In zilele noastre copiii si tinerii se confrunti din ce in ce mai mult si din ce in ce mai devreme
cu anxietatea. Astfel L. Reid precizeazd ca numarul de copii adusi la consultatie medicald si
psihologica pentru a trata perturbarile legate de anxietate creste constant, in timp ce media lor de
varsta scade din ce in ce mai mult[4].

Anxietatea este probabil cea mai comuna formd de tulburare emotionala care poate aparea la
copiii de varsta prescolard. Frecventa ei, ca si impactul asupra functionarii adaptative, au determinat
cercetdtorii sa Incerce sd-i identifice potentialele cauze, respectiv sa-1 inteleagd mai bine corelatele
comportamentale, cognitive si neurofunctionale [1, 3, 4, 5, 6].

In contextul celor expuse am realizat o cercetare experimentald a anxietitii si a determinantelor
anxietatii la prescolari. Demersul constatativ a inclus 152 de prescolari (78 baieti, 74 fete) cu varsta

cuprinsa intre 4 si 7 ani.
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Studiul anxietatii si a determinantelor anxietatii la prescolari a fost realizat prin administrarea
Testului de anxietate pentru copii R. Temml, V. Amen si M Dorca si Testul Propozitii neterminate,
Desenul familiei in actiune si Testul ,,Scarita”.

Testului de anxietate pentru copii R. Temml, V. Amen si M Dorca evidentiaza nivelul posibil al
anxietdatii la prescolari.

Nivelele anxietatii la prescolari sunt ilustrate in figura 1.

® moderat

m ridicat

Fig. 1. Frecventele pe nivele pentru anxietate pentru prescolari

Distributia de frecvente din figura 2.1. ne permite sa consemnam ca la prescolari intalnim nivel
moderat si nivel ridicat de anxietate.

53,95% din prescolari au nivel moderat de anxietate. Prescolarii cu nivel moderat de anxietate
prezinta unele manifestari de ingrijorare, nesiguranta, incertitudine, temeri si frici, care uneori sunt
insotite de unele manifestari fiziologice. Ei isi reprezinta si anticipeaza diverse pericole, deseori
neexistente.

Ingrijoritor este faptul ci un numir mare de prescolari (46,05%) prezinti nivel ridicat de
anxietate. Pe acesti copii ii caracterizam ca fiind anxiosi, nelinistiti, crispati fizic si incordati psihic.
Prescolarii cu anxietate ridicatd sunt in permanentd ingrijorati de ce o sd se intdmple, evitd sa
comunice si sd socializeze cu alti copii, trec usor de la sentimente de teama la explozii de furie,
adorm greu din cauza agitatiei si nervozitatii, mereu cer asigurdri de la cei din jur, in special de la
parinti. Vor ramane tematori si In stare de alerta si vor vedea pericole si necazuri chiar daca sunt intr-
un mediu pasnic si protectiv si chiar daca adultii 1i asigura ca totul este In regula. Sunt suparaciosi,
neatenti, si hipersensibili. Nu isi pot controla emotiile.

Urmeaza frecventele pentru nivelele anxietatii la prescolari in dependentd de genul copiilor.

Rezultatele pentru nivelul moderat de anxietate si nivelul ridicat de anxietate sunt ilustrate in
figura 2.
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Fig. 2. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de gen

In conformitate cu distributia de frecvente din figura 2 vom mentiona ca prescolarii baieti si
fete prezintd procente diferite pentru nivelele anxietatii.

Baietii prezintd urmatoarele frecvente: 46,15% din baieti manifestd nivel moderat de anxietate,
in timp ce 53,85% din baieti au nivel ridicat de anxietate. Pentru fete inregistram urmatorul tablou
de frecvente: 62,17% din fete prezinta nivel moderat de anxietate, iar 37,83% din fete dau dovada de
nivel ridicat de anxietate.

Studiul comparativ al frecventelor pentru nivelul moderat de anxietate ne permite sa indicdm
ca: frecventa cea mai mare se intalneste la fete (62,17%), spre deosebire de baieti (46,15%). Pentru
nivelul ridicat de anxietate se atestd o tendintd inversa. Aici baietii sunt acea categorie de prescolari
care resimt un nivel mai ridicat de anxietate (53,85%), comparativ cu fetele (37,83%).

Am investigat si frecventele pentru nivelul moderat si nivelul ridicat de anxietate la prescolari
in dependenta de varsta acestora.

Frecventele pentru anxietate la prescolarii de 4 ani, 5 ani, 6 ani si 7 ani sunt prezentate in figura 3.

66,67%
70%

58,19%
60% 1~"s4.06% 52,95%
94% 05%

50% -
40% - 33,33 ® moderat

30% - M ridicat

20% -
10% -

0% T T T |
4 ani 5ani 6 ani 7 ani

Fig. 3. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de varsta
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Consemnam ca pentru prescolarii de 4 ani, de 5 ani, de 6 ani si cei de 7 ani sunt caracteristice
frecvente diferite pentru nivelele de anxietate.

La prescolarii de 4 ani se evidentiazd urmatoarea repartitie a rezultatelor: 54,06% din
prescolari au nivel moderat de anxietate, pe cand 45,94% din prescolari se caracterizeaza prin nivel
ridicat de anxietate. Pentru prescolarii de 5 ani rezultatele se repartizeazd dupa cum urmeaza: 58,19%
din prescolari manifesta nivel moderat de anxietate, iar 41,81% din prescolari dau dovada de nivel
ridicat de anxietate. La prescolarii de 6 ani frecventele arata ca: 52,95% din prescolari prezinta nivel
moderat de anxietate si 47,05% din prescolari infatiseaza nivel ridicat de anxietate. La prescolarii de
7 ani frecventele ne ofera urmatorul tablou: la 33,33% din prescolari identificam nivel moderat de
anxietate. Concomitent semnaldm cd la 66,67% din prescolari se atestd nivelul ridicat de anxietate.

Studiul comparativ al frecventelor pentru nivelele anxietatii scoate in evidentd urmatoarele:
nivelul moderat de anxietate este mai caracteristic prescolarilor de 5 ani (58,19%), fiind urmati de
prescolarii de 4 ani (54,06%) si prescolarii de 6 ani (52,95%) si cei de 7 ani (33,33%).

Pentru nivelul ridicat de anxietate vom evidentia o tendinta inversa: frecventa cea mai mare
pentru nivelul ridicat de anxietate o observam la prescolarii de 7 ani (66,67%), frecvente similare se
atestd la prescolarii de 6 ani si prescolarii de 4 ani (47,05% si 45,94%) si prescolarii de 5 ani
(41,81%).

Statistic dupa testul U Mann-Whitney evidentiem diferente semnificative pentru nivelul ridicat
de anxietate intre rezultatele prescolarilor de 4 ani si prescolarii de 5 ani (U=78, p<0,01) cu rezultate
mai mari pentru prescolarii de 4 ani.

Statistic dupa testul U Mann-Whitney consemnam diferente semnificative pentru nivelul
ridicat de anxietate intre rezultatele prescolarilor de 5 ani si cei de 6 ani (U=110, p<0,01) cu rezultate
mai mari pentru prescolarii de 6 ani.

Studiul nostru s-a oprit si la evidentierea frecventelor pentru nivelele anxietatii la prescolari in
dependenta de varsta si gen.

Frecventele pentru anxietate la prescolari in dependenta de varsta si gen sunt scoase in evidenta

in figura 4.
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Fig. 4. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de varsta si gen

Pentru prescolarii de 4 ani observam ca nivelul moderat de anxietate este mai frecvent intalnit
la fete (61,91%), comparativ cu baietii (43,75%). Pentru nivelul ridicat de anxietate consemnam un
tablou invers de rezultate: 56,25% din baieti si 38,09% din fete manifestd nivel ridicat de anxietate.
La prescolarii de 5 ani se pastreazd aceleasi tendinte: nivelul moderat de anxietate este mai
caracteristic fetelor spre deosebire de baieti (60,87%, 56,35%). Nivelul ridicat de anxietate din nou il
consemnam mai specific baietilor (43,75%), in timp ce 39,13% din fete prezintd nivel ridicat de
anxietate. Si la prescolarii de 6 ani observam ca nivelul moderat de anxietate il intdlnim mai des la
fete decat la baieti (64,29% si 31,12%). Pentru nivelul ridicat de anxietate se atestd o tendinta
inversa. 60,87% din baieti si 35,71% din fete manifesta nivel ridicat de anxietate. Pentru prescolarii
de 7 ani frecventele se repartizeaza: 28,57% din bdieti si 50% din fete dau dovada de nivel moderat
de anxietate. Pentru nivelul ridicat de anxietate vom remarca ca: 71,43% din baieti si 50% din fete
exprima nivel ridicat de anxietate.

Analiza comparativd a frecventelor pentru nivelele anxietdtii ne indicd urmatoarele: nivelul
moderat de anxietate se evidentiazd cel mai pregnant la baietii de 5 ani (56,35%), fiind urmati de cei
de 4 ani (43,75%), 6 ani (31,12%) si cei de 7 ani (28,57%). Nivelul ridicat de anxietate prevaleaza la
baietii de 7 ani (71,43%), 6 ani (60,87%), 4 ani (56,25%) si cei de 5 ani (43,75%).

Statistic dupa testul U Mann-Whitney obtinem diferente semnificative pentru nivelul ridicat de
anxietate intre rezultatele bdietilor de 4 ani si cei de 5 ani (U=13, p<0,01), cu rezultate mai mari

pentru baietii de 4 ani.
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Statistic dupa testul U Mann-Whitney atestim diferente semnificative pentru nivelul ridicat
intre rezultatele baietilor de 5 ani si baietilor de 6 ani (U=32, p<0,01) cu rezultate mai mari pentru
baietii de 6 ani.

Nivelul moderat de anxietate il evidentiem in frecvente mai mari la fetele de 6 ani (64,29%),
fetele de 4 ani si cele de 5 ani au frecvente similare (61,91% si 60,87%), in timp ce cele mai mici
frecvente se atestd la fetele de 7 ani (50%).

Pentru nivelul ridicat de anxietate, frecventele cele mai inalte le atestim la fetele de 7 ani
(50%), fiind urmate de fetele de 5 ani, cele de 4 ani si cele de 6 ani (39,13%, 38,09%, 35,71%).

Statistic dupa testul U Mann-Whitney evidentiem diferente semnificative pentru nivelul ridicat
de anxietate intre rezultatele fetelor de 5 ani si cele de 6 ani (U=23, p<0,05) cu rezultate mai mari
pentru fetele de 6 ani.

Pentru un studiu mai amplu si mai detaliat al anxietatii am administrat si Testul Propozitii
neterminate.

Frecventele pentru nivelele anxietatii la prescolari sunt prezentate in figura 5.

® redus
= moderat

dridicat

Fig. 5. Frecventele pe nivele pentru anxietate pentru prescolari

Pentru prescolari sunt caracteristice toate cele trei nivele de intensitate ale anxietdtii: redus,
moderat si ridicat. 7,89% din prescolari manifestd nivel redus de anxietate, 47,37% din prescolari
dau dovada de nivel moderat de anxietate si 44,74% din prescolari prezinta nivel ridicat de
anxietate.

In cele ce urmeaza vom parcurge la investigarea corelatiei intre anxietate conform Testului de
anxietate pentru copii R. Temml, V. Amen si M Dorca si anxietate conform Testul Propozitii
neterminate dupa coeficientul de corelatie lineara Pearson.

Tabelul 1. Studiul corelatiei intre anxietate si anxietate dupa Pearson
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Variabilele Coeficientul de corelatii Pragul de semnificatii

Anxietate / anxietate r=0,446 p<0,01

Tabelul 1. ne permite sd evidentiem o corelatie semnificativd pozitiva intre anxietate evaluata
prin Testul de anxietate pentru copii R. Temml, V. Amen si M Dorca si anxietate diagnosticatd prin
Testul Propozitii neterminate (r=0,446, p<0,01). Coeficientul de corelatie obtinut ne indica ca
prescolarii ce obtin scoruri ridicate pentru anxietate la Testul de anxietate pentru copii R. Temml, V.
Amen si M Dorca prezinta si multiple anxietati, nelinisti si frici la Testul Propozitii neterminate.
Astfel prescolarii cu nivel ridicat de anxietate se caracterizeaza prin diverse anxietdti, nelinisti,
ingrijorari si temeri.

Studiul nostru a fost orientat si la evidentierea diferentelor in manifestarea anxietatii in
dependenta de genul prescolarilor.

Rezultatele pentru anxietate in dependenta de gen sunt ilustrate in continuare in figura 6.
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Fig. 6. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de gen

Conform distributiei de rezultate din figura 3.6. vom mentiona ca pentru baieti frecventele se
repartizeaza dupa cum urmeaza: 10,25% din baieti au nivel redus de anxietate, 46,16% din baieti
prezintd nivel moderat de anxietate si 43,59% din baieti se caracterizeaza prin nivel ridicat de
anxietate. La fete se Inregistreaza urmatoarele frecvente pentru nivelele anxietdtii: 5,40% din fete
manifestd nivel redus de anxietate, cele mai multe fete (48,65%) dau dovada de nivel moderat de
anxietate, In timp ce tocmai 45,95% din fete exprima nivel ridicat de anxietate.

Comparand frecventele pe nivelele anxietatii la prescolari in dependentd de gen consemnam ca
nivelul redus de anxietate este mai specific baietilor spre deosebire de fete (10,25% si 5,40%). Pentru
nivelul moderat de anxietate frecventele demonstreaza o tendinta inversd. 48,65% din fete s1 46,16%

din baieti manifestd nivel moderat de anxietate. Aceeasi tendinta se pastreaza si pentru nivelul ridicat
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de anxietate. Fetele sunt acea categorie de prescolari care prezintd in mai mare masura nivelul ridicat
de anxietate (45,95%), comparativ cu baietii (43,59%).

Ne-am propus sa investigdm si nivelele anxietatii in dependenta de varsta copiilor.

Rezultatele pentru nivelele anxietatii la prescolarii de 4 ani, prescolarii de 5 ani, prescolarii de

6 ani si prescolarii de 7 ani sunt aratate Tn figura 7.
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Fig. 7. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de varsta

Pentru prescolarii de 4 ani frecventele infatiseazd urmatorul tablou: 13,51% din prescolari
exprimd nivel redus de anxietate, 40,55% din prescolari manifestd nivel moderat de anxietate, in
timp ce cei mai multi prescolari de 4 ani (45,94%) reprezinta nivel ridicat de anxietate. Prescolarii de
5 ani prezintd cele trei nivelele ale anxietatii in urmatoarele frecvente: 9,09% din prescolari au nivel
redus de anxietate, la 47,28% din prescolari evidentiem nivel moderat de anxietate si 43,63 din
prescolari manifestd nivel ridicat de anxietate. La prescolarii de 6 ani frecventele ne ofera urmatorul
tablou: 1,96% din prescolari se caracterizeaza prin nivel redus de anxietate, 52,95% din prescolari
demonstreaza nivelul moderat de anxietate si 45,09% din prescolari prezinta nivelul ridicat de
anxietate. La prescolarii de 7 ani: 11,12% din prescolari au nivel redus de anxietate, acelasi numar de
copii prezinta nivel moderat si nivel ridicat de anxietate (44,44%).

Analiza si cercetarea comparativa a frecventelor pentru nivelele anxietatii la varsta prescolara
ne permite sd constatim urmatoarele: nivelul redus de anxietate 1l intdlnim mai frecvent la prescolarii
de 4 ani (13,51%), 7 ani (11,12%), 5 ani (9,09%) si cei de 6 ani (1,96%).

Nivelul moderat de anxietate mai des este caracteristic prescolarilor de 6 ani (52,95%), 5 ani
(47,28%), 7 ani (44,44%) si 4 ani (40,55%).

Pentru nivelul ridicat de anxietate frecventele prescolarilor de 4 si prescolarilor de 6 ani sunt
apropiate (45,94% s1 45,09%), fiind urmati de prescolarii de 7 ani (44,44%) si cei de 5 ani (43,63%).

Am investigat si nivelele de anxietate la prescolari in dependenta de varsta si gen.
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Frecventele pentru nivelele anxietatii la baietii si fetele de 4 ani, 5 ani, 6 ani si 7 ani sunt

evidentiate in figura 8.
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Fig. 8. Frecventele pe nivele pentru anxietate pentru prescolari in dependenta de varsta si gen

Pentru figura 8§ vom consemna ca la prescolarii de 4 ani pentru nivelul redus de anxietate se
inregistreaza o frecventd mai mare la baieti (18,75%) in comparatie cu fetele (9,52%). Nivelul
moderat este mai caracteristic fetelor decat baietilor (42,86% si 37,50%). Aceeasi tendintd se
pastreaza si pentru nivelul ridicat de anxietate: 47,62% din fete si 43,75% din baieti dau dovada de
nivel ridicat de anxietate. Pentru prescolarii de 5 ani avem urmatoarele tendinte: nivelul redus de
anxietate are frecvente apropiate la baieti (9,37%) si fete (8,69%). Nivelul moderat de anxietate se
inregistreaza cu o frecventa mai mare la baieti (53,13%) comparativ cu fetele (39,13%). Pentru
nivelul ridicat de anxietate atestam o frecventa mai mare la fete si una mai mica la baieti (52,18% si
37,50%). La prescolarii de 6 ani observam ca nivelul redus de anxietate se intalneste doar la baieti
(4,34%). Nivelul moderat de anxietate este mai particular fetelor (57,15%) decat baietilor (47,83%).
Pentru nivelul ridicat de anxietate vom mentiona ca acesta se Inregistreaza cu o frecventd mai mare
la baieti (47,83%), in timp ce la fete frecventa este de — 42,85%. La prescolarii de 7 ani frecventele
demonstreaza ca nivelul redus de anxietate este specific doar baietilor (14,28%). Nivelul moderat de
anxietate se inregistreaza la toate fetele de 7 ani si constituie — 100%, In timp ce la baieti frecventa
este de — 28,57%. Nivelul ridicat de anxietate il consemnam doar la baieti (57,15%).

Comparand frecventele pentru toate cele trei nivele pentru baieti de 4 ani, 5 ani, 6 ani si 7 ani
vom mentiona ca: nivelul redus de anxietate descreste de la ani la 6 ani (4 ani: 18,75%, 5 ani: 9,37%
si 6 ani: 4,34%) si creste spre 7 ani (14,28%). Nivelul moderat de anxietate are cea mai inalta

frecventa la baietii de 5 ani (53,13%), fiind urmati de cei de 6 ani (47,83%), 4 ani (37,50%) si 7 ani
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(28,57%). Nivelul ridicat de anxietate este cel mai caracteristic baietilor de 7 ani (57,15%), dupa care
urmeaza cei de 6 ani (47,835), cei de 4 ani (43,75%) si cei de 5 ani (37,50%).

Pentru fete Inregistram urmatoarele tendinte: nivel redus de anxietate il intalnim doar la fetele
de 4 ani si cele de 5 ani. Frecventa pentru nivelul redus de anxietate descreste de la 4 ani spre 5 ani
(de 1a 9,52% la 8,69%). Pentru nivelul moderat se atestd cea mai inalta frecventa la fetele de 7 ani
(100%), fiind urmate de fetele de 6 ani (57,15%), cele de 4 ani (42,86%) si cele de 5 ani (39,13%).
Nivelul ridicat de anxietate il atestam doar la fetele de 4 ani, 5 ani si 6 ani: 47,62% din fetele de 4
ani, 52,18% din fetele de 5 ani si 42,85% din fetele de 6 ani manifesta nivel ridicat de anxietate.

Statistic dupa testul U Mann-Whitney se inregistreaza diferente pentru nivelul ridicat de
anxietate intre rezultatele fetelor de 4 ani si rezultatele fetelor de 5 ani cu rezultate mai mari pentru
fetele de 4 ani (U=33,5, p<0,05).

Studiul nostru a cuprins evidentierea si analiza determinantele posibile ale anxietdtii in
prescolaritate: familia (componenta familiei), climatul familial (situatia familiala favorabila,
anxietate in familie, conflict in familie, simtul inferioritatii si ostilitate in familie) si autoaprecierea.

Consideram cd anxietatea poate fi conditionatd de tipul de familie in care creste prescolarul:
familie completa, familie temporar dezintegrata si familie monoparentala.

Tabelul 2. Componenta familiei in care cresc si sunt educati prescolarii

Tipul de familie Familii complete Familii temporar Familii
dezintegrate monoparentale
Prescolari 99 35 18

Cei 152 de prescolari ce au format lotul experimental provin din familii diferite prin

componenta lor. Astfel 99 din prescolari sunt din familii complete, ei cresc si sunt educati de ambii
parinti, 55 din prescolari sunt din familii temporar dezintegrate, care cresc si sunt educati fie de unul
din parinti (mama sau tata), fie, in cazul in care ambii pdrinti sunt plecati raman in grija altor adulti
dau rude cum ar fi fratele sau sora mai mare, bunicii, matusi, unchi si uneori chiar vecini, si 18 din
prescolari cresc in familii monoparentale (familii formate dintr-un singur périnte ca urmare a
despartirii parintilor sau a decesului unuia din ei).

Nivelele anxietatii la prescolarii din familii complete, familii temporar dezintegrate si familii

monoparentale sunt prezentate in figura 9.
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Fig. 9. Frecventele pe nivele pentru anxietate pentru prescolarii din diferite tipuri de familie

In conformitate cu distributia frecventelor din figura de mai sus vom consemna ci pentru
prescolarii din familii complete sunt caracteristice urmatoarele frecvente pentru nivelele anxietatii:
64,65% din prescolari manifestd nivel moderat de anxietate, in timp ce 35,35% din prescolari arata
nivel ridicat de anxietate. Pentru prescolarii din familii temporar dezintegrate frecventele pentru
nivelele anxietdtii s-au repartizat dupa cum urmeaza: 37,14% din prescolari prezinta nivel moderat
de anxietate, iar 62,86% din prescolari se caracterizeaza prin nivel ridicat de anxietate. La prescolarii
din familii monoparentale atestim ca: 27,77% din prescolari au nivel moderat de anxietate, iar
72,73% din prescolari dau dovada de nivel ridicat de anxietate.

Studiul comparativ al frecventelor ne permite sa observam ca nivelul moderat de anxietate este
mai caracteristic prescolarilor din familii complete (64,65%), fiind urmati de prescolarii din familii
temporar dezintegrate (37,14%) si familii monoparentale (27,77%).

Pentru nivelul ridicat de anxietate vom consemna o tendintd inversa. Aici cea mai mare
frecventd pentru nivelul ridicat de anxietate se inregistreaza la prescolarii din familii monoparentale
(72,23%), prescolarii din familii temporar dezintegrate (62,86%) si prescolarii din familii complete
(35,35%).

Pentru identificarea factorilor familiali ce determina aparifia si instaurarea anxietdtii la
prescolari am administrat testul proiectiv Desenul familiei in actiune. Am aplicat testul prescolarilor
de 5 ani, 6 ani s1 7 ani (115 prescolari). Acest test proiectiv oferd o bogata informatie despre situatiile
concrete din familiile prescolarilor, ajutd la determinarea tipurilor de relatii construite in cadrul

familiei.
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Mediile prescolarilor cu diferite nivele de anxietate pentru situatia familiald favorabila,

anxietate in familie, conflict in familie, simtul inferioritatii si ostilitate In familie sunt ilustrate in

continuare.
. . e . 0,57
Situatie familiala favorabila 0,31
Anxietate in familie 0,52
Conflict in familie 0,45 = moderat

b M ridicat

Simtul inferioritatii 0,34

Ostilitate in familie 0,44
0 0,1 0,2 0,3 0,4 0,5 0,6

Fig. 10. Mediile pentru situatia familiala favorabila, anxietate in familie, conflict in familie,
simtul inferioritatii si ostilitate in familie pentru prescolarii cu diferite nivele de anxietate

Un factor important care determind aparitia sau absenta anxietatii la prescolari 1l constituie
situatia familiala (climatul, relatiile, comunicarea, etc.). Analizand rezultatele obtinute la indicele
situatia familiald favorabild vom mentiona ca cel mai Tnalt scor mediu de 0,57 (u.m.) il regasim la
prescolarii cu nivel moderat de anxietate, in timp ce pentru prescolarii cu nivel ridicat de anxietate
media pentru situatia familiala favorabila este mai mica si constituie — 0,31 (u.m.).

In continuare vom examina un alt indice al testului, si anume anxietatea in familie. Prescolarii
cu nivel moderat de anxietate dau dovada de cel mai scazut scor mediu, de 0,32 (u.m.). Prescolarii
cu nivel ridicat de anxietate prezintd cea mai Inaltd medie si anume cea de 0,52 (u.m.) privind
anxietatea In familie.

Urmatorul indice este conflictul in familie. Media minimd de 0,26 (u.m.) privind
conflictualitatea In familie este caracteristicd prescolarilor cu nivel moderat de anxietate. Vom
consemna ca media maxima de 0,46 (u.m.) o evidentiem la prescolarii cu nivel ridicat de anxietate.

Cu privire la indicele simtul inferioritatii in familie, mentionam ca prescolarii cu nivel moderat
de anxietate obtin media de 0,23 (u.m.). La prescolarii cu nivel ridicat de anxietate atestim o medie
mai mare si anume, 0,34 (u.m.).

Pentru indicele, ostilitate in familie prescolarii cu nivel moderat si cei cu nivel ridicat de
anxietate manifesta urmatoarele medii: prescolarii cu nivel moderat de anxietate — 0,28 (u.m.) si

prescolarii cu nivel ridicat de anxietate — 0,44 (u.m.).
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Pentru a stabili relatia dintre anxietate si situatia familiala favorabild, anxietate in familie,
conflict in familie, simtul inferioritatii si ostilitate in familie am realizat studiul corelatiei dupa
coeficientul de corelatie liniard Pearson.

Tabelul 3. Studiul corelatiei intre anxietate situatia familiala favorabila, intre anxietate si
anxietate in familie, intre anxietate si conflict in familie, intre anxietate si ostilitate in familie si

dupa Pearson

Variabilele Coeficientul de Pragul de
corelatii semnificatii
Ancxietate / situatia familiala favorabila r=-0,5722 p=<0,01
Anxietate / anxietate in familie r=0,2686 p=<0,01
Anxietate / conflict in familie r=0,4446 p<0,01
Anxietate / ostilitate in familie r=0,2524 p=<0,01

In corespundere cu tabelul 3 vom atesta 4 corelatii semnificative, una negativa, intre anxietate
si situatia familiald favorabilda (r=-0,5722, p<0,01) si trei pozitive, intre anxietate si anxietate in
familie (r=0,2686, p<0,01), intre anxietate si conflict in familie (r=0,4446, p<0,01) si intre anxietate
st ostilitate in familie (r=0,2524, p<0,01).

Prescolarii cu nivel ridicat de anxietate (Testul de anxietate pentru copii R. Temml, V. Amen si
M Dorca) prezinta un punctaj redus la indicele situatia familiala favorabild (Testul Desenul familiei
in actiune).

Distinct este pentru ceilalti trei indici: anxietate In familie, conflict in familie si ostilitate in
familie. Prescolarii cu nivel ridicat de anxietate (Testul de anxietate pentru copii R. Temml, V. Amen
si M Dorca) dau dovada si de punctaj ridicat pentru anxietate in familie, conflict in familie si
ostilitate in familie (Testul Desenul familiei in actiune).

Astfel vom mentiona ca prescolarii cu nivel ridicat de anxietate provin dintr-o situatie familiala
nefavorabila, neprielnicd si dezavantajoasd, impregnatd cu emotii negative. Vom considera cd
caracteristicile situatiei familiale enumerate si determind un nivel ridicat de anxietate in randul
prescolarilor.

Prescolarii cu nivel ridicat de anxietate vin din familii in care existd anxietatea este traitd de
catre parinti. Vom consemna cd anxietatea este contagioasa: prescolarul resimte anxietatea
experimentata de parinti si o trimite fnapoi ca pe un ecou. Este sigur faptul cd o prescolaritate trdita
alaturi de o mama (sau un tatd, desi tatii anxiosi sunt mult mai rari) Ingrijoratd in permanentd il
predispune pe copil sa se comporte la fel.

Prescolarii cu nivel ridicat de anxietate cresc si sunt educati in familii in care relatiile intre

membrii acestora sunt conflictuale si ostile, iar parintii oferindu-le zilnic copiilor modele de
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comportament lipsit de afectiune. Vom remarca faptul ca bataia, conflictul, cearta, critica, daca sunt
permanente genereaza destructurdri ale personalitatii care pot determina instaurarea anxietati
puternice.

Prescolarii cu nivel ridicat de anxietate cresc Intr-o familie in care relatiile dintre membri sunt
dusmanoase, persista ostilitatea, ura si frustrarea, negativismul, instabilitatea emotionala.
Manifestarea indelungatd a acestor forme de comportament afectiv in familie genereaza formarea
unor trasaturi negative ale personalitatii si consolidarea acestora. Astfel, atitudinea dugmanoasa,
plind de ura si antipatie creeaza conditii pentru dezvoltarea anxietatii in prescolaritate.

Autoaprecierea la prescolari a fost studiata prin Testul ,, Scarita”.
Rezultatele pentru autoapreciere la prescolari cu diferite nivele de anxietate sunt prezentate in

figura 11.
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Fig. 11. Frecventele pentru autoapreciere la prescolarii cu diferite nivele de anxietate

Prescolarii cu nivel moderat de anxietate si cei cu nivel ridicat de anxietate prezintd frecvente
diferite pentru autoapreciere.

Prescolarii cu nivel moderat de anxietate prezintda urmatoarele frecvente pentru nivelele
autoaprecierii: 2,43% din prescolari au nivel foarte scazut al autoaprecierii, 12,19% din prescolari
prezintd nivel scazut al autoaprecierii, 36,59% din prescolari manifesta nivel adecvat al
autoaprecierii si 48,79% din prescolari exprima nivel foarte inalt al autoaprecierii.

Prescolarii cu nivel ridicat de anxietate se caracterizeaza prin urmdtoarele frecvente pentru
nivelele autoaprecierii: 8,57% din prescolari prezinta nivel foarte scazut al autoaprecierii, 4,28% din
prescolari manifesta nivel scazut al autoaprecierii, la 37,15% din prescolari intalnim nivel adecvat al
autoaprecierii si 50% din prescolari dau dovada de nivel foarte inalt al autoaprecierii.

Demersul constativ realizat ne permite sa formuldm urmatoarele concluzii: anxietatea este

foarte frecventa in randurile prescolarilor, 46,05% din prescolari manifesta nivel ridicat de anxietate.
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Evidentiem un numar mai mari de bdieti cu nivel ridicat de anxietate comparativ cu fetele. Pentru
prescolarii de diferita varsta consemnam frecvente mai mari pentru nivelul ridicat de anxietate la
prescolarii de 7 ani si prescolarii de 6 ani, fiind urmati de prescolarii de 4 ani si cei de 5 ani. in
acelasi timp atestam ca nivelul ridicat de anxietate este cel mai intens la baietii si fetele de 4 ani si de
6 ani.

Studiul determinantelor anxietatii in prescolaritate scoate in evidentd ca familia (componenta
familiei), climatul familial (situatia familiala favorabild, anxietate in familie, conflict in familie,
simtul inferioritatii si ostilitate in familie) si autoaprecierea pot conditiona anxietatea la prescolari.
Prescolarii cu anxietate ridicatd mai des sunt crescuti si educati in familiile temporar dezintegrate si
familii monoparentale. S-au stabilit interrelatii intre anxietate si situatia familialda favorabila,
anxietate in familie, conflict in familie si ostilitate in familie). Prescolarii cu anxietate ridicatd provin
dintr-o situatie familiala nefavorabila, neprielnica si dezavantajoasa, impregnata cu emotii negative,
in care unul din parinti sau chiar ambii sunt anxiosi, relatiile intre membrii familiei fiind conflictuale,
ostile, agresive, dusmanoase si pline de ura.

Prescolarii cu nivel ridicat de anxietate prezinta autoapreciere foarte Tnaltd, neadecvata.
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CZzU 159.923
Pe3rome

B cratbe MMPEACTAaBJICHBI PE3YJIbTAThl SMIIMPUICCKOr0 MUCCICAOBAHUA, HAIIPABJICHHOI'O Ha HM3y4YCHUC
BO3MO>KHOCTEH ITOCTHEKIIACCHUECKOM MOJECIU NOTEHIKAIa CaMOpC€aIn3alli JTAYHOCTH B IIPOTrHO3UPOBAHUA
npodeccHoHaNbHBIX aecTpykuwmid. [IpencTasBiena ¢popmMyna OEHKA WHTETPAIFHOTO ITOKA3aTeNs MOTeHIIAAA
caMopcajim3aluu JIMYHOCTU Ha OCHOBE TCOPCTHUCCKUX IIOJAXOI0B U KOHHGHHI/Iﬁ ITOCTHEKJIACCUYECCKHUX
MO,Z[GJ'I@IZ MMOTCHIHMAJIa caMOpcaJIin3aliluyl JINYHOCTH. HpoaHaJ'II/IBI/IpOBaHLI SMITUPHUYCCKHUC PE3YJIbTAThI, KOTOPbIC
IMOATBEPIKAAIOT BO3MOKHOCTL MCIIOJIB30BaHUSA MMOCTHEKJIACCUYECKOM MOZCIN NOTCHIIMAaIa CaMOopCain3alnun
JIMYHOCTHU JUIA MIPOrHO3UPOBAHUSA TeHILeHLIPII?I K Pa3BEPThHIBAHNUIO OIIPEACIICHHOT'O KOMILJICKCa
TICUXOJIOTHYECKUX JECTPYKIUH, KacaroIUXcs Kak MpoQecCHOHATbHOW cdepbl, Tak U JpYrux cdep
KUBHECACATCIBbHOCTU.
KaroueBbie cJ10oBa: INOTCHIIMAJI caMopcean3anuu JIMYHOCTH, HpO(l)QCCI/IOHaJ'ILHHe ACCTPYKIUH,
IMOCTHCKJIACCUYCCKAasA MOJIC/Ib IIOTCHIMAJIa caMopfaliu3anuu JIMYHOCTH, IIPOTrHO3UPOBAHUC, aABTO-3KO-
opra”usarius.
Abstract
The article presents the results of an empirical study aimed at exploring the possibilities of a post-non-
classical model of the potential for self-realization of a person in predicting professional destruction. A
formula is presented for assessing the integral indicator of the potential for self-realization of a person based
on theoretical approaches and concepts of post-non-classical models of the potential for self-realization of a
person. The empirical results are analyzed, which confirm the possibility of using a post-non-classical model
of the potential for self-realization of a person to predict trends in the development of a certain complex of
psychological destruction, relating both to the professional sphere and other spheres of life.
Key words: potential for self-realization of a person, professional destruction, post-non-classical model of the
potential for self-realization of a person, forecasting, auto-eco-organization.
Rezumat
modelului post non clasic a potentialului de autorealizare al personalitatii Tn predictia distructiilor
profesionale. Este prezentatd formula de evaluare a potentialului de autorealizare. Rezultatele empirice
obtinute confirma posibilitatea de a folosi acest model in scopul predictiei unor tendinte distructive ce tin de
activitatea profesionala dar si de alte domenii ale vietii.

Cuvinte-cheie: potential de autorealizare, predictie, modelul post non clasic de autorealizare.
54



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

AKTyanbHOCTh HcciaenoBaHusi. CoBpeMmeHHas oOpa3oBaTeNbHas TMOJUTHKA Y KpauHBI
OpUEHTUPOBaHA HA WHHOBAIIMOHHbBIE U3MEHEHHS B OpPraHu3allii 00pa30BaTeIbHOIO MPOCTPAHCTBA U
HNOJATrOTOBKY NPO(ECCHOHAIOB HOBOTO THIIA — CO3HATENBHO M CBOOOJHO OTKPBHIBAIOIIEE HOBHIC
TOPHU30HTHI COOCTBEHHOTO NMPO(ECCHOHAIBHOTO U KYJIBTYPHOTO «S1», CHOCOOHBIX K CaMOpeain3aluu
U npoeccnoHAbHO-TMYHOCTHOTO  caMmMocoBepiueHcTBoBaHus. Ilpu  sTtom,  oOpa3oBaHue
paccMaTpuBaeTCsl Kak OCHOBAa HWHTEIIEKTYaJbHOTO, TyXOBHOIO, (PU3UYECKOTO M KYJIBTYPHOTO
Pa3BUTHS IUYHOCTH, €€ YCIEIIHON COLMAIN3alui U YKOHOMUYECKOTO OJIar0COCTOsIHUS, a TaKXKe Kak
3aJI0T Pa3BUTHS TOCYAAPCTBA M OOIIECTBA, 0OBEIUHEHHOTO OOIIMMH [IEHHOCTSMH U KYJIbTypou [2].
Llenpto 0Opa3oBaHUS CTAHOBUTCS HE TOJBKO BOCHUTAHHE OTBETCTBEHHBIX TI'pa)/IaH, CIOCOOHBIX K
CO3HATENbHOMY OOIIECTBEHHOTO BHIOOpA M HANpPABIIEHUS CBOEH NEATEIbHOCTH HA MOIB3Y JIPYTUM
JIOJSIM U OOLIECTBY, HO M BCECTOPOHHEE Pa3BUTHUE YEJIOBEKA KAaK JIMYHOCTU U HAaUBBICILIEH LIEHHOCTU
obmiectBa, (OPMHUPOBAHME KOMIIETCHIMH HEOOXOAMMBIX ISl YCIEIIHOM camMopealn3aluy,
00OraIieHlI0 Ha 3TOM OCHOBE MHTEJUIEKTYAIbHOTO, IKOHOMHUYECKOTO, TBOPUYECKOTO, KYIbTYpHOTO
MOTEHIIMajda HapojJa, IMOBBIIIEHUE O00pa30BaTEIbHOIO YPOBHS TpakIaH I oOecrneueHus
YCTOMYMBOTO pa3BUTHs Y KpauHbI B LIEJIOM U €€ €BpOIecKoro BeIoOpa» [2].

CeronieHHs LEHTPOM BHHUMAaHHUS BceX 0€3 HCKIIOYEHHS 00pa30BaTENbHBIX YUPEKJIECHUN
HE3aBUCHMO OT MX HAIIPaBICHHOCTH M 00pa30BaTeNbHBIX (OpM (KIACCHUYECKUX, YACTHBIX, OUHBIX,
3a0YHBIX, BEYEPHMX, AUCTAHLMOHHBIX U T.II.) SBJISAIOTCA Npo(decCHOHAIbHbIE KOMIETEHIMU U
npodeccuoHanbHasi KOMIETEHTHOCTb BBIITYCKHUKOB.

AHanu3 JIUTEpaTypHbIX MCTOYHUKOB MOKa3al, 4ro, ecnu P. 3eep Moj KOMIETEHTHOCTBHIO
NOHHMMaeT O0O0O0OIIeHHbIe CHOCOObl AeWCTBUI, 00eCHeunBalOIUX MPOJYKTUBHOE BBIMOJIHEHUE
npodeccuonansHoi aearenbHocTd [7]. To, mo ompenenenuro C.I'. XanumoBa, KOMIETEHTHOCTb
ABIIIETCS PE3yJbTATOM OOY4YEHMs] - 3TO TpeOOBaHUS, MPEABSABISEMbIE K YPOBHIO MOJTOTOBKU
OyIyluX CHEelHaTUCTOB, OHU HE CBOJUTCS K HAOOpy KOMIIETEHIIMI U He SBIJIIETCS CyMMOW 3HaHUH,
YMEHMH, HaBBIKOB, IIOCKOJIbKY BKJIIOYaeT B ce0s ele W MOTHBAlMOHHYIO, COLMAJBHYIO U
MIOBE/ICHYECKUE COCTABJISIOLINE, XapaKTEPU3YET MHTETPUPOBAHHBIE KAadeCTBA BBITYCKHUKOB BY30B
[15]. Ho u3 Bcex ¢opM KOMIETEHIMH, KOTOpbIE HPUBOAUT aBTOpP (LIEHHOCTHO-CMBICIOBBIE,
KOMMYHHUKaTHBHbIE,  NPOQECCHOHANbHbIE,  COIHAIbHO-OPraHU3AlMOHHbIE,  COI[MAJIbHBIE U
aJlanTaliOHHOE-IIUBUIIN3AIIMOHHBIE) Hanbosiee 3HaYMMbIMU SIBJISIOTCS TPO(EeCCHOHATIBHBIE.

OpnHako, ¢ HalIe TOYKU 3pEHHUs ITOTO HEAOCTATOUHO MIPU OCTAHOBKE MPOOIEMbI PaCKpPBITHS
NOTEHIMAJa caMOpeaIn3aliy JIUYHOCTH, B YaCTHOCTHU B npodeccun. IIoToMy, 4TO CTpeMHUTEIbHBIN

pPOCT IPOU3BOJCTBA U MOTpPeOJIeHUsI 3HaHUS B MHGOPMAIMOHHOM OOIIECTBE Pa3pbIBAET CIOKHYIO
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CTPYKTYpY PEaJIbHOCTH U CTAHOBUTCS MIPUUMHON TI100aNbHOrO HeJopa3zyMeHus U Hedh(HEKTUBHOCTH
YeJI0BEYECKUX JEHCTBUIL, YTO B CBOIO OUEPE/Ib BHI3BIBAET KPU3UC COOCTBEHHOTO 3HAHMSI, M YEIOBEKa,
1 00IIeCTBA B IEJIOM.

OO1men3BecTHO, 4YTO MyTh MNPOPECCHOHATHM3AIMK M YCBOSGHUE JHMYHOCTBIO TMpodeccuu
HEU30€KHO COMPOBOXKIACTCA H3MEHEHHMSIMH B CTPYKType cyObekTa aedrenbHocTd. [loaromy,
JaHHblE HW3MEHEHHS MOTYT HOCHUTb KaK [OJIOKUTEIbHBIA XapakTep, YTO NpPOSBISETCS B
CCH3UTUBHOCTH K WHTECHCUBHOMY pa3BUTHIO KadecTB, CHOCOOCTByOmuUX 3(hdeKkTHBHOCTH
JESITEIIbHOCTH, TaK M HETATHBHBIA XapaKTep, UYTO MPOSBISICTCS B M3MEHEHUSX, aKIICHTYAIHsIX 4epT
XapakTepa, U B KpalHMX CIIydasx, pa3pylIeHUU OTICIbHBIX KOMIIOHEHTOB CTPYKTYpbI JIMYHOCTH.
OtpunarenbHasi TpyInna U3MEHEHUII MHOTUMU TICUXOJIOTaMH OMpeeNseTcss Kak npodeccuoHalIbHO
00ycioBIIeHHBIE AeCTpyKUMH [8§ u ap.]. UernoBek TepsieT MHTEpec K OKPYXKAIOIIEeH cpeie U CBOeH
paboThl, 3alMKIMBACTCS HA HETATHBHBIX MEPSKUBAHMSIX U acCleKTax NpodeCcCHOHATBLHON
NEeSTENIbHOCTH, B HEW ucYe3aeT MOTPeOHOCTh K CaMOpPa3BUTHIO, CAMOAKTyaIM3allMd U
camopeanu3alnui B Tpodeccur W BOOOIIEe B KU3HEAesITeNbHOCTU. I[IprueM BO3HUKHOBEHHE U
pasBuTHE MPOPECCHOHATBHBIX JECTPYKIUN YCHJIMBAIOT 3MOIMOHATLHOE HAIPSHKCHHE, YyBCTBO
HEYJIOBJICTBOPCHHOCTH co00l W mpodeccueli, pasHble (OPMBI TICUXOJOTHICCKONW 3allUTHI,
CTEpEOTHUNM3AIMI0  MBIIUICHUS, CHIDKAIOT  YPOBEHb  Mpo(decCHOHANBbHON  aKTHBHOCTH,
MPOU3BOJUTENILHOCTH BBITIONHEHUS ACSITETbHOCTH, HETaTUBHO BIMSIONIME Ha MPO(ECCHOHATHHYIO
MOTHBAIIUIO ¥ CUCTeMY OTHomeHui [ 1,8].

AKIICHTOM TOJKOBaHWE TIOHITHS <«IIPO()ECCHOHAIBHBIC JEeCTPYKIIMM» CTAHOBATCS -
M3MEHEHUs, pa3pylIeHus Wi aedopMaIui, KOTOPbIe MPOSBISIOTCS B MICUXOJIOTHYECKON CTPYKTYpe
JUYHOCTH, B TIpolecce MNpOoPecCHOHANBHON JAEATeIbHOCTH M, HEraTHMBHO BJIMSIONINE Ha
MIPOU3BOIUTEIIEHOCTD TPY/a, U B3aUMOJICHCTBUY C JPYTHMH YY9aCTHUKAMHU 3TOTO Tiporecca [ 1,8].

C mno3WmuM TIOCTHEKJIACCHKM Ha JTane (OPMHUPOBAHHS HOBBIX YPOBHEH OTKPBITBHIX
CUCTEM/Cpel «THIHOCTh-TIPO(GECCHOHATBbHAS JEATSILHOCTDY, IO HAIIeMy MHEHUIO TO, YTO Ka3aJIoCh
MaJIOBEPOSATHBIM B YCIOBUSX KPU3UCA MOXKET CTaTh M CTAHOBHUTCS «YMPABISIONINM MapaMeTpOM» HX
Pa3BUTHUSA - «aTTPAKTOPOM», BEAYIIUM K HEKOTOPOMY HOBOMY COCTOSIHUIO, U3MEHSIsI BO3MOXKHOCTHU U
BEPOSTHOCTH JPYTUX, TPHU ITOM OCOOYIO0 3HAYMMOCTH MPHUOOPETAET COYeTaHWE WHBAPHUAHTHOCTH U
BapHATHBHOCTH WX CAMOJBW)XCHHS KaK €IWHOTO0 pPa3HO-MHOTOMEPHOTO CHCTEMHO-CETEBOTO
MOJIMCYITHOCTHOTO II€JIOT0, KOTOPBIE PACKPBIBAIOT BPEMEHHOW Cpe3 KYIbTYpPHI, €€ CBS3b C
JTUHAMHUKON YeIOBEUYECKOM JKM3HH B IIEJIOM, POXKIASCh «3AECh U TEMephy, (OpMUPYS HACTOSIIEE U

npencTaBisisi  Oyayllee, BO3HHKAIOT CBOEOOpasHbIE  «IIPOCTPAHCTBEHHO-BPEMEHHBIE  OKHA
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camMopealM3aluy JIMYHOCTUY», (UKCUPYIOIIME T'PAHUIBl YCTOMYMBOCTH Ka)XJIOTO W3 YpPOBHEH H
TOPU30HTHI TPOTHO3UPOBAHUS UX u3MeHeHuu [10].

JIMYHOCTH HMMEET TOJIBKO MOTEHIMIO K JUIMTEJIbHOMY CaMOU3MEHEHMIO C COXPAaHEHHEM
COOCTBEHHOM IIEJIOCTHOCTH U IPOU3BOJUTEIBHOCTH B MEHSIOLIMXCS YCJIOBUSAX CaMOOPraHU3aluu
«BBITHS» W CTAaHOBJEHMS JMYHOCTU CHELMAIMCTa. JTO OYEHb CJIOXKHAasg ayTONOATHYHAs cHcTeMa
(pa3HO-MHOIOMEpPHO U Pa3HO-MHOTOYPOBHEBasl), KOTOpask HAXOAUTCA B MyJIbTU(OpPME E€IUHCTBA C
BcenenHoit u aBTO-3KO-OpraHusyercs, a €€ pa3BUTHE (TO €CTh MPOIECC KOHCTPYKTUBHBIX
TpaHchopManuii) TMPencTaeT HE CTONBKO KakK IPOLECC IOCTOSHHOTO YepeAoBaHHE MEPUOJIOB
YCTOMYMBOCTH M HEYCTOMYMBOCTH CTPYKTYPBI/IIPOLIECCOB, HO M BKIIFOYAET KOPUAOP OpraHU30BaHHON
JIe30praHu3aliy yepe3 caMOOpraHu3alliIo Xaoca U Ojarojaaps xaocy, IJie He CyLECTBYET MOHSTHUS
CTPYKTypa U CTaOUJIBHOCThH BOOOIIIE, ¥ MPOLIECCHI IPOUCXOAAT HAa KAYECTBEHHO JIpyroM ypoBHe [10].

B KkoHTekcTe CKa3aHHOTO, KOMIIETEHTHOCTh IIEJIECOO0Pa3HO paccMaTpUBaTh UMEHHO 4epes
CXOXKJIEHHE OTKPBITHIX HEIMHEHHBIX CHCTEM/Cpell pa3iMYHOrO IPOUCXOXKICHUS, KOTOpbIE
CaMOOPIaHU3YIOTCS, B TOM YHCJE <WIMYHOCTh-AEATEIbHOCTb», KOHLEHTPUPYS BHHMMaHHE HE Ha
YUTEHHBIM MPOAYKTE/CYOBEKTE€ KOTEPEHTHBIX CBS3€H MeEXIy HUMH, a Ha 3apOKICHHUM HOBOM
LEJIOCTHOCTU <«JIMYHOCTh-TIpoheccnonanay. Ilo HameMy MHEHHIO, HMEHHO XapakTep 3TOH CBS3U
BJIMSIET Ha YPOBEHb MPO(ECCHOHAIBHBIX KOMIETCHIMH U YpOBEHb KOMIETEHTHOCTH JIMYHOCTH B
LIEJIOM, @ OTCYTCTBHE OIPEACICHHOW COINIACOBAHHOCTU 3THUX CHCTEM IIPOBOLUPYET YXYALIECHUE
CaMOYYBCTBHS,  CONPOBOXKJAIOIIEecs  BO3HUKHOBEHHWEM  3MOIMOHAJIBHOTO  HANpPSDKEHMS,
OecrokoicTBa, KOH(JIMKTOB, HAPYILIEHUS TIOBEJICHNUS, B TOM YHCIIE U B IPOPECCUOHAIBHOM cdepe.

Takum 00pa3oM, aKkTyaJbHbIM CTAHOBHUTCS BOINPOC O BO3MOXHOCTH HPOTHO3UPOBAHHUS
BO3HUKHOBEHUS TMPO(ECCHOHANBHBIX JECTPYKIHMH dYepe3 OLEHHMBAaHWE YPOBHS MOTEHIMAIa
camopeaIn3aly JUYHOCTH CIIEUATUCTOB.

Hcnonb30BaHre MMOCTHEKJIACCHYECKOW MOJENIM NOTEHLHUala caMopeaju3aluu JHYHOCTU
JOTIONHSIET TPAJUIMOHHBIE TIOMCKH CBOMCTB JIMYHOCTH CHENMAJUCTa, T[OMOTaeT pellarh
OTpeNieIeHHBIH TUI MPO(eCcCHOHANBHBIX 33au (KOMIIETEHIIMHA B Y3KOM CMBICIIE) M MPEAOCTaBIAET
BO3MO>XHOCTH IPOTHO3UPOBAHUS YPOBHSI FOTOBHOCTH YEJIOBEKA K TBOPUECKOMY CaAMOU3MEHEHHIO B
MEHSIOLIMXCA YCIOBUSX B3aUMOJEHCTBUS co BceneHHONW Ha pa3HbIX YpPOBHAX (IPUPOJIHBIX,
COLIMATIbHBIX, KYJIbTYPHBIX, M OpraHU3alMid COOCTBEHHOW KH3HU B IIE€JIOM), C COXpaHEHUEM
COOCTBEHHOM IEJIOCTHOCTH M MPOU3BOAUTEIFHOCTH, B TOM 4YHCIE, B MNpo(eccHOHANbHOM

JACATCIIbHOCTH.
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Ilon noTeHHMaIOM camMoOpealu3alMd JMYHOCTH Mbl IOHMMAaeM pPa3HO-MHOIOMEPHYIO
OMEP/DKCHTHYI0  ayTOIIOATHUYHYI) XapaKTEPUCTHUKY YEIOBEKa, KaK CIOXKHOW HEJIMHEHHOU
MOJIMCYIIHOCTH IIETIOCTHOCTH, KOTOpash OOBEIMHSET pEeCypChl, pe3epBbl M HHIUBUAYaJIbHBIE
BO3MO>XHOCTH CaMOpPEaJU3alUU CHUJIBHOTO <«SI» JMYHOCTH Ha Pa3HBIX YPOBHSX UX IPOSIBICHHUS, C
COXpaHEHHEM COOCTBEHHOW YHHMKAJIbHOCTH U CO3HATEJIbHOM MPOU3BOAUTEILHOCTH, CYLIECTBOBAHHE
KOTOPbIX OKa3blBAE€T CHHEpreTHueckuil 3(Qexkr B3auMOAEHCTBHsS TEHAECHUUH YCTOHYMBOCTHU-
U3MEHUYMBOCTH, U SIBISETCA pE3YJbTaTOM IIPOLECCOB AaBTO-3KO-OPraHM3allMM M  CU3UTHH,
CaMOaKTyalM3alMd U  CaMOTPaHCICHJICHIUH, WHAUBUAYAJIN3ALHH, u CyOBEKTHOTO
CaMOOIIPENEJICHNs], CaMOpEeaIn3allMd ¥ ONpPEIMEYMBAHMS CYIIHOCTHBIX CHJI, B YaCTHOCTH B
npodeccuoHaIbHOM cepe, Kak IMPOLECcC YCTAaHOBJICHHUS KOTE€PEHTHBIX MOHO-, MOJHM- U TpaHC-
B3aMMOCBSI3ei MeX Ty QYHKIIMSIMH U CBOMCTBaMu 4esoBeka [11].

Heabio IMIIUPHYECKOT0 HCCJIeJOBAHMS CTaJlo U3y4eHue BO3MO>KHOCTEH
IIOCTHEKJIACCUYECKONM MOJENM NOTEHLHala CaMOpeaJiM3allid JMYHOCTH B IPOTHO3UPOBAHUU
npo¢eCCHOHATIBHBIX AECTPYKLUIL.

B wuccnenoBaHMM TpUHSAIM  yyacTHE ACHHUPAHThl, MAarucTpaHThl ['ocynapCTBEHHOTO
yupexjaeHuss  «lOKHOyKpauHCKMH  HAIMOHAJbHBIA  NEAArorM4ecKuil  YHUBEPCUTET HMEHU
K. . Ymmuckoro» n HanuonansHOro Omecckoro MEAMIIMHCKOTO YHUBEPCUTETA B KoaudecTtse 80
yeroBek B Bo3pacTe oT 30 mo 50 ner. B paGore mcnonb3oBanachk cucTeMa METOJOB U MPOLEYP
NoJlyueHus: U 00pabOTKM JAaHHBIX, KOTOpas BKIIIOYWIIA JAMArHOCTUYECKUe: HalnrofeHue, Oecenpl,
TECTUPOBAHUE; METO/Ibl aHAIM3a U 0OPAOOTKH IMIMPUYECKUX JTAHHBIX (METOJ «acoBy, «IIpoduiueii»)
U CTaTUCTUYECKHE C UCIIOJIb30BaHUEM KOMITbIoTepHOM mporpammbl SPSS 21.64 for Windows.

B smnmpuyeckoM wHccieoBaHUU MPO(ECCHOHANBHYIO J1eSTeNbHOCT/TMYHOCTH/()eHOMEHBI
JMYHOCTH (B TOM UHCJI€ KOMIETEHIIMH U KOMIIETEHTHOCTh B II€JIOM) OBLJIO PAaCCMOTPEHO C MO3UIINU
KOHIIETITYaJIbHBIX MOJIEIIEH, MIPEIIOKEHHBIX . B. EpmoBoii-babenko «uemnoe B
1IEeJIOM»/ «HEJTMHEHHOE IIeJI0€ B HEJIMHEWHOM IieJioM» [6]. YPOBHHM MOTEHIIMAIa camopeaTn3aiiu
JUYHOCTH HCCIENOBAINCH C MCIOJIb30BAHUEM IIOCTHEKIACCUYECKOM MOJENM IMOTEHLHaNa
camMopeaiM3aluy JUYHOCTH, aBTOpckoi meroaukoil «UIICJI», paspaborannoit H. B. Kpusuosoit
[11]. MaremaTrnueckoe MOJICIUPOBAHWE KOMIIOHEHTOB IIOTEHIIMAIA CaMOpEaTu3alii JIMIHOCTH
OCYIIECTBIISJIOCH C IOMOIIBI0 CTaHIAPTU3UPOBAHHBIX MeToAuk: «Tect camoakTyanu3anuu
muanoctiy (JI. S.Tosman u nap.) [12], «KonctpyktuBHOCTH MoTHBammu» (A. I1. Enucees) [5],
«Metoauka ~ HM3y4eHHsS ~ OCOOCHHOCTEH  MpOSIBIEHHS ~ HMHHOBALIMOHHOTO  IOTCHLMAJIA»

(FO. A. Bnacenko) [3], «OmnpocHuk mpodeccuoHanbHbIXx npennouteruin» (. Xommanmg) [9],
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«OnpoCcHUK OTpeAeNIeHHs] TOMUHUpPYIoIero nHCTuHKTay (B. W. 'apOy3oB) [13], «MHauBuayaIsHO-
tumnonorudeckuit onpocHuk (JI. M. Cobuuk) [14], «HyBcTBUTenpHOCTH K Kpu3ucy» (T. JI. AzapHux,
N. M. TuprumnukoB) [4]. «CniocoOHocTs camoymnpasiienus» (H. M. Ileiicaxo u npyrue) [13].

Jlnst u3ydeHust 0COOCHHOCTEH NpOQecCCHOHATBHBIX JECTPYKIUI B rpynmax pecrnoHICHTOB,
npuBiiedeH «TecT-onpoCHUK JMAarHOCTUKK TIOKa3aTellel MepexuBaHus MpoQeccCHOHAIBHOTIO
kpuzuca» (IIIIK), aBtoper O. Il. CannukoBa, U. B. bpeiaza [1]. JuarnHoctuka moka3zaTenei
po(hecCHOHANBHOM KpHU3Uca BKIIIOUAET CUCTEMY MHJMKATOPOB (YTBEPXKIACHUI), HANPaBIECHHBIX Ha
BBISIBIICHHE TPO(ECCHOHANBHBIX JECTPYKIUH, KOTOPHIC SBISIOTCS NPOSBICHUSMH KpH3HCa Y
UCIBITYEMbIX, 3aHUMAIOIMIUXCS TpodecCHOHANbHONU JesTenbHOCThI0. Bcee wunmukaropsl (160
YTBEPKACHUI ), CTPYIIIIUPOBAHKI B 16 1IKam (MmapaMeTpoB), KOTOPbIE 00pa3yIOT YEThIPE CTPYKTYPHBIX
Omoka. IlepBblii ONOK JMArHOCTUPYET OCOOCHHOCTH SMOLMOHAIBHBIX IEPEKHBAHUN, B HETO
BKJIIOUEHBI cienyromue mkansl: Ob (3monuoHanbHOe OecnokoiictBo), OH (sMoumoHanbHOE
Hanpspkenue), D1 (amounoHanbHbIe JecTpyKiun), OB (amonmonansHoe BeIropanue). Bropoii 610k
BbIsiBIsieT oTHomeHue auuHoctu: OC (otHomeHue k cebe), OIl (oTHomeHme Kk cebe Kak K
npodeccuonany), O]l (orHomenue k apyrum mogsiM), OK (ornomenue k komieram), OT
(otHOMIEHUE K Tpyny), Ond (oTHOMmIEHUE K cBoel npodeccun), Ob (oTHomeHue k Oynymemy), OIb
(oTHOmIEHWE K TpodeccHoHaTbHOMY Oyaymiemy). Tpertwii OmOK u3y4aeT OCOOEHHOCTH
JIECTPYKTUBHOTO TOBeAeHUsA. B naHHBI Osiok Bomwm ciepyromme mkaisl: [1 (ocobeHHOCTH
noBe/ieHns B noBcenHeBHOM xwu3HM), IIII (mpodeccronanbHoe mnoBeneHue). YerBepThblil 010K
HaIpaBJIeH Ha U3y4YeHHE CaMOYyBCTBHs IpodeccuoHala, B HEro BOLUIM cleayromue mkaiabsl: Cam
(obmee camouysctBHe), [Icam (mpodeccroHanbHOE cCaMOYyBCTBHE).

Pe3syabTaThl M uX HHTepnperanus. B pesynpraTe QakTopuzalud MaTPHIBl JaHHBIX,
KOTOpBIE€ BBIOpAHBI IS MCCIIETOBAHUS COCTABIISIIOIIMX KOMIIOHEHTOB MOTEHI[MAJIa caMopealin3alun
JIMYHOCTH, MOJy4YeHa OUNOosipHas oJHO(QaKTOpHAs MOJIEb MOTEHIIMAIa caMOpean3aliy JUYHOCTH
cnenuanucToB. B mMozens mo 3HauMMOCTH (DaKTOPHOTO Beca BOILUIM TaKUE COCTaBISIOLIUE, KaK:
«pecypebl  camoaktyanuzauun» (L=0,710), «pecypcbl ncuxomormueckoit 3penoctu» (L=0,615),
«pecypebl  camomenemkMenTay (L=0,481), «0a3oBble sK3ucTeHIMATIbHBIE pecypcb» (L=0,341),
«pecypcenl yeroitunBoctn» (L=-0,455).

OOpamiaer BHUMaHHe TOT (aKT, YTO PECYpChl YCTOMYMBOCTH BOLUIM C OTPULIATEIBHOMN
(dakTOpHON HArpy3kKoi, a 3HAUEHHUS I[OKa3aTeJe pecypcoB CyOBEKTHOIO CaMOOIpeeIeHus,
MHHOBAIIMOHHBIX PECYPCOB M PECYPCOB CHHEPTUHU BOOOIIE HE BOLUIM (CTATUCTHYECKU HE 3HAYMMBIC

(dhaKTOpHBIC HATPY3KH).
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JlanpHeie MaTeMaTU4ecKUe pacyeThl MPEIOCTaBMIIM BO3MOXKHOCTH BBIBECTH (HOPMYITY
OLICHKM MHTETPAJIbHOrO II0Ka3aTeasl NOTEHIMAJIa CaMOpEaM3aluyd JUYHOCTH, KOTOpas HMMEET
CIEAYIOLIMNA BU:

HUIcJ=0,710 * PCA + 0,615 * PII3 + 0,481 * PCM + 0,341 * BIP - 0,455 * PY;

rae UIICJI - uHTEerpanbHblid MOKa3aTeab MOTEHIMaNa camopeanu3anuu jJuuHoctu, PCA -
pecypcel  camoakTyanm3anuu PII3 - pecypebl ncuxosorudeckoi 3penoct, PCM - pecypcel
camoMeHekMeHTa, bOP - 6a3oBble aK3HUCTEHLIMANbHBIE pecypchl, PY - pecypchl ycTOHYMBOCTH.

Pesynbrarel MmaTemaruueckoit cratuctuku (p = 0,022; df = 1, koadppumment Kaitzep-Meiiep-
Onkuna oueHku aaekBaTHocTu BbiOOpku PES = 0,50, tect cdepuunoctu baptiera y2 = 5,235)
MO3BOJISIIOT ~ YTBEPXKAATh, YTO HCIOJb30BAHME HHTErPAJIbHOIO  [OKa3aTeias  IMOTEHIMana
camopean3aly JUYHOCTH CIIEHUAINCTOB C TAKOU CTPYKTYPOM SIBIISIETCS JOITYCTHUMBbIM.

AHanu3 NCUXOJIOTMYECKOTO COJEPXAHUS COCTABJSIOUIMX I0KAa3aj, 4TO B camopealu3aluu
JUYHOCTH BAXKHYIO POJIb UTPAIOT PECYPCHI aBTO-IKO-OpTraHU3aI1H.

[Ipennoxxennas Gopmyna pacyeTa HHTETPALHOTO MOKA3aTeNs MOTEHIIMANA caMOpeanu3aluu
JUYHOCTH TIPEJOCTAaBMIIa BO3MOXKHOCTH DSMIIMPUYECKH BBISIBUTH TPH TPYIIBI PECIOHEHTOB,
KOTOpBIE€ OTINYAIUCH 110 MAKCUMAaJIbHBIM 3HaueHusM (rpynna «AC +»), MUHUMaJIbHBIM 3HAYEHUSIM
(rpynma «AC -») u cpeqauM 3HadeHusM (rpynna «AC cp») MHTErpajIbHOTOo MOKa3aTels MOTeHIInaIa
camopeanu3aly JUYHOCTH, CIIOCOOHOW K aBTO-’KO-OpraHu3anuu. B mepByio rpymmy Bomnuwio 26
PECIOHJIEHTOB, BO BTOpPYIO 35 pECHOHIIEHTOB, B TpeTbio 19 pecnonaeHtoB. B nanpHeimem
MCCJIEIOBAHUH aHATU3UPOBAIIUCH PE3YIIHTATHI TOJIBKO MEPBBIX JABYX TPYIII.

Ha pucynke 1, mpegocraBieHsl mpo(uiu BbIpaXEHHOCTH ToKa3aTenel mpodeccnoHanbHbIX

JECTPYKIUH TPy PECIIOHIEHTOB, KOTOPHIE UCCIETYIOTCS.
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[MokasaTein NpodeccUOHaNbHbBIX AECTPYKLUN

Puc. 1. Tlpopwnu pacrpenesneHuss IMokazaTeneil mNpopecCHOHATbHBIX AECTPYKIMHA B
UCCJIEyEMBIX IPYyIIaxX PECIOHICHTOB

[Tpumeuanue: 1) rpynma AC+H+ - pecHOHIEHTHl C BBICOKMMH 3HAYCHUSMHU IOKa3aTels
MOTEHIMAJa CaMOpean3alui JTUIHOCTH, Tpynna AC - - peCnOHIEHTHl C HU3KUMHU 3HAYCHHSIMU
nokaszareist TOTEHIMana caMopealu3alii JIMYHOCTH; 2) TOKazaTelu MpodecCHOHATbHBIX
nectpykiuii: Db  (samormoHanbHOE OecnokoiicTBO), DOH (3MmonmoHanesHOe HampsikeHue), 1
(oMo1OHaIbHBIE AecTpykiuu), OB (sMonmonansHOe Bhiropanue), OC (otHomeHue k cebe), Ol
(oTHOLIEHUE K ceOe kak Kk npodeccuonany), O/l (orHomenue k apyrum aoasam), OK (oTHomeHue k
koyuteram), OT (oTHOomeHue K Tpyay), Ond (oTHOmEHUe K cBoel npodeccun), Ob (oTHOIIEHHE K
oynymemy), OIlb (oTHomEeHHEe K nmpodeccuoHabHOMY Oyaymiemy), I1 (ocobeHHOCTH MOBeneHUS B
noBcenHeBHOM xu3HM), [I1 (mpodeccuonanbuoe nosenenue), Cam (oduee camouyBcTBue), [lcam
(mpoeccroHaIbHOE CAaMOYYBCTBHE).

BusyanbpHblii aHanu3 W 3HaueHus t-kputepus CThIOACHTa Jald BO3MOXKHOCTH BBISBHUTH

cratructuyeckue (Ha ypoHe p<0.01; p<0.05 mocToBepHOCTH) W MHAUBUAYATHHO-TICUXOJIOTHYECKHE
pasnuuus okasaresuei npodeccuoHaIbHBIX JECTPYKIUU PECIIOHIEHTOB, UCCIETYEMbIX TPYIII.

IIpu paccmoTpeHnn TpauuecKux H300paskeHUH MpencTaBleHHBIX Mpoduiieil HalmronaeMm,
YTO MOYTH BCE MMOKa3aTeNu NMpo(ecCHOHANBHBIX AeCTPYKIH (KpoMe nokazatesss OC — OTHOILIeHHe K
cebe) rpynmbl AC- HaxomaTcsl BBINIE CpeIHEW TWHWUU psaa, B rpymmne AC+ - Hao0OpoT, HUKE

cpenneit nuHuM psga (kpome mokazareneit OT — orHomenwe k Tpyay, Ob — oTHomeHme k
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oynymemy, I1 — moBenenue, Il — npodeccrnonansHoe nosenenue, Ilcam — mpodeccuonambHOE
CaMOYYBCTBHE).

CraTHCTUYECKH JIOCTOBEPHBIC pa3NUuusi OOHAPYKEHBI MEXAYy BCEMHU OJHOMMEHHBIMU
NoKa3aTes MU MPO(ECCHOHATIBHBIX JECTPYKLUI B IPYIMIIAaX, KOTOPBIE aHATH3UPYIOTCS.

Jpyrumu cioBamu, HauOosiee sipko NnpodeccHOHalbHas ACCTPYKLUS BbIpak€Ha B IpyIIe
PECIIOHJIEHTOB C HU3KMM 3HAa4€HUEM YpPOBHs IOTEHLMala caMmopeanu3auuu jauuHoctd (AC-). B
JAHHOW TpyNIe BBICOKME 3HAUYEHUS B OJOKE HMOLMOHAIBHBIX IE€PEKUBAHUN BBISBIEHBI 110
nokasarento OH, KOTopelil XapakTepu3yeT 3MOLMOHAJIBbHBIN Hakal, HallpshDKeHUE, MepeKuBaeMble
JUYHOCTBIO «37leCb M cedyac»; B OJIOKe CHUCTeMbl OTHOWIEHMH — mo mnokazaremo O,
XapaKTepU3yIOIUH HeraTUBHOE, MPEB3ITOE, OCKOPOUTENIbHOE, BPaX/AeOHOE OTHOLIEHUE K JPYTUM
JTOJAM; B OJIOKE cHCTEMbl OTHOLIEHHM K Tpyay — no nokaszatensM OT u Omp, ykasbiBarolue Ha
HEraTHBHOE, PaBHOMYILHOE, pa3paX€HHOE, HEYJOBIETBOPEHHOE OTHOILIEHUE K TPyAy BOOOILE, U K
npodecCHOHATIBHOMY, B YACTHOCTH; B OJIOKE CHCTEMbl OTHOLICHMH K OyaylieMy — IO MOKa3aTesto
OBb, xapakTepu3yrolleMy pa3odapoBaHue, 6ecrepCleKTUBHOCTh, OTCYTCTBUE CMBICIIA B IOCTPOECHUU
JKU3HEHHBIX Leled M 3a7ay Ha Oyayuiee; B IOBEJEHYECKOM Osioke — 1o mnokaszatento I,
YKa3bIBAIOLIEMy Ha HEaJeKBaTHOE OTHOCHUTEIbHO CHUTYallMd TIOBEJCHHE, JECTPYKTHBHO-
paspyliaoliee MoBeAeHne, KOTOPOe 3aMeyaroT OKpYyKaroliue Troau (OIn3Kue, Apy3bs, 3HAaKOMbIE U
T.J1.); B OJIOKE CHCTEMBl IICHXOCOMaTHYECKOT0 CaMOUYyBCTBMS — MO Tmokazatento [lcam,
XapaKTepU3YIOIIET0  COCTOSIHUE  370pOBbsl, MNpPOSBIEHHE U  OOOCTPEHHE  XPOHUYECKHX
«1rpodeccuoHaNbHBIX 3a00JIEBAHUI».

B rpynme pecnoHIEHTOB C BBICOKMM 3HAYEHHEM YPOBHS IOTEHIMAla CaMOpealu3allun
muyHocTH (AC+) JHecTpyKTHBHBIX NpPOSIBICHUH He BBIBICHO. Bce 3HaueHus mokasarenen
po(hecCHOHANBHBIX JAECTPYKIMIA HAXOJATCS HIKE CpeHel apudMeTHUecKor JTUHUM Psia, U JIaxe
HeOobIIMe OTKIOHeHus nokaszareneit OT — otHomenue k Tpyny, Ob — oTHomenue k Oynymemy, I1
— nosenenue, [1I1 — npodeccuonanbHoe nosenenue, [lcam — npodeccuoHanbHOE CaMOYYBCTBHE OT
HEE, XapaKTepU3yeT JUIIb NIPEAEIb] JUana3oHa MaTEMaTHUECKON HOPMBI.

Takum oOpa3oM, aHAIN3 MOJIYYEHHBIX PE3yJIbTaTOB MOKAa3all, YTO BEPOSATHOCTH MPOSBICHUN
JNECTPYKTUBHBIX TEHACHIHUH Yy PECMOHJEHTOB C HU3KMM YPOBHEM IMOTEHIIMAaja caMmopealu3aluu
auaHocTH rpynnsl (AC-) Bbllle, YeM Yy pECHOHJIEHTOB C BBICOKMM YpOBHEM IOTEHIMala
camopeanu3anuu JuuHoctu rpynnsl (AC+). Bee 310 ykas3pIBaeT Ha TO, YTO Y PECIOHJEHTOB MEPBOI
IpymnIbl HaOIIOAAI0TCS MPOSBICHUS COLMAIBHO-TICUXOJIOTHUECKON J1e3aIanTaliy, 3aTparuBaromme

Bce cdepbl JUYHOCTH (IPMOIIMOHAIBHYIO, CHCTEMY OTHOIICHHH, TIOBEACHUS | 3JI0POBbBS),
62



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

MOBBILIAETCS TOPOT YYBCTBUTEILHOCTH K MEPEKUBAHUIO KPU3HCHBIX COCTOSIHHM. Y PECIOHIEHTOB
BTOPOIl TPYIIIbI JAHHBIE TPU3HAKU OTCYTCTBYIOT, YTO MOXKET YKa3bIBaTh HA UX CIIOCOOHOCTH K aBTO-
9KO-OpPraHu3allid B W3MCHSIOIIUXCS YCIOBHSX MNPO(ECCHOHANBLHOW JEATEIBHOCTH, KOTOpas
MOBBIIIACT KOHCTPYKTUBHYIO POJIb PECYpPCOB CaMOpeaHM3alliil YeIOBEKa, CHUXKAs BEPOSITHOCTh
pa3BepThIBaHUSA TEHICHIMM K  OOLIENCHUXOJIOTUYECKUM U JMYHOCTHO-MIPO(ecCHOHATbHBIM
NECTPYKIUSAM B CJHOXKHUBUIMXCA  YCJIOBHUAX  JKU3HENEATEIbHOCTH, K  IEPEKUBAHUIO
po(heCcCHOHATTLHOTO, ICUXO0JIOTHYEeCKOT0 KPpU3Hnca.

BoiBoabI:

1. Pazpaborana u anpoOupoBaHa ¢popMyiia OLIEHKH MHTErpajibHOro MOKa3aTeNs MOTeHIHana
camMopealu3aly  JUYHOCTM HAa  OCHOBE  TEOPETHMYECKMX  TMOAXOAOB W  KOHIEMIUN
MTOCTHEKJIACCUYECKHIX MOJICIICH MMOTCHIIMAIA CAMOPEATU3alliy JIMYHOCTH.

2. Tlomy4eHHBIE SMITMPUYCCKHUE PE3YJIbTAThI MOATBEPKIAIOT BO3MOXKHOCTh HCIOJB30BAHUS
MOCTHEKJIACCUYECKOW MOJIeNH TMOTEeHIMala CaMOpealu3aldyd JHUYHOCTU Ui MPOTHO3UPOBAHUS
TEHACHIMIA K Pa3BEPTHIBAHUIO OMPEICICHHOTO KOMILJIEKCA TICUXOJOTHYECKUX JECTPYKIIHA,
Kacaromuxcs Kak IpoeCCUOHATBHOM c(hepsl, TaK U IPYTuX chep KU3HEICATSIILHOCTH.

3. BbIABIEHBI CTAaTUCTUYECKH JIOCTOBEPHBIC pa3u4Ms B TPYIIAX PECIOHICHTOB,
pa3IMyaroIuXcs M0 3HAYCHUIO MHTErPaIbHOTO MOKa3aTesl MOTeHIHAala caMOpeann3alui THYHOCTH.
Tak, HU3KME 3HA4YeHHWs TOKa3aTels TMOTEHIMala caMOpeau3aliy JIMYHOCTH TMOBBIIIAIOT
BEPOSTHOCTh TIPOSIBJICHHUSI KOMIUIEKCa TMPO(PECCHOHAIBHBIX JECTPYKIMH JHYHOCTH. BbICOKMe
3HQUEHHUs I[IOKaszareis TOTEHIMala CaMOpeaTu3allid JIMYHOCTH TIOBBINIAIOT  BEPOSTHOCTH
NPOSIBIIEHUS ~ CIOCOOHOCTH K aBTO-9KO-OpPTaHU3allid B W3MEHSIOMIMXCS  YCIOBHSIX
npohecCHOHATBEHOM NeSTebHOCTH.

4. TpencraBieHHBIC YMIUPHYECKUE PE3YIbTAThl 3aTPAruBalOT HEOOJBIIION CIIEKTP MPOOIEMBI
U3YYCHHS  TOTCHIMAa  CaMOpeall3allid  JIMYHOCTH-TIpodeccrHoHaa. [TepcrieKTHBHBIM
HAIPaBIICHUEM JaTbHEN X HCCIIEIOBAHU I CUHATAEM CO3aHHE MPOTrHOCTUYECKOU
MICUXOANATHOCTUYECKON METOJUKHU OLIEHWBAHUS YPOBHS PECYPCHOCTH JIMYHOCTH CIICIHUAJIHCTOB,
KOTOPBIE TIOBBIIIAIOT €€ KOMIIETEHTHOCTh M 00ECIIEUNBAIOT €€ YCTOMYMBOCTh K MPO(PECCHOHATBHBIM
JECTPYKITUSAM U JITYHOCTHOTO CTOPAHUS B YCIOBHSIX KPU3HCA.
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DEZVOLTAREA INTELIGENTEI SOCIALE iN ADOLESCENTA
THE DEVELOPMENT OF SOCIAL INTELLIGENCE IN ADOLESCENCE
Platon Inga, drd UPS ,,Jon Creanga”

CZU 316.6-053.6
Rezumat

Studiului privind dezvoltarea inteligentei sociale in perioada adolescentei timpurii este realizat pentru
a aduce plus valoare la cunoasterea si intelegerea functionarii si adaptarii eficiente a tinerei generatii in
obtinerea performantilor comportamentale in contextul tendintelor de schimbare si modernizare a mediului
social.

In acest articol ne vom focusa atentia in a argumenta importanta inteligentei sociale in obtinerea
performantei si succesului 1n viata, reflectand rezultatele obtinute privind nivelul de dezvoltare a inteligentei
sociale la adolescenti.

In cadrul experimentului de constatare au participat 220 de adolescenti cu varsta cuprinsa intre 14-17
ani, varsta medie, fiind de 15,4 ani. Pentru identificarea nivelului de dezvoltare a inteligentei sociale al
adolescentilor a fost utilizatd metoda - Bateria de teste a inteligentd sociala dupa Guilford, J. si Sullivan, care
testeazd patru aptitudini de cunoastere a comportamentelor celorlalti (adicd aptitudinile de a intelege
gandurile, sentimentele si intentiile altor persoane), reflectand si nivelul general al inteligentei sociale. Datele
studiului pe care l-am realizat au evidentiat ca adolescentii cercetati prezinta nivelul sub mediu de dezvoltare
al inteligentei sociale ceea ce determind necesitatea aplicarii unui program de interventie psihologica pentru a
optimiza aceasta facultate intelectuala.

Cuvintele cheie: inteligenta sociala, adolescentd timpurie, comportament uman, relatii interpersonale,
performanta sociala, integrare si adaptare sociala.

Abstract

The study on the development of social intelligence during early adolescence is carried out to add value to the
knowledge and understanding of the efficient functioning and adaptation of the young generation in obtaining
the behavioral performances in the context of the trends of change and modernization of the social
environment. In this article, we will focus our attention on justifying the importance of social intelligence in
achieving performance and success in life, while also reflecting the results obtained on the level of
development of adolescents’ social intelligence. Within the findings of the experiment, participated 220
adolescents, aged between 14 and 17 years, the average age being 15.4 years old. To identify the level of
development of adolescents' social intelligence, the used method was the test battery of social intelligence
according to Guilford, J. and Sullivan, which tests four skills of others behaviors cognition (i.e. the ability to
understand other people's thoughts, feelings, and intentions), also reflecting the general level of social
intelligence. The conducted study data showed that the surveyed adolescents have a below-average level of
social intelligence development, which determines the necessity of applying a psychological intervention
program to optimize this intellectual faculty.

Key words: social intelligence, early adolescence, human behavior, interpersonal relationships, social
performance, social integration and adaptation.
Introducere

In contextul avalansei aproape sufocante de progrese tehnologice, emancipare sociala si o

lume a globalizarii este nevoie de a forma personalitati cu un comportament flexibil si deschis spre
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schimbare pentru a tine pasul megatendintelor caracteristice societatii contemporane care isi lasa
aparenta si contureaza viitorul generatii in crestere. In acest sens, calitatea si structura relatiile
sociale sunt o componentd nepretuitd a vietii unei persoanei care contribui la Tmbunatatirea
indicatorilor de sanatate fizica si psihica, la performanta academica si sociald, sporeste “starea de
bine” a persoanei Ceea Ce impacteaza si longevitatea la varsta adulta[15; 4; 2; 12].

Cercetatorii au ajuns la concluzia ca cresterea calitatii si a numarului de relatii poate atenua
potentialul de aparitic a acestor probleme negative legate de sanatate si ar putea preveni aparitia
depresie (Faust et al., 1985), anxietatei sociale (La Greca si Lopez, 1998), trdirea sentimentului de
singuratate, gol interelational si idei suicidale (Bonanno si Hymel, 2010). (Plamadeala V., 2018;
Bonanno si Hymel, 2010; Erskine, 1995) [5; 9; 11; 2; 3].

Cand nevoile relationale nu sunt satisfacute nevoia devine mai intensd §i este traita
fenomenologic ca un dor, gol, singuratate saciitoare, sau o nevoie urgentd insofitd adeseori cu
nervozitate. Nevoile relationale sunt nevoi unice pentru contactul interpersonal (Erskine, 1995), sunt
elemente esentiale care ridica calitatea vietii si prezinta un sens al interrelatiei personale. Absenta
continud a nevoilor relationale se poate manifesta ca frustrare, agresiune sau manie [3].

Asa cum se cunoaste din cercetari, inteligenta sociala se face responsabild pentru dezvoltarea
si mentinerea relatiilor sociale constructive si eficiente, care dupa cum am argumentat mai devreme
sunt direct legate de sanatatea mentala si fizicd a individului.

De-a lungul timpului, teoreticieni si psihologii au catalogat in moduri variate conceptul de
inteligenta sociald, avand un parcurs foarte contradictoriu in definirea si acceptarea sa ca construct
distinct in psihologie. Au fost generate si testate diverse ipoteze, pana la modificari si rafinari
succesive, pe masurd ce cadrul teoretic al conceptului de inteligentd sociald s-a maturizat. Insa,
cercetdtorii ce au fost preocupati de studiul privind inteligenta sociald au incepand cu psihologul
american Thorndike E. L. (1920), care a introdus termenul de “Inteligenta sociala”, au considerat-0
abilitatea specificd, atribuind-o cunoasterii si intelegerii relatiilor interpersonale eficiente.

Thorndike E. L. (1920) - asigura o interactiune reusita cu oamenii. ; Moss RA.(1927) si Hunt
T. (1928), Wechsler D. (1958) - usurinta de a te intelege cu oamenii; Strang (1933, 1930),Wedeck
(1947), Wechsler (1958), - sensibilitatea la stimulii si indiciile sociale, introspectie in dispozitia
celorlalti, circuit al temperamentelor si personalitatilor indivizilor; capacitatea de relationare,
cunostintele interpersonale; Vernon P.E. (1933) - intelegerea starilor si trasaturilor altor persoane;

Wedeck J. (1947) - aptitudinea de a evalua corect sentimentele, dispozitiile si motivatiile altora;
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Keating D.K. (1978), Ford M.E. Tisak M.S. (1983) - functionarea sociala eficientd; Barners M.L. si
Sternberg R. J. (1989) - aptitudine de a decoda indicii nonverbale; Marlowe H.A. (1986) — empatie;
Ymakos JI. B. (2003), Ymaunckuii JL.U. (1980), Termo b.M. (1985) - cu gandirea practica;
baumanosa H.B., Cradypuna H.A. (1985) - capacitatea de a rezolva practic sarcinile de comunicare,

Joy Paul Guilford (1967) - un sistem de capacitati intelectuale care nu depind de factorul inteligentei
generale si sant legate, in primul rdnd, de cunoasterea informatiei comportamentale; Goleman D.
(2007), mentioneaza ca inteligenta sociala nu este una pur cognitiva, fiind definitd prin cunoastere
sociala si facilitare sociald; Cantor si Kihlstrom (2000) - un repertoriu distinct de cunostinte folosite
in rezolvarea de probleme sociale; H.J. Eysenck (1995) - adaptarea individului la exigentele
societdtii; R. Selman, KOxanunoBa A. JI. (1984), mentionau despre formarea inteligentei sociale in
contextul socializarii persoanei; Gordon W. Allport (1937), a pus inteligenta sociala in concordanta
Cu capacitatea de a-si exprima rapid, aproape automat, parerca despre persoand, de a pronostica
intersubiective a individului, capacitatea stabila de a se intelege pe sine, precum si pe alte persoane,
relatiile dintre acestea si de a prognoza evenimentele interpersonale [14; 10; 27;26; 25; 18; 19; 6; 8;
17; 23; 28; 1; 20].

Muxaiinosa E.C. (1990, 1996) considera ca inteligenta sociald asigura intelegerea faptelor si
actiunilor persoanelor, intelegerea produsului verbal al persoanei, precum si a reactiilor non-verbale
ale acesteia (mimicii, gesturilor, pozelor) [24].

in opinia Kyzmpssiesa H.A. (1995), inteligenta sociala este capacitatea de a rezolva probleme
la nivelul subiect — subiect, fiind drept aptitudine pentru operatiile logice, mentale, al caror obiect
sant procesele interactiunii interpersonale [22]

Ilie (Petrescu) Magdalena (2011) - ansamblu de cunostinte pe care trebuie sa le posede o
persoana despre strategiile si stilurile de interactiune, dar si constientizarea situatiilor si dinamica
sociala care le guverneaza [7].

Cercetatoarea Zirkel S. (2011) - model de personalitate si de comportament individual in
care se presupune cd oamenii se cunosc pe ei si lumea sociala in care traiesc [16, p.31].

Bar-On R. (2011), integrand inteligenta sociald si emotionald mentioneaza ca ,,...inteligenta
emotionald si sociald este un sir multifactorial de aptitudini emotionale, personale si sociale
intercorelate, care ne influenteaza capacitatea generald de a face fata intr-un mod activ si eficient

solicitarilor si presiunilor cotidiene” [13, p.375].
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Ca urmare a examindrii teoretice a cercetarilor in scopul unificarii si determindrii unei
definiri ce ar integra componentele si functiile obiectului de cercetare am adaptat urmatoarea
definitie a inteligentei sociale: Inteligenta sociala este un construct multidimensional si integru,
determinat de un complex de abilitati cognitive, sociale, comportamentale, comunicationale si
trasaturi personale, care tind sa regleze relatiile interpersonale, sa asigure adaptarea sociala ce se
exprima in manifestarea performantelor individuale pentru atingerea obiectivelor proprii.

Prin urmare, capacitatea de a stabili relatii constructive si eficiente de care se face
responsabild inteligenta sociald a individului devin o prerogativa n contextul schimbarilor societatii
moderne, ritmului accelerat de restructurarea cadrului familial, social si educational.

Astfel, initiind cercetarea studiului privind dezvoltarea inteligentei sociale am considerat
oportun si justificat realizarea acestuia pentru varsta de adolescentd. In opinia noastrd, anume
perioada adolescentina este cea mai sensibild la elaborarea unor noi stiluri de interactiune cu sine
insusi si cu societatea. La varsta adolescentei are loc tranzitia de la tipul de relatii adult - copil
specific copilariei la un tip de relatii calitativ nou specific comunicarii adultilor. Croindu-si drumul
spre maturitate, adolescentul descopera diferentele de sine si incepe sa distinga atitudinea fata de
sine ca fata de copil si atitudinea fatd de sine ca fatia de adult. In aceastd perioada adolescentul
constientizeaza si isi face loc in interactiunile si in relatiile sociale largi [10]. O importanta
deosebita o are dezvoltarea inteligentei sociale in perioada formarii personalitatii, iar dezvoltarea si
formarea acestei capacitati la varsta adolescentei reprezintd un factor important in formarea
personalitatii adolescentului [21].

Metodologie si lotul de cercetare

Scopul cercetarii empirice rezida in identificarea nivelului de dezvoltare a inteligentei sociale
in adolescenta timpurie.

Subiectii cercetati. In cadrul cercetarii empirice au participat 220 de adolescenti — elevii
claselor a 9-a, a 10-a si a 11-a dintr-o institutie de invatamant general din mun. Chiginau, cu varsta
cuprinsa intre 14-17 ani, cu o varstd medie de 15,4 ani (SD = 1,00), dintre care: 117 de fete (Md =
15,36, SD = 1,03) si 103 de baieti (Md = 15.47, SD = 0.98)

Bateria de teste a inteligenta sociala a lui Guilford, J. si Sullivan

Alegerea metodei este justificatd de faptul cd cele patru baterii de teste a probei de inteligenta
sociala propusd de autorii mentionati acoperd patru dintre asa-numitele aptitudini de cunoastere a

comportamentelor celorlalti (adica aptitudinile de a intelege gandurile, sentimentele si intentiile altor
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persoane). Conform savantei E.C.MuxaiinoBoii, proba diagnosticheazd predominant componenta
cognitiva a abilitatilor comunicative, avand un fundament structural specific dezvoltarii cognitive si
morale, inteligenta sociala fiind o capacitate integra relativ independenta [24].

Metoda fost elaboratd pentru toata gama de varsta, testele pot fi aplicate cu deosebire
adolescentilor, incepand chiar de la de 9 ani. Bateria de teste a inteligentei sociale include 4 teste:
testul nr. 1 - ",,Povestiri de incheiat”, testul nr. 2 - "Grupurile de expresii”, testul nr. 3 - "Expresii
verbale", testul nr. 4 -, Povestiri de completat”, dintre care 3 teste sunt realizate pe baza de material
de testare nonverbald si un test — pe bazd de material de testare verbald. Testele diagnosticheaza
patru abilitati in structura inteligentei sociale: cunoasterea claselor, sistemelor, transformarilor si
rezultatelor comportamentale. Doua teste din structura factorilor au de asemenea, ponderi secundare
legate de capacitatea de intelegere a elementelor si atitudinilor comportamentale. Fiecare test confine
12-15 itemi, timpul aplicarii fiind limitat: testul 1 - 6 minute, testul 2 - 7 minute, testul 3 - 5 minute,
testul 4 - 10 minute. Timpul total, inclusiv instruirea, constituie 30-35 minute.

Testul nr. 1 - ", ,Povestiri de incheiat” foloseste scene cu personajul comic Barney si familia
sa (sotie, fiu, prieteni). Fiecare poveste se bazeazid pe prima imagine, care descrie actiunile
personajelor intr-o anumitd situatie. Subiectul trebuie sd gaseasca printre celelalte trei imagini ce ar
trebui sa se intdmple dupa situatia descrisa in prima imagine, ludnd in considerare sentimentele si
intentiile personajelor. Testul masoara factorul de cunoastere a comportamentului (CBI), adica
abilitatea de a anticipa consecintele comportamentului personajelor intr-o anumita situatie, de a
anticipa ce se va intampla in viitor.

Testul nr. 2 - "Grupurile de expresii" materialul de testare este reprezentat de imagini care
exprima expresia non-verbald: expresii faciale, posturi, gesturi. Cele trei imagini din stanga exprima
intotdeauna aceleasi sentimente, ganduri si stari ale unei persoane. Subiectul trebuie sa gaseasca,
printre cele patru imagini din dreapta, una care exprima aceleasi sentimente, ganduri si stari ale unei
persoane ca imaginile din stanga. Testul masoara factorul de cunoastere a claselor de comportament
(CBC), si anume capacitatea de generalizare logica, alocarea trasaturilor esentiale comune in diverse
reactii non-verbale ale persoanei.

Testul nr. 3 - "Expresii verbale" in fiecare sarcind a scalei este prezentata o fraza pe care o
persoand o spune unei alte persoane intr-o anumita situatie. Testul trebuie sa gaseascd, printre
celelalte trei situatii de comunicare date acea expresie care are un sens diferit va fi pronuntat cu o

intentie diferitd. Testul masoara cunoasterea transformarilor comportamentale (CBT), si anume
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capacitatea de intelegere a schimbarii reactiilor verbale, in functie de contextul situatiei care le-a
provocat.

Testul nr. 4 - ,Povestiri de completat” in aceastd scala, personajele lui Ferdinand apar in
context de relatii familiale, afaceri si prietenie. Fiecare poveste este compusa din patru imagini si una
dintre ele lipseste intotdeauna. Subiectul trebuie sa inteleaga logica dezvoltarii povestirii si printre
celelalte patru imagini propuse pentru raspuns, sd gaseasca cel lipsa. Testul masoara factorul de
cunoastere a sistemelor comportamentale (CBS), adica capacitatea de a intelege logica dezvoltarii
situatiilor de interactiune, importanta comportamentului oamenilor in aceste situatii.

Testul a fost administrat in grup, fiind utilizata intreaga baterie de teste in ordinea numerotarii
lor. Formularele cu raspunsuri au fost prelucrate cu ajutorul unor grile speciale. Rezultatele au fost
calculate pentru fiecare test aparte si pentru intreaga baterie de teste. Rezultatele la teste reflecta
nivelul de dezvoltare a unei (sau catorva) capacitati ale factorului cunoasterii comportamentului.
Rezultatul pentru intreaga baterie de teste se numeste nota comporzitd, acesta reflectind nivelul
general de dezvoltare a inteligentei sociale.

Suma notelor brute calculate cu ajutorul grilelor la fiecare test se transpun in randul intai al
baremului din formularul de raspunsuri. Pentru fiecare raspuns corect persoanei examinate i se
atribuie un punct. Notele brute sunt transformate in note standard cu ajutorul tabelelor normative si
se transpun pe randul doi al baremului. Nota compozitd reprezinta suma notelor brute la fiecare test.
Suma obtinuta se transforma, de asemenea, in valoare standard.

Dupa incheierea procedurii de prelucrare a rezultatelor se obtin notele standard la fiecare
baterie de teste, acestea reflectand nivelul de dezvoltare a capacitatilor respective de cunoastere a
comportamentului. Totodata, sensul general al notelor standard poate fi definit in felul urmator:

1 nivel - capacitati reduse de cunoastere a comportamentului;

2 nivel - capacitati submedii de cunoastere a comportamentului;

3 nivel - capacitati medii de cunoastere a comportamentului;

4 nivel - capacitati peste medie de cunoastere a comportamentului;
5 nivel - capacitati inalte de cunoastere a comportamentului.

Normativele de calcul a datelor obtinute in urma testarii sunt prezentate in tabelul 1.
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Tabelul 1. Tabele normative pentru determinarea valorilor standard la Bateria de teste a

inteligenti sociala dupa Guilford, J. si Sullivan

Valori standard Subteste Nota compozita
1 2 3 4
1 0-2 0-2 0-2 0-1 0-12
2 3-5 3-5 3-5 2-4 13-26
3 6-9 6-9 6-9 5-8 27 - 37
4 10-12 | 10-12 | 10-11 | 9-11 38 - 46
5 13-14 | 13-15 12 12-14 47 -55

Rezultatele cercetarii

In continuare vom prezenta rezultatele cercetirii constative care sunt raportare la obiectivele
si ipotezele cercetdrii, accentudndu-se si evidentiindu-se anumite caracteristici ale subiectilor in
functie de datele obtinute in urma rezolvarii obiectivelor impuse prin testare.

In baza obiectivul cercetirii identificarea nivelului de dezvoltare al inteligentei sociale la
adolescenti am aplicat Bateria de teste a inteligentei sociale elaborat de Guilford, J. P. si O’Sullivan
M.

In tabelul 2 sunt prezentate rezultatele obtinute cu privire la nivelul de dezvoltare a
inteligentei sociale la adolescenti.

Tabelul 2. Distributia rezultatelor privind nivelul de dezvoltare a inteligentei sociale conform

Bateriei de teste a inteligentei sociale

1Q _social_1 1Q_social_2 1Q social_3 1Q_social_4 1Q_social_total

6,2 6,1 7,7 4,7 24,6

Vom descifra denumirea testelor pentru intreaga metodica de testare a inteligentei sociale
Bateria de teste a inteligentei sociale dupa Guilford, J. P. si O Sullivan M.:

IQ_social_1 - testul nr. 1 ",Povestiri de incheiat” - factorul de cunoastere a
comportamentului (adica abilitatea de a anticipa consecintele comportamentului persoanelor intr-0
anumita situatie, de a anticipa ce se va intampla in viitor).

IQ_social_2- testul nr. 2 "Grupurile de expresii" - factorul de cunoastere a claselor de
comportament (capacitatea de generalizare logica, alocarea trasaturilor esentiale comune in diverse

reactii non-verbale ale persoanei).
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1Q_social_3- testul nr. 3 - "Expresii verbale" - cunoasterea transformarilor comportamentale
(capacitatea de intelegere a schimbarii reactiilor verbale, in functie de contextul situatiei care le-a
provocat).

IQ_social_4- testul nr. 4 - ,Povestiri de completat” - factorul de cunoastere a sistemelor
comportamentale (capacitatea de a intelege logica dezvoltarii situatiilor de interactiune, importanta
comportamentului oamenilor in aceste situatii).

IQ_social_total — ,,notd compozitda” reprezintd rezultatul pentru intreaga baterie de teste,

acesta reflectand nivelul general de dezvoltare a inteligentei sociale.

30

24,6
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20
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1Q_social_1 IQ_social_2 1Q_social_3 IQ_social_4 1Q_social_total

Fig. 1. Distributia rezultatelor cu privire la nivelul de dezvoltare a inteligentei sociale la
adolescenti

Rezultatele obtinute privind nivelul de dezvoltare pentru intregul lot de cercetare la testul nr.

1 "Povestiri de incheiat”, prezentate in tabelul 2 si figura 1 sunt egale cu media 6,2 ceea ce reprezinta
limita de jos a nivelului 3 sau capacitati medii de cunoastere a comportamentului.

Adolescentii au dezvoltate capacitarati medii de a prevedea consecintele comportamentului.

Ei sunt intr-o masura mai mica capabili sa intuiasca faptele viitoare ale oamenilor in baza analizarii

situatiilor reale de comunicare (de familie, de prietenie), sa prezicd evenimentele bazandu-se pe

intelegerea simturilor, gandurilor, intentiilor subiectilor comunicarii. Moderat pot sa-si organizeze

strategia propriului comportament pentru atingerea scopului propus. Nivelul mediu a limitei de jos de

dezvoltare presupune abilitarati moderate de a se orienta in reactiile nonverbale ale participantilor la

interactiune si cunoasterea modelelor si regulilor de rol ce reglementeaza comportamentul oamenilor.

In anumite situatii pot si comitd greseli (inclusiv fapte ilicite), s nimereasca in situatii de

conflict, eventual in situatii periculoase, deoarece ar putea si-si facd o imagine gresitd despre
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rezultatele actiunilor lor sau ale altora. Ar putea sd se orienteze nesigur in normele si regulile de
comportament general acceptate.

De asemenea, observam ca toti subiectii lotului experimental au obtinut media egala cu 6,1 la
testul nr. 2 "Grupurile de expresii". Acest rezultat ne vorbeste despre faptul ca capacitatea de a
intelege limbajul nonverbal de comunicare la adolescenti corespunde nivelului mediu de dezvoltare
insa valorile medii sunt la limita de jos a nivelului dat.

Interpretand acest rezultat putem spune ca adolescentii au capacitati dezvoltate relativ de a
aprecia just starile, sentimentele, intentiile oamenilor dupd manifestarile lor nonverbale, dupa
mimicd, poze, gesturi. Acestia atribuie o importantd moderatd comunicdrii nonverbale, acorda o
atentie relativa reactiilor nonverbale ale subiectilor comunicarii. Relativ moderat este dezvoltata
sensibilitatea la expresiile nonverbale si capacitatea de a-i Intelege pe altii.

Adolescentii au cunostinte limitate privind limbajul corpului, privirilor si gesturilor, care se
insuseste mai devreme in ontogenezi si se manifestd mai mult decat limbajul verbal. In cadrul
comunicarii ei se orienteaza intr-o masura mai mare la continutul verbal al comunicarilor, acestia
putand sa inteleagd in anumite situatii mai complexe gresit sensul cuvintelor interlocutorului,
deoarece nu iau in consideratie (sau considera gresit) reactiile nonverbale ce le insotesc. Nivelul de
dezvoltare al capacitatilor de a intelege limbajul nonverbal de comunicare este incd insuficient
dezvoltat la aceasta etapd de varsta.

La testul nr. 3 "Expresii verbale", rezultatele obtinute privind nivelul de dezvoltare a
subiectilor cercetati prezentate in tabelul 2 si figura 1 sunt egale cu media 7,7 ceea ce reprezintd
limita de jos a nivelului 3 sau capacitati medii de cunoastere a comportamentului §i anume,
capacitatea de a intelege sensul cuvintelor in functie de caracterul relatiilor interumane.

Rezultatul obtinut de catre adolescenti la acest test ne comunica faptul ca ei poseda o
sensibilitate moderata fatd de caracterul si nuantele relatiilor interumane, fapt ce 1i ajuta sa inteleaga
ceea ce oamenii isi spun unul altuia (expresia verbald) in contextul unei anumite situatii, relatii
reciproce concrete. Nu in toate situatiile relationale sunt capabili sd gdseasca tonul respectiv de
comunicare cu diferiti interlocutori, ei avand un repertoriu relativ limitat de comportament de rol
(adicd manifesta relativa plasticitate de rol).

Adolescentii situati in acest barem de punctaj la acest test sesizeazd cu anumite erori
diferitele sensuri pe care le pot adopta unele si aceleasi mesaje verbale in functie de caracterul
relatiilor dintre oameni si de contextul situatiei de comunicare. Ar putea uneori sd ,,vorbeasca la

intamplare” si sa greseasca cand interpreteaza cuvintele interlocutorului.
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O scadere a nivelului de dezvoltare a cunoasterii comportamentului o observam la testul nr. 4
,Povestiri de completat”. Rezultatele pentru acest test, obtinute privind nivelul de dezvoltare la
adolescenti prezentate in tabelul 2 si figura 1 sunt egale cu media 4.7 ceea ce reprezinta nivelului 2
sau capacitatea de a intelege logica evolutiei situatiilor complicate de interactiune este dezvoltata la
nivel sub mediu.

Adolescentii intampinad dificultati in intelegerea dinamicii relatiilor interpersonale, adesea ei
nu sunt capabili sa clarifice prin rationamente logice motivele comportamentului oamenilor, sa
completeze lacunele din sirul de evenimente, sd prezicd consecintele comportamentului
diferite sisteme de relatii interumane (de familie, de afaceri, de prietenie etc.). Au capacitati reduse
sd perceapa structura situatiilor interpersonale in dinamicd. Cu anumite dificultdti simt schimbarea
sensului situatiei cand in comunicare intervin diferiti subiecti. Nu reusesc sd prezicd cum se va
comporta persoana in continuare, sa identifice motivele unui anume comportament. Adolescentii
intampina dificultati la analizarea situatiilor de interactiune interpersonala si, ca urmare, se adapteaza
prost la diferite relatii reciproce intre oameni.

S-a constatat ca capacitatea adolescentilor de a reflecta Tn mod adecvat scopurile, intentiile,
necesitatile subiectilor comunicarii, de a prezice consecintele comportamentului lor este dezvoltata la
nivel sub mediu. In plus, ei au nevoie si acumuleze cunostinte si experiente proprii pentru a dezvolta
abilitatea de orientare in reactiile nonverbale ale persoanei, precum si aprofundarea cunostintelor cu
privire la normele si regulile ce reglementeaza comportamentul in societate.

Prin urmare, in tabelul 2 si figura 1 este reflectata distributia mediilor cu privire la nivelul
general de dezvoltare a inteligentei sociale a subiectilor cercetati. Conform rezultatelor obtinute
media prezinta 24,6 (un. medii), ceea ce corespunde nivelului 2 (capacitati sub medii) al dezvoltarii
inteligentei sociale.

Asadar, acest rezultat ne vorbeste despre faptul ca toti subiectii lotului experimental au
capacitati sub medii de cunoastere a comportamentului. Ceea ce inseamna ca abilitatile lor sociale
care determina caracterul adecvat al intelegerii comportamentului oamenilor la adolescenti cercetati
este de nivel sub-mediu de dezvoltare — sub mediu sunt dezvoltate: sensibilitatea sociald, empatie,
perceperea altuia, precum si ceea ce poate fi calificata drept intuitie sociala.

Aptitudinile care se rasfrang asupra nivelului notei compozite, ,,acopera notiunile traditionale
de sensibilitate sociala, empatie, percepere a altuia, precum si ceea ce poate fi calificata drept intuitie

sociala” [24].
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Adolescentii pot intampina dificultdfi Tn intelegerea si pronosticarea comportamentului
oamenilor, fapt ce complica relatiile reciproce si reduce posibilitatea adaptarii sociale. De asemenea,
sunt limitate capacitatile de a obtine cat mai multa informatie despre comportamentul oamenilor, de
a intelege limbajul comunicarii nonverbale, de a exprima rationamente rapide si exacte despre
oameni, de a prognostica cu succes reactiile acestora in situatiile date, de a da dovada de
perspicacitate in relatiile cu altii, fapt ce nu faciliteaza adaptarea sociala a acestora. Abilitatile de
comunicare nu sunt incd suficient de dezvoltate. Ar putea Intdmpina dificultati in stabilirea
contactelor, deschiderea, tactul, bunavointa si cordialitatea, tendinta spre apropierea psihologicd in
comunicare. Nu este suficient de bine dezvoltat interesul fata de problemele sociale, de existenta
necesitatii de a influenta asupra altora, asociindu-se adesea cu dezvoltarea aptitudinile
organizatorice. Adolescentii manifestd un interes mai moderat pentru autocunoastere, care se
datoreaza capacitatilor mai reduse de dezvoltare pentru reflectie.

Generalizand, in conformitate cu obiectivul cercetdrii privind nivelul dezvoltarii inteligentei
sociale la adolescenti, putem mentiona cd a fost stabilit /a adolescentii cercetati nivel general de
dezvoltare al inteligentei sociale sub mediu.

Concluzii

Subiectii se caracterizeaza prin nivelul mediu, la limita de jos, al capacitdtilor de Intelege
consecintelor comportamentului, de a intelege limbajul nonverbal de comunicare, de a intelege
sensul cuvintelor in functie de caracterul relatiilor interumane. Totodata, subiectii se caracterizeaza
prin nivel sub mediu de dezvoltare a capacitatilor de intelegere logica a evolutiei situatiilor
complicate de interactiune. Deci, la adolescentii cercetati capacitatea de a intelege si a pronostica
comportamentul oamenilor este in general dezvoltatd insuficient. Astfel, adolescentii cu mare
probabilitate intampina dificultati in relatiile interpersonale si in adaptarea sociala.

Inteligenta sociala poate fi considerata drept un fenomen dinamic, iar formarea acesteia are
loc in procesul socializarii care este acumulatda pe duratd intregii vieti omenesti. Procesul de
asimilare a experientelor sociale care determina formarea competentelor sociale in mod evolutiv cel
mai intens este la varsta adolescentei. La aceasta varstd in raport cu varstele precedente sunt evidente
progresele in dezvoltarea metacognitiei si gandirii recursive, iar gandirea non-egocentrica este o
performantd in devenire. Abilitatile si strategiile sofisticate de negocierea interpersonald sunt in
permanenta dezvoltare si constientizare, adolescentii asimiland experientele sociale devin tot mai
capabili sa recunoascd si sd coordoneze dimensiunile multiple ale experientelor interpersonale, iar

rezultatele obtinute privind nivelul de dezvoltare a inteligentei sociale la adolescenti justifica in
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totalitate necesitatea optimizarii acesteia printr-un program de interventie psihologica la varsta data.

Astfel incat generatiile de astazi cat si viitoare sa fie mereu capabile sa se adapteze la noile conditii

de viatd si la noile sarcini, in acelasi timp sa-si gadseasca locul, rolul si rostul, dezvoltandu-si

personalitatea si imbogatindu-si viata personald, s se poata regasi si sd devind persoane realizate si

de succes.
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®OPMHUPOBAHUE ITPOPECCUOHAJIBHOM KOMIIETETHOCTHA COBPEMEHHOI'O
PYKOBOJIUTEJISI: IPAKTUKO-OPUEHTUPOBAHHBIN ITOIXO0/I

FORMATION OF PROFESSIONAL COMPETENCE OF MODERN HEAD: A PRACTICE-
ORIENTED APPROACH
FORMAREA COMPETENTEI PROFESIONALE A MANAGERULUI CONTEMPORAN:

MODELUL CU ORIENTARE PRACTICA

Yepnenko H. H., 1. nen. 1., npodeccop kadenpsl 00pazoBaTeIbHOTO MEHEKMEHTA U ITyOJIMYHOTO
yrnpasieHus: KO)KHOYKpauHCKOro HallMOHAJIBLHOTO NEAaroruueckoro YyHUBEpCUTETa UMEHH
K. . Ymmsuckoro, r. Oxecca, YkpanHa
Pyuxkuna M. H., k. iefi. HayK, TOLIEHT Kadenpsl 00pa3oBaTeIbHOTO MEHEKMEHTA U
nyOoim9yHOTO ynpasienus KOXHOYKpanHCKOTO HAIIMOHAILHOTO TIeIarOrMYecKOro YHUBEPCUTETa
umenu K. JI. Ymuuckoro, r. Onecca, Ykpauna
CZzU 37.07:005
Pe3tome
B cratbe TCOPETUUCCKHU O606H.[€HLI U CUCTEMATHU3UPOBaHbl B3TJIAAbI YUYCHBIX II0 OIPEACIICHHUIO
MTOHATUI «rpodeccuoHaIbHas KOMIIETEHTHOCTDY, IPAKTUKO-OPUEHTUPOBAHHBII MOAXO01»,
0XapaKTepU30BaHO OCOOCHHOCTH IOATOTOBKM OYAYIIMX MEHEIKEPOB Y4YCOHBIX 3aBEICHHH, OCOOCHHOCTH
(dopMupoBaHUs TPOPECCHOHATEHOW KOMITETEHTHOCTH COBPEMEHHOTO PYKOBOAMTENS Ha OCHOBE IPAKTHKO-
OPUCHTUPOBAHHOI'O MOJAX0/Ja, OIPECACICHA €0 3HAYMMOCTb U IPEUMYIIIECTBA.
KuaroueBble cioBa: HpO(l)eCCI/IOHaJ'IBHaH KOMIICTCHTHOCTD, HpaKTI/IKO-OpI/IeHTI/IPOBaHHHﬁ nmoaxona, MCHEIKED,
PYKOBOAUTEID, YIIPABIEHYECKAS A€ATEILHOCTD.
Abstract
The article theoretically generalizes and systematizes the views of scientists such concepts as "professional
competence" and "practice-oriented approach.” The article also describes the peculiarities of the formation of
the professional competence of a modern leader based on a practice-oriented approach. The significance and
advantages of this approach are determined.
Keywords: professional competence, practice-oriented approach, manager, leader, management activities.
Rezumat
In acest articol sunt generalizate si sistematizate opiniile savantilor cu privire la definirea notiunilor

=90,

»~competente profesionale”, ,,model cu orientare practicd”; sunt descrise particularitatile procesului de

pregatire a viitorilor manageri scolari, particularitatile de formare a viitorilor conducétori in baza modelului cu
orientare practicd; sunt analizate avantajele si semnificatia acestuia.
Cuvinte-cheie: competente profesionale, model cu orientare practica, manager, conducator, activitate de
conducere.

N3menenne 1EHHOCTHON OCHOBBI 00pa3oBaHHsS TpHBEIa K HEOOXOAMMOCTH MOCTOSTHHOTO

OOHOBJICHHSI TIOTYYEHHOTO OOpa30BaHMS, CTAHOBUTCS BO3MOXXHBIM HCIIOJIb30BAaTh KAa4eCTBEHHO
HOBBIE TEXHOJIOTUM OOHOBJICHHS 3HAHMW M YCOBEPILIEHCTBOBAaHHUS yMEHHH. BaXxHBIM TOKyMEHTOM,
ompeensoomuM cTpateruto EBpomeiickoro Coro3a B 00IacTH HEMpephIBHOTO 00pa3oBaHUS,
saBisieTcs MeMopaHiyM o HerpepblBHOM 00pa3oBanuu Komuccun EBpomneiickoro Coro3a, B KOTOPOM

OBLJIO ONpEeNeNeHO WIeCTh KIIIOYEBBIX HANpPaBICHUI pPa3BUTHS HENPEPBHIBHOIO 00pa30BaHUS.
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HeoOxogumMo  OTMETHUTh, YTO JOMUHUPYIOIIAS pOJIb TMPUHAJICKUT HMMEHHO IPAKTHKO-
OPUEHTHUPOBAHHOMY IOJXOMY.

Pa3znbie acniekTsl popMupoBaHus MPOoPECCHOHATBHOW KOMIIETCHTHOCTH B BBICIICH IIIKOJIC, B
YAaCTHOCTH COBPEMEHHBIX PYKOBOJUTENECH MPEICTABICHBI B TEOPETUUYECKUX IMOJOKECHUSAX YUCHBIX:
A. borym, H. bubuk, B. BepOuukwuii, M. I'onoBanb, H. Ky3emuna, H. Kuuyk, A. MapkoBa, A.
[Tomeryn, A. CaBuenko, O. Cakamok, C. Xamkupanesa u ap. OcoOOEHHOCTH BHEAPEHUS MPAKTHKO-
OPUEHTHPOBAHHOTO TIOAXOJa B BBHICHICH IIKOJE pacCMATpUBAIM TaKue 3apyOexHbIE U
oreuecTBeHHbIe yueHble: H. bacamaea, FO. baxmerosa, C. bo6pakos, JI. Bapueke, H. Kurtnuk,
O. Korukosa, I'. KoBansuyk, H. Matromenko, W. [Tanemkosa, T. Ilymkapesa u ap.

Lenp craThi: 0000MIMTH U CHCTEMATU3UPOBATH B3TJISABI YUCHBIX O ONPEICIICHUIO MTOHITUN
«tpoeccroHabHAs KOMIIETETHOCThY, «IIPAKTUKO-OPUEHTUPOBAHHBIN HOJIXO;
0XapaKkTEepU3UpPOBATh OCOOCHHOCTU IOAIOTOBKM OYAYIIMX MEHEKEPOB Y4eOHBIX 3aBEICHUH,
(dopmMHpoBaHUs TPOPECCUOHATBHON KOMIIETEHTHOCTH COBPEMEHHOI'O PYKOBOIMTENSI Ha OCHOBE
MPAKTUKO-OPUEHTUPOBAHHOTO MOJAX0/a; ONPEIEIUTh €0 3HAYUMOCTh U IIPEUMYILECTBA.

®opmupoBanue nMpoheccuoHaIbHON KOMIIETEHTHOCTH B BBICIICH IIKOJIE SIBISIETCS OCHOBOM
npoeCCHOHATIBHON IMOJATOTOBKM CHEIHMAINCTOB, B YAaCTHOCTH M COBPEMEHHBIX MEHEKEepOB
o0Opa3oBaHusl.

KoHnuenTyanabHble OCHOBBI MOJATMOTOBKM MAarucTpoOB YIpPaBiIeHUS YUeOHbIMH 3aBEJICHUSMU B
VYKpauHe COCTaBJISIIOT HECKOJIBKO TEOPETUYECKUX IOJIOKEHHMM, a MMEHHO: MOJArOTOBKAa MarucTpoB
JIOJDKHA OCYIIECTBIATHCS € YYETOM COBPEMEHHOM COIMabHO-IKOHOMHUYECKOW 00pa3oBaTeNbHON
CUTyallul M TEHJEHIMHA ee pPa3BUTHA, IOATOTOBKA MAarucTpoB O0a3upyercss Ha COBPEMEHHBIX
OTEUYECTBEHHBIX U 3apyOEKHBIX MPOIPECCUBHBIX KOHUEMIHUAX YIIPABICHUS, COACpKAHUE TOATOTOBKH
MarucTpoB JIOJKHO OTpa)kaTh OOIIME OCHOBBI 1 OCOOEHHOCTH YIpaBJIeHUS yUeOHBIMU 3aBEICHUSIMU,
0o0pa3oBaTeNbHBIA MPOLECC JOJDKEH COYeTaThb TEOPETHYECKYIO, NMPAKTUYECKYIO IOATOTOBKY U
HAY4YHO-UCCIIEJIOBATENIbCKYIO paboTy, coJepkKaHue 00pa30BaTebHOTO Mpolecca JOKHO CUCTEMHO
OXBaTbIBaTh BCE OCHOBHbBIE HANpaBJICHHsS YIPABICHYECKON JEATEIbHOCTH PYKOBOAMTENS
00pa30BaTeNbHOTO YUPEKIACHHUS.

[IpodeccronanbHasi MOATOTOBKAa pyKOBOIUTeNeH y4eOHBIX 3aBefieHMid B YkpauHe c¢ 2000
rojla OCYIIECTBIICTCS B BBICIICH IIKOJIE, MOBBIIICHNE KBATU(UKALMN U B MEKKYPCOBOH MEpHOA, a

TakK€ B paMKax «IIKoi pe3epBa». llenaun, conepkanue u TpeOoBaHUS K NpodecCHOHaIBLHON
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MOJIFOTOBKE MEHEKEpOB 00pa3oBaHHUsl B CHUCTEME BBICHIETO U MOCIEAUILIOMHOIO 0Opa3oBaHUs
COOTBETCTBYIOT OTPACJIEBbIM CTaHJapTaM BhICIIEro oopasoBanus Ykpaunsl «lloaroroBka marucrpa
no crenuanbHocTH crenuduueckux kareropuii 8.000009 «YmpapneHue y4eOHBIM 3aBEICHUEM,
mmpp xoropoit B 2011 romy Obuto m3meneno Ha 8.18010020. B OrpacneBom crangapte
MPEJICTAaBICHO  00pa30BaTeIbHO-KBAIM(DUKAIIMOHHYIO  XapaKTepUCTHUKy U 00pa3oBaTeibHO-
npoecCHOHANBHYI0 TPOrpaMMy TMOJATOTOBKM OYyIyIIEro pPyKOBOJAUTENsS Y4eOHOro 3aBeleHUS,
ofpeneieHa CUCTeMa IPOU3BOACTBEHHBIX ()YHKIMHA M THIOBBIX 3a/a4 JEATEIFHOCTH W YMEHUH,
HEO0OXOIUMBIX AJis uX peanusauuu. [lepsoiii oreuecTBeHHbIH CTaHIapT yTBEpkKAeH MUHHUCTEPCTBOM
oOpa3oBanusi U Hayku YkpauHbl B (eBpane 2006 ronma. [leicTByroluil HbIHE OTEYECTBEHHBIN
Cranpmapt ytBepxkaeH B 2019 rony mna cneunanbHoctu 073 «MeHeKMEHT» [ BTOPOTO
(MarucTepcKkoro) ypoBHsl BbICHIET0 00pa30BaHus MPEAyCMaTPUBAET TAKUE MTPOTrPAMMBI [TOATOTOBKHU:
o0Opa3oBaTelbHO-HAay4Has — 2 Tofa, 00pa3zoBaTelbHO-IpodeccruoHanbHast — 1,4 rona.

[IporpaMmMa MOArOTOBKM COBPEMEHHBIX PYKOBOJAUTENIEH yuyeOHBIX 3aBEe/ICHUI HampaBjeHa Ha
dbopMupoBaHHE TpeX OCHOBHBIX KOMIIETEHTHOCTEH, a WMEHHO: WHTErpajibHOW, OOIUX W
crenuanbHbiXx [4]. WHTerpanmpHas KOMMETETHOCTh — CIOCOOHOCTH pEIIaTh CJIOXKHBIE 3aJa4ydl U
npo0sieMbl B cepe MEHeIKMEHTa WM B Mpolecce 00ydeHus, MpeaycMaTpUBAIOIINX MTPOBEICHUE
WCCIIEIOBaHU ¥ / MJIM OCYILECTBIICHHE WHHOBAIMI B HEONPEICICHHBIX YCIOBUIX M TPEOOBAHUSIX ).
OO0ume KOMIETETHOCTH MPEeAyCMaTpUBAlOT: CIOCOOHOCTh MPOBEAEHUS MCCIENOBaHUN Ha
COOTBETCTBYIOILIEM  YpPOBHE; CIIOCOOHOCTh K  OOIIEHHMIO C  MPEICTAaBUTENSIMH  APYTUX
npo(ecCHOHANBHBIX TPYNN PAa3HOTO YPOBHS; HABBIKM HCIIOJIb30BAaHUSA HMH()OPMAIMOHHBIX U
KOMMYHHUKAIIMOHHBIX TEXHOJIOIHH; CIOCOOHOCTh MOTHBHPOBATH JIFOAEH U JIBUTAThCS K OOILEH 1eny,
JIeicTBOBaTh Ha OCHOBE JSTHYECKUX COOOpakeHHH (MOTHMBOB), TEHEpUPOBAaTh HOBBIE UJIEU
(KpeaTUBHOCTb), aOCTPAKTHO MBICIUTh, aHAJIU3UPOBATh U CUHTe3upoBarh. CrenuanbHbIE
KOMIIETETHOCTH: CIIOCOOHOCTh BBIOMPATh M MCMOJIb30BaTh KOHIIETIIUH, METObl U MHCTPYMEHTApUil
MEHEI)KMEHTa, B TOM YHCJIE€ B COOTBETCTBUHM C OINpPEACTEHHBIMU LEISIMH U MEXIyHapOJHBIMU
CTaHJapTaMM; YCTaHaBIMBaThb LIEHHOCTH, BUICHHE, MUCCHUIO, LU W KPUTEPUU, MO KOTOPHIM
OpraHu3aiys omnpejaesseT AajbHEeWIIne HarpaBleHUS Pa3BUTHs, pa3padaThIBaTh M PeaM30BHIBATDH
COOTBETCTBYIOILIME CTpaTeruu M IUIAHBI, CIOCOOHOCTh K CaMOpa3BUTHIO, OOYYEHHMIO B TEUEHUE
KU3HU U 3PPEKTUBHOMY CAMOMEHEIKMEHTY; CIOCOOHOCTh K 3(P(EKTHUBHOMY HCHOJIb30BAHUIO U
Pa3sBUTHIO PECYpPCOB OpraHM3allii; CO3/1aBaTh U OPraHMU30BBIBATH 3((HEKTUBHBIE KOMMYHUKAIUH B
npoliecce yrpasieHHus, (OpPMHUPOBAThH JUJACPCKUE KadyecTBAa M JEMOHCTPUPOBATH MX B IpoLiecce

yIOpaBiIeHUS JIIOJIbMU; CIHOCOOHOCTh pa3padaTbiBaTh MPOEKTHI, YINPABIATH HUMH, MPOSIBIATH
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WHUIMATUBY U NPEANPUUMYUBOCTD,  HCIOJB30BaTh IICUXOJOTUYECKHE TEXHOJOTMH PabOThl C
MEPCOHAIOM. J{ONOJIHUTENbHBIE KOMIIETEHTHOCTH OIPEACNIEHBl B paMKax TaKUX [POrpaMMm
HNOJATOTOBKU:  00pa3oBaTelbHO-HAayyHast (CIIOCOOHOCTh —aHAIM3MPOBATh U CTPYKTYPUPOBATh
npoOIeMbl OpraHU3alnd, TPUHUMATh YPPEKTUBHBIEC YIPAaBICHUECKUE PEIICHHS U 00eCreunBaTh UX
pean3alnio; CHOCOOHOCTh K YINPABICHHIO OpraHu3alieil U ee pa3BUTHEM), 00pa30BaTeIbHO-
npodeccuoHanpHasi  (CIIOCOOHOCTh IUIAHUPOBAaTH M BBINOJHATH HaydHble W MPUKIATHBIC
UCCJIEIOBAHMSI, TPEJCTABISATh UX PE3YNbTAThl; MPUMEHITh OCHOBBI NEAATOTUKU M IICUXOJIOTMU B
00pa3oBaTeIbHOM  TPOIECCe B YUPSKICHHUSAX  BBICIIETO  00pa3oOBaHUsS; CIIOCOOHOCTh K
CaMOCTOSITEIBHOMY  OBJAQJCHUID  HOBBIMHM  3HAHUSIMH,  HUCIOJb30BAaHUE  COBPEMEHHBIX
00pa3oBaTeNbHbIX M HCCIEAOBATEIbCKUX TEXHOJOTHM B 00JIACTH MEHEIKMEHTA; CIIOCOOHOCTH
dopMynupoBaTh 3aJaud MOJEIMPOBAHHUA, CO3JaBaTh U HCCIENOBaTh MaTeMaTHYECKUE W
KOMIIBIOTEPHBIE MOJIEIH, PUMEHATh CTATUCTUYECKHUE METOJIbl M MOJENHU /ISl aHaiu3a OOBEKTOB U
MpoIIeccoB B chepe MEHEHKMEHTA) [4].

K o0bexTuBHBIM (hakTOpaM, BIUSIOUIMX HA YPOBEHb MPOPECCHOHATBHON KOMIETEHTHOCTH
pykoBoauTeNnel Y4eOHbIX 3aBE/IEHUH, OTHECEHbl HaJU4Me BBICIIErO0 OOpa3oBaHMsI U CTaxX
NeAarornyecko JeATenbHOCTH (He MeHee naTtu JeT). BaxHo nomyepkHyTth, uro CranmapT
UCIIOJIB3YET OTIENIbHBIE OCHOBBI KOMIIETEHTHOCTHO OPHUEHTHPOBAHHOIO IOAXO0Ja, B YaCTHOCTH, B
JOKYMEHTE KOHCTaTHPYETCs aKTYaJIbHOCTh TPeOOBAaHUI K KOMIIETEHTHOCTH PYKOBOJAUTEIS y4eOHOTO
3aBE/ICHUS, pAacCMaTpPUBAECTCSl Kak «HEOOXOAUMBbIH 00bEM U ypOBEHb 3HAHUH U OMNbITa B
OTpeIeIEHHOM BUJE JeATeIbHOCTU». BmecTe ¢ Tem cienyer kKoHcratuposarth, yto ¢ 2011 roga
BHECEHHBIE U3MEHEHHUSI IPEAOCTAaBUIIM BO3MOKHOCTD ITOCTYIIaTh B MarucTpaTypy Mo CHEUAIbHOCTH
«YnpapieHue yueOHbIM 3aBe/leHueM» 0e3 cTa)ka MeIarornyeckon AesaTenbHOCTH U Ha 0ase Aurioma
OakamaBpa, 4YTO TMpENONpEeNeNseT HOBbIE MOAXOAbl, (QOPMBI U METOAbl (OPMUPOBAHUS
poeCCHOHAIBHON KOMIIETETHOCTH Y PYKOBOAUTENICH yueOHBIX 3aBe/ieHui. B Toxke Bpems ciemyer
OTMETUTh, YTO pedOPMHUPOBAHUE CHUCTEMBI 00pa3oBaHHA B YKpauHe, U3MEHEHHs B OpraHH3aluu
o0pa3oBaTeNnbHbIX Y4eOHBIX 3aBEJICHUI BBIIBUTAIOT HOBBIE TPEOOBAHMS K PYKOBOAMUTEISAM YUEOHBIX
yupexaenuil. X 3HaHus, CIOCOOHOCTH, KOMIIETEHTHOCTh JIOJKHBI BBIXOAUTH 32 PAMKH TOTO, YTO
OKUJAJIOCh paHbllle OT MEHEIKEPOB 00pa30BaHUs, TUPEKTOPOB LIKOJ, KOJUIEJKEH, HHCTUTYTOB U
Ap.

CoBpeMEeHHBIII ~ PYKOBOAMTEIb  y4eOHOrO  3aBEACHUS — OTO  MPEXKIE  BCEro
BBICOKOKBTU(DUIIMPOBAHHBIN MEHEKEP 00pa30BaHusl, KOTOPBINA YIIPaBIsET OOIBIIUM KOJUIEKTHBOM

JIIOJIeH; BO-BTOPBIX, JIHEP, CIIOCOOHBIA BECTH 3a COOOM MOJYMHEHHBIX, UCIIOIB3Ysl CBOM aBTOPHUTET,
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BBICOKHMI NPO(eCcCHOHATN3M, MOJOKHUTEIbHBIE SMOIUHU; B-TPEThUX, JUIUIOMAT, YCTaHABIMBAIOIIUN
KOHTaKThl C MapTHEpaMU M BJIACTAMH, YCIEHIHO MPEOJOJICBAIOIINNA BHYTPEHHHE W BHEIHUE
KOH(JIMKTHI, B-U4ETBEPTHIX, HHHOBATOP, MOHUMAIONIIUI POJb HAYKH B COBPEMEHHBIX YCIOBHUSX H
yMEeT OLIEHUTh, 0€3 MpOMeAJICHUs BHEIPUTh B 00pa30BaTENIbHbIM MPOLIECC HOBbIE TEXHOJIOTHH; B-
MATHIX, TYMaHHBIA YeJNOBEK, OOJNaJalonifii BHICOKMMH 3HAHUSIMH U CIIOCOOHOCTSMH, YPOBHEM
KYJIBTYpPbI, YECTHOCTHIO, PELIMTEIBHOCTHIO XapakTepa U B TO K€ BPEeMs pacCyIUTEbHOCTbIO,
CIIOCOOHBIN OBITH BO BCEX OTHOIICHUSX 00pa3IloM JIJIsi OKPYKAOIIHUX [5].

B nmocmennee BpemMsi y4eHBIMH M TPAaKTUKaMH  KOMIIETEHTHOCTH  CIIEMAIACTA
paccMaTpuBaeTcs B paMKax MpodeccHOHANbHOM JesATENbHOCTH KaK HHTErpajibHOE KayecTBO
JUYHOCTH, KOTOPOE XapaKTepH3yeTcs KaK CTPEeMIIEHHE M CIIOCOOHOCTh (TOTOBHOCTH) peain30BaTh
CBOW TMOTEHIHWaN (3HAHWS, YMEHHUsS, OIBIT, JIMYHOCTHBIE KadecTBa W JAp.) JUIS YCIICUIHON
JESITEIILHOCTH B COOTBETCTBYIOIIEH chepe.

O6pazoBatenbHO-TIpodecCHOHaIbHAs MPOrpaMMa MaruCTePCKOM MOATOTOBKU COOTBETCTBYET
00pa3oBaTeNbHO-KBATH(PUKAIIMOHHON XapaKTepPUCTUKE MAarucTpa MU COCTOMT U3 JIBYX YacTeil:
o0pa3oBaTeNnbHOI (COAEPKUT MpodeccnoHaTbHO-OPUEHTUPOBAHHYIO TYMAHUTAPHYIO U COLIMAIIBHO-
DKOHOMHYECKYI0, a TaKX€ €CTeCTBEHHO-HAyUYHYI0, TPOPECCHOHATBHYI0O W TPAKTHYECKYIO
HNOJArOTOBKH, OPUEHTHPOBAHHBIE Ha YIIyOJEeHHOE MOHUMaHHE MPO(EeCCHOHAIBHBIX MPOOJIeM) U
npodeccroHaAIbHO-UCCIIEI0BATENbCKOM (TMpeiycMaTpuBaeT MOArOTOBKY M 3aIUTy MarucTepcKoi
KBATHM(UKAIIMOHHON palboThl, OCHOBHAA 3ajJlaya €€ aBTOpa — MPOJAEMOHCTPUPOBATh YPOBEHBb CBOEH
npoeCCHOHATPHONH KOMIIETETHOCTH, YMEHHE CAMOCTOSTENIFHO BECTH HAy4YHBIH IMOWCK W pemaTh
KOHKpPETHBIE MPO(eCcCHOHANBHBIE 331a4UN ).

CopneprkaHue MOJrOTOBKH CHEIMAIMCTOB 00ecreunBaeTcs HayYHO-000CHOBaHHOM cHCTeMOM
TUTAKTUYECKH M METOIUYECKH O(POPMIICHHOTO y4eOHOTO MaTepHaia M ONPEAeNIIeTCs] TPOrpaMMOn
MOJITOTOBKH, B KOTOPOH OIpe/ieIeHbl HOPMAaTHBHBIN U BapHATUBHBINA OJIOKU COJIEpIKaHHE 00YJIeHUS,
YCTAHOBJICHBI TpeOOBaHMS K O00BbEMY W YPOBHIO IOJATOTOBKH CIEIHAIMCTOB TI0 CIIEIHATBHOCTH
«YnpapieHue yueOHbIM 3aBEJICHUEM», YITEHbI BOIPOCHI IPEEMCTBEHHOCTH U TIOCIIEIOBATEILHOCTH.

VY4eOHbIil mpoliecc MOATOTOBKM OyAyIIMX MEHEIKEepOoB 00pa3oBaHMS IO CIEHATBLHOCTH
«YnpaBineHne y4eOHBIM 3aBEIICHHEM» OCYIIECTBIISICTCS C YYETOM IPAKTHKO-OPUEHTHPOBAHHOTO
MOJX0/1a, JUJAKTHYECKUX BO3MOXKHOCTEH COBPEMEHHBIX WH(POPMAIMOHHO-KOMMYHHUKAIIMOHHBIX
TEXHOJIOTUH O0OyueHHss U OpueHTHpyeTcss Ha (opMupoBaHue OOpPa30BaHHOIO, TapMOHUYHO
Pa3sBUTOrO MEHE/PKEpa C CHUCTEMHBIM MBIIICHUEM, KpPEaTHBHOTO, ACCEPTHBHOIO, CIIOCOOHOTO K

caM0oOOpa30BaHMIO, TIOCTOSSHHOMY  OOHOBJICHHIO  HAy4YHBIX  3HAHUH, MpodhecCHOHATBLHOU
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MOOWJIBHOCTH, OBICTPOI ajanTaluyd K W3MEHEHHUSM B COIMAIbHO-KYJIBTYPHOH cdepe, cucTemax
YIPABJICHUS U OPraHU3alUU TPY/Ja B YCIOBUIX PRIHOYHON S3KOHOMMKH.

be3yciioBHO, MPakTHKO-OPUEHTUPOBAHHBIN MTOAX0/] HANIPABICH HA MPUOOPETEHHE HE TOJIBKO
3HAaHUM, HO U yYMCHHUH, HABBIKOB M OIIbITA IPAKTUYECKON nAesTesbHOCTH. HecMoTps Ha TO, 4TO
JaHHBIA TOJXOJ OMHMCAaH B HAYYHBIX TPyJaX MHOTHUX OTEUECTBEHHBIX U 3apyOEKHBIX YUEHBIX
(H. bacamaeBoii, A. bupuenko, A.BepOunpkoro, H. Xutamk, I'. KoBampuyk, H. Maromenko,
. MansmikoBoit, T. IlymkapeBoit u 1p.), OJHAKO OH OCTAE€TCS HEIOCTATOYHO HCCIEAOBAHHBIM,
MOCKOJIBKY €r0 METOJIOJIOTHYECKUE, TEOPETUYECKHE M TEXHOJIOTMYeCKHe OCOOECHHOCTH Mallo
W3Y4YEHBI, CTPYKTYPUPOBaHHBI U 000cHOBaHHI [3, ¢. 30]. YacTo mpakTUKO-OpUEHTUPOBAHHBIH MOAX0]T
HCCIIEIOBATENIM PAcCMAaTPUBAIOT Kak METOJ TMpenojaBaHuss © OOy4YeHHs B COUETAHUU C
NPaKTUYECKOH NIeATENbHOCTIO, OPUEHTAMN YIeOHOTO Tpoliecca Ha KOHEYHBIN MPOIYKT 00yYSHHS
dbopMupoBaHHE W pa3BUTHE NPO(HECCHOHATBHBIX KoMmIleTeHIui [2]. B To ke Bpemsi B HaydHOM
IuTepaType HaONI0AaeTcs Pa3HOYTEHHs] B NMOHMMAHUU €ro lejei, B 4acTHOCTU: (OpMHUPOBAHUE
po(hecCHOHANBHOTO OMNbITA CTYACHTOB B MpOIlecce MOTPYXKEHHUS B MPO(PECcCCHOHAIBHYIO Cpely BO
BpeMsi TPOU3BOJCTBEHHOW W MPEITUIIIOMHOW MPAKTUKHU;, MPOQPECCHOHATBHO-OPUEHTUPOBAHHBIE
TEXHOJIOTHH OOYUYEHHUsI, HalpaBJIeHHbIE HA (POPMHUPOBAHKE Y OYIYIINX CIECIHAIMCTOB 3HAUUMBIX JJIs
npodecCHOHANBEHOM AeATeIbHOCTH 3HAHUN, YMEHHH, HABBIKOB, MPO(ECCHOHAIBHO BaKHBIX KAYECTB;
dbopMupoBanre MpodeccuoHabHO U COIMANBFHO 3HAYYIIUX KOMIETEHIMH B XOJe MPUOOpETEHHS
CTyJICHTaMH 3HAHUN, YMEHUH, HABBIKOB U OTIBITA JACSITEIBHOCTH U T. JI.

[IpakTHKO-OpuEeHTUPOBaHHBIM MoaxoAd, 1Mo MHeHuto M. [lanpmkoBol, peanmsyercs uepes
pa3paboTKy coAep)KaHUS W METOJOB OOYYEeHHs, ACTEPMHUHUPOBAHHBIX KOHKPETH3UPOBAHHBIMU
KOHEYHBIMHU TPOAYyKTaMu oOyueHus. [IpakTHKO-OpHEHTUPOBAHHBIN MOAXOA B MPOPECCHOHATHHOM
0o0Oy4yeHHH YydYeHas pacCMaTpPUBACT KaK OPHEHTALUIO COJEp>KaHUS U METOJOB MEeAarornyeckoro
nporuecca Ha GopMupoBaHHUe y OyAyIIMX CHEIHATUCTOB MPAKTUYECKUX HABBIKOB paOOTHI.

C. BoOGpakoB MOAUYEpPKUBAET, YTO UMEHHO MPAKTHKO-OPUEHTUPOBAHHBIN TOIXO]T MO3BOJISET
MOJICTTMPOBATh TMPEAMETHOE cojepkaHhe MpodecCHOHANBHON NIeATENbHOCTH, TEM CaMbIM
obOecrieunBaeT ycloBUsl TpaHchopMmanuu yueOHOW NESTENbHOCTH CTYIEHTa B MPO(ECCHOHATHHYIO
NeATEeTLHOCTh CIHeNuaanucTa. BocmpousBefeHue pealbHBIX NTPO(ECCHOHANBHBIX CHTYalluid B
aKaJIeMMYECKOM ¥ TIPAKTUYECKOW (a3e TOATOTOBKU CIEIHAINUCTOB  SBISIETCS OCHOBHOM
XapaKTEPUCTUKOM  NPaKTUKO-OPUEHTHUPOBAHHOrO  moxaxoxa. Ilpu  3ToM  ocyilecTBiseTcs
nepepacnpesielieHie COOTHOIICHUS TEOPETUYECKOM, MPAKTUUECKON U METOINYECKOM HHPOPMAITUH B

chepy popmupoBanus npodhecCHOHATPHOM KOMIIETCHTHOCTH OyIYIIMX CIICIIHAINCTOB.
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Wtak, mpakTHKO-OPHUEHTUPOBAHHBIN MOAX0J OyAeT MpeaycMaTpuBaTh COBEPLICHCTBOBAHUE
CoJIep’KaHus U BHIOOP TAKTUKHU MOATOTOBKH OyIyIIMX MEHEIKEPOB 00pa3oBaHus K YIpaBlIeHYECKON
NEeSITeIbHOCTH, COOTBETCTBYIOIIMX (OPM, METOJOB U CPEACTB OOy4YeHHs, a Takxke Oyzaer
CHOCOOCTBOBATh MCHOJIB30BAHUIO PA3IMYHBIX MPO(ECCHOHANBHBIX CUTYAIMI B Mpolecce 00ydeHus,
o0ecrevynT uxX CrocOoOHOCTh JEHCTBOBATh B KOHTEKCTE (PYHKIIMOHAIBHBIX OOS3aHHOCTEM M 3ajad,
ABTOHOMHO TMpUHHUMAsl PEIIeHUs IpPU HEONPEAETCHHOCTH, YYUTHIBAs BIMSHHE BHYTPEHHUX U
BHEIIHUX ()aKTOPOB Ha y4eOHOE 3aBE/ICHUE.

Ocoboe MecTo B MOJATOTOBKE MAarMCTpOB 3aHUMAET IMPOW3BOACTBEHHAs (YyIpaBieHUYECKas)
MPAKTHKA, TO3BOJIAIOIIAS UCIIOJIb30BATh MPUOOPETEHHbIE 3HAHUS ISl OPMUPOBAHUS HEOOXOTUMBIX
npoecCHOHANBHBIX 3HAHUM M yMEHHUU B MPAKTUUYECKOW NIE€ATEIbHOCTH, OCBOUTH OSJEMEHTHI
ynpaBieH4YecKoro onbita. [IpakTuyeckass NMOArOTOBKA SBISIETCS 005S3aT€IbHBIM KOMIIOHEHTOM
00pa3oBaTebHO-IPOPECCHOHATBHON mporpamMmbl 10 cneruaibHOCTH 8.18010020 «Ympasienue
yueOHBIM 3aBEIEHHEM», YTO TIO3BOJIIET MAaruCTPAHTy MPAKTUYECKH HCHBITaTh CBOU CHIIBI B
BbIOpaHHOU cdepe AeqaTeabHOCTH, HAYYUThCS MPUMEHSATH B MPO(ecCHOHANBbHON NeaTeIbHOCTH
3HaHMUSL, NTOJIyUEHHBIE HA YUEOHBIX 3aHITHSIX.

Crnenyer KOHCTaTUpOBaTh, 4YTO S(P(EKTUBHBIN 00pa30BaTENbHBIM MPOIECC B BBICHIEM
y4yeOHOM 3aBe/ieHuH, OazupyeTcs Ha LeJeHANpaBIeHHOM CaMOCTOATENbHOM paboTre, KoTopas
oOecrieunBaeTcss HMH(POPMALMOHHO-(paKkTONIOrNYecKoil 0a30if BO3MOXKHBIX cuTyanuil. VmMeHHO
MI03TOMY B COBPEMEHHBIX HayYHBIX HMCCIIEIOBAHUIX AUIAKTUYECKUX CUCTEM Ba)KHOE MECTO OTBOJST
OTJIENbHBIM 3JIEMEHTaM CaMOCTOSATEIbHOIO OCBOCHHSI CTYJEHTaMH TEOPETHUUYECKUX 3HaHUH,
NPAaKTUYECKUX YMEHHUI U HAaBBIKOB.

WNudopmannoHHo-(paxkTonornyeckas 6a3za BEpOATHBIX CUTYyallUi — 3TO COBOKYITHOCTbh MHHH-
KEMCOB O pealbHBIX OO0BEKTaxX, TNPOIEeccax, COOBITHSIX WX SBIEHUAX 00pa30BaTENbHBIX
VUpPEXKJIEHUHN, pelleHHe KOTOpBIX  MpeArnosiaraeT  HACHTU(UKALMI0, KAYeCTBEHHYI0 U
KOJIMYECTBEHHYIO  OIEHKY CHUTyallud, NpoOJIeMbl, yIpPaBICHUYECKOIO  pPELIEHUs, PHUCKOB,
IUIAaHUPOBaHUE pearupoBaHus Ha HUX. [IpemioskeHHble MUHH-KEHCHI CUMTAaeM Le1eco00pa3HbIM
Tu(epeHIMPOoBaTh MO YPOBHIO CIOXHOCTH C YYETOM YeThIpeX THIIOB CAMOCTOSITEIbHON paboThI
CTYIEHTOB, IpeioxkeHHbIX B. Autponoseim, H. llaTanosoii [ 1], a uMeHHO:

- (opmupoBanue y Oyaymux PYKOBOJIUTEICH YMEHHUM YMIPABIATh YUCOHBIM 3aBEJACHHEM,
IPUHUMATh COOTBETCTBYIOILME YIIPABICHUECKUE pEUICHUS (HA OCHOBE IPEAOCTaBICHHOIO UM
QIrOpUTMa JEATENbHOCTH M CCBUIOK Ha 3Ty JAESATENBHOCTb, 3aJ0KEHHBIX B YCIOBHAX 3ajau,

BBITIOJIHUTH €T0);
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- (opmupoBaHUE 3HAHUI-KONIUNA U 3HAHUH, TO3BOJISIFOIIMX PeLIaTh TUIIOBBIC 33]1a4H;

- ¢dopMupoBaHue y OyIylIUX pPYKOBOJAUTENEH 3HAHUI, KOTOPHIE IOJIO)KEHBI B OCHOBY
pElIeHUs] HEeTUTTMYHBIX 33]1a4;

- TBOpUecKas paboTa, HCIOIb30BaHHE WH(DOPMAIMOHHO-(DAKTOIOTHIECKON 0a3bl BEPOSITHBIX
CUTyalluii HampaBjieHa Ha WHAUBUAYAIbHYIO (OpMYy CaMOCTOSTENbHON paboThl Oymymmx
PYKOBOAMTENEH, MpeaycMaTpuBaeT NpUOOpeTeHUE 3HAHWM, yMEHUN, HAaBBIKOB, JOCTH)KCHUE
BBICOKMX KOHEYHBIX PE3yJIbTaTOB B IMOJATOTOBKE K MPO(ECCHOHATBHON NEATEITbHOCTH, MPUHATUS
yropaBieHueckux perieHud. CamocTosiTenbHas paboTta TpeOyeT COOTBETCTBYIOIICH ITOJATOTOBKH,
HACTOWYMBOCTH, CHJIBI BOJIM, OJIHOBPEMEHHO OCYILECTBJSS ONAaroTBOPHOE BIMSIHHE Kak Ha
CTaHOBJICHUE 3TUX JIMYHOCTHBIX KA4eCTB, TaK U Ha (hOpMHUpOBaHHE UHTEpECA K 00YUCHHIO.

Crnemyer OTMETHTB, YTO IO pe3yJabTaTaM CpeIHEero Oajuia UTOTOBOTO KOHTPOJS 1O BCEM
JTUCITUTUIMHAM (3a4€ThI, 9K3aMEHBI) CTYACHTOB MAaruCTPaTyphl 00pa3oBaTeIbHO-TIPO(HEeCCHOHATEHOM
nporpaMMbl  «YTIpaBieHHE Y4eOHBIM 3aBEICHHEM» MOXEM KOHCTATUPOBATh MOJOXKHUTEIbHYIO
TUHAMHUKY KauyeCTBEHHBIX IMOKa3aTesei, MOCKOJIbKY Y BBITYCKHHKOB JHEBHOW (hOpMbI 00ydeHHUS B
2017 roma — 57,3%, B 2018 roxy — 78,8%; 3aounoit ¢popmbl 00yuenus B 2017 roga — 94,2%, B 2018
rony — 94,4%, 4To TOATBEPXKIAET PE3YJbTATUBHOCTH MPAKTUKO-OPUEHTHUPOBAHHOTO TOJX0JIa B
npoecCHOHANBHOM TMOATOTOBKE PYKOBOAMTENEH ydeOHBIX 3aBeleHHil. Bbicokue mokazarenu
cpenHero Oanyia MTOrOBOTO KOHTPOINS 3a04HOM (DOpMBI OOBSICHSEM KadyeCTBEHHBIM COCTaBOM
KOHTUHT€HTa, TOCKOJIbKY HWMEHHO Ha HEW OCYIIECTBISETCS TIOJArOTOBKA MPEUMYIIECTBEHHO
pPYKOBOJUTENEH U 3aMECTUTENEH C ONIBITOM pabOTHI.

VYuuteiBas BBIIIECKA3aHHOE, YCTaHOBJIEHO, 4TO UCIIOJIb30BaHUE MPaKTUKO-
OpUEHTUPOBAHHOTO TOAXOAAa B TOJATOTOBKE PYKOBOAUTENEH YUeOHBIX 3aBENEHHUI COJEHCTBYeET
dbopmupoBaHni0 MPOGECCHOHATHPHOM KOMIIETETHOCTH. BBeieHHe CcaMOCTOSTENBHOM PaOOTHI
OyIymmM PYKOBOIUTENSIM TI0O HWCHOJIb30BaHUIO  MHGOPMAIIMOHHO-(DAKTOIOTHIECKON  Oa3bl
BEPOSATHBIX CUTYyallMi B MPOIIECCE CaMOCTOSTENILHON 00pa30BaTeIbHOM NEATENIbHOCTH 3aKII04YaeTCs
B Pa3BUTHH WHIUBUAYAIbHBIX CIHOCOOHOCTEH MAarmcTpoB, CO3MAHMM YCIOBHH JUISI WX aKTUBHOM,
TUIOJIOTBOPHON  yuyeOHO-TIO3HABATENLHOM  JIEATENHHOCTH M TpPEAyCMaTpUBaeT TBOPUYECKOE
MIPUMEHEHNE OPTaHU3aIlMOHHBIX ()OPM U METOJIOB.
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IMPOBJIEMA TUATHOCTUKHU KPEATUBHOCTH JETEHN JOINKOJBHOI'O
BO3PACTA
PROBLEMA DIAGNOSTICARII CREATIVITATII LA PRESCOLARI
THE PROBLEM OF DIAGNOSTIC OF CREATIVITY IN PRESCHOOL CHILDREN
HU. H. 303yna, aciupadTt Kadeapsl ICUXoaoruu ['ocy1apcTBEHHOTO BBICIIIETO Y4eOHOTO 3aBEICHUS
«IIepesicnaB-XMenbHUIIKUI TOCYJaPCTBEHHBIN MEIarOTMYECKU  YHUBEPCUTET UMEHU [ puropust
CxoBopoabi», . [lepesicinaB-XMenpHULIKUH, YKpanHa

CZU 159.928-053.4
Pe3iome
B cratee 000CHOBaHa aKTyaJbHOCTh BBISBICHHS W Pa3BUTHUS KPEATHMBHOCTH IETeH B JOIMIKOJIHLHOM

Bo3pacTe. O000IIat0TCs 3TaNbl Pa3BUTHSI ICUXOIUATHOCTHKH KpeaTuBHOCTH. ONICaHbl U POaHAIN3UPOBAHEI
METOAMKHA HCCIECIOBAaHUSI TBOPYECKUX CIOCOOHOCTEH neTed AOIKoApHOro Bo3pacrta. Ilokasano, 4ro B
ncuxonoruyeckoil  mpaktuke TecT E. ToppeHca sBisieTcs caMblM — BalIUAHBIM M HAJAEKHBIM
CTaHJAPTU3UPOBAHHBIM HMHCTPYMEHTOM, IIO3BOJISIIOIIMM H3MEPUTh BCE OCHOBHBIE XapaKTEPUCTUKU
KPEaTUBHOTO MBIIUIEHHUS U OLECHUTh TBOPUYECKUI MOTSHINAI IOLIKOJIbHUKOB.
KiroueBble cjioBa: Kp€aTUBHOCTb, ACTU MOOUIKOJBHOTO BO3pacTa, MCETOJAbl AMATHOCTHKMU KPEaTUBHOCTHU,
TECTbI KPEaTUBHOCTH
Abstract
The article substantiates the relevance of identifying and developing the creativity of children in pre-school
age. The stages of development of psychodiagnostic of creativity are generalized. Described and analyzed
methods of research of the creative abilities of children of preschool age. It is shown that in psychological
practice, the E. Torrance test is the most valid and reliable standardized tool that allows measuring all the
basic characteristics of creative thinking and assessing the creativity of preschoolers.
Keywords: creativity, children of preschool age, methods of creativity diagnostics, creativity tests
Rezumat

In articol este argumentatd actualitatea identificarii si dezvoltarii creativitatii la copiii prescolari. Sunt
analizate etapele dezvoltarii psihodiagnosticului creativitatii si descrise metode de cercetare a aptitudinilor
creative la copii de varsta prescolara. Este demonstrat ca in practica psihologica testul E. Torrens este cel mai
valabil si mai fiabil instrument standardizat de masurare a tuturor caracteristicilor de bazd ale gandirii creative
si evaluarea creativitatii prescolarilor.
Cuvinte-cheie: creativitate, copii de varsta prescolara, metode de diagnosticare a creativitatii, teste de
creativitate.
KpeatuBHOCT — 3TO CIOCOOHOCTH JUYHOCTH TOPOXKIATh HEOOBIYHBIE WJEH, HAXOAUTh

OPUTMHAJILHBIE PEIIEHUs, OTKIOHITHCSA OT CTEPEOTUNHBIX cxeM MbliuieHus. K. Pompkepc monumaer
MOJI KPEaTUBHOCTHIO CIIOCOOHOCTh HAXOJIUTh HOBBIE CIIOCOOBI PEMICHHS MPOOJIEM U HOBBIE CTIOCOOBI
BeIpakeHust [5,c. 173].  A.Macnoy paccMaTpuBaeT KpEaTMBHOCTh KaK  YHHUBEPCAIbHYIO
XapaKTEPUCTUKY BCEX CaMOAKTYyaJIM3UPOBAHHBIX JIOJEH, KaK MOTEHLUHAN, JaHHBIM KaxAoOMy
YeNOBeKYy OT poxaeHus. Ho, K coxalleHHIo, «I10 Mepe COIUaIMU3aIii OONBIIMHCTBO W3 HAc
yTpauynuBaeT COCOOHOCTh K HEBUHHOMY M HaWBHOMY BOCTIPUSTHIO JKU3HHU, OYCHH HEMHOTHE JIIOJIN
BBIHOCAT €€ W3 JEeTCTBa WJM, YK IOB3pOCJieB, BHOBb oOperaioT ee. CaHTailaHa HasbIBal 3Ty
CHOCOOHOCTh  «BTOpPHYHOW HawBHOCTHIO» [15]. JI. TepMeH Ha OCHOBaHMH SMIUPHUYECKHX

I/ICCJIGI[OBaHI/Iﬁ Oprumcs K BBIBOAY, YTO «I'CHHUU — 3TO TC JIIOAU, KOTOPLIX CHIC B PaHHCM JCTCTBC 110
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JIAHHBIM TECTUPOBAHUS MOXHO OTHECTH K KaTerOpUH BbICOKOOMapeHHbIX» [4, ¢. 171]. Tloatomy
OYEHb BAXXHO JUArHOCTUPOBATh U Pa3BUBATh KPEATUBHOCTh, HAUMHAS C JOLIKOJIBHOTO BO3pacCTa.
Benp AOMKOIBHBIN BO3pPAcT, XOTSA M 3aHUMAET HEOOJNBIION OTPE30K BPEMEHH B KU3HU
YeJIOBEKa, SIBJIAETCS CaMbIM BaXKHBIM. A. JICOHTBEB OTMEUaAET, UTO «3TO MEPHUO/] MEPBOHAYAIBHOTO
(dakTUYeCKOro CKiIajga JMYHOCTH, MEPHOJ] Pa3BUTHS JIMYHOCTHBIX «MEXaHU3MOB» IMOBeJcHUSI. B
JOLIKOJIbHBIE TOJbl Pa3BUTHSA peOCHKA 3aBS3BIBAIOTCS MEPBbIE Y3IIbl, YCTAHABIMBAIOTCS IEPBBIC
CBSI3M M OTHOIIICHUS, KOTOPBbIE 00pa3yi0T HOBOE, BBHICIICE €AMHCTBO JCSITCILHOCTH M BMECTE C TEM
HOBOE, BBICIIEE EIMHCTBO CYOBEKTAa — EIUHCTBO JIMYHOCTH. VIMEHHO MOATOMY, UYTO MEPUOJ
JOLIKOJIBHOTO JETCTBA €CTh IMEpPHOJ] TaKoro (HaKTHUECKOTO CKIIAJbIBAHHS ICUXOJOTHYECKHX
MEXaHHU3MOB JIMYHOCTH, OH Tak BaxeH» [8, c.4]. B. JIpy)KUHHH Tarke CBSI3bIBACT OUIKOJBHBIN
BO3pacT C TMEpPBbIM JTallOM pa3BUTUSA KpeaTMBHOCTU. PeOeHok »3Toro Bo3pacra, Omnaropaps
c(hOpMUPOBAHHOCTH PEUHU, YK€ TOTOB K COIMATU3AINH, HO €IIe HE COLMATIU3UPOBAH, TO3TOMY OH U
ABJIsIeTCsl Hawbojiee OJaronpusATHBIM i (opmupoBaHust KpeatuBHocTu [4]. M. depriocon
10J1araeT, 4TO «TBOPUYECKHE CIIOCOOHOCTH HE CO3[ar0TCs, a BbicBoOOkmatotcs» [14]. Ho, mpexmae
YeM «BBICBOOOXK/IAaTh» CIIOCOOHOCTH, HY)KHO CHavaJia OMpPEIETUTh CTENEHb UX HATHYHS.
[TpropuTeToM U LENbIO NIpeLIaraéMoil CTaTbU SBISETCS PACCMOTPEHHE OCOOEHHOCTEH U
MPEUMYILECTB psAJla METOANK JUATHOCTUKU KPEATUBHOCTH AETEH OIIKOIBHOTO BO3PACTa.
Hauano »smmnmpuyecKkux HCCIEeNOBaHUM KpeaTUBHOCTH, Kak YykasbiBaeT T.J[roOaprt, cBsizaHO ¢
nMmeHeM @. I'anpToHa. IMEHHO OH caenan nepBble MOMBITKA OTBETUTHh HA BOMPOCHI, YTO KE TAKOE
KpeaTHBHOCTh M KaK OHa MposBisieTcs. B ero paborax 3al0XKeHO MOHWMaHWE KPEaTUBHOCTH Kak
HpOSIBJICHUS 00IIeH yMCTBEHHO! omapenHocTH [9, ¢. 17].

K nauany XX Beka HaJ mpobaemMoli KpeaTUBHOCTH PabOTalli MHOTHE aBTOPHI U IIeNIble Hay4YHbIC
mkonbl. JI. TepMeHn cosman mepBbie TeCcThl OOMmIed HMHTEIIEKTyaIbHOW omapeHHocTd. O. Tymy3
M3y4yaeT CBA3b KPEATUBHOCTH C BOCHPHUATHUEM, TMaMATHIO, MBIIUICHHEM W JMYHOCTHBIMU
ocoOeHHocTsiMUA. A. buHe paccMarpuBaeT TBOPUYECKOE MBIIUICHHE KaK YacTh WHTEJUICKTA.
Y. CniupMeH BBIABUHYI MOPEIIONOKEHNUE, YTO B OCHOBE KPEATMBHOCTU JICKUT MHTEIICKTYyalbHas
CcrocoOHOCTh (popmupoBaTh CBA3M Mexay pasnuunbiMu uaesmu. E. Kpuc, JI. Ky6u pazpabotanu
MCUXOJMHAMUYECKHI moaxon K KpeatuBHOCTH. IIpoBenennwsie K. JlyHkepoM wucciegoBaHus
MPOIYKTUBHOTO MBIIUICHUS B pPaMKax TeIITAIbTICUXOJOTUH HAMETHJIA HOBBIM TIOAXOM K
JUAarHOCTHKE KpPEaTMBHOCTH, OCHOBAaHHBIM Ha TMPUMEHEHHHM HKCIIEPUMEHTAIBLHOTO METOA.

KiroueBbIMHU IMpUHOUIIAaMH 3TOro noaxoAa SABJIAKOTCA HWHAWBUAYAIU3UPOBAHHOC IMPCABIBICHUC
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UCIIBITYEMOMY 3a/1aud JUIsi TBOPYECKOIO MBIIUICHUs, M3YYEHHE MpolLecca peuieHus 3aJaud U
AKTHUBHOE Y4acTHE 3KCIIEPUMEHTATOPA.

Bo BTOpoii monoBuHe XX BeKa MPOMCXOIUT YIIIyOJCHHE HEKOTOPHIX U3 YIOMSHYTHIX BBIIIE
IIOJIXOJI0B, @ TAK)XX€ pa3BUTHE HOBBIX HampasieHuil. CyllecTBEHHEHIINM BKJIaJ0M 3TOr0 Iepuoja
CTaJI0 M3yYEHUE KPEaTHUBHOCTH KaK CaMOCTOSATENIbHOrO (akTopa, HECBOAMMOIO K OOIen
yMmcTBeHHOU omapeHHocTH. JIxk. 'ernense, k. ['mndopa, P. Jxekcon, JI. TepcToyH u ap. mpuIuIn
K BBIBOJYy O CJIa0Oi CBSI3M MHTEJJIEKTa U KPEaTUBHOCTU. TECTOJOTMYECKOE M3YyUYEHUE TBOPUYECKUX
CIIOCOOHOCTEH BBIAECIUIOCH B CaMOCTOSITENIbHYIO 00JacTh NCUXOAMArHOCTUKH. B cBoux paborax
Jlx. T'undopa ykazan Ha NPUHLUIUATBHOE PA3IUYUE MEXKIY KOHBEPT€HTHBIM H JUBEPTreHTHBIM
meinuienneM [3]. CornmacHo ero (akTOpHOW TEOpPHH HMHTEUIEKTa, B OCHOBE KPEAaTUBHOCTU JIEKUT
JTMBEPreHTHOE MBIIUIEHHE (CITOCOOHOCTh MPOAYIIMPOBATH OOJBIIOE KOJTMUECTBO PEJICBAaHTHBIX UJICH,
UCTIONB3Ysl OJHH W Te Xe ucxoanble ycnoBus). Jx. [mndopa Bbmenua YeTblpe OCHOBHBIX
napamerpa KpeaTuBHOCTU: OpUTHHAIBHOCTH — CHOCOOHOCTH T€HEPUPOBATH OTAAJICHHBIC
accoluanuu, HeoObluHble O0TBEThl; CeMaHTHYecKass TMOKOCTh — CIHOCOOHOCThH BBISIBUTH OCHOBHOE
CBOMCTBO O0BEKTa M MPHUIyMaTh HOBBIM CIOCOO €ro wucrnosib3oBaHus,; OOpa3Has ajanTHBHAS
TMOKOCTh — CIIOCOOHOCTh U3MEHUTH (POPMY CTUMYJIa TAKUM 00pa3oM, YTOObl YBUIETh B HEM HOBBIE
OPU3HAKM M BO3MOXKHOCTU JUId MCIONb30BaHMsA; CeMaHTHYecKas CIOHTaHHas TUOKOCTh —
CHOCOOHOCTh MPOAYLMPOBATh Pa3HOOOpa3Hble MJIEM B HEpEerIaMeHTHPOBaHHOW curyauuu. Ha
OCHOBE 3THX TeopeTHueckux npeanocbuiok /x. ['mndopa u ero corpynnuku pazpadotanu 10 Tecto
JUIsL TMarHOCTUKU BepOasibHOM M 4 TecTta — Uid 0Opa3HOM KpPEaTUBHOCTU. JTU TECTbl U3MEPSIOT
NPEUMYIIECTBEHHO JMBEPreHTHYIO MPOJAYKTHBHOCTh. Hampumep, B cyOrecte «Oerioctu upaei»
UCTIBITYEMOMY IMIpeJJlaraeTcsi HamucaThb Kak MOXKHO OOJIbIIe CJIOB, O0O03HAYaIOUIMX MPEIMETH,
SBJICHHS, KOTOpbIE MOTYT OBITh O€lloro IBeTa; B cyOTecTe Ha «THOKOCTh HIEH, THOKOCTh
UCIIONIb30BAaHUSl TPEIMETOB» HaJl0 TMpUAYMaTh Kak MOXKHO OoJibllle pa3HbIX Ccrnoco0oB
WCIIOJI30BAaHUS KOHCEPBHOW OaHKH; B CYOTECTE <JIETKOCTH CIIOBOYIOTPEOJICHH» HEOOXOIUMO
HamMcaTh Kak MOKHO Oouibliie CIIOB, cojepxkamux OykBy «O»; B cyOTecTe Ha «COCTaBJEHHE
nU300pakeHMiT» — COCTaBUTh KaKk MOXHO OOJIbIlIe pa3sHbIX M300paKeHWH, MCIONb3yst Habop Guryp
(TpeyronbHUK, KBaIpaT, Kpyr, Tpaneius) [4, c. 597].

JlanbHeiee pa3BUTHE KOHUENINSA KPEaTUBHOCTH ToOTy4wiIa B uccienoBanusax E. Toppenca. B
cBoux paborax E. ToppeHc He TOnbKO BOMIIOTHI ocHOBHBIE uaen Jx. ['midopna, HO u BHEC HOBBIH
OTTEHOK B MIOHMMaHUE KPEaTUBHOCTH KaK CIIOCOOHOCTH K 0OOCTPEHHOMY BOCIIPHSTHIO HEJIOCTATKOB,

npo0esioB B 3HAHMSX M YYTKOCTH K JAWCTapMOHMU. B oTnuune oT MOHO(AKTOPHBIX TECTOB
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Ix. T'mndopna E. Toppenc paszpadboran nonudakrtopable TecThl. Kakaplii ero cyOTECT OllGHUBAET
Cpa3y HECKOJIbKO XapaKTEPUCTUK U J100aBIISET YTO-TO YHUKAJIbHOE K TECTOBOW OaTapee B LIEJIOM.
3anmanus s cyOTecToB OBUIM OTOOpPaHBI HA OCHOBE (DAKTOPHOTO aHaM3a, YTO JIAJ0 BO3MOXKHOCTh
BKIIIOUUTh B OaTapero 3ajaHusi, CIad0 KOPpENHpYyIoIIHe MEXIy co00i. YHUKaIbHOCTh TECTOB
E. Toppenca 3akitouaercss B TOM, 4TOo B omianuue oT TtectoB Jx. ['mindopma, onm wmoryr
UCIOJIb30BaThCS B Oosiee mmpokom auanazone. E. Toppenc ocoboe BHUMaHue yAETUI TOMY, YTOOBI
3aJIaHUs B TECTaX OBUIM MHTEPECHBI M IPUBJICKATEIBHBI IS JETCH Pa3IMdIHOTO BO3pacTa.

N3-3a oTcyTCTBHSI €IMHOTO IMOAXO0Jla B TIOHUMAHUU MPHUPOJIBI KPEaTHBHOCTH JI0 CHX IOp HE
yCTaHOBJIEHA equHas 00OOIIeHHAass Mepa BAJTMIHOCTU KPEaTHBHBIX TECTOB, YTO, B CBOIO OYEpEb,
CYLIECTBEHHO YCIIOKHAET Tmpobiemy ee mnoarBepxkaenusa. Ilostomy E. Toppenc mnposen
WCCJICIOBAHNE BAJUIAHOCTH TECTa B PA3IMYHBIX HAIMPABJICHUSAX: BAIUIHOCTH IO COJCPIKAHUIO,
BJIMIHOCTh IO KPHUTECPHUIO, IMPOTHOCTUYECKAs BaJIWJIHOCTh W KOHCTPYKTHBHAS BAJHMIHOCTH. B
MUPOBOH mcuxonornyeckoit mpaktuke Tect E. ToppeHca siBisieTcs caMbIM BaTUIHBIM U HAJIEKHBIM
CTaHJapTU3UPOBAHHBIM HMHCTPYyMEHTOM. OH cocTouT u3 12 cyOTecToB CrpyNmUpPOBaHHBIX B
BepOAIbHYI0, 00Pa3HYIO U 3BYKOBYIO OaTapero.

BepOanbHas 9acTh METOJMKHU BKJIIOYAET B ce0sl CeMb CyOTECTOB, HAIPABJICHHBIX HA U3MEPCHHE
pa3IMYHBIX acCMEeKTOB BepOANbHON KPeaTUBHOCTH. 3aJaHMs MEPBBIX TPEX CYOTECTOB BBHIMOIHSIOTCS
Ha OCHOBE OJIHOTO W TOTO K€ CTUMYIBHOTO M300pakeHusi. B mepBom cyOTecTe «Bompockl» HY)KHO
3a/1aTh KaK MOXHO OOJIBITIE BOITPOCOB, JIJISi TOTO YTOOBI BBISICHUTH, YTO K€ MTPOUCXOTUT Ha KapTHHKE.
Bo Bropom cyoOTecte «lIpuuuHBY — BBIABUHYTH KaK MOXHO OOJIbINE MPUYHMH, KaKUE MOTIIN
OpUBECTH K TOMY, YTO Ha Hel wu3obpaxeHo. B Tpersem cybOrecte «CnenctBusi» Tpedyercs
OpUAYMaTh KaK MOXHO OOIbINE CIEACTBHI, KOTOpPHIE SBATCS PE3ydbTATOM IMPOHMCXOJAIIETO Ha
KapTUHKE. B derBepTOM cyOTecTe «YIiydimeHWe IpeaMeTay HeoOXOIUMO MPUAyMaTh Kak MOXKHO
OoJpllie WEH TO TOBOAY YIYYIICHUS HWTPYIIEYHOTo ciioHa. B msitom cyOrecre «HeoOwsranoe
UCTIOI30BaHUE» — KaK MOXKHO OoJbpIIe CrnocoOOB HEOOBIYHOTO HWCIIOJB30BAHMS KapTOHHBIX
KopoOok. B mectom cybrecte «HeoObIdHbBIE BOIIPOCH) — KaK MOXKHO OOJIbIIIE BOIIPOCOB O CBOMCTBAX
KapTOHHBIX KOpoOok. M HakoHen, B ceapMoMm cyOTecTe «HeoObluHasi cuTyanus» HEOOXOIUMO
MPEUIOKUTh KaK MOXKHO OOJIBIIE TIOCTEJACTBHIA H300paKEHHOW HAa KapTHHKE HEMPaBIOI0I00HOMN
CUTYaIIUH.

OTBeTBl OLIGHUBAIOTCA 3a TpeMs MHapamerpamu: «bermocTb» — CIOCOOHOCTH MPOIYLHUPOBATH

00J1b1I10€ KOMUYECTBO HJIEH, «[ MOKOCTBY» — CIIOCOOHOCTH MPUMEHSATH Pa3HOOOPA3HbIE CTPATETUU PU
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pemieHun mnpodieM U «OpPUTHHAIBHOCTB» — CIHOCOOHOCTH MPOAYLHUPOBATh HECTaHIAPTHBHIE,
HEOOBIUHbIE UJICH.

OO6pa3znas Oatapess METOAMKH BKIIOYaeT B ceOs Tpu cyOTecTa, HampaBJICHHBIX Ha M3MEpPEHHE
pasHBIX AacCIeKTOB o00pa3HOW KpeaTHBHOCTH. B mepBom cyOrtecre «Co3naHue pHCYHKa» Ha
OCHOBAaHMHU IIBETHOT'O OBAJbHOTO IIATHA, HAlOMHHAIOIIETO JOBOJIBHO OOBIYHBIE MPEIMETHI,
HE0OXOUMO HapuUcOBaTh KApTUHKY W NpUAyMaTh K HeW Ha3BaHUe. 3ajada BTOpPOro cyorecra
«HezakoHueHHBIE (QUTYpBI» — JOPUCOBATH ECSATh HE3aKOHYCHHBIX (QHUTYp W TpUAyMaTh UM
Ha3BaHue. U B TpeTbeM cyOTecte «lloBTOpsIOmuecs TuHII» HEOOX0MMO Ha OCHOBE TapalIebHBIX
muaui (30 map) co3maTh Kakoe-1md0 u300paKeHue.

Jns ouenku oOpasHoil kpeatuBHOCTH E. ToppeHC He TONBKO HCIHOJIB30Bal BBIICICHHBIC
Jlx. T'undopaom kimaccuueckue CBOWCTBA AMBEPreHTHOro MbIuieHus («bernoctesy, «'MOKOCTEY u
«OpUrHHAIBHOCTHY»), HO U JOOABUJ €IIE JIBE XapaKTepUCTHKU: «CONPOTHUBIECHUE 3aMBbIKAaHUIO» —
CIIOCOOHOCTh AJTUTENILHOE BpEMsSl BBIIEPKUBATH HEOMPEICIEHHOCTh, HEPaBHOBECHE, OCTaBasICh
OTKPBITBIM HOBOW HH(pOpPMAMKM Ui TPUHATUS OpPUTHHAIBHBIX pemieHnid u «Haspanue» —
CIIOCOOHOCTH BBIJIENATH INIABHOE M IOHUMATh CYTh Ipobiemsl [12].

CnoBecHO-3ByKOBasi 4aCTb METOJAMKHU COCTOUT M3 JBYX CYOTECTOB, MPOBOJUMBIX MPH MOMOILU
MarHuTOQOHHON 3amycH M HampaBleHa Ha H3MEPEHHE CIIOBECHO-3BYKOBOI'O TBOPYECKOIO
mbinuieHus. [lepBoiit cyOTecT «3ByKH M 00pas3bl» HCIONB3YeT B KadecTBE OOBEKTa JAJIs y3HABaHUS
3BYKH, BTOPOU CyOTeCT «3BYKOIOApaKaHWE U 00pa3bl» — 3BYKOIMOJpakaTelIbHbIE CJIOBa, TO €CTh
CIIOBAa, UMHTHUPYIOIIME €CTECTBCHHBIC 3BYKH (HAampuMep, HAIOMHUHAIONIME CKPHUIl WM TPECK).
I[TepBbIif CyOTECT COCTOMT U3 YETHIPEX 3BYKOBBIX MOCIEIOBATEIBHOCTEH, MPEIBIBIAEMBIX TPH Pa3a,
BTOpPOW — M3 JEBSTU CJIOB, NMPEABSABISEMbIX YeThIpe pa3a. B oboux Tecrax mocie mpociaylIMBaHUs
3BYKOBOM 3allMCH HEOOXOIUMO OTBETHTh, HA UTO MOXOXXHH KaxAbld 3BYK. OTBETHI OIICHUBAIOTCS
TONBKO 3a mapameTpoM «OpurHHAIBHOCTHY. B Hamel crpane »5ta 0Oarapes TECTOB HeE
UCIIOJIb30BaIach. Bpems BIMOIHEHHS KaKI0r0 cyOTecTa OrpaHuYeHo.

E. ToppeHc oTMeuan, 4TO HU OAMH MHCCIEAOBaTElb HAa CETOAHSIIHMA JI€Hb HE MOXKET
OTpeNIeIUTh KOJWYECTBO M BHJBI TECTOBBIX 3aJ@HUM M TOro, 4TroObl JaTh IOJHBIA 0030p
XapaKTepUCTUK KpeaTHUBHOro MbluieHUs. OH monaran, 4YTo MPeasioKeHHBIM UM TECT OTpakaeT
OOJIBIIYI0 YacTh XapaKTEPUCTUK KPEaTUBHOTO MbllUIeHUs. Pa3paboTaHHBIE UM TECTHI U3MEPEHUS
JMBEPreHTHOTO MBIIUICHUSI OCTAIOTCS HauOoJiee HCIONb3yeMbIMH B TpakTHKe. [IOMCK HOBBIX

MOJXO0/I0B MPUBET K MOPOXKICHUIO MHOTOYHMCICHHBIX uX Moaudukanuit (M. ABepuna; O. JpsyeHko;
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H. lllymakoBa, E. Ille6manoBa u H. lllep6o; . Komomenckuit u E. Ilanpko; E. TopmmnoBa u
T. Mopo3oBa u ap.).

B meromgukax «IIpugymait pacckas» (ckasky, ucropuro), «Hapucyit uto-uudynp», «lIpunymaii
urpy» O. Ipsuenko u E. Ilopomnkoi, P. HeMoBa u jap. Ou4€BHAHO HCIIOJIB30BAHUE MAapaMETPOB
OPUTMHAILHOCTH U pa3paboranHocTH, puMeHeHHbIX J[k. ['undopaom u I1. Toppencom. Hampumep,
B Metoauke «lIpuaymail pacckas» pebeHKy naeTcs 3a1aHue 3a 1 MUHYTY IpUIyMaTh paccka3 O KOM-
100 WM 0 4eM-Im0o0, U 3aTeM IepecKa3aTh €ro B TEYCHUHU JIBYX MHHYT. BooOpakeHue peOeHKa B
JTAHHOW METOJIMKE OLIEHUBAETCS 1O cleaAyomuM npusHakaM: 1. CKOpocTh IpUIyMbIBaHUS paccKasa;
2. HeoObIuHOCTh, OPUTMHANIBHOCTD CIOXKETa pacckasa; 3. PazHooOpasue o0pa3oB, UCHOIb3YEMBIX B
pacckasze; 4. [IpopaboraHHocTh M Jeranu3anus o0pa3oB, NPEACTABICHHBIX B  PaccKase;
5. BrieyatnuTenbHOCTh, SMOLIMOHAIBHOCTE 00Pa30B, MIPEICTABICHHBIX B PACCKa3e.

B meronuxe «Hapucyit 4to-HuOyab» peObeHKy AaeTcs JucT Oymaru, Habop ¢iioMacTepoB u 3a 4
MHUHYTBl [pe/ularaercsi NpuayMaTb M HapUCcOBaTb YTO-HUOYAb HeoObluHOe. MakcumaabHOe
kosindyecTBo (10) GannoB momydaer paboTa, HapUCOBaHHAs 3a oTBeAeHHOe Bpems. Kornma pebeHok
npuaymMal ¥ HapucoBall HEYTO OPUTMHAIBHOE, HEOObIYHOE, SIBHO CBUJETENIbCTBYIOIIEE O
He3aypsaaHoM (aHTazuu, o 0oratom BooOpakeHHU. Ero prcyHOK oka3biBaeT OO0JIbIIIOE BIlEUATICHUE
Ha 3puTelis, a 00pa3bl U JeTaIH TIIATEIbHO NPOPadOTaHBI.

B metoauke «IIpuaymaii urpy» peOeHOK mosyyaeT 3a/laHue 3a 5 MUHYT NpUIyMaTh KaKyro-Tuoo
UTpy U MOJIpoOHO paccKasaTh O HEW, OTBEUasi Ha CJIEAYIOIINE BOIIPOCH: KaK Ha3bIBaeTcs urpa? B uem
oHa coctouT? CKOJBKO YelIOBEeK HeoOxoaumo 1ijist urpbl? Kakue ponu moiaydaroT y4acTHUKU B UTrpe?
Kak Oyner npoxonuts urpa? Kakobl npaBuia urpel? Uem oHa noikHa OyneT 3akoHUuThes? Kak
OyZAyT OLICHUBAThCS PE3YJbTAThl U YCIIEXU OTJCIbHBIX YUACTHUKOB?

[TapameTpsl OLIEHKHU COAEpX aHUs MPUIYMAaHHON pPEOCHKOM UIPhI B JaHHOM METOJIMKE CIIEAYIOLIHE:
1. OpurunanbHOCTh U HOBU3HA; 2. [IpogymManHoCTh yenoBuil; 3. Hamuuue B urpe pasinyHbIX poJieit
JUISl pa3HbIX €€ y4acTHHKOB; 4. Hanuuue B urpe ompeneneHHbIX npaBuil; 5. TOYHOCTh mapaMeTpoB
OLICHKH YCIIEITHOCTH NpH npoBeaeHnu urpsl [ 10, c. 83-87].

Tectel E. ToppeHca, cocTaBUBIIME LENYIO JIIOXY, TAaKKE BBI3BAIM U psaa Kputuku. M. Bomax,
K. Koran nonaratot, yto nepenecenue E. ToppeHcOM M ero mocieaoBaTeIsIMH TECTOBBIX MOJIENIECH
U3MEpPEHUs] MHTEIEKTa Ha W3MEpEeHHEe KPEaTHBHOCTH CIIOCOOCTBYET K TOMY, 4YTO TECThI
KpeaTuBHOCTU jauarHoctupytoT IQ wucneityemoro. Taxke M. Bomnax, K. Koran, II. Bephos,
. Xaprpusc, B. Ipyxunun, H. Xa3paToBa u Ap. CUMTAIOT, YTO CIEAYET OTKA3aThCs OT aTMOchepsl

COpPEBHOBATENIbHOCTH, €AUHCTBEHHOTO MapaMeTpa MPaBUIIBLHOTO OTBETa (OTBEprasi Takod Mmapamerp
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KpPEaTUBHOCTH, KaK TOYHOCTb) U KECTKUX JIMMUTOB BPEMEHH, OTBEJICHHBIX Ha BBIIIOJHEHHUE 3aJaHUS.
M. Bommmax u K. Koran cBouMu pabGoramu J10Ka3ajlu, YTO OTPAHUYEHUE BPEMEHHM HEOJUHAKOBO
BIMSET Ha pa3HbIX Aered. OIHU N€TH Nal0T OpUTHMHAJIbHBIE OTBETHI cpasdy. Jpyrum nersm uis
OpUTMHAJILHOTO OTBETa HEOOXOAMMO HEKOTOpoe BpeMsd. Takue neTH NOody4yaroT HU3KHE OLICHKU
KpEaTMBHOCTH IIpU OrPAaHUYEHMM BO BPEMEHM M  BBICOKME OLEHKH, KOrJa Bpems
HeperlaMeHTUpoBaHo. OHM  CUMTAIOT, 4YTO HCCIECJOBAHME M TECTUPOBAHHE TBOPYECKHUX
CIIOCOOHOCTEH JKENnaTeNbHO NPOBOJAUTH B OOBIYHBIX JKU3HEHHBIX CUTYyalUAX, TaK Kak s
NPOSIBJICHUS] KPEATUBHOCTH HYXKHA CBOOOIHAsI, HEIPUHYXICHHAs: 0OcTaHoBKa. [4, c. 190]
Pa3zpaGorannas H. Xa3paroBoil MeToAMKa M3MEPEHUs KPEaTUBHOCTH JeTeil 3-5 jeT ocHOBaHa Ha
CTaHJApTU30BaHHOM HAaOJIOJAEHMHM B 3HAKOMOM CHUTyallud, B YCIOBUSX MHUHHMMaJIbHOM
perylaMeHTallMi M MaKCUMaJIbHOM  JOCTYIIHOCTH MNPEIMETHOM cpenabl. JlMarHoCTUpoBaTh
kpeatuBHocTh B. JIpy:xmaun u  H. XaszpatoBa mnpemnararoT B IIPOLECCE TeaTPAIU30BAHHOU
CIIOHTaHHOM Wrphl, rAe (GUKCUPYETCS XapakTep HPUIYMAHHBIX JETbMHM HIPOBBIX JIeHCTBUI
(MoauduKanus CI0)KeTa) U 0COOCHHOCTH YHOTPeOIeHHS MPEeAMETOB-3aMECTUTENCH.

B xone urpsr getsim (He 6oiiee 4-7) mpenocTaBisieTcsl MojaHas cBoOoAa ASUCTBUM. [leTn MTOIKHBI
OpUAyMaTb W pasbirpaTh KaKOM-TMOO CKa304YHBIA MM (PAHTACTUYECKUI CIOKET, HCIOJIb3Ys
HEOOXO/[UMBbIE MpeAMeThl M MaTepualbl I TeaTpaIu30BaHHBIX JEHCTBUH M JeKopauui.
OKCIEpUMEHTAaTOpP MOXET MNPEAJIOKUTh HAdyajlo MCTOPUM MU MepcoHaxed. OQHaKoO OH JOJDKEH
n30eratb OLEHOYHBIX CYKICHHM MPOMCXOMASIIEro, HE HaBSA3bIBATh JETSIM COOCTBEHHBIX pPELIEHUI
npobsiembl. Ero 3amaua 3akimouyaercs B 3a00Te 0 (U3MUECKON M NCHUXOJIOTMYECKOl 0e30macHOCTH
YYaCTHHUKOB U BeJleHHH «KapTbl HaOaroaeHui.

Metoauka JUAarHOCTUKHA KpPEATMBHOCTH JIOLIKOJILHUKOB MpEACTaBiIseT co0oil rpaduyueckyro
CXEMy aHajin3a CIKETHO-poJieBor urpsl. H. Xa3zpaToBa nmpu HaOIIOIEHUN CIO)KETHO-POJIEBOM UTPHI
neTe mpeanaraer (UKCHUpOBATh Takue MapaMeTpbl, KaK MHHUIIMATHBAa B BO3SHUKHOBEHHM 3ambIcia
UTPbI, pa3BUTHE 3aMbICNIa MO XOJY UIPbI (SBISETCS OH KPEATHBHBIM Pa3BUTHEM IEPBOHAYATBHOTO
CIOJKETa MJIM OOYCIIOBJICH BIMSIHUEM CIy4allHBIX OOCTOSTENILCTB), MHUIMATHBA PEOCHKA B BHIOOpPE
UTPOBBIX 3aMECTUTENEH pealbHbIX penmeTos [4, c. 205].

Kak anpTepHaTUBY NCHUXOMETPUYECKOMY IOJXOJYy OLEeHKH KpeaTuBHocTu Jlx. ['mndopaa
J. borosiBnenckast pazpaborana meron «KpearwmBHOE mMoJe», MUATHOCTHPYIONIUH CIOCOOHOCTH
JMYHOCTH K PAa3BUTHIO JEATEILHOCTH 3a MpeaesaMu TpeOOBaHUIM MCXOAHOM MPOoOIeMHON CUTyauu
U TIO3BOJSIOLIMI TINATENBHO OTCIIEKUBATh IPOLECCYAIbHYIO COCTaBISIOLIYI0 TBOPYECTBA.

Enununeit u3MepeHus: TBOPYECKUX CIIOCOOHOCTEH B ATOM METOJC SBIICTCS WHTEIUICKTyaJlbHAs
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uHunuatuBa. /[I. borosiBieHckass Bbloenniaa TpU €€ KAYECTBEHHBIX YPOBHS: CTHUMYJIBHO-
HPOAYKTUBHBIA (MPUHATHE W UPOJAYKTHBHOE pEIICHHE CTOSIIMX Iepell YeJIOBEKOM 3aj1ad),
IBPUCTUYECKUN (OTKPBITUE HOBBIX 3aKOHOMEPHOCTEM HMIMPUYECKUM IIyTEM) M KpEaTUBHbBIN
YPOBEHb (TEOPETHUECKUE OTKPHITHUSA).

J1. borosiBeHckast oTka3ajnach OT TPAJAUIIMOHHONW TECTOBOM MO MPOOJIEMHON CUTYyaIluH, B
KOTOPOl MBICIIb BIDKETCS Kak Obl B OJHOW IUIOCKOCTH (pelIeHHe 3aIaHHOW 3a]a4n) U pa3zpadorana
IIPUHUMUIINAIBHO HOBYIO MOJEINb DKCIIEpUMEHTA. J[JI1 BBIABICHUS WHTEIUIEKTYaJbHON WHUIMATUBBI
OHa IMpeIaraeT HCIOIb30BATh CUCTEMY OJHOTHUIIHBIX 3aJaHHH, COAEPXKAIIMX PsJ  CKPBITBIX
3aKOHOMEPHOCTEH, BBIIBIEHUE KOTOPBIX HE TpeOyeTrcst Uil pelleHHs IOCTaBJIEHHOM 3ajadyd, HO
IIO3BOJIIET ONTUMU3UPOBATH MPOLIECC AEATEIBHOCTH. DTa CUCTEMA, C OAHON CTOPOHBI, IPEATIONAracT
BBISIBJICHHE IIEPBOrO (IMOBEPXHOCTHOIO) CJIOS HMHTEIJIEKTYyaJbHOM WHUIMATHBBl B Ipoliecce
BBIIIOJIHEHMS 33JIaHUS 10 33JaHHOM MHCTPYKLMH, a, C IPYrOM, — CO3/1AeT YCIOBUS IS BBISBIICHUS
BTOpOro (riyouHHoro) ciost. MHTe/uleKkTyainbHash MHULMATHBA MPOSIBISETCS B CaMOCTOSTEIbHOM
IIOCTAHOBKE  HCCIIEJOBATEIbCKOM  3a7aud, KOTOpas HE  CTUMYJIHMpPYETCd  YTHIMTapHON
HEO0OXOIUMOCTBIO BBIIIOJIHUTH 33JJaHUE METOIUKH.

Merton «KpeatuBHoe none» «KOMKU-MBIIIKN» BKIIOYAET B ¢€0s psiJl KOHKPETHBIX METOJIUK U
UX BO3pPACTHBIX Moau(UKanuid. /i TMarHOCTUKN KPEaTUBHOCTH HMCIIONIB3YIOTCS TecThl «Mopckoi
6011y, «Crucrema KoopAMHATY, «CKa30uHbIe MAaXMaThD». [l MITaqIuX JOUIKOJIbHUKOB pa3padoTaHbl
TECThI «3BEPH B LIUPKEY, IS IOMIKOJIbHUKOB — «KomKu-MbIkuy. [1o ycnoBusiM uccieoBanus 3ToT
MeTon 6mm3ok k moaxony M. Bomnaxa m K. Korana. Ero ocHOBHBIE MPUHIMIBI 3aKIHOYAIOTCS B
OTCYTCTBUM KaKOH-1100 OIEHOYHOM CTUMYIISILIMU; OTCYTCTBUH IOTOJIKA B MCCIIEI0BAaHUM OOBEKTa,
OTCYTCTBUU OTPaHUYEHHS BO BPEMEHH U MHOTOKPATHOCTH [2].

OTaenpHOrO BHMMaHHS 3aciy)KHMBaeT TecT oTnaieHHbIx accommarmii C. Memnuka (PAT),
KOTOpBI JIMarHOCTUPYyeT BepOajdbHYI0 KpeaTHUBHOCTh. M3 OCHOBHOW Macchl 3Ta METOAMKA
BBIJIETISIETCS] CBOEH y3KOMPO(UIBHOCTIO U HAIIOMUHAET CKOpPEEe MO3TOBOM HITYpM MO HAXOKIEHHUIO
oTHaleHHbIX accoumanuii. Tect wumeer aBe MOAUPHUKAIMU UL B3POCIBIX (aJanTHPOBAH
A. Boponunsim) u mist gereit (amantupoBan T. ['ankunoi, JI. AnekceeBoi, JI. XycHyrnuHoBoii). B
KayecTBEe CTUMYJIBHOIO MaTepHalia B TECTE UCIOJIb3YETCs Psijl CIIOBECHBIX TpUaj (KOJIUYECTBO TPHAJ
3aBUCUT OT MOJU(DUKAIMU TECTa). DIEMEHTBhI KaXI0ro Habopa CJoB (TpUajbl) MPUHAIISKAT K
B3aMMHO OTJAJICHHBIM aCCOLMATUBHBIM 00JacTsM, HO, IPU 3TOM, UMEIOT B CBOEM HAIWYHH OJTHO
CJI0BO-CTepeoTHIl. McnbITyeMOMY IIpEIaracTcsi YCTAaHOBUTh MEKy HUMHU aCCOLIMATUBHYIO CBSI3b U

1o00paTh YETBEPTOE CIOBO, KOTOPOE CIIOCOOHO CBS3aTh MO CMBICIY AaHHYIO TPHAIy H KOTOPOE
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OyIeT MaKCHMallbHO OTKIJIOHATBhCS OT 3TOro cjoBa-crepeotuna (Hampumep, «lemymika —Ouku —
HoOpasi»). BenuunHa 3TOro OTKJIOHEHHS U OINpEAETseT YpPOBEHb KPEaTHMBHOCTH HCIBITYEMOTO.
OCHOBHBIMU [TapaMETPaMH 110 TECTY SIBJISIIOTCS OPUTMHAIBHOCTh U YHUKAJIBHOCTB. TecT NpoBOAUTCS
UHIMBUYalIbHO, 0€3 OTpaHUYCHUS BO BPEMEHHU [5].

Takxke 3aciykMBacT BHUMaHHUS METOJMKA Ji TUATHOCTUKU YHHUBEPCAIBbHBIX TBOPYECKHX
crocoOHOCTeH AeTer momkonpHOoro Bo3pacta B. CunensHukoBa u B. Kyapseiesa. C ee moMonisto
MOKHO BBIICHUTH CTEIEHb C(POPMHUPOBAHHOCTU peanu3Ma BooOpaxkeHus pebOenka («CosHue B
KOMHATE»), YMEHHUsI BUACTH IIeJioe paHbline ero yacted («CkiiagHas KapTHHKA»), HAJICUTYyaTHBHO-
npeoOpa3oBaTeNbHBIA XapakTep TBOpueckux pemeHuil («Kak cmactu 3aiiky»), CHOCOOHOCTh K
skcriepuMeHTHpoBanuio («Jomeukay), a Takke (UKCHUPOBATh 3HAYMMbIE MPOSBICHUS ATHX
criocoOHocreii [6, 7].

[lenbto metoguku «CosiHLIE B KOMHATe» SIBISETCS JUarHOCTHMPOBAaHUE CIOCOOHOCTEH

JOIIKOIBHUKOB K MPEOOpa3OBaHUI0 «HEPEATbHOTO» B  «PEalbHOE» NyTeM YCTpPaHEHUS
HECOOTBETCTBHII B KOHTEKCTE ompezeNeHHOW cutyaruu. CTUMYIbHBIM MaTepUaloM B 3TOH 3ajaue
BBICTYIIA€T PUCYHOK KOMHATHI, IJIe KPOME MPUBBIYHBIX JJI1 KOMHATHI BEIIeH (CTOJ, CTYJ, 4elOBEYEK,
Jammna H T.1.) 1300pakeHo coiHie. PeOeHOK 10/KeH BHUMATENbHO PACCMOTPETh PUCYHOK, BBISIBUTD
HEJI0YeThl ¥ MPUIYyMaTh, KaK MOXKHO U3MEHUTh KapTUHKY, YTOOBI OHA CTaJla MPaBUIIbHOM.
Metonuka «CkinanHas KapTUHKa» HalpaBi€Ha Ha BBIABICHUE CTEIIEHU YMEHMs JI€TEH COXPaHATh
LEJIOCTHBIH KOHTEKCT H300pa)K€HHsI B CUTYallud €ro W3MEHEHUs, pa3pylleHUs, YMEHHE BHJIETh
nenoe paspiie ero yacteil. CTUMYJIbHBIM MaTepualoM [ JTOW METOJIUKHU  SBIISETCS
CKJIQIBIBAOIIASCS KapTOHHAsI KapTUHKA (deThipe cruda) ¢ uzobpaxenueM yrku (pazmepom 10 x 15
cM.). Pebenky mpeanaraercss BHUMATEIbHO PAacCMOTpPeTh M300paKeHHE M cKas3aTh, YTO Ha Hel
HapucoBaHo. Ilociie oTBeTa KapTHHKA CKIQABIBAETCA M 3aJaeTcd clenyromuil Bompoc: «Yto
MPOU3OMAET C YTKOH, €ClIi MbI CIIO)KMM KapTUHKY BOT Tak?». Mcmombp3yercss msTh BapHaHTOB
CKJIQ/IBIBAHUS: «YTOJI», «KMOCTHKY, «TOMHUK», «TPy0a» U «rapMOIIKa.

Meronuka «Kak cnactu 3aliKy» OCHOBaHa Ha JMarHOCTUPOBAHUM HAJICUTyaTHBHO-
npeoOpa30BaTEIbHOTO XapaKkTepa TBOPUECKUX pemeHuid. Ee 1enbto saBnsercs oleHka cnocoOOHOCTH K
MPEeBpaleHUIO 3a/ladyl Ha BBIOOp B 3a/Jadyy Ha MpeoOpa3oBaHME, B YCIOBUAX IEpEHOCAa CBOWCTB
3HaKOMOT'O MpeaMeTa B HOBYIO curyanuio. [lepen pebGeHkoMm Ha cToje pacronaraioT (QUrypky
3aiiumka, OJro/Le, BeAepKO, MajJouKy, CAYTHIN MIapuk u auct Oymaru. [locne 3Toro pacckaspiBaercs
cienyomias ucropusi: «Pemmn 3aliyuK momjaBaTh Ha KOPAOIUKe M0 MOPIO U YIUIBUI JTaJIeKO-1aIeKo

oT Oepera. A TyT Hayajcs IITOPM, MOSBUIUCH OIPOMHBIE BOJIHBI, U CTall 3aiika TOHYTb. [lomoub
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3aifke MOXEM TOJIBKO MBI ¢ TOOOW. Y Hac Il 3TOr0 €CTh HECKOJBKO NMpeAMeToB (oOparmaercs
BHMMaHUe peOCHKA Ha MPEIMEThI, Pa3JIoKeHHbIe Ha croie). YTo Obl ThI BHIOpaj, 4TOOBI CIACTH
3aifunka?»

Metonuka «Jlomedkay OILEHUBAaeT CIOCOOHOCTH JIeTed K OSKCICPUMEHTHPOBAHHUIO C
npeoOpasyromuMucss o0bekTamMu. C MOMOUIbIO JAEPEBSIHHOM JOIEYKH, MpeICcTaBIsioned co0oil
COCIMHEHHE Ha IETIISIX 4YeThIpex Oojiee MENKUX KBaJPaTHBIX 3BCHBEB (pazMep KaXIOro 3BEeHa
15*15 cm), pebeHky npeangaraercst 4To-HUOyAb ci0KuTh. Kaxaplil pa3, Kak TOJIbKO peOEHOK CIIOKHUI
JIOCKY, €r0 OCTaHABJIMBAIOT U 33J1al0T BOIIPOC O TOM, YTO OH CHEJNAJL.

Kpome wuncnosp30BaHus CHELMAIBHBIX METOAMK JMAarHOCTUKUA KPEAaTUBHOCTH, ONMCAHHBIX
BBIIIE, YMECTHBIM TAKXKE SBJISETCS UCIOJIb30BAHUE JPYTUX SMIMPUUYECKUX METOAOB — HAOIIOACHUS
u Oecenpl. Kaxaplit M3 3THX METONOB, C OJHOW CTOPOHBI, UMEET CBOIO CIEUU(UKY, C APYrod —
JIOTIONHSIET JPYT Apyra, o0ecnednBasi pa3HOCTOPOHHEE U IIyOOKOE IO3HAHUE U3y4aeMoro MpeiMeTa.
Merton HaOnrofeHus MpenycMaTpUBaeT OCYLIECTBICHHE MHOTIOKPAaTHOrO HaOIIOAEHUs 3a
AKHU3HEIEeATEIbHOCTIO JOIIKOJIBHUKOB B YCIOBUSX JEeTCKoro caja. /lng nmomydeHus oObEKTHUBHOM
uH(popMaluu 0 TBOpUYeCKOM noreHuuane pedenka E. benoBa pexomennyeT odpamarb BHUMaHUE Ha
CJIEIYIOIIE MOMEHTBI: IIPEANOYUTAEMBIE UIPBI, BUJBI 3aHATHI; CaMOCTOSATEIBHOCTh TBOPYECKOIO
norcka (oOparaercs Jin 3a MOMOIIBIO K B3POCIIBIM, APYTUM JETSAM, Kakas IOMOIIb M Ha KaKOM JTare
noTpeboBaack); OTHONICHHE peOEHKAa K MpOIecCy TBOpYECTBA (IMOIMOHAIIBHAS OKPAIICHHOCTB,
YBIICUEHHOCTD); TPOSBICHUEC HMHUIMATHBBI (B BBHIOOpE BHUJA ACATCIHLHOCTH, CO3JAHUU 3aMbICIa,
BBIOOpE CPENCTB); peaiu3alys TBOPYECKOro 3ambiciia (MOJHOTA, HM3MEHEHHWS, OCO3HAHHOCTH);
UCIIOJIb30BAHUE HCTOYHUKOB HH(OPMAIMM W BBIPA3UTENBHBIX CPEICTB (BHIBI, IMPEANOYTCHUS,
pa3Ho00Opasue, aJeKBaTHOCTh 3ambIciy) [1]. Pe3ynpraTel HaOrOIeHUS HEOOXOIUMO (HPUKCHPOBATh B
IIPOTOKOJIE, YTO IO3BOJMT OOBEKTMBHO U TOYHO IPOBECTU IMOJCYETHI M aHAJIU3 IOJYyYEHHBIX
JTAHHBIX.

Jns KOHKpeTHu3alMM | YriIyOJIeHUS IIOJIyYEHHBIX IpU HaAOMIOJEHUU JaHHBIX YMECTHO
UCIOJIb30BaTh METOJ| Oeceibl, KOTOPbIi oOecrneynBaeT BO3MOXKHOCTh IIIyO)K€ MO3HATh M TOHSTH
OTHOILIEHHE PeOeHKa K TBOPUYECKOH 1eATEIILHOCTH.

TakuM 006pa3oM, MOXKHO CZeNaTh BBIBOJ], YTO CYIIECTBYET MHOXECTBO METOJOB U METOJIUK
JTUArHOCTUKU KpeaTuBHOCTU. OJIHM HampaBieHbl Ha OBICTPYIO OIEHKY CIOCOOHOCTEH, Apyrue, B
HEeNsAX TOBBIMIEHUS] OOBEKTUBHOCTH, MPEINOJaraloT JJIUTEIbHOE HAOIIOACHWE W H3MEpEHHE.
BelmenepeunciieHHbIe METOAUKA U METOJBI HE MCKIIIOYAKOT, & JOMOJHAIOT APYr Apyra. Tak, onHH

TECThl HANCJICHBI Ha H3YYCHHUC OUBCPICHTHOIO MBINUICHHSA, APYTHE AOUArHOCTUPYIOT HABBIKU
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pemieHuit  mpoOJieM, IOCTPOSHUS AacCCOLMAIMKM, TPEThbH U3MEPSAIOT HAIMYHUE OIPEACICHHBIX
JIMIYHOCTHBIX KA4eCTB.

B rmncuxonmormdeckoil MpakTUKE JAHATHOCTUKH KPEAaTUBHOCTH  JONIKOJIBHUKOB — Ooliee
MpUEMJIEMbIM M JOCTYIHBIM B HCIONb30BaHuu octaetcs TecT E. Toppenca. OH sBisieTcsi caMbiM
BAJIMJIHBIM M HAACKHBIM CTaHJIAPTU3UPOBAHHBIM HMHCTPYMEHTOM, MO3BOJIAIOIIMNA H3MEPUTHh BCE
OCHOBHBIC XAPAKTEPUCTUKH KPEATUBHOTO MBILIIJIEHUS W OLEHUTh TBOPYECKUH IMOTEHIMAN JeTeH
JIOIIKOJILHOTO BO3pacTa.
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SELF-AWARENESS DEVELOPMENT IN ADOLESCENCE
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CZU 159.923.2-053.6
Rezumat

In acest articol sunt prezentate rezultatele unui studiu experimental formativ privind posibilitatea de
dezvoltare 1n conditii experimentale a constiintei de sine. Drept urmare a elaborarii si aplicarii programului de
interventie psihologica prin realizarea experimentului de control este demonstrata eficienta programului
formative elaborate.
Cuvinte cheie: varsta adolescenta, experiment formativ, experiment de control, constiinta de sine
Abstract
The article presents the results of experimental formative research of self-awareness development in
adolescence. As consequences of elaborating and application of psychological intervention programme and
realization of control experiment the efficiency of formative programme are demonstrated.
Keywords: adolescence, formative experiment, control experiment, self-awaren

In stiinta psihologica contemporani nu existi o parere unica despre termenii aparitiei constiintei
de sine, factorii, conditiile, mecanismele dezvoltarii constiintei de sine.
Dupa parerea lui H.Wallon, fondatorul scolii psihologiei genetice din Paris, dezvoltarea

constiintei de sine demareaza atunci cand copilul incepe a cunoaste mediul ambiant iar mai tarziu,
treptat, are loc evidentierea propriei personalitati. Astfel, H. Wallon considera cd anume datorita
decurgerii consecutive a proceselor de coraportare a propriei fiinte la lumea din jur individul ajunge
la evidentierea ,,Eu-lui’’ propriu [2].

Dupa parerea si studiile psihologului francez R. Maili, primele manifestari ale constiintei de
sine sunt prezente in al doilea an de viata, insa constiinta de sine propriu zisa intrd in rol principal de
la varsta de 3 ani atunci cand copilul manifestd rusine, manifesta putere proprie si are dorinta de a
atrage atentia.

J. Piget ne vorbeste despre manifestarile constiintei de sine abia la varsta prescolarului [2].

Constiinta de sine este o structurd afectiv — cognitiva. Atitudinea omului fatd de sine insusi
este latura afectiva iar cunostintele despre sine sunt latura cognitiva.

Constiinta de sine in perioada adolescentei prezinta un mare interes pentru psihologi, dat fiind
ca aceasta varsta se caracterizeaza ca perioadd senzitivd pentru formarea ei. Adolescenta se prezinta
a fi cea mai dinamica etapa a dezvoltdrii umane, care exceleazd prin multitudinea, diversitatea si
complexitatea modificarilor la care este supus organismal uman. Aici individul isi formeaza
aptitudinile de detasare dar si apropiere de lumea adultilor prin alegerea propriului loc si rol in viata.
Adolescenta este perioada de profunde schimbari atat in plan fiziologic, cat si psihologic. Unul dintre
cele mai importante procese la varsta adolescentd este constituirea constiintei de sine. Toate
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schimbarile survenite 1n situatia sociala de dezvoltare, noile roluri si cunostinte, noi relatii necesita
intensificarea autocontrolului si autoreglarii. Necesitatile varstei adolescente i face pe indivizi sa se
concentreze asupra lumii interioare proprii [2].

Renumitul psiholog american E. Erikson considera cd adolescenta este perioada in care
individul penduleaza intre doud extremitati: identitate clara sau roluri confuze. Adolecentul fiind deja
capabil sa faca generalizari, aduna tot ce stie despre sine din perspectiva a mai multor roluri (ca elev,
fiu, frate, prieten,etc.), fiecare informatie, amintire pentru a costientiza, a stabili relatii cu trecutul si
sa-si proiecteze viitorul. Dupa Erikson, dobandirea identitatii In adolescentd depinde de alegerile pe
care le-a facut copilul in perioadele anterioare: increderea — neincrederea, autonomie — dependenta,
initiativa — sentimentul vinovatiei, spirit intreprinzator — sentimentul incompetentei. Sanse de a-si
cunoaste identitatea, o au doar adolescentii care au facut alegeri pozitive pana acum [1].

Identitatea de sine in adolescenta, se poate contura in trei moduri:

1. Pozitiv — o buna acceptare de sine, implinire de sine. Adolescentul cu o identitate de sine
pozitivd se simte atras de acele persoane cu un statut similar al identitatii, iar implinirea
identitdtii le ajutd la dezvoltarea relatiilor interpersonale intr-o maniera eficienta si
satisfacatoare.

2. Negativ — etichetari ca ,,ratat", ofera adolescentului simtul de respingere si blamare sociala,
cultivand un sentiment de autorespingere, o imagine de sine negativa.

3. Incert — incercarea de a reduce anxietatea prin experimente intense si imediate: abuz de
droguri, petreceri deocheate, jocuri de noroc ori cdutandu-si afirmarea in vandalism,
huliganism, crime [1].

In viziunea noastra, in cadrul situatiei sociale de dezvoltare laturile specific ale constiitei de
sine sunt in mare parte determinate de patru sfere: copilul — adultul (comunicare, interactiune,
activitate); copilul — alt copil (comunicare, interactiune, activitate); copilul — anturajul material
(activitatea dominant s.a.); copil — El singur [2].
eficientizare a procesului de formare a constiintei de sine.

Experimentul constatativ realizat a evidentiat un numar mare de adolescenti cu nivel slab
conturat al constiintei de sine.

In acest context am elaborat si implementat un program de interventii psihologice pentru

dezvoltarea constiintei de sine la varsta adolescenta.
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Scopul cercetarii pentru acest experiment: elaborarea si implementarea unui program de
interventie psihologica pentru dezvoltarea constiintei de sine la adolescenti (imaginea de sine, stima
de sine, curajul social, Increderea 1n sine etc.).

Ipoteza pentru aceasta etapa a cercetarii:

Printr-un program special elaborat si implementat este posibila influienta pozitiva asupra
dezvoltarii constiintei de sine la adolescenti.

Programul de dezvoltare a constiintei de sine a fost bazat pe urmatoarele principii: principiul
activismului;  principiul pozitiei active de cercetare; principiul obiectivarii comportamentului,
principul parteneriatului in comunicare; principiul confidentialitatii s.a.

Programul de dezvoltare a constiintei de sine la adolescenti a cuprins o serie de tehnici, de
procedee si de modalitati. Dintre ele vom enumera:

1. Tehnicile expresiv-creative: desenul: “Copacul vietii”, ,,Cartea mea de vizitd”,

»Autograful”, ,,Copacul capacitatilor”, ,,Portretul”, ,,Oglinda”, ,,Statuia”.

2. Exercitii de constientizare corporala: tehnici de relaxare: ,,Detectivul”, ,,Hai sa discutam”,

,Daca as fi...”, ,,Joc de relaxare”.

3. Tehnici de cunoastere: comunicare: "Prenume in aer”, ”Cunoastere prin atentie”, “Harta

inimii”, ”Fereastra Johari”, ”Fereastra Dori”, ”Eu sunt”, ”Fosuc pe experiente pozitive”.

Programul de dezvoltare a constiintei de sine a fost format din 12 sedinte, fiind structurat dupa
cum urmeaza: 1) partea introductiva (o sedintd); 2) partea fundamentald (10 sedinte); 3) partea finala
(o sedintd). In acelasi timp fiecare sedintd a fost realizatd ca si structurd: 1) partea introductiva —
aceasta cuprinde activitati, exercitii sau jocuri orientate la reintronarea atentiei, concentrarii,
relaxarii, ridicarea dispozitiei precum si stabilirea contactului dintre adolescenti 2) partea
fundamentald — care este alcatuitd din activitati, exercitii i jocuri cu accent pe dezvoltarea constiintei
de sine; 3) partea finald — rezumarea, recapitularea activitatilor.

In scopul verificarii eficientei programului formativ am realizat experimentul de control.

Initial am urmadrit rezultatele pentru imaginea de sine, stima de sine, increderea in sine,

curajul social, inifierea contactelor sociale si autoaprecie la adolescentii din grupul experimental

pana la (GE/test) si dupa (GE/retest) experimentul formativ.
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19,40
14,50

GE - retest GE- test
Fig. 1. Rezultatele privind imaginea de sine la adolescentii din GE/test si GE/retest, valori medii

Constatam diferente in rezultatele medii obtinute de subiectii din grupul experimental in pre- si
post test. Rezultatele adolescentilor din GE sunt: in experimentul de constatare 14,50 (u.m.) si in
experimentul de control 19,40 (u.m.). Prelucrarea statisticd a datelor prin intermediul testului
Wilcoxon ne permite sd vorbim despre diferente statistic semnificative (T=7, p <0,05) cu rezultate
mai mari pentru adolescentii din GE/retest. Diferentele cantitative, progresul calitativ inregistrat se
datoreaza programului formativ de dezvoltare a constiintei de sine.

Prezentam rezultatele medii pentru increderea in sine la adolescentii din GE.

25,80

22,80

GE - retest GE- test

Fig. 2. Rezultatele privind increderea in sine la adolescentii din GE/test si GE/retest, valori medii
Constatam diferente in rezultatele medii obtinute de subiectii din grupul experimental in pre- si

post test. Rezultatele adolescentilor din GE sunt: in experimentul de constatare 22,8 (u.m.) si in
experimentul de control 25,8 (u.m.). Prelucrarea statisticd a datelor prin intermediul testului
Wilcoxon ne permite s vorbim despre diferente statistic semnificative (T=10, p <0,05)) cu rezultate
mai mari pentru adolescentii din GE/retest. Diferentele cantitative, progresul calitativ inregistrat se

datoreaza programului formativ de dezvoltare a constiintei de sine, adolescentii din GE sunt mai

102



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

o ‘W;,‘, “lon Creanga” State Pedagogical University from ChiSindau
e e

increzuti in sine, mai curajosi si  mai pregatiti de Intalnirile cu societatea.

18,20

16,70

GE - retest GE- test

Fig. 3. Rezultatele privind curajul social la adolescentii din GE/test si GE/retest, valori medii

Din nou constatdm diferente in rezultatele medii pentru adolescentii din grupul experimental
obtinute in pre-(16,7) si post test(18,2), ceea ce confirma ca adolescentii din GE dupa interventiile
formative prezintd un nivel mai inalt pentru curajul social. Prin intermediul testului Wilcoxon am
consemnat diferente statistic semnificative in rezultatele adolescentilor din GE/test si rezultatele

adolescentilor din GE/retest (T=6.5, p<0,05) cu rezultate mai mari pentru adolescentii din GE/retest.

22,20
16,70

.//,'
I L I P

GE - retest GE- test

Fig. 4. Rezultatele privind variabila initierea contactelor sociale la adolescentii din GE/test si
GE/retest, valori medii
Rezultatele adolescentilor din GE/test sunt 16,70 (u.m.), iar a celor din GE/retest mai mari si anume

22,20 (u.m.).

31,70 31,00

GE - retest — ]
GE- test

Fig. 5. Rezultatele privind autoaprecierea la adolescentii din GE/test si GE/retest, valori medii
Rezultatele adolescentilor din GE/test sunt 31,00 (u.m.), iar acelor din GE/retest mai mari si

anume 31,70 (u.m.). Datele obtinute ne permit sd presupunem cd diferentele se datoreaza
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programului psihologic de dezvoltare a constiintei de sine.

33,30 25,60

GE - retest T
GE- test

Fig. 6. Rezultatele privind stima de sine la adolescentii din GE/test si GE/retest
Rezultatele adolescentilor din GE/test sunt 25,60 (u.m.), iar acelor din GE/retest mai mari si
anume 33,30 (u.m.). Prin testul Wilcoxon am constatat diferente statistic semnificative in rezultatele
adolescentilor din GE/test si rezultatele adolescentilor din GE /retest (T=1, p <0,01) cu rezultate mai

mari pentru adolescentii din GE/retest.

13,60 Atk
— L =
___________.I______________ II
GE - retest 1
GE- test

Fig. 7. Rezultatele privind autoprezentarea la adolescentii din GE/test i GE/retest, valori medii
Rezultatele adolescentilor din GE/test sunt 8,00 (u.m.), iar acelor din GE/retest mai mari si
anume 13,60 (u.m.). Prin intermediul testului Wilcoxon am constatat diferente statistic semnificative
(T=5, p <0,05) cu rezultate mai mari pentru adolescentii din GE/retest.
Etapa a doua in cadrul prelucrarii rezultatelor experimentului de control a fost compararea

datelor subiectilor din grupul de control in pre- si post test.

15,30
15,20
I T 1
GC- retest GC - test

Fig. 8. Rezultatele privind imaginea de sine la adolescentii din GC test si retest, valori medii
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In rezultatele medii nu s-au inregistrat diferente la subiectii din grupul de control in pre-(15,3) si
post terst (15,2). Prin testul Wilcoxon nu am constatat diferente statistic semnificative (T=10,
p=>0,05).

Urmeaza rezultatele medii pentru increderea in sine la adolescentii din GC test si retest.

19,90
19,50
GC- retest GC - test

Fig. 9. Rezultatele privind increderea in sine la adolescentii din GC test si retest, valori medii

Nu am Iinregistrat diferente in valorile medii a adolescentilor din grupul de control in
experimentul de constatare (19,9) si cel de control (19,5). Prin intermediul testului Wilcoxon nu am
constatat diferente statistic semnificative (T=10, p > 0,05).

Urmeaza rezultatele medii pentru curajul social la adolescentii din GC/test si adolescentii din

GClretest.

14,60 14,70
I T 1
GC- retest GC - test

Fig. 10. Rezultatele privind curajul social la adolescentii din GC test si retest, valori medii
Si la curajul social nu au fost inregistrate diferente statistic semnificative (T=4,5, p > 0,05).
Mentionim faptul cé la initierea contactelor sociale, autoapreciere, stima de sine, autoprezentare
si imaginea de sine la adolescentii din grupul de control nu au fost constatate diferente statistic
semnificative in rezultatele obtinute in experimentul de constatare si cel de control.
Etapa a treia in prelucrarea datelor experimentului de control vizeaza comparatiile statistice a
rezultaelor adolescentilor din grupul experimental si cel de control obtinute in cadrul experimentului

de control.
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19,40 15,20

GE retest GC retest

Fig. 11. Rezultatele privind imaginea de sine la adolescentii din GE si GC in experimentul de
control, valori medii
Constatam diferente statistic semnificative obtinute prin intermediul testului U Mann Whitney
in rezultatele obtinute de subiectii din grupul experimental (19,4) si grupul de control (15,2) in
experimentul de control (U = 25, p<0,05), cu rezultate mai mari pentru adolescentii din grupul

experimental care manifestd un nivel mai inalt al imaginii de sine dupa interventiile noastre

formative.
25,80 150
I T 1
GE retest GCretest

Fig. 12. Rezultatele privind increderea in sine la adolescentii din GE si GC in experimentul de
control, valori medii
Prin intermediul testului U Mann Whitney au fost constatate diferente statistic semnificative
(U =3, p<0,05) in rezultatele obtinute de subiectii din grupul de control (19,5) si cel experimental
(25,8) in experimentul de control. Drept urmare a experimentului formativ am reusit sd dezvoltam

increderea in sine la adolescentii din grupul experimental.
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18,20

14,60

GE retest GC retest

Fig. 13. Rezultatele privind curajul social la adolescentii din GE si GC in experimentul de control,
valori medii
Rezultatele adolescentilor din GC sunt 14,60, iar a celor din GE sunt mai mari: 18,20 unitati
medii. Prin testul U Mann Whitney am constatat diferente statistic semnificative in rezultatele
adolescentilor din GE si GC (U=4.5, p < 0,01) cu rezultate mai mari pentru adolescentii din GE.
Datele obtinute ne permit sd mentionim cd diferentele se datoreazd programului psihologic de

dezvoltare a constiintei de sine.

22,20
17,50
I T T
GE retest GC retest

Fig. 14. Rezultatele privind variabila initierea contactelor sociale la adolescentii din GE si GC in
experimentul de control, valori medii
Constatam diferente statistic semnificative prin intermediul testului U Mann Whitney ( U =5,
p <0,01) in rezultatele subiectilor din grupul experimental (22,2) si cei din grupul de control (17,5).
Diferentele obtinute ne vorbesc despre progresul obtinut de adolescentii din grupul experimental la

variabila initierea contactelor sociale drept consecinta a realizarii interveniilor formative.

31,70 26,00

GE retest GC retest

107



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

Fig. 15. Rezultatele privind variabila autoapreciere la adolescentii din GE si GC in experimentul de
control, valori medii

La variabila datd din nou constataim diferente statistic semnificative in rezultate ( U = 23, p

<0,01), grup experimental 31,7 si grup de control 26,0. Am diagnosticat un nivel mai ridicat al

autoaprecierii la subiectii din grupul experimental drept urmare a realizarii experimentului formativ.

33,90
23,00
(] T 1
GE retest GC retest

Fig. 16. Rezultatele privind stima de sine la adolescentii din GE si GC in experimentul de control,
valori medii
Rezultatele adolescentilor din GC sunt 23,0 (u.m.), iar a celor din GE sunt mai mari 33,90
(u.m.). Prin intermediul testului U Mann Whitney am constatat diferente statistic semnificative
(U=27, p <0,01) cu rezultate mai mari pentru adolescentii din GE. Datele obtinute ne permit sa
constatam ca diferentele se datoreazd programului psihologic de dezvoltare a constiintei de sine.
Urmeaza rezultatele medii pentru autoprezentare la adolescentii din GE/retest si adolescentii

din GClretest.

13,60 9,50
I T T
GE retest GC retest

Fig. 17. Rezultatele privind autoprezentarea la adolescentii din GE si GC in experimentul de control,
valori medii
Diferente statistic semnificative am obtinut la variabila autoprezntare: GC 9,50 (u.m.), GE

13,60 (u.m.), U = 26,5, p <0,05.
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Comparatiile realizate si prezentate ne permit sa concluziondm cd programul de intervensie
psihologicd elaborat si aplicat de noi a produs schimbari pozitive in dezvoltarea constiintei de sine la
adolescenti.
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INVESTIGAREA SCHEMELOR COGNITIVE DE DEFICIENTA A LIMITELOR iN
RELATIE CU AUTONOMIA PERSONALA LA ADULTII EMERGENTI
THE INVESTIGATION OF THE COGNITIVE SCHEMA OF IMPAIRED LIMITS IN
RELATION TO PERSONAL AUTONOMY IN EMERGING ADULTS
Violeta Lungu, doctorand in psihologie
Universitatea Pedagogica de Stat ,,Jon Creanga” din Chisinau

CZU 159.922-053.8
Rezumat
Articolul se referd la investigarea in cadrul unui demers experimental al domeniului schemelor
cognitive dezadaptative timpurii de Deficienta a limitelor [12] si relatia acestuia cu dimensiunile Autonomiei
personale [1]. La experiment au participat 212 persoane, cu varste cuprinse intre 19 si 30 de ani, media de
varsta fiind de 24.3 ani. In urma aplicarii probelor am aflat ci 21% dintre tineri raporteaza niveluri ridicate si
foarte ridicate ale Schemei Revendicare/Grandomanie si 26% niveluri ridicate si foarte ridicate ale schemei
care se referd la lipsa de Autocontrol/Autodisciplina. In privinta Autonomiei personale, niveluri scizute ale
autonomiei cognitive au raportat 35% dintre tineri, ale autonomiei comportamentale 52%, ale autonomieie
emotionale 35% si ale autonomiei valorice 36%. Relatiile de tip corelativ intre schemele cognitive analizate si
dimensiunile autonomiei pesonale sunt semnificative, de valoare moderata spre buna.
Cuvinte cheie: adult emergent, scheme cognitive dezadaptative timpurii, deficiente ale limitelor,
autonomie personala
Abstract
e The article refers to the investigation within an experimental approach of the field of early
maladaptive cognitive schemes of Deficiency of the Limits [11] and its relation with personal
Autonomy [1]. The experiment was attended by 212 people, aged between 19 and 30 years,
the average age being 24.3 years. Following the application of the evidence we found that
21% of young people report high and very high levels of the Entitlement/Grandiosity Schema
and 26% high and very high levels of the scheme that refer to the Insufficient Self-Control /
Self-discipline. Regarding Personal Autonomy, low levels of Cognitive Autonomy reported
35% of young people, of Behavioral Autonomy 52%, of Emotional Autonomy 35% and of
Value Autonomy 36%. The correlative type relationships between the cognitive schema
analyzed and the dimensions of Personal Autonomy are significant, of moderate to good
value.
Keywords: emerging adult, early maladaptive cognitive schemes, impaired limits, personal
autonomy.
Unul dintre obiectivele centrale ale adolescentei si tineretii este instituirea si dezvoltarea

capacitdtii de autonomie personald. Schimbarile cognitive care apar in adolescentd faciliteaza, in
conditii de normalitate, dezvoltarea autonomiei, tinerii ncepand sd gandeascd in termeni mai
abstracti, devenind capabili sa contemple un viitor posibil si sa isi imagineze consecintele actiunilor
pot obtine permis auto, capata dreptul de vot, devin responsabili legal pentru faptele lor, pot alege sa
se inroleze in institutii militare s.a. In consecinta, tinerii exploreaza domeniile de manifestare a

autonomiei personale, iar pdrintii le oferd o independentd crescutd in ceea ce priveste
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comportamentele de risc, educatia, vocatia, relatiile romantice etc. Schimbarile sociale ale mileniului
trei au facut ca evenimentele si deciziile care sunt expresie a autonomiei personale s se extinda dupa
varsta de 18-20 de ani, fapt care a generat conceptul de vdrsta adulta emergenta [3; 5].

Varsta adultd emergentd este definita ca perioada de dezvoltare cuprinsa intre 18 si 25 de ani,
dupa Arnett [3], dar realitatile sfarsitului deceniului doi din mileniul trei tind sa extinda, cel putin
empiric, aceasta varsta pana in jurul a 30 de ani. Varsta adultd emergent este o perioada de timp care
urmeaza In mod direct adolescentei si premerge aparitia responsabilitatilor adulte traditionale, cum ar
fi césdtoria, parentajul si munca. Varsta adultd emergentd se caracterizeaza prin comportament de
explorare intr-o varietate de domenii ale vietii, incluzand vocatia, relatiile cu parintii, relatiile cu
prietenii si partenerii romantici. Distresul psihologic este un motiv de ingrijorare, intrucat
simptomele depresive cresc in perioada adolescentei si se Inregistreazd maxim la varsta adulta tanara

[2; 10; 8].

Am presupus in cercetare ca una din cauzele intarzierii dezvoltarii autonomiei personale la
tineri este manifestarea schemelor dezadaptative timpurii, asa cum sunt descrise ele Tn modelul
conceptual dezvoltat de Young si colaboratorii sai [7]. Domeniile acestui model sunt /. Separare si
Respingere, 2. Autonomie si Performantd, 3. Deficienta limitelor, 4. Dependenta de altii si 5.
Hipervigilentd si Inhibitie. In articolul de fati ne vom referi la rezultatele inregistrate in ceea ce

priveste domeniul DEFICIENTA LIMITELOR si relatia acestuia cu Autonomia personala.

Modelul cognitiv evalueaza credintele si schemele care definesc raspunsul emotional si
strategiile comportamentale individuale [4], credintele sau schemele sunt reprezentari cognitive ale
experientelor personale, iar uneori aceste evenimente pot duce la ganduri dezadaptative, emotii
disociate si comportamente inadecvate. Un astfel de model se bazeaza pe presupunerea ca stimulii
externi, conectati la un proces de elaborare individual a sensului lor, stimuleaza un raspuns fiziologic
si emotional. La randul lor, aceste emotii au un efect reciproc asupra continutului cognitiv,
determinidnd gandurile dezadaptative. Schemele reprezinta propriile atitudini si credinte, ele sunt
sarcinile fundamentale delegate pentru decodarea si evaluarea informatiilor provenite din lumea
externd. Prin urmare, schemele cognitive legate de siguranta, vulnerabilitate la ameintari, evaluare de
sine ca indivizi agreabili, capabili sau eficienti, se constituie n reguli de baza pentru comportament,

deosebit de importanti pentru intelegerea anxietatii, depresiei si personalitdtii in general.
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In conformitate cu Young, schemele dezadaptative timpurii par si afecteze cognitiile si
perceptiile individului, indifferent de prezenta vreunui eveniment de viata stresant. Deci, daca
indivizii devin constienti de informatii noi, care nu sunt in concordanta cu credintele de baza
personale, atunci procesarea cognitiva a individului va fi partinitoare; aceste distorsiuni cognitive 1i
ajutd pe indivizi sa corecteze incoerentele dintre scheme si experientele reale. Deci, o schema
timpurie este cel mai profund nivel de cunoastere care contine amintiri si emotii intense; din aceste
motive, schemele cognitive dezadaptative timpurii par sd reprezinte factori de vulnerabilitate pentru
psihopatologie; in special, la varsta adultd, cand aceste scheme sunt activate de evenimente
interpersonale sau stresante, indivizii ar putea dezvolta o viziune negativa despre sine si despre
eveniment si pot denatura cognitiv informatiile relevante, ceea ce ce poate duce la depresie sau
anxietate, comportamente indaptate. Asadar, o schema timpurie este definitd ca un model stabil si
durabil, constituit din amintiri, emotii, cunostinte si perceptii, care se refera la sine si la relatiile cu
ceilalti. Astfel de scheme ar fi rezultatul unor nevoi emotionale nesatisfacute suficient in copilarie,
sunt elaborate pe parcursul intregii vieti si au caracter de inadecvare intr-o mdsura semnificativa.
Aceste scheme pot sta la baza comportamentelor dezadaptative sau inadecvate si se intdresc
experiential, pe masura ce individul inregistreaza esecuri, dezaprobadri, critici, asteptari neimplinite

etc.

Domeniul Schemelor de Deficienta A Limitelor reprezinta o categorie aparte, cu o cauzalitate
presupus diferitd, cum ar fi nivelul de dezvoltare al cortexului pre-frontal, rezultat din experientele si
relatiile cu pdrintii in copildrie si care cauzeaza tulburari de control al impulsului si deficiente ale

autoregldrii emotionale [9].

Deficienta Limitelor este domeniul al treilea din modelul Schemelor dezadaptative timpurii
(early maladaptative schemas — EMS) si se referd la incapacitatea individului de a stabili cat mai
adaptat limitele interne, responsabilititile fata de ceilalti si scopurile pe termen mediu si lung.
Consecintele activarii schemelor acestui domeniu implicd dificultdti in respectarea drepturilor

celorlalti, in stabilirea si atingerea unor scopuri personale realiste.

Persoanele care au activ acest domeniu se plictisesc usor, se distrag usor de la activitati, se
simt nelinistite si agitate, le este greu sd se conformeze la un plan sau sa isi urmeze obiectivele, au
tendinta sa fie entuziasmate de proiecte/planuri noi, dar isi pierd repede interesul. De asemenea, in

cazul unor comportamente autodistructive, cum e consumul de substante, stoparea lor este dificila
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pentru ca acestea manifestd un control slab al impulsului. Emotiile inconfortabile sunt greu de
tolerat, sunt impulsivi, deseori fac lucruri pe care ajung sa le regrete mai tarziu, tocmai din cauza
faptului cd nu 1si pot stapani reactiile la propriile emotii si sentimente, manifestand un autocontrol
emotional precar. Capacitatea de concentrare este slaba, indivizii simt ca au prea multa energie si de
aceea le este greu sa o canalizeze catre ceva productiv. Perioadele in care se simt energici alterneaza

cu cele de depresie pentru ca rezultatele sau gratificarea (multumirea) nu apare suficient de repede.

Manifestarea inaltd a domeniului Deficienta Limitelor face ca individul sa fie incapabil sa se
autodisciplineze, sd se controleze si acesta poate resimti in viata de fiecare zi sentimente de neliniste
si plictiseald, dificultati Tn urmarirea planurilor si obiectivelor, auto-sabotaj, impulsivitate in luarea
deciziilor, izbucniri temperamentale si emotionale. Toate acestea descriu tabloul unei vieti destul de
haotice, indivizii au o minte foarte activa, care trece de la o ideea la alta, dar dificultatea concentrarii

predispune, paradoxal, la comportamente de amanare.

Esenta acestei scheme o reprezintd capacitatea limitatd de a tolera emotiile inconfortabile,
cum sunt frustrarea, stresul, anxietatea. Persoanele cu deficiente ale limitelor, de indatd ce
experimenteaza un disconfort, incearca sa se Indeparteze de el. Spre deosebire de alte scheme, acesta
schema este mai putin (sau deloc!) legata de ganduri sau convingeri, de obicei este cauzatd de
subdezvoltarea cortexului pre-frontal, zona in care isi are sediul controlul executiv al creierului [9].
Aceasta parte a creierului este responsabila de gestionarea emotiilor, de auto-discipling, de urmarirea
planurilor, obiectivelor si auto-control, manifestindu-se ca un sistem de franare. Motivele pentru
care acesta parte a creierului nu se dezvoltd optim pot fi diferite: neglijarea sau abuzul emotional in
primii ani de viata, cand copilul nu primeste aportul emotional pentru ca zona cortexului pre-frontal
sa se dezvolte la capacitate optima, stresul prelungit al copilului etc. Cel mai frecvent motiv este,
insa, legat de precaritatea invatarii auto-disciplinei. Atunci cand copiii nu au reguli sau limite, ei nu
dezvolta trasaturile cheie ale rabdarii, capacitatii de efort, Intarzierii gratificdrii si tolerarea

disconfortului.

Implicatiile acestei scheme in anii adolescenti sau de maturitate emergenta pot fi uriase.
Primul impact este acela ca persoanelor cu deficiente ale schemei limitei le este greu sa finalizeze
diferite activitati. Ei pot incepe o multime de proiecte, fard ca acestea sa fie duse la sfarsit. Nevoia de
a se simti impliniti, gratificati este esentiald si, atunci cand persoana nu o experimenteaza, are

sentimente de frustrare, rusine si inadecvare. Controlul limitat al impulsurilor face ca aceste persoane
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sd nu simta cu adevarat satisfactia profunda si mandria cd au persistat si au finalizat un proiect cu
succes. Acest control limitat al impulsurilor face ca aceste persoane sa reactioneze fara sa analizeze
faptele, deterioreaza relatiile, abandoneaza scoala sau locurile de munca, au probleme cu legea. De
asemenea, aceastd schemd predispune cel mai mult la dependente de substante sau activititi auto-
distructive pentru ca persoana are un sistem de franare/autocontrol precar, care nu ii spune cand ar
trebui sa se opreasca. Individul se poate simti plin de energie, activ, dar directia in care actioneaza nu
este perceputd ca semnificativd. Dupa esecuri si abandonuri repetate, tanarul poate incepe sa se
autoperceapa ca un ratat, experimentand sentimente de inadecvare, rusine, depresie, iar schema se

auto-intareste.

Domeniul Deficienta Limitelor, conform modelului lui Young, contine doud scheme: 1.
Schema de Revendicare/Grandomanie (Entitelment/Grandiosity — ET) reprezinta convingerea
individului cd este superior altor persoane, deci are tot dreptul sa revendice drepturi si privilegii cu
caracter special, fara a respecta regula reciprocitatii. Aceste persoane revendicad dreptul de a face tot
ceea ce vor, indiferent de realitate sau de consecinte asupra celorlalte persoane. Individul cu aceasta
schema are un sentiment exagerat al conditiei sale superioare, fapt care se manifesta cu scopul de a
obtine capacitate de control si putere asupra celorlalti. Acceptarea schemei presupune intimidarea
celor care i stau In cale, lauda exageratd cu privire la propriile realizari. La polul opus se afla
evitarea situatiilor in care persoana nu este superioard, ci se incadreaza in medie. Supracompensarea
se manifesta prin preocuparea excesiva de nevoile altora; 2. Schema de Auto-control/Auto-disciplina
(Insufficent Self-Control — IS) se manifesta prin dificultatea persoanei de a se controla, de a se
disciplina pentru atingerea scopurilor, printr-un insuficient control al emotiilor si impusurilor, cu
toleranta scazutd la situatiile frustrante, cu dorinta exagerata de pdstrare a propriului confort, cu
evitarea situatiilor neplacute. Copingul de acceptare se manifestd prin renuntarea cu usurinta la
sarcinile de rutind. Copingul evitant se manifestd prin ocolirea angajamentelor si neacceptarea

responsabilitatilor. Supracompensarea consta in auto-control si auto-disciplina exagerate.

La cercetare participd 212 tineri (100 de gen feminin, adica 47.2% si 112 de gen masculin,
adica 52.8%) cu varste cuprinse Intre 19 si 30 de ani. Varsta medie este de 24.33 ani (AS=3.22 ani).
Mediul de provenienta: 178 (84%) din mediul urban, 34 (16%) din mediul rural. Statut profesional:
41 angajati (19%), 84 studenti (40%), 43 (20%) fard ocupatie, 44 (21%) studenti angajati. Cercetarea
are un design transversal, cantitativ descriptiv si inferential. Pentru a investiga Autonomia am aplicat
Chestionarul de evaluare a Autonomiei Personale [1], iar pentru investigarea schemelor
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dezadaptative de Autonomie si performantd am aplicat Chestionarul schemelor cognitive Young —

Forma scurta [11].

La Schema de Revendicare/Grandomanie (Entitelment/Grandiosity — ET) scorul mediu
obtinut de participanti este de 10.38 (liminf=9.67, limsup=11.09), corespunzitor unui nivel scazut,

scor minim 0, scor maxim 29, abaterea standard 5.254, eroarea standard .361.

Pentru categoria de varstd 19-24 ani scorul mediu este de 10.31 puncte, corespunzitor
nivelului scazut, (liminf=9.38, limsup=11.24), scorul minim 0, scorul maxim 19, abaterea standard
de 4.889, eroarea standard de .468. Pentru categoria de varsta 25-30 de ani scorul mediu este 10.45
(corespunzator nivelului scazut), liminf=9.34, limsup=11.55), scorul minim 0, scorul maxim 29,

abaterea standard 5.637 si eroarea standard .555.

Persoanele de gen masculin au obtinut o medie de 10.33, liminf=9.30, limsup=11.36, scor
minim 0, maxim 29, abaterea standard de 5.498, eroarea standard de .519. Persoanele de gen feminin
au obtinut o medie 10.43, liminf=9.44, limsup=11.42, scor minim 0, scor maxim 22, abaterea

standard 4.993, eroarea standard .499.

Testul T pentru esantioane independente ne arata ca diferenta mediilor este nesemnificativa
pentru cele doud categorii de varstd (F=.001, t(210)=-.186, p=.853) sau in functic de genul
participantilor (F=.195, t(210)=-.138, p=.891).

Tabloul rezultatelor la Schema Revendicare/Grandomanie (ET) la adultii emergenti prezinta
urmatoarele caracteristici generale: participantii acopera cele 4 niveluri de manifestare a schemei ET,
majoritar este nivelul scazut (64%, 135 participanti), urmat de nivelul mediu (15%, 33 participanti) si
nivelul ridicat (14%, 30 participanti). 7% dintre participanti prezintd un nivel foarte ridicat. De
remarcat cd nivelurile ridicat si foarte ridicat Tnsumeaza 21% din frecvente, fapt semnificativ pentru

elaborarea interventiei psihologice de ameliorare a schemelor dezadaptative timpurii (Figura 1).
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Figura 1. Frecventele pe nivele pentru Schema Revendicare/Grandomanie

La Schema de Auto-control/Auto-disciplina (Insufficent Self-Control — 1S) scorul mediu
obtinut de participanti este de 10.51 (liminf=9.85, limsup=11.18), corespunzator unui nivel mediu,

scor minim 0, scor maxim 30, abaterea standard 4.932, eroarea standard .339.

Pentru categoria de varstd 19-24 ani scorul mediu este de 10.10 puncte, corespunzator
nivelului mediu, (liminf=9.30, limsup=10.90), scorul minim 0O, scorul maxim 17, abaterea standard
de 4.212, eroarea standard de .403. Pentru categoria de varsta 25-30 de ani scorul mediu este 10.95
(corespunzdtor nivelului scazut), liminf=9.86, limsup=12.04), scorul minim 0, scorul maxim 30,

abaterea standard 5.582 si eroarea standard .550.

Persoanele de gen masculin au obtinut o medie de 10.92, liminf=9.95, limsup=11.89, scor
minim 0, maxim 30, abaterea standard de 5.173, eroarea standard de .489. Persoanele de gen feminin
au obtinut o medie 10.06, liminf=9.14, limsup=10.98, scor minim 0, scor maxim 27, abaterea

standard 4.623, eroarea standard .463.

Testul T pentru esantioane independente ne arata cd diferenta mediilor este nesemnificativa
pentru cele doua categorii de varstd (F=.170, t(210)=-1.257, p=.210) sau in functie de genul
participantilor (F=.097, t(210)=-1.269, p=.206).

In privinta distributiei procentuale pe cele patru niveluri ale Schemei Auto-control/Auto-

disciplina (IS) s-au obtinut urmatoarele rezultate: 20% (43 participanti) au un nivel scazut al lipsei de
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autocontrol si 8% (16 participanti) nivel ridicat al lipsei de auto-control. Nivelurile ridicat si foarte

ridicat iTnsumeaza un procent de 26% din totalul participantilor (Figura 2).

Schema Autocontrol/Autodisciplina

(Is)

m Nivel scdzut  m Nivel mediu  m Nivel ridicat Nivel f. ridicat

Figura 2. Frecvente pentru nivelurile Schemei Autocontrol/Autodisciplind

Autonomia Personala este evaluata pe cele patru dimensiuni ale sale, conform modelului utilizat [1]:
autonomie cognitivd, autonomie comportamentald, autonomie emotionald si autonomie valorica.
Prezentam in continuare rezultatele investigarii Autonomiei personale.

Scala Autonomie cognitiva masoara capacitatea individului de a rationa independent, de a-si formula
propriile opinii si de a lua decizii, de a gandi critic, de a manifesta capacitate de auto-evaluare. Scorurile
inalte denotd un sentiment de incredere in propria persoand, credinta cd persoana poate alege ce sa faca.
Subiectii puteau obtine un scor intre 9 si 45 de puncte. Media lotului integral a fost de 23.75 puncte (nivel
mediu), liminf.=22.69, limsup.=24.81, scor minim 8, maxim 40, abaterea standard 7.818, eroarea standard
.538.

In ceea ce priveste frecventele de manifestare a Autonomiei cognitive, 78 subiecti (35%) raporteazi
autonomie scazuta, 122 subiecti (55%) autonomie cognitiva medie si 22 (10%) autonomie cognitiva Tnalta

(Figura 3).
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Autonomie cognitiva

B Autonomie inalta  m Autonomie medie  m Autonomie scazutad
Figura 3. Frecvente pentru nivelurile Autonomiei Cognitive

Scala Autonomie comportamentald masoara capacitatea de auto-dirijare a comportamentului si
actionarea conform deciziilor proprii ale individului. Subiectii puteau obtine un scor intre 11 si 55 de
puncte. Media lotului integral a fost de 26.09 puncte (nivel mediu), liminf.=24.91, limsup.=27.26, scor
minim 9, maxim 45, abaterea standard 8.679, eroarea standard .597.

93 de subiecti raporteaza autonomie medie (44%), 111 (52%) autonomie scazuta si 8 subiecti (4%)

autonomie inalta (Figura 4).

Autonomie comportamentala

B Autonomie inalta  m Autonomie medie  m Autonomie scazutad

Figura 4. Frecvente pentru nivelurile Autonomiei Comportamentale
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Scala Autonomie emotionala masoara independenta formarii si a exprimarii sentimentelor. Subiectii
puteau obtine un scor Intre 11 si 55 de puncte. Media lotului integral a fost de 30.82 puncte (nivel mediu),
liminf.=29.50, limsup.=32.14, scor minim 11, maxim 40, abaterea standard 9.755, eroarea standard .672.

Frecventele pe niveluri ale autonomiei emotionale se prezinta in felul urmator: 123 de tineri (58%)

raporteaza autonomie emotionald medie, 71 (35%) de nivel scazut si 18 (9%) nivel inalt (Figura 5).

Autonomie emotionala

® Autonomieinalta W Autonomie medie  m Autonomie scazutd
Figura 5. Frecvente pentru nivelurile Autonomiei emotionale

Scala Autonomie valorica masoara capacitatea de constituire a unui set propriu de convingeri si
principii, rezistente la presiunea celorlalti. Subiectii puteau obtine un scor intre 8 si 40 de puncte. Media
lotului integral a fost de 23.21 puncte (nivel mediu), liminf.=22.11, limsup.=24.32, scor minim 8, maxim
40, abaterea standard 9.755, eroarea standard .672.

73 de tineri (35%) raporteaza autonomie valoricad scazutd, 113 (53%) nivel mediu si 26 (12%) nivel

inalt (Figura 6).
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Autonomie valorica

B Autonomie inalta  m Autonomie medie  m Autonomie scazutad

Figura 6. Frecvente pentru nivelurile Autonomiei valorice

Asa cum se observa, tinerii care raporteazd niveluri scdzute de autonomie reprezintd o pondere
importantd pentru toate dimensiunile autonomiei. Remarcam ca ponderea cea mai importantd pentru
nivelul scazut o are Autonomia comportamentala (52%), fapt care ne-a determinat ca interventia
psihologica sa se ralieze metodelor cognitiv comportamentale focusate pe solutii, combinate cu elemente
de psihodrama, stimuland participantii sa identifice caracterul dezadaptativ al schemelor mentale proprii si
al partenerilor de grup, contribuind activ la ameliorarea acestora prin constientizari si recadrari.

In cadrul cercetirii s-au analizat si relatiile dintre nivelul schemelor dezadaptative timpurii ale
domeniului DEFICIENTA LIMITELOR si domeniile Autonomiei personale. Am gdsit corelatii
semnificative negative intre aceste dimensiuni, unui nivel inalt de manifestare a autonomiei personale
corespunzandu-i un nivel scdzut de manifestare a schemei dezadaptative. Consideram acest rezultat de
importantd metodologicd majora in elaborarea programului de interventie psihologica, ce va avea printre

obiective dezvoltarea capacitatii de autonomie personald a participantilor.

Tabel 1. Studiul corelational Pearson intre domeniul Limite deficitare si dimensiunile Autonomiei

personale

Domeniu cognitiva comport. emotionald valorica
scheme/Autonomie
Deficiente limite r=.545" (p<.001) | r=.688" (p<.001) | r=.632" (p<.001) | r=.455" (p<.001)
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In concluzie apreciem cd schemele dezadaptative timpurii de deficientd a limitelor au o
pondere importantd in rdandul participantilor la studiu. In urma aplicarii probelor am aflat cd 21%
dintre tineri raporteaza niveluri ridicate si foarte ridicate ale Schemei Revendicare/Grandomanie si
26% niveluri ridicate si foarte vridicate ale schemei care se vrefera la Lipsa de

Autocontrol/Autodisciplina.

In privinta Autonomiei personale, niveluri scazute ale autonomiei cognitive au raportat 35%
dintre tineri, ale autonomiei comportamentale 52%, ale autonomiei emotionale 35% si ale
autonomiei valorice 36%. Relatiile de tip corelativ intre schemele cognitive analizate si dimensiunile

autonomiei pesonale sunt semnificative, de valoare moderata spre buna (Tabel 1).

In urma acestor rezultate apreciem oportunitatea interventiilor de grup cu metode si tehnici
cognitiv comportamentale orientate spre solutii pentru a creste nivelul de autonomie personala a
adultilor emergenti si a diminua manifestarile schemelor dezadaptative timpurii. Scopul interventiei
cognitive este de a surprinde si intelege o serie de credinte dezadaptative, de a urmari consecintele
acestor credinte in viata cotidiana §i de a formula raspunsuri individuale adaptive, care se constituie

ca alternative la schema.
Bibliografie

1. ALBU, M. Un nou instrument pentru evaluarea autonomiei personale la adolescenti. Anuarul
Institutului de Istorie George Barit din Cluj-Napoca. Seria Humanistica, tom V, 2007, pp.
99-114.

2. ARNETT, J. Emerging adulthood: The winding road from the late teens through the
twenties. New York: Oxford University Press; 2004, p. 68

3. ARNETT, J. Emerging Adulthood(s). The Cultural Psychology of a New Life Stage (cap. 12),
in Arnett J., Lene (ed.), Bridging Cultural and Developmental Approaches to Psychology.
New Syntheses in Theory, Research and Policy, New York: Oxford University Press, 2011,
p. 189

4. BECK, A. T., FREEMAN, E. Cognitive Therapy of Personality Disorders. London: The
Guilford Press, 1990, pp. 241-244

5. ECCLES, J.,, TEMPLETON, J.,, BARBER, B., STONE, M. Adolescence and emerging

adulthood: The critical passage ways to adulthood. In: Bornstein M. H., Davidson L., Keyes
121



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

10.

11.

C. L. M, Moore K. A, -editors. Well-being: Positive development across the life
course. Mahwah, NJ: Lawrence Erlbaum Associates; 2003. pp. 383-406

HOLMBECK, G. N., FRIEDMAN, D., ABAD, M., JANDASEK, B. Development and
psychopathology in adolescence. In: Wolfe D A, Mash E J, editors. Behavioral and emotional
disorders in adolescents. New York: Guilford Press; 2006. pp. 21-55

KELLOGG, Scott, H.; YOUNG, J. (2008). Cognitive therapy. InLebow, Jay
L (ed.). Twenty-first century psychotherapies: contemporary approaches to theory and
practice. Chichester, West Sussex; Hoboken, NJ: John Wiley & Sons. 2008, pp. 43-79.
KHOLGOMOROVA, A.B. The clinical psychology handbook (vol.1), General
Psychopathology. Moscow: Academia, 2010, p. 237

STAHL, C., VOSS, A., SCHMITZ, F., NUSZBAUM, M., TUSCHER, O., LIEB ,
K. Behavioral components of impulsivity. J. Exp. Psychol. Gen. 143, 2014, pp. 850-886
STONE, A., SCHWARTZ, J. E., BRODERICK, J. E., DEATON. A. A snapshot of the age
distribution of psychological well-being in the United States. Proceedings of the National
Academy of Sciences. 2010; vol. 107, pp. 9985-9990

YOUNG, J.E., KLOSKO, J.S., WEISHAAR, M. Schema Therapy: A Practitioner's
Guide. Guilford Publications: New York, 2003, p.162

122



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 56, Issue 3, 2019,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

AUTORII NOSTRI:

JIMCTOIIAA A. A., n-p niea. Hayk, mpodeccop, mpodeccop Kadeapsl JOMKOIbHOMN Me1arOruKH,
MAPIAPOBA U. K., kana. men. Hayk, JOLEHT, JTOUEHT Kadeapbl JOIIKOJIBHOW —I€Jaroruku,
FOCY}IapCTBeHHOC YUpCKACHUC ((IO)KHopraI/IHCKI/Iﬁ HaHHOHaJ'II;HLIﬁ nenarornqecxnﬁ YHUBEPCUTECT UMCHHU
K. JI. Ymmackoro», Onecca, YkpanHa

MVYJIBKO I0., nokropanrtka, Kummnnesckuii I'ocynactsennsiii Ilenarornueckuii Y HUBEpCUTET UM.
N.Kpsiara

KOPI'YH JL.H., kannuaatr negaroruyeckux Hayk, JOLEHT Kadeapbl CeMeHHOW W CHelHalbHOM
nefaroruku U ncuxonorun ['ocynapcrBeHHoro yupexiaeHus «fOKHOyKpaMHCKHM HallMOHAJIBHBIN
neparorndyeckuil ynusepcurer umenu K. JI. Ymmnckoro», Onecca, Ykpanna

RACU IULIA, doctor in psihologie, conferentiar universitar, UPS ,,Ion Creanga” din Chisindu
KPUBIIOBA H. B., xaun. ncuxon. Hayk, ncuxojor HanuonanpHbii OnecCKHil MEIUIIMHCKUN
yHuBepcuteT, Onecca, YKpanHa

BPBIH3A M. B., kana. 1cuxos. HayK, JOUEHT Kadeapsl oomeil u quddepeHInaTbHON TICHXOJIOTHH,
['ocynapctBenHoe yupexjeHue «tOKHOyKpauHCKUI HallMOHAIbHBIA MEAarornyeckKuil yHUBEPCUTET
umenu K. JI. Yumnackoro», Onecca, Ykpanna

PLATON INGA, drd UPS ,.,Ion Creangd”

YEPHEHKO H. H., 1.nen. H., mnpodeccop Kadeapbl o00pa3oBaTeIbHOIO MEHEKMEHTa M|
nyOonu4yHOro ympasieHuss HOKHOYKpaMHCKOrO HAalMOHAIbHOIO I€Jaroru4eckoro YyHHUBEpPCHTETa
umenu K. JI. Ymmnckoro, r. Onecca, Ykpanna

PYYKNHA M. H., k. nexa.Hayk, JIouHeHT Kadeapbl oO0pa3oBaTeIbHOTO MEHEIKMEHTa u
nyonuuHoro ymnpasiieHuss HOKHOYKpaMHCKOTO HAllMOHAJIBHOIO II€1aroru4eckoro yHHUBEpPCUTETa
umenu K. JI. Ymmnckoro, 1. Onecca, YkpanHa

303VJIAA WM. H., acnupadT kadeapbl NCHXOJIOTMM  ['OCYIapCTBEHHOTO BBICIIEro Yy4eOHOTOo
3aBeneHus «llepescnaB-XMeNbHULIKUI TOCYJApCTBEHHBIN MENarOrM4eCKU  YHUBEPCUTET HMMEHU
I'puropus CxkoBoponbi», I. Ilepescnas-XmenbHuLKUN, YKpanHa

RACU IGOR, doctor habilitat in psihologie, profesor universitar, UPS ,,Ion Creanga” din Chisinau
VIOLETA LUNGU, doctorand in psihologie, Universitatea Pedagogica de Stat ,,Jon Creanga”

din Chisinau

123



INSTRUCTIUNI PENTRU AUTORI

Va rugam si cititi cu atentie instructiunile de mai jos inainte de a completa si trimite articolele. Textele trimise spre
examinare vor fi scrise in limba romana sau intr-o limba de circulatie internationald in mediul academic (engleza, franceza,
germanad). Textele in limba rusa vor fi de asemenea acceptate, cu conditia ca ele sd se incadreze in profilul revistei. Textele nu
trebuie sa depiseasca 40000 de caractere/semne. Ele vor fi prezentate ca atasamente MS Word (Times New Roman, 12 pct,
distanta dintre randuri — 1,5). Notele de subsol si bibliografia va respecta normele CNAA: http://www.cnaa.md/files/normative-
acts/normative-acts-cnaa/normative-acts-cnaa- attestation/quide_thesis/quide_thesis_2016.pdf

Textele prezentate trebuie sa fie precedate de un scurt rezumat in limba engleza, in limba de baza a articolului si limba
romana (pana la 200 de cuvinte) si cuvinte-cheie (in engleza, in limba de baza a articolului si limba romana).

Numarul si marimea figurilor, tabelelor care insotesc textul nu trebuie sa depaseasca 30% din continutul de baza al textului.

Textul depus trebuie sd includd numele complet al autorului, afilierea institutionald actuald, adresa de e-mail, titlul stiintific,
gradul didactic, postul ocupat, precum si un bios scurt, cu detalierea intereselor sale de cercetare, participarea in proiecte
internationale, distinctii de apreciere a activitatii stiintifice si numarul de publicatii.

Revista ,,Psihologie. Pedagogie Speciald. Asistentd Sociala”(PSPSW) condamna cu fermitate si descurajeaza plagiatul.
Toate manuscrisele, inainte de expediere, trebuie sa treacd prin testul ,,Software-ul de detectare a Plagiatului” pentru evaluare
peer-review. Politica Peer Review PSPSW este stabilita cu scopul de a publica si a pune in circulatie articole de cercetare de
calitate din domeniul psihologiei, pedagogiei, pedagogiei speciale si asistentei sociale.

Toate materialele prezentate la redactie sunt testate in sistem liber de antiplagiat (www.detectareplagiat.ro).

in scopul asigurarii calitatii si evaludrii echitabile a publicatiilor stiintifice, autorii, la prezentarea articolelor spre publicare,
sunt rugati sa tind cont de urmatoarele criterii:

Continutul articolului trebuie sa corespunda unui nivel stiintific nalt al revistei stiintifice acreditate.

Articolul trebuie sd detind caracter original si sd contind o noutate determinata.

Lucrarea trebuie sa prezinte interes pentru un mediu vast de cititori ai revistei.

Obligatoriu, 1n articol trebuie indicat prin ce difera viziunea autorului sau rezultatele obtinute de cele anterior publicate.

Articolele se prezinta la redactie pe suport electronic in varianta editabila in extensia docx, rtf.

Structura articolului:

e Titlul articolului (Times New Roman, Bold, Font-12, centrat), obligatoriu in limba englezd, in limba de baza a articolului si
limba romana.

e Rezumat (Times New Roman, 11pt, distanta dintre randuri — 1,15, (pana la 200 de cuvinte), in limba engleza, in limba de
baza a articolului si In limba romana.

e Cuvinte — cheie: obligatoriu in limba engleza, in limba de baza a articolului si in limba roméana. (5-6 cuvinte)

o Textul articolului pana la 40000 de caractere/semne (Times New Roman, 12 pct, distanta dintre randuri — 1,5)

e Referintele bibliografice se prezinta in conformitate cu cerintele Tnaintate de CNAA (se indica in paranteze patrate, inserate
in text, de exemplu [9]. Daca sant citate anumite parti ale sursei, dupd indicele bibliografic se indica si pagina, de exemplu
[9, p. 531].)

o Date despre autor / biodata in limba engleza (N. P., titlul stiintific, gradul didactic, afilierea institutionala, postul ocupat si
regiunea unde 1si desfdsoard activitatea, domenii de interes pentru cercetare, participarea in proiecte internationale,
distinctii de apreciere a activitatii stiintifice, email.

Revista ,,Psihologie. Pedagogie Speciala. Asistenta Sociala” (PSPSW) este o revista stiintificd, cu acces deschis, in mod
liber accesibila on-line. Recenziile sunt de tipul dublu-anonime: identitatea autorului si cea a recenzentului nu se divulga reciproc.
Recenzarea este efectuatd de catre doi specialisti in domeniu selectati din cadrul Colegiului de redactie sau din Lista de
recenzenti ai revistei.

O versiune completa a lucrarii in format electronic standard corespunzétor este depozitatd imediat dupa publicarea initiala
intr-un depozit online, care este sprijinit de Universitatea Pedagogica de Stat ,,Jon Creangi”, cu acces deschis, cu distribuire
nerestrictionata, interoperabilitate si arhivare pe termen lung.

ok~kwnE

Procesul de revizuire incepe cu prezentarea manuscrisului autorului:
Pasul -1
Evaluarea initiala la etapa primara a tuturor manuscriselor la nivelul colegiului de redactie pentru a verifica:
1.1 Originalitatea
1.2 Erori conceptuale, metodologice etc.
1.3 Erori lingvistice si de tehnoredactare etc.
Pasul -2
2.1 Daci articolul este acceptat la etapa 1, acesta este supus recenzarii duble anonime.
2.2 Recenzarea se axeaza pe: actualitate, noutatea problemei cercetate, originalitatea rezultatelor obtinute, semnificatia acestor
rezultate, corectitudinea prelucrarii rezultatelor brute, prezentarea, analiza si interpretarea datelor, respectarea volumului
materialului ilustrativ (figuri, tabele etc.), calitatea rezumatelor etc.
Pasul -3
Raspunsul pozitiv si recomandarea de citre referenti permite transmiterea articolului pentru o prelucrare ulterioara.
3.1 In cazul sugestiilor si recomandarilor, dupa revizuirea articolului, acesta este prezentat din nou colegiului de redactie.
3.2 Colegiul de redactie ia decizia finald in ceea ce priveste publicarea articolului.


http://www.cnaa.md/files/normative-acts/normative-acts-cnaa/normative-acts-cnaa-%20attestation/guide_thesis/guide_thesis_2016.pdf
http://www.cnaa.md/files/normative-acts/normative-acts-cnaa/normative-acts-cnaa-%20attestation/guide_thesis/guide_thesis_2016.pdf
http://www.detectareplagiat.ro/

