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MEDIUL URBAN SI RURAL
THE TYPES OF AGRESSIVNESS AT PREADOLESCENTS FROM URBAN AND RURAL
ENVIRONMENT
Losii Elena, doctor in psihologie, conferentiar universitar, Facultatea de Psihologie si
Psihopedagogie Speciala, Universitatea Pedagogicéd de Stat ,,Jon Creangd” din Chisinau
CZU: 159.922.8:316.624
Rezumat
In articolul dat se abordeazi o problemd extrem de actuald pentru societatea contemporani:
comportamentul agresiv. Noi ne-am propus sa studiem formele de manifestare a agresivitatii la preadolescentii
din mediul urban si rural si anume sa gasim raspunsul la intrebarea dacd exista diferente in manifestarea
agresivitatii si a formelor de manifestare a agresivitatii la preadolescenti in dependentd de urmatoarele
variabile: gen, varsta si locul de trai (urban/rural). Lucrarea este un semnal de alarma in legaturd cu toate
formele de comportament agresiv in randul preadolescentilor si necesitatea elaborarii si implementarii unor
programe de prevenire si limitare a comportamentului antisocial.
Cuvinte cheie: agresivitate, agresivitate directd/indirectd, negativism, suspiciune, resentiment.
Abstract
Acrticle presents an extremely actual problem for our society: aggressive behavior. In our research we
proposed to study the types of aggressiveness at preadolescents from urban and rural environment beginning
from the question if there are differences between aggressiveness and types of aggressiveness depending on
following variables: gender, age and social environment (urban / rural). The research is an alarm signal
regarding all types of aggressiveness in preadolescence and reflects the necessity to develop and implement
special programs orientated at preventing and limiting antisocial behavior.
Key-words: aggressiveness, indirect / direct aggressiveness, negativism, suspicion, resentment

Cercetarile si statisticile oficiale raporteaza o crestere a fenomenului agresivitatii in ultimii ani
in mai multe tari ale lumii, inclusiv si in Republica Moldova. Comportamentul agresiv a ajuns sa fie
o problema de mare actualitate fara ca subiectul sa se fi epuizat, raimanand asadar ca un teren de
cercetare cu noi orizonturi de investigare. Agresivitatea este tratatd ca o forma a comportamentului
ofensiv al individului, cu multitudine de fatete, cu o diversitate cauzala si a formelor de manifestare,
constituind reactia la o opozitie, reald ori numai imaginara din partea celorlalti [3,4,5,11].

Prezinta interes manifestarea acestui comportament la copii. Preadolescenta este o etapa
dinamica a dezvoltarii umane, carei 11 este caracteristic o multitudine de modificdri complexe
organismului. Acesta se transforma sub raport fizic — prin cresterea diferitor segmente, organe; sub
raport psihic — prin aparitia si intrare in functie a unor capacitati intelectuale, afective, volitive,
motivationale, aptitudinale, atitudinal-caracteriale; sub raport social — prin sporirea gradului de
implicare si realizare sociald. Totodata, preadolescenta este o perioada fragila, in care manifestarile
emotionale ca anxietatea, agresivitatea impun o barierad in dezvoltarea cu succes a personalitatii [2, 8,

9]. Noi ne-am propus sa studiem formele de manifestare a agresivitatii la preadolescentii din mediul
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urban si rural. Am presupus cd existd diferente Tn manifestarea agresivitatii si a formelor de
agresivitate la preadolescenti in dependentd de gen, varstd si mediu. In studiu au participat 126 de
preadolescenti (62 baieti, 64 fete) din doud licee. Pentru a studia nivelele de agresivitate la
preadolescenti am aplicat Inventarul ostilitatii (A. Bass si A. Durkee) [6]. Frecventele pentru nivelele

agresivitatii la preadolescenti pot fi vizualizate in figura 1.

3,19%

19,04%
M redus

B moderat

ridicat

Fig. 1. Nivelul de agresivitatea la preadolescenti
Datele obtinute ne conduc spre urmatoarele constatdri cu privire la nivele de agresivitate
caracteristice preadolescentilor: 3,19% din preadolescentii testati au obtinut un nivel redus de
agresivitate. Pentru ei este caracteristic unele stari de agresivitate cu frecvente mici, ei sunt linistiti si
calmi. 77,77% din preadolescenti manifestd nivel moderat de agresivitate. Pentru ei este specific sa
manifeste agresivitate in situatii cand sunt nevoiti sd-si apere ideile si convingerile, uneori prezinta
agresivitate in relatiille cu semenii si adultii. Se intmpla ca preadolescentii cu nivel moderat de
agresivitate repede sd-si piarda cumpdtul, dar totodata repede 1si revin, se linistesc si devin toleranti
cu altii. 19,04% din preadolescenti au un nivel ridicat de agresivitate. Acesti preadolescenti manifesta
diverse emotii negative: furie, resentimente, negativism si suparare. Pe 1anga aceste caracteristici mai
intalnim la ei si grosolanie, intemperantd, neascultare, arogantd, atitudine negativa pentru invatare si
conflicte frecvente cu cei din jur.
Frecventele pentru nivelele agresivitatii la preadolescenti in dependentd de gen sunt ilustrate in

figura 2.

100%
M redus
50% 17,18% B moderat
ridicat
0% - . f

Baietii Fetele

Fig. 2. Nivelul de agresivitatea la preadolescenti in dependenta de gen
4



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)

e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 61, Issue 4, 2020,
DOI 10.46728(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

Pentru preadolescenti frecventele pentru nivelele agresivitdtii s-au repartizat in modul
urmator: 6,46% din preadolescenti au un nivel redus de agresivitate, 72,58% din preadolescenti
manifestd nivel ridicat de agresivitate si 20,96% din preadolescenti se caracterizeaza prin nivel ridicat
de agresivitate. La preadolescente constatdim doud nivele de agresivitate: nivelul moderat si ridicat
de agresivitate. Astfel vom mentiona ca 82,82% din preadolescente au nivel moderat de agresivitate,
iar 17,18% din preadolescente manifestd nivel ridicat de agresivitate. Comparand frecventele pentru
nivelele agresivitatii observdm urmatoarele: nivelul redus de agresivitate il semnaldm doar la
preadolescenti (6,46%). Pentru nivelul moderat de agresivitate frecventa mai mare se inregistreaza la
preadolescente — 82,82%, in timp ce la preadolescenti frecventa este de 72,58%. Si pentru nivelul
ridicat de agresivitate atestam aceeasi situatie: nivelul ridicat este mai accentuat la preadolescenti
(20,96%), iar la preadolescente (17,18%).

Frecventele pentru nivelele agresivitatii la preadolescenti in dependenta varstd sunt prezentate

in figura 3.

100% -
80%
M redus
60% 30,16%
y (]
40% H moderat
20% - ridicat
0%

12 ani 13 ani 14 ani

Fig. 3. Nivelul de agresivitate la preadolescenti in dependenta de varst:i

La preadolescentii de 12 ani frecventele pentru nivelele agresivitatii se repartizeaza in felul
urmator: 8.69% din preadolescenti au nivel redus de agresivitate, 89,14% din preadolescenti se
caracterizeaza prin nivel moderat de agresivitate si 2,17% din preadolescenti prezintd nivel ridicat de
agresivitate. La preadolescentii de 13 ani si cei de 14 ani constatam doar nivelul moderat si nivelul
ridicat de agresivitate: nivelul moderat de agresivitate este caracteristic preadolescentilor de 13 ani
(69,84%) si preadolescentilor de 14 ani (76,47%), iar nivelul ridicat de agresivitate il intdlnim la
30,16% din preadolescentii de 13 ani si 23,53% din preadolescentii de 14 ani. Comparand frecventele
pentru nivelele agresivitatii la preadolescenti vom mentiona ca nivelul redus de agresivitate este doar
la preadolescentii de 12 ani si reprezintd 8,69% din preadolescentii de aceasta varsta. Pentru nivelul
moderat de agresivitate observam ca: 89,14% din preadolescentii din 12 ani, 76,47% din

preadolescentii de 14 ani si1 69,84% din preadolescentii de 13 ani manifesta acest nivel. lar pentru
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nivelul ridicat de agresivitate frecventa cea mai mare este la preadolescentii de 13 ani (30,16%), dupa
el urmeaza preadolescentii de 14 ani (23,53%) si preadolescentii de 12 ani (2,17%).

Frecventele pentru nivelele agresivitatii la preadolescenti in dependentd mediul de trai sunt in

figura 4.
80% -
60% M redus
40% - B moderat
20% - ridicat
0% T f
Rural Urban

Fig.4 Nivelul de agresivitatea la preadolescenti in dependenta de mediu
Pentru preadolescentii din mediul rural frecventele pentru nivelele agresivitatii se repartizeaza
astfel: 1,57% din preadolescenti au nivel redus de agresivitate, 79,68% din preadolescenti prezintd
nivel moderat de agresivitate si 18,57% din preadolescenti se caracterizeaza prin nivel ridicat de
agresivitate. Pentru preadolescentii din mediul urban avem urmatoarele frecvente pentru nivelele
agresivitatii: 4,85% din preadolescenti manifestda nivel redus de agresivitate, la 75,80% din
preadolescenti observdm nivel moderat de agresivitate si la 19,35% din preadolescenti atestam nivel
ridicat de agresivitate. Comparand frecventele pentru nivelele agresivitdtii vom evidentia cd nivelul
redus de agresivitate are o frecventa mai mare la preadolescentii din mediu urban (4,85%) in timp ce
la preadolescentii din mediul rural frecventa este de 1,57%. Nivelul moderat de agresivitate are
frecventd mai inaltd la preadolescentii din mediul rural (79,68%), iar la preadolescentii din mediul
urban — 75,80%. Nivelul ridicat de agresivitate se intalneste la 19,35% din preadolescentii din mediul
urban si la 18,75% din preadolescentii din mediul rural.
Inventarul ostilitatii A. Bass si A. Durkee evidentiaza si formele de manifestare ale agresivitatii
la preadolescenti: negativism, resentiment, ostilitatea indirectd, atentat, supdrare, iritabilitate si
ostilitate verbald. Astfel, frecventele pentru nivelele negativismului, resentimentului, ostilitatii

indirecte si atentatului la preadolescenti sunt in figura 5.
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Ne Re In At

Fig. 5. Formele de manifestare ale agresivitatii la preadolescenti
(negativism, resentiment, ostilitatea indirecta, atentat)

Negativismul reprezintd un comportament opozant fatd de autoritate. El include refuzul de a
colabora, si se poate manifesta prin diverse tipuri de comportamente, incepand cu absenta pozitive
pand la neconformare fatd de reguli si conventii). Pentru preadolescentii studiati rezultatele s-au
repartizat in modul urmator: 8,73% au nivel redus de negativism, 52,38% din preadolescenti prezinta
nivel moderat de negativism, iar 38,89% din preadolescenti se caracterizeaza prin nivel ridicat de
agresivitate.

Resentimentul este gelozia fata de altii, adesea la nivel de ura. Este de cele mai deseori, o traire
de suparare, necaz fatd de lume pentru o tratare incorectd, imaginara, sau reald. Pentru resentiment
preadolescentii au urmatoarele frecvente: la 3,96% din preadolescenti Intdlnim nivel redus de
resentiment, la 23,80% din preadolescenti observam nivel moderat de resentiment si la 72,24% din
preadolescenti atestam nivel ridicat de resentiment.

Ostilitatea indirectd implica un comportament care directioneaza ostilitatea catre cineva Intr-un
mod ocolit. El poate fi necinstit prin aceea ca persoana anticipeaza prin barfeli rautacioase, sau glume
trantirea usilor, pierderea cumpatului etc.). Pentru aceastd formad de agresivitate s-au Inregistrat
urmatoarele frecvente: nivelul redus de ostilitate indirecta il intdlnim la 32,53% din preadolescenti,
nivelul moderat de ostilitate indirectd este prezent la 38,88% din preadolescenti si nivelul ridicat de
ostilitate indirecta 1l atestam la 28,59% din la preadolescenti.

Atentatul implica agresivitate fizica reald si directionata Tmpotriva altora. De obicei, apare 1n
momente de ceartd si contrazicere cu altii mai degraba decat in distrugerea obiectelor. Frecventele
preadolescentilor se repartizeaza astfel: 22,22% din preadolescenti manifesta nivel redus de atentat,
33,33% din preadolescenti se caracterizeaza prin nivel moderat de atentat 44,45% din preadolescenti

au nivel ridicat de atentat.
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Frecventele pentru nivelele suspiciunii, iritabilitdtii si ostilitatii verbale sunt prezentate in

figura 6.
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Fig.6. Formele de manifestare ale agresivitatii la preadolescenti
(suspiciune, iritabilitate, ostilitate verbala)

Suspiciunea implica proiectarea violentei asupra altora. Se manifesta printr-un comportament
ca o rabufnire a pierderii stapanirii de sine, indignare si nemultumire acutd. La aceastd forma de
comportament agresiv preadolescentii demonstreaza urmatoarele rezultate: 8,73% din preadolescenti
au nivel redus de suspiciune, 11,90% din preadolescenti manifestd nivel moderat de suspiciune si
79,37% din preadolescenti prezinta nivel ridicat de suspiciune.

Iritabilitatea este promptitudinea de a exploda la cea mai micd provocare. Se exprimd in
comportamente ca izbucniri de pierdere a firii, grosolanie, nemulfumire acutd. Pentru aceastd forma
de agresivitate preadolescentii prezintd urmatoarele frecvente: la 8,74% din preadolescenti observam
nivel redus de iritabilitate, la 46,03% din preadolescenti atestam nivel moderat de iritabilitate si la
45,23% din preadolescenti inregistram nivel ridicat de iritabilitate.

Incd o formd de agresivitate cercetati este si ostilitatea verbala. Ostilitatea verbald implica
exprimarea verbala a trairilor negative fatd de altii (ceea ce spun si cum spun). Se observa in stilul de
argumentare, In tipete, strigate, cat si in continutul verbal al amenintarilor, blestemelor,
hipercriticismului. Pentru ostilitatea verbald Inregistram urmatoarea repartizare a rezultatelor: 8,74%
din preadolescenti manifesta nivel redus de ostilitate verbald, 49,20% din preadolescenti au nivel
moderat de ostilitate verbala si 42,06% din preadolescenti prezinta nivel ridicat de ostilitate verbala.

Corelatiile dintre agresivitate si formele de manifestare a comportamentului agresiv ne-au
permis sa constatdm urmatoarele:

Intre agresivitate si negativism a fost obtinut un coeficient de corelatie r=0,2723, p<0,01.
Odatd cu cresterea valorilor la agresivitate cresc si rezultatele la negativism. Preadolescentii cu
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agresivitate ridicatd au si negativism inalt. Pentru agresivitate si resentiment, coeficientul de corelatie
este de r=0,501, p<0,01. La cresterea scorurilor la agresivitate cresc si scorurile la resentiment.
Preadolescentii cu nivel ridicat de agresivitate manifesta si resentiment ridicat. Intre variabilele
agresivitate generala si ostilitate indirectd la fel se poate observa o corelatie statistica semnificativa
=0,7259, p<0,01. Deci, preadolescentii ce inscriu un punctaj inalt la agresivitatea generald prezinta
si un scor ridicat la ostilitate indirecta. Constatam o corelatie semnificativa pozitiva intre variabilele
agresivitate generala si atentat r=0,598, p<0,01. Astfel, preadolescentii cu un nivel inalt de
agresivitate generald manifestd un nivel inalt pentru atentat. La fel, putem remarca o corelatie
semnificativa pozitivd intre variabilele agresivitate generalad si suspiciune r=0,4205, p<0,01. Astfel,
preadolescentii ce au inregistrat un punctaj inalt la agresivitatea generald obtin si un scor ridicat la
suspiciune. Incd o corelatie statisticd semnificativa pozitivd se atestd intre variabilele agresivitate
generald si iritabilitate r=0,7014, p<0,01. Astfel, preadolescentii ce obfin un punctaj inalt la
agresivitatea generald obtin un scor inalt si la iritabilitate. Constatdim o corelatie semnificativa
pozitiva Intre variabilele agresivitate generala si ostilitate verbald r=0,7483, p<0,01. Vom specifica ca
preadolescentii cu un scor ridicat de agresivitate generald inscriu un scor ridicat si la ostilitate
verbala. Intre variabilele resentiment si ostilitate indirectd, de asemenea, se poate observa o corelatie
semnificativd pozitiva 1=0,2652, p <0,01. Preadolescentii ce au inregistrat un punctaj nalt la
resentiment obtin si un punctaj nalt la ostilitate indirectd. La fel, putem remarca o corelatie
semnificativa pozitiva intre variabilele resentiment si suspiciune r=0,3179, p<0,01. Preadolescentii ce
capatd un punctaj inalt la resentiment Inscriu un scor ridicat si la suspiciune. Remarcam si o corelatie
semnificativa pozitiva intre variabilele resentiment si iritabilitate r=0,3088, p<0,01. Preadolescentii
ce obtin valori nalte la resentiment manifesta valori Tnalte si la iritabilitate. Observam o corelatie
semnificativd pozitivda intre variabilele ostilitate indirectda si iritabilitate 1=0,4158, p<0,01.
Preadolescentii ce obtin un punctaj Tnalt la variabila ostilitate indirectd prezinta si un scor ridicat la
iritabilitate. Intre variabilele ostilitate indirecta si atentat remarcam o corelatie semnificativa pozitiva
r=0,38, p<0,01. Astfel, putem mentiona ca preadolescentii ce obtin scoruri inalte la ostilitate indirecta
prezinta si scoruri inalte si la atentat.

Constatam o corelatie semnificativa pozitivd intre variabilele ostilitate indirectd si ostilitate
verbala r=0,5283, p<0,01. Preadolescentii cu un nivel inalt la ostilitate indirecta manifestd un nivel
inalt pentru ostilitatea verbald. Pentru variabilele atentat si ostilitate verbala coeficientul de corelatie
este 1=0,4498, p<0,01. La cresterea scorurilor la atentat cresc si scorurile la ostilitate verbala.

Preadolescentii cu un nivel ridicat de atentat prezinta si ostilitate verbala ridicatd. De asemenea, inca
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o corelatie semnificativa pozitiva se observa intre variabilele suspiciune si iritabilitate r=0,2879,
p<0,01. De aceea putem mentiona ca preadolescentii ce ob{in un punctaj inalt la suspiciune inscriu si
un punctaj inalt la iritabilitate. Remarcdm si o corelatie semnificativd pozitivd intre variabilele
iritabilitate si ostilitate verbala r=4897, p<0,01. Astfel, putem concluziona ca preadolescentii cu un
punctaj inalt la iritabilitate manifesta un scor inalt pentru ostilitatea verbala.

supararii, iritabilitatii si ostilitatii verbale la preadolescenti in dependentd de gen le prezentam 1in

figura 7, 8, 9 si 10.

62,90%

70% - 61;29%

60% -

50% -

40% - 32,25%

30% - 9

20% -+~ 9,67%

10% -

0% T T T f
Ne Re In At

AR AQ0/
40,50 /0

35,48% M redus

43,54%

B moderat

4,859 ridicat

Fig. 7. Formele de manifestare ale agresivitatii la preadolescenti
(negativism, resentiment, ostilitatea indirecta, atentat)

Negativismul la preadolescenti se constata in modul urmator: 9,67% din preadolescenti se
caracterizeaza prin nivel redus de negativism, 61,29% din preadolescenti prezintd nivel moderat de
negativism si 29,04% din preadolescenti au nivel ridicat de negativism. Pentru resentiment
frecventele preadolescentilor s-au distribuit astfel: 4,85% din preadolescenti manifesta nivel redus de
resentiment, 32,25% din preadolescenti demonstreaza nivel moderat de resentiment si la 62,90% din
preadolescenti semnalam nivel ridicat de resentiment. Pentru ostilitate indirectd observam ca 30,66%
din preadolescenti au nivel redus de ostilitate indirecta, la 43,54% din preadolescenti si 25,80% din
preadolescenti consemnam nivel moderat si respectiv nivel ridicat de ostilitate indirectd. Pentru
atentat frecventele preadolescentilor sunt urmatoarele: la 16,12% observam nivel redus de atentat, la
35,48% din preadolescenti atestim nivel moderat de atentat si la 48,38% din preadolescenti

constatam nivel ridicat de atentat.
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Fig. 8. Formele de manifestare ale agresivitatii la preadolescenti
(suspiciune, iritabilitate, ostilitate verbala)

Pentru suspiciune frecventele preadolescentilor se repartizeaza astfel: 9,49% din
preadolescenti se caracterizeaza prin nivel redus de suspiciune, 12,90% din preadolescenti manifesta
nivel moderat de suspiciune si tocmai la 77,61% din preadolescenti se atestd nivel ridicat de
suspiciune. La variabila iritabilitate la preadolescenti observam urmatoarele: 14,53% au nivel redus
de iritabilitate, 48,38% din preadolescenti prezintd nivel moderat de iritabilitate si 37,09% din
preadolescenti dau dovadd de nivel ridicat de iritabilitate. Pentru ostilitate verbald preadolescentii
obtin urmatoarele: la 8,07% din preadolescenti observam nivel redus de ostilitate verbala, 59,67% din
preadolescenti consemnam nivel moderat de ostilitate verbala si la 32,26% din preadolescenti atestam

nivel ridicat de ostilitate verbala.
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Fig. 9. Formele de manifestare ale agresivitatii la preadolescente

(negativism, resentiment, ostilitatea indirecta, atentat)
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La preadolescentele studiate constatdm urmatoarele frecvente la variabila negativism: 7,82%
din preadolescente — nivel redus de negativism, 48,43% — nivel moderat de negativism si 43,75% din
preadolescente — nivel ridicat de negativism. La resentiment frecventele preadolescentelor se
repartizeaza astfel: 3,13% din preadolescente — nivel redus de resentiment, 15,62% din
preadolescente — nivel moderat de resentiment si 81,25% din preadolescente — nivel ridicat de
resentiment. Conform testului T-student identificam diferente semnificative statistic intre rezultatele
preadolescentilor si celor a preadolescentelor la resentiment (T=2,4, p<0,05), cu o medie mai mare
pentru preadolescente (4,67). Preadolescentele se caracterizeaza prin resentiment mai ridicat. Pentru
ostilitate indirectd consemnam: la 34,37% din preadolescente atestaim nivel redus de ostilitate
indirecta, la 34,37% din preadolescente observam nivel moderat de ostilitate indirecta si la 31,26%
evidentiem nivel ridicat de ostilitate indirectd. La atentat pentru preadolescente sunt caracteristice
urmatoarele frecvente: 26,56% din preadolescente — nivel redus de atentat, 31,26% din

preadolescente — nivel moderat de atentat si 42,18% din preadolescente — nivel ridicat de atentat.
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Fig.10. Formele de manifestare ale agresivitatii la preadolescente
(suspiciune, iritabilitate, ostilitate verbala)

Pentru suspiciune avem urmadtoarele tendinte: 7,81% din preadolescente manifesta nivel
redus de suparare, 10,93% din preadolescente se caracterizeaza prin nivel moderat de suparare si
81,26% din preadolescente demonstreazd nivel ridicat de supdrare. Comparand rezultatele
preadolescentelor cu cele ale preadolescentilor constataim ca exista diferente conform testului T-
student pentru suspiciune ( T=2,4, p <0,05) cu o medie mai mare la preadolescente (7,44).
Preadolescentele se caracterizeaza prin suspiciune mai inaltd. La iritabilitate avem urmatoarele
frecvente: 4,68% manifesta un nivel redus de iritabilitate, 43,75% un nivel moderat si 51,57% un

nivel ridicat de iritabilitate. Pentru ostilitatea verbald inregistram urmatoarele rezultate: 9,37% din
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preadolescente manifesta nivel redus de ostilitate verbala, 42,18% din preadolescente - nivel moderat
de ostilitate verbala si 48,45% din preadolescente - nivel ridicat de ostilitate verbala. Comparand
frecventele pentru nivelele formelor de agresivitate stabilim urmatoarele tendinte: nivelul redus si
nivelul moderat de negativism are o frecventd mai mare in randul preadolescentilor (9,67%,
61,29%) decat in randul preadolescentelor (7,82% si 43,75%). Pentru nivelul ridicat de negativism se
inverseaza: aici preadolescentele dau dovada de o frecventa mai mare (48,43%) spre deosebire de
preadolescenti (29,04%). Pentru resentiment se pastreaza aceeasi tendintd pentru nivelul redus si
nivelul moderat, astfel la preadolescenti Intalnim frecvente mai mari (4,85% si 32,25%) in timp ce
frecventele preadolescentelor sunt 3,13% si 15,62%. Preadolescentele demonstreaza o frecventa mai
inalta in cazul nivelului ridicat de resentiment (81,25%), In timp ce preadolescentii (62,90%). La
ostilitatea indirecta: nivelul redus de ostilitate indirectd este mai accentuat la preadolescente (34,37%)
comparativ cu preadolescentii (30,64%). Pentru nivelul moderat de ostilitate indirectd atestam o
tendinta inversd (43,54% din preadolescenti si 34,37% din preadolescente). Pentru nivelul ridicat de
ostilitate indirectd avem: 31,26% din preadolescente si 25,82% din preadolescenti. Pentru atentat
comparatia ne permite sa observam cd nivelul redus are o frecventd mai mare la preadolescente
(26,56%) decat la preadolescenti (16,12%). Pentru nivelul moderat de atentat frecventa cea mai inalta
se prezintd la preadolescenti (35,48%) 1n timp ce la preadolescente (31,26%). Preadolescentii
demonstreaza frecventa mai mare comparativ cu preadolescentele si pentru nivelul ridicat de atentat
(48,38% s1 42,18%). Pentru nivelul redus de supdrare vom mentiona ca 9,49% din preadolescenti si
7,81% din preadolescente il manifesta. Pentru nivelul moderat de supdrare observam frecvente
apropiate in randul preadolescentilor cu cele ale preadolescentelor (12,90% si 10,93%). Pentru
nivelul ridicat de agresivitate descoperim ca preadolescentele au o frecventd mai mare spre deosebire
de preadolescenti (81,26% si 77,61%). La iritabilitate avem urmatoarele tendinte: preadolescentii
depasesc in frecvente preadolescentele in cazul nivelului redus de iritabilitate (14,53% si 4,68%) iar
la nivelul ridicat de iritabilitate preadolescentele au mai mare procentaj (51,57% si 37,09%). Pentru
nivelul moderat observam ca: 48,53% din preadolescenti si 43,75% din preadolescenti au nivel
moderat de iritabilitate. Pentru ostilitate verbald atestdm ca: preadolescentele au frecvente mai inalte
pentru nivelul redus (9,37%, 8,07%) si nivelul ridicat (48,45%, 32,26%) de ostilitate verbald in raport
cu preadolescentii. Preadolescentii manifestd in mai mare masura nivelul moderat de ostilitate
verbala (59,67%) comparativ cu preadolescentele (42,18%).

Sunt alarmante cifrele obtinute In urma studiului comportamentul agresiv la preadolescentii

contemporani. Societatea de azi nu a reusit sd influenteze diminuarea acestui fenomen. Nu s-a reusit
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ele;borarea unor metode eficiente de control a agresivitatii preadolescentilor. Preadolescentii agresivi

isi manifesta comportamentul la scoald, 1n strada si reusesc sa-i influenteze psihologic pe multi dintre

semenii lor [7, p.203]. Este absolut necesar elaborarea si implementarea unor programe de prevenire

sau limitarea comportamentului antisocial axat pe formarea de abilitati cognitive generale pentru

rezistenta la influentele media si interpersonale, pe formarea unor deprinderi generale de rezolvare de

probleme si luare de decizii, de abilitati de crestere a autocontrolului si stimei de sine, Insusirea unor

strategii de adaptare la situatii stresante, formarea unor deprinderi generale interpersonale si asertive.
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Jucmonao A. A., n-p nen. Hayk, mpodeccop, 3aBeAyoIuil kKadeapoil TOMKOILHON MeIarorukH,

IN'ocynapcrBennoe yupexaenue «HOXHOYKpanHCKMN HallMOHAJIbHBIN
nenarornyeckuid yausepcuteT umenu K. JI. Yumuckoro», Onecca, Ykpauna
Jlucmonao H. JI., npeniogaBatenb JOUKOIbHBIX JUCHUIUIMH, KOMMyHalIbHOE yupexaeHUE
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Pe3rome
B craree packpbiTa aKTyallbHOCTH U HEOOXOIMMOCTh (POPMHUPOBAHHS MEIUArPAMOTHOCTH OYTyIIHX
BOCIIMTATENICH JIOIIKOJIBHBIX 00Pa30BaTeNbHBIX yupexaeHui. [IpoaHanu3upoBaHbl eIH, 3aaud, CPEJICTBA U
OCOOCHHOCTH WCIOJB30BaHUA ITU(PPOBBIX TEXHOJOTHH B oOpa3oBaHumu. PaccMorpeHa poib mH(POBBIX
TEXHOJIOTHH B Tporecce (HOpMHUPOBAHUS MEAMATPaMOTHOCTH OYyAyIIMX BOCIHTATENEH JOIMIKOIBHBIX
oOpa3oBatenbHBIX  yupexacHuid. [lpencraBieHbl  pe3ynbTaThl  3KCICPUMEHTAIBHOTO  HMCCICIOBAHMS
(GopMupOBaHHS MeIMArpaMOTHOCTH OYIyIIMX BOCIHTATEIeH JOIIKOJIBHBIX 00pa30BaTENbHBIX YUPEKICHUH C
UCTIOJIb30BaHUEM CPEJICTB U(PPOBBIX TEXHOJIOTHH.
KiioueBble cioBa: MeauarpaMOTHOCTb, HH(POBBIE TEXHOJOTHH, OyIyIIME BOCIUTATENH JOIMIKOJIBHBIX
00pa30BaTEIbHBIX YUPESIKICHHH.
Abstract
The article deals with the relevance and necessity of forming media literacy among future pre-school
teachers. The aims, objectives, means and features of using digital technologies in education are analyzed. The
role of digital technologies in the process of forming the media literacy of future pre-school teachers is
examined.
The results of the pilot study on the development of digital media literacy among future pre-school
teachers are presented in the article.
Key words: media literacy, digital technologies, pre-school teachers.
Rezumat
In acest articol este prezentata actualitatea si necesitatea formarii competentelor mediatice la viitorii
educatori din institutiile prescolare de educatie. Sunt analizate scopul, mijloacele obiectivele si particularitatile
aplicarii tehnologiilor digitale in educatie. Sunt prezentate rezultatele unei cercetdri experimentale in care a
fost studiat procesul de formare a competentelor mediatice la viitorii educatori prin folosirea tehnologiilor
digitale.
Cuvinte cheie: competente mediatice, tehnologii digitale, viitori educatori din institutii prescolare.
AHanmM3Upysi CHCTEMY COBPEMEHHOTO BBICIIErO TMEAaroru4eckoro 0o0pa3oBaHUs, MOXKHO

OTMETHTb, YTO B MOCIIEHEE BPEMsI CYIIECTBEHHO YBEIUYMUIIOCH KOJIMYECTBO MHPOPMALIUHU, KOTOPYIO
JIOJDKEH YCBOUTH OyaylIuil BOCHMTATENb JOIIKOJBHBIX OOpa3oBaTEIbHBIX YUPEKIECHUH, OJIHAKO,
CPOK, OTBEICHHBIN Ha €ro MOATOTOBKY, OCTA€TCsl HEM3MEHHBIM. POCT anropuTMH4YECKOro 3HaHUSA U

CTWJIS MBIIUICHUS, (OPMHPOBAHUS y CTYJEHTOB Npo(eCcCHOHAIM3Ma B OBJIAJICHUH CPEICTBAMU
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MH(GOPMATUKU ¥ BBIYMCIUTENBHON TEXHUKH JOJDKEH COJCHCTBOBATH PA3BUTHUIO U IOBBIIICHUIO
YPOBHSI MEIUAarpaMOTHOCTH OyAyIIMX BOCIHTATENEH AOUIKOJIBHBIX 00pa30BaTEIbHBIX YUPEKIACHUM,
B KOTOPOH MOKHO BBIACTHUTH OOLIMI YpOBEHb MEIUArPaMOTHOCTH M MPO(eCcCHOHAIBHBINH YPOBEHb
MeANarpaMOTHOCTH.

B «Pe3omonuu EBponapiaMenTta mo MeauarpaMOTHOCTH B MHUpPE LHU(POBBIX TEXHOJIOTHII»
OTMETAETCs, YTO «MEIUArpaMOTHOCTh — 3TO MPHUHIMIIHAIBLHO BaXXHOE MPOPECCHOHANIBHOE KaueCTBO
B o0miecTBe MHPOKOMMYHHKAIIMOHHBIX TEXHOJOTUU. [l IOHBIX Menuamnoib3oBareneil MHTepHer
BBICTYIIAeT B KayeCTBE NEPBOTO W HauOojee BAKHOTO MCTOYHUKA MH(OpMAIMH, OHU MPHUMEHSIOT
CBOM HaBBIKM pa0oThl B MIHTepHETE [JIs yIOBJIETBOPEHHS JIMYHBIX MOTPEOHOCTEH MO COOCTBEHHOM
UHUIMaTHBE. [paHUIBl MEXIy BCEeMH BHAAMU Meaua (ayAHOBH3yaJbHBIMU M IE€YATHBIMH,
TPaIUIIMOHHBIMU U IU(POBBIMU) CTHPAIOTCS U pa3Hble POPMBI Mera CONMMKAIOTCS B TEXHHUECKOM
U COJIEPXKATEIbHOM IUIaHE, HOBBIE CPEICTBA MAaCCOBOW KOMMYHHKAIIMW MPOHUKAIOT BO BCE CQepsl
YeNI0BEYeCKON KHU3HU Olarofaps WHHOBAIIMOHHBIM TEXHOJIOTUSAM, 3TH HOBbIE MEIUA CTUMYIHPYIOT
rpaxkaad ObITh O0JIee aKTHBHBIMH MeAHaIoab30BareasamMuy» [1, ¢. 2].

Hccnenosarenu B 0061acTH Me1naoOpa30BaHuUs yKa3bIBalOT HA TECHYIO B3aMMOCBSA3b OHATUN
«Mennao0pa3zoBaHuey, «KMEANArpaMOTHOCThY, «Meauaneaarornka». Kak gokaseiBaetr A. B. ®enopon
— «BO MHOTHX AaHIJIOSI3BIYHBIX CTpaHaX TEPMUH «MeauaoOpa3oBaHHE» 3aMEHsIETCS aHaJlOrOM —
«MenuarpaMoTHOCTh» (media literacy). OnHaKo 3TOT TepMUH, Kak MPaBUIIO, HE YHOTPEOIsSETCS BO
dpankodonnbix (I'education aux medias — mennaoO6pazoBanue), ucnaHos3bIYHBIX (education para los
medios — MeamaoOpa3oBaHWe) WM TepMaHOS3BIYHBIX (medienpadagogic — Menuaneaaroruka)
rocygapcrBax. HecmMoTps Ha 3TH pa3HOUTEHHSA, MOXHO YTBEpXKIaTh, YTO CHUJIbHOE BIMSHHUE HA
dbopMupOBaHUE 3amaJHOW TEPMUHOJIOTUH, TEOPHUM M METOAMKH MeauaoOpa3oBaHUs, oOKa3al
OputaHckuil yueHslil JI. MacrepmaH, cuuTaomul, 4TO IeJIb MeAUAo0pa30BaHMsl 3aKI04YaeTcs He
TOJIbKO B BOCHUTAHMM KPUTHYECKOI'O MBIIIJICHHUS, HO M «KPUTHYECKON aBTOHOMUMW». Iloxoxyro
TPaKTOBKY MeIuaoOpa3oBaHHUIO JaeT W JPYroil amMepuKaHCKUI Menaror M HccieloBaTellb —
P. KbroObu. OH BHAMUT €ro 1eNTb B TOM, YTOOBI «JaTh ydYallMMCs MOHUMAaHUE TOTO, KaK U MOYeMy
Menua OTpaskaeT OOINeCTBO M JIIOJeH», HO B emle OoNblIed CTENeHH, YTOObI «pa3BUBAThH
AQHAIUTUYECKUE CIIOCOOHOCTH U KPUTHYECKOE MBIIIJIEHHUE [0 OTHOIIEHUIO K MEUa, TUII0C U3yYeHUE
SI3bIKA CPEJICTB MacCOBOM KoMMYyHHKanum» [17, c. 5].

[To MHEHHIO MHOTHX HCCIEIOBaTeNel MeInaoOpa3oBaHusl — MEIUArpaMOTHOCTh CTAHOBUTCS
onpeAensiomuM  GaKTopoM  NPOPECCHOHAIBHON  NIEATENbHOCTH  OyIyIIUX  BOCHHUTATENeH

JIOIIIKOJIBHBIX 00pa3oBaTeNbHBIX yupexkaeHuid. [To maenuto JI. B. 3amaraeBa, «meaunarpaMoTHOCTh —
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«3TO YMEHHME aHAIU3UPOBATh U CHHTE3UPOBATh IIPOCTPAHCTBEHHO-BPEMEHHYIO PEaIbHOCTh, YMEHHE
«4UTaTh» MEAMATEKCT, IIOKAa3aTeslb PAa3BUTUSA MEIUAKyIbTYpbl». MeauarpaMoOTHOCTb SIBISETCS
MHCTPYMEHTOM TIO3HAHHUSl OKPYXAIOIEro MHpa, HHCTPYMEHTOM PEKOHCTPYKIUMH OOBEKTOB,
CO3JIaHHBIX TOCPEJCTBOM Menua. MeauarpaMOTHOCTh HEOOXOIMMO paccMaTpuBaTh HE TOJIBKO Kak
ellle OJIMH U3 BUJIOB BbIPAXEHUs OOILEH I'paMOTHOCTH, HO Kak HauboJjiee BUTAIbHYIO IOTPEOHOCTb
COBpPEMEHHOTO YenoBekay [9, c. 4].

Takum oOpa3om, kak ykaswsiBaeT [I. B. 3amaraes, «mporecc MHPOpMAaTHU3alUN BUIUTCS B
€MHCTBE MPOLIECCOB KOMIIBIOTEPU3ALUH, MEIMATU3aLMU U UHTEIUIEKTyaJIn3alluy, a JJid peajln3aluu
[OCTaBJIEHHOW  1ienu  OONbIIMM — HOTEHIMajIoM  o0siafjaeT HMMEHHO  MeJquaoOpa3oBaHue.
Menunao6pazoBanue — 3TO «aporecc 0oOpa3oBaHUS U Pa3BUTUS JIMYHOCTH C IOMOIIBIO U Ha
MaTepHuajge CpeACTB MAacCOBOH KOMMYHHMKAamuu (Menua) C Ieibio (OPMHUPOBAHUS KYIBTYPHI
oOLIeHUsT ¢ Meaua, TBOPYECKHX, KOMMYHHKAaTHUBHBIX CIIOCOOHOCTEH, KPUTHYECKOI'O MBbIIUICHUS,
YMEHUH MHTEpIpeTaly, aHajiu3a M OLEHKHM MeIHaTeKcTa, OOydeHMsI pa3JIn4HbIM (opMam
CaMOBBIP@)XEHUS MPU OMOIIM MeAnaTeXHUKN» [9, c. 4].

37ech, Ha HAll B3IJISL/I, MOKHO TOJHOCTBIO COTJIACUTHCS C M3BECTHBIM HCCIENOBAaTENeM U
Mequanenarorom  A. B. @eopoBbIM  «MEIMArpaMOTHOCTh — O3TO YMEHHME AHAINU3UPOBATh H
CHUHTE3UPOBATh IPOCTPAHCTBEHHO-BPEMEHHYIO PpEaJbHOCTh, YMEHHME «UUTATh» MEIUATEKCT;
HIOKa3aTellb Pa3BUTHS MEIHaKyIbTypbi» [17].

ITo muenuto II.JI. ConoBreBa «MenuarpaMOTHOCTh — KOMIUIEKCHOE IIOHATHE, KOTOpOE
BKJIIOYAeT B ce0s chOpMHUpPOBaHHBIE KOMITETEHIIUN, KOHKPETHbIE 3HAHUS U CaMO€ IJIaBHOE, ONbIT. B
COCTaB KOMIETEHUUH MEeAMarpaMOTHOCTH CJelyeT BKJIIYaTh OCO3HAHUE TOrO, YTO JII0OOE CIIOBO,
CKa3aHHOE B KOMMEHTApHUAX, OMYOJMKOBAaHHOE B KauecCTBE CTaTyca B COLMAJbHBIX CETSX, Jro0as
doTorpadus, 3arpyxeHHas B 00JaYHOE XPAHUJIUIIE WU B aIbOOM B COITMATIBLHOM CETH, CTAHOBSITCS
4acThlo «IM(POBOTO CJEeAa» 4YeIOBEKa, CTAaHOBATCS YacThio ero unudpoBoi penyranuu. Kax
CIIEICTBME, OJHOM U3 OCHOBHBIX 3aJad MeAuaoOpa3oBaHus, TakUM O0pa3oM, SBISETCS
HEOOXO/IMMOCTh JIOHECTH /10 KaXJOro 4jeHa oOIIecTBa Ba)XKHOCTh OTBETCTBEHHOTO MOJXOAa K
(dbopMHpOBaHHIO COOCTBEHHOM peryTauy B HU(GPOBOM MUPE, OCO3HAHUE TOTO, YTO BCE HAITUCAHHOE
U CKa3zaHHOE B MyOIM4HOM HudpoBOii chepe HUKYya HE UCUE3HET U OCTaHEeTCs B 00IeM JIOCTYyIE, a
BITOCJIC/ICTBHHM MOKET CTaTh KOMIIPOMETHPYIOIIMM 00cTOsATEIHCTBOM [15, €. 9].

B mudpoByto 3moxy, Korjna Kaxablil 4eJoBeK BeIeT MOMHUMO PEANbHOM, emle  UPpPOBYIO
XKHU3Hb B COIICETSX, CaM CTaHOBUTCSI CPEICTBOM MaccOBOW WMH(OpMAalMH, IMONaNaeT MoJ BIUSHUE

CBOETO OKPYXKEHHS, BIUSET Ha 3TO OKPY)KEHHE M MOXET BIIMATH Ha IJIOOATBHYIO METUIHYIO
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MOBECTKY, Ha MEPBbIi IUIaH BHIXOJUT UMEHHO MapaurMa MeaIuarpaMoTHOCTH, a Me1naoOpa3oBaHuE
MMEET CYIIECTBEHHBIM MOTEHUHMA JJIs Pa3BUTHS B KAYECTBE CAMOCTOSTENIBHOIO U IMOJHOLIEHHOIO
HaIlpaBJICHUs MEeJarOruKU — Meauaneaarorukm» [15, c. 9].

Ilenaror, no muenuto T. C. XKunuHcKoi «MOXET BUAETh MEAUArpaMOTHOCTh KAUECTBEHHO —
KaK O CHUCTEeMYy 3HaHUH, YMEHHI U HaBBIKOB JCSITEIBHOCTH B MeIuacpene, MpHUOOPETEeHHBIX
JUYHOCTBHIO B Mpolecce OO0y4YeHHs, a TakKe KOJIMYECTBEHHO (OLIEHOYHO) — KaK OMpeesICHHBIH
YPOBEHb pa3BUTHS 3TOM cucteMbl. CyHIHOCTh MEAMArpaMOTHOCTH COCTOHWT B II€JICHANpPaBICHHOMN
JESTEIIbHOCTH (B TOM 4HCIIE B COBOKYIHOCTH €€ (opm, crocoOOB, CPEIACTB M pPe3yiIbTaToOB) B
MeAracpesie B LesIX Pa3BUTUSA U TAPMOHM3AIMH JTUYHOCTH. TakuM 00pa3oM, MeauarpaMoTHOCTh —
HEO0OXOUMOE YCJIOBHE HE TOJBKO aJ€KBATHOTO BOCHPHUATHS MEIUaBO3JCHCTBUI, paclo3HaBaHUs
MEIUAMaHUITYJISIIUA U YMEHUS MPOTHUBOCTOSTH WM, HO U COBEPIICHCTBOBAHUS TBOPUYECKOW H
npodeCCHOHATBLHOM IeATSILHOCTH B Mearacpeae» [8].

MeaunanH(opMaloOHHBINA MpoIlece TOMKOILHOTr0 00pa3oBaHus, 1o MHEHHIO A. A. Hemupuu
«TIpeArnoaraeT OCHallleHHe padoyux MeCT aJMUHUCTPAlMU UM KaOWHETOB MEpPCOHAIbHBIMU
KOMITBIOTEPAMH, MYJIbTUMEIUNWHBIM, HMHTEPAKTHUBHBIM, HU(PPOBBIM OO0OpYyJAOBaHUEM U JPYTUMHU
MeauarexHojorussMu»[13]. Ha BakHOCTH oOpraHu3anuu MeauaoOpa3oBaTeNLHOTO Ipolecca B
JOIIKOIBHBIX 00pa30BaTeNbHBIX YUpexkIeHUsX yka3piBaeT H. B. UenbleBa — «MeTOAMYECKHE
MIPUEMbI U METOJIbI MeINao0pa30BaHus JETeH TOMIKOIFHOTO BO3pacTa OCHOBAHBI HA UCTIOIB30BAHUU
COBPEMEHHBIX MTPOBBIX TeXHOJIOTHH. B MennaoOpa3oBaHuM JONIKOJILHUKOB IHUPOKO MPUMEHSAETCS
OTBIT BeAYIINX 3apyOexHbIXx crpaH — Kanaasl, Benukobpuranuu u npyrux. Becensie KOHKYPCH U
UTPBI, BUKTOPUHBI, COBMECTHBIE TBOPYECKHE [Iela, COPEBHOBAHUS, NPUIyMbIBAaHHE 3a0aBHBIX
UCTOPUH, COUMHEHUE CTUXOB WJIM TECEH, Pa3bITPhIBAHHE HEOOJIBIINX KOCTIOMHPOBAHHBIX CIIEHOK,
CO3/IaHME TIOJEJIIOK M PHUCYHKOB — O3TH 3aHATUSA BbI3BIBAIOT KMBOW HWHTepec. HeciywaiiHO B
MeauaoOpa3oBaTeIbHOW  JEATEIPHOCTH  TOJYYWJIA  PACHpOCTPAaHEHHWE  WTPBI-UMITPOBU3AIINH,
TeaTpaJIM30BaHHbBIE, POJIEBBIE, CHOKETHO-POJIEBBIC W JIPYTM€ WIPOBBIE BHUABI JCITEIBHOCTH Ha
meanamarepuane» [19]. Takum oOpa3oM, B JOUIKOIHHOM BO3pAcTe NETH YK€ JOCTATOYHO OIU3KO
3HAKOMBI C METUAMUPOM, PEOCHOK caM BKIFOYAET KOMITBIOTEp, MpoOyeT BOUTH B VIHTEpHET, TaKuM
0o0pa3zoM, IpOCMOTp Tenenepenad, BuAeoGUIbMOB, KOMIBIOTEPHBIE UTPHl U MIHTEpHET cTaHOBATCA
KOMITOHEHTOM TTOBCETHEBHOM JKM3HU PeOCHKA.

dopMupoBaHue MEeINarpaMOTHOCTH Oymymmx BOCIIUTATENEH JTOIIKOJIBHBIX
00pa30BaTeNbHBIX YUPEKICHUN OCYIIECTBISETCS B MOBCEIHEBHOMN ACSITENLHOCTH MO/ BO3ICHCTBUEM

YCBOEHHUS NMOBCEIHEBHBIX 3HAHUN U YMEHHH, HHPOPMAIK U3 CPEJICTB MaCCOBOW KOMMYHUKAILIUU BO
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BpeMs camMooOpa3oBaHUsA. OTOT MpOLECC SABIAETCS HEYNPaBIIEMbIM, OJHAKO €ro MOXHO
CTPYKTYpUPOBaTh, OpPraHW30BaTh, YCWINMBaTh B IIPOIECcCe LEIECHANPABICHHOTO (HOPMUPOBAHMS
MeInarpaMOTHOCTH OyayIIuX BOCIUTATENEH JOIIKOIbHBIX 00pa30BaTeIbHBIX YUpeKAeHU. Pemuth
JaHHYIO TpoOJeMy IM03BOJISET IIMPOKOE HCIONb30BaHUE B CHUCTEME BBICIIErO 00pa3oBaHUs
HU(PPOBBIX TEXHOJIOTHUH.

Hcnonb3oBanue HuppOBbIX TEXHOJIOTHM MO3BOJISIET 00€CIIEUNTh BHICOKUN YPOBEHb KauecTBa
npodeCCHOHATBPHON TOATOTOBKM  OYIyIIMX BOCIHTATENEH IOIIKOJBHBIX 00pa30oBaTENbHBIX
YUPEKACHUH, CITOCOOHBIX APPEKTHBHO OPHEHTHPOBATHCS B OTPOMHOM KOJHYECTBE MH(OpMAINH U
NPaBUIbHO €€ UCIOJIb30BaTh B 00pa30BaTENbHOM IPOLIECCe MAOMIKOJIBHBIX 00pa3oBaTeNbHbIX
yupexaeHuil. L{udpoBble TEXHOJIOrMHM IMO3BOJIAIOT OPraHU30BaTh THOKYH NPOo(ecCHOHAIbHYIO
MOJTrOTOBKY OYAYIIMX BOCIIUTATENEH, KOTOpasi MPEAIoiaraeT ObICTPYIO alaNTalrio0 K MEHSIOIIMMCS
YCIOBHAM TPOQPECCHOHATBHO-TIEarOTUYECKON NIESTETPHOCTH B JIONMIKOJIBHBIX 00pa30BaTENbHBIX
YUpEKIACHUH.

[{udpoBble TEXHOJIOIMH C OJHOW CTOPOHBI, UMEET LEIbI0 MOBBIMIEHUE 3(P(HEKTUBHOCTH
npodecCHOHANbHOM MOATOTOBKM  OYAYIIMX BOCHUTAaTeNed JOLIKOJBHBIX 00pa30BaTENIbHBIX
yupexJieHui Onaronapsi pacliupeHuio 00beMOB MH(OpPMAalLlUU U COBEPIIEHCTBOBAHUIO METO/OB €€
IPUMEHEHHUs, a C APYroi — HalpaBJIeHbl HAa TO, YTOOBI OyylHe BOCIUTATEIN MOTJIN UX IPUMEHSATh
B 00pa30BaTeJIbHOM TMPOLECCE JIOIIKOJIBHBIX 00pa3oBaTeNbHBIX YyupexaeHuid. CoBpeMeHHbIe
u(ppoBble TEXHOJOTHMHM XapaKTepusyloTcs Hainuuem Bceemuphoit ceru Internet, 3yieKTpoHHOMN
nouThl (e-mail), 4TO MPEeAOCTABISIIOT IHUPOKHE KOMMYHHKAI[HOHHbBIE BO3MOXHOCTH.

CpeactBaMu 1U(POBbIE TEXHOJOTUM HAa3bIBAIOT IMPOTrPaMMHO-ANapaTHbIE CpPEACTBA U
yCTPOMCTBA, KOTOpPbIE GYHKIIMOHUPYIOT Ha 0a3e MUKPOIIPOLIECCOPHOM, BBIYMCIUTEIBHON TEXHUKH, a
TaK)K€ COBPEMEHHBIX CpPEICTB M CHCTEM HH(OPMALMOHHOTO OOMEHa, KOTOphle 00ecreyrBaroT
omepauuu: cOopa, TNPOAYLUUPOBAHMS, HAKOIUIGHUS, COXpaHEHHs, o0OpaboTKH, mepeaayu
uHpOpMaLUH.

Buenpenne 1u@poBbIX TEXHOJOTHMM B MpOLECC MOArOTOBKM OyAyIIMX BOCHHTAaTENeH
JIOUIKOJIBHBIX ~ 00pa30BaTENbHBIX  YUPEXKACHUH NPEyMHOXKAET JUAAKTHUYHBIE BO3MOXHOCTH,
MOCKOJIbKY IU(POBBIE TEXHOJOTHH O0ECIEUMBAIOT HArJSIHOCTh, ayAMO- M BHJEO- MOJIACPHXKKY,
KOHTpPOJIb, KOTOPBI B IEJIOM CIOCOOCTBYET MOBBIIIEHUIO YPOBHS MEAMArpaMOTHOCTU OYAYIIMX
BOCIIUTATEEH JOUIKOJIBHBIX 00PAa30BaTENIbHBIX YUPEKICHUN.

OpnHako BHeApeHHE MU(POBBIX TEXHOJIOTUN B MPOIIECC MOATOTOBKH OYIYIIMX BOCIHMTATENEH

JOUIKOJIBHBIX 00pa30BaTENIbHBIX YUPESKICHUN TpeOyeT CHEelHaabHON MOATOTOBKU MPENOAaBATEIS.
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Hcnonb3ys Ha 3aHATHAX HUGPOBBIE TEXHOJIOTHH, IIPENO1aBaTeNb BEIXOIUT 3@ PAMKU TPAJULIMOHHOM
nojauu yyeOHOro MaTepuaa, OCKOJIbKY YacTO IPOrpaMMBbl COZIEPIKaT JAOMOIHUTENIBbHBIA MaTepuall,
HOBYIO MH(OpPMAIIHMIO, KOTOpasi pacIupseT MUPOBO33PEHUE CTYACHTOB, TEM CaMbIM IOAICPKHUBAS
UX UHTEPEC K MIPEAMETY.

Kpome TOro, CTyseHTbl HMEIOT BO3MOXXHOCTH OJHOBPEMEHHO pa3BUBATh Pa3HOOOPA3HbIE
YMEHUS M HaBbIKM BCEeX BHUAOB Oyaymed mnpodeccuoHanbHoil pesrenbHocTH. CTpyKTypa
OpOTpaMMHOTO  ((POHTATBHOTO W HMHIUBUAYAJIBHOTO) obOecnedeHus] LU(PPOBBIX TEXHOJIOTHIA
noOyX/IaeT CTYACHTOB MBICIUTh, AHAJIU3HPOBAThH, AETATh BBHIBOJIBI M (POPMYTUpPOBATH IMpaBHUIIA,
CJIeZIOBAaTENIbHO, CTYACHTHl 0Oojiee CO3HATEIbHO MOAXOMAT K PELIEHHI0 MpodecCHOHAIBHO-
OpPUEHTHPOBAHHBIX 33JaHUH, CO3HATEJILHO OLIEHUBAIOT PE3YyJIbTAThl CBOU PAOOTHI.

DKCIepUMEHTAIbHOE HCCIeoBaHne O0COOEHHOCTEH (POpPMUPOBAaHUS MEIUarpaMOTHOCTH
OyAymux BOCHUTATENEH JOIIKOJIBHBIX 00pa30BaTENbHBIX YUPESKICHUNA C MCIOIH30BAHUEM CPEJICTB
IU(POBBIX TEXHOJOIMH OBLIO OpraHW30BaHa B COOTBETCTBUM C COBPEMEHHBIMU TPeOOBaHUSMU
OTHOCHUTEJIBHO INENArornyeckoro sKcrnepumenTa. [IoaroToBka 3KCIEpUMEHTAIBHOIO MCCIIEI0BaHUS
BKJIFOYAJIa OmpenesieHne pabodeil TUIOTe3bl W IEIM JKCIEPUMEHTa, OOBEKTOB KOHTPOJIsA, OTOOP
YYaCTHUKOB (SKCIIEPUMEHTAILHOM M KOHTPOJILHOM TpyIIl), YCIOBUH IKCHEPUMEHTa U pa3pabOTKu
AKCIEPUMEHTAIbHBIX MaTEpHAJIOB.

[lenarornueckuii SKCHEpPUMEHT NPOBOJWICS B E€CTECTBEHHBIX YCJOBUSAX Ha 0Oasze
HO)XHOYKpanHCKOTO HalMOHAJIBLHOTO Mejarornyeckoro yHuepcutera umenu K. JI. Yimmzckoro
(paxynpTeT AOUIKOJBHOM NEAArOTMKU M TICUXOJIOTHMH) 0€3 HapyIIeHUsl CTPYKTYphl MPOBEACHHUS
3aHatuil. [legarorumueckuit skcnepuMeHT npoBoauics B TeueHue 2019-2020 yuebGHoro roma. B
HKCIEpUMEHTE MPHUHUMAIU ydacTHe 50 CTYIEHTOB TpPEThero rojga oOy4eHUs B paMKax y4deOHOM
JUCHUILINHBI « HpOpMamOHHO-KOMMYHUKAIIMOHHBIE TEXHOJIOTHH B IOIIKOJIHHOM 00pa30BaHUM».

DKcrnepuMeHTallbHas paboTa cocTosyia U3 Tpex ATanoB. Ha mepBoMm sTame ObLI OmpejeneH
KpUTEpUaJIbHBIA ammapar, IpoBEAEHO OO0CleOBaHHE, OXapaKTePU30BaHbl M OMNPEEIIEHbl YPOBHU
c(OPMHPOBAHHOCTH MEIUArPaMOTHOCTH OYIYyIIMX BOCHUTATENeH IOMIKOIBHBIX 00pa30BaTENbHBIX
YUPEXKACHUN C HUCIOIb30BaHUEM CpPEACTB HUGPOBBIX TexHosoruil. Ha BTopom ObLT mpoBeneH
dbopMupyIOLIUIl SKCIIEPUMEHT, HAIPaBJICHHbIII Ha MpoBepKy 3P (EKTUBHOCTH MpodeccnoHaTbHO
MOJATOTOBKUA OyAYIIMX BOCIHUTATENed OTHOCHUTEIBHO C(HOPMUPOBAHHOCTH MeEAHArpaMOTHOCTU
OyAymuX BOCHUTATENEH JOIMIKOIBHBIX 00pa30BaTENbHBIX YUPESKICHUN C MCIOJIB30BAHUEM CPEJICTB
U(PPOBBIX TEXHOJOTHH, CHCTEMAaTU3UPOBAaHBI M OOOOIIEHBI IONyYEHHBIE SKCIEPUMEHTAIbHbIC

naHHble. Ha TpeTbeM — KOHTPOJBHOM 3Tare MpPOBEAEH OKOHYATENbHBIA Cpe3 B KOHTPOJILHON W
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AKCTIIEPUMEHTAIBHON I'PYIIAX, COMOCTABIICHBI JaHHBIE cpe3a, 0000IIEeHbI MaTepHaIbl UCCIIEIOBAHMS,
MIPOBE/ICHA CTaTUCTUUYECKasi 00paboTKa SKCIIEPUMEHTAIBHBIX JTaHHBIX.

Oxapakrepuzyem KpUTEPHUATIbHbBIN arrapar HMCCIICIOBAHUS c(hOpPMUPOBAHHOCTH
MEAMArpaMOTHOCTA OYIyIIUX BOCHUTATENEH JOIIKOJIBHBIX OOPa30BATEIbHBIX YUYPEKIACHUU C
WCIIOJIb30BAaHUEM CPEACTB MHUGPOBBIX TEXHOJOTHH. bBBUIO ompeneneHo cucTeMy KOMIIOHEHTOB
c(hOpMUPOBAHHOCTH MEIMArPaMOTHOCTH OYAYIIMX BOCIHTATENICH TOIIKOJBbHBIX 00pa30BaTeIbHBIX
VUPESKIICHUH, B KA4ECTBE TAaKUX BBICTYIHIA MOTHBAIIMOHHBIA, KOTHUTHUBHBIN, WH()OPMAIMOHHO-
TEXHUYCCKHUH.

[TokazaTensiMu MOTHBAIIMOHHOTO KOMIIOHEHTa C(OPMHUPOBAHHOCTH MEAHArPaMOTHOCTH
Oyaylmux BOCIUTATeNel JOUIKOIBHBIX 00pa30BaTENbHBIX YUPEKACHUNH C UCIIOIb30BAHUEM CPENICTB
U(POBBIX TEXHOJIOTHI OBUTH OINPEICTICHHBI: MOJIOXKHUTEILHOS OTHOIICHUE K OBJIAJICHUIO MH(PPOBBIX
TEXHOJIOTHH; 3aMHTEPECOBAHHOCTh B MPUMEHCHHHM ITU(POBBIX TEXHOJIOTHH B JOIIKOJIHLHOM
00pa30BaTeNbHOM YUPEKICHUH; MOTPEOHOCTh B OCBOCHUM YMEHUH lierecoo0pa3Ho U 3¢ GeKTUBHO
HCITOJIB30BaTh MUGPOBBIC TEXHOJIOTUU B OPraHU3aIlMM UTPOBOM M 00pa30BaTEIbLHON JeATEIbHOCTH
JIOTNITKOJILHUKA.

[TokazaTensiMu  KOTHUTUBHOTO KOMIIOHEHTa C(HOPMHPOBAHHOCTH  MEIHUAarpaMOTHOCTH
Oyaylux BOCIUTATENeH JOUIKOIBHBIX 00pa30BaTENbHBIX YUPEKACHUN C UCIIONB30BAHUEM CPEJICTB
U(GPOBBIX TEXHOJOTUN ObUTM M30paHbl: 3HaHHWE OCOOEHHOCTEH NETCKOTO BOCHPHUATHS M YCBOSHUS
WH(OpMAIUK ¢ UCTIOIB30BaHUEM ITU(PPOBBIX TEXHOJIOTHH; 3HAHUE CYIIIHOCTH U 3HAYEHUS U(PPOBBIX
TEXHOJIOTMI B CO3JaHUU KOMITBIOTEPHO-UTPOBOM  CpEIbl  JOMIKOJBHOTO 00pa3oBaTeIbHOTO
YVUpPEXKIIEHUS; 3HAHWE TMOAXOAO0B K KIAaCCH(PHUKAIMU KOMIBIOTEPHO-UTPOBOTO MPOTPAMMHOTO
obecrieueHHss B OpraHM3AIMM UTPOBOM W 00pa30oBaTENbHON AESATETbHOCTH IOIIKONBHHUKA; 3HAHUE
METOJIMKH WCIIOTh30BaHUS MU(PPOBBIX TEXHOJOTUH KaK CPEACTBA OpraHU3alMKU 00pa30BaTEIHLHON H
WUTPOBOM JIESITEILHOCTH JIETEeH JOIKOILHOTO BO3pacTa; 3HaHWE OCOOCHHOCTEH MPOBEACHUS 3aHATHIA
C KOMIIBIOTEPHOM TPAaMOTHOCTH C IEThbMHU CTAPIIETO JOLIKOJIBHOTO BO3pacTa.

K mnokazatensm  WHQOPMAIIMOHHO-TEXHUYECKOTO  KOMIIOHEHTa  C(HOPMUPOBAHHOCTH
MEAMArpaMOTHOCTA OYIyIIMX BOCHUTATENEH JOIMIKOIBHBIX OOpa30BaTEIbHBIX YUYPEKACHUU C
WCIIOJIb30BAHUEM CPEACTB HHU(PPOBBIX TEXHOJOTHH OBUTM OTHECEHBI: YMEHHE MPOCKTHPOBATH
COJIepKaHWE W CTPYKTYPy COOCTBEHHOW JESITEIBHOCTH, OCYIIECTBISIEMOM B  YCIOBHSIX
UCTIONIb30BAaHUsl IM(PPOBBIX TEXHOJOTHH; YMEHHE TMPOBEPATh JOCTOBEPHOCTh HWCTOYHHKOB
uH(pOpMAaIlMK, ONPEAENATh KayeCcTBO HH()OPMAINMOHHBIX HCTOYHHKOB; HWHCTPYMEHTAaIbHO-

NpUKIaJHble yMEHUs (OBIAJACHUS NPUKIAJHBIM MPOrpaMMHBIM oOOecredeHueM, poOOTOM C
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CEPBHUCHBIMH IpPOTrpaMMaMH, YMEHHUE IO0Jb30BaThCs MEepUPEPUNHBIMU yCTPOWCTBAMHU); YMEHUE
JOCTYMHO OOBSICHUTH PeOEHKY JOIIKOJIBLHOTO BO3pacTa OCOOCHHOCTH HCIOJIb30BaHUE IH(PPOBBIX
TEXHOJIOTUI B UTPOBOI 1 00pa30BaTEIbHON JESITETHHOCTH.

BolieneHHble KOMIOHEHTHI U IOKAa3aTeNM Jajld BO3MOJKHOCTb OXapaKTEpHU30BaTh YPOBHU
c(hOpMHUPOBAHHOCTH MEIUAarpaMOTHOCTH OYAYIIMX BOCHHUTATENEH JOIIKOJIbHBIX 00pa30oBaTEIbHBIX
YUPEXKJIEHUH C UCIIOIB30BAHUEM CPEJICTB UG POBBIX TEXHOJIOTHI: HU3KUN, CPEIHHI U BHICOKHIA.

Jlis  AMarHOCTUKM IOKaszareied MOTHBALlMOHHOTO, KOTHUTHMBHOIO, HWH(OPMAalMOHHO-
TEXHUYECKOTO KOMIIOHEHTOB C(OPMHUPOBAHHOCTH MEIUArpaMOTHOCTH OYAYyIIMX BOCIUTATEIeH
JOLIKOJIBHBIX 00pa30BaTEeNbHBIX YUYPEKICHUN C HUCHOJIB30BAaHUEM CPEACTB IU(POBBIX TEXHOJOTUN
ObUIM MOAOOpaHbl M pa3paboTaHbl COOTBETCTBYIOIIME METOAUKH: «MeTonuka JUisl AUarHOCTUKU
yueOHOM MoTHBanuu ctyneHToB» (A. A. Pean u B. A. fxynun, mogudukamus H. 1. banmaesoii);
«Omnpocuuk  mortuBauum»  (B. K. I'epbaueBckuif);  «Meroauka  OmpelneleHHUs  YpOBHs
pednekcuBHocTH» A. B. Kapnosa, B. B. [lonomapeBoii»; «MeToauka ypoBHSI BBIPQXKEHHOCTH U
HampaBieHHOCTU pednexkcun» M. ['panta; ompocHuk «CtTuiab MblnieHus» P. bpamcona, A
Xappucona (amantamusi  A. A AnekceeBa); Illkasa TolepaHTHOCTH K  HEONPENEIEHHOCTH
. Maxk Jleitna, (momuduxanus E. H. Ocuna); ompocuHuk «lllkama koHTposis 3a JelCTBHEM»
1O. Kyns; Ilkana obmeit camoaddextuBHoctn P. IIBapuepa u M. Epycanema; «lIarupakropHsiit
audHOCTHBIM ompocHuk» P. Mak Kpae u II. Kocra (amanmramus A.b. Xpomosa); «Ornenka
CIIOCOOHOCTH K caMOpa3BUTHIO, camooOpazoBaHuio B. W. AnnpeeB»; «3Okcnpecc-IuarHocTuka
CaMOOIICHKH YPOBHS C(HOPMHUPOBAHHOCTU MEAMArpaMOTHOCTHY; OnpocHUK «OCOOEHHOCTH JIETCKOTO
BOCTIpUATHSA WHGOPMAIUU C HCIOJIB30BaHHWEM IU(PPOBLIX TeXHOJIOTHI»; ONpoCHUK «3HAYEHUE
U(POBBIX TEXHOJOTUI B CO3/IaHUU KOMIBIOTEPHO-UTPOBOM cpenbly; «lIpakTuueckue 3amanus AJs
JTUAarHOCTHKHU ypoBHs chopmupoBaHHOCTH MeauarpamoTHoctn» (M. K. Mapnapoga).

O06001eHHbIe pe3yabTaThl CHOOPMUPOBAHHOCTA MEIMArpaMOTHOCTH OYIYIIMX BOCIUTATEICH
JOLIKOJIBHBIX 00pa30BaTENbHBIX YUPEXKICHUN C MCIOJIb30BAaHUEM CPEJCTB LU(PPOBBIX TEXHOIOTHM
npecTaBIeHbl B Tabuie 1.

Ta6aunal. YpoBaH c(hOPMHUPOBAHHOCTH MEIUATPAMOTHOCTH OYAYIIMX BOCIIUTATENCH JOIIKOIBHBIX

o0pa30BaTeNbHbIX YUPEKICHUH (Ha KOHCTaTUPYIOIIEM ITare SKCIIEPUMEHTA)

YpoBeHb or KT

a0c. % a0c. %
Bricokuii 5 20% 6 24%
Cpenuuit 8 32% 10 40%
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Huskuii 12 48% 9 36%

Bcero 25 100% 25 100%

Kak BuauM M3 TaOnaMubl, JaHHBIE 110 YPOBHAM C(OPMHUPOBAHHOCTH MEAMArpaMOTHOCTH
OyAymux BOCIHUTATEJCH JOIIKOJBHBIX O0Opa30BaTEIbHBIX YUPEKICHHH B KOHTPOJIBHOH U
OKCIEPUMEHTAIBHON TpyNIax CpaBHUTEIBHO OAWHAKOBbIE. Tak, Ha BBICOKOM YpOBHE OBLIO
3apukcupoBaHo 5 ctyneHToB Wik 20% SKCIepUMEHTaIbHOM TPYMIbl U 6 OyaylmMX BOcHUTaTeneit
win 24% xoHTposnbHOM rpymnmnel. K cpeaHeMy ypoBHIO c(hOpMHUPOBAHHOCTH MEIUArpaMOTHOCTU
ObUIM OTHECEHBI 8 CTyeHTOB WM 32% SKCIepUMEHTAIbHOM Tpynnbl 1 10 Oyaymmx BocHHTaTeNnei
wi 40% koHTpoabHOU rpynnel. Ha HU3KOM ypoBHE ObLI0 OoTMeueHO 12 pecnioHneHToB win 48%
SKCIIEPUMEHTANBLHOM rpynnbl U 9 crynenToB win 36% koHTpoibHOU rpynmbl. [IpoBenenHas pabora
HO3BOJIMJIA HAIJISTHO OLIEHUTh UCXOHBIM YpOBEHb CHOPMHUPOBAHHOCTU MEIUArpaMOTHOCTH.

Cucrema paboTbl 1O (OPMHPOBAHUIO MEAMArpaMOTHOCTH OyIylIMX BOCIHUTATENEH
JIOLIKOJIbHBIX 00pa30BaTEIbHBIX YUPEKIECHUIN C UCIIOJIb30BAHUEM CPEACTB IIU(PPOBBIX TEXHOJIOTUH B
00pa3oBaTeNbLHOM IIpOLEcCce JOMIKOIBHOIO 00pa30BaTENbHOIO YUPEXAEHUs, COCTOsIa M3 TaKUX
sranoB: IlepBblif 3Tam — co3maHue y OyaylIuX BOCHIUTAaTelded MOMIKOJIBHBIX 00pa30BaTENbHBIX
YUPEXKJIEHUH MOTUBALlMU K HCIOJIb30BAHUIO CPEJCTB LM(PPOBBIX TEXHOJOTUH, KOTOpas SBIsETCA
3¢ (PEeKTUBHBIM TIyTeM MOOYXKIEHUS OyAYyIIMX BOCIUTATENEH JOUIKOIBHBIX 00pa30BaTeNbHbBIX
yUpexkAeHUH K (OPMHPOBAHUIO MEIMAarpaMOTHOCTH; BTopoil sTam — mnoarotoBka Oymynmx
BOCIIUTaTENeH K paboTe ¢ MyJIbTUMEIUHHBIMU NIPOrpaMMaMHy, KOTOpasi BKJIIOYalia TAKME€ MOMEHTBHI:
O3HAKOMJICHHE C HHTeppelcoM MporpaMM; OOBSCHEHHWE JUJAKTUYHBIX  BO3MOXHOCTEH
MYJbTUMEAUMHBIX TPOAYKTOB; COOOIIEHHE 00 OCOOEHHOCTAX paboThl € KOHTPOJIUPYIOUIUMU
O6mokamMM (IIpU YCJIOBUM €r0 HAJIWYMS B CTPYKType NpOrpaMMsbl); 3) O3HAKOMJIEHHE CHUCTEMOM
peanu3ali IMPOBEPKH (OLIEHWBAHHE) pPE3y/IbTaTOB IPOU3BENEHHONH paboThl. Tperuit sram —
MPE3EHTAINS BHIITOJTHEHHOTO 3a/1aHus C TIOMOIIBIO KOMITBIOTEpA.

CryneHtamu ObUIM MOATOTOBIIEHBI MeauanpoekThl: 1) PebeHok B MeauitHOM IpPOCTPaHCTBE;
2) Ponb m 3HaYeHHE MeMa B )KM3HU COBPEMEHHOTO JIOUIKOJIBbHUKA; 3) BiusiHue COBpEMEHHBIX Macc-
Mezra Ha 37I0pOBbE M Pa3BUTHE JIETEH CTapIIOro JIOLIKOJIBHOrO Bo3pacTa; 4) MeanaoOpa3oBaHue u
MEAMAarpaMOTHOCTh JIOIIKOJBHUKOB; 5) Kak MoMoOYb MJOUIKOJNBHUKY CTaThb MEIUarpaMOTHBIM;
6) MenuaoOpa3oBaTeibHbIC  YIPOKHEHUS W UIPHl IS JOUIKOJIBHUKOB, 7) CoBMecTHOE
MEANATBOPYECTBO OIIKOJIbHUKOB U POAUTEIEH.

B koHIe 3KcnieprMeHTa ObUTO MPOBEJCHO KOHTPOJIbHOE 00CieaoBaHie c(hOpMUPOBAHHOCTH

MEINarpaMOTHOCTH OYyIyIIMX BOCHHUTATENEH JIOIIKOJIBHBIX 00pa30BaTENbHBIX YUYPESKICHUH C
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UCIIOJIb30BaHUEM cpeAcTB LU(pOBBIX TexHojoruil. Llenp obcnenoBaHus — BBIBUTH JAMHAMUKY
dbopMUpOBaHUS MEIUArpaMOTHOCTH OYAYIIMX BOCHUTATeNeH JOLIKOJBHBIX O00pa30BaTeIbHBIX
YUPEKACHUH C UCTIOIB30BAHUEM CPEJICTB HU(POBBIX TEXHOJIOTHIA.

YpoBHU C(HOPMUPOBAHHOCTH MEIUArPaMOTHOCTH OYAYIIMX BOCIHTATENCH JOIIKOIBHBIX
00pa30oBaTeNbHbIX YUPEXKIECHUH C HCIOJIb30BAHUEM CPEICTB LU(POBBIX TEXHOJOTHHA MOCIHe
poBeJeHUS (OPMUPYIOLIETO 3Tara IKCIEPUMEHTa MPEICTaBICHbI B Tabnuiie 2

Tabauua 2. YpoBHU cHOPMHUPOBAHHOCTH MEIUATPAMOTHOCTH OYAYyIIUX BOCTUTATENICH

JOUTKOJIBHBIX 00pa30BaTENIbHBIX YUPESKICHHN (Ha (YOPMUPYIOIIEM 3Tale SKCIIEPUMEHTA)

YpoBeHb or KT

a0c. % a0c. %
Bricokuii 10 40% 6 24%
Cpennuit 13 52% 12 48%
Huskuii 2 8% 7 28%
Bcero 25 100% 25 100%

Kak BuauM u3 TabmuIel, TOCJIE MPOBENCHUS IKCIEPUMEHTATbHONW pPabOTHI HAa BBHICOKOM
ypoBHE CHOPMHPOBAHHOCTH MEIUarpaMoTHOCTH ObuIo 3adukcupoBano 10 cryaentoB win 40%. K
CpeIHEMY YPOBHIO C(POPMHUPOBAHHOCTH MEIUArPAMOTHOCTH OYIYIIMX BOCIHUTATENICH HOIIKOIHHBIX
00pa30BaTeNbHBIX YUPEKIECHUHN C UCTIOIB30BAHUEM CPEACTB MU(PPOBBIX TEXHOIOTHI ObLIO OTHECEHO
13 crynentoB wiu 52%. W Ha HH3KOM ypoBHE CGHOPMUPOBAHHOCTH MEAMArPaMOTHOCTH B
OKCIIEPUMEHTAJILHON Tpymine Obuto 3aduKCUpoBaHO 2 cryaeHTta win 8%. Hamwume cTymeHTOB
OKCIIEPUMEHTAJILHON TPYIIBl HAa HHU3KOM YPOBHE MBI CBS3BIBAEM C HECHCTEMAaTUYECKUM
MTOCELICHUEM 3aHATUH.

B KOHTpOIBHOI rpyIine CyeCTBEHHBIX U3MEHEHNUI HE MPOU301LI0. Tak, Ha BBICOKOM YPOBHE
TaKuX CTyJAeHTOB Obuto 6 mnu 24%. Ha cpennem ypoBHE cpOPMHUPOBAHHOCTH MEIUArPaMOTHOCTH
OyIymmX BOCIHTATENEH JOMIKOJIBHBIX 00pa30BaTEIbHBIX YUPEKJACHHUN C UCIOJIB30BAHUEM CPEACTB
u(pOBBIX TexXHONOTUH ObUTO 3adukcupoBano 12 crynentoB unu 48%. byaymmx BocnuTateneit ¢
HU3KUM YpOBHEM C(HOPMHUPOBAHHOCTU MEAMATPAMOTHOCTH B KOHTPOJBHOU Tpymiie ObLIO 7 YeloBEK

u 28%.

CpaBHHTENbHBIE JlaHHBIE YpPOBHEH C(OPMHUPOBAHHOCTH MEIUArpaMOTHOCTH  OyTylIuX
BOCIIUTATENCH OUIKOIBHBIX 00pa30BaTEIbHBIX YUPEKACHUH C UCIIOIb30BAaHUEM CPEJCTB LU(POBBIX

TEXHOJIOTUH MpeICTaBIeHBI B Ta0OIuUIE 3.
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Tabauua 3. lunamuka ypoBHe#H chOPMHUPOBAHHOCTH MEIUArPaMOTHOCTH OYIyIIUX BOCIUTATECH
JOILIKOJIBHBIX 00pa30BaTENbHBIX YUPEKICHUHN (Ha KOHTPOJIHHOM ATAre SKCIIEPUMEHTA)

YpoBeHb or KT’
Ho akcnep. [Tocne skcnep. Mo skenep. [Tocne skcnep.
abc. % abc. % abc. % abc. %
Bricoknii 5 20 10 40 6 24 6 24
Cpenuuit 8 32 13 52 10 40 12 48
Huzkuit 12 48 2 8 9 36 7 28
Bcero 25 100 25 100 25 100 25 100

CpaBHMTENbHbIE [JaHHblE TAOJMUIBI CBUAETEIBCTBYIOT OO0 CYIIECTBEHHOM JHMHAMHKe
dbopMHpOBaHUS MEAMArpaMOTHOCTH OyIyIIMX BOCIHTATENCH JIOIIKOJIBHBIX 00pa3oBaTeIbHbIX
YUPEKICHUN OKCIEPUMEHTAIBHOM TIpynnbl. Tak, BBICOKMH YpPOBEHb pa3BUTUS TBOPYECKOU
AKTUBHOCTH CTYAEHTOB SKCIIEPUMEHTAIbHOW rpynnbl yBenuuwics Ha 20% wnm 5 uyenoek. Ha
CpeHEeM YpOBHE C(OPMHUPOBAHHOCTH MEAMArPaMOTHOCTU OyIyLIMX BOCHHUTATENEH JIOIIKOIBHBIX
00pa30BaTeNbHBIX  YUPEXKJEHUH C MCIOJIB30BAaHMEM CPEIACTB LM(POBBIX TEXHOJIOTUH B
AKCIIEPUMEHTAIILHOM TpyTITie 0110 3aduKcupoBaHo 52%ctynenta, 4to Ha 20% BHIIIIE 110 CPAaBHEHUIO
C KOHCTaTHPYIOUIMM JTaloM JKcrepuMeHTa. VY HU3KMH  ypoBeHb CPOPMHUPOBAHHOCTH
MEIMarpaMOTHOCTH OYyJyIIMX BOCHHUTATeNEH JIOIIKOJIBHBIX 00pa3oBaTeNbHbIX YUYPSKICHUH C
UCMOJIb30BAaHUEM CPEICTB LM(POBBIX TeXHOJOTuMil ymeHbuwics Ha 10 CTyaeHTOB, 4TO

cootBeTcTBYyeET 40%.

ITocie ekcnepruMeHTa

Jo 3xkcnnepumenTta

¥ Bricokuii ® Cpegnuii ¥ Huzkuit B Beicokuit ® Cpennuit ® Huzkuit

Puc.1. CpaBHUTENBbHBIE TaHHBIC YPOBHEH CPOPMUPOBAHHOCTH MEIUATPAMOTHOCTH OYAyITHUX

BOCIIUTATEJIEH B KOHTPOJILHOM IpyIIax
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Jo 3xcnepumenTa

48 20 IlocJie exciepTUMEHTA

8

\

40

52

B Bpicokuii B Cpennuii © Huzkuit B Bpicokuii M Cpennuit © Huzkuii

Puc. 2. CpaBHuTEIbHBIE JAaHHBIE YPOBHEW CHOPMUPOBAHHOCTHA MEAUArPAMOTHOCTH Oy TyIITHX
BOCIIUTATENCH JOUIKOJIBHBIX B SKCIIEPUMEHTAIBHOM Ipymnax

B KOHTpoOJIBHOM IpylIe CyIECTBEHHbIX U3MEHEHUH He Mpou3ouuio. Tak, BBICOKUI ypOBEHb
c(OPMHPOBAHHOCTH MEIUATPAMOTHOCTH OYIYIIMX BOCIHUTATENEH IOMIKOIBHBIX 00Pa30BaTEbHBIX
YUPEKACHUH C UCTIOIH30BAHUEM CPEACTB NU(POBBIX TEXHOJIOTUI OCTAJICS HEU3MEHHBIM U COCTaBHII
24%. Cpenuuii ypoBeHb yBeIUUMICS Ha 2 cTyaeHTa win § %. Huskuil ypoBeHb CHOPMHPOBAHHOCTH
MEINarpaMOTHOCTH OYyJyIIMX BOCHHUTATEeNEH JIOIIKOJIBHBIX 00pa30BaTENbHBIX YUYPEKICHUH C
HCIIOJIb30BaHUEM CPEACTB LU(POBBIX TEXHOJIOIMH yMEHbIIWICS Ha 2 cryaeHTa wim 8%. Jlns Oonee
HATrJISITHOTO BOCTIPUSATHSA, TaHHBIE TAOJIUIIBI TPEJICTaBUM B BHJIE nuarpamm 1 u 2.

Takum 00pa3oM, Ha OCHOBAHUHU CPABHUTENBHOM XapaKTEPUCTUKH, MOXXHO TOBOPUTH 00
3¢ (EeKTUBHOCTH CUCTEMBI PabOThI 0 (POPMUPOBAHUIO MEAHATPAMOTHOCTU OyIyLIMX BOCIUTATENeH
JOUTKOJIFHBIX 00pa30BaTeIbHBIX YUPESKICHUN C HCIOIB30BAHUEM CPEJCTB IMH(PPOBHIX TEXHOJIOTHH B
00pa30BaTEILHOM IPOIIECCE TOMIKOJIBHOTO 00pa30BaTEIbHOTO YUPEKACHUS.

BUBJINOT'PADUSA

1. European Parliament resolution of 16 December 2008 on media literacy in a digital world
(2008/2129(INI)). URL.: http://www.europarl.europa.eu/sides/getDoc.do?pubRef=-
I[EP//ITEXT+TA+P6-TA-2008-0598+0+DOC+XML+VO0//EN [lara obpamienns: 01.10.2020.

2. LYSTOPAD, O. A., MARDAROVA, I. K., TOMASH, KUK. Forming Students’ Motivation
For Creativity By Means of Edward De Bono’s “Six Thinking Hats” Technique Hayka i ocsima :
Haykogo-npaxmuunuil xeypuan. 2017. Ne 8. C. 93-96.

3. RAKU, I. I, LYSTOPAD, O. A., MARDAROVA, I. K. The Formation of Future Preschool
Teachers” Competence Required for Using Computer Technology Hayka i oceéima : nayxoso-
npaxmuynuil xcypran. 2017. Ne 5. C. 23-26.

4. BAPAHOB, O. A. Menunao6pa3oBanue B IIKoJie U By3e. TBepb: M3a-Bo TBepckoro roc. yH-
Ta, 2002. 87 c.

26



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)

e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 61, Issue 4, 2020,
DOI 10.46728(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

5. TABAYJIMCJIIAMOBA, JI. M. IloaroroBka CTyJE€HTOB MEABYy3a K peaTu3aliy JOIIKOJIbHON
KOMIThIOTEPHU3ALIUU: TUCC. ... Kauauaara nef. Hayk: 13.00.08 Ya, 1999. 228 c.

6. JMKAHCKAS, H. H. ®opmupoBaHre TOTOBHOCTH CTYICHTOB I€1aroruuyeckoro ¢pakyabTeTa
K HMCIIOJh30BAaHUIO HOBBIX WH(OPMAIMOHHBIX TEXHOJIOTUU B MPO(ECCUOHATHHON JIEATEIBHOCTH:
aucc. ... kanaunaara nef. Hayk : 13.00.08 CraBponoiib, 2000. 175 c.

7. JSYEHKO, C.B. [IlizroroBka MaiOyTHIX BHXOBaTediB 10 (OPMYBaHHS OCHOB
KOMIT FOTEPHOI TPAaMOTHOCTI CTapIIMX JAOIIKUIBHHKIB: JHC....KaHaunata. ned. Hayk : 13.00.04
Jlyrancek, 2009. 225 c.

8. XW/IMHCKAS, T.C. @opmupoBaHHE MEIUArpaMOTHOCTH B TIpolecce OO0ydeHHs
nHpopmMaTHKe B BYy3€ URL:
https://elib.bsu.by/bitstream/123456789/11522/1/pages%20from%20%D0%98%D0%BD%D1%8
4%D0%BE%D1%80%D0%BC%D0%B0%D1%82%D0%B8%D0%B7%D0%B0%D1%86%D0
%B8%D1%8F-1.%20192-197pdf.pdf /lata o6pamenus: 01.10.2020.

9. 3AJIATAEB, 1. B. Pa3Butne MeamarpaMOTHOCTH YYalIUXCsi B Iporecce 0OydeHus

uHPOpPMATHKE : TUCCepTalHus ... KaHauaaTa neparorndeckunx Hayk : 13.00.02. Omck, 2005. 150 c.
10. KMPUJUUJIOBA, H. b. MeaunakynbpTypa: OT MOJAepHa K MOCTMOAEpHY. M. : AkageMudecKuid
npoekt, 2005. 448 c.

11. JIMCTOIIAL, O. A., MAPJJAPOBA, 1. K. Monyneuuii kypc «Komm’toTepHi TeXHONOTII B
po0OTi 3 MITBMU»: HAaBUAIBHUN MOCIOHMK AN CTyIEHTIB 31 cremianbHocTi 012 «JlomkinbHa
ocBiTa». Oneca : Bunasens bykaeB Bagum Bikroposuy, 2019. 192 c.

12. MAPJAPOBA, 1. K. TloaroroBka Oyaymmx BoOCHHUTAaTeled K (OPMUPOBAHUIO OCHOB
KOMITHIOTEPHOM I'PaMOTHOCTH y AOMIKOILHUKOB PSihologie. Pedagogie speciala. Asistenta sociala
a Universitatii Pedagogice de Stat ,,lon Creanga” din Chisinau. 2016. Nr. 4 (45). P. 29-36.

13. HEMHWPHUY, A. A. Meaunanndopmatuzanusi MBIIUICHUS: K BOMPOCY O TOJTOTOBKE
KBAJIM(UIMPOBAHHBIX  CHELMAIMCTOB B  cdepe  JgomkoiapbHOoro  obpaszoBanus  URL:
https://cyberleninka.ru/article/n/mediainformatizatsiya-myshleniya-k-voprosu-o-podgotovke-
kvalifitsirovannyh-spetsialistov-v-sfere-doshkolnogo-obrazovaniya /lara ooparmenus: 01.10.2020.
14. HoBble wuH(pOpMAIMOHHBIE TEXHOJOI'M B JOMIKOJIBHOM oOpa3oBanuun / FO. M. I'opsui,
JI. JI. Yaitnosa, H. H. ITognesaxos, E. B. 3Bopsiruna u ap. M. : IMHKA-ITPECC, 1998. 328 c.

15. COJIOBBEB, II.J. MenuarpaMoTHOCT, W MeAuaoOpa3oBaHME B JMOXY UHU(POBOIA
KOMMYHHUKAIHH. URL: https://elib.bsu.by/bitstream/123456789/195738/1/8-9.pdf  lara
obparmenus: 01.10.2020.

16. ®ATEEBA, . A. Meaunaobpa3oBaHnue: TEOPETHUYECKHE OCHOBBI W OIBIT peaTH3alnu.

Yensounck: M3a-sBo Yensbunck. roc. yu-ta, 2007. 270 c.

17. ®EJAOPOB, A. B. CnoBapp TepMHHOB 10 MeAMAaOOpa30BaHUIO, MeAMAIEaroruke,
MEANArpaMoOTHOCTH, MeAMaKoMIeTeHTHOCTU. Taranpor: M3n-Bo Taranpor. roc. nen. us-ta, 2010.
64 c.

18. ®EJZIOPOB, A. B. Cnenuduka MemuaoOpa3oBaHHS CTYIEHTOB IE€JarorHYeCKUX BY30B
Ileoacoeuxa: nayuno-meopemuueckuti scypranr PAO. 2004. Ne 4. C. 43-51.

19. YEJIBIIIIEBA, 1. B. HUrpoBble TeXHOJOTMM B MeAMAaoOpa30BaHUM JOIIKOJHLHUKOB
Medswcoynapoonuiti  ungopmayuonno-anarumuveckuii scypuanr «Crede Experto: mpaucnopm,

27


https://elib.bsu.by/bitstream/123456789/11522/1/pages%20from%20%D0%98%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%82%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F-1.%20192-197pdf.pdf
https://elib.bsu.by/bitstream/123456789/11522/1/pages%20from%20%D0%98%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%82%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F-1.%20192-197pdf.pdf
https://elib.bsu.by/bitstream/123456789/11522/1/pages%20from%20%D0%98%D0%BD%D1%84%D0%BE%D1%80%D0%BC%D0%B0%D1%82%D0%B8%D0%B7%D0%B0%D1%86%D0%B8%D1%8F-1.%20192-197pdf.pdf
https://cyberleninka.ru/article/n/mediainformatizatsiya-myshleniya-k-voprosu-o-podgotovke-kvalifitsirovannyh-spetsialistov-v-sfere-doshkolnogo-obrazovaniya
https://cyberleninka.ru/article/n/mediainformatizatsiya-myshleniya-k-voprosu-o-podgotovke-kvalifitsirovannyh-spetsialistov-v-sfere-doshkolnogo-obrazovaniya
https://elib.bsu.by/bitstream/123456789/195738/1/8-9.pdf

Journal of Psychology. Special Pedagogy. Social Work (PSPSW)

e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 61, Issue 4, 2020,
DOI 10.46728(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

obwecmso, obpaszosanue, sasviky 2014, Ne 2 (9) URL: http://ce.if-mstuca.ru/wp-
content/uploads/2014/06/chelysheva2.pdf
20. YEJIBIIIIEBA, 1. B. PebGeHok B MHpE COBPEMEHHOW MEIMaKyIbTypbl Hauanvnas

MeOUAUKONA: DNIEKMPOHHBI HAYYHO-NeOA202UYeCKUll U KYIbMyPHO-NPOCEEMUMENbCKULL JHCYPHAL.
2012. Ne 1. C. 28-34.

21. YEJIBIIIEBA, . B. Menunaobpa3zoBanue Ui pOXUTENECH: OCBOCHHME  CEMEHHOMN
MeauarpamotHoctu. Hayuno-nonynsipaoe usnanue. Taranpor: U3a-so TTU FODY, 2008. 184 c.

28


http://ce.if-mstuca.ru/wp-content/uploads/2014/06/chelysheva2.pdf
http://ce.if-mstuca.ru/wp-content/uploads/2014/06/chelysheva2.pdf

Journal of Psychology. Special Pedagogy. Social Work (PSPSW)

e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 61, Issue 4, 2020,
DOI 10.46728(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

YYEBHO-UCCJIEAOBATEJIBCKAA AEATEJIBHOCTDb CTYAEHTOB B ITPOLECCE
N3YUEHUSA JTUCHUIIIUHBI «<MCTOPUSA I[OIHKOJII)HOFI NEJAT'OI'MKN»
RESEARCH AND LEARNING ACTIVITY OF STUDENTS AS PART OF STUDY OF THE
ACADEMIC DISCIPLINE “HISTORY OF PRESCHOOL EDUCATION”
ACTIVITATEA INSTRUCTIVA SI DE CERCETARE A STUDENTILOR IN CADRUL
STUDIERII CURSULUI ,,ISTORIA PEDAGOGIEI PRESCOLARE”

Mapoaposa U.K., xanauat nearornieckux Hayk, JOHEHT Kadeapsl JOMIKOIbHON

negaroruku ['ocynapcrBeHHoro yupexaeHus «tOxHOYKpanHCKUN HallMOHAIbHBIN M1€1arOTHYECKUN
ynuBepcuteT uMenu K. J[. Ymmnckoro», Onecca, Ykpanna

CZU: 371.13:378.147.88
Pesrome

B crartbe paccMOTpEHO MOHSITHE «y4eOHO-HCCIICIOBATEIbCKAs JACATEIBHOCTh CTYACHTOB». OnucaHna
opranu3anuss W KOOpAWHAIUA TII€AaroromMm y‘le6HO'I/ICCJIeI[OBaTCJII)CKOI>'I ACATCIIBHOCTU CTYACHTOB IIpU
BBITIOJIHCHUN WHMBUAYAJIbHBIX TIPOSKTOB B paMKax y4eOHOW IucHUIuIMHBl «VICTOpHS TOMIKONBHOI
neaarorukm». HpCﬂCTaBHCHbI STallbl pa6OTbl CTYACHTOB HaJl INPOCKTOM M ONHCAHbI KPUTCPUU OLCHHBAHUWSA
BBITIOJIHEHHBIX MHIMBHUAYAJIbHBIX y4eOHO-HCCIEIOBATEIbCKUX TPOEKTOB. [IpoaHann3mpoBaHbl MPOOIEMBI
TOTOBHOCTHU OYAYIIMX BOCIUTATEICH K HCCIEI0BATEIbCKON IS TEILHOCTH.
KaroueBrblie cinoBa: yuyeOHO-HMCCIeI0BATENBCKAs IESTEIBHOCTD CTYACHTOB, yueOHast qucuuiuiHa «Mcropust
JIOIIKOJILHOM TeJIarOruKM», MPOEKTHAsI TEXHOJIOT U, Oy IyIIe BOCITUTATEIIH.
Abstract

The article deals with the notion “research and learning activity of the students”. The organization and
coordination of students’ activity in carrying out individual projects as a part of academic discipline “History
of preschool education” are described in it. The phases of students” work on their projects are represented and
evaluation criteria of executed individual research projects are defined in the article. The problems of
readiness of future preschool teachers to research activity are analyzed.
Key words: research and learning activity, academic discipline “History of preschool education”, technology
of project, future preschool teachers.
Rezumat

n acest articol este prezentati notiunea ,,activitatea instructivi si de cercetare a studentilor”. Este
descrisa organizarea si coordonarea acestei activitati din partea profesorului in cadrul realizarii proiectelor
individuale la cursul ,,Istoria pedagogiei prescolare”. Sunt prezentate etapele de lucru la proiect realizate de
studenti si descrisi indicatorii de evaluare a proiectelor individuale. Autorul prezintd analiza problemei
pregatirii viitorilor educatori in vederea realizarii activitatii stiintifice.
Cuvinte — cheie: activitatea instructiva si de cercetare a studentilor, cursul ,, Istoria pedagogiei prescolare”,
viitorii educatori, tehnologii de proiectare.

Ha coBpemeHHOM 3Tare MOJEpPHH3AIMU BBICHIETO 00pa30BaHUs, KOTOpas XapaKTepU3yeTcs

NOCTENIEHHOW W HEYKJIOHHOM uHTerpauueil YKpauHbl B €BpoIeiickoe o0pa3oBaTelbHOE
IPOCTPAHCTBO, TPUOPUTETHOE 3HAYEHHE MPHOOpEeTaeT MPENOCTaBICHHE  KadyeCTBEHHOI'O
o0Opa3oBaHus, O0OOraleHHE WHTEUIEKTyaJlbHO-HAYYHOIO TOTEHIMala M TMOBBIIEHUE YpPOBHS
MOJATOTOBKH BBICOKOKBAJM(HUIIMPOBAHHBIX CHEIMAIMCTOB, B YAaCTHOCTU B OTPACIH JOIIKOJIBHOTO

o0Opa3oBaHusl.
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OcyiecTBiieHHe HAMEUEHHOW Ieid TpedyeT MpeaocTaBieHrne OyayllMM BOCIHTATEISIM
ycioBui Asisg GOopMHpOBaHMS YMEHUN M HABBIKOB HAy4HO- HCCIIEOBATEILCKON pabOThI, KOTOpas
MIOMOJKET 03HAKOMUTHCSI C MPEAIECTBYIOIIMMI METOUKAMH B c(hepe TOIMIKOIBHOTO 00pa3oBaHUs U
TBOPYECKH NPUMEHUTh B TPOPECCHOHATBHON JEATETbHOCTH HOBEWIINE WHHOBAIMOHHBIC
TEXHOJIOTHH.

OTmeTHM, YTO B HACTOAIIEE BPeMsI BOZHUKAET CYIIECTBEHHAss HEOOXOAUMOCTh UCIIOIb30BaTh
MHHOBAIIMOHHBIE TEXHOJOIMHM IMpPU OpraHU3alMi HAY4YHO-UCCIIEOBATEIbCKON pabOThl CTYACHTOB
JUIsL BOOPY)KEHMsI OynyIIMX BOCHHUTATENCH YMEHUSMU NPUMEHUTb CBOM 3HAHUS HA IPAKTHKE B
JOILIKOJIBHBIX 00pa30BaTEIbHBIX YUPEKICHUSIX.

MosxHo monaratb, 4To Y4eOHO-HCCIEIOBaTENbCKasi JEATENbHOCTh BBICTYMAeT Kak JTall
HNOJATOTOBKH OyayIIMX BOCIHTATeNel K BBIIOJIHEHUIO HAyYHO-UCCIEI0BATEIbCKOW paboTHl B
CHCTEME JOIIKOJIBLHOTO oOpazoBanus. KoopauHamnus ydeOHO-HCCIIeA0BaTENbCKOM paboThl Oyaymmx
BOCIHTATEJIC HampaBieHa Ha MPHUBICYCHHS HX K TBOPUYECKO-UCCIIEIOBATEIbCKON paboTe moj
PYKOBOACTBOM TMpenojiaBaTeisi B paMKax IMpernojaBaHus y4eOHBIX KYpcOB M 3aBepllaeTcs
OCYIIECTBICHUEM CaMOCTOSITEIIBHOTO POEKTA.

[IpoGnembl  opraHu3alMy  HAyYHO-HCCIENOBATEIbCKOW M y4eOHO-HCCIeA0BATEIbCKOM
NeSITeIbHOCTH CTY/IEHTOB paccMoTpeHbl B pabotax: JI. ABneeBoil, H. Amenunoii, B. Anapeesa,
C. banamoBoii, M. Jlanunoa, MW. Epodeesoii, U. KusmkeBoit, E. Kocrenko, A. Jluctonana,
C. Ilerpoga, T. [Tonosoii, P. CenpaemupoBoii u ap.

Lenp cratbu: paccMOTpeTh OCOOEHHOCTH OpraHu3aluy  y4eOHO-HMCCIeI0BaTEeNbCKOM
NeSITeIbHOCTH OyaylmIMX BOCHMTaTeNled B paMKax JUCHMIUIMHBL «VcTopuss  JOUIKOJIBHOM
NEAArOT UK.

B wuccnenoBanum B. AHnmpeeBa paccmorpeHa AehUHUNMS «ydeOHO-MCCIIeIOBATEIhCKON
JIEATEIBHOCTh CTYIEHTOB)», KAK «JIEATEIIbHOCTh, KOTOPYIO OPraHU3YeT IMENaror ¢ UCIOJIb30BAHUEM,
IpEXKe BCEro, AMIAKTUYECKUX CPEJCTB KOCBEHHOTO M MEPCIEKTUBHOIO YIpaBIEHHUS, U KOTOpas
HalpaBjieHa Ha MOMUCK OOBSACHEHHH M J0Ka3aTeNbCTB, 3aKOHOMEPHBIX CBS3€M M OTHOIICHHUH,
KOTOpbIE SKCIEPUMEHTAIBHO HAOMIONAIOT MM TEOPETUYECKH AaHAIM3UPYIOT, U B pe3ylbTaTe
KOTOPOM CTYIEHTBI aKTUBHO OBJIAJICBAOT 3HAHUSAMU, PA3BUBAIOT CBOU HCCIIENOBATEILCKAE YMEHNUS U
criocoOHOCTI» [1].

B pa6ore C. banamoBoil BbIIENEHBI CIEAYIOIIME OTambl y4eOHO-HCCIIE0BATENbCKON
JESATEIIBHOCTH CTYJIEHTOB, @ UMEHHO:

. aHanu3 (aKTOB U SIBICHUH U UX CBS3EH,
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J OCO3HAaHHME HUCCIIEAOBATENLCKOM  MpoOJieMbl, OO0BEKTa, TNpeaMeTa ¢ LeH
UCCIIEIOBaHMUS,

o BBIJIBUKCHUE TUTIOTE3HBI,

J ¢dbopmupoBaHue 3a/1a4 UCCIIECIOBAHUS,

J pelieHue npoodIeMsl,

. MpaKTUYECKas MPOBEpKa perieHus mpooiaemsl [3].

P. CenbnemMupoBa yKa3bIBaeT, 4YTO «B YCIOBUSX PpE3KOrO BO3pacTaHUs B OOILECTBE
TpeOOBaHUI K HAy4yHOMY YPOBHIO U TBOPYECKOMY MOTEHIHaly OYAYIIMX BOCHUTATENIEH
CJIOKUBLIasiCA cUCTeMa OOyueHHsl B HEINOJHOW Mepe pelaer 3agady (popMHpPOBaHUS T'OTOBHOCTH
CTYAECHTOB K UCCJIEZIOBATENIbCKOM NEATEIbHOCTH U3-3a Psijia Mpo0IieM, a UMEHHO:

o npeoOiagaHue  MPaKTHUKO-OPUEHTUPOBAHHOIO  OOy4YeHMs, YTO MPUBOAMT K
CTAHOBJICHUIO OyIyIUMX BOCIMTATeNCH MEXaHWUYECKHMMHU UCIOJHUTENIAMU, OTPAHUYEHHBIMU Y3KUMHU
paMKaMy KOHKPETHOTO JieJia (IPOBECTU 3aHATUE, UTPY C AETbMH, PU3KYIbTYPHOE 3aHSATHE U T.1.), a
HE BOCHUTATENEH-UCCIe10BaTelel, ClIOCOOHBIX TBOPUTh, 00ECIIEYNBATh PA3HOCTOPOHHEE PA3BUTHUE
peGeHka. B ycnoBHMsSX TOJNBKO NPAaKTUKO-OPUEHTHPOBAHHOTO OOYYEHHUs y CTyAEHTa ciabo
dopmupyeTcst MOTPeOHOCTh B caMOOOPa30BaHUM, CaMOBOCIIUTAHHM, CAMOCOBEPILIEHCTBOBAHUM, HE
oOecrieunBaeTcs OpUEHTALUsl HA €ro JajdbHeHIui npodecCuOHaIbHBIA POCT B UCCIIENOBATEIbCKOMN
JeSITEIbHOCTH B JIOIIKOJIBHBIX 00pa30BaTENbHBIX YUPEKICHUSAX;

. OTCYTCTBHE €IMHOM METOJAMYECKON CHUCTEMBbl B BBICHIEM Y4e€OHOM 3aBEICHHH,
MO3BOJIAIONIEH  yCNENIHO  pemaTh  3adadyy  (OpMHpPOBaHUS  TOTOBHOCTH  CTyJIEHTa K
UCCIIEI0BATEIbCKON IEATEIbHOCTH;

. HEJ0CTAaTOYHOE HCIOJIb30BAaHUE BO3MOXHOCTEH pa3pabOTaHHBIX (OpPM H CPENCTB
MOJATOTOBKH CTYJEHTOB K MCCIIE0BATENBCKON NEATENBHOCTH;

o HEeJOCTaTOYHasi  pa3paboTaHHOCTh  JAUJAKTUKO-METOJUYECKOTO  COMPOBOXKICHUS
(opMHUpPOBaHHUS TOTOBHOCTH CTYACHTOB K MCCIIEIOBATEILCKON AeATeTbHOCTI [7, C. 11].

I'maBHBIMM 3afauaMu  y4eOHO-UCCIIEOBATENbCKON JESITENbHOCTU SBISETCS pPAa3BUTHE Y
OyayImMX BOCHMTATENIeH CTPEMIIEHHE K HCCIEIOBAaHMUSAM B OOJIACTH JOIIKOJIBHOIO OOpa3oBaHHS U
HaKOIJICHUs ONbITa 3TOH pabOoThl, pa3BUTHE Yy HUX HAYYHOTO MBIIUIEHUS U (HOpMUpPOBaHUS
UCCIIEIOBATEIbCKUX YMEHMH M HAaBBIKOB, MOTPEOHOCTH HENPEPHIBHO COBEPIICHCTBOBATH CBOM

3HaHUS, HAYYHBIH UHTEpEC, TI0003HATEILHOCTD U APYAUIIHIO.
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OcymecTBisseM y4eOHO-UCCIIEOBATENIbCKYIO JIEATENbHOCTh OyAYIIMX BOCHUTATelNed B
paMkax yuyeOHOM nuciumianHbl «VIcTopHs TOLIKOJBHONW MeAaroruku» Ha (akyiabTeTe JAOMIKOIbHON
NIEJarOTUKH U IICUXOJIOTMHM Y HUBEPCUTETA Y IIUHCKOTO.

B pesynpraTe OCBOEHMS CTyAE€HTaMU AMCUUILIMHBI «VcTOpHs AOLIKOJIBHON I€JarorvuKu»
JIOJDKHBI OBITH c(hOpMHUPOBaHBI OIpPEJEIICHHbIE B 00pa30BaTeNIbHO-NPO(ECCHOHANBHOM TporpaMmme
nepBoro (0akalaBpCKOW) ypOBHs BBICHIETO OOpa3oBaHus 1o crnernuaibHocTH 012 JlomkombpHOE
oOpa3oBaHHe, YTBEPKACHHOM MMHHUCTEPCTBOM Hayku U oOpa3oBaHMsl YKpauHbl, CIEIYIOIINE
KOMIIETEHTHOCTH:

WHTerpanbHas KOMIETEHTHOCTh: CHOCOOHOCTh CaMOCTOSTENIIBHO M KOMIUJIEKCHO pellaTh
CJIO’KHBIE CHEIMATM3UPOBAHHbIE 3a/1a4M U ITPAKTUYECKHE NTPO0JIeMBbl B 00JaCTH Pa3BUTHSL, OOyUCHHUS
U BOCIMTAHHUS JETEH paHHEro M JOIIKOJIbHOIO BO3pacTa C NPUMEHEHHUEM TEOPUU U METOJUKU
JIOLIKOJIBHOIO OOpa30BaHMsI B THUIOBBIX M HEONPEIECIEHHBIX YCIOBUSX CHCTEMbI JOLIKOJIHHOIO
obOpasoBaHwUs.

Komnerentaoctu o6mue (KO)

KO-1. CrnocobHocTh K HpOAYKTHUBHOMY (aOcTpakTHOMY, OOpa3HOMY, IUCKYpPCHUBHOMY,
KpPEaTUBHOMY) MBIIIICHHIO.

KO-2. CnocoGHOCTh K caMOCTOATENBHOMY MOMCKY, 00pabOTKe U aHanu3y MHPOpMalUU U3
Pa3JINYHBIX UCTOYHUKOB.

KO-3. CnocobHocTh 1eHTu(UIIpPOBaTh, GOPMYIUPOBATH U peLIaTh MPOOIEMBI.

KO-6. Cioco6HOCTh K COTPY/ITHUUECTBY U B3aUMOJICUCTBUIO B KOMaH IE.

KO-7. CriocoOHOCTh K CAMOKPUTHKE U BOCHIPUSATHIO KOHCTPYKTUBHON KPUTHKH.

KO-8. CnocoOHOCTh K CBOOOJHOMY OOIIEHUIO M COTPYIHMYECTBY HAa TOCYJapCTBEHHOM U
POJIHOM s3bIKax (YCTHO U TUCHBMEHHO).

KO-9. CnocobHocth K  CBOOOJHOMY  HCIIOJIb30BAHHUIO  CPEACTB  COBPEMEHHBIX
WH(POPMAIMOHHBIX H KOMMYHHUKAIIHOHHBIX TEXHOJIOTHH.

KO-13. CiocoGHOCTb K MPOEKTHOMN EATEIIbHOCTH.

KO-14. CiocoGHOCTb K HENPEepHIBHOMY 00YUEHHUIO 1 caMO0Opa30BaHUIO.

KO-15. CriocobHOCTh TpaHC(HOPMHPOBATH TEOPETUUECKIE 3HAHUS B MPAKTHYECCKUE ICHUCTBUSI.

[Ipodeccrnonanphple (mpeaMeTHbIE) KOMIIETEHTHOCTH CIIEUAIBHOCTH:

I1IK-1. CrocoOHOCTh K pa3BUTHIO y JETe paHHEro M JOIIKOJIBHOTO BO3pacTa 0a30BBIX
Ka4eCTB JIMYHOCTU (CaMOCTOATENBbHOCTb, KPEAaTHBHOCTb, MHUIMATUBHOCTb, CBOOO/IA IOBEACHUS,

CaMOCO3HaHHe, CAMOOIICHKA, CAMOYBKCHHE U T.J.) B HOPME M OCOOBIMH IMTOTPEOHOCTSIM.
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ITK-2. CrtocoOHOCTh K Pa3BUTHIO JIIOO03HATEILHOCTH, TO3HABATEIHHOM aKTUBHOCTH Y JETEH
PaHHEro U JOLIKOJIBHOIO BO3pacTa B HOpME M OCOOBIMH MOTPEOHOCTSIMH.

[TK-3. CnocoOHOCTh K Pa3BUTHIO TEPIENTHUBHBIX, MHEMHUYECKUX MPOIECCOB, Pa3IHMYHBIX
(hopM MBIIIUICHUS Y IETEH paHHETO U IOIIKOJIHLHOTO BO3pAcTa B HOPME U 0COOBIMU TIOTPEOHOCTSIMH.

[IK-4. CnocoGHOCTh K (OPMHPOBAHHMIO y JACTEH paHHETO U JIONIKOJIBHOTO BO3pacTa
MEPBUYHBIX MPEACTABICHUM O TMPEAMETHOW, MNPUPOTHOM, COUMAIBHOM OKpYKalolIeH cpeae;
pa3BuTusa camoco3HaHus (S pebeHka u ero MecTo B OKpYKarolieu cpene).

[IK-8. CnocoOHOCTh K HAIlMOHAIBHO-TIATPUOTUYECKOMY BOCIUTAHUIO JCTEH paHHETro u
JOLIKOIBHOTO Bo3pacta (1000Bb kK Poaune, poaHOMY $3bIKY, YBaKEHHS K TOCYIapCTBEHHBIM
CUMBOJIaM YKpauHbl).

[TK-16. CrtocoOHOCTh K OpraHu3alny U PYKOBOJCTBY HTPOBOH (BeayIIeH), XyI0KeCTBEHHO-
pe4eBOil M XyJ10’KECTBEHHO-TIPOYKTUBHOM (M300pa3uTenbHON, MY3bIKaJIbHOW, T€ATPAIIN30BAHHOI)
JESTENIbHOCTH JIETE paHHETo U JIOMIKOJIBHOTO BO3pacTa (B HOpME M OCOOBIMH MOTPEOHOCTIMH).

[1IK-18. CnocoO6HOCT K WHAMBUAYAIbHOMY M OubdepeHIIMPOBAaHHOMY DPa3BUTHIO JETe
paHHETO M JOUIKOJIBLHOTO BO3pacTa ¢ 0COOBIMHU MOTPEOHOCTSAMH B COOTBETCTBUU C UX BO3ZMOXKHOCTEH
(MHKITI0O3UBHOE 00pa30BaHUE).

bynymue BocnuTarenu  JIOJKHBI  O3HAKOMHUTBCS € MCTOPUYECKMMH  YCIOBHSMHU
BO3HUKHOBEHUS BOCIUTAHUS, TCHJACHIMSIMHI U 3aKOHOMEPHOCTSMHU Pa3BUTHs OOIIEH U TOIMIKOJIHHON
MEJarTOTUKH B Pa3HbIe UCTOPUYECKUE DIOXH, HAYUYUTHCS aHAIM3UPOBATh IMEJAarOTHYECKUE CHUCTEMBI
MpOLLIBIX BpEeMEH U TBOPUYECKH TpaHCHOpMUpOBaTH MX TMOTEHIMAT B  COBPEMEHHBIM
00pa3oBaTeNnbHbII MPOIIeCC AOIIKOIBHOTO 00Pa30BaTEeIbHOTO YUPEKICHUS.

OtmeTnM, 9TO Ha y4eOHYIO0 TUCHUIUIMHY «ICTOpUS HOIIKONBLHON MEeJaroruKu» OTBOIUTHCS
150 yacoB. CoOOTHOIIEHHE KOJMYECTBA YAaCOB ayJUTOPHBIX 3aHATUM K CAMOCTOSTEIBHOM U
WHAUBUAYAIIbHON paboTe cocraBiser: 52%/48% — ans mHeBHOU (opMBI OOyYEHUS; AT 3a09HOU
dopmbl 00yuenus — 18,7%/81,3%.

Kakx mpaBunmo, Benmymyro poib B (QOPMHUPOBAHWU  CIIOCOOHOCTEH CTYIEHTOB K
CaMOCTOSITEIbBHOMY TOUCKY, 00paboTke W aHanmu3y WHGOOpMAMU W3 PA3IUYHBIX HCTOYHUKOB
MpU3BaHbl UTPaTh MPAKTUYECKHE/CEMHHAPCKUE 3aHATUS W HWHAWBHIYyalbHas paboTa CTYACHTOB,
KOTOpBIC SIBIISIFOTCS HEOOXOIMMOM COCTaBHOW dacThio y4eOHOU muctumiuHbel «VcTopus
JOIIKONbHON menarorukun». ChOpMUpPOBAHHBIE TPH ATOM HCCIEAOBATEIbCKUE CIOCOOHOCTH U
YMEHHsSI CMOTYT OBITh KCIIOJIb30BAHbl MPHU M3YyYEHHUH CIELMATBHBIX METOJUK OOYy4YeHHUs NeTel, mpu

BBITIOJITHEHUH KYPCOBBIX pa0OT M BBITYCKHOW KBAJM(PUKAIIMOHHON (MarucTepCcKoil) paboThl, a TakKe
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Ha TIENAarorn4ecKod MpPaKTUKE B JIOMIKOJIBHOM OO0pa30oBaTeIbHOM yUYpEkKACHUHU. [loCKONIbKY
BBINOJIHSIEMbIC CTY/ICHTAMH Ha CEMUHAPCKUX W TMPAKTUYECKUX 3aHATHUSIX 3aJaHus (HallMCaHHe 3cce,
JIOKJIAJIOB, 3aTIOJTHEHUE TA0JIHII, BBEJICHUE KOHCIICKTOB IMMEPBOMCTOYHUKOB IIPOU3BEICHUH T1€1aroroB,
COCTaBIICHHE KapT pa3ymMa M T.A.) HOCSAT YaCTHYHO-TIOMCKOBBIA XapakTep C IEIbI0 NMPUMEHEHUS
CPaBHUTEIBHBIX METOJIOB, IPUEMOB UCCIICTIOBAHHS B KOHKPETHBIX CUTYAITHIX.

Bo Bpemst ocBoeHHsI y4eOHOM AUCIUTUINHBI «/ICTOpHUS TOIIKOILHOW TEIaroruKm» CTYICHTHI
BBITIOJHSIOT MHIUBHIYaJIbHOC YI€OHO-HCCIISIOBATEIBCKOE 3a/JaHue (IPOSKT), HAIIpUMeEp:

o CpaBuuTte cucteMbl paboTel B Banbnopdckom nerckom cany (3. I'pronenuyc), Jome
pebenka (M. MonTteccopu), Hantmonansnom nerckom caay (C. Pycosa);

o PackpoiiTe OCOOCHHOCTH TOATOTOBKM BOCIHTATENCH («CAaTOBHHUI», IIPOBOIHHII»)

JIETEH TOIKOJBHOTO BO3pACTa 3arpaHULIC U B YKpauHe;

. OxapakTepu3yiTe porpaMMbl pa3BUTHSI I€TEH TOIIKOIBHOTO BO3pacTa 3arpaHuiei u
B YKpauHe;
L4 PaCKpOfITC niacu MMPECMCTBCHHOCTHU MCKIOY JOIIKOJIBHBIM n Ha4daJIbHBIM

oOpa3oBanueM B npousBeaeHusx (M. Ceennuukoii, B. Cyxomnunckoro, A. borymr).

. CpaBHHUTE OCHOBHBIC UJleU Npou3BeneHnit «Bennkas nunaktuka» f. A. KomeHckoro
u «[lemarornueckas mosma» A. C. MakapeHko;

. Packpoiite ocHOBHBIE HJIeW TPOU3BEICHUNM «IOMWIb, WIM Mpo BocmuTanue» XK.-
K. Pycco u «Pa3zButue n Bocuranue» I'. Kocrroka;

. Oxapaktepusyiite u cpaBHuTEe uaeu npousBeneHuil «Kak I'eprpyna yuut cBomx
JeTeny n.T. [Tecranoum u «Jlekunu o Bocnutanuu aereit» A. C. MakapeHko;

. CpaBHUTE OCHOBHBIE wuJed mpomsBeneHund «Jlerckuii  camy  @. Opedens,
«Marepunckue mkons» [1. Kepromap n «B nerckom cany» C. Pycosoii;

. IIpoananm3upyiite uaen mnpousBeneHu «Msicim o BocnuTaHum» Jlxk. Jlokka u
«Cepaue ornato aeram» B. CyxomnnHckoro;

. CpaBHuUTE OCHOBHBIE HAEH Ipou3BeneHuil «Meron HayyHOW mexaroruku. [lom
pebGenka» M. MonTeccopu Ta «/lomkonsHoe Bociutanue» C. PycoBoii;

. IIpoananu3upyiTe OCHOBHBIE MAECW NpoU3BEACHUN «MaTepuHCKas IIKOJa»
. KomeHncbkoro n «Henosek kak npeaMer Bocnutanus» K. YmmHckoro.

Omnumem 3tansl paOOThl CTYAEHTOB HAaJl MHAMBUAYAJIBHBIM IPOEKTOM B paMKax y4deOHOH

JTUCIUTITAHBI «VICTOPHS TOIITKOIBHOM TeIarOoruKm»:
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J OpraHU3alMOHHO-TIONCKOBBIA ~ ATaIl: CTYIEHTHl  BBIOMPAIOT  HaNpaBJICHUE
uccieioBaHus (TeMy TNpOeKTa), (OpMYyIMpPYIOT 1eJb W ONHMCHIBAIOT 3aJaHUs  IIPOEKTa,
IPOTHO3UPYIOT ~ pe3yabTaT  JEATEIbHOCTH,  NOAOMPAIOT  IMEJAroruuecKyro  JIUTeparypy,
IPOCMATPUBAIOT UCTOPUKO-TIEJaroryeckre BeOUHapbl, 6J10ru, BUeo (aibl T.4.;

J UCCIIEI0BATEIbHO-O(DOPMUTENBHBIA  ATAll:  AHAJIM3UPYIOT, CHUCTEMATH3UPYIOT U
0000MIal0T TONYy4YeHHYI0O HWHGOpMaNWo, HISHTUGUIUPYIOT (TIOATBEPXKIAIOT JOCTOBEPHOCTD
UH(POPMALINHN), YCTAaHABIMBAIOT MEXIIPEIMETHBIE CBS3H, OQOPMIIIOT MPE3EHTAIMI0 B MPOTPaMMe
Power Point ¢ yueTom aBTOPCKHX ITPaB Ha TEKCThI, H300payKCHUS U BUICO (Daiiiibl;

. NPE3CHTAIIMOHHO-PE3YJIbTATUBHBIN 3Tal: CTYIEHTHl JEMOHCTPHUPYIOT U 3aIIHAIIAIOT
IOPOEKT Mepes IPYyNIod OJHOKYPCHUKOB BO BpeMs JEJIOBOM UIpbl «3aliura MHIUBUIYAJIbHBIX
y4eOHBIX IPOEKTOBY», MOJBOJIAT UTOTU MCCIEI0BATENbCKON pabOThI, OLIEHUBAHUE MIPOEKTOB.

Kputepun onieHnBaHUS CTYyJEHUECKUX MTPOEKTOB:

o BBICOKUI YpOBEHb: CTYAEHTHI JIEMOHCTPHPYIOT OeccriopHOe IiTyOOKOoe HMOHUMaHHE
TEMBI; IPOEKT MPHUBJICKACT BHUMAHUE ayqUTOpUH. [IpOEKT MMeeT YeTKHe LEeIH, COOTBETCTBYIOIINE
teme. CenaH akLEHT Ha BaXHBIX BOIPOCAX, CTYAEHTHI MPOJIEMOHCTPUPOBAIN OCBEIOMIIEHHOCTh C
NEeIarorMyeckoi JAEATeNbHOCTBIO W B3MNIAJAaMM YUEHBIX Ha pPAa3JIMYHbIX HCTOPUYECKHUX HTamax,
YMEHHUE OCYIIECTBIIATh CPABHUTENBHYIO XapaKTEPUCTHKY MX MEJarorn4eckux CHUCTEM M METOJUK,
3HaHME OCHOBHBIX uAEW mpousBeaeHui. MHpopmanus mnpeacraBieHa M3  PasHOOOpA3HBIX
NeIarOrMYeCKUX UCTOYHUKOB. CTYIEHTHI MOJHOCTHIO 3aIUTHIIN TPOEKT, OTBETHUIIM Ha BCE BOIIPOCHI
DKCIEPTOB;

J JIOCTaTOYHBIA ypOBEHb: HH(OPMAIUS MPeCTaBlIeHa CTPYKTYPUPOBAHO, TIOHSATHO IS
ayJUTOPUH, OHAKO HE MOJIHOCTHIO BHIMOJIHEHBI BCE MOCTABICHHbIE 3a/IaHUs IPOEKTa, HEJJOCTATOYHO
TIIATEIIbHO TPOM3BE/IEHA CPAaBHUTENbHAS XapaKTepUCTHKA MEJarorn4ecKux B3TJISIOB PAa3IUUHBIX
yUeHBIX YKpawmHbl W 3apyOeXHBIX CTpaH, WX OCHOBHBIX II€JJarOTHYECKUX IPOU3BEICHUH,
BCTPEYAIOTCS OIMMOKHM TPH HMHTEPIPETAIMH TEKCTOB WM HETOYHOCTH. CTYIEHTHI 3HAKOMBI C
NEPBOMCTOUYHUKAMH, OJTHAKO IPH 3aIUTE MIPOEKTa HE BCET/1a MOTJIM AaTh MOJIHbIE, YETKUE OTBETHI Ha
BOIIPOCHI SKCIEpTOB. ECTh HEKOTOPBIE TEXHUUYECKHE MTPOOJIEMBI, C KOTOPBIMHU YCIOXKHSJICS TIPOCMOTP
IIPOEKTOB (HampuMep, HE 3arpy)KalTcs TUIEPCCHUIKM, HE OTKpBIBAIOTCS BuUAeO (aiiibl), HO
IPOCMOTpP BO3MOKEH. [IpoeKT mose3eH He TOJMBKO IS CTYIEHTOB, UTO €ro CO37alld, HO MOXET ObITh
UCTIOJIb30BaH B paboTe MeAaroroB BEICHIETO U IOIIKOJIBHOTO 00pa3oBaHus;

J YJIOBJIETBOPUTEIbHBIN YPOBEHb: MIPOEKT C(HOKYCHPOBAH HA TEME, HO HE OCBEIIAET €e.

WNmeeTcst omnpenelieHHas OpraHu3allMOHHAas CTPYKTypa, HO OHa He packpbita. CTyIeHTb
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JEMOHCTPHUPYIOT AIHU30JUYECKUE, OCCCHUCTEMHBIC 3HAHUA, IUIOXO 3HAKOMBI C TI€IarorM4ecKou
JICATEIIbHOCTBIO  OTACIBHBIX  YYEHBIX B  pa3Hble HCTOPUYECKHE BpPEMEHAa, OCHOBHBIMH
MEeAarornIecKUMH HIISIMU UX TPOU3BeeHU. Bo3HUKaAIN CyIIECTBEHHBIE TEXHUYCCKUE MPOOIEMEI,
YTO HE MO3BOJISIET IMOJIHOCTBIO JIEMOHCTPUPOBATH IMPOEKT, YACTUYHO CIBIINIATh, WM MOHUMATH
coaepxxkanue. [Ipu 3ammTe NPOEKTOB CTYAEHTHI HE CMOIUIM MPEJOCTABUTh IMOJIHbIC, YETKHUE OTBETHI
Ha OOJILIITUHCTBO BOIIPOCOB AKCIIEPTOB, JIMOO BOOOIIE HE CMOTJIM OTBETHTh HAa BOIIPOC;

. HEYJIOBJIIETBOPUTEIBHBIA  ypOBEHb:  CTYACHTHl  MPOAEMOHCTPUPOBAIU  OOIIME
MOJIOKEHUSI OCHOBHOTO MaTepHalia IPOeKTa, IIPU 3TOM OTCYTCTBYET CPaBHUTEIbHAS XapAKTEPUCTHKA
MEJaroru4ecKrux B3IJISII0OB, CUCTEM, MPOM3BEACHHUN YKPaAaMHCKHX M 3apyOeKHBIX menaroros. [lpu
MPE3CHTALIMM TPOEKTa HMEIOTCS CYIIECTBEHHBIE TEXHMYECKHE MPOOJIEMBbl, HE IO3BOJIUBIINE
MIPOCMOTP IPOEKTA.

Bo BpemMs opraHmzanuu = y4yeOHO-UCCIIEOBATEIbCKOM  JEATENIBHOCTH  CTYICHTOB,
MpernoaaBaTellb KOOPIAUHUPYIOT paboTy CTYACHTOB HAJ MPOSKTOM: ITOMOTAeT CTYJCHTaM B ITOHWCKE
UCTOYHUKOB HH(OpMAIMK, WACHTU(DUKAIMKA, WHTEPIPETAMd H CPABHCHUH IPOU3BEICHUI
MeJaroroB, BEICTYIMAET B POJIH Koyda (TIOJACPKUBAET U HAMIPABISET UX JEATEIbHOCTB).

Takum o0pa3oM, B mpoliecce H3ydeHUs y4eOHON MucHUIUIMHBI «VICTOpHs TOIIKOIBHON
MeJarOrUKM» CTYICHTHI U3Y4ar0T METO/bl HAYYHOTO MO3HAHUS M PACCMATPUBAIOT BO3ZMOXKHOCTH MX
IpUMEHEHUd B ydyeOHOW M Oynymiell nmpodeccruoHalbHON NEesATeNbHOCTH, Y HUX (DOpMHUpYIOTCS
HCCIIEIOBATENLCKUE CIOCOOHOCTH W YMEHHUS aHalM3UpOBaTh, CUCTEMATHU3HPOBATh YUYEOHYIO U
HAy4YHYI0 HH(pOpMAIHIO, 0QOPMIIATh U MPE3EHTOBATh Pe3yIbTaThl MPOBEAEHHOTO MCCIeqoBaHus. B
1[eJIOM, TpaBWIbHAs  OpraHu3anus Y4eOHO-HCCIEAOBATEIIbCKON  JCSITENBHOCTH  CTYACHTOB
CIOCOOCTBYET JOCTHIKEHHIO KOMIIETEHTHOCTHOTO TIOAXOJa PE3YyJIbTaTOB MOJATOTOBKH B BYy3€ B
pamkax o00pa3zoBaTeNbHO-TIPOGECCHOHATBHON TpOrpaMMbl TEepBOro (6akalaBpCKOTO) YpPOBHS IO
cnermanbHocT 012 «JlomkonbHOE 00pazoBaHue» U SABJISETCS JTAloOM IMOATOTOBKH HX K
JaNbHENIel HayyHO-HCCIIeI0BaTeNIbCKOW pabdoTe B BBHICIIEM M JOLIKOJIBHOM 00Opa30BaTeIbHOM
YApEKICHUH.
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ANXIETATEA IN PREADOLESCENTA: CARACTERISTICI SI MECANISME
EXPLICATIVE
ANXIETY IN PREADOLESCENCE: CHARACTERISTICS AND EXPLICATIVE
MECHANISM
Racu lulia, conferentiar universitar, doctor in psihologie, Facultatea de Psihologie si
Psihopedagogie Speciala, Universitatea Pedagogicd de Stat ,,Jon Creangd” din Chisinau
CZU: 159.942.5-053.4
Rezumat
Articolul prezintd demersul experimental al anxietatii la preadolescenti. Cercetarea a cuprins un
esantion de 320 de preadolescenti (151 preadolescenti si 169 preadolescente) cu varsta cuprinsa intre 10 si 15
ani. Caracteristicile si mecanismele evidentiate ne permite sd conceptualizam integrativ anxietatea in aceasta

etapa de dezvoltare prin prisma: abordarii de varstd, de gen, a tipurilor de anxietate, a factorilor determinanti
ai acesteia si a trasaturilor de personalitate definitorii preadolescentilor cu anxietate.
Cuvinte-cheie: anxietate, tipurile de anxietate, factori psihosociali, factori individuali, trasaturi de
personalitate, varsta preadolescenta.
Abstract
Acrticle presents the results of experimental research of anxiety at preadolescents. The research included 320
preadolescents (151 boys and 169 girls) aged between 10 and 15 years. The underlined characteristics and
mechanism allows us to conceptualize in preadolescence integrally anxiety through age, gender approach,
types of anxiety, factors of anxiety and personality traits of preadolescents with anxiety.
Key-words: anxiety, types of anxiety, psychosocial factors, individual factors, personality trait,
preadolescence.

Anxietatea poate fi definitd fie ca o stare relationatd de anumite circumstante sau situatii

limitate in timp care este caracteristica fiecarui individ, fie ca o trasatura stabild de personalitate care
se manifestd constant si nu depinde de circumstantele si situatiile cotidiene, este o predispozitie
individuala de a raspunde cu anxietate [4].

Abordarea si examinarea cursului ontogenetic al anxietdtii prezintd cd anxietatea se intalneste
incd din primul an de viatd al copilului, iar tipurile de manifestare ale anxietdtii se modifica de la o
varsta la alta. Preadolescentii trdiesc anxietatea produsd de modificarile fizice, dezvoltarea identitatii,
comunicarea si relatiile pe care le au cu parintii, semenii, colegii si preadolescentii de sex opus [1, 2,
3,6,7,8,9,10].

Anxietatea trditd de preadolescenti produce multiple schimbari in organismul celui care o
resimte, precum si are ca consecinte: inhibarea comportamentului, subminarea resurselor proprii,
scaderea capacitdtii de invatare, a productivitatii activitatii, dificultdti iIn comunicare si a functionarii
sociale [4]. Mai mult de atat la preadolescentii cu anxietate, adesea, se evidentiaza si alte probleme
de sandtate emotionald si comportamentale: tulburari de deficit de atentie, hiperactivitate si depresie,

etc. [4].
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In concordanti cu cele expuse vom investiga integrativ anxietatea la preadolescenti prin prisma
elucidarii urmatoarelor: manifestarea anxietatii (anxietatii — stare, anxietatii — trasaturd) la
preadolescenti de diferit gen si varstd, caracteristicile anxietatii scolare la preadolescenti si
preadolescente de diferita varsta, factorii ce conditioneaza anxietatea in preadolescenta si trasaturile
de personalitate la preadolescentii cu nivel ridicat de anxietate.

Esantionul de cercetare a cuprins 320 de preadolescenti cu varsta cuprinsa intre 10 si 15 ani.
Distributia esantionului dupa criteriul gen si varsta pot fi vizualizate in tabelul 1 si 2.

Tabelul 1. Distributia preadolescentilor in dependenta de gen

Virsta Baieti Fete
Preadolescentii 151 169
Tabelul 2. Distributia preadolescentilor in dependenta de varsta
Virsta Numarul de copii
Preadolescentii 10 ani 24
11 ani 61
12 ani 61
13 ani 46
14 ani 70
15 ani 58

Demersul integrativ al anxietdtii la preadolescenti a fost realizat prin administrarea
urmatoarelor teste, inventare si chestionare: Scala de manifestare a anxietatii la copii, Scala de
manifestare a anxietatii Taylor, Inventarul de expresie a anxietatii ca stare §i ca trasaturd, Tehnica
de diagnosticare a nivelului anxietdatii scolare Phillips, Testul Desenul familiei, Tehnica de studiere
a autoaprecierii la preadolescenti /Jem6o-Pyounwmenn (varianta A. Ipuxoxcan), Testul de studiere
a increderii in sine (B. Pomex), Chestionarul pentru copii CPQ si Chestionarul 16 PF Cattel (Forma
C).

Rezultatele studiului anxietatii la preadolescenti ne ofera posibilitatea sa formulim
urmatoarele constatiri prin care fundamentdm caracteristicile si mecanismele esentiale ale
acesteia:

Datele aratd o incidentd ridicatd a anxietatii in preadolescentd. Anxietatea provoacd la
preadolescenti: batai puternice de inima, respiratie superficiald, tremuraturi si transpiratie, convingeri
pesimiste si ingrijorari, o stare emotionald de alarmd, teamd, tendintd de a percepe lumea ca
amenintatoare, timiditate, indecizie si Incercare de a controla mediul in care se afla.

Diferentele de gen In manifestarea anxietatii stabilite la preadolescenti pot fi explicate prin

tensiunea psihologicd accentuata a preadolescentelor in fata schimbarilor biologice ale pubertatii.
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Alti factori posibili sunt felul in care sunt socializate fetele si vulnerabilitatea mai mare a acestora la
stresul din relatiile sociale.

Preadolescentii de 12 ani, 13 ani, 14 ani si 15 ani prezintd anxietate mai ridicatd comparativ cu
preadolescentii de 10 ani si cei de 11 ani. La 12 ani anxietatea preadolescentilor este generata de
noutatea cresterii si a schimbarilor fizice si a modificarii locului si rolului preadolescentului in
familie, scoald si comunitate. Anxietatea preadolescentilor de 13 ani este conditionatd de
manifestarea crizei pubertane. Dezvoltarea intensd a constiintei de sine, cresterea aspiratiilor de
independentd, de autonomie duc la o serie de trdiri nu intotdeauna pozitive: furie, negativism,
agresivitate si anxietate. Perioada preadolescentei ce cuprinde varstele de 14 si 15 ani este un prag de
tranzitie, stresant si tumultuos spre adolescenta ce cuprinde o serie de caracteristici specifice, un
ansamblu de modificari biologice, psihice si sociale. Schimbarile enuntate accentueaza nelinistea,
tensiunile, fraimantarile, agitatia si anxietatea.

Odata cu anxietatea, preadolescentii trdiesc AS. AS este o conditie temporara Insotitd de
neliniste, senzatii somatice neplacute si ingrijorare si este determinatd de anumite contexte specifice
(in cazul nostru situatia de testare). Preadolescentele prezintd AS mai ridicatd decat preadolescentii.
Dezvoltarea AS la preadolescente depinde de atentia si nelinistea sporitd cu referire la cum vor fi
evaluate si apreciate raspunsurile lor, precum si ce parere se va forma despre ele. AS ridicata este
mai proeminenta la preadolescentii de 12 ani, 13 ani, 14 ani si cei de 15 ani.

Un element nou pentru preadolescenta este faptul cd incepand cu aceastd etapa de dezvoltare
pe langd AS observam AT. AT este o caracteristicd de personalitate, preadolescentii care traiesc
starile de anxietate la un nivel mai intens, pe durate mai lungi de timp si intr-o arie mai largd de
circumstante. Preadolescentele prezinta AT mai ridicatd. Predominanta AT la preadolescente este
conditionata de numdrul mare de anxietdti, nelinisti, temeri si frici caracteristice fetelor in etapele
premergdtoare de dezvoltare. Vom consemna aici si delicatetea preadolescentelor in fata
dimensiunilor psihosociale si individuale care cauzeaza anxietatea. AT accentuata prevaleaza la
preadolescentii de 11 ani, 12 ani, 13 ani si cei de 15 ani. Cadrul definitoriu al AS si AT accentuate la
preadolescentii mai mari cuprinde implicatiile caracteristicilor si schimbarilor de varsta si de gen.

Preadolescentii prezinta si AS. AS intalnitd la preadolescenti este explicata prin: trecerea de la
invatdmantul primar la cel gimnazial, a obisnuirii cu mai multi profesori, si stiluri de predare diferite,
cu mai multe discipline scolare si a vehiculdrii unor informatii tot mai bogate si mai abstracte.
Aceasta implicd un efort sporit si ritmic din partea preadolescentului, pe care acesta nu este dispus sa
il faca, de aici posibil si aparitia AS.
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Preadolescentele traiesc mai intens AS. Preadolescentele au o responsabilitate crescuta fata de
activitatea de Invatare, profesori, sarcini, exigente, teme, teste si afirmarea propriului potential. Toate
acestea, impreuna cu asteptarile diferentiate ale profesorilor si dezaprobarea grupului de semeni pot
conditiona AS a acestora.

AS ridicata este proeminentd la preadolescentii de 11 ani si cei de 14 si 15 ani. AS trditd de
preadolescentii de 11 ani poate fi asociatd cu modificarile ce survin ca consecinta a trecerii la ciclul
gimnazial, iar cea manifestatd de preadolescentii de 14 si 15 ani cu solicitarile tot mai intense a scolii
si volumul mare de informatii Tn contextul sustinerii examenelor si probelor de evaluare de incheiere
a ciclului gimnazial.

In preadolescenta factori importanti ce conditioneaza AS sunt preponderent cei individuali
(rezistenta fiziologica joasa la stres si frica de situatiile de verificare a cunostintelor) fiind urmati de
cei psihosociali (problemele si temerile in relatiile cu profesorii). La preadolescenti o corelatd noua
in dezvoltarea AS sunt problemele si temerile in relatiile cu profesorii. Patternurile evidentiate sunt
legate de schimbadrile ce survin 1n preadolescentd in activitatea de Tnvatare, precum si in dezvoltarea
psihosociald a preadolescentilor. Profesorii specializati pe discipline, profunzimea si extinderea
continuturilor invatdrii, amplificarea pretentiilor de libertate si independenta favorizeazd aparitia
discutiilor divergente si a disensiunilor in relatiile dintre profesori si elevi.

Factorii ce determina AS la preadolescenti sunt: rezistenta fiziologica joasa la stres, problemele
si temerile in relatiile cu profesorii si frica de situatiile de verificare a cunostintelor. Pentru
preadolescente observam ca dezvoltarea AS este asociatd cu factorii: rezistenta fiziologica joasa la
stres, frica de situatiile de verificare a cunostintelor si frica de autoafirmare.

Tabloul AS la preadolescentii de diferita varsta este conturat preponderent de factorii: la
preadolescentii de 10 ani — frica de situatiile de verificare a cunostintelor, rezistenta fiziologica joasa
la stres si problemele si temerile in relatiile cu profesorii, la preadolescentii de 11 ani — frica de
autoafirmare, frica de situatiile de verificare a cunostintelor si rezistenta fiziologica joasa la stres, la
12 ani — rezistenta fiziologica joasa la stres, frica de situatiile de verificare a cunostintelor si
problemele si temerile in relatiile cu profesorii, la preadolescentii de 13 ani — rezistenta fiziologica
joasda la stres, frica de autoafirmare si frica de situatiile de verificare a cunostintelor. La
preadolescentii de 14 ani descoperim implicatiile rezistentei fiziologice joase la stres, fricii de
autoafirmare si problemele si temerile 1n relatiile cu profesorii in AS. La 15 ani AS este conditionata
de prezenta factorilor: rezistenta fiziologicd joasd la stres, frica de situatiile de verificare a

cunostintelor si problemele si temerile in relatiile cu profesorii.
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Rezultatele pentru AS sunt similare cu cele pentru anxietate, AS, si AT.

Anxietatea in preadolescentd nu se poate explica, decat prin cunoasterea sistemului de factori
psihosociali (componenta familiei, climatul familial) si individuali (autoaprecierea, increderea in
sine, curajul social si initierea contactelor sociale) ce actioneazd in strinsa legaturd si
interconditionare reciproca.

Consideram familia temporar dezintegrata si familia monoparentald drept surse ale anxietatii in
preadolescentd. Consemnam si preadolescenti din familii complete cu anxietate ridicata. Tabloul
conturat ne permite sd afirmdm cd nu doar componenta familiei este sursa anxietdtii in
preadolescenta.

Preadolescentii sunt sensibili la atmosfera psihologica din familie. O situatie sociala de
dezvoltare nefavorabild si dezavantajoasd impregnatd de lipsa dragostei, de antipatie, dusmanie,
neacceptare, neincredere, neintelegere reciproca intre soti, de relatii afective si spirituale marcate de
emotii negative, de instabilitate, de o atmosferda de frica, de tensiune, ingrijorare, incordare,
insecuritate si stres determina statornicirea anxietatii in preadolescenta.

In afara contextului familial, in preadolescentd, surse ale anxietdtii {in de transformadrile in
continutul constiintei de sine (autoaprecierea, increderea in sine) si de experienta de comunicare a
preadolescentului cu sementii si grupul de referinta.

Producerea profundelor transformari in planul dezvoltarii elementelor centrale ale constiintei
de sine contureazd tabloul psihologic al preadolescentului. Perceperea si evaluarea propriilor
capacitati, aptitudini, trasaturi fizice si de caracter, emotii, sentimente, ganduri si judecati permite
initierea formarii imaginii de sine. In preadolescenti autoaprecierea si increderea in sine sunt lipsite
de precizie, schimbatoare, nestatornice $i de multe ori negative. Astfel de particularitati ale
autoaprecierii si increderii In sine au un impact asupra stdrii emotionale a preadolescentului generand
nemulfumire, agresivitate, neliniste sufleteasca, temeri si anxietate.

Respingerea si dezaprobarea preadolescentului, interrelationarea distantd, rezervata si
neprietenoasd dintre colegi, limitarea sau lipsa comunicarii in colectivul de elevi duc la inchiderea,
retragerea si Insingurarea preadolescentului. Izolarea preadolescentului statorniceste trairea
sentimentelor de sensibilitate, neliniste, susceptibilitate, neincredere, insecuritate si anxietate
evidenta.

Trasaturile de personalitate caracteristice preadolescentilor cu varsta cuprinsa intre 10 si 12 ani
cu anxietate ridicata sunt: factorul A: schizotimie — ciclotimie, factorul C: instabilitate emotionala —

stabilitate emotionala, factorul F: expansivitate — nonexpansivitate, factorul G supraeu slab — forta
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supraeului, factorul H: timiditatea — indrazneala, factorul 1 rationalitate — afectiune si factorul Q4:
tensiune ergica slaba si tensiune ergica puternica. Concomitent cu trasaturile de personalitate de mai
sus la preadolescentii cu varsta intre 13 si 15 ani vom mai adduga si aparitia asocierii cu factorul E
supunere — dominantd, factorul L atitudine increzatoare — suspiciune, factorul Q incredere — tendinta
spre culpabilitate si factorul Q2 atitudinea de dependenta — independenta fata de grup.

Identificarea trasaturilor de personalitate oferd fundamentul pentru reliefarea portretului
psihologic al preadolescentului cu anxietate care vine sd completeze exhaustiv conceptualizarea
generala a anxietatii.

Abordarea holistici a anxietatii ne-a permis sa elaboram portretul psihologic al
preadolescentilor cu anxietate [5]. Anxietatea in preadolescenta se intensifica pe fondul contextului
exterior cat si a modificarilor biologice si psihosociale ce se produc in aceastd etapa a dezvoltarii.
Preadolescentele demonstreazd o anxietate mai proeminentd comparativ cu preadolescentii.
Preadolescentii dau dovadd de AS in situatia de testare. Nou pentru preadolescenta este faptul ca
anxietatea are un caracter interiorizat intrapsihic, devenind trisatura stabild de personalitate. in plus
preadolescentii experimenteaza AS. AS este determinatd de modificari in sistemul educational si a
extinderii cunostintelor care devin din ce in ce mai complexe, precum si necesitatea depunerii unui
efort sporit. Experientele care favorizeaza anxietatea tin de factorii psihosociali: componenta familiei
(familia temporar dezintegratd si familia monoparentald) si atmosfera familiald negativa plind de
dezechilibre emotionale, dezaprobare, tensiune, conflicte si ostilitate intre membrii familiei, si
factorii individuali: componentele personalitatii (autoaprecierea si increderea in sine fragmentare,
nestatornice, deseori si o interrelationare rezervata, distantd si neprietenoasa dintre colegi si semeni
in preadolescentd). Preadolescentii cu anxietate se caracterizeazd prin trasaturi cum ar fi: rezerva,
rigiditate, incordare, frustrare, agitatie, iritare, surmenaj, caracter emotiv, dependentd si imaturitate
afectiva, nestatornicie, impresionabilitate, sensibilitate, prudentd excesivd, timiditate, atitudine
timorata, sentimente de inferioritate, neincredere in fortele proprii, exprimare nesigura si retinuta,
sensibilitate exagerata, necesitatea aprobarii grupului, supunere si modestie.
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METO/JUKA ITIOCTPOEHUS ITPOTHO3A ®OPMUPOBAHUA
METOJUYECKON KOMIETEHTHOCTU BYAYIINUX YYUTEJEN I'YMAHUTAPHBIX
JUCHUITIUH

THE METHOD OF CONSTRUCTING A FORECAST FOR THE FORMATION OF
METHODICAL COMPETENCE OF FUTURE TEACHERS OF HUMANITARIAN
DISCIPLINES
METODE DE CONSTRUIRE A PREDICTIEI IN FORMAREA COMPETENTEI
METODOLOGICE LA VIITORII PROFESORI DE DISCIPLINE UMANISTICE
Kusascesa H. A., OKTOp NeJaroruyeckux Hayk, mpodeccop, 3apeayromnas kadeapsl

negaroruku I'ocynapcrBeHHOTO yupexaeHus «FOxHOYKpanHCKUN HallMOHAJIbHBIN M1€JarOTHYeCKU
yHuBepcuteT uMenu K. J[. Ymmnckoro», Onecca, Ykpauna
CZU:371.15:378.147
Pesrome
Cratest moOCBsAleHa OOOCHOBAaHWIO BXHOCTH IMpoOIlecca IMPOTHO3MPOBAHUS  PE3YIHTATOB
npo(h)eCCUOHANIBHON MOATOTOBKH MeaaroroB. Ha mpuMepe ucclie0BaHUS METOIUYECKONH KOMIIETCHTHOCTHU
OyIoymmx yduTelell TYMaHUTApHBIX JUCIUIUIMH TPEIJIOKeHa METOIWKa IPOTHO3WPOBAaHUS IEPCIIEKTHUB
(hOopMHUPOBaHUS TAHHOTO BAXXHOTO ISl Pe3yabTaTHBHOCTH W d((eKTHBHOCTH Oymymied meaarorundeckoi
JIATEIILHOCTU TPOECCHOHAILHO-TMYHOCTHOTO (DEHOMEHA B YCJIOBHSIX BBICIICTO YUPESKICHHUS 00pa30BaHMUsL.
B crathe Ha OCHOBe aHalM3a Haquoﬁ JIMTCPATypbl pacCKpbiTa CYHIHOCTbH MOHATHH «IIPOrHO3»,
«TIPOTHO3UPOBAHUE», TMPEMIOKEH MaTeMaTWdecKuid ammapat (METOJl PETrpecCHOHHOTO — aHaln3a),
MMO3BOJIMBIIHH CO3aaTb MAaTCMATHYCCKYIO MOJCIb HCCICAYECMOIO q)eHOMeHa. HpeL[CTaBJ'IeHHHe PE3YJIbTAThI
HCCJICOOBAHNA, MOATBEPANTIN BO3MOXHOCTHU U INEPCIECKTUBLI HA OCHOBE OCYICCTBJICHHOI'O IMTPOTrHO3UPOBAHUA
HaNpaBUTh U ONITUMH3UPOBATH Mpolecc (GOPMUPOBAHUSI METOJMUECKON KOMIIETEHTHOCTH OYYIINX Y4UTeNeH
TYMaHUTAPHBIX JUCHUIIINH.
KawueBbie ciaoBa: Oyaympe Y4HTeNlss TyMaHHTapHBIX JTUCHUIUIMH, TpodeccCHOoHa bHAas IOArOTOBKA,
IMPOrHO3UpPOBAHUC, METOANYECKAA KOMIICTCHTHOCTD, pereCCI/IOHHHﬁ aHaJIn3, MaTeMaTH4YCCKasa MOJCIIb.
Abstract
The article is devoted to the substantiation of the importance of the process of forecasting the results
of professional training of teachers. On the example of studying the methodical competence of future teachers
of humanitarian specialties, a method is proposed for predicting the prospects for the formation of this
professional and personal phenomenon, which is important for the effectiveness and efficiency of future
pedagogical activity, in a higher educational institution. In the article, based on the analysis of scientific
literature, the essence of the concepts of "forecast”, "forecasting" is disclosed, a mathematical apparatus (the
method of regression analysis) is proposed, which made it possible to create a mathematical model of the
phenomenon under study. The presented research results confirmed the possibilities and prospects on the basis
of the carried out forecasting to direct and optimize the process of forming the methodological culture of
future teachers of humanitarian specialties.
Key words: future teachers of humanitarian specialties, professional training, forecasting, methodical
competence, regression analysis, mathematical model.
Rezumat

In acest articol este fundamentati semnificatia procesului de predictie a rezultatelor pregatirii
viitorilor pedagogi. Avand drept exemplu studiul competentei metodologice la viitorii profesori de discipline
umanistice autorul propune o tehnica de predictie a perspectivelor de formare a acestui fenomen semnificativ
care determini eficacitatea si rezultatele activitatii pedagogice. In baza analizei teoretice sunt descrise
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notiunile de ,,predictie”, ,,prognoza” si este propus un model matematic(analiza regresivd) a fenomenului
studiat. Rezultatele obtinute si prezentate in articol au confirmat presupunerea privind posibilitatea de
optimizare a procesului de formare a competentei metodice la viitorii pedagogi.
Cuvinte — cheie: predictie, viitori profesori de discipline umanistice, analiza regresiva, pregatire profesionala,
model matematic.

CoBpeMEHHBIE MHUpP TEPEeKUBACT dTall OypHBIX HM3MEHEHUW, CBS3aHHBIX C peATHSIMHU

MOCTUHYCTPUAILHOTO MH(GOPMAIMOHHOTO OOIIecTBa, €ro HSKOHOMHYECKHMH U  COLUAJIbHO-
KYJIBTYPHBIMH TIOTPEOHOCTSMU. B 3THX yCIIOBUSX MPOUCXOAUT MOCTOSTHHAS MOJIEPHHU3AITUS CHCTEMBI
o0pa3oBaHUs, TJIABHOW 3amadyeil KOTOPOH SIBISIETCS KAueCTBEHHAs IIOJATOTOBKA OymymIux
CIEIMAIICTOB, CIOCOOHBIX OOECIeunBaTh OPraHUYECKOE «CO-ObITHE» YeJIoBeKa M KYJIbTYPHI,
CTPEMHUTBHCSA K €€ COXpaHeHHIO0 U co3ujaHuto. KauecTBeHHas mpodeccroHalbHas MOATOTOBKA HE
BO3MOXKHa 0€3 Takoil Ba)KHOW XapaKTEPUCTHUKH, KaK MPOTHOCTUYHOCTH, 0€3 MPOTHO3MPOBAHHS Ha
BCEX 3TallaXx M BO BCEX 3BEHbSIX 00pa30BaTEIbHOW JEATEIBHOCTH, YTO 3a/laeT €l onepekaroluii
xapaktep. OcoOeHHYI0 aKTyalbHOCTh 3Ta 3a7auya NPHOOpeTaeT B CHUCTEME IeJaroruueckoro
o0pa3oBaHMs, HAMpPaBJIEHHOTO Ha AaKTUBU3ALMIO JIMYHOCTHBIX OCHOB B OOYYEHHH, UTO
IpelyCMaTPUBAET MEPEX0] Ha HOBbIE OPraHU3aMOHHO-METOUUYECKIE MPUHIIUIBI TIe1arorn4ecKon
NeSITEIbHOCTH, OCOOEHHO B T'yMaHUTapHOHl cdepe, uemy Oyner crocoOcTBoBaTh (OPMUPOBAHUE
METOAMYECKONH KOMIIETEHTHOCTH Oyaymux yuuteneil. Bo3MOXHOCTSM NpOTrHO3MPOBAHUS 3TOTO
npoliecca MOCBsIIEeHA JaHHAsl CTAThsI.

B  pabGorax  B. AnmpeeBa, W. bectyxkeBa-Jlaner,  b. I'epmrynckoro,  b. Jlomosa,
. CnobogunkoBa, I'. Py3aBuHa 1 Jpyrux y4eHbIX MOKa3aHO 3HAYEHHME MPOTHO3UWPOBAHUS KaK IS
pelIeHus  TaKoW  CTpaTerMuyeckod  3aJadyd, KaK  COBEpPIICHCTBOBAHME  CYILECTBYIOIIEH
00pa30BaTeNbHON CUCTEMBI B LIEJIOM, €€ MOJIEpHU3AIMH U 00ecrieueH sl YCIOBHM /U1 3 HEKTUBHOTO
(GYHKIIMOHUPOBAHUSI, TaK W JUISl PEHICHUs LEJIOro CHEKTpa pPa3HOOOpa3HbIX TAKTUYECKUX 3ajiad.
TeopeTuKo-MeTOIMYECKUE  OCHOBBI ~ TE€IarorH4eCKOro  NMPOTHO3UPOBAaHUS  PACKpbITHI B
uccnenopanusx II. Anoxuna, C. bakynesa, A. benkuna, 1. Jlakcuca, A. Matymak, A. [IpucsxHoi,
M. CeBactiok, JI. Tumkuna, H. [lanumoBa, 3. fnua u gp. I[lcuxonormdyeckuMm acrekTam
IIPOrHO3MPOBAHUS B OOpa30BaHMM TOCBSITUIM cBOM HayuHble Tpyabl H. bepmrreitn, J[x. bpynep,
A. bpynumnnckuii, B. Kupcanos, JI. Perym, C. PyOunmreiin u ap. B To ke Bpemsi BO3MOKHOCTH
MPOTHO3UPOBaHUS  (OPMUPOBAHUS  METOAMYECKONH  KOMIIETEHTHOCTH  OYAYyIIMX  Y4YHTenei
TyMaHUTAPHBIX AUCIUIUIMH MPU MOMOIIM MaTeMaTHYECKUX METOJIOB B HAYUHOU JIUTepaType MoKa He

paccMaTpUBAIIUCH.
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Iesbto cTaThy SABISAETCA O3HAKOMIIEHHE MEKIYHAPOIHON MeIarorn4eckoil 001mecTBEHHOCTH
C METOJUKOW NPOTHO3MPOBAHUSA PE3yJIbTaTOB MNPO(ECCHOHAIBHOM NOArOTOBKH OyayIIUX
CHeNUaTUCTOB (Ha Martepuasiie (peHOMEHa «METOIMYECKas KOMIIETEHTHOCTh OYAYIIMX Yy4YUTeleH
TYMaHUTapHbBIX TUCLUILUIAHY).

B ¢unocopckoM MOHMMaHUM IMPOrHOCTUKON HA3bIBAETCA «UCKYCCTBO (OPMYJIHPOBAHUS
nporo30B[3, c. 87]. IlporHo3zupoBaHue OINPENCTIAETCS KaK <«IpOLECC MOJY4YEHHUs OIepeKaronien
uHpopManuu 00 OmpeAeneHHOM OOBEKTe, OCHOBBIBAIOIIMICS HA JOKAa3aHHBIX HAy4YHBIX
noJoKeHusx» [5, c. 123].

Msi, Bcien 3a U. bectyxeBbiM-JIanoli, mox mnporso3upoBaHueM OyaeM MOApa3yMeBaTh
Hay4YHOE HCCIIEI0OBaHUEe, LENbI0 KOTOPOIo SBISETCA IOJIyd€HHE JIOCTOBEPHOM, omepexarouieit
UHPOpPMALIUK O TPOTPECCHBHOM HW3MEHEHHH II€JJarOTHYECKUX OOBEKTOB, «ONTUMHU3AIUH
COJIEpXKaHUsl, METOJOB, CPEICTB, OpPraHU3AIMOHHBIX (Oopm» 00pa3oBaTEIBHOW AesTenbHOCTH |1,
c.57]. Pe3ynapraroM TakKoro Hay4HOrO MCCJIEIOBAHUS SBISETCS IPOrHO3 KaK «CYXICHHE O
JajbHEeHIIeM X0/I¢ MM Pa3BUTHH 00BEKTa Ha OCHOBE MMCIOLIMXCS TAaHHBIX» [7, ¢. 224].

NHtepecHoil cuntaem mpiciab b. I'epIIyHCKOro 0 NpHHIMNHMAIBHOM pa3judud IPOTHO3a U
IpeIBUCHUS. YUEHBIH CIpaBeIMBO IoJIarajl, YTo «KOTJa pe3yibTaT MPEeIBUICHUS YBA3BIBAECTCS C
METOJIOM apr'yMEHTAIIMU 9TOTO Pe3yibTara, TOBOPST O MPOTHO3MPOBAHUH, IPOrHo3e» [3, c. 83].

OpavH 13 BO3MOXHBIX BApUAHTOB 3TAITHOCTH M1€JarOTMYECKOro MPOTHO3UPOBAHNUs IIpeIIaraeT
T. IpiMOBa, a UMEHHO: 3Tall NEePEeANPOTHO3UPOBaHUS (IIpelIoyiaraeT onpeieaeHue Henu, 00beKTa U
cyOBbeKTa, UX O0COOEHHOCTEH, BPEMEHHBIX T'PaHMI] MPOTHOCTUYECKOHN AESITEeIbHOCTH, BBIIIBUKEHUE
TUIIOTE3bl); 3Tall HEMOCPEICTBEHHOTO NMPOrHO3UPOBaHU (IIpeaycMaTpuBaeT coop, Kiaccu(puKauo
U CHUCTeMaTH3allMI0 JaHHbIX 00 0OBbekTe (CyObeKTe) M CO3JAaHuEe MoOJeNel IMpOrHo3a); dSTal
MOCTIIPOTHO3UPOBAHUS (BKJIIOYAET KOPPEKLHUIO MEAArOTHYECKUX CUCTEM, UCCIEyeMbIX (PEHOMEHOB
U ycnoBuil ux GyHKIMOHUpOBaHus) [4, c. 129].

OcranoBumMcs Oosiee MOAPOOHO HA ONHWCAHUUM METOJIMKM OCYHIECTBJIEHMSI HdTara
HEMOCPEACTBEHHOTO  MPOTHO3MPOBAHUS, OOBEKTOM  KOTOPOrO  BBICTYNMJIA  METOAMYECKas
KOMIIETEHTHOCTb, a CyObEKTOM — OyAyIlIMe Y4YHTeNls TYMaHUTapHBIX TUCUUIUIMH. Llenbio sBUIIOCH
CO3JIaHME MaTeMaTU4YeCKOM MoOJeI METOJMYECKOW KOMIETEHTHOCTH OyAylmMX Yy4uTenei
TYMaHUTapHbIX JAMCLUUIUIMH, TO3BOJSIONIEH OCYIIECTBISATh IMPOTHO3UPOBaHHE (POPMHUPOBAHUS
UCCIIelyeMOro (peHOMEeHa.

Cpenu cnekTpa BO3MOMKHBIX METOOB I€Jaroru4eckKoro MpOTHO3MpPOBaHUs ObLIT BhIOpaH

METOJl PETPECCHOHHOr0 aHaJIW3a, MO3BOJUBIIMN HM3Y4YUTh 3aBUCUMOCTh OJHOM 3aBHUCUMOM
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MEePEeMEHHOI (€10 BBICTYIWJIA B HAIIEM HCCIEAOBAHUM METOAMYECKas KOMIIETEHTHOCTb OynyIIHux
yuuTeNed TYMaHUTAPHBIX JUCIHMILIMH) OT HECKOJIBKUX APYTUX — HE3aBUCHUMBIX MEPEMEHHbBIX (MMHU
SIBUJIMCh MTOKA3aTeIH KOMIIOHEHTOB METOIMYECKON KOMITETEHTHOCTH (CM. TabI1.).

BeiOpaHHBIif  METOA MaTeMaTHYeCKOW CTAaTUCTUKU TO3BOJIWI, Ojarojgaps CO3JaHHIO
YpaBHEHHUS JIMHEWHOM MHO>KECTBEHHOM pErpeccuy, YCTaHABIMBAaTh HAJIWYHE U XapaKTep CBs3U
MEXy TepeMEHHBIMH (ITOKa3aTeasIMU KOMIIOHEHTOB METOAMYECKOH KOMIETEHTHOCTH), a TaKkKe
POTHO3UPOBATH 3HAUCHHE 3aBUCHMOM MIEPEMEHHOM C TOMOIIBI0 HE3aBUCUMBIX, OIPEACIISAs UX POJb
B BO3MOXXHBIX BapHaLIMAX 3aBUCUMOMN.

Jlisg  3aBUCHUMOM TepEeMEHHOM «MeToauveckass KOMIIETEHTHOCTh OyayluX y4yuTenen
ryMaHuTapHbIX aucuuiuiney (Y) ypaBHEHHE JIMHEHHOW perpeccuu umeet Bup [2, ¢. 141]:

Y = B0 + BlaX1 + f2::X2 + B3 X3 + ... + PM=Xm + ¢, e

0O — HavanBHBIN YPOBEHb METOAMYECKON KOMIIETEHTHOCTH;

X1, X2, ..., Xm — IoKa3aTejyd KOMIIOHEHTOB METOIMYESCKON KOMIICTEHTHOCTH;
B1, B2, B3,..., Pm — ko3 PuIMEHTHI MHOXXECTBEHHON perpeccuu (3HaA4eHHE IapamMeTpoB,
yKa3bIBaIOIMX Ha creneHb BausHUS X1, X2, ..., Xm Ha pe3yabTaTUBHBIA MPHU3HAK YPOBHS

METOINYECKOW KOMIETEHTHOCTH Y);
€ — clydaiiHasi omnOKa (OTKJIOHEHHUE).

bmaropapss pesyinbraTaM pErpecCMOHHOIO aHalIM3a W MCIOJIB30BAHUIO ITPOTPAMMHOIO
nponykta MS Excel BbiBeneHO crieayroniee ypaBHEHHE PErPECCUH:

Yireop = -0,53879+ 0,215045:X; + 0,15546:X, + 0,205965:X3 + 0,037981::X, + 0,046738:Xs +
0,165998::Xg + 0,09238:x:X7 + 0,138005::Xg + 0,077588::Xg + 0,155919::X,9 + 0,11708::X1; +
0,105519::X55 [6].

B momy4eHHOM ypaBHEHUM 3aBUCUMAs TEPEMEHHASA Y eop SBIAETCS PE3YJIBTaTHBHBIM
MPU3HAKOM METOJMYECKOM KOMIETEHTHOCTH M 3aBUCUT OT MHOTHUX MEPEMEHHBIX — X1, X2, ..., X12..
Jauubrii  ¢akT W TOCTYKHJI PEIIAoIIMM  apryMEHTOM HCIIOJIB30BAHHMS HMMEHHO TaKOTO
MaTEeMaTUYeCKOro HHCTPYMEHTA, Kak MHOYKECTBEHHas JIMHEWHAs perpeccusi, HO3BOJMBIINM BBISIBUTH
3aBUCHUMOCTh METOJMYECKON KOMIETEHTHOCTH (3aBUCUMON (OOBSICHIEMON) TEpEeMEHHOW) OT
HE3aBUCHUMBIX TIEPEeMEHHBIX (IMOKa3aTenel cHOPMUPOBAHHOCTH METOIWYECKOW KOMIETEHTHOCTH
OyIymMX y9uTesneld TyMaHUTapHBIX TUCIHUILIVH).

OneHKy CTaTUCTUYECKOW 3HAYMMOCTH TOJTYYCHHBIX KOI(PQPUIIMEHTOB YPaBHEHUS PErpeccuu

OCYILIECTBIICHO HA OCHOBAHHUH t-CTATUCTHUKH 110 (popmyie:
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bj
t=—2 [2,c. 154]
5&}.

Jlns Hamiero ciiydasi OoHa COOTBETCTBYET pacmpeneiieHuto CThIOJEHTa C YHMCIOM CTeleHen
cB0O0OJIBI V = Nn-M-1, rae n - KoauyecTBO HaOmoaeHuH (257), m - konudecTtBo (akropos (12). Takum
o0pa3zoM, 4uCiIO cTeneHeld cBoOoabl paBHO 244. WTak, mis JaHHBIX Halled BBIOOPKH OINpPEaeIuM

JUCTIEPCUU IMITUPHUYECKUX KO3(PPUIIMEHTOB perpeccuu:

53 . ¥l
: 2 L —" Y
b=ty =y T 1 ,j=0,1, ....m.

, S5,
5"_:' =+ "/ — crapmaptHas omroOka Ko3ddunuenta perpeccun [2, c. 151].

Zj5 — j-it IMaroHaNBHBI MeMeHT MaTpHIBl £ - = [2, ¢. 150].

Onyckasi OJydyeHHbIE 3HAUEHUs t-CTaTUCTHKHU Ul KaXJ0T0 W3 JBEHAIUATH IoKa3aTesen
c(OPMHUPOBAHHOCTH ~ METOJUYECKOM KOMIIETEHTHOCTH OyIyluX Yy4uTeled TIyMaHUTapHBIX
JUCLHUIUIMH, TOJAYEPKHEM, YTO MOCKOJbKY t JJIs BceX KO3((UIMEHTOB 110 MOJYJI0 OoJiblIe, 4eM 3,
TO BCE MOJIyYE€HHbIE KO3()(PUIIMEHTHI PErPECCUHU SBIIAIOTCS CYILIECTBEHHO 3HAUMMbIMHU.

JUis  WHTepHpeTaluyd pe3ynbTaToB, IOJYYEHHBIX Ojarogapss CO3JaHHOW METOJ0M
MHOXECTBEHHON perpeccur maremarnyeckoid Mmognenu. IlpencraBum B Tabnuie Ko3()QUIUEHTHI
BIMSIHUS KaXJ0TO TIOKazarens (He3aBUCHMOM IepeMeHHOW) Ha (OpMHUpOBaHHE METOIUYECKOM
KOMIIETEHTHOCTH OyIyIIUX y4duTesneil (3HaueHusl 3aBUCUMO IIepeMEHHOMN ).

CornacHo IpeaCTaBIECHHBIM B TaOIUIE 3HAUEHUSAMU KO3(PPUIMEHTOB Pi ONpeaeauim, Kakoe
BIMSIHUE HUMEeT TOT WJIM HHOW IoKa3aTedb Ha (UHAIBHBIM pe3yabTaT — (OpMHUpPOBaHUE
METOANYECKONH KOMIIETEHTHOCTH OYyAyIUX YUUTeNe ryMaHUTapHbIX TUCIHUIUIMH.

Ta6nmunal. Bausinue noka3areJsieii MeTOANYECKOH KOMIIETEHTHOCTH OYIyIIIMX yUUTe el
TYMAHUTAPHBIX JUCHMILUIMH HA ee (hJOpMHUpPOBaHUE

IokazaTenb METOAMYECKON KOMIIETEHTHOCTH Ilepemennass | Kodpduuuenr f
3HaHue U IOHMMaHUe MPOPECCHOHATLHOTO SI3bIKA X1 0,215045
CdopmMHupoBaHHOCTH 0A30BBIX METOIUKO-TIEAr OTHYECKIX
3HAHWUH X, 0,155460
[IpencrapieHue o CYIIHOCTH METOANYECKONW KOMIICTEHTHOCTH
YYUTENs] TYMaHUTAPHBIX JTUCIMIUIHH X3 0,205965
OpraHu3aTopcKue CrioCOOHOCTH X4 0,037981

ChopmupoBaHHOCTh YMEHUH, HEOOXOIUMBIX JIJIsl aHAJIM3a,
oTOOpa, BHEIPEHUS M aBTOPU3AIINN TPATUITMOHHBIX U

MHHOBAITMOHHEIX MTeJarOrmueCKUi METOIUK U TEXHOJOTHH Xs 0,046738
OnbBIT CO3IaHUS METOANYCCKUX ITPOAYKTOB Xe 0,165998
PeduexcuBHOCTD X5 0,092380
CrocoOHOCTE K OIIEHKE U CAMOOIICHKH ITPOTYKTOB

METOINYECKOHN NeATEIHLHOCTH Xs 0,138005
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CrocoOHOCTh K CAMOIIO3HAHUIO K CAMOPAa3BUTHIO X 0,077588
ITpodeccrnonanbHO OPUEHTHPOBAHHAS HATIPABICHHOCTh
JINYHOCTH X1 0,155919
IIpodeccuonaapbHO-MegarornuecKast MOTHBAIIHS X1 0,117080
IlenHHOCTHAs OPUEHTAIUS HA METOJIUYCCKYIO JICSITEIHHOCTh X1 0,105519

Kak BumHO U3 TaOnuibl, Bce KOAPPUIMEHTHI i UMEIOT MOJOKUTEIbHOE 3HaueHue. [laHHbIi
(GakT He TOJIBKO MOATBEP)KIAET KOPPEKTHOCTh IPEIUIOKEHHBIX IOKa3arened c(hpopMHUPOBAHHOCTH
METOAMYECKONH KOMIIETEHTHOCTH OyIQyHmIMX yduTellell TIyMaHUTApHbIX JUCLUUIUIMH, HO H
CBUJIETEJILCTBYET O TOM, YTO BCE IOKA3aTeIU OCYUIECTBIISAIOT CTATUCTUYECKU 3HAUMMOE BIUSHUE HA
00N ypOBEHb METOIUYECKON KOMIIETEHTHOCTHU. [IpH 3TOM MakcUManbHOE BIMSHUE OCYIIECTBIISET
HE3aBUCHMasi TIepeMeHHas Xj; — «BJIaJeHHE W TIOHUMaHWE TNPO(PECCHOHATBHOTO S3BIKA» —
(xkoapdunment Pi=0,215045). HemHoro Menbinee BimsHHE, ¢ Kodpdumumentom Pi=0,205965,
BOIUIOLIAET HE3aBUCUMasl IepeMeHHass X3 — <«IIPEICTAaBICHHE O CYHUIHOCTH METOIUYECKON
KOMIIETEHTHOCTH YUUTENS TYMaHUTAPHBIX AUCUUILIMHY. CIeayouuM 10 3HAYUMOCTU BIUSHUS UJIET
[I0KAa3aTellb «OIbIT CO3JaHUSl METOAMYECKUX IMPOAYKTOB» — HE3aBUCHMMAas IiepeMeHHass Xg C
koopPuuuentom  Pi=0,165998. CymecTBeHHOE BIUSHME Ha  PE3YJbTATHUBHBIA  MPHU3HAK
OCYILECTBIISICT TaKkke NepeMeHHas Xip — «Ipo(ecCHOHAIBHO OPUEHTHPOBAHHAs HANpPaBICHHOCTh
mugHocTn»  (kodddurment Pi=0,155919), nepemennas X; — «chOpPMHPOBAHHOCTH 0a30BBIX
METOJMKO-TIelaroruueckux 3HaHui» (koadp¢uuuent Pi=0,155460) u mnepemenHas Xg -—
«CMOCOOHOCTh K OIIEHKE M CaMOOLIEHKE MPOAYKTOB METOAMYECKON NEeATeNbHOCTHY (K03(PUIIHeHT
Bi=0,138005).

JInsg  WUIIoCTpallMM  MEepapXWM  BO3JACHUCTBUM  HE3aBUCHMBIX IIEPEMEHHBIX  CO3/1aHa

JETIECTKOBAsl JuarpaMMa (CM. pUCyHOK).

e Seriel

Puc. 1. [Ipoduiab BIUAHUS NMOKa3aTe/eil HA pa3BUTHE METOAMYECKOI KOMIIETEHTHOCTH
Oyaymmx y4uTeseidl TYyMAHUTAPHBIX JUCHHUILINH
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IIpeuioskeHHBI PUCYHOK IO3BOJIMJI HArJSIHO IPOAEMOHCTPUPOBATH CTENEHb BIIUSHUS
KaX/I0r0 U3 IokazaTeneil Ha (GOopMHpPOBAHNE METOJUUYECKOW KOMIIETEHTHOCTH OYAYIIMX y4yUTeseH
TYMaHHUTApHBIX TUCHMIUIMH. V3 pHUCYHKa BHAHO, 4TO OJNMIKE BCETO K HYJEBBIM 3HAYCHUSM LIEHTpA
npodwmiis NpuOIMKEH MpU3HAK X4 — MOKa3aTelb «OpraHu3atopckue crnocoOHoctu». [locreneHnoe
OTJaJIeHMEe HPU3HAKOB OT LEHTpa NpoQuis O3HA4aeT POCT HX BIUSHHUS Ha (QOpMHUpOBaHHUE
METOAMYECKONH KOMIIETEHTHOCTH, a CJEJOBATENbHO, TAKOW PpOCT IOCTENEHHO IPOUCXOAUT OT
HE3aBUCHMOI mepeMeHHON Xs (mMoKazaTenb «CpOpPMHUPOBAHHOCTh YMEHHUH, HEOOXOIUMBIX IS
aHain3a, OTOOpa, BHEAPEHUS M aBTOPU3ALUU TPAJULMOHHBIX M HHHOBALIMOHHBIX METOJIUK U
TEXHOJIOTHIN).

YeTplpe He3aBUCUMBIE NEpeMeHHble — Xg (IOKa3aTellb «CIIOCOOHOCTh K CAMOIIO3HAHUIO U
camopa3BuTHIO», X7 (MOKazaTelb «PeQIeKCHBHOCTH»), Xii (TMOKazarens «podhecCHOHATBLHO-
nejarorndyeckass MotuBauus) v Xip (IIOKa3zarenb «IIEHHOCTHAs OPHEHTAlUs Ha METOAMYECKYIO
JeSITEIbHOCTBY) OCYIIECTBIISIIOT OJIM3KOE MO 3HAUEHUIO BJIMSHUE Ha (POPMHPOBAHHE METOIAUYECKON
KOMIIETEHTHOCTH OYAYIIHX Y4uTeNel I'yMaHUTapHbIX TUCLMILIMH.

[loutn Ha paBHOM paccTOSHUU OT LEHTpa MNpoQMiIs PpaCHOJOKEHbl HE3aBUCHUMbIE
nepemMeHHble X; — (Toka3arenb «ChOPMHUPOBAHHOCTh 0a30BBIX METOAMKO-TIEAArOTHYECKUX 3HAHUI)
u Xg — (MOKazarenb «CIOCOOHOCTb K OLIEHKE M CaMOOLIEHKH MPOAYKTOB METOJUYECKOM
NeSITeIbHOCTH»), YAAJCHHOCTh KOTOPBIX OT HEro CBUJETENbCTBYET O 3HAYMMOM BIHMSHHME Ha
(bopMUpOBaHHE METOJUYECKONM KOMIETEHTHOCTH, KOTOPBIA JIOCTHUTaeT CBOEro MaKCUMyMa B
3HAUEHUSAX HE3aBHCHUMBIX NepeMEHHBIX Xg (MOKA3aTeNb «OMbIT CO3JJaHUsI METOIUYECKUX MPOJYKTOB
Kak apTeakToBy»), X1g — «IIpOPeCcCCHOHATLHO OPUEHTUPOBAHHAsL HANIPABIEHHOCTh JTUYHOCTH», X3 —
«TIPEACTABIEHUE O CYIIHOCTH METOJMYECKOM KOMIIETEHTHOCTM YYMTENS TyMaHUTApHBIX
JUCIUIUIAH» U X1 — «BJIaJICHUE U TIOHUMaHHE MTPO(HECCUOHATIBHOTO SI3bIKAY.

Takum 00pazoMm, HCHOJB30BaHHWE B KAyeCTBE METO/a MENarorudyeckoro MporHO3WPOBAHUS
PErpecCMOHHOr0  aHaju3a TO3BOJWJIO CO3/1aTh MaTeMaTU4ecKyl0 MOJellb  METOJUYEeCKON
KOMIIETEHTHOCTH OyIyIIUuX y4yHuTeled T'yMaHWTapHBIX JUcUUIUIMH. [lonmydeHHas maremarhyeckas
MOJIENIb METOJNYECKOH KOMIIETEHTHOCTH IPEIOCTaBMIa BO3MOXKHOCTb, OJlarofapsi MOCTPOEHUIO
MepapXxuM HE3aBUCHMBIX MEPEMEHHBIX M0 3HAUYEeHUSAM KOd(PUIMEHTOB 1 B KayecTBe MapaMeTpoB
CO3JaHHOM MOJIENIM, BBISIBUTH CTENEHb MX BIMSHHS Ha Pe3yJbTaTHUBHBIA MPU3HAK U OCYIIECTBUTH
NPOTHO3 (OPMHUPOBAHUS METOJUYECKON KOMIETEHTHOCTH OYAYIIMX Y4YWTENed T'yMaHUTapHBIX

JAUCHUIIIMH B YCJIOBHUAX NMCAArOrM4CcCKOrO YHUBCPCUTCTA.
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Rezumat

Riguros vorbind, procesul de evolutie a societdtii moderne genereaza, prin el insusi, globalizarea: timpul
se comprima, problemele societale se extind, tendinta spre innoire si contacte avanseaza, cunoasterea devine
sursa principald pentru inovarea societatii care, asigurd o mai buna desfasurare a invatarii cu luarea in calcul a
conditiilor pedagogice si psihologice, ce contribuie la crearea unui mediu educational eficient.

Prin acest articol se prezintd o analizd teoreticdi ce se intersecteazd cu segmente practice, care
conditioneaza efectul necesar in procesul dezvoltdrii dimensiunii relationale ale elevilor.

De asemenea, materialul expus este asociat cu optimizarea procesului de incluziune si de adaptare ale
elevilor cu cerinte educative speciale 1n institutiile de invatdmant general prin elementul relationdrii. O
diviziune aparte din lucrarea respectiva revine problemelor societale, asigurarii asistentei psihologice, care
nemijlocit contribuie la formarea completa a personalitatii copilului-elevului.

Cuvinte-cheie: provocari societale, invatamant general, dimensiunea relationald, serviciu psihologic,
dezvoltare tipica, cerinte educationale speciale.
Abstract

Rigorously speaking, the process of evolution of modern society generates, by itself, globalization: time
is compressing, societal problems are expanding, the tendency towards renewal and contacts is advancing,
knowledge becomes the main source for the innovation of society which, ensuring a better development of
learning by taking into account pedagogical and psychological conditions, which contribute to the creation of
an efficient educational environment.

This article presents a theoretical analysis that intersects with practical segments, which condition the
necessary effect in the process of developing the relational dimension of the students.

The exposed material is also associated with optimising the process of inclusion and adaptation of pupils
with special educational requirements in general education institutions through the element of relation. A
special division of the work belongs to societal problems, providing psychological assistance, which directly
contributes to the complete formation of the personality of the child-student.

Keywords: societal challenges, general education, relational dimension, psychological service, children with
special educational needs, typical development, special educational requirements.

Consideram necesar sa evidentiem cd, stiintele sociale si psihologice formeaza parte integranta a
activitatilor destinate sd facd fata tuturor provocdrilor, dezvoltarea carora este sprijinitd si in cadrul
programului ,, Societdti favorabile incluziunii, inOvVatoare si reflexive”, pentru anii 2018-2020, pe
domeniul Europa intr-o lume in schimbare. Complexitatea crescinda a problematicii lumii

contemporane, solicitdrile si provocarile acesteia, pe de o parte, virtutile si resursele exeptionale ale
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educatiei, pe de alta parte, au condus la reconsiderdri si redimensionari in sferele conceptuald,
teoreticd, si cea actionala, practicd a sistemelor de Tnvatamant in ansamblu.

Prin listarea problemelor societale ale secolului XXI, s-a extins ideea ca de fapt, aceasta este o
conditie indezirabild, un proces, o stare care afecteazd negativ functionarea societatii si conditia
umana, care necesitd o modificare sau dezvoltare, printr-o anumitd forma, bazate pe interactiune [3].

Astfel, realitatea existentei umane, fiind o caracteristica centrala ce formeaza esenta continutala a
personalitatii, este legatd de modalitatile ei de interactiune cu alte persoane si cu lumea, in general.
Caracteristicele personalitatii se formeaza si se autocreeaza prin intermediul unui mecanism
constituit din societate si un instrument special — relatiile interpersonale.

Fiind produsul si valoarea dezvoltarii societale sistemul de invatamant general reflecta continuu
totalitatea fenomenelor de naturd psihosociala si este factorul ce evidentiazd procesele esentiale a
sferei relationale a elevi.

In acest context, cei mai vulnerabili la schimbare sunt copiii si adolescentii, deseori necesititile,
dorintele, opiniile lor nefiind acceptate si nici chiar auzite de catre adulti — persoanele care au
menirea sd-1 educe, sd-1 ghideze si sa-1 ajute sa se adapteze la schimbarile vertiginoase din societate.
In rezultat, apar un sir de probleme comportamentale uneori cu consecinte fatale.

Si totusi: Care sunt problemele de ordin psihologic cu care se confrunta societatea
contemporana? Generalizand problemele existente sau derivate ne vom axa pe o selectie din cativa
itemi (probleme) cum ar fi: dificultati relationale sau de comunicare (in familie, in scoald. mediu);
iresponsabilitate si indiferentd sociald; insuficientd de culturd psihologicd; migratia si efectele ei
psihologice asupra copiilor; rezistenta la schimbare; sdnatate: depresia, anxietatea, stresul, crizele
existentiale; saracia si efectele ei psihologice: disperare, frustrare, neajutorarea invatata si simulata
etc.; comportament dezadaptativ (agresivitate, conflictualitate, intolerantd, abuz emotional ...).
Acestea sunt probleme specifice cauzate de timpul in care traim, pentru ca el le-a creat. Psihologia, in
anumite momente, a reactionat destul de prompt [2].

Drept exemplu mai elocvent, pot servi problemele legate de plecarea in masa a familiilor la
munci in striinitate. In consecinti, circa 50 000 de copii ,,parcd au paringi, da parcd nu”. O alta
emanatie a timpului nostru este fenomenul abuzului copiilor de cétre parinti si de catre alte persoane

2

de la care , nu te astepti”, relatiile interumane intolerante, care incarca negativ atmosfera iar
legdturile interrelationale se compromit.
Principiile educatiei centrate pe copil vizeaza intr-o mare masurd dezvoltarea sferei relationale a

fiecdruia, in ritmul sdu, care sunt prioritare pentru solutionarea problemelor, lucrul in echipa, abilitati
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avansate de comunicare si cooperare, motivatie intrinseca si atitudini pozitive fata de sine si de altii,
fata de invatare etc.

La nivel de relatii, bunastarea copilului inseamna: relatiile din familie, relatiile cu colegii/grupul
de semeni; relatiile din scoald; relatiile din comunitate; relatiile la nivel de macrosistem (de
societate).

Una dintre ideile fundamentale ale reprezentantului teoriei adaptarii John Bowlby (1908-1990)
este cd, oamenii interactioneaza cu ceilalti in baza unui repertoriu unic de obiective si tendinte
comportamentale care 1i orienteaza in procesul de relationare. Astfel, el Imbinad aspectele sociale,
emotionale si cognitive ale dezvoltarii relatiei copilului cu mediul, copilul fiind cel care proceseaza
informatia in mod activ, pentru a-si ghida comportamentul social. Bowlby este cel care considera ca,
obiectivele relationale 1si au sursa mai degraba in interiorul copilului decat in interactiunile curente
cu persoane reale, numindu-1 si ,, model de Iucru intern”. In acord cu ideile lui Bowlby, cercetirile
empirice au relevat ca sunt necesare drept nevoi psihologice fundamentale — nevoia de autonomie, de
competenta si de relationare. Obstructionarea acestor trei nevoi psihologice structureaza diverse
manifestdri psihopatologice ce marcheaza pierderea sanatatii mentale.

In continuare, ne vom referi la nevoia de relationare (relatedness) ale elevilor gratie careia, se
formeaza personalitatea si identitatea. Prin relationare are loc atat autocunoasterea, cat si cunoasterea
celuilalt. Subiectii care interactioneaza prin comunicare si modul de raportare la celalalt 1isi
modeleaza dimensiunile personalitatii, manifestand calitati psihice, Tnsusiri psihologice si sociale
diferite. Aceste Insusiri se manifesta in anumite conditii.

Dupa M. Zlate, conditiile de definire a relatiilor interpersonale sunt:

e caracterul psihologic — atesta faptul ca la realizarea actului respectiv participa intregul sistem

de personalitate al indivizilor implicati in vederea obtinerii reciprocitatii,

e caracterul constient — presupune implicarea in actul respectiv a persoanei constiente de sine

si de celdlalt, de nevoile si de asteptarile reciproce;

e caracterul direct — atestd importanta sau necesitatea unui minim contact perceptiv intre

parteneri, contactul ,, fata in fata .

De o valoare aparte sunt si ideile lui L. Vdgotski, care subliniaza ca toate functiile psihice
superioare incep ca relatii concrete dintre indivizii umani, continuand cu expresia ,, ...calea de la
obiect spre copil si de la copil spre obiect trece printr-o alta persoana”.

JI.booxcosuy mentioneazd cd, in perioada micii gcolaritati la elevi se produc cele mai

semnificative schimbari ce tin anume de atitudine si de relatiile reciproce. Incadrarea copilului in
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activitatea de invatare alaturi de colegii sai formeaza o atitudine comuna de solidaritate, se leaga
relatii de grup, se formeaza viziuni despre lucrurile ce-1 inconjoara, aprecierea reciproca pe baza
carora se dezvoltd orientarea valorica a persoanei. Se profileazd emotii si trebuinte legate de
sentimentele morale fatd de cei mai mari si fatd de colegi.

Prin exploatarea acestui criteriu rezultad urmatoarele tipuri de relatii interpersonale in colectivul
clasei de elevi:

Relatii de intercunoagstere - elementul central al acestui tip de relatii interpersonale deriva din
nevoia psihologica de a dispune de unele informatii cu privire la imaginea partenerilor unul despre
celalalt si despre ei insisi.

Relatii de intercomunicare — sunt ca o rezultantd a ceea ce simt elevii, atunci cand intra in
interactiune: nevoia de a se informa reciproc, de a face schimb de informatii, de a comunica etc.

Relatii socioafective preferentiale - sunt rezultatul interventiei unei nevoi de tip interpersonal, cu
accent pe schimbul de emotii, sentimente si structuri de tip afectiv-Simpatetice, care presupun
raporturi de simpatie si antipatie, de preferinte si de respingere reciproca intre membrii colectivului
de elevi.

Relatii de influentare — contribuie la dezvoltarea unei varietati de relatii si interactiuni din care
elevii desprind o serie de norme si valori, devenind mai responsabili, mai empatici, mai pregatiti
pentru o lume caracterizata de diversitate [4].

Competentele de relationare sunt precizate in mod explicit In documentele care reglementeaza
formarea continua a cadrelor didactice, cum ar fi: Codul Educatiei al Republicii Moldova; Strategia
nationala ,, Educatia — 2020” (2014); Cadrul national de referinta al curriculumului national 2017;
Programul national in domeniile cercetarii si inovarii pentru anii 2020-2023; Strategia Europeana
privind Dizabilitatea 2010-2020, etc.

Intr-un studiu realizat de citre UNICEF, Romania (2018) impreuni cu Consiliul National al
Elevilor s-a determinat ca 76% dintre adolescentii chestionati isi doresc - o relatie mai buna si mai
deschisa cu profesorii, bazata pe respect, fara favoritisme si jigniri; ore mai atractive si metode de
predare moderne si interactive; o relationare mai prietenoasd cu colegii inclusiv si cu cei aflati in
dificultate.

O provocare de nivel global o reprezintd si problemele psihosociale cu care se confruntd intr-0
masura mai mare persoanele cu cerinte educationale speciale (CES), care constituie, spre exemplu, n
Europa, circa 15% din intreaga populatie, dintre care 150 de milioane sunt copii cu varste cuprinse

intre 0 si 18 ani.
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In acest context, vom prezenta doar aspecte dintr-un studiu stiintific (N.Adet, C. Pomohaci,
Romdnia) raportat la modul in care rezultatele scolare influenteaza relationarea dintre elevii cu
dezvoltare tipica si elevii cu CES integrati in institutiile de invatdmant general.

Variabilele dependente la care se face referire in prezenta lucrare sunt dimensiunea relationarii
copiilor cu dezvoltare tipicd cu colegii lor cu CES in scoald, operationalizat dupa cinci dimensiuni
sugerate si de A. Konu si M. Rimpela, (au creat Modelul calitatii vietii in scoalalSchool Well-being
Model, Finlanda, 2002) si anume: relationarea multidimensionald (profesor-elevi, elevi-elevi,
profesori-parinti, parinti-copii etc.); suport educational; suport afectiv; valorizare/reusitd; conditii
materiale oferite de scoala.

S-a sesizat, ca intensitatea privind comportamentul indezirabil fatd de elevii cu CES creste la
elevii cu rezultate scolare mai slabe (8 din 12) adicd acestea relationeaza cu elevii cu CES mai
deficitar decat colegii lor cu rezultate mai mari. In conditiile in care intensitatea ,, in micd mdsurd” si
,uneori”, atitudinile negative se manifestd ca frecventd/intensitate aproape la fel precum cele

A
1

pozitive, existand o oarecare ,,echidistantd” intre acestea. Totodata, s-a evidentiat ca elevii integrati
resimt cd relationarea colegilor tipici se datoreaza la doud componente: putere - 4,4%, mild — 3,6%
elevi. Valorificate fiind, aceste procese reflecta cd, cu cat rezultatele scolare ale elevilor tipici sunt
mai slabe cu atat gradul relationarii scade deoarece ei insisi simt cd ar avea nevoie de asistentd
diferentiatd pentru a inregistra succes scolar [1,5].

Daci e sd ne referim la experienta nationald, rezultatele unei microcercetari cu aspect psihologic,
axate pe opiniile si perceptiile specialistilor in institutiile de Tnvatdmant din teritoriu, confirma faptul
ca, integrarea copiilor cu CES 1n comunitatea scolarda este reprezentatd de cateva tipuri de
relationare: elev-elev, elev-diriginte, elev-profesor, elev-parinte, parinte-profesor.

Relatia elev - elev consideratd cea mai complicata, depinde de gradul de dizabilitate, varsta,
starea materiala a familiei elevului (deseori copiii cu CES sunt din familii defavorizate), abilitatile
specialistului, grupurile de elevi, parinti etc.

S-a constatat ca 90% dintre elevii cu dezvoltare tipica din clasele primare sunt mai binevoitori cu
semenii lor mai deosebiti - cu conditia, cd si parintii i1 acceptd. Si aici apare alt tip de relationare:
parinte - parinte, fireasca in clasele primare, cand parintii sunt deosebit de grijulii in raport cu starea
de bine fizica, psihicd si morala a copiilor lor. Anume in aceastd perioadd parintii participa activ in
actul educational, desfasurand diverse actiuni de binefacere, activitdti distractive in comun pentru toti
copii. Acest tip de relationare aduce beneficii educationale enorme elevilor: altoirea si dezvoltarea

altruismului, tolerantei, prieteniei, compasiunii, respectului fatd de alte persoane.
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In clasele gimnaziale, odati cu schimbarea fizica si psihoemotionald a preadolescentului scade
vertiginos si relationarea elev — elev. Deseori, in aceasta perioada la 3 din 4 elevi devine mai acuta
perceptia stereotipizatd a diferentelor si a deficientei fatd de semenii lor cu CES. Reprezentarile si
atitudinile eronate ale colegilor, conduc la refuzul elevilor cu CES de a mai frecventa lectiile (s-au
inregistrat pand la 80% lectii absentate) sau abandoneaza scoala. Neacceptarea de catre grupul de
colegi sau semeni duce la izolare (20-25% elevi), reflectaindu-se in comportamente neacceptabile.

In clasele liceale, de regula, elevii posedi deja anumite valori morale, un echilibru psihologic, iar
relatiile interumane se pozitioneaza la alt nivel vis —a- vis de colegii los cu CES. Aici, de obicei, se
atesta 3 grupuri (mai mult sau mai putin pronuntate) de elevi: I-generosi, II- indiferenti, III-Cinici.

Si totusi, cateva lucruri esentiale 1i fac sa fie asemenea: toti au nevoie de dragoste, de securitate,
de ingrijire si de exercitiu. Toti simt nevoia de recunoastere si acceptare. Toti cautd un sprijin in
adult si chiar au nevoie de un anumit control din partea acestuia pe masura ce-si dezvolta increderea
in sine si dobandesc propria experienta.

Inskipp F. si John H. (1984) mentioneazad cd, asigurarea asistentei psihologice in domeniul
educational este o cale de a intelege elevul, de a relationa si de a raspunde unei alte persoane, pentru
ca aceasta sa fie ajutatd sa-si exploreze gandurile, emotiile si comportamentul; 0 posibilitate de
autocunoastere si de constientizare profundd a Eu-lui propriu, o modalitate de a invata sa se
confrunte cu problemele sociale, ludnd decizii adecvate si actionand corespunzator.

Abordatd pe larg sfera relationald a elevilor adoptata in contextul institutiilor de invatamant
general din perspectiva schimbarilor societale contemporane, presupune asigurarea activitatii
psihologice centrate pe anumite particularitati:

e Adaptarea mesajelor educationale privind relationarea cu prescolarii si scolarii mici la nivelul

de dezvoltare cognitiva acestei varste.

e Asigurarea unui mediu scolar prietenos, protectiv si incluziv.

e Crearea unui sistem coerent de parteneriat ,,elev-cadru didactic-psiholog-familie.

e Dimensiunea psihologica a relatiilor de orice tip - fondata prin alegerea mijloacelor de
comunicare, care sd asigure stilul personal al relatiilor si sa dezvolte comportamentele
expresive.

e C(Crearea unui sistem eficient de preventie, evaluare si interventie psihologica pentru oferirea

e Abordarea constructivd a diferentelor in relatiile elev cu dezvoltare tipicd — elev cu CES

pentru dezvoltarea personala.
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Concluzii

Dupa cum afirma reputatul psiholog Daniel Goleman ,,Suntem apreciati dupd noi standarde, nu
doar cdt suntem de inteligenti, ce ablitati si experienta avem, dar si cdt de bine ne descurcam cu noi
insine §i cu ceilalti.”. Psihologii insistd sd fie ldsati copii sd Infeleagd ca toate emotiile sunt
acceptabile si valide, ajutandu-i sa distinga intre emotii si modul lor de exprimare.

,Nici o profesiune nu cere posesorului ei atdta competentd, daruire si umanism ca cea de
pedagog, pentru ca in niciuna nu se lucreaza cu un material mai pretios, mai complicat si mai sensibil
decat omul in devenire...”
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MOJIOTOBKA BYJAYIIUX BOCOIUTATEJIEN JETEN JOIIKOJBHOI'O
BO3PACTA K OPTAHU3AIIUN OBPA3OBATEJIBHOI'O ITIPOLIECCA B
YCJOBUAX BBICHIEN IKOJIBI
PREPARATION OF FUTURE PRESCHOOL TEACHERS FOR THE ORGANIZATION OF THE
EDUCATIONAL PROCESS IN A HIGHER EDUCATIONAL INSTITUTION
PREGATIREA VIITORILOR EDUCATORI AI COPIILOR DE VARSTA PRESCOLARA
iN VEDEREA ORGANIZARII PROCESULUI INSTRUCTIV IN INSTITUTIILE
SUPERIOARE DE INVATAMANT
Ilpoceniok Anxncena Heanoena, x.1.H, cT. npenogasatens I Y KOKHOyKpauHCKHMIT HallMOHAJIbHBII

neparorndyeckuil ynusepcuret umenu K. JI. Ymmnckoroy» r. Oneca, Ykpanna
CZU: 371.13:378.4(477)

Pe3rome

B crartbe paccMOTpeH TEOpeTHYeCKHMH ¥ TMPaKTHIECKHH aCMEKT COBPEMEHHOH Npo¢hecCHOHATLHON
NOArOTOBKM Oynymmx BocrnuraTeneil. O3Byd4eHO IpeACTaBICHHUE O NPO(ECCHOHATIBHOM NesITeNbHOCTH
nefarora Kak O CIOKHOM KOMIUIEKCE, KOTOPBIH COCTOMT W3 OMNpPEIENCHHOr0 Habopa JIMYHOCTHBIX U
OMEPALMOHHBIX  XapaKTEPUCTHK. PaccMOTpeHbl 0COOEHHOCTM ¥ HOBBIE IOJXOIBl  COBPEMEHHOM
npo(h)eCCUOHANBHON TOATOTOBKH OYIyIIMX BOCIMTATENICH JeTel JOIIKOJBLHOIO BO3pacTa B YCIOBHIX
COBpPEMEHHBIX BBICIINX YU€OHBIX 3aBEICHUHN B YKpanHe.
KarwueBble ciaoBa: mnpodeccHoHajbHAs IOATOTOBKA, BhICIIEE — yuyeOHOE 3aBeleHHE,  JOMIKOJIBHOE

obpazoBanue, poheCCUOHAIBHO-TIeJar O nYeCcKas JEATEILHOCTD, pohecCUHAIbHO-TUYHOCTHOES
COBepH_IeHCTBOBaHI/Ie .
Abstract

The article considers the theoretical and practical aspect of the modern training of future educators. VVoiced
the idea of the teacher’s professional activities as a complex, which consists of a certain set of personal and
operational characteristics. The features and new approaches of modern professional training of future
teachers of preschool children higher educational institutions in Ukraine are considered.

Keywords: professional training, higher education institution, preschool education, professional
pedagogical activity, professional and personal improvement.
Rezumat

In acest articol sunt prezentate aspectele teoretice si practice a formarii profesionale a viitorilor educatori.
Activitatea profesionald a pedagogului este prezentatd ca un complex de caracteristici personale si
operationale. Sunt prezentate particularitatile dar si procedee noi in formarea profesionald a viitorilor
educatori pentru copiii de varsta prescolard in conditiile actuale in institutiile superioare de invatamant din
Ucraina.
Cuvinte — cheie: formare profesionald, institutie superioard de invatamant, educatie prescolard, activitate
profesional-pedagogica.

AkTyanabHocTh. [lonHOLIEHHOE 00pa3oBaHUe SBISETCS MPOSKIHMEH CTaHAAPTOB M YPOBHEM

KyIbTYPHOTO pa3BUTHUA  coluyma. Takke  OOIIeCTBEHHAass  3HAYUMOCTh  COBPEMEHHOTO
0o0pa3oBaHUsl OIpEAENSETCS €€ BO3MOXHOCTBHIO BIMSHHUS Ha MOJPOCTarolllee MOKOJEHHE B HOBOM
KYJIbTYPHOM OTOOpaX€HHHM TIOCKOJIbKY 00pa3oBaTeNbHBIA MPOLECC MOXHO paccMaTpuBaTh Kak

3HaYMMBII (hakTop Ha olIIee pa3BUTHE OOIIECTBa C MPUXOJOM HOBOW I'eHEpaLUy.
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B 3akone VYkpamnbl «O06 oOpazoBanum» (c1. 4, 6) o0003Ha4YeHa TOCYyJIapCTBEHHAS
HOJUTHKA B chepe oOpa3zoBaHMs, B KOTOPOM O3BYYEHO, YTO YKpaumHa IpU3HAeT o0pa3oBaHUE
NPUOPUTETHON CEepoil COLMATbHO-SKOHOMHUYECKOTO, IYXOBHOTO M KYJBTYpHOTO pa3BUTHUS
oOuiectBa. B cnucke OCHOBHUX NPUHIMIOB 00pa3oBaHUs B YKpauHE Hapsaly C TaKUMHU Kak:
JOCTYITHOCTh, T'YMaHM3M, JE€MOKpaTU3M 0003HA4aeTcsi HPUOPUTETHOCTh OOIEYETOBEYECKUX
JIyXOBHUX LIEHHOCTEH, OpraHnyYecKas CBA3b C MUPOBOM M HAIMOHAIBHOW HCTOPHEH, KYIbTYPOH,
tpaauiusamu. Takke MpeaycMOTpeHa MHTerpanusi ¢ Haykod u mpaktukoil [8]. I'ocymapcrBenHast
NOJUTHKA B cdepe BBICIIET0 O0pa3oBaHMs OCHOBBIBACTCS  HAa NPUHIIMIIAX: CIIOCOOCTBOBAHHS
pa3sBUTHIO OOIIECTBA IYTEM KOHKYPEHTHOCIIOCOOHOIO 4YeJIOBEYECKOTO KaluTajla U CO3JaHus
yCIOBUH A 00pa3oBaHMs HA NPOTSDKEHUM KU3HHM;, MEXKIYHApOIHOW MHTErpaluy U MHTErpaluu
CUCTEMBI BbICIIETO OOpa3oBaHMs YKpauHbl B EBponeiickoe mpocTpaHCTBO BBICLIETO 00pa30BaHUS
IIPU YCIIOBUU COEpPEKEHUsI U Pa3BUTHUS U IMPOTPECCUBHBIX TPaJUIUI HAIIMOHAIBHOMN BBICILIEH IIKOJIbI
[6].

Ha coBpemeHHOM 3Tarne B pamMKax 00pa3oBareibHbIX peopM 00JIbIIOe BHUMAHUE YIEIsAeTCs
npobisieMe npohecCUOHATBLHOM MOATOTOBKH CIIEHUAINCTOB JIOMIKOJIBHOTO 00pa30BaHusl.

3akoH Ykpaunbl «O TOIIKOIBLHOM oOpa3zoBanum» (pasaen 1V cr. 22, 23) npenycMaTpuBaer
BBINOJIHEHNE TPeOOBAHUIN K COJEPKaHHIO JIOIIKOJIBHOTO 00pa3oBaHus coryiacHO ['ocynapcTBeHHO
6a30B0i1 mporpamMmsl B pamkax bazoBoro KOMHnoHeHTa AOMIKOIbHOTrO 0Opa3oBanus [7; 1].

B ycnoBusx MonaepHHM3alMU JOLIKOJBHOTO OOpa30BaHMs IE€JAarOrMUYeCKUe KOJIJIEKTUBBI
JOLIKOJNBbHBIX ~ Y4EOHBIX 3aBEIEHUM BBIOJHAIOT 3aJaHMsl Ha BHEJIPEHHE Pa3HOOOpa3HbIX
MHHOBAI[MOHHBIX TEXHOJIOTUI paboThl. OYeBHIHO, YTO TaKOH MOAXOJ MpeAroyiaraeT Hajauuue
OTIpeNIeIeHHBIX YCIOBUM 3()()EeKTUBHON JEsATEIBHOCTH COBPEMEHHOTO IeJarora JOIIKOJIBHOTO
yupexjenus. IIpoueccbl pedopMUpOBaHHUS U MOJEPHU3AINH, KOTOpPHIE MPOUCXOIST CETrOJHS B
CHUCTEME BBICIIEr0 00pa3oBaHUs, OOBEKTHBHO HAllEJ€Hbl Ha €ro JAajbHeillllee NpPOrpeccCUBHOE
pa3Butue, oOecreyeHne MoTpeOHOCTe o0mecTBa M rocyAaapcTBa B KBaJTU(ULHMPOBAHHBIX
CHelMaINCTaX, YTO ONpEAENsieT COOTBETCTBYIOIIME HW3MEHEHHs B  MpOo(decCHOHAIBHO-
He1arornyeckoi MoAroToBKe BocmuTareiei kK padoTe ¢ I€TbMHU JIOIIKOJIBHOTO Bo3pacTta. OnHoN U3
3HAYUMBIX YCJIOBUN  e(PPEKTUBHON IEATENbHOCTH  YUYPEXKACHUH JIOMIKOJIHLHOTO 00pa3oBaHUS
ABIIETCS €€  OOECHeYeHHOCTh  KBAIM(PUIMPOBAHHBIMU CIEHUATNCTaMH, KOTOpbIE BJa/EIOT
3HAaHUSMM [JOLIKOJBHOM  MENAarorMkKM M IICUXOJIOTMH, a TakKe pPa3sHbIMU METOJUKAMHU

06p&30BaTGHBHOI>'I ACATCIIbHOCTH, UCITIOJIB3Yyd B CBOCH pa60Te HMHHOBAIIMOHHBIC TCXHOJIOT'UH.
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ILleab craTbH: packpbITh OCOOCHHOCTH (HOpPMUPOBAHMS MPOPECCHOHATBHBIX HABBIKOB Y
OyayIux BonUTaTesne AeTei JOUIKOIbHOIO BO3pacTa.

OcHoBHOe H3/10KeHHe MaTepuaJa.

CoBpeMEHHOE YUPEKICHHE JIOIIKOIBHOTO 00pa3oBaHUS —  3TO OOJibIIas MU CIIOXKHAS
CTPYKTYpa, AEATEIbHOCTh KOTOPOH oOecreunBaeTcsi paboToN oOIpe/ieIeHHbIN CiIyK0 U yJacTueM B
HUX @elarornyeckux paboTHUKOB. COBpEMEHHBIH Iefaror HeceT JIMYHYI OTBETCTBEHHOCTb
nepea OOMIECTBOM 3a KadyecTBO  MPENOCTaBISIEMOTO  JOUIKOJIBHOTO oOpa3zoBaHus. Ceromss
noTpeOHOCTh 00IIecTBa B BBICOKOM Ka4ecTBE OOpa30BaHMS OCTAETCS BOIIPOCOM, KOTOPHIH TpedyeT
IPaMOTHOTO IUIAHUPOBAHMUSL CUCTEMBbl METOJMYECKOW pPabOThl B  YyUPEXKAECHUSAX JOUIKOJIBHOI'O
o0pa3oBaHusl, BHEAPEHHUS MHHOBAIIMOHHBIX METOMOB U (GOpM paboThl €O BCEMHU CyObEKTaMH
00pa30BaTEILHOTO Mpolecca.

CopepxaHue IMOATOTOBKU CIIEIUAINCTOB OOECIIEUNBAETCS HAYYHO OOOCHOBAaHHOW CUCTEMOM
JUIAKTUYeCKH M METOJMYECKM O(OpMIIEHOTO HAy4yHOIOo MaTepuajga M OIpenensercs
00pa3oBaTenbHO-IPOGECCHOHATIBHBIMU NIPOIPaMMaMU, B KOTOPbIX O0O3HAYEHO HOPMATUBHOE M
BapUATHUBHOE COJIEpKaHUE OOYUYEeHHS, a Takxke TpeOoBaHUs K 00beMy M YPOBHIO 0Opa30oBaTeIbHO-
npoeccuoHaNbHOM MOJATOTOBKU CIELUATMCTOB HampaBieHUs «JlonkoibHOE 00pa3oBaHuey.

B wuccnenoBanusax A. borym, C.BwurBunkoi, H. T'aBpum, B. Ky3smenko Haxoaum
000CHOBaHMSA HEOOXOAMMOCTH JHMYHOCTHOIO pa3BUTHA OyaylMX BocmurTaTeneil, popMupoBaHus
MeAarorn4eckol JUarHOCTUKH, MOJEIMPOBAHUS  IEJArOrMUecKUX CUTyalui, (OpMUPOBaHUS
CIIOCOOHOCTH K aKTUBHOM JI€ATENbHOCTH.

AHnanus OCHOBHHMX CTPYKTYPHBIX KOMIIOHEHTOB Mpo(ecCHOHAIbHO-TIEarornuecKoi
NEeSITeIbHOCTH C TOYKU 3peHHs] (YHKIMOHUPOBAHUS Te/arora Kak cyoObeKTa 3TOW JesITeIbHOCTH,
AT BO3MOXKHOCTh  COPMYJIMPOBATH TaKO€ IMOHATHE KaK «Ipo¢eCCHOHAIbHO-TEearornueckas
NEeSTENIbHOCThY KaK JIeATENbHOCTh MEeAarora, COAEpKaHUEM U CYThIO KOTOPOH €CTh PYKOBOJCTBO
NEeSITENIbHOCTBIO JIeTell B yueOHO-BOCIIMUTATEILHOM IpOLlecce U 00eCreurnBaeT pa3BUTHE OCHOBHBIX
chep UX IUYHOCTH.

Vuensle (H. Ky3pmuna, H. Kyxape) onpenensitor MaiicTepcTBO Kak HaMBBICIIUN YpOBEHb
MeAarorn4eckon NesTeNbHOCTH, KOTOPbI MPOSBISETCS B TOM, YTO B OTBEIACHHOE BpeMsl Ielaror
JIOCTHUTAeT ONTUMAIIBHUX PE3yJIbTaToB [ 2].

B 1ol cBa3M CIIEAYyEeT PpaccMOTPETh TaKyl0 TIOHATUHHYIO KaTerOpUI0 Kak
«po(hecCHOHAIBHO- TUYHOCTHOE COBEPLICHCTBOBaHUE». OHO XapaKTepu3yeTcs HCCIeI0BaTeIsIMU

nmo-pazHomy: kak mpouecc (K. AnmbOyxoBcbkas, B. I'puneBa), pesrenpHOCcTh (C. Cucoena),
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passutue (H. Jlocesa, I'. CeneBko), TBopuectBOo (B. Anzmpees). B. KBac Tpakryer sTtoT heHOMEH
KaK CHCTEMaTH4eCKUIl M TBOPYECKHI Mpollecc M3Y4eHHUS CYOBEKTOM CBOHMX CIIOCOOHOCTEH M
npodeCCHOHATIBHO 3HAYMMBIX KAa4eCTB, KOTOPbI 00ecrneunBaeT OBJIAJICHHE NPO(EecCHOHATBHOM
KOMITPETEHTHOCTBIO B COOTBETCTBHH C TPEOOBAHUSMHU COBPEMEHHOT'O OOIIIECTBA.

Uccnenoanus ncuxonoroB (K. [Tmaronor, B. CnacTteHWH) CBHAETENBCTBYIOT O TOM, YTO
npodeccuoHanpHasl JAEATeIbHOCTh TpeOyeT KpoMe TEeOpPEeTHUECKO MOJATrOTOBKH €IlIe U Pa3BUTHS
COOTBETCTBYIOILIMX JMYHOCTHBIX KAayeCTB KAaK MEpbl  aJIeKBaTHOI'O OTOOpaKeHUs JIMYHOCTU B
BBIOPAHOU NEATETBPHOCTH. YUEHBIH oOpamiaeT BHUMaHHE HA TO, 9TO CHOCOOHOCTH pPO3BUBAIOTHCS
TOJIbKO B TaKOH JEATEeIbHOCTH, KOTOPas BBI3bIBAET U YJCPKUBACT CTOWKUI U JCHCTBEHHBIN iHTEpeC
Y UMEET TBOPUECKUH, a HE IPOCTO PENPOLYKTUBHBIN XapakTep [3 |.

B 3aBucHMOCTH OT CKOpPOCTH OBNaJeHUs menarorndeckoil mpodeccueit, H. Ky3pmuna
BHECJIa CBOM  MPEUIOKEHUS  PAH)KUPOBAHHMSI ~ YPOBHEW pa3BUTHS  MPO(ECCHOHATBHBIX
CIIOCOOHOCTEI:  BBICIIMH YPOBEHb  HCCIEAOBaTelb  O0O3HA4YaeT Kak  OBICTpOE OBJaJIeHUE
npodecCHOHANBPHBIMU ~ HAaBUKaMH, OTCYTCTBHEM CPBIBOB U CTPEMUTEIbHBIM OBJIAJICHUEM
npodeccueit; uisi BTOPOro YpPOBHS MPOSIBICHUST MPOGECCHOHATBHBIX CIIOCOOHOCTEH XapaKTepHBI
NepeoAnYecKue  Irepenaabl MOTHMBALlMOHHONW TOTOBHOCTHM K BBINOJIHAEMOH pabote, Oosee
MEJICHHBIM TeMI OBJIaJeHUS MPO(EeCCHOHATHFHBIMUA HAaBBIKAMH U YMEHUSIMU; JUJISI TPETHETO YPOBHS
00eCTeYeHHOCTH MpPO(PECCHOHATBHBIMU ~ KauecTBAaMM U HPOQECCHOHATIBHOTO  MaicTepcTBa
XapaKTepHbl HU3KHE [MOKA3aTeIH UX MPOSBICHUS, HE CMOTPSI JaXke Ha OO0JbIION cTax padoThI.

PykoBOJICTBYSICh 3THMH Hay4yHBIMU BbIBOJIaMHU, HaMHM OBLIO MPEAJIOKEHO OCYIIECTBIAThH
npo¢eCcCHOHATBHO-INYHOCTHOE CAMOCOBEPIICHCTOBAaHUE CTYJEHTOB IOCPEACTBOM  TBOPYECKOIL
JEATENBHOCTH B TPU dTana:

[ aTan— sTan camoananusa, caMOro3HaHUsI, pedIieKCHuu;

I 5Tan — sTan onpeneneHus Uenu;

Il 5Tan — 3Tan  UCHOJIB30BAHUSI METOJA CAMOPETYJISAIUH.

[IpenmMeToM  clenUanbHOIO  U3Y4YEHUs SIBJISIETCS.  TakXKe  aHalu3  pe3yjbTaTa
npodeccCHOHAIbHO-TIEJarorH4eckoil  aedarenbHocTd. He cTouT HeMoOleHHWBaTh TOT (akT, 4TO
BaXXHBIM KPHUTEpUEM OLIEHKH pPAa0OTHl U Pe3yNbTATUBHOCTH IM€Jarora  sIBISIETCA YCIENIHOCTh
NEeSTEIbHOCTH €rTO BOCIIUTAaHHUKOB, KOTOpasl OIpeAesseTcss X MOpPaJbHOM, MHTEIEeKTyalbHOM,
NICUXOJIOTHYECKOM, (PU3NYECKOM, ACTETHUECKOW 3PEIOCThIO M MPOSBICHUM OCHOBHBIX KM3HEHHBIX
komnereHTHOcTe  (FO. baGanckmii, O. borunmu A. borym, M. lonybenko, 3. Kapnosa,

A. Konecnuk, K. Kpyruii, FO. Kymtorkemn, E. [TaBmtoTeHkoB u ap.).
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Teopernueckue M MeToaUYecKUe 3HaHMA TPeOYIOT IpPaKTUYECKOro BHelIpeHus. Ha
IOPAaKTUYECKUX M J1a0OpaTOpHUX 3aHATHSIX, a TAaKXKe BO BpeMsl IOJArOTOBUTENbHOM pPabOTHI K
NPOXOXKJICHUIO DPA3JIMYHBIX  BHUJOB  TEJArorM4eckoil MpakTHKH B pabdoTe €O  CTyACHTaMH
BHE/IPSIOTCSI MHTEPAKTHBHBIE METOJbl OpPraHU3allMH IEeJaroru4eckoil JesTeNIbHOCTH, ampoOarius
NEAroTNYeCKUX YCJIOBUMU peanu3anuy MOJENed U CEerMEHTOB JOHIKOJIBHOIO 00pa30BaHUS.
3aHATUS OPOXOIAT, B OCHOBHOM, B (OpME MEJarorn4ecKux COBETOB, IOCKOJIbKY  HMMEHHO
NeIarOrMYEeCKUii COBET SBIISIETCS HaMBAXKHEWIEH M Hambosee IeMOKpaTHdecKord (Gpopmoil paboThl
MeIarOrM4IeCcKOro KOJUIEKTHRBa [ 35, ¢.5].

Bbi0op nemarornyeckux COBETOB Kak OJHOW W3 BeayuuX (hopM pabOThl B COBPEMEHHOM
JOLIKOJIBHOM YUPEXKIECHUU NPOJUKTOBAH TAKXKE IOCTYJIATOM KJIACCUKA OTEUYECTBEHHOM I€1arOruku
— Bacunus Anekcangpouya CyXOMIIMHCKOTO O TOM, YTO CHMJIA IEIarorn4eckoro KOJUIEKTHBA — B
KOJUIEKTUBHOM MBICIIH, B OOCY)KJICHUH, B POKIACHUH U BHEJPEHHUHU 3alyMOK [4].

[IpakTnueckue 3aHATUSA IUIAHUPYIOTCSI W OPraHU30BBIBAIOTCS Ha BBIIIOJICHHE OCHOBHMX
3aJJaHuH 11eJarOrM4eCKUX COBETOB:

®  COBEPIIECHCTBOBAHUE yueOHO-BOCIIUTATEIbHOM paboThl € JAETBMHU JOMIKOJIBHOTO

BO3pacTa;
®  BHEJPEHHME NEPCIEKTHBHOIO MEAArOrnYecKoro ONbiTa 1 MHHOBAIIMOHHBIX TEXHOJOTUH;

® Dpa3BUTHE TBOPYECKOH AaKTMBHOCTH OYyAyIIMX II€aroroB U TOBBILIEHHE MX
po(heCcCHOHATBHOTO MAacTepCTBa, MPH 3TOM CTYACHTHI PUTJIAIIAIOTCS K OOCYKICHHUIO U YJacTHIO
B paboTe Kak TPaAUIMOHHBIX, TaK M HETPAAUIMOHHBIX BapUaHTOB IMEAAroruuecKUX COBETOB, MX
aHaJU3y U 00CYXKIEHUIO.

IIpy mnpoBeneHMHM  TPaAMLMOHHBIX  IEAATOTMYECKUX COBETOB HCIIOJIB3YIOTCS TaKue
MeTOJIbl U (POPMBI aKTHBHU3ALUU CTYACHTOB:

1. W3ydyeHue (OuarHocTHKa) M pelIeHHe KOHKPETHOM IelIaroruyeckod CHUTYyalHH.
3aMeTHM, 4YTO Nepes BBINOJICHUEM NPAKTHUECKUX 3aJaHUM U MPOXOXKIECHUEM IE€JAarOorMuecKoin
IIPAKTUKU B YUYPSXKICHHUSX JIOLIIKOJBHOIO 0O0Opa3oBaHUS CTYZIEHTBl 00eCIeYnBalOTCs

HEOOXOIUMBIM METOANYECKUM HHCTPYMEHTAPUEM.

2. OO6cyxneHre AByX MPOTHUBOIIOJIOKHBIX TOUEK 3PEHUS.
3. OOydeHue MpaKTUYECKUM HaBBIKAM.
4. PaGora ¢ WHCTPYKTHBHO-HOPMATUBHBIMH JOKYMEHTaMHU (CTyJE€HTaM 3apaHee

npeajiara€rcsa MH3Yy4YUTh OHpC,I[GJ'IGHHBIfI JOKYMCEHT, HMCIIOJIB30BaTh €Ir0 B CBOCH JCATCIIBHOCTH H,
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BBIJICIISISI OJTHO M3 HAIlpaBJICHUH, MPOAyMaTh IJIaH pabOThl HA YCTPAHEHHE HEIOYECTOB.

5. AHanu3 BbICKa3blBAaHUW JI€T€, WX TMOBEACHUSA, TBOPYECTBA. Orta pabora
MpeArnojaraeT O03HAKOMJIEHHE C MaTepHaliOM, €r0 aHau3, OLICHKY YY€HHM, HaBBIKHU, Pa3BUTHE,
BOCIIUTAHHOCTb JIeTeH, POPMYITUPYIOT HECKOJIbKO KOHKPETHHUX MPEUIOKCHHUI Ha TOMOIIH ITEIarory,
paboTaroInieMy ¢ HUMHU, TPOpadOTKy MOJIEICH MOBEICHHMS.

Hcnonbs3oBanre HETPAIUIIMOHHBIX (OPM MPOBEACHUS TMEIArOTHYSCKUX COBETOB MO3BOJISET
CTyJICHTaM Tydie CMOJICIUPOBaTh W BHEIPUTHCA B HEMPEICKa3yeMOCTh M  pealiuu
JKU3HEACSITEIIBHOCTA ~ COBPEMEHHOTO  JIOIIKOJIBHOTO yupexiaeHus. Tak, Hampumep, HIPOBOE
MOJICJIMPOBAHUE TMO3BOJSET MOBBICUTH MHTEPEC, MOJAEPKATh BBICOKYIO AKTUBHOCTh OyIyIIHUX
MEJAaroroB yUpeKJIEHUH JOUIKOJIBHOTO 00pa3oBaHMs, COBEPIICHCTBYET YMEHUS B pEIICHUU
peabHBIX TMEAaroruyeckux mpoodseM. B kauecTBe HETPAIUWIUOHHBIX IEIarOrMYeCKUX COBETOB
UCTIONIB3YIOTBCS TaKWe: TIACOBET — JIEJIOBas Urpa, TEACOBET — KOH(MEpCHIHs, IEICOBET —
KPYIJIBIA CTOJI, CUTYAI[MOHHBIN MeACOBET ( MpearojaraeT paccMOTpeHHuE U O0OCYKIEHUE OJHOMI
WIM  HECKOJBbKHUX MeJarornyecKux CUTyallud, KOTOpble TpeOyloT He3aMeIIUTeNbHOTO
MpO(ECCHOHAIBHOTO BMEIIATEIHCTBA U PEIEHHU), TIEACOBET B (hOPME KOJJIEKTUBHOM TBOPYECKOM
NeSATETbHOCTH, TMEICOBET— TBOPUYECKUN OTUET, TEeAaroruyecKuil ayKIMOH, MEeACOBET— (PECTUBAIb,
MEJICOBET — MPE3CHTALIMS.

Kpome Toro, B mozaayquTopHOe BpeMsl CTYACHTHI BKIIOYAIOTHCS B MEPOIPUSITHS, KOTOPBIE
MPOBOJATCS B aKaJIEMUUECKHX Tpymnmnax, Ha (axkyapTrere, Ha YHUBEPCHUTETCKOM, PETHOHAIHHOM,
BCEYKPAaWHCKOM U MEXIYHapOIHOM YPOBHSX U, OJHO3HAYHO, CIIOCOOCTBYIOT UX MPOdeCcCHOHATBHO-
JUYHOCTHOMY COBEPIIEHCTBOBAHUIO: YHUBEPCUTETCKMI BOKalbHbI KOHKypc «llemarornueckas
KEMUIY)KHA», CTyJleHYecKue onuMmuazsl, pectuBans «llemarorudeckas spMapkay, peruoHaIbHBIE
MostonexkHbeie (hectuBan  «CTyneHUecKass OCeHbY», «CTyeHUeCcKass BECHAY.

BoiBoa: OOpa3oBaTenbHa EATETRHOCTh BBICHIMX yYEOHBIX 3aBEJEHWN HaIpaBieHa Ha
dbopmupoBanre MPOoPECCHOHATHPHO — TBOPUYECKOW JTUYHOCTH, CIEIUATNCTa MHHOBAIIMOHHOTO THIIA,
CIIOCOOHOTO peaTn30BBIBaTh 00pa3oBaTeIbHBIC MPOTPAMMBbI, BHEJIPSATh HOBBIE 00pa30BaTEIbHBIE
TEXHOJIOTHH, e(p(HeKTUBHO OpPraHM30BaTh IENOCTHYI0  MPO(ECCHOHAIBHYIO  MOATOTOBKY
KBATH(UITUPOBAHOTO CIECIHAINCTA. | JTaBHOW CTPAaTETHYECKON JIMHEW JesATeNbHOCTH Ieaarora
pU 3TOM sBIAETCS  (POpMUpOBaHWE JIMYHOCTH BOCTMTaHHUKA. OIlleHKa 3TOW JESTENHHOCTH

3aBHUCHUT OT G(I)(l)eKTI/IBHOCTI/I MPOABHUIKCHUA BOCIIMTAHHHUKOB B pa3BUTUMU.
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Abstract

This article presents the results of a study of sociability of people with different levels of self-
development. The problem of self-realization occupies an important place in the system of human sciences.
Due to its relevance and significance in the search for an answer to the question of the disclosure of human
potential, it is approached by representatives of various sciences. Self-realization as a psychological problem
involves, above all, the study of the inner world of people with different levels of self-realization in the main
spheres of life in relation to their individual and personal qualities, as well as the study of strategies to
promote self-realization. The path to self-realization is a long and arduous process. Sociability is the means
that can help a person on this path. Confirmation of the idea of the great importance of camaraderie for the
development, self-development and self-realization of the individual can be found in various trends, theories
and concepts of domestic and foreign psychological science. The sample consisted of 105 people - students of
the South Ukrainian National Pedagogical University and students of the Odessa State Academy of Civil
Engineering and Architecture. To diagnose the level of personality self-development S. B. Kuzikova's method
"Dispositional characteristics of personality self-development” was used and O. P Sannikova's test-
guestionnaire "Formal-dynamic indicators of sociability" was used to study the peculiarities of the
manifestation of sociability. Correlation analysis based on the primary results of each sample separately
indicates the presence of a wide range of statistically significant relationships between most indicators of
sociability and self-development. The next step, using the method of "aces" from the general sample of
individuals were selected representatives with high and low levels of overall self-development. The analysis
of the received profiles of sociability of persons with a high and low level of self-development testifies to
differences on indicators of stability of communication, need for communication, expressiveness in
communication. However, individuals in both groups are characterized by ease in unfamiliar situations,
initiative in establishing contacts, making acquaintances, which often turn into friendly relations, the ability to
engage in conversation with people on their own initiative and lead it in accordance with their own goals.
Key words: sociability, self-development, personality, levels of self-development.
Rezumat

In acest articol sunt prezentate rezultatele cercetarii nivelului de comunicabilitate a persoanelor cu nivel
diferit de autodezvoltare. Problema autodezvoltarii ocupa un loc aparte in cadrul stiintelor despre om.
Reprezentantii diferitor stiinte studiaza problema, actualitatea si semnificatia autodezvoltarii in contextul

descrierii potentialului uman. Autodezvoltarea ca problema psihologicd presupune inainte de toate studiul
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particularitatilor lumii interioare a persoanelor cu nivel diferit de dezvoltare a autodezvoltarii in domeniile
principale ale vietii in interactiune cu insusirile individuale si de personalitate proprii. Autodezvoltarea este un
proces tensionat si de durata. Nivelul de comunicabilitate este un mijloc care il poate ajuta pe om in procesul
de autodezvoltare. Date relevante privind semnificatia majora a comunicarii in procesul de dezvoltare,
autodezvoltare si autorealizare pot fi gasite In carul diferitor conceptii, teorii in psihologia mondiala.

Cercetarea experimentala a fost realizata pe un esantion de 105 studenti. Drept instrument diagnostic al
autodezvoltarii a fost administratd tehnica propusd de C. b. Ky3ukosa, iar in vederea studierii nivelului de
comunicabilitate testul elaborat de O.Il. CannukoBa. Analiza corelationala realizata a scos in evidenta
multiple legaturi statistic semnificative intre indicatorii comunicabilitatii si autodezvoltarii.

Autorii au elaborat profilul personalitatii cu nivel ridicat si scazut al autodezvoltarii si au scos in evidenta
deosebirile principale: stabilitatea comunicirii, necesitatea comunicirii, expresivitatea in comunicare. In
acelasi timp au fost stabilite si caracteristicile comune pentru aceste doua categorii de subiecti: initiativa in
stabilirea contactelor, stabilirea contactelor, care se transforma adesea in relatii de prietenie, capacitatea de a
purta conversatii cu oamenii din proprie initiativa si de a o desfasura in conformitate cu obiectivele proprii.
Cuvinte - cheie: comunicabilitate, autodezvoltare, personalitate, nivelurile autodezvoltarii

Formulation of the problem: Increasing attention to the problem of self-realization in recent
years is associated with understanding of its decisive role in personal development, making higher
demands on such human qualities as the ability to self-development and self-improvement, which in
Ukraine is dictated by socio-economic conditions in the labor market. The growing interest of
domestic science in the problem of self-realization of the individual can be traced in the growing
number of dissertation research and publications (L. O. Korostilova, S. I. Kudinov, D. O. Leontiev).
At the same time, the analysis of works on the problem of self-realization allows us to conclude that
with a huge variety of theoretical approaches to its understanding today in science there lacks not
only a theory of self-realization, but even any single approach to defining this concept. Most
psychological theories seek to explain self-realization or a similar concept of the same level, such as
self-actualization in the theory of A. Maslow [7], identity in the theory of E. Erickson [10], life
strategies in the domestic psychological theory of K. A. Abulkhanov-Slavskaya [1].

Theoretical differences are viewed not only in conceptual issues regarding the nature of self-
realization and mechanisms of its implementation, but also the conditions and factors influencing its
success.

In the study of self-realization, we drew attention to the polysystematic approach of S. I.
Kudinov [4], in which self-realization is seen as a multilevel systemic formation, manifested in
activity and determined by a set of instrumental-stylistic and motivational-semantic characteristics
that ensure consistency and readiness to self-expression in various spheres of life in the process of
ontogenesis. In this approach, camaraderie is one of the psychological conditions of self-realization

of the individual.
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From the point of view of I. P. Smirnov [9], the decisive factor in the realization of
individual, one's potential is not the natural inclinations of man in itself, but the personal qualities
formed by the external environment as a product of education and upbringing, labor training. It
seems to us that one of the most important qualities is camaraderie, as this property ensures the
effectiveness of interpersonal interaction, which, in turn, determines the social comfort and security
in the group, which are necessary conditions for full self-realization.

James F.T. Bugental emphasizes the importance and significance of the balance between
one’s sociability and loneliness for the self-realization of the individual: “To fulfill self-realization, |
need to have some very close relationships and some more formal ones, and | need to be open to my
humanity and community with all people. At the same time, | must stay in my inner center and
respect my need for solitude. Only with the help of our own inner feelings can each of us achieve the
balance of these parts” [2; p. 164].

Analysis of the scientific literature has shown that to date in psychology has accumulated a
large amount of knowledge on the problem of camaraderie. Aspects of the authors' research were the
motivational characteristics of camaraderie, such as aspirations and inner motivations (L. I.
Bozhovich, M. I. Lisina, A. V. Mudryk); dynamic and procedural signs of camaraderie - techniques
and methods of communication (A. llyina, L. V. Zhemchugova, V. B. Shchebetenko); effective side
of camaraderie and its role in the success of other activities (A. A. Zhuravlyov, E. D. Kokareva). The
problem of the development of camaraderie was developed in the works of B. G. Ananieva, A. A.
Bodaleva, A.I. Krupnova, A. V. Mudrika, S.L.Rubinstein and other authors. However, it is
noteworthy that camaraderie was not considered in the context of self-realization of the individual.

The purpose of the article: a study of sociability in people with different levels of self-
development.

Presenting main material: Activation of mechanisms of self-development in professional
training of the future specialist increases not only success of educational activity of students, but also
their aspiration to own self-realization, forms cognitive needs and the vital purposes. For each
student in this situation the horizons of knowledge and professional skills expand; there is an
awareness that the most complete disclosure of the full depth of productive professional and personal
self-realization is possible, due to the possession of internal mechanisms of self-realization, are
actualized by various factors.

One of the factors that determine the success of self-realization of future professionals is

camaraderie. As a basic property of the individual, sociability ensures the productivity of
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interpersonal interaction, promoting the fullest self-expression of the individual in communication.
However, most students experience difficulties in communication, which act as a barrier to their full
self-realization, both in educational activities and in the social sphere. This indicates the need to
develop camaraderie in students, future professionals, as a prerequisite for their successful self-
realization during training.

The sample consisted of 105 people - students of the South Ukrainian National Pedagogical
University (n = 45) and students of the Odessa State Academy of Civil Engineering and Architecture
(n =60).

To diagnose the self-development of personality were used indicators of S. B. Kuzikova's
method "Dispositional characteristics of self-development of personality”: the need for self-
development (NfSD), conditions of self-development (CoSD), mechanisms of self-development
(MoSD), general self-development indicator (GSDI) [5, own translation].

Test-questionnaire "Formal and dynamic indicators of sociability" by O. P. Sannikova was
used to study the peculiarities of the manifestation of sociability in the studied groups. According to
the author, the range of dynamic parameters of camaraderie, considered as a type of activity, is a set
of those signs of communication that characterize the strength of internal tendencies of the individual
to communicate, manifested in the energy and variety of actions [8].

It should also be noted that the manifestation of camaraderie, of course, largely depends on
the situation, the attitude of the individual to others, the result of his communication - this is the
adequacy of his behavior.

Under certain conditions, anyone can be sociable and unsociable, either feel the need to
communicate or not. O. P. Sannikova believes that in camaraderie there is a tendency to certain
advantages, which inevitably affects the style of behavior, the perception of the world around. The
scientist attributes this to the fact that meaningful and effective indicators usually do not affect the
course of mental phenomena, their dynamics to the extent that could dramatically change them [8].

The correlation analysis based on the primary results of the entire sample and each sample
separately indicates the presence of a wide range of statistically significant relationships between
most indicators of sociability and self-development.

The table 1 and 2 show the significant correlation coefficients between indicators of self-
development and sociability.

Thus, the indicator of the need for self-development (NfSD) showed a positive relationship
(p<0.05) with the indicator of the need for communication (NfC) and a negative relationship
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(pé0.0S) with the indicator of expressiveness in communication (ExoC). The indicator of the
condition of self-development (CoSD) has negative connections (p<0.05) with the indicators of
sociability: the need for communication (NfC), initiative in communication (liC), stability in
communication (SoC), expressiveness in communication (ExoC), the general indicator of sociability
(GloC).
Table 1. Significant correlation coefficients between indicators of self-development and
sociability (n = 45)

Indicators of sociability Indicators of self-development

NfSD CoSD MoSD GSDI
NfC 184* -109*
liC -199* 179*
BoC 252**
EoC 185*
SoC -153* -272**
ExoC -187* -152* -198*
GloC -126* 242**

Notes. 1) commas and zeros are omitted; 2) "**" correlation at 1% level; 3) mark "*" -
correlation at 5% level; 4) conditional abbreviations: NfC - the need for communication, liC -
initiative in communication, BoC - breadth of communication, EoC - ease of communication, SoC -
stability of communication, ExoC - expressiveness of communication, GloC - a general indicator of
camaraderie.

Indicator of mechanisms of self-development (MoSD) positively related to indicators of
initiative in communication (liC) (p<0.05), ease of communication (EoC) (p<0.05), breadth of
communication (BoC) (p<0 , 01), the general indicator of sociability (GIoC) (p<0.01). The overall
rate of self-development (GSDI) showed a negative relationship with the rate of stability in
communication (SoC) (p<0.01) and expressiveness in communication (ExoC) (p<0.05).

Analysis of the results of correlation analysis of this sample showed the presence of only
positive relationships between the studied indicators. Thus, the indicator of the need for self-
development (NfSD) revealed an positive relationship with the indicators of breadth of
communication (BoC) (p<0.05), expressiveness in communication (ExoC) (p<0.01), the general

indicator of sociability (GIoC) (p<0.01).
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Table 2. Significant correlation coefficients between indicators of self-development and
sociability (n = 60)

Indicators of sociability Indicators of self-development

NfSD CoSD MoSD GSDI
NfC 215* 342* 289*
liC 272*
BoC 227* 335**
EoC 413** 287*
SoC 224*
ExoC 364** 184* 248* 311**
GloC 329** 279* 401** 337**

The indicator of the condition of self-development (CoSD) is positively related to the
indicators of the need for communication (NfC) (p<0.05), stability in communication (SoC)
(p<0.05), expressiveness in communication (ExoC) (p<0 , 05), the general indicator of sociability
(GIoC) (p<0.05). The indicator of mechanisms of self-development (MoSD) has a positive
relationship with the indicators of the breadth of communication (BoC) (p<0.01), ease of
communication (EoC) (p<0.01), the need for communication (NfC) (p<0.05), initiative in
communication (IiC) (p<0.05), expressiveness in communication (ExoC) (p<0.05), general indicator
of sociability (GIoC) (p<0.05). The general indicator of self-development (GSDI) showed a positive
relationship with the indicators of expressiveness in communication (ExoC) (p<0.01), the general
indicator of sociability (GIoC) (p<0.01), the need for communication (NfC) (p<.05), ease of
communication (EoC) (p<0.05).

The next step was to translate previously "raw™ points into percentiles in the selection of
representatives of groups with high and low levels of self-development. This is how the distribution
of values approached the normal distribution. This gave us the opportunity to identify groups of
people with high (fourth quartile distribution - from 75 to 100 percentile) and low (first quartile
distribution - from 0 to 25 percentile) overall self-development. To further compare and determine
the differences of self-development using the method of "aces™ from the general sample of persons
(n = 105) were selected representatives with a high level of overall self-development (C +, n = 15)
and representatives with a low level of overall self-development. (C -, n = 17).

We suggested that similarly to the presence of a person's typical emotional background, there

is some specificity of camaraderie. It is likely to be clearly manifested in those people who gravitate
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to a particular pole, such as the expression (or absence) of any one (or more) properties of
camaraderie against the background of low expression of others. Figure 1 shows the sociability
profiles of a group of people with a high level of self-development (C +) and a low level of self-
development (C -).

There and further the indicators of sociability are on the axis of the OX, and their values,
expressed in percentiles, are on the axis of the OS. The middle line of the series passes through the
50th percentile. Values below the center line belong to the positive pole, which characterizes the
bright expression of a certain property, and values below the center line of a series belong to the
negative pole, which indicates poor detection of the same property.

Thus, the visual analysis of the obtained profiles shows differences in the indicators of
communication stability (SoC), the need for communication (NfC), expressiveness in
communication (ExoC).

Members of the group (C +) are interested in strangers, feel the need to share their thoughts
and impressions with other people, talkative and active, willing to engage in conversation with
strangers, do not like to be alone for long, leisure is usually spent in company (NfC +). Prone to
long-term, long-term friendship with a narrow circle of people (SoC +).
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Fig. 1. Profiles of sociability of persons with low C- and high C + level of self-development
Notes. Abbreviations of scales: NfC - need for communication, liC - initiative in
communication, BoC - breadth of communication, SoC - stability of communication, ExoC -

expressiveness of communication, G1oS - general indicator of sociability
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The circle of communication includes representatives of different age, gender, professional
groups (BoC+). Differ in the richness of external expression of feelings: facial expressions, gestures,
expressiveness of speech, etc. (ExoC +).

Representatives of the group (C-) tend to establish new acquaintances, relationships are more
superficial (SoC-), prefer individual entertainment, able to do work alone (NfC -). Individuals of
both groups are characterized by ease in an unfamiliar environment (EoC+), initiative in establishing
contacts, making acquaintances, which often turn into friendly relations, the ability to engage in
conversation with people on their own initiative and lead it in accordance with their own goals (liC
+).

Conclusions. Thus, an empirical study of the sociability of people with different levels of
self-development showed that people with a high level of self-development (C +) are characterized
by sociability, stability in communication, courage, activity. They have a sufficient level of
camaraderie, communication skills, ease of establishing direct, interpersonal contacts, openness.
Representatives of the group with a low level of self-development (C-) in communication
demonstrate diplomacy, emotional endurance, insight, caution. However, they are characterized by a
certain rigidity, inflexibility, uncertainty in their own attractiveness, in the fact that they are
interesting to the interlocutor, and communication with whom can be pleasurable.
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SCOALA VIITORULUI SAU, MAI BINE SPUS, STANDARDELE DE CALITATE
ALE UNEI SCOLI PRIETENOASE COPILULUI

THE SCHOOL OF THE FUTURE OR ,BETTER SAID, STADARDS OF QUALITY
OF A FRIENDLY SCHOOL FOR CHILDREN
Ciuntu Rita, doctoranda UPS ,,Ion Creanga”, psiholog, IPLT ,,Liviu Rebreanu”

Adadscalita Viorica, doctor in psihologie, conferentiar universitar
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Rezumat

In acest articol este prezentati notiunea de standarde ale unei scoli prietenoase copilului si notiunea de
calitate Tn educatie si importanta implementarii lor. Standardele de calitate ale unei SPC nu au scopul de a
pedepsi scolile, profesorii, copiii sau alte parti interesate care nu ating obiectivele stabilite, ci de a masura si a
indruma partea interesata sa poata satisfaca (sau sa depaseasca) standardele la un nivel minim.
Cuvinte-cheie: Calitatea in educatie, Scoala Prietenoasa Copilului (SPC), standarde de calitate.
Abstract

This article presents the concept of the standards of a friendly school for children and the notion of the
quality of education and the importance of its implementation. The standard of quality of a SPC do not have
the goal to punish schools, teachers, children or other interested parts that do not reach their set goals, but to
measure and to guide the interested parts to be able to satisfy(or to overcome)standards of a minimum level.
Key - words: Quality of education, standard of quality, friendly school for children

Scoala viitorului sau, mai bine spus, standardele de calitate ale unei scoli prietenoase
copilului este titlul la care s-a optat inca in 2013, cu aprobarea ordinului nr. 970, din 11 octombrie,
privind Standardele de calitate pentru institutiile de invatamant primar si secundar general din
pespectiva scolii prietenoase copilului. Elaborarea standardelor a fost necesara pentru imbunatatirea
planificarii si alocarii resurselor la nivel de sistem, pentru monitorizarea progresului in vederea
obtinrerii rezultatelor scontate ale invatarii, pentru evaluarea rezultatelor obtinute 1n vederea
imbunatatirii calitatii, eficientei, accesului si echitatii educatiei, la nivel de institutie de ITnvatamant si

la nivel de sistem [7]. Folosind standarde, evaluarea rezultatelor educatiei devine obiectiva.

Notiunea de calitate a fost asociatd cu valorile explicite si implicite ale culturii unei
comunitdfi sau unei natiuni care ar trebui sd se fundamenteze pe: culturd, traditiile si valorile
nationale. Cultura si valorile pe care dorim s le promovam prin politicile si strategiile dezvoltarii
sociale §i economice durabile. Calitatea in educatie este dependentd de valorile sociale in care
functioneaza sistemul educational[4].

Calitatea educatiei constituie o prioritate, fiind o conditie indispensabild pentru ameliorarea
de calitate este necesar de urmarit mai multe procese de planificare si realizare eficientd, de
monitorizare a rezultatelor, de evaluarea interna si externa a rezultatelor si in acelasi timp de

imbunatatirea continua a lor.
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Calitatea Tn educatie mai desemneaza si un complex de principii §i practici ce traverseaza
intregul mediu educational, in totalitatea componentelor sale, orientat spre obtinerea de rezultate
superioare, raportate la standarde si spre satisfacerea nevoilor si asteptarilor beneficiarilor educatiei.
Pentru a defini o scoalda de calitate trebuie sd parcurgem totul: climatul scolar, mediul fizic,
curriculumul, relatiile dintre profesori-elevi si comunitate etc. Ca indicatori ai unei scoli de calitate

ce apar in fiecare lectie sunt:

> material auxiliar;

> activitate metodica;

> intalnire cu parintii;

> aspect al unei recreatii;

> discutie in cancelarie intre cadrele didactice;

> intalnire intre director si autoritatile locale;
care pot fi observate in procesul de organizare a unui consiliu profesoral sau in orice discutie
informala Intre profesori si elevi pe holurile scolii[1].

Nevoia intelegerii unitare a calitatii educatiei a aparut din faptul ca ,,nu existd, inca, un
concept unitar al calitatii, acesta fiind judecat in functie de valorile promovate in societate si la
nivelul organizatiei scolare, politicile si strategiile educationale existente la nivel national, regional si
local, situatia existentd, definitd de factorii contextuali si situationali, evolutia conceptului de
“calitate” [2].

Notiunea de calitate a fost asociatd cu valorile explicite si implicite ale culturii unei
comunitdfi sau unei natiuni care ar trebui sd se fundamenteze pe: culturd, traditiile si valorile
nationale. Cultura si valorile pe care dorim sd le promovam prin politicile si strategiile dezvoltarii
sociale si economice durabile[4].

Paradigma educatiei reproductive limiteaza calitatea educatiei, reduce posibilitatea sa de
evolutie la deziderate si resursele actuale ale societdtii, ceea ce are consecinte negative pe termen
mediu si lung, in special in cazul tarilor cu o dezvoltare sociald (economica, politica etc.) limitata,
care ar solicita promovarea educatiei ca parghie a progresului social. Paradigma educatiei inovatoare
elimind paradigma educatiei reproductive in conditiile afirmarii modelului cultural al societatii
informationale si modelului politic al democratiei. Are in vedere resursele strategice ale educatiei
determinante pentru dezvoltarea societatii, anticipand dezvoltarea in sens inovator. Tarile care au
adoptat aceastd paradigma au reusit sa transforme educatia intr-o parghie a progresului social, cu

efecte fundamentale vizibile pe termen mediu si lung[5].
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Deci, dezvoltarea calitatii in educatie depinde de dezvoltarea societatii, rdspunde la cerintele
societatii (politice, ideologice, religioase, economice, culturale etc.), reproduce functiile si structurile
principale ale societatii. Calitatea educatiei reflecta calitatea societatii, cu avantajele si dezavantajele,
plusurile si minusurile obiective si subiective ale acesteia.

Asigurarea calitafii educatiei este realizatd printr-un ansamblu de actiuni de dezvoltare a
capacitatii institutionale de elaborare, planificare si implementare de programe de studiu, prin care se
formeaza increderea beneficiarilor ca organizatia furnizoare de educatie indeplineste standardele[8].

Implemenarea si dezvoltarea standardelor a fost monitorizatd de mai multi specialisti 1n
domeniul educatiei si experti nationali din: Ministerul Educatiei, Agentia de Evaluare si Examinare,
Consiliul National de Atestare si Acreditare, Universitatea de Stat din Moldova, Universitatea
Pedagogica de Stat ,,I. Creangd”, Institutul de Stiinte ale Educatiei, gimnazii si licee din republica.
Dezvoltarea standardelor a fost realizata cu sprijinul expertilor internationali[ 3].

Standardele au fost validate de experti nationali si internationali, peste 20 de institutii
interesate fiind consultate si dandu-si acordul privind calitatea lor.

Pentru implementarea standardelor vor fi elaborate instrumente de monitorizare si evaluare,
care Tnainte de implemetare, vor fi pilotate in scolile din Republica Moldova[6].

Standardele de calitate se aplica de toate institutiile de Invatdmant din tara, indiferent de
forma de proprietate (publica sau privatd) si de modalitatea de finantare, conform actelor normative
in vigoare[6].

Toate celelalte standare elaborate pentru diferite categorii de institutii de invatamant se vor
fundamenta pe aceste standarde. Controlul aplicarii Standardelor de calitate pentru institutiile de
invatamant se va realiza de catre Ministerul Educatiei.

Cum definim standard?

Standardul este un document stabilit prin consens si aprobat de un organism recunoscut, care
furnizeaza — pentru utilizari comune si repetate — reguli, linii directoare si caracteristici referitoare la
activitati si rezultatele acestora, in scopul obtinerii unui grad optim de ordine intr-un context dat [6].

In esentd, standardele sunt formulari de obiective care definesc ceea ce partile interesate
trebuie sa cunoasca si sd intreprinda in cadrul sistemului educatiei. Standardele sunt declaratii
generale care acopera intreaga educatie a copilului (de la Tnvatamantul primar pana la universitate) si

care specifica calitatea invatamantului pentru dezvoltarea psihofizica confortabild a acestuia[6].
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Conceptul de standard educational trebuie sa fie asociat direct cu cel de criteriu de calitate a
sistemului de invitimant. Indeplinirea standarelor trebuie si fie criteriul de baza in aprecierea
performantelor fiecarei institutii de invatamant, clase si a fiecarui elev in parte [6].

Standardele de calitate sunt necesare pentru:

> a asigura elevilor mecanisme de solutionarea problemelor si luarea deciziilor care
vizeaza direct viata lor scolara.

> pentru a permite elevilor sa participe la procesul decizional referitor la toate aspectele
vietii scolare.

> implicarea sistematica a familiei in procesul de luarea deciziilor cu privire la toate
problemele ce vizeaza educatia copiilor.

> pregatirea copiilor sd faciliteze comunicarea §i colaborarea intre copiii de diferita
origine etnica si culturald, sa convietuiasca intr-o societate interculturala bazata pe democratie.

> crearea conditiilor optime pentru realizarea si dezvoltarea potentialului propriu in
cadrul procesului educational, pentru toti copiii, indiferent de nationalitate, gen, origine si stare
sociald, apartenenta politicd sau religioasa si stare a sanatatii [6].

> Deci, standardele de calitate au ca obiectiv sa dezvolte calitatea in educatie, sa asigure
echitdtii Tn educatie si Tmbunatatirea accesului la o educatie de calitate pentru toti copiii si sa apropie
nivelul de performante al institutiilor de invatdmant din cadrul sistemului educational din diferite
raioane ale Republicii Moldova.

Realizarea unui proces educational de calitate, presupune evaluare, analizd si actiune
corectiva continua din partea institutiei de Tnvatdmant, bazata pe selectarea si adoptarea celor mai
potrivite proceduri, precum si pe alegerea si dispunerea cadrelor didactice si auxiliare calificate.
Metodologia asigurarii calitafii educatiei precizeaza ca asigurarea calitatii educatiei este centrata
preponderent pe rezultatele invatarii. Rezultatele invatarii sunt exprimate in termeni de cunostinte,
competente, valori, atitudini care se obtin prin parcurgerea si finalizarea unui nivel de invatamant sau
program de studiu.

Standardele de calitate sunt necesare pentru imbunatatirea planificarii si alocarii resurselor la
nivel de sistem, pentru monitorizarea progresului in vederea obtinrerii rezultatelor scontate ale
invatarii, pentru evaluarea rezultatelor obtinute in vederea Tmbunatatirii calitatii, eficientei, accesului
si echitatii educatiei, la nivel de institutie de invatamant si la nivel de sistem. Datoritd standardelor,

evaluarea rezultatelor reformelor educatiei devine obiectiva[6].
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Scoala Prietenoasda Copilului (SPC) reprezintd o abordare holisticd, de sistem pentru
imbunatatirea calitatii educatiei care plaseaza copilul in centrul reformei educationale, care permite o
implicare activa a familie si comunitatii in asigurearea unei educatii de calitate. Standardele de
calitate elaborate pentru scoala prietenoasa copilului acopera intregul sistem de activitate al institutiei
si urmareste obiectivele propuse[6]:

1) respectarea drepturilor fiecarui copil;

2) abordarea copilulului ca un intreg, intr-un context larg;

3) centrarea pe copil si pe familia acestuia;

4) sensibilitatea la gen;

5) promovarea calitatii rezultatelor academice;

6) fundamentarea educatiei pe viata reala si pe integrarea scolii in comunitate;
7) flexibilitatea si promovarea diversitatii;

8) asigurarea incluziunii si asigurarea egalitatii de sanse pentru toti copiii;

9) promovarea sanatatii mentale si fizice a copilului;

10) acceptabilitatea si accesibilitatea programelor educationale pentru fiecare copil;
11) consolidarea competentelor si statutului profesorilor;

Standardele nu au scopul de a pedepsi scolile, profesorii, copiii sau alte parti interesate care
nu ating obiectivele stabilite, ci de a masura si indruma partea interesatd sa poata satisfaca (sau sa
depaseascd) standardele la un nivel minim. Daca un standard nu este atins, existd o posibilitate de a
evalua situatia si elabora modalitati pentru partile interesate de a atinge sau depasi standardele in
viitor.

Standardele le permit partilor interesate sa evalueze calitatea sistemului lor de educatie, sa
monitorizeze progresele in vederea atingerii sau depasirii standardelor si sda evalueze eficienta
reformelor. Suplimentar, standardele sistemului SPC pot fi utilizate pentru a incuraja
responsabilitatea comuna pentru dimensiunile SPC privind eficienta, sdnatatea, siguranta si protectia,
participarea, sensibilitatea la gen si la incluziune.

In mare parte, privind standardele unei Scoli Prietenoase Copilului, sunt respectate in mod
special, urmatoarele principii generale[6]:

1. Elaborarea si aprobarea standardelor de calitate pe baza consensului partilor interesate —
procesul de elaborare este transparent, asigurd participarea tuturor partilor interesate, pe baza
interesului public, independent de orice interes specific si pornind de la respectarea regulilor

standardizarii educatiei In plan european si international;
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2. Respectarea interesului superior al copilului — exprima necesitatea coordonarii tuturor
actiunilor, activitdtilor realizate in mediul formal, informal si nonformal in interesul superior al
copilulut;

3. Complexitatea — exprima cerinta ca procesul de invatamant sa fie organizat si sa se
desfasoare tindndu-se cont de particularitatile de varsta, sex, nivelul pregatirii anterioare, precum si
de deosebirile individuale, de potentialul intelectual si fizic al fiecarui elev;

4. Descresterea efectului de excludere sociala — serviciilor educationale oferite de scoala

5. Individualizarea (centrarea pe copil) — exprima necesitatea adaptarii continuturilor si a
strategiilor didactice la particularitatile psihofizice ale fiecarui copil, cét si la particularitatile de grup;

6. Abordarea inter/multidisciplinard — se asigura abordarea globala si unitara a copiilor cu
cerinte educationale speciale, in vederea evaludrii lor corecte;

Managerii vor utiliza acest document pentru managementul calitdtii educatiei, cadrele
didactice vor utiliza acest document pentru proiectarea didactica, elaborarea si aplicarea tehnologiilor
educationale moderne, formarea si evaluarea competentelor elevilor. Elevii vor utiliza standardele
pentru stabilirea obiectivelor de autoformare, planificarea carierei, conceperea strategiilor proprii de
invatare. Parintii, comunitatea si factorii de decizie vor apela la standarde pentru monitorizarea
calitatii procesului educational.

Structura standardele de calitate a fost create cu scopul de acoperi intreaga functionare a
institutiilor de invatamant, inclusiv managementul, capacitatea institutionald (baza materiala, resursa
umana), curriculumul si procesul de invatdmant. Standardele de calitate se structureaza pe cinci
dimensiuni fundamentale pentru sistemul educational, asa cum au rezultat din conceptul de ,,Scoala
Prietenoasa Copilului”[6]:

1. Participarea democratica;

2. Incluziunea;

3. Eficienta educationala;
4. Sensibilitate la gen;
5. Sanatate, siguranta, protectie.

Fiecare dimensiune este structuratd pe cele 3 domenii (Management, Capacitatea
institutionald, Curriculum / proces educational). In cadrul fiecrui domeniu, au fost formulati

indicatori (ca repere observabile ale atingerii standardului, utilizate n masurare si evaluare)[6].
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Analizand literatura de specialitate, in loc de concluzie afirm ca atat calitatea in educatie, cat
si standardele de calitate depind in mare parte de dezvoltarea societdtii si raspund la cerintele
societatii, fiind indispensabile parcusului educational, de asemenea reproduc functiile si structurile
principale ale societatii. Calitatea educatiei reflecta calitatea societatii, cu avantajele si dezavantajele,
plusurile si minusurile obiective si subiective ale acesteia. Standerdetele au ca obiectiv sa dezvolte
calitatea In educatie, sa asigure echitatii in educatie si Tmbunatatirea accesului la o educatie de
calitate pentru toti copiii si sa apropie nivelul de performante al institutiilor de Invatdmant din cadrul

sistemului educational din diferite raioane ale Republicii Moldova.
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Abstract

It has been found that the modern process of modernization of higher education in Ukraine and its
social and economic cooperation requires attention to the foreign language training of non-philological
specialists. The English language programs indicate that the main purpose of mastering a foreign language is
to master the language as a means of communication - this contributes to the development of students' skills in
their ability to use as a tool for communication in the dialogue of cultures.

It is argued that from the point of view of psycholinguistics for intensive learning of foreign
languages, the most important are: the structure and dynamics of the deployment of speech actions; the role of
the speech mechanism in mastering a foreign language; conditions for the successful launch of the speech
mechanism. In the communicative competence of students of non-linguistic specialties can be distinguished
linguistic, psychological and social characteristics. Linguistic characteristics include speech competence,
speech activity, vocabulary, language and stylistic literacy.Psychological characteristics of communicative
competence combines the assessment of external mental manifestations and personality behavior in the
process of communication, the motivation to develop their individual abilities, communication and the desire
for self-realization. And social characteristics appear in the form of the presence of social activity, an adequate
perception of the situation of communication and social adaptation.

Within the framework of the personality-oriented approach, the object of learning a foreign language
is language activity that is active, purposeful, mediated by the language system, and caused by the
communication situation of the process of sending and receiving a message.The speech mechanism is a
complex of speech skills that are formed during the life of a person, capable of interaction in the interests of
education and understanding of speech messages, built according to the rules of a particular language. It is
proved that the verbal process is provided by the mechanisms of programming speech utterances, the
construction of the syntactic structure of sentences, the «voice acting» of words. A special kind of speech
activity is internal speech. Internal speech is closely related to thinking, as it participates in the phases of
planning and executing activities.

Key words: communicative competence, psycholinguistic features, foreign languages, speech mechanism,
stylistic literacy.
Rezumat

A fost ardtat ca modernizarea invatamantului superior din Ucraina, procesul de colaborare economica si

sociald necesitd o atentie deosebita fatad de problema pregatirii lingvistice a specialistilor de la programe de
studii nonlingvistice. In curricula la limba engleza este formulat ca si scop de bazi insusirea limbii ca mijloc
de comunicare ceea ce contribuie la dezvoltarea instrumentelor de comunicare in cadrul diferitor culturi.

Este cunoscut faptul cd din punct de vedere psiholingvistic in procesul de insusire intensiva a limbilor
straine o semnificatic majora revine: structurii si dinamicii de desfasurare a actiunilor verbale; rolul
mecanismelor verbale in invatarea limbii straine; conditiile declansarii cu succes a mecanismelor verbale.
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in cadrul competentelor comunicative la studentii nonlingvisti pot fi evidentiate caracteristici lingvistice,
psihologice si sociale. Caracteristica lingvistica include 1n sine competenta verbald, activismul verbal, bagajul
lexical, corectitudinea stilistica si verbald. Caracteristica psihologica include in sine aprecierea manifestarilor
psihice exterioare si a comportamentului personalitatii in procesul de comunicare, motivarea spre dezvoltarea
aptitudinilor individuale, comunicative si tendinta spre autorealizare. Caracteristica sociald este prezenta ca si
prezenta activismului social, perceperea adecvata a situatiei de comunicare si adaptare sociala.

O forma deosebitda a activitatii verbale este limbajul interior care este strans legat de procesul gandirii
deoarece participa la etapa de planificare si realizare a activitatii.
Cuvinte — cheie: competenta comunicativa, caracteristici psiholingvistice, limbi straine, mecanisme verbale.

Introduction. The current situation of Ukraine in the international arena determines the

targeted reference state to deeper studying of foreign languages. This will facilitate the expansion of
international relations and the ability of other professions to international cooperation. The system of
learning a foreign language is constructed by determining the level of needs in modern society and
the status of the development and functioning of the psycho-pedagogical and linguistic sciences. This
system requires the communicative approach, which helps to achieve practical objectives in learning
a foreign language — formation of communicative competence.

Knowledge of foreign languages is one of the most important means of international
cooperation and intercultural communication, which ensures a high level of intercultural
communication and to feel confident in a country whose language is being studied. But the ability to
find a common language with the representative of a country depends not only on the level of
proficiency in a foreign language, as well as personal skills and understanding of the culture of
speech behavior depending on the situation.

At the present stage of formation and development of institutions of higher education in
Ukraine the urgent issue for the formation of foreign language communicative competence through
foreign language learning. Therefore, its study has received considerable attention in the institutions
of higher education by finding innovative methods and technologies in the process of learning
English to increase motivation for learning and the available perception of the material.

The current process of modernization of higher education in Ukraine and its social and
economic cooperation requires paying attention to foreign language training of specialists of non-
philological specialties. In the English language curriculum specified that the main purpose of
learning a foreign language is the acquisition of language as a communication tool — it contributes to
the development of skills of students the ability of their application as a communication tool in the
dialogue of cultures (Stavitska, 2013: 280-286).

In the process of development of intercultural contacts before modern qualified professionals

there is a requirement to be able to communicate professionally in a foreign language. The artist
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must not only possess professional knowledge and be able to build a strategy in the process of
foreign language communication to transmit information, explanations, facts, descriptions of
phenomena, and also to be able to give arguments to obtain the corresponding effect. Practical
purpose in learning the foreign language by students of nonlinguistic faculties is the formation of
foreign language communicative competence — the ability to carry out speech activity, psychological
structure which consists of the following components:

— communicative and cognitive needs (motives);

— specific expected result (goal);

— form of reflection of objects and phenomena of real activity connections (object);

— knowledge, skills, formulation of idea, where the language and way are means and methods
(Korneva, 2014: 36-41).

The issue of psycholinguistic prerequisites for the learning of foreign languages addressed by
many researchers, among them L. Vyhotskyi, Ye. Vereshchahin, M. Zhynkin, Y. Zhluktenko, I.
Zymniaia, O. Leontiev and others.

The notion of communicative competence were studied by such scientists in psychological
and pedagogical literature: L. Birkun, L. Brakhman, O. Volobuieva, R. Johnson, H. Kitaihorodska, S.
Kozak, S. Melnyk, E. Passov, S. Savinion, M. Swain, J. Hymes, D. Shales.

From the point of view of psycholinguistics for intensive learning of foreign languages the
most important are:

— structure and dynamics of the deployment of the speech act;
— the role of the speech mechanism language acquisition conditions for a successful
start of the speech mechanism (Pavlak, 2014: 71-75).

Language is considered as a way of interpersonal interaction in the multicultural
environment. The process of teaching foreign languages in institutions of higher education at non-
linguistic faculties should provide students not only with appropriate language proficiency, as well as
practical skills and skills of application of acquired knowledge in different situations, as well as in
the process.

The aim of the article is justification of the psycholinguistic features of formation of foreign
communicative competence of students of non-linguistic specialties.

Tasks:

— to find out the structure and dynamics of the speech deployment act in the process of

forming foreign language communicative competence;
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— to prove the role of the speech mechanism language acquisition;

— to reveal the main conditions of the successful launch of the speech mechanism.

Research methods.For a basis was taken the psychological concept of activity, which was
put forward by L. Vyhotskyi. He argued that people do not adapt to the environment, and in turn
actively influence on it. This is possible only if a person has the ability to pre-plan their actions. Was
applied method of analysis to understand the structure and dynamics of the deployment of the speech
act in the process of forming foreign language communicative competence.The method of
summarizing — to summarize and disclosure of the basic conditions for the successful launch of the
speech mechanism.

The results of the research.In the communicative competence of students of non-linguistic
specialties can highlight the linguistic, psychological and social characteristics. Linguistic
characteristics include speech competence, speech activity, vocabulary, speech and stylistic literacy.
Psychological characteristic of communicative competence combines the assessment of external
mental manifestations and behavior of the individual in the communication process, motivation to
develop their individual abilities in communication and a desire for self-realization. And social
characteristics are in the form of available social activity, adequate perception of situation of
communication and social adaptation (Haycraft, 1998: 140).

In the process of learning a foreign language the basics of fundamental studies of the
physiology and functions of the brain, the psyche and human psychology has laid a behavior,
motivational, psychological and other peculiarities of formation of foreign language communicative
competence and psycholinguistics becomes interdisciplinary.

Communicative competence (lat. communito — make common, communicate) means the
combination of knowledge about the norms and rules of communication, dialogue, dispute,
negotiations, etc. Also communicative competence is the ability to establish and maintain the
necessary contacts with others, a certain set of knowledge, skills and ensure effective communication
requires the ability to change the depth and range of communication, to understand and to be
understood by the interlocutor. Communicative competence is formed in terms of direct interaction,
as it is the result of the experience of communication between people.

Communicative competence can be divided into following types:

— linguistic competence — ensures that the possession of language material, using it in oral

speech and writing;
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— language competence — the ability to own the conceptual apparatus necessary for analysis
and evaluation of the means of verbal communication;

— verbal-communicative competence — the ability to process, group and remember if you
need to remember knowledge, factual information, using language symbols;

— verbal-cognitive competence — the ability to consider in verbal communication contextual
relevance and use of linguistic units for the implementation of cognitive and communicative
functions (Bidiuk, 2012: 141-146).

In the framework of person-oriented approach the object of learning a foreign language is a
speech activity that is active, purposeful, mediated by the language system and due to the situation of
communication the process of sending and receiving messages — the process of production and
reception. Like any activity, it is primarily determined by a certain structure.

Speech activity consists of three main phases: motivational motive, oral research and
Executive. During the first phase there is a plan, which requires a certain linguistic expression. First,
it has a general, not specific and not sufficiently precise and explicitly associated with specific
linguistic means of expression. At this stage the important role played by inner speech, which helps
to understand the meaning, looking for his expression, but which is not yet fully discloses the lexical
and grammatical material and the methods of phonetic design which are necessary for the
implementation of the plan. Since the starting in the speech production is the interaction between
needs, motives and goals of the speech act as a future of its result, we consider groups of motives
that lead students not only to speech but also to the educational.

The process of verbal communication is provided with mechanisms of the programming of
speech, constructing syntactic structure of the sentence, «spoken» words. A special kind of speech
activity is inner speech. Inner speech is closely linked with thinking, as involved in the phases of
planning and execution activities. Inner speech is characterized by fragmentation and fragmentary as
yourself, we understand «perfectly». It is based on the outer speech, and therefore also has a social
origin. The transition external in internal called interiorizes speech, and the reverse — internal
external — exteriorization speech. Exteriorization of speech requires considerable training, because
what is clear to themselves is not always easy to verbalize, articulate thought that would be clear to
all (Andreiko, 2013: 238-241).

Speech activity is carried out through a complex psychological mechanism. For M. Ginkel,
the speech mechanism is a complex speech skill, which are formed over a person's life that could

interact in the interest of education and understanding voice messages, built according to the rules of
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thé language. The most exhaustive analysis was carried out by the Russian scientists: V. Artemov, N.
Zhynkin and I. Zymnia. According to their concept, the main mechanisms of speech activity are:

— understanding;

— mnemic organization of speech activity (the mechanism of speech memory);

— predictive analysis and speech synthesis (prediction of speech) (Chernovatyi, 2005: 356).

The most important psychological mechanism of speech activity is the understanding. This
mechanism provides intellectual analysis of primarily the semantic component of the speech and its
structural arrangement and language processing. Its physiological basis is the activity of a bark of the
big hemispheres of the brain is the analytic-synthetic activity, which covers all the mental actions
and operations — a comparison, comparison, generalization, classification, analysis, synthesis. First
of all is comprehended the subject matter.

They, as a rule, is a fragment of reality, it is a phenomenon or event are reflected in the
speech activity. The functioning of this mechanism leads to an awareness of the motives and
purposes of speech communication; orientation in the conditions, which determine speech activity
(that is, there is always a deep analysis of the situation of speech communication). Mechanism of
comprehension also enables the planning and programming of speech activity as a whole
communicative act, and the individual statements. His work is the basis of the control of the flow of
speech activity and its results.Important for speech activities is functioning mnemonic mechanism
(mechanism of speech memory). It provides all the manifestations of the speech process: a
substantive and expressive aspects. The display in the speech of its subject is a certain fragment of
reality is not possible without recourse to existing knowledge and ideas about the fragment. Not
feasible and it is no actualization in the consciousness of images, ideas about the language of signs
and rules for their use in the communication process. The use of existing knowledge is carried out
through the mechanism of long-term memory. For example, the processes of actualization and
adequate use of verbal statements in the active dictionary.

I. Zymnia, V. Artemov and N. Zhynkin involve such functions to the language memory:

— actualization of knowledge and understanding of the ways of realization of speech activity;

— «recall» of knowledge about social norms of speech activity in different communication
situations;

— updating and using the inherent language-specific grammatical rules of registration of

statements, corresponding to the notion of linguistic norm;
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— «extract from memory» speech, language and social «etalons» of units and elements of
which are the appropriate manifestations of speech activity (Zymnia, 2003: 34-42).

Beliefs A. Leontiev, the basic principle of this is the heuristic principle of the organization of
speech activity. Its essence lies in the fact that speech activity may provide the link in which the
strategy choice of speech and also to provide different ways of operating statement on separate
stages of development or speech perception. V. Glukhov, analyzing the concept of A. Leontiev,
points to the importance of the theory of the psycho-physiological organization of movements
«future model».

N. Bernstein noted that in the consciousness of the individual unity of opposites — two forms
of the perceived world: the model of the past — the present, that did happen, and the model of the
future. «The second a continuous stream flows and turns into the first. They must be distinct from
one another...: the first is unambiguous and categorical, one can only rely on the extrapolation with
any degree of probability». Of the possible projected impacts, select one and the action is
programmed only for him. And other scientists emphasized that the processes of comprehension,
retention, advanced reflection is the internal mechanisms that form the basic operating mechanism of
speech is the unity of the two parts — of the mechanism of Association words and their components
and create words-the message of the words.

Therefore, the initial phase is expressed in the emergence of content based on intent and
intent to implement it and relies on activity of the internal broadcasting, which does not yet have a
specific set of language means, but which gives some support for the formation of opinions and
incentives of the choice of the language material. Level oral research phase implements a selection of
means and methods of formation of own or someone else's thoughts during the speech. This level of
planning, programming and internal linguistic organization of the subject, the semantic side of
speech activity. The third phase, the executive, which is called the articulatory level, because here
the statements goes in the sound code. This level is accompanied by aural reception, that is control of
its own broadcast. Thus, the process of speech occurs by the scheme: motive, purpose — formation of
opinion — making and the development of thought through the recoding of personal meanings in the
linguistic values associated with certain types of characters, the organization of these language signs
in foreign speech.

Successful launch condition of the mechanism of speech are:

— motivation and appealing of statements;

— natural intonation;
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— compliance statements and the situation of communication;

— emotional coloring;

— increase in speech rate.

Conclusions

Summarizing the studied material, it can be concluded that the successful launch of the
language mechanism depends on the formation of foreign language communicative competence. In
the process of speech activity, it is necessary to follow three main phases: motivational motive, oral
research and executive. Theoretical analysis of the problem research suggests that foreign language
communication is possible under the condition of possession of the subjects of foreign language
communication language as a means of communication. The level of effectiveness of the
communication process due to the level of formation of foreign language communicative
competence of actors.Is to say that foreign language competence is a cultural level of oral and
written speech and nonverbal verbal behavior. Formation of foreign language communicative
competence of students of higher educational establishments of different directions of training at the
modern stage of development of the world community should be viewed as a mandatory component
of general professional training.
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STUDIUL VIOLENTEI LA VIRSTA PREADOLESCENTA
THE STUDY OF VIOLENCE IN PREADOLESCENCE
Racu lgor, prof. univ., dr. habilitat in psihologie

CZU: 159.9:343.5

Rezumat

In acest articol sunt prezentate rezultatele unui studiu teoretico-experimental privind violenta scolara la
varsta preadolescenta. Sunt analizate rezultatele obtinute in experimentul de constatare, stabilite diferentele de
manifestare a agresivitatii in functie de varsta subiectilor si demonstrat experimental posibilitatea de
diminuare a comportamentului violent la preadolescenti prin implementarea programului de interventii special
elaborat in acest sens.
Cuvinte-cheie: varsta preadolescentd, comportament violent, agresivitate, diminuarea agresivitatii
Abstract

The article presents the results of a theoretical and experimental research on school violence in
preadolescence. The attained results in constatative research are analyzed, the differences in aggressive
behaviour depending on age of subjects are established, the possibility of diminishing of violent behaviour at
preadolescents through implementing a special intervention program was demonstrated.
Key-words: preadolescent age, violent behaviour, aggressiveness, diminishing aggressiveness

Notiunea de violentd se bucurd de o multitudine de definitii, captand atentia sociologilor,

biologilor, psihologilor etc. Cauzele acestui tip de comportament au fost investigate atat in mediul
social, cat si in baza geneticd individuald sau colectivd, iar reactiile de tip violent au fost si ele
studiate atat la nivel fizic, cat si la nivel afectiv si verbal. Toate aceste reactii, insa, pot fi analizate si
la nivelul relatiei profesor-elev[10].

Violenta, fiind o parte integranta a naturii umane, are si o varietate de forme de manifestare
[5, p.15-20]:

Excitabilitatea exprima acel tip de stare a sistemului nervos central, care este de altfel
caracterizatd printr-un anumit gen de sensibilitate de nivel maximal fatd de toti factor din mediul
extern si intern.

Impulsivitatea reprezinta acea trasatura specifica care implicd o manierd de reactionare prin
intermediul impulsiunii. Impulsiunile reprezinta modalitdtile de reactionarere involuntare, care nu
pot fi controlate de catre un individ in cadrul unei anumite activitati voluntare si care actioneaza ca
drept o descarcare imediata a unei anumite stari de tensiune emotionala.

Propulsivitatea este definita ca reprezentand declansarea violentei ca urmare a unui anumit
tip de resort intern, fara ca aceasta reactie sa se supuna insa vreunui control de tip voluntar.

Agresivitatea este foarte frecvent caracterizata prin utilizarea fortei pentru a se putea

manifesta superioritatea, conceptul provenind din latinescul ,,vis” care semnificd de fapt forta.
9 b
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Modalitatile de manifestare a agresivitatii sunt extrem de variate, crescand in amploare odata cu toate
masurile care sunt luate impotriva acestora|3].

Comportamentele aberante reprezinta acele tipuri de distorsiuni ale echilibrului dintre situatia
generatoare §i raspunsul comportamental care provoaca un adevarat conflict intre individ si toate
cerintele normative.

Comportamentul violent precum si manifestarile sale intalnite in cadrul delincventei juvenile
implicd toate tipurile de atitudini si de acte, fapte de ordin constant precum si repetitiv, cu un
continut de ordin antisocial, cu anumite tipuri specifice de manifestari serioase de violentd, in cele
mai multe dintre situatii fiind unele foarte explozive ori anticipate fatd de propria persoana [21].

Scopul cercetarii 1l constituie studierea violentei si a formelor de manifestare la varsta preadolescenta,
elaborarea si implementarea unui program de interventie psihologica in vederea diminuarii violentei la
preadolescenti.

Ipotezele cercetarii.
1. Presupunem existenta diferentelor in manifestarea violentei si agresivitatii in functie de varsta
preadolescentilor.
2. Presupunem existenta trasaturilor specifice de personalitate la subiectii supusi violentei.
3. In conditii experimentale special organizate prin implementarea programului formativ se poate dezvolta
personalitatea si reduce violenta si comportamentele agresive la preadolescenti.
Metodologia cercetarii:
Au fost aplicate urmatoarele instrumente diagnostice:
1. Chestionar de agresivitate (Aggression Questionaire, AQ, Buss-PerryAQ, Buss, A.H., Perris, M.,
1992)

2. Inventarul de ostilitate A.Buss - A. Durkee
3. Chestionarul 16 PF Cattell (Forma C)
4. Chestionar privind violenta la elevi

Prelucrarea statistica a rezultatelor a fost realizata prin testul Kruskal-Wallis, testul U Mann-Whitney;

testul Wilcoxon.

Esantionul cercetarii a fost constituit din 144 de subiecti cu varste cuprinse intre 11-15 ani:
preadolescentul mic: 11-12 ani - 38 de subiecti; varsta crizei: 13 ani - 46 de subiecti; preadolescentul mare:
14-15 ani - 60 de subiecti.

In scopul studierii diferentelor in manifestarea violentei si agresivititii in functie de varsta
preadolescentilor, am aplicat testul de evaluare a agresivitatii Buss-Perry AQ si Inventarul Ostilitatii A.Buss-
A. Durkee.
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Am comparat rezultatele la teste in functie de variabila varsta: 11-12 ani — 38 subiecti, 13 ani — 46

subiecti si 14-15 ani - 60 subiecti.

Punctaj AQ

100 84,03 86,09 85,90

60

= Punctaj AQ
20

12 ani 13Ani 14-15 ani

Figura nr. 1. Rezultatele medii, chestionarul de agresivitate Buss-Perry AQ.

Cel mai 1nalt indice al agresivitatii este la preadolescentii de 13 ani(perioada de criza) - 86,09;
preadolescentii de 14-15 ani manifesta un nivel putin mai scazut de agresivitate - 85,90 si un nivel mai scazut

de agresivitate am constatat pentru preadolescentii de 12 ani - 84,03.

Punctaj 1Q

3 322 12 ani e 13AnNi

= 14-15 ani

ScalaNEp  ScalaRE p. ScalaIN p Scala AT p Scala SU p Scala IR p Scala VE p

Figura 2. Rezultatele medii, Inventarul de ostilitate A.Buss - A. Durkee, pe scale.
Mentionam ca cei mai nalti indici medii la toate cele 3 grupe de varstd sunt obtinuti la scala Suspiciune
(SU): 6,47; 6,32; 6,13. Suspiciunea implica proiectarea ostilitatii asupra altora, ea variaza de la neincredere si
prudenta fata de altii pana la convingerea ca cei din jur urmaresc si lezeze. La scala Ostilitate verbala (VE):

6,63; 6,17; 6,66 rezultatele la nivel de grup nu diferd semnificativ fatd de scala Suspiciune. Manifestarea
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ostilitatii pe cale verbala, a trairilor negative fata de ceilalti confirma presupunerea ca preadolescentii prefera
sd-si exteriorizeze emotiile negative strignd, amenintand, Tnjurand.

La scalele Atentat (AT): 4,44; 5,23; 4,55 si Iritabilitate (IR): 5,60; 5,19; 5,71 indicii sunt la nivel mediu
si sugereaza faptul ca preadolescentii implica uneori violenta fizica reald, folosind-o impotriva altora.

Scoruri scazute au fost constatate la scala Negativism (NE): 3,31; 3,39; 3,21. La preadolescentii care au
obtinut scor mai mare la negativism predomind comportamentul opozant fatd de autoritate, manifestarea
refuzului de a coopera, a lipsei de respect si de responsabilitate sociala.

Punctajul care difera la doud grupe de varsta: 12 si 13 ani cu grupa a treia de 14-15 ani este la scala
Resentiment (RE). Resentimentul implica gelozia fata de altii, adesea la nivel de ura, prezenta la nivel mediu
pentru varsta de 12 si 13 ani: 4,29 si 4,15 si la nivel scazut la varsta de 14-15 ani: 3,82.

Punctajul obtinut difera la scala Ostilitate indirecta (IN) la primele doua grupe de varsta (12 si 14-15 ani
): 3.63 si 3.56 si al treia grup de varsta (13 ani): 4.52. IN implica la preadolescenti un comportament subversiv
care directioneaza ostilitatea indreptata catre ceilalti intr-un mod ocolit sau indirect.

In continuare ne-am propus si investigim dinamica si specificul ostilitatii pe subgrupe de varsta pentru

preadolescentii de 12 ani, 13 ani si cei de 14-15 ani.

33,81 Punc?ﬂ,‘i? 33,68

12 ani 13Ani 14-15 ani

Figura 3. Nivelul general de ostilitate pe grupe, Inventarul de ostilitate A.Buss- A. Durkee.

Frecventa cea mai mare pentru nivelul nalt de ostilitate este constatat la preadolescentii de 13
ani(34,21%), urmeaza grupul preadolescentului mic de 12 ani(33,81%) si cei de 14-15 ani(33,68%).

Diferentele procentuale evidentiaza la preadolescentii de 12-13 ani manifestari ale unui comportament
ostil accentuat, fapt care poate fi explicat prin declansarea si desfasurarea crizei de la 13 ani, atunci cand
preadolescentii sunt mai obraznici, mai neascultitori, brutali, impulsivi si au o capacitate scazutd de
autocontrol. Totodatd preadolescentii sunt caracterizati si de comportamentele demonstrative, tendintele de a
actiona contrar dorintelor si indicatiilor adultilor.

Analiza statistica efectuata prin metoda Kruskal-Wallis, pentru compararea a trei sau mai multe grupuri,
indica faptul ca existd diferentd semnificativa in functie de variabila varsta la criteriul Ostilitate indirectd (IN)
intre grupul 2 si 1 si 3 (p=0.042).

O alta scala unde am constatat diferente la cele trei grupe este Atentat AT (p=0.045); Observam

diferente la nivelul mediu ridicat al subiectilor din grupul 2 (perioada crizei).
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La celelalte scale nu au fost constatate diferente semnificative statistic intre cele trei grupe de varsta:
Nivelul agresivitatii AQ (p=0.667), Nivelul anxietatii IQ (p=0.785), Scala Negativism NE (p=0.621), Scala
Resentiment RE (p=0.247), Scala Suspiciune SU(p=0.391), Scala IR (p=0.536), Scala VE (p=0.498).

10 ——12 ani
13 Ani
9 14-15 ani
8
7 42
7 6,76 ¢ g;
76,68, 6,54 640
2844
6,17 \
6 4500
5
4 T T T T T T T T 1
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Figura 4. Rezultatele medii, Chestionarul 16 PF Cattell (Forma C), pe scale.

Analizand figura 4 observam ca particularitatile de personalitate (chestionarul 16 PF Cattell) diferd in
functie de variabila varsta. Notele ridicate la factorul G (8,68 — 12 ani, 7,58 — 13 ani, 8,8 — 14-15 ani) indica o
persoand cu un supraeu puternic, constiincioasd, perseverentd, responsabild, ordonatd, consecventa, atentd la
oamenii si lucrurile din jur, respectuoasd, cu buna capacitate de concentrare, care reflecta inainte de a vorbi,
care preferd compania celor eficienti, aratd onestitate, seriozitate si atentie la regulile de convietuire.

Urmatorul factor cu punctaj ridicat la toate varstele este Q1 (7,42 — 12 ani, 7,06 — 13 ani, 6,85 — 14-15
ani) care exprima radicalismul i se caracterizeaza prin: spirit inovator, sesizarea §i critica a tot ceea ce este
vechi si perimat, libertatea In gandire si actiune, scepticism si curiozitate fata de ideile vechi, capacitatea de a
suporta bine inconvenientele si schimbarea, interes pentru probleme intelectuale.

Am constatat nivel nalt la factorul A si C pentru toti preadolescentii, fard diferenta intre ele: A=6,73,
6,60, 6,76 si C=6,81, 6,78, 6,71. Acest fapt indica la: deschidere, caldurd, afectuozitate, caracter placut,
agreabil, aratd un caracter stabil emotional, maturitate, calmitate, blandete, incredere, adaptabililitate etc.

Factorul pentru care am constatat diferente semnificative statistic in functie de variabila varsta este N.

Scoruri joase au fost obtinute la varsta de 12 ani si 13 ani (5,26, 5,69) ceea ce indica un preadolescent direct
in comportament, naiv, sentimental, natural, uneori stdngaci si neindeméanatic. Scorurile Tnalte la varsta de
14-15 ani indica un preadolescent perspicace, lucid in opinii, cu un mod de a fi rafinat i subtil, rece,
indiferent fata de ceilalti, dificil de satisfacut.

In continuare, prezentim partial rezultatele obtinute la chestionarul de violenta.
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Tabelul nr. 1. Frecventa rispunsurilor la intrebarea ,,in ce masura si cat de des dupa parerea dvs. au

loc urmatoarele caracteristici in interactiunea dintre profesor-elev in institutia dvs.?”

L Foarte rar Rar Uneori Des Foarte Niciodata
Criteriile des
1 2 3 4 5 6
A. Amenintari in 0 0 0 o 0 0
adresa elevilor 34 (24%) 29 (20%) 21 (15%) 7 (5%) 10 (7%) 43 (30%)
C. Izolarea elevilor 19 (13%) 36 (25%) 21 (15%) 10 (7%) 9 (6%) 49 (34%)
D. cerinte exagerate 19 (13%) 33 (23%) 27 (19%) 22 (15%) | 12 (8%) 31 (22%)
E. Insulte 23 (16%) 29 (20%) 22 (15%) 12 (8%) 4 (3%) 54 (38%)
F. Critica neintemeiata 0 o 0 o 0 0
sau nefondat 23 (16%) 24(17%) 26 (18%) 11 (8%) 11 (8%) 49 (34%)
G. Caracteristica 0 0 0 0 0 0
negativi a elevilor 21 (15%) 36 (25%) 33 (23%) 20 (14%) | 6 (4%) 28 (19%)
H. Atitudine
demonstrativ negativa | 29 (20%) 24 (17%) 28 (19%) 9 (6%) 4 (3%) 50 (35%)
asupra elevilor
1. Aplicarea fortei
fizice n calitate de 21 (15%) 17 (12%) 23 (16%) 9 (6%) 8 (6%) 66 (46%)
argument

In unele cazuri preadolescentii au afirmat ci, cel mai des se intalnesc cu trei tipuri de comportament
violent — cerinte exagerate (15%), insulte (8 %) si caracteristica negativa a elevilor (14%).

Majoritatea preadolescentilor sustin ca niciodata nu au fost martori la formele de violentd A -Amenintari
in adresa elevilor - 43 (30%), C - 1zolarea elevilor - 49 (34%), D - cerinte exagerate -31 (22%), E - Insulte -
54 (38%), F - Critica neantemeiata sau nefondata - 49 (34%), G - Caracteristica negativa a elevilor - 28 (19%),
H - Atitudine demonstrativ negativa asupra elevilor - 50 (35%), | - Aplicarea fortei fizice in calitate de
argument - 66 (46%).

0,
19% 24% A scazut
A crescut
A ramas la acelasi nivel
57%

Figura 5. Frecventa raspunsurilor la intrebarea ,,Considerati ca agresivitatea la copiii contemporani:”
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Majoritatea preadolescentilor sunt de parere ca agresivitatea la copiii contemporani a crescut (57%), iar
19 % dintre ei considera ci aceasta a ramas la acelasi nivel; 24 % dintre ei sustin, 1nsd, ca acest fenomen a

scazut. Frecventa cea mai mare o au raspunsurile in care se mentioneaza cresterea nivelului de agresivitate.

50%

40%
40%

33%

31%
30% - 24% 26% 2% 24% 25%
20% -
11%
10% -
a b C d e f g h i

Figura 6. Frecventa raspunsurilor la intrebarea ,,Care forme de reactii ale cadrelor didactice

predomina in conflictele cu elevii?” (Alegeri multiple)

Cele mai frecvente raspunsuri si cu un scor nalt (g - 40 %, a — 33%, si f - 31%) au fost urmatoarele

reactii care predomina in conflictul cu elevii din partea cadrelor didactice:
g) adresari catre autoritatea parintilor — 40%
a) evitarea conflictului — 33%
f) incercari de a gasi un compromis — 31%
c) confruntarea (impactul emotional - strigite, amenintari) — 26%
h) cautari de colaborare cu copilul — 25%
b) confruntarea (aplicare fizica) — 24%
e) indiferenta — 24%
d) izolarea elevului — 22%
i) altele — 11%

Pentru a verifica ipoteza 2 - unde presupunem existenta trasaturilor specifice de personalitate la
subiectii supusi violentei In comparatie cu cei care nu sunt supusi violentei - am impartit toti subiectii in doua
grupe: grupul 1 — supusi violentei si grupul 2 — subiecti care nu sunt supusi violentei. Grupul 1 (108 subiecti)
consta din preadolescenti care au indici mari la urmétoarele scale: 1.Nivel de agresivitate (AQ); 2.Nivel de
ostilitate (IQ); 3.Negativism (NE); 4. Ostilitate indirecta ( IN); 5. Atentat (AT); 6. Iritabilitate (IR); 7.Ostilitate
verbala (VE).

Ceilalti subiecti au format grupul 2(36 de preadolescenti) care au nivel mediu sau scazut la scalele

enumerate.
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Analiza comparativa a rezultatelor ne permite sa mentionam ca la preadolescentii care au constituit lotul
1 de subiecti, cel mai frecvent se manifesta suspiciunea, resentimentul, negativismul si atentatul.
In continuare, vom efectua analiza statisticA comparativd pentru a afla trasaturile specifice de

personalitate a fiecarui grup.
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Figura 8. Trasaturile de personalitate dupa chestionarul 16 PF Cattell, grupul 1 (supusi violentei).

Analizand figura data putem mentiona ca cel mai frecvent intalnit factor de personalitate cu nivel ridicat
la grupul de preadolescenti supusi violentei este factorul B (65%) - nivel intelectual ridicat exprimat de o
gandire abstractd dezvoltatd (capacitatea de a opera cu notiuni din ce in ce mai abstracte, de a opera cu
simboluri, de a sesiza rapid aspectele esentiale dintre lucruri si fenomene, de a gasi solutii etc.); urmatorul
factor cu nivel inalt este L (57%), subiectii aratd suspiciune (banuiala), rigiditate, interesul fata de problemele
personale (egoism, egocentrism), dezinteres fatd de altii, neputintd de a lucra in echipa (nu este suportat de
catre coechipieri datorita atitudinilor acestuia); un alt factor cu nivel ridicat este O (55%). Nota ridicata arata
neliniste, agitatie, deprimare si tendinta de culpabilitate. Asemenea persoane dispun de presentimente si
»ganduri negre". In situatii dificile prezinti neliniste infantild; se simt persecutate si eliminate din grup,
incapabile sa se integreze; inca un factor a carui procentaj este la nivel inalt este G (46%). Notele ridicate
arata onestitate, integritate morala, perseverenta, seriozitate si atentie la regulile de convietuire. Cei ce fac
parte din aceastd categorie sunt exigenti, cu un simt al datoriei si responsabilitatii ridicat, sunt constiinciosi,

moralizatori, preferdnd tovarasia preadolescentilor mai seriosi si harnici decat a celor amuzanti.

Rezultatele primite pentru grupul 2 — preadolescenti ne supusi violentei sunt prezentate in continuare.
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Figura 9. Trasaturile de personalitate, grupul 2 (nesupusi violentei).

La grupul 2, la fel pe primele trei pozitii constatdm un procentaj inalt la factorii B (58%), L (64%), O
(58%). Aceste trisituri sunt specifice pentru varsta preadolescentd indiferent de variabila studiati. Insa la
acest grup de subiecti am evidentiat si alte trasaturi specifice de personalitate: E (47%) - nota ridicatd indica
un comportament expansiv, impulsiv, entuziast, vesel, direct, plin de viata, guraliv, expresiv, legat de grup,
spontan in reactii. Alt factor este Q2 (47%) care defineste o persoana rationald, capabild sd decida singura.
Asemenea persoane fac opinie separata, fard a arata dominanta fata de altii, nu pentru ca nu i-ar simpatiza ci
pentru ca nu au nevoie de sustinerea lor.

Analiza statistica efectuatd prin intermediul testului neparametric U Mann-Whitney indica ca exista
diferente statistic semnificative la urmatorii factori de personalitate: A (p=0.042); G (p=0.048); | (p=0.046);
Q2 (p=0.050).

In concluzie, ipoteza a doua, in care presupuneam existenta trisaturilor specifice de personalitate la
subiectii supusi violentei a fost confirmata.

Datele obtinute, concluziile formulate ne au determinat sd organizim experimentul formativ care s-a
axat pe dezvoltarea personalititii preadolescentului. In el au participat 24 de elevi, selectati in baza
rezultatelor obtinute in experimentul constatativ (nivel ridicat de agresivitate). Grupurile, constituite
respectand principiul omogenitatii, au fost formate astfel: 12 elevi in grupul experimental si 12 elevi in grupul
de control. Confirmarea omogenitatii grupurilor a fost demonstratd comparand rezultatele obtinute de elevii
din grupul experimental si cel de control prin intermediul administrarii testului neparametric U Mann
Whitney, la care nu s-au constatat diferente statistic semnificative.

Programul a inclus 12 sedinte de training, realizate de doud ori pe sdptdmana. Timpul alocat fiecarei
sedinte a fost cuprins intre 60 — 90 de min.
Scopul acestei etape a cerecetdrii a fost: elaborarea §i implementarea unui program de interventii

psihologice in vederea diminuarii agresivitatii.
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Ipoteza pentru aceastd parte a cercetarii: in conditii experimentale special organizate prin implementarea
programului formativ se poate dezvolta personalitatea si reduce violenta si comportamentele agresive la
preadolescenti.
In experimentul de control realizat dupi programul de interventii au participat 24 de subiecti: 12
persoane - grupul experimental si 12 - grupul de control.
In experimentul de control au fost realizate trei studii statistice:
1. comparatia rezultatelor pentru grupul experimental in pre- si post test;
2. comparatia rezultatelor pentru grupul de control in pre- si post test. Aceste comparatii sunt realizate
prin intermediul testului Wilcoxon;
3. comparatia rezultatelor in experimentul de control a grupului experimental si a grupului de control
realizatd prin intermediul testului U Mann-Whitney.
La inceput vom prezenta rezultatele, analiza cantitativa, prelucrarea statistica a datelor pentru grupul
experimental in pre- si post test.
Prelucrarea statisticd a fost realizatd prin intermediul testul neparametric Wilcoxon W-test pentru

compararea grupurilor dependente.

PUNCTAJ AQ (GRUP EXPERIMENTAL)

200 113,33 92,92
0 — pr—
0
Punctaj AQ 2 Punctaj AQ

Figura 10. Rezultatele grupului experimental, in pre — si post test, testul de agresivitate Buss & Perry.

Analiza statisticd a demonstrat ca exista diferente statistic semnificative intre indicii medii a grupului
experimental obtinuti In experimentul de constatare si experimentul de control pentru criteriul Agresivitate,
p=0,003. Nivelul agresivitatii a scazut drept urmare a realizarii experimentului formativ de la 113,33 la 92,92
unitdti medii, ceea ce este argument in favoarea presupunerii noastre cd este posibil in conditii special

organizate de influentat si diminuat nivelul de violenta si agresivitate la varsta preadolescenta.

Punctaj 1Q (grup experimental)
50,00 43,83 37,25
oo | B
Punctaj 1.Q 2 Punctaj 1.Q

Figura 11. Rezultatele grupului experimental in pre- si post test, indicele general de ostilitate,

Inventarul de ostilitate A.Buss - A. Durkee
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Analiza statistica a demonstrat ca exista diferente statistic semnificative intre indicii medii a grupului
experimental in experimentul de constatare si experimentul de control pentru criteriul Ostilitate, p=0,01.
Nivelul ostilitatii a scdzut in urma efectuarii experimentului formativ de la 43,83 la 37,25 unitati medii. Din
nou putem afirma cd presupunerea noastrd (ipoteza) cd este posibil sa reducem din gradul de ostilitate a

subiectilor se confirma.

10

=0—1 testare

O N B OO

ScalaNE p ScalaRE Scala IN p Scala AT pScalaSU p ScalaIRp ScalaVEpP g > testare
p.

Figura 12. Rezultatele grupului experimental, Inventarul de ostilitate A.Buss- A. Durkee in pre- si post test.

Analizand figura data observam dinamica scaderii rezultatelor la factorii ce provoaca comportamentul
violent la preadolescenti. La scala negativism in experimentul de constatare media este 4,00 iar in
experimentul de control 3,25; scala resentiment in experimentul de constatare 4,67 iar in experimentul de
control 3,75; scala ostilitate indirectd in experimentul de constatare 5,58 iar in experimentul de control 3,92;
scala atentat in experimentul de constatare 7,08 iar in experimentul de control 4,67; scala suspiciune in
experimentul de constatare 7,00 iar in experimentul de control 5,25; scalairitabilitate Tn experimentul de
constatare 6,83 iar in experimentul de control 5,83; scala ostilitate verbala In experimentul de constatare 8,83
iar Tn experimentul de control 5,33. Deci, constatim descresterea rezultatelor cantitative obtinute de subiectii
din grupul experimental in experimentul de control in comparatie cu rezultatele obtinute in experimentul de
constatare la toate scalele chestionarului dat.

Diferente statistic semnificative au fost obtinute la cinci scale din totalul de sapte:, IN” Ostilitatea
indirecta (p=0,041), ,,AT” Atentat (p=0,005), ,,SU” Suspiciune (p=0,045), ,,IR” Iritabilitate (p=0,034) si ,,VE”
Ostilitate verbalda (p=0,011). La doua scale nu au fost obtinute diferente statistic semnificative: scala ,,NE”
Negativism (p=0,064) si scala ,,RE” Resentiment (0,068). La aceste scale constatam schimbari in rezultatele
cantitative. In experimentul de control rezultatele sunt mai mici, insi nu am obtinut diferente statistic
semnificative. Analiza efectuatd ne permite sd concluzionam cé experimentul formativ elaborat si realizat a
avut impact pozitiv asupra dezvoltarii trasaturilor de personalitate la subiectii din grupul experimental si la
diminuarea violentei acestora.

Comparatia a doua realizatd de noi este cea dintre rezultatele obtinute de subiectii din grupul de control
in pre- si post test. Prelucrarea statistica a fost realizata prin intermediul testul neparametric Wilcoxon W-test

pentru compararea grupurilor dependente.
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grup de control pre test  grup de control post test
Figura 13. Rezultatele in experimentul de control, grup de control in pre- si post tes, Testul de

agresivitate Buss & Perry

Analiza statisticd realizatd prin intermediul testului Wilcoxon a demonstrat ca nu exista diferente
statistic semnificative intre indicii medii a grupului de control obtinuti in experimentul de constatare si
experimentul de control pentru criteriul Agresivitate, p=0,065. Nivelul de agresivitate s-a pastrat la acelasi

nivel inalt: in pre — test 107 si post test 109 unitati medii la subiectii din grupul de control.

Punctaj 1.Q
40,76
" 40,17
40
39,5

grup de control in pre  grup de control n post
test test

Figura 14. Rezultatele la Inventarul de ostilitate A.Buss- A. Durkee, experimentul de control, indicele general

de ostilitate la grupul de control in pre — si post test

Analiza statistica (testul Wilcoxon) a demonstrat cd nu existd diferente statistic semnificative intre
indicii medii a grupului de control obtinuti in experimentul de control,p=0,072. Nivelul de ostilitate ca indice
general la acest chestionar s-a pastrat la acelasi nivel inalt: in pre — test 40,76 si post test 40,17 unitati medii la
subiectii din grupul de control. La subiectii din grupul experimental, asa cum a fost ardtat mai sus, astfel de
schimbari au intervenit. Rezultatul la gradul de ostilitate generald fiind mai mic in experimentul de control
pentru acesti subiecti. Se confirmd presupunerea noastrd (ipoteza) ca este posibil sd reducem din gradul de

ostilitate a subiectilor se confirma.
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Figura 15. Rezultatele in experimentul de control, Inventarul de ostilitate A.Buss- A. Durkee, grup de
control in pre- si post test

Rezultatele nu s-au schimbat semnificativ la preadolescentii din grupul de control in perioada cat a
durat programul formativ cu subiectii din grupul experimental. La scala negativism in experimentul de
constatare media este 3,71 iar In experimentul de control 3,67; scala resentiment in experimentul de constatare
5,1 iar in experimentul de control 4,58; scala ostilitate indirectd in experimentul de constatare 4,98 iar in
experimentul de control 5,08; scala atentat in experimentul de constatare 6,07 iar an experimentul de control
6,17, scala suspiciune in experimentul de constatare 6,28 iar in experimentul de control 6,33; scalairitabilitate
in experimentul de constatare 6,17 iar in experimentul de control 6,08; scala ostilitate verbala in experimentul
de constatare 7,92 iar In experimentul de control 7,83.

Diferente statistic semnificative nu au fost obtinute nici la o scala pe interiorul acestui chestionar.

Analiza efectuatd ne permite sa concluzionam ca experimentul formativ elaborat si realizat a avut
impact pozitiv asupra dezvoltarii trasaturilor de personalitatela subiectii din grupul experimental si la
diminuarea violentei acestora.

Ultima comparatie realizatd in experimentul de control tine de rezultatele obtinute de subiectii din

grupul experimental si cei din grupul de control in experimentul de control.

Punctaj AQ
1(5)2 _ 109,00 92,92
50 -
0 - .
grup de control grup experimental

Figura 16. Rezultatele in experimentul de control, Testul de agresivitate Buss & Perry, grup
experimental si grup de control
Analiza statistica efectuatd prin intermediul testului neparametric pentru esantioane independente U
Mann — Whitney a demonstrat ca existd diferente statistic semnificative intre indicii medii a grupului

experimental si a grupului de control obtinuti in experimentul de control pentru criteriul Agresivitate,
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p=0,022. Nivelul agresivitdtii la grupul de control este 109 unitati medii, iar la grupul experimental a scazut si
este 92,92 unitati medii. Astfel, prin realizarea experimentul formativ am reusit sd diminuidm din
comportamentele agresive si violente ale subiectilor din grupul experimental.

Comparatia urmatoare tine de indicele general de ostilitate masurat prin intermediul inventarului de
ostilitate A. Buss - A. Durkee. Grupul de control a obtinut un scor mediu de 40,17 iar subiectii din grupul
experimental au obtinut 37,25 unitéti medii la indicele general de ostilitate. Constatam o descrestere a scorului
mediu pentru subiectii din grupul experimental la indicele general de ostilitate. Prelucrarea statistica a fost
realizatd prin intermediul testului neparametric pentru esantioane independente U Mann — Whitney.
Comparatia statisticd a scos in evidenta diferente statistic semnificative la pragul de semnificatie p=0,042.
Putem afirma ca prin intermediul programului nostru formativ am reusit s diminuam din nivelul general de

ostilitate la subiectii din grupul experimental in comparatie cu preadolescentii din grupul de control.

Punctaj 1.Q

50
40,17
0 37,25

30
20
10

grup experimental grup de control

Figura 17. Rezultatele la Inventarul de ostilitate A.Buss- A. Durkee, experimentul de control, indicele

general de ostilitate la grupul experimental si grupul de control.

Comparatia urmatoare tine de scorurile obtinute de subiectii din grupul experimental si cei din grupul

de control in experimentul de control la scalele inventarului de ostilitate A. Buss — A. Durkee.
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Figura 18. Rezultatele in experimentul de control, Inventarul de ostilitate A.Buss- A. Durkee, grup

experimental/grup de control
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Analizand figura data observam dinamica scaderii rezultatelor pentru subiectii din grupul experimental
in comparatie cu preadolescentii din grupul de control in experimentul de control la factorii ce provoaca
comportamentul violent la preadolescenti. La cinci scale din totalul de sapte am obtinut diferente statistic
semnificative.

La scala Negativism pentru grupul experimental media este 3,25 iar la grupul de control 3,67; scala
resentiment la grupul experimental 3,75 iar la grupul de control 4,58; scala ostilitate indirecta la grupul
experimental 3,92 iar la grupul de control 5,08; scala atentat la grupul experimental 4,67 iar la grupul de
control 6,17; scala suspiciune la grupul experimental 5,15 iar la grupul de control 6,33; scalairitabilitate la
grupul experimental 5,83 iar la grupul de control 6,08; scala ostilitate verbala la grupul experimental 5,33 iar
la grupul de control 7,83. Deci, constatam descresterea rezultatelor cantitative obtinute de subiectii din grupul
experimental in experimentul de control in comparatie cu rezultatele obtinute de subiectii din grupul de
control la toate scalele chestionarului dat.

Diferente statistic semnificative au fost obtinute la cinci scale din totalul de sapte:,,RE” resentiment
(p=0,043); ,,IN” Ostilitatea indirecta (p=0,05), ,,AT” Atentat (p=0,033), ,,SU” Suspiciune (p=0,039), si ,,VE”
Ostilitate verbala (p=0,003).

La doua scale nu au fost obtinute diferente statistic semnificative: scala ,,NE” Negativism (p=0,125) si
scala ,,IR” iritabilitate (p=0,077). La aceste scale constatim schimbari in rezultatele cantitative, insa fara
diferente statistic semnificative.

Analiza rezultatelor obtinute in experimentul de control de subiectii din grupul experimental si
preadolescentii din grupul de control ne permite sd concluzionam din nou ca interventiile noastre psihologice
realizate au avut un impact favorabil asupra dezvoltarii trasaturilor de personalitate la subiectii din grupul
experimental. Nivelul scdzut al rezultatelor la subiectii din grupul experimental in comparatie cu
preadolescentii din grupul de control indica succesul programului nostru formativ.
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HEBPO3O0B Y I1IOAPOCTKOB
CARACTERISTICILE BUNASTARII PSTHOLOGICE SI MANIFESTARILE NEVROZEI
LA PREADOLESCENTI
THE CHARACTERISTICS OF PSYCHOLOGICAL WELL-BEING AND
MANIFESTATION OF NEUROSIS IN PREADOLESCENCE
Paxky Kanna, npodeccop, TOKTOp XaOUIUTAT TICHXOJIOTHH,
MonnaBckuii ['ocynapcTBeHHBIN YHUBEPCUTET

CZU : 159.922.8 :616.891
Pe3iome

CraTbsl TOCBSIIIEHA H3YyYCHHIO OCOOCHHOCTEH  MCHUXOJOTHYECKOTO ONaromoiydyuss W IMPOSBICHUS
HEBPO30B y MOAPOCTKOB. [lomydeHHBIE pe3ylbTaThl CBHAETEIHCTBYIOT O TOM, 4YTO CpPEId IIOIPOCTKOB
JOMHUHHUPYET CPeIHUI M HU3KHH YPOBHH IICHXOJOTHYECKOTro Onaromoiydus. MccnenoBaHsl XapaKTepUCTHKH
TICUXOJIOTHYECKOTO OJIaromoNyysi 1 YPOBHH HEBPO30B Yy MOAPOCTKOB B 3aBUCHMOCTH OT COCTaBa CEMBH.
BEIABIE€HO, YTO MOJPOCTKH W3 HEMOJHBIX CeMeH, KaK M MX CBEPCTHHKM M3 TOJHBIX CEMEH OIMHAKOBO
MOJBEPKEHBI ICUXUYECKOMY HEOIaronoayYHIo U CKIOHHBI K TIPOSIBIICHUIO HEBPO30B.

KuroueBsble c10Ba: TICHXOIOTHYECKOE OJIaroroirydne, HeEBpPO3, MOIPOCTOK, CEMBSI, COCTaB CEMBH.
Rezumat

Articolul descrie studiul caracteristicilor bunastarii psihologice si manifestarii nevrozelor la
preadolescenti. Rezultatele obtinute ne aratd ca nivelul scazut si nivelul mediu al bunastarii psihologice
prevaleaza la preadolescenti. Am investigat caracteristicile bundstarii psihologice si a prezenta nevrozei la
preadolescenti in dependentd de componenta familiei. Atdt preadolescentii din familii incomplete cat si cei
din familii complete sunt predispusi sa traiasca stari nevaforabile si nevroze.
Cuvinte cheie: bunastare psihologica, nevroza, preadolescenta, familie, tipul de familie.
Abstract

The article presents the characteristics of psychological well-being and the manifestation of neurosis in
preadolescence. The results show that most of preadolescents have a low and medium level of well-being. The
characteristic of psychological well-being and the levels of neurosis at preadolescents from different types of
family are investigated. Preadolescents from incomplete families and preadolescents from complete families
are equally sensible for mental ill-being and for neuroses development.
Key words: psychological well-being, neurosis, preadolescent, family, family composition

['apMOHMYHOE W TO3UTHBHOE (YHKIIMOHMPOBAHHE IJIMYHOCTH U €€ TICHXOJIOTHYECKOe

Oyaromosiydne SIBIACTCS OMHOW M3 (YHIAMEHTAIBHBIX TMPOOJIEM B COBPEMEHHOM TICHXOJOTHH
pa3BUTHSA. BBICTPOTEUYHOCTH KM3HU H HECTAOWJIBHOCTH MHUpa BIEYET 3a COOM HM3MEHEHHS] U B
JTUYHOCTHOM CTAHOBJIEHMU TIOJIPOCTKA, TaK KaK OH JIOJHKEH HAyYUThCA aAalTHUPOBATHCS K HOBBIM
TpeboBaHusIM coruyma. OTMETHM, YTO HA CETOMHSIIHHA JCHb TeMa M3y4YeHHS U JOCTHIKEHUS
MICUXUYECKOTO OJIArONoNyunsi TMPUOOPETAeT aKTyadbHOCTh, BEIYTCS AKTUBHBIC HCCIEIOBaHUS B
00JacTu CBSA3M W BIMSHUS MCUXUYECKOTO OJaromoiydusi ¢ pa3IMYHbIMM acCHeKTaMH JIMYHOCTH,

HaIlpuMep €€ HEBPOTUYECKUMH IIPOSBICHUSMH.
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Teopernueckyto 0a3zy s MOHMMaHUS (EHOMEHA ICUXUYECKOro OJaromnoyiydus: 3al0KHiIu
uccnenoBanus H.bpenbepHa, KOTOpbIi M BBEN caMO MOHATHE «IICUXOJOTMUYECKOro OJIaronoaydus.
ABTOp CpaBHHMBAa€T €ro C CYOBEKTHBHBIM OIIYIICHHEM CUaCThsi M OOLICH YIOBIETBOPEHHOCTHIO
*u3HbIO[1]. 3HauMTENBHBIN KJIQJ B HANpaBICHHU HUCCICIOBAHHS ICHXHYECKOrO OJIaronoixydus
JMYHOCTH BHecAM Takue ydeHble kak K.Pudd, D.[Aunep, A.Barepman, D.Jlecu u mpyrue[12]. B
Tpynax poccuiickux aBTtopoB I[L.II.decenko, T.J[.IlleBeneHKOBOW OBLIM BBHISBICHBI TOIXOMABI K
aHamu3y (PaKTOpoB, KOTOpbIE HEOOXOIMMBI JJIsI TOCTHKEHUS MCHUXUYECKOTO Ojaromoiydus. DTH
aBTOpPbl TMOHUMAIOT MOJI MCUXMYECKUM OJIarornoylydueM cyryoo cyObEeKTHBHOE SIBJIEHHE, KOTOPOE
IPEJCTAaBICHO LIEJOCTHBIM IEPEKUBAHUEM CYACTBS, YAOBJIETBOPEHHOCTBIO COOOH M  cBOEH
xu3ubi0[10; 12; 13].

Paznbie (akTopel  TPUBHOCAT HM3MEHEHUS B JHMYHOCTh. Ecim denoBek He crocoOeH
FapMOHUYHO HpopadOTaTh 3THU pA3HOIUIAHOBBIE BIUSHUSA, TO OHU MOTYT CTaTb NPUYUHON
BO3HUKHOBEHUS pa3IMYHbIX HapyLIEHHWH: HEBPO30B M HEBPO30MOAOOHBIX cocTosHMM. Mcxons us
3TOr0, OTMETUM, 4YTO HCCIIEJOBAaHUE DPA3BUTUSA U MEXAHU3MOB HEBPO30B  SBISETCS JOBOJIBHO
aKTyaJIbHBIM BOTIPOCOM M OCOOEHHO Jisi TOAPOCTKOB[11].

OcHoBHbIE JOCTHXKEHUS B 001acTH U3yyeHus: HeBpo3oB npuHaiexat W.I1.11aBnoBy, koTopsiii
U3ydms1 Tcuxousnueckue MexaHuW3Mbl HeBpo3oB[1l]. Jlpyrue wucciemoBaTenu Takue, Kak
B.H.Mscumes, b.J[.KapBacapckuil BHecan OoJbIOi BKJIaJ B M3y4eHHE MEXaHHU3MOB HEBPO3OB Y
B3pocibiX[3; 6]. MccrmemoBaHus HEBpO30B y JETeH MOCBATHIIM HaydHbie paboThl A.M.3axapos,
A.E.JInuko[2].

@akTOpbl  MCUXMYECKOTO HEONaromoiay4yuss W  HEBPOTHUYECKHE pPacCTpoiicTBa  MOTYT
HpOSBIATHCS B J1I0OOM Bo3pacte. [10pOCTKOBBIN BO3pacT, SBISSICH CAMBIM KPU3HUCHBIM M XPYIKUM
nepuoaoM, Korja peOeHOK OoJibllle BCEro MOJABEPKEH pa3UYHbIM HETaTHUBHBIM BIMSHUSIM U
Je3aJalTUBHBIM MPOSIBJICHUEM B MOBEJACHUH. B 3TOT mepuoj ypoBeHb MCUXUYECKOTO OJIaronosyyus
U TIPOSIBJICHUS] HEBPO30B MOTYT HAIPSIMYIO 3aBUCETh OT Pa3HbIX c(ep KU3HU MOAPOCTKA, OHU MOKET
3aBUCETh OT MHTEPECOB, [ICHHOCTEH, CMBICIIOKM3HEHHBIX OPUEHTAIMH M JKU3HEHHBIX CTpaTerui[2;
11].

B mnoapocTkoBOM BoO3pacTe HAayMHAETCS OCO3HAHUE CBOEW MJIEHTUYHOCTH. B co3Hanuu
MOJIPOCTKOB TMPOMCXOJUT TOCTENEHHAs MEePEOPUEHTAIMs] C BHEIIHUX OLIEHOK Ha BHYTPEHHHE.
[TogpocTkn HecTaOMJIBHBI B IOBEIEHUH, XHBO U SIPKO pearupyloT Ha BcE MPOHMCXOJSAIIEE, OHH
qyBCTBUTEJbHBI K OKPYKAIOLEMY MUPY, a UX PEAKLUU U IMOLUU CTAHOBATCS MBUIKUMH U SIPKUMHU
[13].
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CeMbsi 3akiaZibIBa€T OCHOBY Oynaylleld COIUAIbHO-TICUXOJIOTMYECKON OCHOBBI JHYHOCTH
peOeHKa, U SBISETCS BaXKHBIM MCTOYHHKOM JJIi SMOIIMOHAJIBLHOTO M MCUXOJIOTMYECKOro pa3BUTHUS
nozpoctka[7]. Ocob0 MOgUYEepKHEM, YTO MMEHHO OT CEMEHHOro KJIMMAaTa, JETCKO-POIUTEIIbCKHX
OTHOILICHUM, TUIA BOCIIUTAHUS 3aBUCHUT, KAaKOW OYJEeT JIMYHOCTh MOJIPOCTKA U KAKUM OH BBIPACTET.
CeMbsi MOXKET IOMOYb MOAPOCTKY CHPABUTHCA C KPU3UCHBIMU MEPUOJaMU CBOETO BO3pAcTa, HO OHA
K€ MOXKET UX YCYT'yOUTb.

[lenpbto Hamero MNUIOTAKHOIO HCCIEJOBAHMS SIBISUIOCH — M3YYEHHE IICUXOJIOTHYECKOTO
0J1aronoJTy4usi ¥ MPOSIBIICHU HEBPO30B Y MOJIPOCTKOB U3 MOJTHBIX U HEMOJIHBIX CeMEH[5].

B kadecTBe »KCIepUMEHTaIbHBIX METOAUK OBbLIM UCHONB30BaHbl OmnpocHuk «MHIekc olriero
ncuxosorudeckoro  Omarononyuusi  (Dupuy)»[8]. «Illkama cyObEKTHBHOIO  OJIArOMOYUHs,
amantanus A.A. PykaBumaukoBa[9] u meroamka skcmpecc - nuarHoctuku HeBposa K. Xeka u X.
Xecca[5]. B uccnenopanuu npunsum yuactue 90 moapocTkoB B Bo3pacte or 13 — 15 ner.

B mnpopomkeHue mpencTaBUM aHaiM3 IOJYYEHHBIX JaHHBIX 00 OOIIeM MCHXOJIOTHUYECKOM
Onarononyunu moApOocTKOB. OmnpocHuk «MHAEKC oOmero mNCUXOJIOrHYecKOoro OJaaronoayyus
(Dupuy) mno3BojsieT OLIEHUTh 4Yepe3 TakKue €ro IoKas3aTeiau KaK TpeBora, Jemnpeccus,

CaMOKOHTPOJIb, 00I1I€€ 3I0POBLE U )KU3HEHHAsI SHEPrus. Pe3ynbTaThl HCIBITYEMBIX IPEICTABIECHbI B

tabmuie 1.
Tadauua 1. Pe3yabTarsl HCc/Ie10BAHUS HHAEKCA 0010 MCUX0J0THYeCKOro
0J1aronosiy4usi y NogpocTKoB
Nen/m | YpoBeHb ICHXUYECKOTO Konnuectso [IponieHTHOE COOTHOLIEHUE
Onaronoyyus HCTIBITYEMBIX (%)
1 Hwuskuit ypoBeHb 64 71,1%
2 Cpennuii ypoBeHb 23 25,5%
3 Bricokuit ypoBeHb 3 3,4%

Kak BugHO w3 Tabmumpl 1 HU3KHMK ypOBEHB TICHUXOJOTHYECKOTO OJIArOMOJIyYHsl BBISIBICH Yy
71,1% wucnbiTyeMbix (64 yen.). CpenHuil ypoOBEHBb MCUXOJOTHYECKOTO OJIaromoiaydusl XapakTepeH
utst 23 moapocTKOB (25,5%), a BRICOKMM ypOBHEM  00Ja/1al0T TOJIBKO TPOE MOJPOCTKOB U3 OOIIETrO
Yrcia HCHBITyeMbIX — 3,4%.

Huzkuii u cpennHuil ypoBeHb IICHMXOJIOTMUYECKOTO OJIaronoiyqus y TOJABIIAIOIIETO
OOJBIIMHCTBA CTAPIINX MOJIPOCTKOB CBHUJETEIHCTBYET O TOM, YTO OHM MUMEIOT HEKUU BHYTPEHHUIA
KOH(JIMKT ¥ HapyIICHUS B 3HAYUMBIX Ui HHUX OTHomeHusx [7]. Oxu HCIIBITHIBAIOT

HEYJIOBJIETBOPEHHOCTh CBOEH JKU3HBIO, OOIIUI  ypPOBEHb ICHUXOJOTMYECKOro HeOIaronoayyus
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BIUSET HA HUX SMOLUHU U CYXKIEHUS. DTU MOAPOCTKH HCHBITHIBAIOT TPYIHOCTH B MPOXOXKICHUU
BO3PACTHOTO Kpu3Huca. BBICOKUN ypOBEHb IMCHUXOJIOTHYECKOro OJaromnonydus IaéT BO3MOXKHOCTh
3,4% wucneiTyeMbIX 0€3 TPYIHOCTEH MPOXOMUTh Yepe3 KPHU3HC IMOAPOCTKOBOIO BO3pacTa, HE
pearupoBaTh OOJE3HEHHO HA pa3lUYHbIC TPYJHOCTH M  OOECIEUMBACT aJIEKBATHYIO PETYJISAIHIO
noBesieHUs. BMecTe ¢ TeMm, 3TU MOJPOCTKU B CBOEH IESATENBHOCTH COOTBETCTBYIOT TPEOOBaHUSIM
COLIMyMa WJIU OKPYKAIOIIEH CPEeIbl.

TakuM 00pa3zoMm, NOJy4YEHHBIE PE3YJIbTAThl CBUJETEIBCTBYIOT O TOM, YTO CPEIU MOAPOCTKOB
JOMHUHUPYET CPEIHUI U HU3KUI YPOBHHU IICUXOJOTMYECKOI0 OJIaronoiIydusl.

Jlanee mpoaHanu3upyeM pe3ylnbTaThl UCHBITYeMbIX Mo MeToauke «lllkama cyOBEeKTUBHOTO
Onarononyuus» B anantanuu A.A.PykaBuinHukoBa. M3mMepeHue ¢ MOMOIIBIO JaHHOTO OMPOCHHKA
OLICHUBAET CYOBEKTHBHOE 0JIaromnoiay4yue MOAPOCTKOB IO TaKUM IIKaJaM KakK HalpsHKEHHOCTb U
YyBCTBUTEIBHOCTb. BMecTe ¢ TeM, TeCT M3y4yaeT TakkKe IpPU3HAKU, COMPOBOXKIAIOLINE OCHOBHYIO
MICUXOAMOLIMOHAIBHYIO ~ CUMIITOMATHKY: W3MEHEHHUSI HACTPOCHHUS, 3HAUYUMOCTh COILIMAIBLHOTO
OKPYKEHHsI, CAMOOILIEHKA 37I0POBbsI, CTEIECHb YAOBJIECTBOPEHHOCTH IMOBCEIHEBHOHN IESTENBbHOCTHIO.
Pe3ynbTaThl HCIBITYEMBIX NTPEACTABIEHBI B TAOIUIE 2.

Tabaunna 2. Pe3yabTaThl NOAPOCTKOB MO IIKAJAM CYObEeKTHBHOr0 0J1aronosy4usi

Ne KomnuuecTBo
YpoBeHb CyOBEKTUBHOTO 01aronoryyust %
o/o HUCIIBITYEMBIX
1 | lonHoe cyOBEKTHBHOE OJIaronoydne 7 7,77%
YMepeHHbIN SMOIMOHATIBHBIN KOM(DOpT 38 42,23%
Huskas BEIpa)keHHOCTh CyOBbEKTUBHOTO
3 P y 41 45,56%
Oyarononxy4us
4 | CyObekTHBHOE HEOIaronoayane 4 4,44%
5 3HaYUTENBHO BBIPAKEHHBIH 0 i

HYMOIMOHAIBHBIA AUCKOMBOPT

Kak Bugno u3 Tabmuipl 2, mpuMepHo y mosioBuHbl 41 mompoctka (45,55%) BbisiBiieHa HH3KasI
BBIPQKEHHOCTh CyOBbEKTUBHOrO Oaromnonyuusi. [IoqpocTku ¢ TakUM pe3yabTaToOM XapaKTepU3yHOTCs
YMEPEHHBIM CYObEKTUBHBIM OJIarornoyiyuueM, y HHUX OTCYTCTBYIOT CephE3HBIE MTPOOJIEMBI, OTHAKO O
MOJIHOM 3MOIIMOHATBHOM KOM(OPTE TOBOPUTH HEJIb3SI.

YMepeHHBIH 3MOLMOHANTBHBIN KoMdopT mpeodiamaer y 42,22% wucnbityembix (38 wen.).
Taxolf ypoBEeHb CBUJIETEIILCTBYET 00 YMEPEHHOM MOIMOHAIBHOM KOM(pOPTE UCIBITYEMBIX, a TAKKE

OHHU HC HUCIIBITHIBAIOT Cepbé3HBIX OMOIMOHAJIBHBIX HpO6JIeM. CTapH_II/Ie MOoAPOCTKH O6HaI[aIOT
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JIOCTAaTOYHOM YBEPEHHOCTBIO B ce0€, aKTUBHBI, yYMEIOT KOHTPOJIUPOBATH CBOE IOBEACHUE W
MIOJIOKHUTEIIHHO B3aUMOJICHCTBYIOT C OKPYKAFOIIUMHU.

Jlnmib 'y cemu ucnbityembix (7,77%) ObUIO BBISBJICHO MOJTHOE CYOBEKTHBHOE OJaromoiydue.
Yka3aHHBIA pE3yNIbTaT TOBOPUT O TOM, YTO MCHBITYeMbIe HE 00JIAAIOT KAaKUMHU-THOO CEePhe3HBIMU
NICHXOJIOTHYECKUMH TpOoOJeMaMu. Y 3THX TOAPOCTKOB JIOMHHHPYET MO3UTHBHAs CaMOOIICHKA,
ONTUMHU3M ¥ OOHMTENbHOCTh. OHM YBEPEHBI B CBOMX CIIOCOOHOCTSIX M BO3MOXHOCTSIX, YMCIOT
aJaNTHPOBATHCS K IMEPEMEHAM U YCIIOBHUSAM CTPECCa, HE SABISIOTCS TPEBOKHBIMHU.

CyObeKkTHBHOE HEOIaronoaydre ObLIO BBISIBJICHO Y 4 MOAPOCTKOB, OHHU COCTAaBISIOT 4,44% ot
o0miero 4ymMcina UCHBITYEMbIX. Y Ka3aHHBIH YpOBEHb CYOBEKTHBHOIO  HEOJIaronoiryqus
CBUJICTEJILCTBYET O TOM, YTO MOJPOCTKH CKJIOHHBI K OOJIC3HCHHOMY TEPEKHUBAHUIO ICTIPECCUU U
TPEBOT, OHU TIECCCUMHUCTUYIHBI, 3aMKHYTHI ¥ JIOCTATOYHO TUIOXO MIEPEHOCIT CTPECCOBBIC CUTYAIIHH.

[TonydeHHble pe3yabTAaThl CBUACTEILCTBYET O TOM, uTo 50 % crapmux MmoApoCTKOB MMEIOT
HU3KYI0  BBIPAKCHHOCTh CYOBEKTHBHOTO OJIAromoyiyuusi WM CyObEKTHBHOE HEOJIAromoiyuue,
42,23% uCHBITyeMbIX NEPEKUBAIOT YMEPEHHBII AMOLMOHANBHBIN KoMbopT, u maumb ans 7,77% -
XapakTepHO TIOJHOE CYOBEKTHBHOE Omaromoiydrie. Pe3ynpTaTel TUAarHOCTUKU ITOKAa3alld, 4TO
3HAUUTEIBHO BBIPAKCHHBIM SMOIMOHAIBHBIA JUCKOM(MOPT HE BBIABICH HHU y OJIHOTO IOAPOCTKA
M3y4aeMoil BBIOOPKH.

B mpopomkeHune JHAarHOCTUPOBAJICS yYPOBEHb HEBPOTU3ALMU Y UCIBITYEMBIX, MOJYYECHHBIE
JaHHbIE TIPEJICTaBJICHbI B Ta0IMIIE 3.

Ta6auna 3. Pe3yabTaTsl 3KCHpece - AMATHOCTHKH HEBPO3a Y MOIPOCTKOB

KonmuectBo
Ne i/ YpoBeHb HEBPOTHU3AIUH %
HCIIBITYEMBIX
Huskuii ypoBeHb HEBpOTHU3AIUU 69 76,66%
BrIcokuii ypoBEHb HEBPOTH3AIIUHT 21 23,34%

AHaim3 pe3yIbTaToB IMOKA3bIBAET, UTO OOJBIIMHCTBO HCIBITYeMbIX — 76,66% moapocTkoB (69
yen.) 00JajaloT HU3KUM YPOBHEM HEBPOTH3AIMH. YKa3aHHBI ypOBEHb CBHJIETEILCTBYET O
CIOKOMCTBHH, ONTUMUCTHUYHOCTH M SMOLMOHAIBHON YCTOWYMBOCTH HUCHBITYeMbIX. OHM JIerKo
HAJIQ)KMBAIOT KOHTAKT WM KOMMYHUKATHUBHBI, TPOSBISIOT WHHUIIMATUBY W JIETKOCTh B OOIICHWH,
COIIMAJIBHO CMEITBI M UMEIOT YyBCTBO COOCTBEHHOTO JOCTOMHCTBA.

Bricokuii ypoBeHb HEBpOTH3aLMU OB BBIsIBICH Y 21 moapocTka, uto coctasisieT 23,34% ot
o0IIero 4mciaa MUCHOBITYeMBIX. J[JIs1 4eTBepTH COBPEMEHHBIX IMOJPOCTKOB XapaKTE€pHAa  BBICOKAs

BCPOATHOCTL HEBPO3aA. HOI[pOCTKI/I C TaKUMH TIIOKa3aTeiIaiMH OSMOIMOHAJIBHO BO36y,I[I/IMBI, HE
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MIPOSIBJISIOT MHUIMATUBY, (PUKCUPYIOTCS HAa JTUYHOCTHBIX HEIOCTATKaX, MPOSIBIISIOT 3aMKHYTOCTb,
TPYIHOCTH B KOMMYHHUKAIIMH, 3aBUCUMOCTh OT Apyrux. OHU CKJIOHHBI Oojiee 0O0JIE3HEHHO U OCTPO
NepeKNBaTh TAKUE HETaTUBHBIE YYBCTBA, KaK TPEBOXHOCTb, HAMPSHKEHHOCTb, OECIIOKOWCTBO,
Pa3IpaXUTEIBHOCTh U PACTEPSIHHOCTD.

Takum 00pa3oMm, aHaaW3 IMOJYYCHHBIX JAHHBIX IMOKa3aja, 4YTO JUISI KaXJIOrOo YETBEPTOIO
COBPEMEHHOTO IOAPOCTKA XapaKTePeH BBICOKWNM YPOBEHb HEBPOTH3AIMH. DTHUM IIKOJIbHUKAM
TpebyeTcs CBOEBpEMEHHAsl TIOMOIb POIAUTENCH, MeIaroroB 1 MCUX0JIOTOB, C IEJIbI0 TapMOHU3ALUN
HX IICUXUYECKOI0 COCTOSTHUS.

Jns um3ydeHus BIMAHHUS CEMEMHOrO KJIMMara Ha IICHXOJIOTHYecKoe Oyaromonydue U
MPOSIBIIEHUE HEBPO30B y MOAPOCTKOB OBLIO BBIJEICHO JABE IPYNIBI UCHBITYeMBIX. [lepByto rpymmy
coctaBuiu 48 MOJIPOCTKOB M3 TOJHBIX CEMEH, a BTOPYIO — 42 MOIPOCTKA M3 HETMOJIHBIX CEMEH, Y
KOTOPBIX POAUTENN PA3BEICHBI.

Jlanee  mpoaHanmu3upyeM pe3yJabTaTbl MO  METOJUMKaM B COOTBETCTBUU C YKa3aHHBIM
KpUTEPUEM — COCTaB CeMbU NOAPOCTKA. CpaBHUTEIBHBIE PE3YJIbTATHl MCCIECIOBAHUSA HHIECKCA
00IIIer0  TICUXOJIOTUYECKOr0 OJIaromoyiydusi TMOAPOCTKOB U3 HEMOJHBIX U HEMOJHBIX CeMei
npeJicTaBIeHbl B Ta0IuIE 4.

Tadauua 4. Pe3yJbTaThl HCCICI0BAHUS MHACKCA 0011Er0 MCHUX0JI0THYeCKOr0

6.]131"01'[0.]'[)"-11/[51 Y NOAPOCTKOB U3 MOJHBIX U HEMOJHbIX cemen

Ilonuwle cembpu Hemnonnrle ceMbu
No | VpoBenb KonunuectBo % KonunuectBo %
/1 | ICUXWYECKOTO HCIIBITYEMBIX UCIIBITYEMBIX
Osaronosyuus
1 | Huskwuii ypoBeHb 37 77,08% 27 64,28%
YPOBEHB
3 Bricokuit 1 2 380 2 4,76%
YPOBEHb ’

Tak, OOJBIIMHCTBO MOJIPOCTKOB U3 MONHBIX cemed — 77,08% (37 wen.) oOnamaroT HU3KUM
YPOBHEM TICHXOJIOTHUECKOTo Onaromnonyuns. CpeaHUl ypOBEHb MCHUXOJIOTHYECKOTO OJarormorydust
nabmromaercst y 20,84% wucnbityembix (10 gen.). Toapko oauH moapocTok BeiOOpkH (2,38%) nmeet
BBICOKMH YpOBEHb ICHXOJOTHYECKOro ONaromoiydus. AHaIM3 CUTyallMd ICHXHUYECKOTO
Onaromomnyuus y JeTel U3 HENOJHBIX ceMel mokasam, urto 64,28% mnoapoctkoB (27 4emn.) UMEIOT

HU3KHUI ero ypoBeHb. Y 30,95%  moapoctkoB (13 uell.) BbISBICH CPEIHHI YPOBEHb YKA3aHHOTO
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napameTrpa, a BBICOKUH YPOBEHb IICHXOJIOTMYECKOTO OJIaronojay4us CBOWCTBEHEH TOJIBKO JBYM
nojapoctkam (4,76% UCTIBITYEMBIX).

B nonydeHHBIX pe3ynbTaTax MPOCIIEKUBACTCS TEHACHIM, YTO Ul IOAPOCTKOB U3 HEIIOJIHBIX
ceMel, XapakTepHO B MEHBIICH CTENEHH MCUXOJIOrn4eckoe Hebaromnonyuune. M ykazanHble JaHHbIE
YTOUHSJIMCh IO pe3yibTaTaM TECTHPOBAHUA C MCIOJIb30BaHHEM MeTouku «lllkana cyObeKTMBHOIO

Oarononyunsi» B amantanuu A.A.PykaBumaukoa. OHHU NpeACTaBICHBI B TAOIHUIIE S.
Tab6anna S. CpaBHUTEIbHBINH AaHATH3 CYOBEKTHBHOIO 0/1aronoJiy4usi y noapocTKoB

M3 MOJHBLIX H HEMOJIHBIX ceMel

ITonHble ceMbu Henounble cembu
Ne | Yposens cyobektuBHOro | Konmuuectso o KonuuectBo o
n/n | 6arononyyus UCIIBITYEMBIX ° UCIHIBITYEMBIX 0
1 [TonHOE cyOBeKTUBHOE 5 10.42% 9 4,76%
Onaromnosyuue
YMmepeHHbI
2 SMOLMOHAILHEIN 21 43,75% 17 40,46%
KoMQopT
Hwuskas BeIpak€HHOCTh
3 CyOBEKTUBHOTO 19 39,58% 22 52,38%
OJiaronosyuus
4 Cy0ObekTuBHOE 3 6,25% 1 2.38%
HeOJaronoyuyune
3HAYUTEIIBHO
5 | BBIP@KEHHBIH 0 0% 0 0%
HMOLIMOHANIBHBIN
JMCKOMpOpT

AHanu3 pe3ynpTaToB JIeTeH M3 MOJHBIX CeMell mokaszan, uTo msartepo uchbeityembix (10,41%)
00ajatoT TOJIHBIM CYyOBEKTHBHBIM OnaromnonydreM. Hu3kas BBIpa)XEHHOCTh CYOBEKTUBHOTO
Omarononyunsi 3adukcupoBaHa y 19 moapocTkoB, oHH cocTaBisitoT 39,58% ot olmiero uucna.
bonbmmHcTBO McnbITyeMbix — 21 monpoctok (43,75%) mposiBISIOT YMEPEHHBIH 3MOIMOHATbHBIN
komdopt. Tpoe ucneiryemsix (6,25%) UCHBITHIBAIOT CyObEKTHBHOE HeOnarononyyue. McnbITyemMbix
CO 3HAUYMUTENBHO BBIPAKEHHBIM SMOLMOHAIBHBIM JUCKOM(OpPTOM He ObLIO0 BhIABICHO. [IpencTaBum
KapTUHY pachpeeNieHHs] UCTIBITYEMBIX M3 HETOJHBIX CEMEH I10 IIKaJiaM JaHHOH MeTOonuKd. Tak,
CyOBEKTUBHOE HEOIaronoayyne UCTBITHIBAET TOJBKO OJAMH UCTIBITYeMbIH (2,38%). JIBoe moapoCTKOB
(4,76%) WCHOBITHIBAIOT TOJHOE CYOBEKTHBHOE Oiaronoiydue. YMEpPEHHBIH 3MOIMOHAIBHBIN

KoMmdopT npocnexuBaercs y 17 mogpoctkoB winu y 40,47% ucneiTyeMbix BEIOOpKU. Oco60 oTMETHM,
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YTO HHU3Kas BBIPAXKEHHOCTh CYOBEKTUBHOTO Ojaromosiyuusi Oblja BBISIBIIEHAa y 0Oojiee MOJOBHHBI
CTapUINX MOJAPOCTKOB — Yy 22 noapocTkoB (52,38%).

CpaBHUTENBHBIN aHAJIN3 PE3yIbTATOB U3 JIBYX TPYII HE BBIBUJ CYLIECTBEHHBIX Pa3BUTUI B
CyOBEKTHBHOM 0JIarONOJIYYHH MOJPOCTKOB U3 TIOJTHBIX U HETIOTHBIX CEMEH.

B mpomomkeHun ObLI OCYIIECTBICH CPAaBHUTENBHBIM aHaIN3 pe3yJbTaToB »JKCIIpecc -
JUArHOCTHKU HEBpPO3a Y MOJPOCTKOB M3 MOJHBIX M HENONHBIX cemel. [lomydyeHHble naHHBIE
npeJicTaBiIeHbl B Ta0IuIIE 6.

Ta6auna 6. CpaBHHMTe/IbHBIE Pe3yJbTAThI IKCIPECC - IMarHOCTUKH HEBPO3a
y MOAPOCTKOB M3 MOJHBIX M HEMOJIHBIX ceMeii

IlonHbBIE CEMBH Henoinnrle cembn
Neo Komuuectso 0 Konnuectso o
YpoBeHb HEBPOTH3AINH % %
H/H I/ICHI)ITyeMI)IX I/ICHI)ITyeMBIX
1 Hwu3skuit ypoBeHh HEBPOTHU3ALIUN 34 70,84% 35 83,34%
2 | Boicokuii ypoBeHb HEBPOTH3AIIUH 14 29,16% 7 16,66%

W3 Tabauube 6 BugHo, uyto 70,83%, T.€. OOJBIIMHCTBO MOAPOCTKOB U3 MOJHBIX ceMmei, (34
HOJPOCTKA) O00JaJal0T HU3KUM YPOBHEM HEBPOTH3AalMHU. BBICOKMII ypOBEHb HEBPOTH3ALUH
HaOmonaercst y 14 moapoctkoB (29,16%). AHanu3upys pe3yibTaThl, HOJYYEHHbIE Y HCHBITYEMBbIX
U3 HEMOJIHBIX CeMeil, ObII0 BBISBIEHO, 4TO s 83,34% XapakTepeH HU3KUN yPOBEHb HEBPOTH3AIIUU
ny 16,66 — Beicokuii. KauecTBeHHbIE JaHHBIE YKa3bIBAIOT Ha 0oJiee MPOOJIEMHYIO CHUTYaIllUIO C
HEBPOTHU3ALUECH y CTapliMx TMOAPOCTKOB W3 TNOJNHBIX ceMel. [lomydeHHble pe3ysbTaThbl
CBUJIETEIIBCTBYIOT O TOM, YTO COBPEMEHHAs CE€Mbsl NEPEKUBAET MHOTOYHUCIIEHHBIE TPYAHOCTH,
KOTOpBIE B CBOIO OYEPE/Ib BIUAIOT HA BOCIUTAHUE MOJPOCTKOB U UX CTAHOBJICHUE.

B mponoirkeHHe OLCHMBAIACH 3HAYMMOCTB Pa3iIMdMil pPE3yJbTAaTOB MCIBITYEMBIX M3 IIOJNHBIX U
HETIOJHBIX ceMeil mo MeToanke «MHaekc o01ero Ncuxoaorndeckoro 0Jaromnoaydus» ¢ UCTOIb30BaHHEM
Kputepus MaHHa-YUTHH (aHAJOTMYHO OH MCIOJIB30BAJICA M MO APYTMM METOAMKaM). beimi  momydeHsl
cnenyromme pesynbratel: Uowmn = 918, ciemoBarenbHO, pa3nuuusi B MHICKCAX IICHXOJIOTHYECKOTO
Onmaromoyyuusi B CpaBHHBAE€MBIX TpYyNIax CTAaTHCTUYECKW HE 3HauuMble. Jlamee — olieHMBAIach
CTaTUCTUYCCKad JOCTOBCPHOCTDH pa3J'IPI‘IPII71 PE3YJIbTATOB MCHBITYEMBIX IO MCETOAUKE «Ixaima
CyOBEKTUBHOTO Onaromonyuusi». beul monydeH cneayromuii pe3yabrar: Uswn = 944,5, crnenoBaresbHO,
pa3nuyus B CyObEKTUBHOM OJIarOMOIyYuH B CPABHUBAEMBIX IPYINaX CTATUCTHYECKH HE 3HAYUMO.

[TokazaTenb TOCTOBEPHOCTH Pa3IUUUi Pe3yIbTaTOB MCIBITYEMBIX U3 JBYX M3y4aeMBIX TPYIII IO
METOAMKE «IKCIIPecc-IMarHocTUKa HeBpo3ay paBeH Udwn = 8425, crieoBaTenbHO, pa3iuyus B YPOBHSIX

HEBPOTU3alIUU ITIOJAPOCTKOB B CPABHHUBACMBIX I'PYIIINIAX CTATUCTUYICCKHU HC 3HAYNMBI.
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B 3akiroueHne NMOJYEpPKHEM: HKCIIEPUMEHTAIBHO BBISBIECHO, YTO TOAPOCTKU M3 HEIOJHBIX
CceMel, KaKk U MX CBEPCTHUKHU M3 MOJHBIX CEMEH OJMHAKOBO IOJIBEPKEHBI MCHUXOJIOTHYECKOMY
HEOJIAronoJIiy4nio U CKJIOHHBI K MPOSIBICHUIO HEBPO30B. [loiydeHHbIE TaHHBIE CBUACTEIBCTBYIOT O
TOM, 4YTO TpeOyeTcsi IeJICHANPAaBICHHAss W KOMIUIEKCHas paboTa pOIUTeNed, Ieaarorop M
IICUXOJIOTOB  I10 CHMYKEHHUIO HEBPOTHU3ALMHM NOJPOCTKOB M MOBBIILICHUIO HX ICUXOJIOTHYECKOTO
OyraronoJTyqus.
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AFECTIVITATEA SI IMPORTANTA PROCESELOR AFECTIVE ASOCIATE
CONFLICTULUI iIN ADOLESCENTA

AFFECTIVITY AND THE IMPORTANCE OF AFFECTIVE PROCESSES ASSOCIATED
WITH ADOLESCENT CONFLICT

Ghita Maria Georgeta, doctorand in psihologie, Universitatea Pedagogica de Stat ,,Jon Creanga”
din Chiginau

Perjan Carolina, conferentiar universitar, doctor in psihologie, Universitatea Pedagogica de Stat
,»lon Creangd” din Chisinau
CZU : 159.922.8 :159.942
Rezumat

»Afectivitatea este fenomenul de rezonantd a lumii in subiect si care se produce in masura si pe
masura dispozitivelor rezonante ale subiectului si este totodata vibratia expresiva a subiectului social in lumea
sa, 0 launtrica melodie existentiald care erupe in actiune si reorganizeaza lumea. Emotia este nu numai traire
subiectiva, dar si comunicare evaluativa, este nu numai o functie dinamico-energeticd subiectiva, vectoriala,
dar si o conduita afectiva”[3].

Starile afective sunt ,, trairi care exprima gradul de concordanta sau neconcordanta dintre un obiect
sau o situatie si tendintele noastre"[1]. Una din definitiile afectivitatii spune ca aceasta este o suma de trairi
psihice subiective - emotii, dispozitii, sentimente si pasiuni - care reflectd relatiile omului cu lumea
inconjuratoare si care dau coloratura, substanta a tot ceeea ce gandim si facem.

Afectivitatea este o componentd de baza a psihicului uman, neexistand practic vreun proces psihic
(memorie, senzatie, gind, motivatie) care sa nu fie strans legat de o triire afectiva sau invers. Am putea spune
ca procesele mentale interioare dar si comportamentele sunt determinate de trairi afective si/sau declangeaza
emotii, sentimente, dispozitii sau pasiuni.

Cuvinte-cheie: dezvoltarea afectivitatii, prezenta social-afectiva, procese, rolul emotiilor in conflicte.
Abstract

»Affectivity is the phenomenon of resonance of the world in the subject and that occurs in the measure
and measure of the resonant devices of the subject and is also the expressive vibration of the social subject in
his world, an inner existential melody that erupts in action and reorganizes the world. only subjective
experience, but also evaluative communication, is not only a subjective, vector dynamic-energetic function,
but also an affective behavior"[3]. Affective states are "feelings that express the degree of concordance or
inconsistency between an object or a situation and our tendencies" [1]. One of the definitions of affectivity
says that it is a sum of subjective psychic feelings - emotions, moods, feelings and passions - that reflect man's
relationships with the world around him and that give color, the substance of everything we think and do.
Affectivity is a basic component of the human psyche, there is practically no psychic process (memory,
sensation, thought, motivation) that is not closely related to an emotional experience or vice versa. We could
say that inner mental processes but also behaviors are determined by emotional feelings and / or trigger
emotions, feelings, moods or passions.

Keywords: the development of affectivity, the presence of social-affective processes, the role of emotions in
conflicts.

I. PARTICULARITATILE PROCESELOR AFECTIVE

De multe ori afectele (felul in care simtim si ne sim{im) vin Tmpreund cu o puternica nevoie
de a exprima in exterior incarcdtura emotionald. Uneori prin cuvinte, dar si prin tonalitatea vocii,
gesturi diferite, posturi corporale sau grimase faciale. Alteori ele transpar in felul in care organismul
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nostru functioneaza (ne inrosim, ni se usucad gura, creste ritmul respiratiei si al batailor inimii, ni se
"taie genunchii", etc.) Totodata aceleasi afecte "au nevoie" sa fie aprobate,ascultate, intelese,chiar
placute, indragite, simpatizate de interlocutor [6].

Unii autori afirma ca exista o diferentiere intre ,,stari" si ,,procese afective". Primul termen se
refera la starile de placere sau neplacere si la emotii, sugerand caracterul de stare, de posibilitate.
Termenului de proces i se acordd o importantd mai mare, deoarece include inclinatiile, tendintele,
pasiunile, acestea constituind categoria afectelor dinamice. Creatia afectivitatii o reprezintd lumea
valorilor. O judecata de valoare poate fi inteleasa doar prin intermediul trairilor affective [6].

,,Valoarea este in dependentd de felul in care ele (lucrurile) pot satisface necesitatile noastre
sau ameninta satisfactia lor si prin aceasta ne afecteazd mai mult sau mai putin agreabil sau penibil.
Judecatile noastre de valoare — cu caracter intelectual sau social — izvorasc din sentiment (Pavelcu,
V., 1999, p.171).

Sentimentele au ceva din cunoastere. Ele ajung sa fie percepute tot atat de direct si rapid, ca si
un obiect material intr-un act perceptiv. Atunci cand un sentiment nu poduce niciun fel de schimbare
in lumea externa sau in cea interna, acesta nu detine niciun sens.

Particularitatile proceselor afective :

% polaritatea (sunt fie pozitive/placute, fie negative/neplacute);

% mobilitatea (se refera la capacitatea pe care omul o are de a trece de la o stare afectiva
la alta, sau de la un nivel de intensitate la altul);

* durata (in timp);

% intensitatea;

% valoarea lor motivationala [6].

Dupa gradul de complexitate, de duratd, de intensitate:

0 Procese afective primare: au un caracter primitiv, simplu, spontan, sunt organizate slab si
tin sa scape de sub controlul constient;

0 Procesele afective complexe: cu un grad mai mare de constientizare;

0 Procesele afective superioare: sunt de lunga durata, se caracterizeaza prin intensitate si
profunzime, fac parte din personalitatea individului.

In functie de efectul dinamogen, procesele afective pot fi grupate (Cosmovici, A.,1996):

0 Afectele statice, exprimand raportul dintre noi si lume, au un slab efect dinamogen, nu sunt
motive de activitate Tndelungata, desi pot provoca puternice reactii momentane. Ele se divid in:

[1Stari afective (durerea, placerea senzoriala, agreabilul — dezagreabilul)
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U Dispozitiile;

U Emotiile;

0 Afectele dinamice, constituind cele mai puternice si durabile motive ale
comportamentului uman. Acestea cuprind: Sentimentele si pasiunile[6].

I1. PROCESELE AFECTIVE ASOCIATE CONFLICTELOR
regla si adapta conduita umana la interactiunea cu mediul, dar si de a exprima nevoile, trebuintele
individului sau de a sustine energetic diverse actiuni (comportamente).

Dupa Ana Stoica-Constantin (2004), procesele afective asociate conflictelor pot avea mai
multe functii:

1. Afectivitatea poate deveni cauza a conflictului - starile de furie, nemultumire, nedreptate,

frustrare, se pot manifesta inafara sub forma acuzelor, atacurilor directionate catre cei din jur,
indiferent daca exista sau nu la mijloc si niste lucruri concrete pe care persoanele sa se certe.
Doar simplele emotii negative pe care una dintre parti le simte sunt uneori de-ajuns pentru a
starni o cearta.

2. Asa cum am vazut mai sus, starile noastre afective pot sustine energetic activitagile noastre.

Oamenii fac tot felul de lucruri ménati de simtamintele lor. Ele pot alimenta incdpatanarea,
puterea, curajul, astfel incit cineva poate sd persiste In conflict sau dimpotrivd sa se
grabeasca in rezolvarea lui.

3. Emotiile noastre pot constitui si un mecanism de stingere a conflictului. Uneori ne simtim

bine, eliberati, atunci cand ne spunem oful, cand ne "varsdm nervii". Sentimentul de
satisfactie ca am spus ce aveam de spus poate stinge conflictul. Dar stingerea conflictului se
poate obtine si daca recompensam pozitiv (printr-un zambet, un gest, sau un ton mai cald al
vocii) sentimentele pozitive ale celuilalt participant la conflict.

4. Trairile noastre afective pot fi si un indicator sau un simptom ori al unui conflict interior, ori

al conflictului trait poate de partenerul de discutie. Orice conflict (interior sau exterior)
provoaca diverse emotii celor implicati, iar faptul de a avea prezente aceste emotii sunt un
indiciu asupra faptului ca persoana traieste un conflict.

5. O alta functie a proceselor afective in conflicte este aceea de indicator al
importantei lucrurilor intamplate, discutate pentru cei implicati. Avem tendinta, normala si
naturald dealtfel, ca atunci cand ne confruntdm cu lucruri importante sa ne si implicam

emotional, si cu cat importanta este mai mare cu atat intensitatea emotiilor este mai mare [5].
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Se poate intui ca in conflicte participa tot felul de emotii, fie ele pozitive sau negative.
Emotiile negative (neincrederea, furia, tema, rusinea, etc.), mai ales daca sunt necunoscute,
neascultate, nevalidate de cealaltd baricada (ceea ce poate provoca ofensd), pot duce la blocaje in
impacare chiar daca problema are rezolvare, partea adversa refuzand continuu orice propunere.

Tot trairile negative resimtite de una dintre parti pot duce la conflicte interminabile atunci
cand aceasta simte ca ii sunt atacate valorile (identitatea, principiile) sau daca omului ii sunt atacate
interesele imediate este posibil ca emotiile negative sa provoace reactii foarte virulente.

Trairile emotionale pozitive, in schimb, influenteaza conflictele in sensul rezolvarii lor mai
facile, mai rapide. Buna dispozitie implica lipsa agresivitatii ceea ce duce la atitudini cooperante
intre parti. Pozitivitatea mai implicd ingeniozitate, respect, disponibilitate crescutda catre obtinerea
acordului si dorintd de rezolvare rapida.

Desi am aratat pand acum cat de important este rolul emotiilor in conflicte, totusi ele sunt
neglijate si de literatura de specialitate si de cei care instruiesc oameni in managementul conflictelor
si chiar de negociatori. Iar asta se intdmpla din mai multe motive: de multe ori se pune accentul pe
aspectul (interesul) concret, pragmatic al negocierii intrucat rezolvarea acestuia atrage dezamorsarea
conflictului; recunoasterea emotiilor este evitata si din credinta cd acestea vulnerabilizeaza; ori pur si
simplu ele sunt greu de gestionat [5].

IL.STUDIU DISPONIBIL LA NIVEL NATIONAL SI INTERNATIONAL

Studii realizate la nivel international au indicat ca bullying-ul implica un numar mare de
copit si tineri din toate mediile socio-economice, din grupurile rasiale care au fost studiate, si este
prezent in zone cu densitate diferitd a populatiei (peisaj urban, suburban si rural) (Nansel et al.,
2001); De asemenea, studiile au pus in evidenta o corelatie inalta intre comportamnetele de bullying
si o functionare psiho-sociala negativa la nivelul copiilor, caracterizatd prin: nivel scazut al
respectului de sine (Hodges & Perry, 1996; Olweus, 1993a; Rigby &Slee, 1993); nivel ridicat de
depresie (Craig, 1998; Hodges & Perry, 1996; Olweus, 1993a; Salmon 2000; Slee, 1995); anxietate
(Craig, 1998; Hodges & Perry, 1996; Olweus, 1993a; Rigby & Slee, 1993); sentimente de
singuratate (Kochenderfer & Ladd, 1996; Nansel et al., 2001); idei suicidale (Rigby, 1996); si un
nivel ridicat de absenteism scolar (Rigby, 1996); Copiii si tinerii cu dizabilitati, tulburari de sanatate
mintald, supraponderali, provenind din grupuri etnice minoritare sau cu comporta mnete si roluri
sexuale si de gen altele decat cele majoritare (homosexualitate, transexualitate), sau care sunt
perceputi ca fiind astfel, prezintd un risc mare de a fi agresati de catre semeni (Dawkins, 1996;

Hershberger & D’Augelli, 1995; Hunter, 1990; Nabuzka & Smith, 1993; Pilkington & D’Augelli,
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1995; Rigby, 2002; Yude, Goodman, & McConachie, 1998; Whitney, Smith, & Thompson, 1994).

Este mai probabil ca adolescentii si copiii care genereazd comportamente de bullying sd aiba
convingeri care sprijind violenta, mai puternice decat ale egalilor lor (Bosworth, Espelage, & Simon)
si sunt mult mai probabili sa-si influenteze in timp egali, sd se angajeze in agresarea altora (Espelage

etal., 2003) [2].

Studiile sugereaza ca nu existd o singurd cauza a bullying-ului. Mai degreaba, factorii legati
de persoanad, familie, semeni, scoald i comunitate sunt cei care pot crea riscul ca un copil sau tanar
sd-1 agreseze pe semenii sdi (Limber, 2000; Olweus, Limber, & Mihalic, 1999). Studiile arata ca,
comportamentele de bullying sunt legate de alte comportamente problematice, inclusiv vandalism
(Solberg & Olweus, 2003), batai (Nansel et al., 2001; Nansel, Overpeck, Haynie, Ruan, & Scheidt,
2003), consumul de alcool (Nansel et al., 2001), fumat (Nansel et al., 2001), absente (Byrne, 1994),
abandaon scolar (Byrne, 1994) si alte comportamente antisociale (Solberg & Olweus, 2003); Recent,
au fost dezvoltate la nivel international programe de interventie, programe scolare (curriculum) si
strategii de prevenire a bullying pentru utlizarea in scoli (ex. Beane, 1999; Committee for Children,
2001; Froschl, Spring, & Mullin-Rindler, 1998; Garrity, Jens, Porter, Sager, & Short- Camilli, 1994;
Newman, Horne, & Bartalumucci, 2000; Olweus, 1993a; Stein & Sjostrom 1996). Studiile existente
indica faptul cd bullying-ul la scoala poate fi redus semnificativ prin programe complexe in cadrul
scolilor care sunt menite sd schimbe comportamentele (Olweus, 1993a; Olweus, 1993b; Olweus,

Limber, & Mihalic, 1999; Whitney, Rivers, Smith, & Sharp, 1994) [2].

Obiectivul major al unui studiu realizat de profesor conferentiar Dr.Mihai Plesca, la nivel
national a fost de a analiza profilul afectiv al adolescentului din familii social — vulnerabile. Ipotezele

studiului au fost:

1. Profilul afectiv al adolescentului din familia social — vulnerabile se deosebeste

semnificativ de profilul celor din familii cu climat favorabil.

2. Adolescentii din familii social-vulnerabile sunt mai agresivi, mai anxiosi si mai putin

afectati de stres decat adolescentii din familii favorabile.

3. Reactiile afective ale adolescentilor din familii social — vulnerabile depind de

particularitatile de personalitate.

Etantionul cercetarii a fost alcatuit din 80 adolescenti cu varsta cuprinsa intre 15 — 17 ani: 40

copii — din familii social - vulnerabile si 40 adolescenti din familii cu climat favorabil. Rezultatele au
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dorit sa evidentieze presupusa ipoteza cd existd anumite diferente in sfera afectivd a adolescentilor

din familii social vulnerabile si familii cu climat pozitiv.

12

10

8
M Lotul |

6
W Lotul Il

1 2 3 4 5 6 7 8 9 10 11 12

Figura 1. Repartizarea subiectilor (lot integru) dupa mediile obtinute la Chestionarul FPI
Datele obtinute au afirmat ca adolescentii din lotul I, au inregistrat medii superioare lotului 11

dupa toate scalele, cu exceptia scalei 5 — sociabilitatea, scalei 6 — caracter calm si scalei 9 —
masculinitatea - feminitatea.

Caracterizarea adolescentilor si a profilului afectiv din familii vulnerabile conform scalelor
analizate au evidentiat:
1. Nervozitatea — indica discomfortul psihosomatic (tulburari de somn, dureri, stari generale proaste,
oboseald cu fenomene de epuizare, neliniste, instabilitate), stdri de iritatie afective insotite de
tulburdri vegetative si musculare intense.
2. Agresivitatea spontand — indica un comportament impulsiv, sadic. In relatiile cu oamenii subiectul
face glume grosolane sau lipsite de sens, se bucurd de rdul altuia. Este nestdpanit, nelinistit,
manifestd nevoia de schimbari, setea de aventurd, tendinta spre exaltare. Reprezinta tabloul
imaturitdii emotionale. Valoarea mica prezinta tendinta de agresiune spontand minima,stdpanire de
sine, comportare stabila.
3. Depresia — indica fluctuanta mare in dispozitii, prevaland insd starile depresive, tensionate,
pesimiste. Adolescentii sunt in general prost dispusi, nemultumiti, epuizati, iritabili, anxiosi, cu
sentimentul unui pericol nedefinit, cu complexe de inferioritate addnc inrdddcinate. Are vesnic

probleme, sentimentul de culpabilitate
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4. Emotivitatea - prezintd stari de sensibilitate emotionala, iritabilitate, tensiune. Subiectul este
nerdbdator, nelinistit, tulburat chiar de dificultati banale. Devine furios, apoi agresiv, amenintator, cu
actiuni de afect sau chiar afecte violente.

5. Sociabilitatea - indica un subiect cu dorinta de contact redusa (care se multumeste cu propria
persoand), cu un cerc redus de cunostinte. Persoana este distantd, ciudatd, putin intreprinzatoare,
taciturna.

6. Caracterul calm - indica subiectul iritabil, deceptionat, succesibil, descurajat, pessimist [2].

7. Dominarea - indica acte de agresiune reactiv fizice, verbale sau imaginare; tendinte spre o gandire
autoritar — conformista; agresivitate in limita formelor lor de convietuire in societate.

8. Inhibitia - indica timiditate, inhibitie in contact cu alte persoane, incapacitate de contact, neliniste,
tremuraturi, paloare sau hiperemie, tulburari digestive.

9. Firea deschisa - indica disimularea micilor sldbiciuni si defecte, dorinta de a produce o impresie
buna, lipsa de sinceritate si spirit autocritic, atitudine de automultumire.

10. Extraversiunea — introversiunea - indica nesociabilitate, rezerva, pasivitate.

11.Labilitatea emotionald — indica indispozi/ie sau dispozitie labila, tristete, iritabilitate, violenta,
agitatie, meditdri inutile, sentiment de vinovdtie, apatie, dificultati de contact.

12. Masculinitatea — Feminitatea - indica o atitudine de rezerva usoara, neincredere in sine, neplaceri
fizice si tulburari psihosomatice generale. In special pulsul neregulat, ameteli, mini si picioare reci,
genunchi moi la emotii, sensibilitate la schimbari atmosferice.

Prin aplicarea Chestionarului Cohen — Williamson s-a explorat sentimentul subiectiv de stress
resimtit de adolescentii din lotul I (din familii vulnerabile), adica modul in care evalueaza stresul.

Rezultatele obtinute la acest chestionar reflecta calitatea controlului atat asupra evenimentelor
stresante, cat si asupra reactiei la acestea.

In urma prelucrarii datelor s-a putut aprecia ca, pe ansamblu, nivelul de stres cumulat nu este
in linii normale, ceea ce duce cu gandul la o integrare sociala dificild. Probabil tensiunea familiar si-a
lasat amprenta asupra capacitatii de reactionare la factorii stresogeni. Analizdnd datele brute (lotul I
— adolescentii din familii vulnerabile ) obtinute prin utilizarea Scalei de anxietate (Spillberger) s-a
constatat ca 10% din subiectii experimentali au dovedit anxietate reactiva sporitd, 60%- nivel
moderat s1 30%- nivel scazut. Alt tablou care s-a conturat la scale anxietatii stabile: nivel inalt a fost
inregistrat de 50% de respondenti, nivel moderat de 30% si nivel scazut de 20%. Aceste date denota
ca adolescentii din familii vulnerabile au dovedit cote inalte la ambele scale ale anxietatii. Este

alarmanta situatia In cazul anxietatii ca trasatura stabild -50% din adolescentii lotului I au anxietatea
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ca trasatura stabild de personalitate. Analizind datele brute (lotul II — adolescentii din familii
favorabile) obtinute prin utilizarea Scalei de anxietate (Spillberger) s-a constatat ca 5% din subiectii
experimentali au dovedit anxietate reactiva sporitd, 55%- nivel moderat si 40%- nivel scazut. Alt
tablou care s-a evidentiat la scale anxietatii stabile: nivel nalt a fost inregistrat de 20% de
respondenti, nivel moderat de 40% si nivel scdzut de 40%. Aceste date denota ca, probabil in pofida

virstei, adolescentii se descurcain situatiile imprevizibile, manifestdnd preponderat anxietate scazuta

[2].

70

60

50

40 m | lot anxietate reactiva
30 H | lot anxietate stabila
20 Il lot anxietate reactiva
10 1 m |l lot anxietate stabild

O .
anxietate la scoruri inalte anxietate la scoruri medii  anxietate la scoruri
scazute

Figura 2. Datele obtinute conform Scalei de anxietate (Spillberger)
In continuare s-a verificat o ipoteza de lucru conform cireia reactiile afective ale
adolescentilor din familii social — vulnerabile depind de particularitatile de personalitate.
Coreland rezultatele Scalei de anxietate (Spillberger) cu factorii de personalitate

2% 6

“emotivitate”, “dominare”, “fire deschisa”, “extraversiune-introversiune”’, “masculinitate-feminitate”
S-a obtinut urmatorii coeficienti Spearman r=0,244, r=0,331, r=0,329, r=0,358, respectiv r=0,279.
Rezultatele sunt semnificative deoarece valoarea lor este mai mare ca cea critic la gradul de libertate
df=84. Legatura direct proportionald intre variabile ne indicd valoarea pozitiva a coeficientului de
corelatie. Astfel putem concluziona cd cu cat adolescentii sunt mai emotivi, dominanti, deschisi,

extroverti si activi (masculinitate) cu atdt manifestd o mai mare agresivitate si viceversa.

Deoarece lotul I a fost format atat din fete cat si din baieti s-a presupus ca existd o deosebire dintre
sfera afectivi a adolescentelor si tinerilor din familii social — vulnerabile. In concluzie s-a putut

afirma ca sfera afectiva are manifestari diferite la adolescentii din familii vulnerabile de sex opus.

In final cercetitorul a putut conchide ci adolescentul din familii social — vulnerabile se deosebeste de

semeni printr-un profil afectiv specific.
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Profilul afectiv al adolescentilor din familii vulnerabile: au o nervozitate inalta, fapt ce indica
discomfortul psihosomatic (tulburari de somn, dureri si stari generale proaste, oboseala cu fenomene
de epuizare, neliniste, instabilitate), stari de iritatie afective cu tulburdri vegetative si musculare
intense. Denotd agresivitatea spontand, adicd un comportament impulsiv, sadic. In relatiile cu
oamenii adolescentul face glume grosolane sau lipsite de sens, se bucura de raul altuia. Este
nestapanit, nelinistit, manifestd nevoia de schimbari, setea de aventurd, tendinta spre exaltare.
Reprezinta tabloul imaturitatii emotionale. Este depresiv, ceea ce indica fluctuanta mare in dispozitii,
prevaland insa starile depresive, tensionate, pesimiste. Adolescentii sunt in general prost dispusi,
nemultumiti, epuizati, iritabili, anxiosi, cu sentimentul unui pericol nedefinit, cu complexe de
inferioritate adanc inrddacinate. Au vesnic probleme, sentimentul de culpa, 1si fac singuri reprosuri.
Emotivitatea 1naltd prezintd stiri de sensibilitate emotionald, iritabilitate, tensiune. Subiectul este
nerabdator, nelinistit, tulburat chiar de dificultdti banale. Devine furios, apoi agresiv, amenintator, cu
actiuni de afect sau chiar afecte violente. Sociabilitatea redusd — indicd un subiect cu dorinta de
contact redusa (care se multumeste cu propria persoand), cu un cerc redus de cunostinte. Persoana
este distanta, ciudata, putin intreprinzatoare, taciturnd. Adolescentul nu are un caracter calm, ci
dimpotriva, este iritabil, deceptionat, succesibil, descurajat, pesimist. Tinde spre dominare in cadrul
grupului, societatii, dar prin acte de agresiune reactiv fizice, verbale sau imaginare; tendinte spre o
gandire autoritar — conformista; agresivitate in limita formelor lor de convietuire in societate. Este
foarte inhibat, manifesta timiditate, inhibitie in contact cu alte persoane, incapabilitate de contact,
neliniste, tremuraturi, paloare sau hiperemie, tulburari digestive. Da dovada de disimulare a micilor
slabiciuni si defecte, dorinta de a produce o impresie buna, lipst de sinceriate si spirit autocritic,
atitudine de automultumire. Este, mai degraba un introvertit - nesociabil, rezervat [2].

De cele mai dese ori indicad indispozitie sau dispozitie labila, tristete, iritabilitate, violenta,
agitatie, meditdri inutile, sentiment de vinovatie, apatie, dificultdti de contact. Are o atitudine de
rezerva usoard, neincredere in sine, nepliceri fizice si tulburari psihosomatice generale. In special
pulsul neregulat, ameteli, mdini si picioare reci, genunchi moi la emotii, sensibilitate la schimbari
atmosferice [2].

Concluzionand, putem deduce profilul afectiv al adolescentului din familii social —
vulnerabile la urmatoarele: regresie accentuatd; timiditate, anxietate stabild maritd; tristete profunda
pe care o inspird celor din jur; sentiment de nefericire; imaturitate afectivd; emotii nediferentiate,
instabilitatea sentimentelor; furie, ostilitate si agresivitate, agitatie; retras, tacut, disperat, prezenta
angoasei, neliniste; capacitate redusa de control, labilitate emotionald; penduleazd intre doua
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extreme: incercarea de a nu se exterioriza in prezenta abuzatorului si deschiderea /descatusarea -
caracterizatd prin comportament fara cenzurd, eliberat de orice restrictii, In celelalte medii;
vulnerabilitate, fragilitate; nevoia de afectivitate maritd; negativism; rezistentd scazuta la frustrare cu
consecinte hetero si autoagresive [2].
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RECENZIE

la monografia ,, Obiecte sensibile, reprezentari polemice si relatii intergrupuri. Conceptualizari
teoretic-metodologice si ilustrdri empirice” (Chisindu, Primex-Com, 2018)
elaborata de dna Natalia COJOCARU, dr. in psihologie, conferentiar universitar,
Universitatea de Stat din Moldova.

Lucrarea datd prezintd un studiu de caz complex privind implicatiile pe care le comportd
obiectele de reprezentare ,sensibile” si reprezentdrile sociale polemice in cadrul relatiilor si
dezbaterilor intergrupuri legate de anumite conflictele istorice si controversele sociale. In cadrul
lucrarii, autoare traseaza o serie de aspecte importante pentru cercetdrile din domeniu si care necesita
dezvoltari ulterioare, si anume: polifazia In gandire si cunoastere, genurile de vorbire si comunicare,
rolul themata si a nexus-urilor in emergenta si constructia unei reprezentari, tipurile de discurs si
stilurile argumentative adoptate 1n cazul subiectelor controversate s.a. Un aspect esential in
demararea unui studiu despre reprezentarile sociale, scrie autoarea, se refera la clarificarea felului in
care sunt articulate diverse obiecte sociale In cadrul interactiunilor sociale, ce fel de reprezentari
genereaza si, respectiv, cum sunt abordate si discutate pozitiile contradictorii.

In lucrare sunt analizate aspecte privind specificul unei cercetiri care implici obiecte de
reprezentare ,,sensibile”; dilemele cu care se confruntd cercetatorii si subiectii cercetdrii in cadrul
unor asemenea cercetari; specificul continutului reprezentdrilor generate de aceste obiecte sociale §.a.
Pentru studii si discutii ulterioare, autoarea propune: clarificarea traseului pe care il urmeaza diverse
reprezentdri (hegemonice, polemice si emancipative) in contextul social, cum sunt impuse, negociate
sau ,,umbrite” diverse reprezentari la nivelul relatiilor intergrupuri, inclusiv care ar fi diferentele
dintre conceptele ,,obiect sensibil de reprezentare” si ,,obiect de reprezentare sensibil”, cel de-al
doilea concept fiind dezvoltat mai detaliat in cadrul acestei lucrari.

Cu certitudine, lucrarea analizeaza o serie de probleme importante ce tin de investigarea
reprezentdrilor sociale, integrand intr-un model explicativ aspecte care ilustreaza geneza si evolutia
unei reprezentiri si care poate fi utilizat drept cadru teoretic la debutul cercetirii acesteia. In acest
model se aratd ca cercetatorul care initiaza studiul unei reprezentdri trebuie mai intai sa raspunda la o
serie de intrebari: cum se articuleaza reprezentarea intr-un cadru reflexiv care demareaza procesul
investigational; cum se modeleaza reprezentarea ca proces si ca produs intr-un context social
intergrupuri dat si care ar fi cele mai potrivite metode de investigare pentru a decodifica interactiuni
emergente In dinamica unei reprezentdri, inclusiv, pentru a asigura ,autenticitatea” productiilor

narative. Examinand diverse istorii despre parcursul investigational — memorii ale autorilor sau
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naratiuni prelevate prin interviuri, studii de caz, sunt elucidate caracteristici ale obiectelor sensibile,
conditiile socio-istorice care le determina caracterul sensibil si mecanismele defensive la care recurg
participantii unei cercetdri, pusi in situatia de a aborda obiecte de reprezentare sensibile.

Alte aspecte analizate in lucrare sunt cu referire la interactiunea dintre cercetator — subiect.
Cercetatorii reprezentarilor sociale polemice, se subliniaza in lucrare, ar trebui sa admita posibilitatea
unei ,,zone ascunse” (,,absente”) in continutul acestora si sa se Intrebe care sunt acele elemente
reprezentationale ce nu apar in mod direct in productiile discursive ale subiectilor side ce acestea nu
sunt exprimate intr-un cadru public.

In linii generale, aceasti lucrare are drept scop prezentarea unui studiu din perspectiva
psihosociald despre ,,organizarea §i gestionarea” unor cercetdri care urmaresc investigarea obiectelor
de reprezentare sensibile si a reprezentarilor polemice, fiind analizate aspecte de ordin teoretico-
metodologic si discutate rezultatelor unor investigatii la aceastd tema.

Jana RACU,

Profesor universitar, doctor habilitat
Departamentul Psihologie,
Universitatea de Stat din Moldova
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RECENZIE
la monografia ,, Anxietatea la preadolescenti si modalititi de
diminuare”, Chisinau: UPS ,,Ion Creanga”, 2019, 291 p.,

RACU IULIA

ANXIETATEA LA PREADOLESCENTI §I MODALITATI
DE DIMINUARE

autoare Racu lulia
REVIEW
to monograph ,,Anxiety in preadolescence and ways of diminish”,
Chisinau: SPU ,,Ion Creanga” from Chisinau, 2019, 291 p.,

author Racu lulia
cusivAv. 210 Losii Elena, doctor in psihologie, conferentiar universitar,
Universitatea Pedagogicd de Stat ,,Jon Creangd” din Chisinau

Anxietatea este un fenomen complex ce include teama, nesigurantd, ezitare, intrarea intr-0
tensiune de cautare a iesirii dintr-o anumita situatie, impregnata de asteptare a sentimentului de
sigurantd si a stdrii de bine. Putem intdlni anxietatea ca stare ce apare In anumite circumstante de
obicei de o duratd limitata de timp, ce se poate intdlni in viata fiecarui om, fie ca trasdtura de
personalitate ce este relativ constantd, stabila si nu depinde de factorii si circumstantele vietii
exterioare.

Anxietatea este caracteristicd pentru conditia umana si este prezentd in viata fiecdrui individ,
la orice varsta, in orice moment, indiferent de situatia materiala, gen, nivelul de educatie sau cultura.
Dintre toate varstele la care anxietatea se poate intdlni, o varsta sensibild in care anxietatea este
destul de frecventa si comuna este preadolescenta.

Este necesar de studiat complex si aprofundat anxietatea la preadolescenti atat pentru
descoperirea esentei acestui fenomen, cat si pentru intelegerea ulterioara a particularitdfilor de
dezvoltare a sferei emotionale si a personalitatii preadolescentului. Vom considera importanta,
actuald si utild o astfel de lucrare pentru parinti, cadre didactice, psihologi si consilieri scolari in
vederea cresterii si educatiei armonioase a viitoarelor generatii.

Monografia cuprinde introducere, trei capitole, concluzii, bibliografie din 280 de titluri si
anexa.

Introducerea descrie si fundamenteazd succint si convingator necesitatea si importanta
elaborarii monografiei.

Capitolul 1 cu titlul ,PROBLEMA ANXIETATII IN PSIHOLOGIE” contine patru
subcapitole si se constituie din analiza si sinteza profunda si detaliatd a literaturii stiintifice de
psihologie cu referire la anxietate, formele, nivelele si tipurile de manifestare a anxietatii, factorii
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determinanti ai anxietatii la preadolescenti. In final sunt expuse concluziile care prezinti cele mai
importante constatari stiintifice pentru demersul teoretic.

Capitolul 2 cu titlul ,CERECTAREA EXPERIMENTALA A ANXIETATII LA
PREADOLESCENTI” are sapte subcapitole si cuprinde demersul experimental al anxietdtii la
preadolescenti cu evidentierea dinamicii si specificului anxietatii pe parcursul varstei preadolescente
si a specificului anxietdtii scolare si a factorilor determinanti ai acesteia in preadolescenta;
identificarea surselor anxietatii in preadolescentd; stabilirea interrelatiei anxietate — autoapreciere si
anxietate — nivel de aspiratii la preadolescenti; evidentierea deosebirilor in profilul psihologic al
preadolescentului anxios si al celui nonanxios. Cercetarea a fost efectuata prin administrarea a 12 teste
si chestionare pe un esantion de 378 de preadolescenti cu varsta cuprinsa intre 10 si 15 ani. Capitolul
se finalizeaza cu concluzii in care sunt prezentate cele mai importante rezultate obtinute in demersul
constatativ.

Partea cea mai valoroasa si consistentd a monografiei o consideram capitolul 3 intitulat
»DIMINUAREA ANXIETATII SCOLARE LA PREADOLESCENTI” are trei subcapitole si
cuprinde descrierea programului de interventie psihologicd orientat la controlul si diminuarea
anxietatii scolare si a anxietdtii si este prezentatd eficienta acestuia prin comparatiile realizate intre GE
test / GE retest, GC test / GC retest si GE retest / GC retest. Experimentul formativ a cuprins 24 de
preadolescenti cu varsta cuprinsad intre 10 si 12 ani a cate 12 grupul experimental si 12 grupul de
control. Capitolul se incheie cu concluzii in care sunt reflectate succint rezultatele demersului
formativ.

Concluziile finale sunt in concordantad cu demersul teoretico-experimental realizat.
O valoare incontestabila a lucrarii este anexa acesteia. Anexa monografiei contine descrierea
detaliata a activitatilor programului de interventii psihologice (32 de activitati), constituind, astfel, o

sursa ineditd de inspiratie pentru psihologi, consilieri scolari, cadre didactice si parinti.
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Un studiu psihosociologic fundamental:
Mihai Sleahtitchi. Imaginabilis. O introducere in teoria reprezentirilor sociale.
Bucuresti:Editura RAO & Chisinau:Editura Stiinta,2020. 640 p.
A fundamental psychosociological study:
Mihai Sleahtitchi. Imaginabilis. An introduction to the theory of social representations.
Bucuresti: Editura RAO&Chisinau: Editura Stiinta, 2020. 640 p.

Lucrarea Imaginabilis: O introducere in teoria reprezentarilor sociale, realizatda de MIHAI
SLEAHTITCHI, doctor habilitat in psihologie, doctor in pedagogie, conferentiar universitar la
Departamentul de Stiinte Administrative, Academia de Administrare Publica din Chisindu, reda un
punct culminant in studiul reprezentarilor sociale, a acelei ,tulburatoare teme de studiu”, cum, de
altfel, o numeste insusi autorul.

Aparitia acestei lucrari este precedata de publicarea a trei studii monografice — Universul
reprezentarilor sociale (Editura Stiinta, Chisinau, 1995), Tratat de analiza structurala a
reprezentarilor sociale (Editura Stiinta, Chisinau, 2016) si Panopticum. Tehnici speciale de
patrundere in adancul reprezentarilor sociale (Editura Junimea, lasi, 2018).

Aceastd lucrare este destinata celor care simt nevoia unei viziuni de ansamblu asupra unui
domeniu deosebit de divers si atragator. Scopul ei este sd scoatd in evidentd liniile principale, fara sa-
| incurce pe cititor cu o acumulare excesivd de detalii, urmarind sa aducd o oarecare ordine, o
anumita claritate chiar in multitudinea de studii realizate pe tema reprezentarilor sociale.

In cele opt parti ale lucrarii, autorul, cu o abilitate extraordinard de a expune lucrurile foarte
complicate intr-un mod cu totul revelator, clar si accesibil, aduce in atentia cititorilor informatii cu
privire la ,,universul fascinant al reprezentarilor sociale”.

Prezintd interes si designul inedit al lucrdrii. Fiecare parte a lucrarii incepe cu un Motto,
succedat de un Sinopsis, adica un rezumat foarte concis al subiectului pe care autorul urmeaza sa-I
dezvolte, concepte-cheie, continutul propriu-zis al partii, incheindu-se cu Sinthesis, Referinte
bibliografice si note, Glossarium.

Asemenea structurare a capitolelor faciliteaza procesul de patrundere in esenta continuturilor,
pe care autorul le dezvaluie cu o dexteritate aparte.

in partea Inti a lucrdrii, intitulata ,,Era reprezentarilor sociale”, autorul incearca sa convinga
cititorul ca secolul XXI vine cu evidente transformari sociale, dar si cu o perceptie deosebitd a ceea
ce este psihologia sociala. Vorbind despre nevoia de o alta psihosociologie, autorul mentioneaza ca
,tendintele care se fac vazute In ultimul timp — si care nu intdrzie sd se regdseasca in opticile

interpretative ale unora dintre cei mai valorosi filosofi, sociologi, politologi sau economisti ai
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contemporaneitatii — pun pe ordinea de zi problema reevaludrii substantiale a cunostintelor cu
referire la om si la relatiile pe care el le dezvolta sau intentioneaza sa le dezvolte in varii contexte
sociale”. Autorul aduce 1n atentia cititorului conditiile care confirma ca putem vorbi despre o erd a
reprezentarilor sociale, prezentandu-le drept concept central si comun tuturor stiintelor socio-umane.

In partea a doua - ,,Statutul reprezentirilor sociale” - este identificatd pozitia pe care o detin
reprezentdrile sociale in sistemul stiintelor despre om si societate. Autorul aduce in prim plan
opiniile unor personalititi notorii cu referintd la notiunea de reprezentare sociald, pentru a facilita
intelegerea acestui ,,instrument de lucru dificil de manuit”. Cititorul este atentionat asupra
distinctiilor fine existente Intre reprezentarea sociald si alte notiuni cum ar fi: reprezentarea cognitiva
sau reprezentarea colectivd, opinia sau atitudinea, reprezentarea stiinfificd si cognifia sociala,
ideologia, valorile etc.

in partea a treia a lucrdrii - ,,Obiectele reprezentdrii sociale” - autorul demonstreaza ca
,,procesul de reprezentare sociala desemneaza tipul de cunoastere care, actiondnd simultan asupra
stimulului si asupra raspunsului, leagd un subiect de un obiect”. Sunt descrise premizele care
,irebuie sd existe pentru ca un anume element al mediului social (o persoand, o situatie, un
eveniment, un fapt, un fenomen sau o idee) sa suscite emergenta unei reprezentari sociale...” Tot in
aceasta parte a lucrdrii se prezinta si un studiu de caz, care are scopul de a demonstra daca liderii pot
fi perceputi drept obiect al reprezentarilor sociale.

In partea a patra a lucrarii - ,,Aparitia reprezentarilor sociale” - sunt prezentate procesele
care stau la baza aparitiei reprezentdrilor sociale. Vorbind despre formarea si functionarea de mai
departe a reprezentdrilor sociale, autorul mentioneaza ca acestea sunt guvernate de doud mecanisme
specifice — obiectivarea si ancorarea, a caror explicatie faciliteaza intelegerea dinamicitatii campului
reprezentational.

Structura reprezentarilor sociale este descrisa in partea a cincea a lucrarii. Mai intéi de toate,
suntem atentionati cd organizarea interna a oricarei ,,grile de lectura a realitdtii” poate fi abordatad din
trei perspective — a nucleului central, a sistemului periferic si a zonelor mute. Ulterior, autorul, un
savant preocupat de detalii si de subtilitati, prezintd intr-o manierd absolut ineditd proprietatile
nucleului central si anume: a) reda latura fundamentala a reprezentarii; b) face dovada apartenentei la
sistemul de valori la care se refera individul sau grupul si c) face posibila efectuarea studiului
comparativ al reprezentarilor sociale. Descriind sistemul periferic, se constatd ca acesta este cea mai
flexibild si vie, dar si cea mai mobild parte a reprezentdrii sociale. Un interes aparte prezinta

conceptul ,, zonelor mute” al reprezentarilor sociale, despre care autorul mentioneazd ca ,.ele

132



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)

e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 61, Issue 4, 2020,
DOI 10.46728(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from ChiSindau

provoaca ,,mascarea” unor anumite portiuni ale spatiului reprezentational (the masking effect), a unor
portiuni care reprezinta, de fapt, pozitia reala a subiectului fata de obiectul reprezentarii”.

Partea a sasea a lucrarii — ,,Analiza structurald a reprezentarii sociale” —, fiind una dintre cele
mai voluminoase, informeaza cititorul despre importanta reprezentarilor sociale pentru descoperirea,
intelegerea si explicarea manifestirilor comportamentale ale indivizilor sau grupurilor. In esentd, in
acest capitol autorul explica cu lux de amanunte complexitatea procesului de analiza structurald a
reprezentarilor sociale, venind cu precizarea/descrierea celor 4 etape ale oricarui studiu consacrat
»sistemelor de interpretare a realitdfii* si anume: prima etapd = delimitarea continutului (tehnici:
evocarea libera, harta asociativa, reteaua de asociatii, chestionarul de caracterizare); etapa a doua =
identificarea nucleului central si a organizarii reprezentarii (tehnici: evocarea liberd, chestionarul de
caracterizare, schemele cognitive de baza, analiza similitudinii); etapa a treia = controlul centralitatii
(tehnici: punerea in discutie a nucleului central, inductia prin scenariu ambiguu, abordarea prototipic-
categoriala, schemele cognitive de baza); etapa a patra = decelarea ,,zonelor mute* (tehnici:
substitutia, decontextualizarea normativa).

Raspunsul la intrebarea: ,,Cum are loc transformarea reprezentarilor sociale?” 1l descoperim
in partea a saptea a lucrdrii. Autorul descrie acest fenomen prin prezentarea caracteristicilor
definitorii ale contextului si ale modului prin care acesta influenteaza asupra ,,grilelor de lecturd a
realitatii, ca mai apoi sa fie prezentate doud tipuri de contexte: global si situational, explicand
specificitatea impactului exercitat asupra campurilor reprezentationale. Tot aici regasim descrise
etapele si mecanismele procesului de transformare a reprezentarilor sociale.

,,Viata are un inceput, dar si un sfarsit”, asa intituleaza autorul un subcapitol din partea a opta
si, totodata, ultima parte a acestei lucrari, destul de semnificativ, daca pornim de la denumirea acestei
ultime parti — ,,Moartea reprezentarilor sociale”. Autorul ne convinge ca reprezentarile sociale au
tendinta sa se ,,nascd”, dar si sa ,,moara”, demonstrand, intr-o maniera eleganta, cd fenomenele avute
in vedere nu apar incidental, ci ci existd anumiti factori care contribuie la derularea acestora. In
aceastd ordine de idei, autorul remarca: ,,Cum toate intdmplarile au la bazd anumite cauze, este
evident cd si exitusul reprezentational nu apare intamplator”.

Autorul incheie lucrarea pe o notd optimista, aducand in prim plan expresia renumitului
savant S. Moscovici despre soarta reprezentdrilor sociale: ,,Ele dispun de o viatd proprie,
comunicand unele cu altele, opunandu-se si schimbandu-se armonios, disparand numai pentru a

reaparea In noi vesminte®.
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Lucrarea Imaginabilis: O introducere in teoria reprezentarilor sociale se adreseaza tuturor celor
interesati de studierea universului reprezentdrilor sociale, fiind un punct de plecare in descrierea si
intelegerea acestora.

Silvia Briceag, doctor in psihologie, conferentiar universitar,

Sef catedra Psihologie, Universitatea de Stat ,,A.Russo” din Balti
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INSTRUCTIUNI PENTRU AUTORI

Va rugam sa cititi cu atentie instructiunile de mai jos inainte de a completa si trimite articolele. Textele trimise spre
examinare vor fi scrise in limba roménd sau intr-o limba de circulatie internationald in mediul academic (engleza, franceza,
germand). Textele in limba rusa vor fi de asemenea acceptate, cu conditia ca ele sd se incadreze in profilul revistei. Textele nu
trebuie sa depiseasca 40000 de caractere/semne. Ele vor fi prezentate ca atasamente MS Word (Times New Roman, 12 pct,
distanta dintre randuri — 1,5). Notele de subsol si bibliografia va respecta normele CNAA: http://www.cnaa.md/files/normative-
acts/normative-acts-cnaa/normative-acts-cnaa- attestation/quide_thesis/guide_thesis_2016.pdf

Textele prezentate trebuie sa fie precedate de un scurt rezumat in limba engleza, in limba de baza a articolului si limba
romana (pana la 200 de cuvinte) si cuvinte-cheie (in engleza, in limba de baza a articolului si limba romana).

Numarul si marimea figurilor, tabelelor care insotesc textul nu trebuie sa depéaseasca 30% din continutul de baza al textului.

Textul depus trebuie sd includa numele complet al autorului, afilierea institutionald actuald, adresa de e-mail, titlul stiintific,
gradul didactic, postul ocupat, precum si un bios scurt, cu detalierea intereselor sale de cercetare, participarea in proiecte
internationale, distinctii de apreciere a activitatii stiintifice si numarul de publicatii.

Revista ,,Psihologie. Pedagogie Speciald. Asistenta Sociala”(PSPSW) condamnd cu fermitate si descurajeaza plagiatul.
Toate manuscrisele, inainte de expediere, trebuie sa treacd prin testul ,,Software-ul de detectare a Plagiatului” pentru evaluare
peer-review. Politica Peer Review PSPSW este stabilitd cu scopul de a publica si a pune in circulatie articole de cercetare de
calitate din domeniul psihologiei, pedagogiei, pedagogiei speciale si asistentei sociale.

Toate materialele prezentate la redactie sunt testate in sistem liber de antiplagiat (www.detectareplagiat.ro).

in scopul asigurarii calitatii si evaludrii echitabile a publicatiilor stiintifice, autorii, la prezentarea articolelor spre publicare,
sunt rugati sa tind cont de urmatoarele criterii:

Continutul articolului trebuie sa corespunda unui nivel stiintific nalt al revistei stiintifice acreditate.

Articolul trebuie sd detind caracter original si sd contind o noutate determinata.

Lucrarea trebuie sd prezinte interes pentru un mediu vast de cititori ai revistei.

Obligatoriu, 1n articol trebuie indicat prin ce difera viziunea autorului sau rezultatele obtinute de cele anterior publicate.

Avrticolele se prezinta la redactie pe suport electronic in varianta editabila in extensia docx, rtf.

Structura articolului:

e Titlul articolului (Times New Roman, Bold, Font-12, centrat), obligatoriu in limba engleza, in limba de baza a articolului si
limba romana.

e Rezumat (Times New Roman, 11pt, distanta dintre randuri — 1,15, (pana la 200 de cuvinte), in limba engleza, in limba de
baza a articolului si In limba romana.

e Cuvinte — cheie: obligatoriu in limba engleza, in limba de baza a articolului si in limba roména. (5-6 cuvinte)

o Textul articolului pana la 40000 de caractere/semne (Times New Roman, 12 pct, distanta dintre randuri — 1,5)

o Referintele bibliografice se prezinta in conformitate cu cerintele Inaintate de CNAA (se indica in paranteze patrate, inserate
in text, de exemplu [9]. Daca sant citate anumite parti ale sursei, dupd indicele bibliografic se indica si pagina, de exemplu
[9, p. 531])

e Date despre autor / biodata in limba engleza (N. P., titlul stiintific, gradul didactic, afilierea institutionald, postul ocupat si
regiunea unde 1si desfdsoara activitatea, domenii de interes pentru cercetare, participarea in proiecte internationale,
distinctii de apreciere a activitatii stiintifice, email.

Revista ,,Psihologie. Pedagogie Speciala. Asistentd Sociala” (PSPSW) este o revista stiintifica, cu acces deschis, in mod
liber accesibila on-line. Recenziile sunt de tipul dublu-anonime: identitatea autorului si cea a recenzentului nu se divulga reciproc.
Recenzarea este efectuatd de catre doi specialisti in domeniu selectati din cadrul Colegiului de redactie sau din Lista de
recenzenti ai revistei.

O versiune completa a lucrarii In format electronic standard corespunzator este depozitatd imediat dupa publicarea initiala
intr-un depozit online, care este sprijinit de Universitatea Pedagogica de Stat ,,Jon Creanga”, cu acces deschis, cu distribuire
nerestrictionatd, interoperabilitate si arhivare pe termen lung.
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Procesul de revizuire incepe cu prezentarea manuscrisului autorului:
Pasul -1
Evaluarea initiala la etapa primara a tuturor manuscriselor la nivelul colegiului de redactie pentru a verifica:
1.1 Originalitatea
1.2 Erori conceptuale, metodologice etc.
1.3 Erori lingyvistice si de tehnoredactare etc.
Pasul -2
2.1 Daca articolul este acceptat la etapa 1, acesta este supus recenzarii duble anonime.
2.2 Recenzarea se axeaza pe: actualitate, noutatea problemei cercetate, originalitatea rezultatelor obtinute, semnificatia acestor
rezultate, corectitudinea prelucrarii rezultatelor brute, prezentarea, analiza si interpretarea datelor, respectarea volumului
materialului ilustrativ (figuri, tabele etc.), calitatea rezumatelor etc.
Pasul -3
Raspunsul pozitiv si recomandarea de citre referenti permite transmiterea articolului pentru o prelucrare ulterioara.
3.1 In cazul sugestiilor si recomandarilor, dupa revizuirea articolului, acesta este prezentat din nou colegiului de redactie.
3.2 Colegiul de redactie ia decizia finald in ceea ce priveste publicarea articolului.
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