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PSIHOLOGIA PROTESTELOR COLECTIVE: ASPECTE INTRODUCTIVE
PSYCHOLOGY OF COLLECTIVE PROTESTS: PRELIMINARY REMARKS

Natalia COJOCARU, conf. univ., dr., Facultatea Psihologie si Stiinte ale Educatiei,
Universitatea de Stat din Moldova

Summary

In this article, we present some theoretical syntheses pertaining to the psychology of collective
protests, concerning particular factors that determine adherence to and resignation from protest actions,
the role of emotions and rituals in the collective protests and new forms of mobilization through online
networks. Studies show that mobilization is significantly correlated with the degree of identification
with the in-group, identity threat and perception of success, while resignation may be caused by
uncertainty about the use of protest or by repressive measures imposed by security forces. One aspect
scarcely clarified is what was called the paradox of participation — the persistence of protest despite
failures, causing individuals to join again protest actions. Regarding the role of emotions, researchers
found that negative emotions against the out-group have an essential role in maintaining the protest
action on a longer period. Currently, researchers are particularly interested in the implications of online
communication networks (forums, Twitter, Facebook) in the organization and unfolding of protest
events.

Key words: collective emotions, collective protests, rituals
Rezumat

In acest articol, prezentim céteva sinteze teoretice cu referire la psihologia protestelor colective,
in particular factorii care determind aderenta si renuntarea la actiuni de protest, rolul emotiilor si
ritualurilor in cadrul protestelor colective si noile forme de mobilizare prin retele online. Studiile atesta
cd mobilizarea pentru participare la actiunile de protest e determinatd in special de gradul de
identificare cu ingroup-ul, sentimentul de amenintare a identitdtii si perceptia succesului, pe cand
renuntarea poate fi provocatd de experienta insuccesului, incertitudinea privind utilitatea protestului
sau ca urmare a represiunilor aplicate de fortele de ordine. Un aspect insuficient clarificat este ceea ce
a fost numit paradoxul participarii — persistenta potentialului de protest in pofida unor insuccese,
determinand indivizii si se adere din nou la actiuni de protest. In ceea ce priveste rolul emotiilor,
cercetatorii constatd cad tocmai emotiile negative indreptate impotriva outgroup-ului au un rol esential
in mentinerea actiunii de protest pe o perioadd mai indelungati de timp. In prezent, cercetitorii sunt
interesati de implicatiile retelelor de comunicare online (forumuri, Twitter, Facebook) in organizarea si
producerea evenimentelor de protest.

Cuvinte cheie: emotii colective, protest colectiv, ritualuri

ACTIUNILE COLECTIVE DE PROTEST. GENERALITATL

In sens general, actiunile colective definesc orice actiuni intreprinse de membrii unui grup in
vederea imbunatitirii situatiei ingroup-ului [38]. In ceea ce priveste protestul colectiv, calificat drept
un tip de actiune colectiva, Tajfel [33] evidentiaza trei aspecte definitorii: (1) protestul include o serie
de actiuni, intreprinse de un grup de indivizi in vederea solutiondrii unei probleme comune, (2)
participantii la protest se identificd pe ei insisi ca membri ai unui grup, fiind recunoscuti si de altii ca
atare si (3) actiunile de protest vizeaza relatia cu alte grupuri sociale. In aceeasi ordine de idei, Wright

[37] defineste protestul colectiv ca un tip de comportament intergrupuri, care desemneaza eforturile
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colective ale membrilor unui grup in vederea imbunatatirii situatiei ingroup-ului, comparativ cu

eforturile individuale, axate doar pe ameliorarea propriei situatiei. Autorul precizeaza ca, in acest caz,
identitatea de grup devine salienta si pot fi calificate actiuni colective doar acele actiuni care vizeaza
interesele de grup, nu si cele individuale. Intentiile grupului de protestatari si actinile colective propriu
zise sunt propagate prin diverse mesaje adresate adversarilor politici, simpatizantilor, factorilor de
decizie si altor categorii de public [23].

Actiunile de protest pot lua diverse forme: individuale si colective, de scurtd durata sau de lunga
duratd, organizate sau spontane, normative sau contranormative, pasnice sau violente, actiuni care
implica eforturi minime sau maxime (de ex., semnarea unei petitii online VS participarea intr-o actiune
propriu-zisda). Atat actiunile individuale de protest, cat si cele colective, pot fi instrumentale sau
expresive.

In studiul actiunilor de protest se iau in considerare diverse nivele de analiza [cf 1]: individual, in
termeni de caracteristici ale participantilor sau perceptii privind costurile si beneficiile participarii,

social, in termeni de resurse disponibile si specificul contextului intergrupuri si politic, in termeni de

posibilitati si oportunitati pentru schimbare.

FACTORI PSIHOSOCIALI CARE DETERMINA ADERENTA LA ACTIUNI COLECTIVE DE PROTEST

Identificarea cu grupul

Identificarea puternica cu grupul de protestatari, scriu De Weerd si Klandermans [9], reprezinta
una din cele mai importante conditii pentru mobilizare. Participarea ofera oportunitatea de a actiona in
numele unui grup, fiind cu atit mai atractiva, cu cat gradul de identificare cu grupul este mai mare.
Mai mult, gradul inalt de identificare determind perceptia unui angajament, a unei obligatii de a actiona
ca un membru ,,eficient” al grupului [Sturmer et al., 2003 apud 31].

Cercetarile care au studiat acest aspect [cf 22] evidentiaza ca participarea intr-o actiune colectiva
este determinatd in mod special de anumite elemente ale identificarii, cum ar fi cauza miscarii,
organizarea miscarii, participantii, liderul (sau liderii). Nu toate aceste surse sunt la fel de atractive.
Liderul poate fi mai mult sau mai putin carismatic, persoanele sau grupurile care participa — mai mult
sau mai pufin atractive, mai mult chiar, miscarea de protest si modul de organizare a acesteia pot fi
uneori controversate.

Identificarea cu grupul este determinata si de tipul de relatii cu alte grupuri. Teoria celor cinci
stadii descrie modul in care relatiile intergrupuri influenteaza aderenta indivizilor la actiuni de protest
[34]. Conform acestei teorii, relatiile intergupuri traverseaza cinci stadii de evolutie. Primul stadiu se

caracterizeaza prin relatii intergrupuri rigide, iar membrii grupului defavorizat, care ar avea motive
4
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pentru revendicari, au tendinta de a-si atribui vina pentru dezavantajul lor social. Pe parcursul celui de-
al doilea stadiu sunt favorizate strategiile de tip individualist (unii membri ai grupului prin capacitatile
si eforturile individuale reusesc sa-si imbunatateasa conditia sociald). Al treilea stadiu se caracterizeaza
printr-o strategie de mobilitate sociald ascendentd, adoptata de catre cei mai inzestrati membri ai
grupului, in scopul dobandirii unei identitati sociale satisfacitoare. In cadrul celui de-al patrulea stadiu,
membrii grupului defavorizat adopta strategii de creativitate sociald. Al cincilea stadiu presupune o
competitie intergrupuri si indivizii prefera mai degraba actiunile colective de contestare.

Amenintarea identitatii

Indivizii sunt determinati sa se implice in actiuni de protest atunci cand 1si percep amenintata
identitatea grupului. In acest sens, relevant este studiul realizat de Grant si Brown [14] care analizeaza
relatia dintre privarea relativa colectiva si perceptia amenintdrii identitatii de grup. Prin ,,amenintarea
identitatii de grup”, autorii subinteleg anumite actiuni sau informatii care afecteaza direct sau indirect
calitatea de membru al grupului. Autorii sustin ca imbinarea acestor doi factori — privarea relativa
colectiva si perceptia amenintdrii identitdtii — sporesc intentia indivizilor de a se angaja in actiuni
colective si amplifica sentimentele de etnocentrism. Examinand influenta acestor factori in cadrul unui
experiment de tip 2x2 — privarea relativa colectiva (conditia de privare sau conditia de non-privare) si
amenintarea identitatii sociale (puternica versus slaba) — autorii concluzioneaza: (1) in conditia de
privare, grupurile manifestd tendinte mult mai puternice catre etnocentrism; (2) privarea relativa
colectiva si perceptia amenintarii coreleaza intre ele — grupurile In conditia de privare au tendinta de a-
si percepe identitatea de grup ca fiind amenintata si (3) in conditia de privare, subiectii au tendinta de a
adopta un tip de strategie orientata pe relatiile intergrupuri: prin comparatii si diferentiere la nivel
intergrupuri.

Eficacitatea colectiva

Stekelenburg si Klandermans [31] au analizat implicatiile eficacitatii colective (Bandura, 1997) —
convingerea cda problemelor grupului pot fi solutionate prin conjugarea eforturilor comune ale
membrilor grupului si cele ale eficacitatii politice (Campbell et al., 1954) — convingerea ca actiunile
colective ar putea avea un impact asupra proceselor politice, in producerea actiunilor de protest.
Respectiv, atunci cand indivizii cred ca prin eforturi colective pot influenta deciziile politice,
probabilitatea de a se angaja in actiuni de protest creste. Tausch et al. (2008) constata ca indivizii cu un
nivel inalt de eficacitate vor alege actiuni normative de protest si, invers, cei cu un nivel scazut de
eficacitate mai probabil vor recurge la actiuni contranormative, violente, pentru a-si exprima

nemultumirea [apud 31].
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Exista si o serie de studii care dovedesc ca uneori oamenii ar putea sd se angajeze in actiuni de
protest, chiar daca le percep drept nesemnificative si, dimpotriva, perceptia eficientei colective nu este
intotdeauna un predictor al angajarii [v. de ex., 19]. Hornsey et al. precizeaza ca perceptia eficientei
colective trebuie analizata intr-un cadru mai larg, si anume capacitatea grupului de a influenta alte
grupuri sociale sau parti terte, de a crea si dezvolta o miscare de opozitie si de a-si exprima valorile
[19].

Legitimitatea actiunilor

in unul din studiile sale, Staerkle [30] a examinat specificul relatiilor intergrupuri in cadrul
conflictului dintre grupurile democratice si nondemocratice, i.e., conflictul intre grupurile care se
conformeaza valorilor considerate democratice si cele care nu se conformeaza acestor valori. In acest
sens, autorul a analizat reprezentarea socialda a valorilor democratice si perceptia legitimitatii
conflictului dintre tarile democratice si cele nondemocratice, precum si procesele reprezentationale
care deriva in consecintd. In asemenea situatii, scrie Starkle, in contextul relatiilor intergrupuri
antagoniste, actiunile ostile ale unui grup, perceput drept democratic si, prin urmare, normativ, ar putea
fi considerate legitime, comparativ cu cele intreprinse de un grup perceput drept non-democratic si
contranormativ. Un exemplu elocvent este redat de actiunile statelor occidentale implicate in conflicte
militare cu statele non-occidentale (razboiul din Golful Persic din 1991 sau razboiul din Irak din 2003).
Pe scurt, autorul conchide ca opinia publica din tarile democratice justifica actiunile agresive Impotriva
tarilor considerate non-democratice, legitimand astfel agresiunea militard si alte actiuni represive.
Astfel, cand tarile democratice ataca tari considerate non-democratice, oamenii gasesc cu usurinta
argumente ce ar justifica aceste ostilitati, ceea ce nu fac in situatia cand o tara democratica ataca alta
tard democratici sau cand conflictul este initiat de o tara perceputi drept non-democratici. in acest
sens, autorul evidentiaza potentialul justificativ al reprezentarii sociale a democratiei, care constituie
un repertoriu de legitimare foarte puternic [30]. Cu alte cuvinte, oamenii vor protesta atunci cand
actiunile unui grup vor fi considerate nelegitime si nedemocratice.

Perceptia costurilor si a beneficiilor

Beneficiile participdrii includ atat beneficii materiale, cat si beneficii simbolice, cum ar fi
satisfactia cd prin participarea sa individul contribuie la binele comun. Participarea este mai probabila
atunci cind costurile participarii sunt mai mici decét beneficiile obtinute ca urmare a implicarii in
actiuni de protest [18].

Analizand actiunile de protest din fosta URSS de la Inceputul anilor *90, Gibson [12] scrie ca de
schimbarile din societatea sovieticd din acea perioada au beneficiat in special intelectualii si clasa

profesionald de mijloc, deoarece, mai mult decat alte segmente ale societatii, acestia au suferit de pe
6
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urma regimului comunist. Astfel, odata cu perestroika, intelectualii au fost cei care au putut sesiza
avantajele libertatii si democratizarii. Un beneficiu al participarii a fost asociat cu satisfactia generata
de indeplinirea unei datorii, a unei obligatii de a participa. Totodata costul participarii era extrem de
ridicat, reprezentdnd un pericol pentru integritatea fizica, intrucat participantii la proteste se expuneau
riscului de a fi supusi violentei. Riscurile fiind cu atdt mai mari, cu cat era vorba de o societate
represiva, cum era cea sovietica. Autorul constata cd decizia de a participa in actiunile de protest
impotriva puciului militar din august 1991 a fost determinatd mai degraba de dorinta indivizilor de a
face ceva pentru a se opune puciului, chiar dacd isi percepeau actiunile lor ca fiind nesemnificative.
Studiul mai releva ca protestele sunt cumulative: daca cetatenii recurg la asemenea actiuni, este foarte
probabil ca acestea sa se repete din nou. Actiunea colectiva este colectiva, scrie Gibson si, astfel,
situatia de protest precum si protestul in sine sporeste perceptia reusitei si a succesului, indivizii se
simt capabili de a produce schimbarea. Si daca cetdtenii sovietici au deja in repertoriul lor actional
experienta comportamentului de protest, concluziona la acea datd J. Gibson, probabilitatea instaurarii
unui nou regim autoritar este mica. in aceeasi ordine de idei, alte studii constati ci cei care au
participat in trecut la actiuni de protest sunt mult mai predispusi sd se angajeze din nou in alte actiuni
colective [32; 4].

Motivatia protestului

Klandermans [22] identifica trei motive principale care determind atractivitatea actiunii de
protest: indivizii doresc schimbarea (aspectul instrumental), ei actioneaza in numele ingroup-ului
(aspectul identitar) si participarea devine un mijloc de a produce semnificatii pentru universul lor
valoric, un mod de exprimare a opiniilor, sentimentelor si atitudinilor (aspectul ideologic). Aceste trei
tipuri de motivatii, dupa Klandermans (motivatia colectiva, motivatia normativa si motivatia de
recompensare) au la baza analiza cost-beneficiu. Motivatia colectiva se refera la valorile promovate de
organizatorii protestelor (egalitate In drepturi, legi anti-discriminatorii s.a.), precum §i expectatiile
privind posibilitatea realizarii scopurilor propuse prin intermediul actiunii colective. Cea normativa se
refera la asteptarile legate de reactiile pozitive sau negative ale unor outgroup-uri semnificative,
valorizarea sau devalorizarea actiunii de protest de catre acestia, iar motivatia de recompensare este
determinata de costuri (timp, bani) si beneficii (avantaje personale si/sau beneficii simbolice).

Olisanski [25] analizeaza relatia dintre scopul si motivul participari, precizand ca, desi scopul
protestului este similar, unic pentru toti participantii, motivele aderarii sunt diferite. Autorul identifica
patru tipuri de motivatii care ar determina mobilizarea pentru participare: (1) motivatia afectiv
emotionala, ce are la baza emotiile si stdrile de spirit ale indivizilor — pentru ei scopul actiunii este

simplu, inteles si evident, participantii sunt atrasi de slogane populiste, lideri carismatici, de numarul
7
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mare de participanti sau de amploarea manifestatiei de masd, indivizii nu cunosc intotdeauna
programul protestului, dar sunt gata sa lupte pentru cauza acestuia; (2) motivatia rational valorica
include nu doar dimensiunea emotionala, dar si cea evaluativa — implicarea indivizilor este determinata
de valorile si idealurile pe care le promoveaza organizatorii protestului, sunt familiarizati cu
programul, revendicdrile si scopurile actiunii, participarea este perceputd ca fiind justd si
indispensabild; (3) traditiile — aderarea la proteste se datoreaza tradifiilor comunitatii sau familiei
individului care in mod traditional sprijind asemenea actiuni i (4) motivatia rational intentionata
(oportunista) este caracteristica indivizilor care se implicd din dorinta de a obtine anumite avantaje

personale.

ROLUL EMOTIILOR iN CADRUL ACTIUNILOR COLECTIVE DE PROTEST

Preocuparile cercetdtorilor pentru studiul emotiilor in cadrul actiunilor de protest este de data
relativ recenta, studiile anterioare considerand ca implicarea in actiuni de protest este determinata mai
degrabd de motive rationale [16; 31; 39 s.a.]. Cercetarile recente arata cd analiza emotiilor colective ne
ofera explicatii pertinente privind modul in care simplii simpatizanti devin participanti activi ai
actiunilor colective.

In ceea ce priveste rolul emotiilor in actiunile de protest se atestd doud traditii teoretice [13].
Conform primei traditii, emotiile deriva din participarea in cadrul multimii, avand putine in comun cu
viata personala a indivizilor sau scopurile acestora. Ele apar si dispar ca urmare a ceea ce se intampla
in cadrul actiunii colective. Cea de-a doua, analizeaza emotiile ca fiind mai curand niste emanatii ale
conflictelor individuale, decat raspunsuri la context. Jasper [17] subliniaza ca emotiile sunt parte
inextricabild a dinamicii protestelor colective, acestea fiind influentate de emotii tranzitorii,
contextuale — reactii emotionale la evenimente si informatii noi (cum ar fi furia, indignarea sau frica)
si, de asemenea, de legdturi emotionale stabile si loialitd{i (fatd de grupuri, persoane, locuri, simboluri
sau principii morale). Anumite emotii sunt construite intr-un context social specific, determinand
asocierea indivizilor in cadrul unei actiuni de protest, altele sunt declansate si coagulate ca urmare a
participarii in cadrul unei actiuni colective. Astfel, Ellemers si Bareto [11] constatd ca doar
constientizarea situatiei dezavantajate in care se afla grupul determind aparitia potentialului de protest,
provocand reactii negative (furie, agresivitate, violentd) in raport cu alte grupuri percepute drept
avantajate. La fel, Freudenburg [1993 apud 17] constata ca frustrarea, furia sau alienarea nu sunt doar
niste caracteristici incidentale, ci si stimuli declansatori ai comportamentului de protest. lar increderea
si respectul au un impact enorm asupra actiunii colective, intrucat tendinta de a avea incredere in

anumite persoane, institutii si nu in altele influenteaza alegerile si deciziile. Indivizii manifesta
8
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tendinta de a avea incredere in cei cu care sunt de acord si sunt de acord cu cei in care au Incredere
[17].
Jasper identifica un sir de emotii care pot fi asociate cu anumite reactii de protest (v. tab. 1).

Tabelul 1. Emotii si reactii de protest

Afecte primare

Ura, ostilitatea, dispretul

Genereaza ofensa si fixarea asupra vinei, pedepsirea oponentilor

Admiratia

Intareste atasamentul si respect fati de grupul de protestatari

Solidaritatea, loialitatea

Sunt emotii pozitive fatd de ceilalti din grup, determind implicarea in realizarea
unor activitati pentru cauza grupului

uspiciunea, tendinfele paranoice

Cauzeaza aparitia indigndrii si articularea vinei

Increderea, respectul

Emotii pozitive de baza care influenteaza alte raspunsuri emotionale sau cognitive,

Emotii primare reactive

Mania

Poate avea mai multe surse si poate fi orientatd in mai multe directii, incluzand
deopotriva si furia i invinuirea

Mabhnirea, durerea, pierderea,

Genereaza revizuirea sistemului de valori, a sensului vietii

intristarea
Ofensa, indignarea Se afla la originea altor emotii
Rusinea Provoaca manie si reactii agresive

Dispozitii, stiri sufletesti

Compasiunea, simpatia, mila

Dorinta de a-i ajuta pe cei care au o situatie mai precara

Cinismul, depresia

Se reflecta printr-o atitudine pesimista fata de succesul actiunii de protest si

posibilitatea de a produce schimbarea prin intermediul ei

Incurajeazi atitudinea de rezistenta

Emotii pozitive animate de catre liderii protestatari; entuziasm pentru actiunca

de protest si cauza ei, mandria asociata identitatii colective

Primii cercetétori ai comportamentului colectiv au exagerat rolul acestor emotii;
se pot manifesta uneori printre protestatari in cadrul actiunii propriu zise

Apar datoritd sentimentului de amenintare perceput in fata schimbarilor survenite
in activitatea zilnica, obisgnuita a indivizilor sau in sistemul de credinte si valori
Anticiparea unor rezultate pozitive, a succesului

Sfidarea
Entuziasmul, mandria

Invidia, resentimentul

Frica, teama

Speranta, bucuria
Resemnarea

Traducere si adaptare dupd J. Jasper ,,The Emotions of Protest: Afective and Reactive Emotions in and around Social
Movements. Sociological Forum, 13 (3), 1998, p.406.

In acelasi timp, loialitatea fatd de un grup (identitatea colectivd) determina indivizii si adere la
actiuni de protest, chiar si in situatia cand raportul cost-beneficiu nu este in favoarea lor [13]. Intr-un
sir de studii, Kane (1996, 1997) demonstreazd modul in care solidarizarea si aliantele politice dintre
diverse grupuri in cadrul unei actiuni colective se formeaza prin construirea unui cadru simbolic,
ideologic si identitar [apud 20]. Cercetatoarea isi fundamenteaza analiza in baza teoriei durkheimiene
referitoare la ritualuri si solidaritate sociala, focusandu-se pe rolul emotiilor in medierea acestor
procese [20]. In studiul cu privire la miscarea irlandeza din 1879-1882, Kane [20] subliniazi ca
dimensiunea emotionala a actiunii de protest este organizatd si structuratd in naratiunile subiectilor
prin metaforele pe care acestia le folosesc 1n descrierea actiunilor. Astfel, observa autoarea,
conceptualizarea si structurarea metaforicd este semnificativd pentru intelegerea componentei

emotionale a protestelor. Emotiile sunt articulate prin metafore si fixate in ,,scenarii prototipice” ceea
9
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ce permite identificarea acestora, metaforele fiind modalitatea prin care putem accede la cunoasterea
emotiilor, concluzioneaza autoarea.

Yang [16] analizeaza dinamica emotiilor in cadrul miscarii studentesti din 1989, evidentiind cum
emotiile negative sunt transformate, ca urmare a participarii, in experiente emotionale pozitive. Furia si
nemultumirea care au generat actiunile de protest sunt inlocuite treptat, pe masurd ce miscarea ia
proportii, cu sentimentele de mandrie si compasiune, iar spre finalul protestelor, un mixaj emotional de
frica si sperante, bucurie si furie caracterizeaza starea de spirit a participantilor. Beneficiile participarii,
emotiile pozitive traite ca urmare a solidaritatii si coeziunii colective si eficacitatea colectiva au fost
frecvent invocate si in cadrul unui studiu avand la baza istorii orale [7]. In naratiunile lor, participantii
relatau despre starea lor de spirit, descriind atmosfera generala a manifestatiilor de protest, imaginea
monumentala a multimii revoltate, despre actiunile pe care le-au savarsit impreuna, despre rolul si
pozitia lor, oamenii care i-au cunoscut si i-au ajutat.

Wohl et al. [36] considera anxietatea colectiva drept una dintre emotiile avand un impact
puternic in generarea actiunilor de protest. Autorii definesc anxietatea colectiva drept o reactie afectiva
provocatd de nelinistile in legatura cu viitorul grupului, cand evenimentele care se produc sunt
percepute drept amenintatoare pentru identitatea ingroup-ului. Prezenta sentimentului de anxietate
colectiva, subliniaza Wohl et al. [36], determina membrii unui grup sa se angajeze in actiuni colective
de protest. Respectiv, posibilitatea ca sentimentul anxietatii colective sa fie prezent e mai mare la cei
care manifestd un puternic atasament fata de grup, cu o probabilitate maritd ca acestia sa se implice n
actiuni colective pentru pastrarea identitafii de grup [36].

Shepherd et al. [29] releva ca membrii unui grup se vor implica in actiuni colective de protest
atunci cand anticipeaza trairea unor sentimente de rusine $i aversiune ca urmare a unor actiuni ale
ingroup-ului considerate ilegitime. In acest caz, protestul apare si ca o reactie defensiva de salvgardare
a unei identitati ingroup pozitive. Ei aduc drept exemplu protestele britanicilor si americanilor ca
urmare a invaziei in Irak din 2004.

In modelul pe care il propun, Zomeren et al. [39] integreazi doud dimensiuni in analiza
motivelor participdrii in actiuni de protest. Prima se refera la experienta emotionald, rezultatd din
insatisfactia traitd de membrii unui grup in raport cu situatia grupului si urmare a atribuirilor externe a
vinei pentru aceastd situatie. Cea de-a doua include credintele referitoare la eficacitatea grupului ca
prin eforturi sustinute sa produca schimbarea dorita. Tot in acest context, Javeline [ 18] analizeaza rolul
atribuirii cauzale a vinei in producerea protestului, identificand douad tipuri de atribuiri: specifice si
difuze. Autoarea concluzioneaza ca, in situatii de injustitie, membrii cei mai activi in actiunile de

protest sunt cei care atribuie vina pentru situatia care a declansat protestul unor instante sau persoane
10
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concrete si, dimpotrivd, cei care nu se referd la un referential concret in invinuirile pe care le fac mai
degraba nu se vor implica in actiuni de protest.

Becker et al. [4] au studiat consecintele emotionale ca urmare a participarii in actiuni colective.
Autorii se intreabd ce emotii trdiesc participantii ca urmare a protestelor? Sunt ei satisfacuti de
participare sau, dimpotriva, furia si nemultumirea se amplifica? Becker et al. [4] mentioneaza ca
participantii la proteste pot trai, simultan, atat emotii pozitive, cat si negative. Totusi, subliniaza autorii
studiului, trebuie sa distingem intre emotiile negative, indreptate impotriva outgroup-ului si cele
pozitive, avand rolul de consolidare a coeziunii ingroup. Cercetatorii constatd ca tocmai furia si
dispretul, emotii directionate Tmpotriva outgroup-ului, au un rol esential in mentinerea actiunii de
protest pe o perioadd mai indelungatd de timp. Tot in acest context, Becker si Tausch [5] mentioneaza
ca emotiile pozitive trdite de membrii ingoup-ului ca urmare a participdrii, mai exact anticiparea

retrdirii acestora, sunt factori care determind indivizii sa se angajeze in noi actiuni de protest.

NOI FORME DE MOBILIZARE SI PROTEST: ROLUL RETELELOR DE COMUNICARE

Mediile internautice de comunicare si socializare au devenit spatii predilecte de promovare a
evenimentelor de protest si mobilizare in vederea participarii. Intr-un timp relativ scurt, ideile sunt
raspandite la un numar cat mai mare de indivizi, conectand persoane izolate si crednd platforme de
comunicare, impartasire a opiniilor si insatisfactiilor [35]. Klandermens et al. (2008) sustin ca
impartasirea sociala — discutiile despre diverse probleme politice in cadrul retelelor sociale de
comunicare — transforma frustrarile individuale in frustrari colective, ceea ce amplifica probabilitatea
aparitiei unor actiuni de protest [apud 22].

Supranumite revolutiile Twitter, actiunile de protest din 2009" au readus in discutie rolul pe care
il retelele online in stimularea participarii politice [28; 35]. Anduiza et al. [2] au examinat o serie de
studii care au vizat implicatiile pe care le are Internetul asupra mobilizarii si participarii la diverse
actiuni de protest. Autorii s-au intreabat ce efecte are extinderea participarii in registrul online in raport
cu formele traditionale de participare. Concluziile autorilor se referd la urmatoarele: mediile online
cresc accesul si expunerea la informatii politice; mobilizarea online nu are un impact semnificativ
asupra persoanelor in general inactive politic, insd oferd mai multe resurse celor care sunt de obicei
activi de a interactiona si a se organiza mult mai rapid, decat prin intermediul formelor conventionale

de mobilizare; evenimentele de protest pot fi promovate cu costuri relativ mai mici. Tremayne [35]

! Revolutiile Twitter definesc diverse actiuni revolutionare de protest care au avut loc in Republica Moldova (aprilie
2009), Iran (2009-2010), Tunisia (2010-2011), Egipt (2011) sau Ucraina (incepand cu noiembrie 2013).
11
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constatd ca informatiile, in special poze sau materiale video, care ilustreaza confruntari dintre politisti

si protestari au cel mai mare efect asupra mobilizarii.

FACTORI PSIHOSOCIALI CARE DETERMINA RENUNTAREA LA ACTIUNILE COLECTIVE DE PROTEST

Protestele colective pot dura o perioada scurtd — cateva ore sau mai indelungata de timp — cateva
zile, saptamani sau luni. Indivizii pot renunta la proteste pentru o anumita perioada de timp, protestul
producandu-se cu anumite intermitente, sau pentru totdeauna. Comparativ cu studiile care s-au referit
la factorii care determind aderenta indivizilor la actiuni de protest, studiile privind factorii care
determina indivizii sd renunte la actiunile de protest sunt relativ putine [22]. Insuccesul, incertitudinea
privind utilitatea protestului sau represiunile sunt conditii care pot determina renuntarea la actiunile de
protest. Klandermans [22] considera cd dinamica renuntarii este determinata gratificarea insuficienta,
declinul angajamentului si diverse evenimente precipitante. Autorul constatd ca gratificarea
insuficienta (sau reducerea treptata a acesteia), precum si declinul angajamentului contribuie la aparitia
intentiei de a renunta, iar anumite evenimente contribuie la renuntarea efectiva la proteste.

Deseori declinul unui protest poate fi determinat de declinul sanselor de succes, care face
participarea sa devina mai putin atractiva. La fel, s-a observat ca represiunile pot suprima protestul,
determinand indivizii sd renunte la actiuni, insd in unele cazuri, dimpotriva, pot genera actiuni de
protest mai ample. Oliver si Myers [26] considera ca efectul represiunii asupra protestului se produce
in felul urmator: represiunile moderate genereaza proteste, In timp ce represiunile severe indbusa
actiunile de protest, iar lipsa represiunii nu are nici o importantd. Studiul lui Karlkins si Petersen [23]
demonstreaza ca represiunile politistilor impotriva demonstrantilor pasnici cu revendicari legitime au
facut sa creasca si mai mult protestul.

Asa cum emotiile, in conjunctie cu alti factori, explica traiectoria pe care o pot lua protestele
sociale, continuitatea acestuia, aspectul emotional se dovedeste a fi important si pentru studiul
renuntarii la actiunile de protest. Timpul indelungat, implicarea de durata, oboseala sau asteptarile
nerealiste acutizeaza sentimentele de frustrare care fie determind schimbarea tacticilor de actiune, fie
chiar destramarea multimii [17]. Intentia de a renunta apare atunci cand participantii au recurs la

anumite sacrificii (timp, bani etc.), insd eforturile lor nu au fost sustinute de autoritati [19].

DIMENSIUNI SIMBOLICE SI RITUALICE ALE ACTIUNILOR COLECTIVE DE PROTEST
Deseori actiunile de protest sunt Insotite de anumite ritualuri. Protestele, chiar dacd sunt la
inceput instrumentale, sunt transformate pe parcurs in proteste expresive. Mai mult, in regimurile

autoritare, spre deosebire de cele democratice, protestele ritualice si simbolice sunt unica forma de
12
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exprimare a opozitiei fatd de regim [27]. Intr-un studiu comparativ (China, Cehoslovacia si Germania
de Est), Pfaff si Yang [27] analizeaza felul in care diverse reuniuni, spontane, mai mult culturale si
simbolice, de pana la 1989, ale unor grupuri mici de persoane din fostele tari comuniste, au pregatit
terenul pentru explozia maselor din 1989. Aceste reuniuni, asociate de obicei cu diverse aniversari
istorice $i comemorari politice, pe langa rolul lor de liant al memoriei colective, erau folosite de catre
actanti pentru exprimarea unor revendicari politice. Diverse ritualuri de opozitie fata de regim au avut
ulterior o rezonanta puternica pentru mobilizarea unor mase largi de oameni.

La debutul protestelor, reuniunile iau forma unor ritualuri ceremonioase, incarcate afectiv si
simbolic, in cadrul carora participantii dezvolta ritualuri care dau semnificatie actiunii lor, creeaza
solidaritati ce sudeaza coeziunea colectiva. Schimbarea revendicatd se produce mai Intai la nivel
simbolic si ritual. Pe langa practicile profane specifice scenariului de protest, participantii oficiaza si
ritualuri cu semnificatie religioasa (de ex., rugaciuni colective). Ideea in sine de nemultumire si protest
este Tmbinata si inlocuitd treptat cu bucuria intrunirii $i a comuniunii sufletesti intre indivizi care
impartasesc aceleasi idei si valori. Deseori participantii ,,uitd” nemultumirea care a generat sentimentul
de revoltd, acest fundament emotional negativ fiind atenuat de aceasti recompensa simbolica. In cele
ce urmeaza vom prezenta o serie de ritualuri prezente in cadrul a diverse actiuni de protest.

Ritualul rugaciunii

Un ritual frecvent in cadrul miscarilor sociale de la sfarsitul anilor *80 din fosta RSSM era cel al
rugaciunii colective. Spatiul unde se desfasurau actiunile de protest este un spatiu cu rezonanta istorica
pentru Inceputurile miscarii de renastere nationala din 1989. Aici s-au produs primele actiuni de
opozitie fatd de regimul comunist din 1987. Semnificatia profund simbolicd a acestui topos al
memoriei este redatd de actiunea concomitenta a celor trei planuri: dimensiunea religioasa, marcata de
Clopotnita si Catedrala Adormirea Maicii Domnului la o extremitate, dimensiunea politica — de
cladirea Guvernului la cealaltd si dimensiunea istorica — de statuia lui Stefan cel Mare. Cele doua
repere fizice — Catedrala si Guvernul — se confrunta, fiind dispuse in opozitie una fata de cealalta.
Puterea politica este instanta oficiala, obiectul miscérilor de protest, ea este instanta indreptatita sa
satisfaca revendicdrile multimii, sd asigure echilibru si ordinea civild. Producerea unor miscari de
protest este o dovada a unor carente de dialog intre partea oficiald si cea civild. Biserica este un
intermediar, reprezintd puterea divind, instanta sacra, fiind de partea celui slab si nedreptatit.
Jonctiunea religiosului cu nationalul si suprapunerea de sacru peste evenimente si actiuni este
preponderenta. Protestatarii fac apel in repetate randuri la instanta divinad ca la un posibil Renovator
Mundi, in stare sa restaureze echilibrul in ordinea existentd. Liderii actiunilor de protest apeleaza la

disponibilitatea religioasa a populatiei. Discursurile acestora se finalizeaza de obicei cu ,,asa sa ne
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ajute Dumnezeu”. La aceste adunari se aprind lumanari, ca la o rugiciune colectivd. Lumanarea
aprinsa este asociata cu durerea, suferinta, neputinta, este invocarea divinului intr-0 ordine nepotrivita,
anormala. Ea conferda atmosferei generale o tentd mistica, aurorala, este legamantul fiecaruia, ruga si
speranta 1n bine.

Ritualul procesiunii funerare

Prezent in timpul protestelor din 2002 din Republica Moldova?, prin acest ritual protestatarii
reprezentau ruinarea ,,dictaturii comuniste” prin simularea unei procesiuni funerare prin care
manifestantii ar ,,pune cruce” sistemului. O Troitd era purtatd cu sobrietate in manierd golgotiana si
instalatd chiar in fatd cladirii Parlamentului. A doua zi, imaginea florilor risipite, imprastiate pe jos,
martore ale rebeliunii de peste noapte, cand Troita a fost ,,rapita”, se prezinta dezolant ca o profanare
nepermisd, o intruziune violenta in sacru. Protestatarii se inversuneaza, isi sporesc furia Tmpotriva
,tradatorilor de neam” si recurg la instalarea unei alte Troite. La nivel perceptiv, guvernarea
comunista este considerata ,,raul nucleic al societatii”, un ,,partid de ocupatie”, care promoveaza
., interesele imperiale ale Rusiei”, de aceea protestatarii cereau ,, demisia in bloc a intrusilor”.

Ritualul distrugerii simbolice

Distrugerea simbolica este o trasatura distinctiva a maselor, fenomen descris de catre Canetti [6]
astfel: ,,...masa distruge de obicei obiecte si case. Deoarece adesea este vorba de lucruri fragile — cum
ar fi ferestre, oglinzi, vase, tablouri, farfurii — exista tendinta de a se crede ca tocmai fragilitatea acestor
obiecte incitd masa la actul de distrugere (...), zgomotele distrugerii, ale spargerii vaselor, ferestrelor,
contribuie considerabil la placerea de a o face, sunt niste puternice sonoritati ale vietii” (p. 9). Acest
ritual al distrugerii este deseori intdlnit in timpul actiunilor de protest. De exemplu, in timpul
protestelor din 2003 impotriva federalizarii (Planul Kozak propus de Moscova pentru solutionarea
conflictului transnistrean®), arderea portretelor lui V. Putin si I. Smirnov (,,Jos cu ocupantii”, ,,Jos cu
federalizarea”, ,,monstrii”, , uzurpatorii’’), a steagurilor Rusiei si a fostet RSSM (simboluri ale
perioadei sovietice) — se prezintd ca o formd de violentd sublimata ca rezultat a dezaprobarii

tentativelor repetate de federalizare. Aceste actiuni reprezintd un gen de catharsis emotional, un fel de

2 Dispozitia privind studierea obligatorie a limbii ruse in toate scolile din Republica Moldova, a fost emisa de catre
Ministrul Invatimantului, I. Vancea, la sfarsitul lunii august 2001. Aceasti decizie a fost anulata ulterior, pe motiv ca
a provocat nemulfumiri din partea parintilor si profesorilor. Totodatd aceasta inifiativa nu a fost sustinuta nici de
observatorii straini. in pofida acestor fapte, la 17 decembrie 2001, conform unei decizii definitive, aprobati de citre
responsabilii din cadrul Ministerului Invatimantului s-a decis studierea obligatorie a limbii ruse incepand cu 1
ianuarie 2002. Aceastd decizie a declansat un nou val de proteste, care au durat din ianuarie si pand in luna aprilie a
aceluiasi an.
¥ 15 noiembrie 2003 — Federatia Rusi impune planul Kozak de federalizare, astfel eliminand Ucraina si OSCE din
procesul de solutionare a conflictului transnistrean. Acest plan a declangat ample actiuni de protest impotriva
proiectului de federalizare in luna noiembrie a aceluiasi an. La 25 noiembrie 2003, presedintele V. Voronin respinge
planul rus de federalizare a RM.
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victorie simbolica ce pare sd Intdreasca si mai mult sentimentul de solidaritate impotriva ,, pericolului
extern”. Ritualul de rebeliune creeaza o supapa pentru tensiunile societatii n situatia cand schimbarea
nu este perceputa ca fiind posibila.

Ritualuri de consolidare a identitatii colective

Constructia unei identitati colective este o componenta esentiald a actiunilor de protest. Actiunea
nu se poate produce in absenta unui ,,noi” caracterizat prin trasaturi comune, solidaritate si a unui ,,ei”
carora le este atribuitd responsabilitatea privind situatia perceputa ca fiind injusta si impotriva careia se
protesteaza [8]. Actiunea propriu-zisd oferd posibilitatea de a te bucura si a celebra identitatea
colectivd prin marsuri, ritualuri, cantece, simboluri si coduri comune [22]. In timpul actiunilor de
protest, identitatea personald a participantilor se estompeaza, conturandu-se o identitate colectiva
unificatoare. Insdsi faptul ci se afld in acelasi loc, pentru aceeasi cauzi, este un motiv de afiliere
instantanee fata de cel care se afla alaturi. Scopul comun coalizeaza fortele si determina apropierea de
Celalalt. Relatiile in interiorul acestui ,,noi” sunt armonioase, se face referintd la practici entuziaste,
ajutorarea reciprocd, fuziuni — toate impreund coalizand eforturile individuale in vederea realizarii
scopului comun. Cei care actioneaza in vederea contracararii actiunilor de protest, care stau de partea
cealalta a baricadei (autoritafi, politisti sau opozanti), sunt instrdinati, iar identitatea lor este

devalorizata.

Concluzii si directii ulterioare

In studiile din ultimele decenii, mai multi autori au remarcat importanta factorilor psihosociali
pentru intelegerea si explicarea protestelor sociale. In aces sens, in mod frecvent sunt invocate studiile
ce vizeaza teoria privarii relative. Totusi, desi foarte influente in studiul miscarilor si al contestarilor
politice, explicatiile oferite de teoria privarii relative sunt insuficiente [cf 15], lasand fara raspuns
urmatoarele aspecte: ce factori determind ca indivizii sd reactioneze la situatia de privare in numele
ingroup-ului sau de ce o situatie de privare relativa nu determina intotdeauna si aparitia protestului [1].
Cercetarile ulterioare ar trebui sd se opreasca asupra cauzelor care fac ca in anumite situatii emotiile sa
fie un puternic vector pentru mobilizare, iar in altele nu. In ceea ce priveste rolul emotiilor ca urmare a
participarii, Becker et al. [4] constata ca acestea sunt putin studiate, valabil mai ales pentru cercetarile
experimentale. Un alt aspect ce necesitd clarificari empirice este ceea ce van Stekelenburg si
Klandermans [31], numesc paradoxul participarii — cum se explica persistenta potentialului de protest
care, in pofida unor insuccese, se mentine in continuare, determinand indivizii sa adere din nou la

actiuni de protest.
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In prezent, cercetitorii din domeniu sunt interesati de implicatiile retelelor de comunicare online
(forumuri, Twitter, Facebook) in producerea evenimentelor de protest. Ramane deschisa problematica
privind rolul pe care il au aceste retele in organizarea actiunilor de protest. In acest context, Segerberg
si Bennett [28] subliniaza ca studiile ce vizeaza acest aspect trebuie sd ia in considerare si contextul
sociopolitic in care aceste retele funtioneaza.

Un alt aspect mai putin studiat de psihologia protestelor colective, constata Louis [24], este
modul 1n care actiunile de protest pot fi utilizate in producerea schimbarilor sociale si politice (i.e.,
rezultatele actiunii). Autorul mentioneaza ca putine cercetdri au fost dedicate analizei eficacitatii
actiunii colective si factorilor care influenteaza acest proces.*

Intr-un articol recent, Batel si Castro [3] au examinat contributia teoriei reprezentirilor sociale
pentru analiza protestelor colective. In acest sens, scriu autorii, asa cum reprezentirile sociale sunt
constructii dialogice, este important sa discernem cum reprezentarile sunt asociate cu identitatile
grupurilor implicate in protest, sunt negociate si/sau contestate intre grupurile sociale vizate in aceste
actiuni. Felul in care actorii sociali percep ideile si actiunile celorlalti influenteaza felul in care ei simt
si actioneaza. Din aceste considerenre, in vederea aplicarii teoriei reprezentarilor sociale pentru studiul
actiunilor colective, este necesar sa fie examinate practicile comunicative si cele sociale utilizate de
actorii sociali.
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TBopYecTBO B cUCTeMe BbICHIEr0 NPo¢ecCHOHATBHOTO 00pa30BaHNs
Creation in the system of high professional education
JTucmonao A.A., TOKTOp MeIarornyeckKux HayK, JOLUEHT Kadeaphl JOMKOILHOMN MeIaroruku
lNocynapcrBennoro yupexaenus «HOxHOyKpanHCKUM HallMOHAJIBHBIA M€arornyecKuil yHUBEPCUTET
umenu K. JI. Yummnckoro», Onecca, Ykpanna

Summary

Reasons of appearance creative paradigm are certain in the system of high professional education.
History of becoming of teaching creation is analyzed. Basic approaches and methods of organization
creative activity, which found its usage in the system of high professional education were presented.
The article examines various aspects of pedagogical creativity in higher professional education system.
This study challenges current thinking about the integration of these phenomena into the area of
modern education.

Key words: creation, professional training.

AHHOTAIUA

HpoaHaJII/ISI/IpOBaHBI IIPUYXUHBI  ITOABJICHHA TBOp‘ICCKOﬁ mapaiurMbl B CHCTCMC BbICHICTO
HpO(beCCI/IOHaJ'IBHOFO 06paSOBaHI/I}I. PaCKprTa HUCTOpHUsL CTAHOBJICHHA TBOpquKOﬁ mapaaurmMbl B
cucreme mnpodeccHoHATBHOTO o0Opa3oBaHus. [IpencTaBlieHbI OCHOBHBIC ITOAXOABI M METOIBI
opraHnm3anvn TBOp‘~I€CKOﬁ ACATCIIBHOCTH, KOTOPBIC HAILIIX CBOC OTPAKCHHUEC B CHUCTCMC BLICHICTO
npodeccHOHATLHOTO 00pa3oBaHus. PaccMaTpuBarOTCS pa3jMYHBIC AaCIEKTHl  IeIaroru4ecKoro
TBOPYECTBA B CHUCTEME BBHICIIETO MPOQecCHOHANBHOTO oOpazoBaHus. Ocoboe BHHUMAaHUE YIENSETCS
BOIIPOCY TBOPUYECKOM EATEIHHOCTH, OMPEACISAIOTCS €r0 POJib, IeNIb U () YHKITUH.

KuroueBble ciioBa: TBOPYCCTBO, HpO(beCCI/IOHaJ'ILHa}I II0Ar0OTOBKA.

Z[J'ISI COBPEMCHHOT'O O6H.I€CTBa HY)XXHBI BCCCTOPOHHC pPA3BUTBHIC JIFOIH, HpO(I)eCCI/IOHaJ'ILI, HE

HY/Ialolecs B TOCTOSHHOM PYKOBO/ICTBE, CIIOCOOHBIE JIeHICTBOBATh B YCIIOBUSX HEONPEAEIEHHOCTH,
BECTM TBOPYECKMH TOMCK pelIeHHs CIO0XHBIX MpobneMm. BcnencrBue »3toro, Bo3pacTaeT
HE0OXOIMMOCTh OpraHU3al[Mi TAKOW MOJTOTOBKU OYIyIIUX CIELUATMCTOB, KOTOpasl MO3BOJIsUIa Obl
JIMYHOCTH CaMOCTOSITEJIBHO OCBAaWBAaTh HOBBIC NOCTHIKCHHUS HAYKH, UATU B HOTY C YCKOPSIOLIUMUCH
COLIMAJIbHBIMU U Hay4YHBIMH IpolieccaMu. B BbiciieM 00pa3oBaHUM MpobiaeMa pa3BUTHs TUYHOCTHOTO
OMbITa Yy CTYIEHTOB MpuoOpeTaeT o0co0yl0 3HAYMMOCTh, TaK Kak CTYIACHUECKUH BO3pacT —
MaKCUMaJIbHO MHTEHCUBHBIN MEPUOJ] B )KM3HU YEJIOBEKA B IUIAHE PA3BUTHUS JMYHOCTHBIX KaYECTB.
ITosToMy, BaKHEWILEW 3agadeil B IMOATOTOBKE COBPEMEHHBIX CIELUAIUCTOB SBIIAECTCA UX
OpHEHTAIs] Ha DPa3BUTHE TBOPUYECKOM AaKTHBHOCTH, CIIOCOOHOCTb TBOPYECKM AJaNTUPOBAThCA K
W3MEHSIIOMIMMCS COLUANbHBIM YCIOBUSM JKWM3HM. JleHcTBuUS 1o 11a0JOHYy, OCHOBaHHBIE Ha
PENpPONYKTUBHOW Iepefadyd IOTOBBIX 3HAHWN, YMEHMI M HABBIKOB YK€ HE MOTYT YAOBIIETBOPUTH
TpeGoBaHus >(P(GEKTUBHON aJanTalMd K IOCTOSHHO MPOUCXOJSAIIMM H3MEHEHHMSIM B OOIECTBE.
YpoBeHb pa3BUTHA TBOPUECKOI'O Hayajua B YEJIOBEKE BO MHOI'OM OIIPEEisAeT JUHAMUKY CTAHOBJICHMS

O6H.[€CTB€HHBIX OTHOIHGHI/If/i, B 3HAYMTEIIPHOM CTEICHU OKAa3bIBaeT BIMSHHE HA BCE >KH3HCHHO
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HEOOXO/JMMBIE MPOIECCHI, MPOUCXOAMAIINE B coluyMme. Baxneimen 3agaueil mpodeccnoHaIbHOTO
0o0pa3oBaHMs SBISIETCS HE TOJbKO OCBOCHHME KOHKPETHBIX 3HAHUI OINpeNeNeHHBbIX Y4eOHBIX
JUCLUIUIMH, HO U (POpMUPOBaHKE POPECCHOHATBHO-TBOPYECKOI0 IOTEHIIMAA CTYACHTA.

dopmupoBanue MpodecCHOHATBHO-TBOPYECKOTO MOTEHIMANa CTy/AeHTa B Ipolecce oOyueHHs B
BBICIIIEM Y4eOHOM 3aBe/leHUHM TpeOyeT MepeHoca TSHKECTH C Mepelayd TOTOBBIX 3HAHUHM Ha pa3BUTHE
TBOPYECKHMX, II03HABATENbHBIX CIIOCOOHOCTEH CTyIEHTOB, (GOPMHPOBaHMA Yy HHUX HABBIKOB
CaMOpa3BUTHUS, CAMOCTOSITENILHOIO IpuoOpeTeHust 3HaHuM. OOpa3 mpodeccuoHana TONBKO Kak
HOCHTENS 3HAaHUN U YMEHUH YK€ NOTEPsI CBOIO aKTYalbHOCTh, CETO/IHS B 00pa30BaTEIbHON MTPAKTHKE
BBICILIEH IIKOJIBI HAJIMIO MPOTUBOPEUUE MEXKIY CIOKUBIIMMUCS 3a JOJITHME TOJbl CTEPEOTUIIaMU
MBILUICHNUS U AEATEIbHOCTH U HOBBIMH COLMAJIBHO-DKOHOMUYECKUMHU U NOJUTHYECKUMH YCIOBUSMHU
KH3HU oO1ecTBa. CoOBpeMEHHBIHM IpernoiaBaTelb BhICIIEr0 y4eOHOro 3aBeJIeHUs 10JIKEH ObITh TOTOB
K BOCIPUSATHUIO BCEX 3THUX HOBLIECTB, TBOPUYECKOMY IEPEOCMBICICHUIO HU3MEHEHUH B COAEpKaHUU
npoeCCHOHATFHOTO  O0pa30BaHWsT W TPUMEHEHUI0 HX B  IEJarord4ecKoi  JesITeIbHOCTH,
IIOCTOSIHHOMY COBEpIIEHCTBOBAHUIO 3HAaHMW M yMEHUH B OOJAaCTH MEJarorMKM M IICHUXOJIOTUU
TBOPYECTBA.

Pa3nnuHble acieKThl OpraHM30BaHHON TBOPYECKOM JIEATEIBHOCTH UCCIIEI0BAINCH B pa3HbIE 'O/l B
paborax B. U. Annpeesa, /1. b. borosiBinenckoi, I1. f. l'anenepuna, A. M. MatiomkuHa, 3.1.
KanwmeikoBoit, A. A. [lonomapesa, 1. M. Poser u np.

B aunaktudeckom acnekTe npodsieMy TBOPYECKOW AedTenbHOCTH uccienoBanu B.B. JlaBbinos,
B.A. Kan-Kanuk, U.. Jlepuep, H.Jl. Hukaunpos, [.Iloita, JI.M. ®punman, A.B. Xyropckoit u nip.
[Ipupona TBOpuecTBa aHATM3UPOBATIACh B paboTax 3apy0exHbix uccnemgonatenei (I'. AilzeHk,

JUx. T'undopn, I1. Toppenc, K. Teitnop u ap.).

W3ydeHnio pa3inuyHBIX acleKTOB TBOpUYECTBA MOCBsIIEHBl ucciuenoBanus [.C. Anprmrymiepa,
I'.C. barumesa, H.A. bepasesa, H.A. Benrepenko, 1.B. Beptkuna, P.B. Boposuua, 1.3. ['mukmana,
B.A. UnozemmnieBa, C.B. KocroBa, b.E.Jlo6anosoii, A.H. Jlommimna, A.H. Jlyka, B.H. Huxoinko,
O.C. Cosetoroii, [1.K. Durensmeiiepa, [11.FOcyda u ap.

Ienb naHHOM cTaThu, 0OCYKIEHHE BO3MOXHOCTH U 1I€JI€CO00Pa3HOCTH TBOPUYECKOH MapagurMel B
CHCTEME BBICHIETO NMPO(ECCHOHAIBHOIO 00pa30BaHuUsl, aHAIU3 POJIM U MECTa TBOpYECTBA B CHCTEME
BBICILIETO TPO(eCCHOHAIBHOTO 00Pa30BaHMUSI.

3apoxaeHue 1 GOpMHUPOBAHUE BBICIIEH HIKOJBI KaK COLIMOKYJIBTYPHOIO HHCTUTYTA HEOTAEIUMO OT
TBOpYECKHUX TpoleccoB B oOpasoBanuu. B Espome IV-III B.B. 10 H.3. OJHMM U3 HUAEOJIOTOB
BbIJIEJICHUS BbICIIEH cTyneHu oopazoBanus Obl1 [lnaron. C nenbro peanuzanuu cBoux uaeil B [V Beke

1o H. 9. B JlpeBHeit ['penun [lnaton opranusoBan 0JMH U3 MEPBBIX MPOOOPA30B BBHICHIETO y4EOHOIO
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3aBesieHHsT — (uitocodekyro mKkony «Axanemuro» (Akademia), Ha3BaHHYIO MO UMEHH MH(UYECKOTO
reposi Axkagema. Ota duitocodckas mKona cymecTBoBasia 10 529 roga H. 3. B 425 rony B cronuie
Buzantuu Koncrantunomnone Obuta yupexkaeHa BbICHIas IIKoJa — Aynutopuym (om aam. audiere —
caywamy), Kotopast B IX Beke uMeHoBanach «Marnaspay (30510Tas majara).

TBOpUECTBO B CHUCTEME BBICIIETO OOpA30BaHUSl TAKXKE CTAJO HCIIOJIb30BATHCS €LIE C BbIICICHUS
BhICILIEH CTyIeHu oOpa3oBaHus B cTpaHax /[peBHero Bocroka Gosee Thicsiuu et 10 H. 3. B Xl Beke
TIOSIBMIINCH HOBBIC BBICIINE Y4eOHBIC 3aBEICHHA — Meapece (apab. 4w s, GykeanvHo «mecmo, 20e
uzyuaromy). IlepBoe meapece mpu MedeTd ObBUIO OTKPHITO B Mapokko B 859 rony (Ars-Kapayuwn).
Menpece pacnpocTpaHuIMCh 110 BceMy Hciamckomy mupy. B 988 rony B Kaupe npu meuetn Aunb-
A3zxap darumMugaMu OCHOBBIBACTCS YHUBEPCUTET AJb-A3Xap crapeiinas, Ha CErOJIHSIIHUN JCHb,
MycCyJIbMaHCKasi JyXOBHas akaJeMus-yHuBepcuTeT. HazBanue gaHo B yecTh gouepu npopoka dDaTtumsl
3yxpsl. Takum oO0pa3om, mnosiBUBIIMECS Ha BoOCTOKe IIKOIBI YHHUBEPCHUTETCKOTO THIA CTalu
MPEAIIECTBEHHUKAMH CPETHEBEKOBBIX YHUBEPCUTETOB EBpPOIIHI.

Opnako, ompezeNeHue BBICIIETO 00pa30BaHUsS B COBPEMEHHOM MOHUMAHUH, CIOXKUJIOCH JIUIIL B
cpennue Beka. CpeqHEBEKOBbIE Y4YEHbIE, I[€PBOHAYAIbHO, OBLUTM BBIXOALBI M3  apaOCKUX
YHUBEPCUTETOB, KOTOPHIE CBOE 3HAHWE HA3bIBAJIU HATYpaJIbHON Marue, MOHUMas 1MOJ HeW HaJexKHOe
U TIIyOOKOE TIO3HAaHWE TalH MPHUPOABI. Marus MOHWMAaJach KaK TIIyOOKO€ 3HaHWE CKPBITBIX CHJI U
3aKOoHOB BceneHnHoil 6e3 ux HapylleHus, U, CieloBaTeNIbHO, 0e3 Hacunus Haj npupoaoi. B Cpennue
BEKa TOCTYJIaThl O TBOPEHHHU MpPEAINOJaraiid BbIACICHUE MPUPOABI TBOpsiieil (natura naturans) u
IpUPOJIBI COTBOPEHHOM (Natura naturata).

B XII-XIII BB. Bo mHorux ctpanax EBpomsl (Utamus, Mcnanusi, @panuus, AHTIUSA) CTaIH
BO3HUKAThH MEPBbIe YHUBEPCUTETHI. [lepBOHAYANBHO MOHITHE KYHUBEPCUTET» (om aam. universitas —
COB0KYNHOCMb) O3HAUaJIO KOPIHOpAIUIo MpernojaBaTeneld, mpodeccopoB u cryaeHTOB. [lepBwie
yHUBEpCUTETHI OsIBUIUCH B bononbe (1158), [apmxke (1215), KemOpumke (1209), Oxcdopae (1206),
Jluccabone (1290). CpenHeBEeKOBBIM YHHMBEPCUTET BKIIOUal B ceOs cienyronme (HaKyIbTeThl:
IOPUANYECKUN, MEIUIMHCKUN, OorocinoBckuid, Quuocodcekuii. OmgHako oOyueHHE HAYUHAIOCH C
0c000r0, MOJATOTOBUTENIBHOTO, (aKylbTeTa, TIe MPEernoJaBaluCh 3HAMEHUTHIE «CEMb CBOOOJHBIX
UCKYCCTB». A TIOCKOJBKY IO JaTblHU HCKYCCTBA — «apmec», TO (aKyJbTeT Ha3bIBaJCs
apructudeckuM. CTymeHTsl OOBIYHO JENHJIMCh 110 HaIUsAM, 3eMJIsTdecTBaM, 0003HAYaBIIUM
00BETMHEHUS YUSHUKOB U3 PA3UYHBIX perioHoB. OHM MOTIIM CHUMATh KBAPTHPHI, HO MHOTHUE KU B
KOJUIe/DKAxX (KOJJIETHSX). DTU KOJUISHKH OOBIYHO (DOpMHpOBAIKCH MO HAIMSIM, B OJHOW KOJUICTHH

KWK MMPEACTABUTEIIN OJHOI'O 3EMIIAYCCTBA.
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VYHHUBepCUTETCKasi KOpIOpalMs COCTOosla M3 MHOXecTB (enepanuii: (axkynbTeToB, HAaIMid,
KOJUIEIDKEH, OOILeKUTHIA, TAHCHOHOB, TOPTOBLEB U T.JI. 3apaBiisil )KU3HBIO YHHUBEPCUTETA BEIOOPHOE
TuIo — pekrtop. MIMEHHO B 3TUX YHUBepcHTETax ObUIM CHOPMYIUPOBAHBI OCHOBHBIE MPUHLIHUIIBI
aKaJIeMUYECKON aBTOHOMHH, pa3pabOTaHbl IEMOKpAaTHYECKHE MTPaBUiIa YIPABICHUS BBICHICH KOO
n ee BHyTpeHHed xkwusHbplo. B XIII B. oTkpbpuloch emie 25 yHUBEPCUTETOB, CpEIU KOTOPBIX
yauBepcutetsl B Ilpare (1347), Iluze (1343), dnopenmuu (1349) u np. K XV B. B EBpome
HACUMUTHIBAIOCH OKOJ0 60 yHuBepcuTeToB. CHcTeMa BhICIIEro MpodeccHoHalbHOTO 00pa3oBaHUs B
YkpauHe OepeT cBou HUCTOKHU B jaestenbHOcTH — Octpokckoit u KueBo-MorunsHckol akanemuu. B
70-e rogst X VI B. mosBuiack Beicmias mkona B OcTpore, KOTopasi BOIUIA B UCTOPHIO Kak OCTpoxKCKast
akaneMus, ocHoBaHHasi mo uHunuarue KHA3s K. Octpoxckoro. KueBo-MormisiHCKoM akageMuu
Obuta coznana B 1632 rony B Kuee myrem oO0benunenus Kuesckoil 6parckoil mikonsl u JlaBpckoit
11KoJibl. IMEHHO ¢ 3TOro BpeMEHU U HaUMHAETCS UCTOPUS Pa3BUTHS BBICIIEH LIKOJIBI B YKpauHE.

3aHATUA B yHMBEPCUTETaX JUIMJIMCh Ha MPOTSHKEHUM Lenoro nHA (¢ 54 yrpa mo 8 4 Bedepa).
OcHoBHOU (opmoii oOyueHusi ObuTo yTeHue mnpodeccopoM Jekiuil. Jlekuu ObLIM IBYX BHJIIOB —
oOsi3aTenbHbIe (OpAMHApPHBIE) YTPEHHUE M KpaTKue (IIOBTOPUTENbHBIE) BeuepHue. OpauHapHbIe
JIEKUMU MpeAroyiarajid JUIMTEIbHbIA METOJAWYECKUN aHAINU3 Ka)XJO0M IJIaBbl YUTA€MOI0 COYMHEHHUS.
[IpakTuueckue 3aHATHS ObUIM HAllEJIEHbI HA Pa3BUTHE CAMOCTOSATENIBHOCTH MblluIeHUs. [IpakTnueckue
3aHATHS B YHHUBEPCHUTETAX MPEACTABISLIN co00i perneturmu (repetitio — moBTopeHne) U TUCIyTaIliK
(disputations). [ucnyranmud — JOODKHBI OBUIM HAy4YHTh CTYJEHTA OTCTaWBaTh CBOIO IO3MIIUIO,
yOexaaTh Ipyrux B MCTUHHOCTU CBOUX 3HAHUIL.

CaMbIM pacnpoCTpaHEHHbIM METOAOM MPOBEACHMS IUCHyTaluu ObUT NpeiokeHHbI [Ibepom
AbenspoM MeToa (3a U IPOTHB, Ja U HET). B 11eoM 3T0 ObLT YMCTBEHHBIH TypHHMpP, KOHEUHAs LIENb
KOTOPOI'O 3aKJII0Yajach HE B PACKPHITMM MCTHHBI WJIN MOMCKE HAyYHOI'O OTKPBITHSA, & B TOM, YTOOBI
MOpPa3UTh MPOTUBHUKOB HCKYCHBIMU JHAJIEKTUYECKUMHU NpHUEMaMU. YYAaCTHHUKHM JUCIYTallud BEJIH
ce0s BecbMa CBOOOHO, IIpephIBasi opaTopa CBUCTOM M KpukaMu. CyIliecTBOBaIM camble pa3Hble BUIbI
JUCIIYTAlUH: OT Y4€OHBIX, TJI€ CTYJCHThI CIPALIMBAIU MPENoAaBaTeNs U OJHOBPEMEHHO YUHIIUCh Ha
€ro OTBETax, J0 HAy4yHBbIX, HAa KOTOPBIX MPOXOAWJIN 3alUTHl JAUCCEPTALUN WM CTAIKUBAIUCH B
JTUCKYCCUSAX KpyIHenre Gpuiocodbl 1 TEOJIOTH.

TBopuecTBO 3aHMMANO 0COO0E MECTO B JEATEIBHOCTH YHHUBEpPCUTETA. TBOPUECTBO BBICTYIAIO KaK
¢dopma B3aMOAEHUCTBUS CyOBeKTa U 00BEKTa, BEAyIIast OAHOBPEMEHHO K Pa3BUTHIO TOTO U JAPYroro, U
KaK IPOLECC CO3HATEIbHO HAINPABICHHOIO IPOIPECCUBHOrO pas3BuTusa. Hannume TBOpUecKon
COCTABJISIOUICH CIIYXWJIO TIJIaBHBIM OTJIMYHMEM YHHUBEPCUTETCKOTO 00pa3oBaHUs OT HHBIX (GopM

poeCCHOHATBPHOTO 00pa30BaHUA.
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YHuBepcuTeTCKass Cpeaa, IOCTPOCHHAas Ha  CBOOOJOMBICIMM H  BBIOOPHOCTH  BIIACTH,
criocobcTBOBana (POPMHUPOBAHUIO TBOPUYECKOTO MBIIUICHUS OCHOBAHHOTO Ha YBA)KEHUHU K JIMYHOCTHU
YyelloBeKa M YMEHMIO BBIIBUTaTh M OTCTAaWBaTh B CIOpax HOBBIE HJEeU. B cucreme BbICHIETO
poeCCHOHATTLHOTO 00pa30BaHMs LIEJ MOCTOSHHBIN MMOMCK TBOPYECKHX, 00Jiee COBEPIIEHHBIX (hopm
¥ METOJIOB MOATOTOBKH crieruanuctoB. B Hauane XIX B. B cucreme BbIcHIero mpogeCCHOHATBHOTO
oOpa3oBaHms Mpeobiagana mpeaMeTHas cucrema oOydeHus, kotopas B cepenune XIX Beka Obuia
3aMEHEeHa Ha MPeIMETHO-KYPCOBYIO, a 3aT€M M COOCTBEHHO KYpPCOBYIO, TO3BOJISBIIYIO PEaTU30BbIBATD
B X07ie y4eOHOT0 MpoIecca NPUHIUI — TBOPYECTBA, KOTOPBIA MPEIOCTABIISI CTYICHTaM IIPaBO BEIOOPA
MOpsAIKA W3YYCHHS] HAYYHBIX JUCHUIUIMH. [JIaBHOW TEHACHIMEH pPa3BUTUS CUCTEMBI BBICIIETO
npodeccuonabHOro obpazoBanus B XIX u Hauana XX Beka sABISIOCH JBMIKEHUE OT «CO3EPIAHUS» U
«BIUTHIBAHUS» 3HAHUHI K TBOPYECKOW IEATENLHOCTH, MPUYEM HE OE3IMYHOM, a C OpUeHTalHueld Ha
TBOPYECKYI0 HHIUBUAYAJILHOCTh M OJAPEHHOCTH CTyAeHTa. Llenpro Bbicmiero mpogeccHoHaIbHOTO
0o0pa3oBaHMsl CTAaHOBUTCS HE TOJIBKO (OpPMHpPOBaHUE MPO(ECCHOHATBHBIX KOMIETCHIMH, HO W
pa3BUTHE TBOPYECKOW JTUYHOCTH clrienuanucra (6akaiaBpa MarucTpa), CiocoOHOro K CaMOpa3BUTHIO,
caMo00pa3oBaHUIO, WHHOBALIMOHHOW  AesITenbHOCTU. JlaHHBIM  mpolecc  XapaKTepuU3yeTcs
HENPEPBIBHBIM M YCKOPSIONIMMCSI TEMIIOM OOHOBIICHUSI 3HAHWM, pacHIMpeHUEM HHGOPMAIMOHHOTO
MOJISi W YCIOKHEHHEM MpOo(ecCHOHAIBHBIX KoMmmeTeHIMiH. OTHUM M3 SJIEMEHTOB o0ecredeHust
KauecTBa IMIOJATOTOBKH COBPEMEHHBIX CICHHUANHMCTOB, BBICTYNAET TBOpPYECKash AaKTHUBHOCTH
npenojaBaTeniell BHICIIUX MPO(ecCHOHANBHBIX YUeOHBIX 3aBEIEHUN WX BOCIPUUMYHBOCTH KO BCEMY
HOBOMY U IIPOTPECCHBHOMY.

MHuorooOpa3ue TOIXO0M0B K TPAKTOBKE TIOHSATHS «TBOPYECTBO» TPUBOAUT K IIyTaHUIE |
pasHornacusiM. OTCyTCTBHE €IMHON HMHTEPHpETAllMd JaHHOTO TEePMHUHA U €0 CBS3b C TBOPYECKHUM
MPOLIECCOM OTPHIIATETIFHO OTPAXKAETCs Ha KauyecTBE U OOBEKTUBHOCTH pa3padaThiBa€MBIX MOAXOO0B U
YBEIIMYMBAET KOJIIMYECTBO PA3pPO3HEHHBIX oOmnpereneHnid. TBOpYecTBO Kak OOBEKT HCCIEIOBAHHS
MHOTOCTOpPOHHE.

Haunnast ¢ aHTMYHOCTH, MBICTUTENN 3a/1aBaJUCh BOMPOCOM O CYTH MU CYIIHOCTH TBOPYECTBA,
oTBeuass Ha Hero pasnuyHo. I[InatoH ompenensn TBOPYECTBO KaK HEKOTOPOE COCTOSHUE OIM3KOe
0€3yMCTBY, «OJEPKMMOCTH», KOTOpPOW HaJeleH 4YeloBeKk. B  cpemneBexoBoil  dusocoduu
copmMHpoBanIachk TOYKa 3pEHHUs, YTO TBOPYECTBO JapOBaHO 4YeloBeKy borom, B samoxy BozpoxmeHus
TBOPYECTBO paccMaTpUBAETCs MPEXKIE BCEro Kak co3epranue. B Hemelkoil kinaccuueckoil Gpunocopun
ObLI0 000CHOBAHO, YTO TBOPUECKUE MOCTHIKEHUS SBIISIOTCS yIEIOM TeHHs. MHOKECTBO TOJIKOBAHHMA U

XapaKTepUCTHK TBOPYECTBA MPUBHECTH (UIOCO(PBI SIK3UCTEHIIUATINCTHI, OTHOCS TBOPYECTBO K cdepe
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0ECCO3HATENIPHOTO W MPOTUBOMNOCTABIAS pPAalMOHAIBHOMY. B pemieHnu maHHON MpoOIeMbl
y4acTBOBAJIM MPEACTABUTEIH PA3TUYHbBIX HAYK: QUIOCO]BI, ICUXOJIOTH, IIEIarord, COIIUOIOTH, U T. 1.

TBopuecTBO MOHMMAETCs, MpeXJIe BCEro, Kak OCOOBbIM BUJA YEJIOBEUECKON JAeSITeIbHOCTH.
JI. C. BeiroTckuii mpenjaraer paccMaTpuBaTh TBOPUECTBO KaK «...TaKylO JEATEIbHOCTh UYEIOBEKa,
KOTOpasi CO3/IaeT HEYTO HOBOE, BCE PaBHO, OY/CT JIM TO CO3/IaHHOE KaKOW-HUOY/h BEIHI0 BHEIIHETO
MHUpa WIA U3BECTHBIM MOCTPOCHHUEM yMa WMJIM YYBCTBA, KUBYIIUM M OOHAPYKUBAIOIIMMCS TOJBKO B
camom uenoBeke» [3, c.3-10]. B. M. AnznpeeB ompenenseT TBOPYECTBO KaK «...OJMH W3 BHIOB
YEJIOBEUECKOU JESITEIIbHOCTH, HAPABJICHHBIA Ha pa3pelieHre MPOTHUBOpPEUUs (pElIeHrue TBOPUYECKOM
3a/a4n), T KOTOPOH HEOOXOAMMBI OOBEKTHUBHBIC (COIMATbHBIC, MaTepUaIbHbIC) U CYOBEKTHBHBIC
JUYHOCTHBIC YCJIOBHS (3HAHMS, YMEHHUS, TBOPUYECKUE CIOCOOHOCTH), PEe3yJbTaT, KOTOPHIN oOsamaeT
HOBU3HOM M OPUTMHAIBHOCTBIO, JINYHOM M COLMAIIbHOM 3HAUYMMOCTBIO, a TAKXKE MPOrPECCUBHOCTHIO»
[1,c. 49].

B osHuukioneamyeckoM cioBape OTMedarbes, 4YTo — «TBOpYECTBO 93TO JEATEIHHOCTD,
MOPOXKIAIOLIAsl HEYTO KaY€CTBEHHO HOBOE, OTIMYAOLIEECsS HENOBTOPUMOCTBIO, OPUTMHAIBHOCTBIO U
OOIIECTBEHHO-UCTOPUUECKON YHUKAIBbHOCThIO. TBOpUeCTBO crneuu(UUHO [ YENOBEeKa, TO €CTh
BCerjga MpeamojaracT TBOpHa — CyObeKTa TBOpPYECKOM  jgesrenbHOCTH» [8, c¢. 13-14].
I'. M. KomxacnupoBa u A. FO. KokacnupoB onpenensitoT TBOPUYECTBO KaK ACSATEIBHOCTh, KOTOpas
MOPOXKJIaeT HEYTO HOBOE, paHee He ObIBIlIee, HA OCHOBE PEOpPraHM3allMd HMMEIOIIErocs OmIbITa U
dbopMUpOBaHHS HOBBIX KOMOMHAIMI 3HAaHUM, yMeHUU, mpoayktoB [6, c. 147]. Ilo MHeHuto
A. I3ukuku, — « TBOpYECTBO — 3TO CIIOCOOHOCTH TEHEPUPOBATH UTO-TO TAKOE, YTO HUKOT/Ia paHbIIIE HE
OBLIIO U3BECTHO, HE BCTPEUAJIOCh U HE HaOmoanochy [4, ¢. 17].

[To mMuenuto /[I. b. borosiBieHckoil TBOPUECTBO BBICTYNAET KaK CUTYaTMBHO-HECTUMYJIMPOBAHHAS
aKTUBHOCTH, KOTOpasi TPOSBISETCS B CTPEMIICHMM BBIUTH 3a TpeAensl 3aJaHHOW mpoOnembl. B
KauecTBe cucTemMooOpasyromiero (akropa tBopuectBa JI. b. borosBienckas HCmonab3yeT MOHSTHE
WHTEJUICKTYaJIbHOW aKTUBHOCTH — HHTETPAIBLHOTO 00pa30BaHMsl, CBOMCTBEHHOTO 1IEJIOCTHON JTUYHOCTH,
OTPaXKarolllero  IMPOIECCYyalbHOE  B3aUMOJCHCTBUE  MHTEUIEKTYalbHBIX M MOTHUBAIlMOHHBIX
KOMITOHEHTOB CHUCTEMBl B WX €IMHCTBe. MHTennexTyanbHas akKTUBHOCTh JIMYHOCTH OOecredyrBaeT
CIOCOOHOCTH JINYHOCTH K CUTYaTUBHO-HECTUMYJIHMPOBAHHOM TBOPUECKOH AesTenbHoCTH [2, ¢ 153].

Bynyan 1m0 cBoei CyHIHOCTH KYJIbTYpPHO-UCTOPHYECKHM SIBJICHHEM, TBOPYECTBO HMEET
MICUXOJIOTMYECKUIN aCHeKT: JUYHOCTHBIN U MpolieccyanbHbli. TBOPUECTBO MpEANoaraeT Hajaudue y
JUYHOCTH CIIOCOOHOCTEH, MOTHMBOB, 3HAaHUW M yMEHHH, Onaromapss KOTOPBIM CO3MaeTcs MPOIYKT,
OTJIMYAIOIIUICS HOBU3HOM, OPUTMHAIBHOCTHIO, YHHUKAJBHOCTHIO. M3ydeHne 3TUX CBOMCTB JIMYHOCTH

BBIIBUJIO BaXHYIO POJIb B006pa)KeHI/I${, HHTYWIIMH, HCOCO3HAaBAa€MbIX KOMIIOHCHTOB YMCTBCHHOfI
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aKTUBHOCTH, a TaKXe MOTPEOHOCTH JMYHOCTH B CaMOAKTyaJIM3allMM, B PACKPBITUU M PACIIUPEHUU
CBOMX CO3U/IAaTEIbHBIX BO3MOXKHOCTEN

Takum 00pa3oM, TBOPUYECTBO — 3TO HE TOJIBKO MPAKTUYECKasl, HO U MBICIUTENbHAs JAeSITeIbHOCTD,
npeoOpasyronias Mup, A TBOPYECKOTO CYOBEKTa OHO SIBISIETCS CPEACTBOM CaMOBBIPAKEHHUS,
caMopealM3alyi, Pa3BUTUS JIMYHOCTH B IIEJIOM, OCHOBHBIM €ro KadeCTBOM SIBJISIETCSI HOBH3HA.
TBopueckuii 4enoBeK XapakTepHU3yeTcsi KakK JIMYHOCTh, CIIOCOOHAs Ha OCHOBAaHUU HAKOILJICHHOTO
TBOPUYECKOTO MOTEHIIMAJA PeaIn30BaTh UICI0 B paMKaX TBOPUECKOTO IMpoliecca ¢ CO3JaHieM HOBALMU
KaK BO3MOKHOT'0, HO HE FapaHTUPOBAHHOT'O PE3yIbTaTa.

TBopuecTBO M3y4yaercss B AMHAMHKE, HAUWHAs OT MEpBOM (a3bl — BOBHUKHOBEHUS! OOBbEKTUBHBIX U
CyOBbEKTUBHBIX HUMIYJIbCOB, 3apOXKIACHHUS HIeH o00pa3oB W HX KpUCTauIM3aluu — A0 ¢a3
MPOMEXYTOUHBIX M 3aBEPIIAIONINX ONPEACTCHHBIX MPU3HAKOB, XapaKTEePU3YIOIIUX padoTy TBOpIIA.
Knaccudukanus das, npennaraemas pa3TudHbIMA aBTOPAMH, B TOW HJIM UHOW Mepe OTIMYACTCS APYT
OT JpyTa, OJHAKO, OHU UMEIOT MHOT'O OOIIETO.

Bonbiioit mHTEpec BBI3bIBACT TpexcTaauiiHas Kiaccudukanus, npenioxeHHas eme B XIX Beke
uccinenosarenem tBopuectna I1. K. Durensmeiiepom. B Hee Bkitouarores: 1) oco3HaHue U MOCTaHOBKA
npobnemsl (3ambiciia); 2) pemeHue mpoOiaeMsl (IIaHUPOBaHKE); 3) MPOBEpKa HAWIECHHOTO PEIICHHS
(BeImtostHEHUs) [9]. st BBISABIICHUSI CYITHOCTH M CHEITU(PUKHA TBOPUYCCKOU JCATEILHOCTH CTYJACHTOB B
mpouecce NpodecCHOHAIbHONW  MOATOTOBKH, MOXET OBITh HCIOJNBb30BaHAa  KiIaccuUKalms,
npemioxenHas f. A. ITonomapeBbim: «IlepBast ¢aza (co3HaTenbpHas pabora) — MOATOTOBKA (0C000
NesITeIbHOE COCTOSTHME, OHA MPEINOChIIKa MHTYHTHUBHOTO TpoOJecka HOBOW wuzew). Bropas ¢aza
(6eccosznarenbHast pabora) — co3peBaHue (Oecco3HarenbHas paboTa Haj MPoOJIEMOW, WHKYOAIHs
Hanpasisiromeit uaen). Tperbst ¢aza (nmepexon OecCO3HATENBHOTO B CO3HAHHME) — BJOXHOBEHHE (B
pe3yibTare 6ecco3HaTeNnbHON paboThl B c(hepy CO3HAHUS MOCTYNAeT UJes pelieHus], IepBOHAYaIbHO B
TUIIOTETUYECKOM BHUJE, B BHUJEC NPHUHIMIA, 3ambicia). YerBepras ¢aza (co3HaTenbHas pabora) —
pa3BUTHE UCH, €€ OKOHYATEIbHOE 0OpMIIEHHE U TIpoBepKay [7, c. 3].

Takum o00pa3oM, COrJacCHO CTaJUMHON TEOpUU TBOPYECTBA, HMCXOJHOW TOYKOM TBOpPYECKOMH
JeSTeNbHOCTH SIBISFOTCS AKTUBHOCTh M CAMOCTOSATENIBHOCTD, ACCOIIMATUBHOCTh U THOKOCTH MBILIUIEHHUS,
OPUTHHAIILHOCTB, CIIOCOOHOCTH JIMYHOCTH JIETKO MEPEKII0YaThCS OT YK€ PEHICHHOH MpoOsieMbl K
MIOMCKY, HOBBIX ITyTEH pelIeHUs HOBOH MPOOJIEMBI, CKIIOHHOCTh M yMeHHe (paHTa3upoBaTh 1 000011aTh
MbIcH, uaen. B. W. 3aressunckuii [5] oOpaiiaeTr BHUMaHKE Ha Psiji CIOKHBIX YMEHHMH, HEOOXOAMMBIX
U1 TBOPUECKOW JEATENbHOCTU: YMEHHE aHATM3UPOBATh UCXOAHYIO CUTYAllMIO, BBIBUTATh TUIOTE3Y,
MOJISIIMPOBATh MCKOMOE COCTOSIHHE OOBEKTa, HAXOAWTh AIBTEPHATHBBI C OYCBHIHBIM DPEIICHHEM,

OKCTpAnoJrUpoOBaTh IMOAXOJAbI, METOJAblI W HCKOTOPBLIC IPYIruc. K YUCITYy KOMIIUICKCHBIX YMeHI/Iﬁ
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B. W. 3arBA3UHCKUI OTHOCUT YMEHHE MPOBOAMTH NPOOJIEMHBIM aHATU3 H3Y4aeMOro OOBEKTa,
BBIWIECHATH MPOOIEMY U KOHKPETH3UPOBATh e¢ B 3a1aue [5, ¢. 129-134].

Taxum 00pa3om, TBOPUYECTBO B CUCTEME BBICIIETO MPo(eccuoHaAIbHOTO 00pa3oBaHus JOJKHA ObITh
OpHEHTHpOBaHa Ha (opMHUpOBaHHE MPOPECCHOHATBLHO-TBOPUECKOTO IOTEHIMANA CTYACHTAa |
BKJIIOYATh MMOCTAHOBKY M peIIeHHE Y4eOHBIX MpoOJieM, TBOPUYECKHUX 3aJaHui 3aJaHus JOJKHBI OBITh
HaIpaBJIEHbl MOUCK U CO3/IaHUE WJIM KOHCTPYMPOBAHHE KAKOTO-TO HOBOI'O MPOAYKTA, HEU3BECTHOIO
emy panee. [IpemioxxeHHbIN MOIX0 MEHSETCS U POJIb MIPernojaBaTelis BbICIIEr0 y4eOHOro 3aBe/IeHUs,
KOTOpasi 3aKJIIOYaeTCsl HE IPOCTO B TPAHCISALUM ONPEIEICHHBIX 3HAHUN, a B CTUMYJIUPOBAHUU
TBOPYECKON aKTUBHOCTH CTYIEHTOB 4Yepe3 OCO3HAaHUE HEOOXOJMMOCTH CaMOCOBEPIICHCTBOBAHUS U
Pa3BUTHS TBOPUYECKUX KAUeCTB, YMEHUU U OIbITa TBOPUECKOH J1€ATEIbHOCTH.

[legarornyeckoe TBOPUYECTBO B CHCTEME BBICIIErO MPO(EeCcCHOHAIBHOTO 00pa30BaHUsl UMEET CBOU
0COOEHHOCTH: COTBOPYECTBO CO CTYJACHTAMH, CIIPECCOBAHHOCTh BO BPEMEHH, HEMOBTOPUMOCTH
CUTyallull U 3a7a4y, OTHOCUTEIBHOCTh IIOJIy4a€MbIX pE3YyJlbTaTOB, OPraHUYECKOE COYETAHUE
pa3IMYHBIX BUJOB TBOpuecTBa U Jp. llemarormyeckoe TBOPYECTBO B CHUCTEME BBICIIETO
npodeccuoHanbHOro  00pa3oBaHUs, Kak [PaBWIO, pa3IMyaeTcss MO HOBHU3HE, JHAIa30HY,
YCTOMYMBOCTH M 3HAYMMOCTH BBIJIBUTAEMbIX IE€JarOrMUYECKUX HUAEH, NPUMEHSEMbIX CIIOCOOOB H
CPEICTB pelIeHMs] 00pa30BaTeIbHbIX 3a/1a4.

TBopueckasi NeATENbHOCTh CTYAEHTOB B CHUCTEME BBICIIETO MPO(EeCcCHOHATBHOTO 00pa3oBaHUs
TpeOyeT CONMpOBOXKIEHHUS, CO CTOPOHBI MpemnojaBaTens. lcciaenoBaHue HTHUMOJIOTHH TEpMHUHA
«COTPOBOXKIEHUE) MO3BOJISIET pacCMaTPUBaTh €r0 KaKk COBMECTHBIE JIeHCTBUSA (CUCTEMA, MPOLIECC, BUJT
NeSITeIbHOCTH) MpenojaBareisi U CTYACHTOB IO OTHOLIEHUIO APYr K JpYry B HX COLHUAIbHOM
OKpPY>KEHHH, OCYIIECTBIIIEMbIE MU BO BPEMEHH, B IIPOCTPAHCTBE U B COOTBETCTBHUHM C NPUCYLIUMHU UM
poJIsIMHU.

Mpsl onpenensieM OpraHM3alMOHHO-TIEAArOTHYECKOE COMPOBOXKIECHUE TBOPYECKOW IESTENbHOCTH
CTYJICHTOB B CHCTEME BBICIIETO MPO(PECCHOHATILHOTO 00pa30oBaHus KaK CUCTEMY MpodhecCuOHATbHOM
NEATEIBHOCTH NIPENOJABATENsA, HAIIPABICHHYIO HAa CO3JaHUE IICUXO0JIOT0-TIEarOrM4YeCKUX YCIOBUM JUIst
YCIIEIIHOr0 00y4eHus!, BOCIUTAHUS U TPO(PECCHOHATBHO-TBOPUYECKOTO Pa3BUTHS CTYI€HTA B CUTYallH
BY30BCKOI'0 B3aUMO/JICHCTBUA.

Opranu3alioOHHO-TIEIarOTHYECKOE COMPOBOXKJIEHUE TBOPUECKOM JEATENIbHOCTH CTYAEHTOB B
cHCTeMEe BBICHIETO NMPO(ecCHOHANIBHOr0 00pa30BaHMsl 3aKIII0YAETCsl B BHIOOPE CIIOCOOOB OpraHU3aluu
y4eOHOro B3aUMOJICHCTBUS MpernoAaBaresNeil W CTYAEHTOB, COYETAaHMM TPAJUIUOHHBIX (OpM U

COBPCMCHHBIX MHTCPAKTUBHBIX MCTOIOB 06yquI/1$[, IMPU3HAHUHN CTYACHTa KakK CY6'BGKTa TBOp‘IeCKOfI
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JEeSTeNbHOCTH, OPTraHU3alliid KOHTPOJISE M CAMOKOHTPOJIS, KOTOPHI MEpeHecCeH B Hadall0 OCBOCHUS
crioco0a peleHus: TROPYECKUX 3a/1aHUH.

OpraHu3alioOHHO-TIEIarOTHYECKOE COMPOBOXKIEHUE TBOPYECKOW NIEATENbHOCTH CTYJIEHTOB 3TO
crcreMa nmpohecCHOHAIbHOW AEATENbHOCTH MpENoAaBaTels, HapaBieHHas Ha CO3[JaHue TICUXOJIO0ro-
MEJarorTMYecKuX  yCIOBUH Ui yCIENIHOro  OOydYeHHWs, BOCHOUTAaHUS ©  (OPMUPOBAHUS
npodeccnoHabHO-TBOPUECKOTO  MOTEHLMajda  CTyAeHTa. [JaBHas 1Ledb  OpraHu3al[OHHO-
MeJarornyeckoe COMPOBOXKJIEHUE TBOPUYECKOM MAESITENTbHOCTH CTYIEHTOB B CHUCTEME BBICILIErO
npoeCCHOHATLHOTO 00pa30BaHUsl CBA3aHA C IMEPCIEKTUBHBIM HANPABICHUEM €ro ACSTElIbHOCTH,
OPUEHTUPOBAHHOW Ha MaKCHMaJbHOE COJICHCTBHE TBOPUYECKOMY U MPO(EeCcCHOHATLHOMY Pa3BUTHIO,
dbopMUpOBaHHE Yy CTYyJEHTa IICUXOJOTUYECKOW, MpodeCcCHOHAIbHOMW, TBOPYECKOW TOTOBHOCTH K
npecTosiei npohecCHOHaIbHON AesITeNbHOCTH.

VYCIoBUSIMA ~ OpTaHU3alMOHHO-TIEAATOTHYECKOE  COMPOBOXKIIEHHE TBOPYECKOW  JESATEIBHOCTH
CTYZICHTOB B CHCTEME BBICIIETO TNPO(PECCHOHATBHOTO O00pa30BaHUs SBISIFOTCA: OpPTraHU3AIUS
00pa30BaTeNbHON JEATENBHOCTH, KOTOpas MPEANOoiIaracT BBIMOJHEHUE TBOPUECKUX IPOEKTOB U
pelieHre y4eOHBIX MpoOJieM Ha OCHOBE METOAOB MPOOJIEMHOTO H3JIO0XKEHHS, IBPUCTHUYECKOTO H
HCCJIeIOBATEIILCKOTO METOJIOB; MPUMEHEHHE KOJUIGKTHBHO-TPYIIIOBEIX OPM 00yUEHUS C MTOCTOSHHOM
OpraHU3aIMOHHO-TICJaTOTHYECKOM IMOAIEPIKKOM, KOPPEKIUEH, YTO CO3/1aeT ONTUMAIBHBIC YCIIOBHUS
JUIS MOJENUPOBAHUS TMPEJAMETHOTO M COLMAJIBHOIO KOHTEKCTa MpodeccHOoHAlbHON M TBOPYECKOU
JesITeNbHOCTH OYAYIIEero CHEelHaluCcTa; y4acTHe CTYACHTOB B KOHKYpCaX, OJMMIINA/IaX, TBOPUECKHUX
MEPOTIPHUATHSIX, HWCCICIOBAHUAX, TBOPUYECKUX TNPOEKTaX, WHIUBUIYAIbHBIX 00pa30oBaTEeIbHBIX
mporpaMMax | T.11.

Takum o00pa3oMm, MOXKHO CcJenaTh BBIBOJ, 4TO 3(G(EKTHMBHOCTH MpoIlecca OpraHu3alMOHHO-
MeJarornyeckoe COMPOBOXKJICHWE TBOPUYECKOM MAESITENbHOCTH CTYICHTOB B CHUCTEME BBICIIETO
npodeccnoHabHOTO 00pa3oBaHUsl JOCTUTAaeTCd U OOecrneynmBaeTcsl uyepe3 MHOIU(YHKIMOHAIbHYIO
00pa30BaTEeNbHYIO JICATEIHHOCTh, HACHIIICHHYIO IPHEMAaMH TBOPUYECKOTO TIOMCKAa W PEIICHUS,
HACBIIIIEHUE COAEPKaHMs YUEOHBIX AUCHUUIUINH MPOo(ecCHOHATbHO OPHUEHTUPOBAHHBIMHU CUTYAIIUSIMH,
TpeOYIOIIMMH HEOPIMHAPHOTO, TBOPUECKOTO PEIICHUSI.
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IToaroroBka Oyaymux Bocnurareieil K ()OPMHPOBAHUIO OCHOB KOMIIBIOTEPHOI TPAMOTHOCTH Y
JAOILIKOJIbHHKOB
The future pedagogue’s training to the formation of preschooler’s computer literacy
Mapoaposa HU.K., xanauaat neiarorndeckix HayK, CTapiinil mpernoaaBarenb Kadeapsl
JIOLIKOJIbHOM neparoruku I'ocynapctBeHHOro yupexkaeHus «HOKHOYKpanHCKUM HallMOHAJIbHBIN
nenarorndyeckuil yuusepcuretr umenu K. JI. Ymmnackoro», Onecca, Ykpanna

Summary

The article deals with the concept of «computer literacy». Specifics of children preschooler’s
training to use the computer are described in it. The process of future teachers’ preparation to the
formation of children’s computer literacy is analyzed by the author.

Key words: computer literacy of preschoolers, training of pedagogue’s.

AHHOTANUA

B crathe paccmarpuBacTCs TIOHSITHE «KOMIIBIOTEPHAs T'PaMOTHOCTB». PacKpbIBaroTCs
0COOCHHOCTH OOyuYeHHsS JIeTel CTapIlero JOIIKOJIBHOTO BO3pacta paboTe Ha KOMIIBIOTEpE.
AHanu3upyeTcsi mporece MOJArOTOBKH OYAYIIMX BOCHHTATeNle K (OPMHUPOBAaHUIO Yy JIETCH OCHOB
KOMITBIOTEPHOU IPaMOTHOCTH.

KaioueBble c10Ba: KOMIIBIOTEPHASI TPAMOTHOCTb JOIIKOJILHUKOB, ITOJI'OTOBKA BOCIIUTATEIICH.

WNudpopmaruzanusa oOuiectBa, pa3paboTka U paclpOCTpaHEHHE KOMIIBIOTEPHBIX TEXHOJIOTHH

MIPUBOMT K MX aKTUBHOMY BHEAPEHHIO B chepy oOpazoBanus. B cBs3u ¢ 3TMM npobiieMa npuMeHeHHs
KOMIIBIOTEPHBIX TEXHOJIOIMH B IEJaroruyeckoM IpoLecce JOLIKOJIBHOro 00pa3oBaTeIbHOIO
YUPEX/IEHUS, CTAHOBUTCS aKTyaJlbHOW M IpEACTaBIIsAeT OONbLIOW TEOPETHMUYECKHH M MPaKTUYECKUMH
untepec. C BHEAPEHUEM HOBBIX TOCYJAapPCTBEHHBIX CTAaHIAPTOB JIOIIKOJIBHOIO W HayalbHOI'O
oOpa3oBaHMsl, BOCIUTATENH, MENAarord M POAUTENH JOJDKHBI OBITh TOTOBBI K TOMY, YTO IOCTE
okoH4aHusi pedenkoM JIOY U mocTymieHHss B IIKOJIY, OH CTOJKHETCS C HCIOJb30BaHUEM
KoMmIbioTepoB. [1o3TOMy HEo0X0AMMO 3apaHee T'OTOBUTH €r0 K MPEACTOALIEMY B3aUMOECHCTBUIO C
KOMITBIOTEPHBIMU TEXHOJIOTUSMHU, (POPMHUPOBATH Y HErO OCHOBBI KOMIbIOTEPHOI rpaMoTHOCTH. [Ipu
9TOM BO3HHUKAE€T INPOTUBOPEUYHE MEKIAYy CTPEMIICHHEM OBJAJCHUSA JOLIKOJbHUKAMU OCHOBaMH
KOMIIBIOTEPHOUM I'PaMOTHOCTH U BO3HUKHOBEHHEM TPYAHOCTEH, CBA3AHHBIX C UX B3aMMOJEUCTBUEM C
KOMIIBIOTEPOM B Y4eOHOM IIpoliecce, a TaKkKe TOTOBHOCTBIO BOCIHTATENeH K OCYILECTBICHHUIO
JAHHOTO IIpoLecca.

BaxxHo moguepKHYTb, YTO OT/EIbHBIE ACHEKThl HCIIOJIb30BAHHS KOMIIBIOTEPOB B padboTe C
JETbMH pacCMaTpUBaroTCs B uccienoBanusax yueHslx: C. HoBocenosoi, I'. Iletky, [x. Connurep u ap.
JlaHHBIE MCCIEIOBAaHUN YOEIUTEIbHO JTOKA3bIBAOT HE TOJBKO BO3MOXKHOCTB, HO U 11€1€CO00pa3HOCTh
UCIOJIb30BaHUS KOMIIBIOTEpPA, a, TaKXKe OINPEAESIIoT OCOOyr €ro posib B pa3BUTHM y JAeTel

HHTCJUICKTA, TBOPUYCCKUX U KOMMYHUKATHBHBIX CHOCO6HOCT€ﬁ, CaMOCTOATCIIIBHOCTH, aKTUBHOCTH U T.A.
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JInsi Halero McCCieloBaHMs UMEIOT 3HaueHue padoThl, MOCBALICHHBIE KOMIBIOTEPHON IpaMOTHOCTH
JeTel JIOIIKOJIBHOIO BO3pacTa M MpoLeccy MOATOTOBKU BOCIUTATENeH K ee (OPMHUPOBAHUIO y AeTel
(FO. TopBun, C. JIsuenko, O. Kymenesa, C. MaiikoBa, C. YHryn u np.). YueHble yKa3bIBalOT Ha
BO3MOXXHOCTb YK€ B JOLIKOJIBHOM JIETCTBE, OBJa/J€Th KOMIIBIOTEPHBIMU TEXHOJIOTHSIMU NIPU YCIOBUU
ux 0e30MacHOr0 BHEIPEHUSI.

Ilenp naHHOM cTaTbU: PAacCMOTPETh OCOOEHHOCTH Ipolecca (pOPMUPOBAHUS KOMIIBIOTEPHOM
I'PaMOTHOCTH y J€TEH AOLIKOJIBHOIO BO3pacTa U MPOAHAIU3ZUPOBATH IOATOTOBKY BOCIIUTATENEH K €ro
OCYLIECTBIICHUIO.

JlelicTBUTENBHO, C MOSIBIICHHEM KOMIBIOTEPHOW TEXHUKH MPAKTHYECKH BO BCEX cepax KU3HU
Bce Oosiee aKTyaJbHbIM M OYEBHJHBIM CTAaHOBUTCS 3ajJaya JIOCTUKEHUs BCeoOIlel KOMIbIOTEPHON
IpaMOTHOCTH, 0€3 Yero HEeBO3MOXHO PacCUUTHIBATh Ha 3(PPEKTHUBHOE MPUMEHEHHE KOMIIbIOTEPHBIX
TEXHOJOTUIl B uHTepecax ooOmecTBa. CrenoBaTelIbHO, KOMIbIOTEpHAsh I'PaMOTHOCTh IIOCTEIIEHHO
CTAaHOBUTCS 4aCThIO 00ILEH KYJIbTYpbl YEIOBEKA.

Jlnig  Havyama  paccMOTpPUM — IIOHATHE — «KOMIIBIOTEpHAsh TIpaMOTHOCTB». B cioBape
IpoeCCUOHATILHOIO 00pa30BaHUsl TEPMUH «KOMIIBIOTEPHAs T'PaMOTHOCTb» 00O03HauyaeTcs, Kak
CIIOCOOHOCTh YEJOBEKa MPHUMEHSTHh DSJICKTPOHHO-TIPOLECCOPHYIO TEXHHKY B LEISIX XpaHCHWS,
00pabOTKM W HWCHOJB30BaHUS WH(POPMALMHU; BKIIOYAET TPU KOMIIOHEHTA: 3HAHUE TEOPETUUECKUX
OCHOB M IIOHMMaHUE NPUHIUIIOB ACUCTBHS KOMIIBIOTEPHON TEXHUKHU; YMEHUS NOJIb30BAaThCs S3bIKAMU
IIPOrpaMMUPOBAHUS; ONIEPALIMOHAIbHBIE YMEHUS M HAaBbIKM KOJAMPOBAHUS, BBOJA U 00paOOTKU JaHHBIX
[3, c. 133].

C touku 3penus O. CTaTupoBOM, MOHATHE «KOMIIBIOTEPHAsI TPAMOTHOCTb» 3TO COBOKYITHOCTh
TEOPETUYECKUX 3HAHUM U MPAKTHUECKUX YMEHHUI M HaBBIKOB, ITO3BOJISAIONIAs yCHEIHO (6e3 omunOoK)
pelmiaTb HECJIOXHble 00me mnpodeccuoHanbHble (yHMBEpCAJIbHBIE) MPAKTHUECKHE 3aJaud ¢
UCIOJIb30BaHUEM  HMH(OPMALIMOHHO-KOMMYHHMKAIIMOHHBIX  TEXHOJIOTUH, TPOSBISAS MPU  ITOM
CTaOMJIBHOCTD JTOCTHIKEHUS TIOJIOKUTEIBHBIX pe3yinbTaToB [8, €. 191].

B wuccrnenosanun C. YpaanoBa, «KOMIIBIOTEpHAs TPaMOTHOCTB» OINPENEISETCS KaK: 3HaHHUE
OCHOBHBIX TOHSATUH 3JEKTPOHHO-BBIYMCIUTEIBHON TEXHUKHU: AJITOPUTMBI, IPOIrPAMMBI, apXUTEKTypa
OBM, 0a3a naHHBIX, CETh U 3HAHUE NMPUHILIMIIOB €€ NMPUMEHEHUs; YMEHUE ynpasisaTh DOBM; 3Hanue
OoOHIMX MPHUHIMIIOB M METOJOB MPOrpPaMMHUPOBAHMS, YMEHHE NporpaMMHpoBaTh. OJHAKO Y4YEeHBIN
yKa3bIBa€T, YTO IOCTENIEHHO, [0 MEPe pPa3BUTUS KOMIIBIOTEPHOM TEXHUKHM M HHPOPMALMOHHBIX
TEXHOJIOTUH, cTaln (OpMUPOBATHCS MOJIB30BATENLCKUM MOAX0JI K KOMIBIOTEpHOU rpamoTHOCTH. [lox

HEH cTaly IIOHUMATh YMCHUE ITOJB30BATHCA I'OTOBBIMH ITpOrpaMmMaMiu Ha IIEPCOHAIIBHOM KOMIIBIOTEPEC

[9, c. 71].
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MHEHHI0O  A. AHzpeeBa, KOMIIBIOTEPHass TIPAMOTHOCTb  SIBJIACTCS  AJIEMEHTOM
MH(OPMALIMOHHON KYJIbTYpPbl JIMYHOCTH, YTO IPEAINOJaraeT CIOCOOHOCTh YellOBEKa OCO3HaBaTh U
ycBauBaTh UH(POPMALIMOHHYIO KAPTUHY MHpPa KaK CUCTEMY CHMBOJIOB M 3HAKOB, MIPSIMBIX U OOpaTHBIX
MH(POPMALIMOHHBIX  CBA3EW, CBOOOJHO OPHEHTHPOBATHCA B  HMH(OPMAIIMOHHOM  OOIIECTBE,
ananTupoBaTbcss K Hemy. 1ol KOMIBIOTEPHOW TPaMOTHOCTHIO MOHMMAETCS YMEHHE HAXOIUTh W
BOCIPUHUMATh HH(POPMAIMIO, HCIOJB3YsSd KOMIBIOTEPHbIE TEXHOJOTHH, CO37aBaTb OOBEKTHI U
YCTaHABIIMBATh CBSI3U B TMIIEPIPOCTPAHCTBE, KOTOPOE COJEPKUT BCE THUIIBI U HOCUTENU HH(pOpMaluu;
KOHCTPYUPOBATh OOBEKTHI M JACHCTBHS B PEaJIbHOM MHUPE U €r0 MOJEIAX C MOMOIIBIO KOMITBIOTEPA.
VYmest paboTaTh ¢ HEOOXOJUMBIMH B MTOBCEJHEBHOMN KU3HH BBIYMCIUTEIBHBIMA M HH()OPMAITMOHHBIMHU
cUcTeMaMy, 0a3aMM JIaHHBIX U BJEKTPOHHBIMU TaOIMIIAMH, IMEPCOHATBHBIMU KOMIIBIOTEpAMH U
WH()OPMALIMOHHBIMU CETSIMH, 4YelIOBEeK HWH(OPMAIMOHHOTO oOIIecTBa MNPUOOpPETaeT HE TOJBKO
HHCTPYMEHTHI ICATCILHOCTH, HO M HOBOE BHjcHHE Mupa [1, ¢. 107].

C. Is94eHKO paccMaTpUBaeT IMOHATHE «KOMITBIOTEpHAsT TPaMOTHOCTB» B  CTPYKTYpe
WH(OPMALIMOHHONW KOMIETEHTHOCTH — OJHOTO W3 BUAOB KIIFOUEBBIX KU3HEHHBIX KOMIIETEHTHOCTEU
COBPEMEHHOTO YeJIOBEKa, OMpeeNiss ee Kak OJWH U3 BHJIOB 0a30BbIX YMEHHI, YTO OCHOBBIBACTCS Ha
3HaHUSX TIPO TEPCOHATBHBIA KOMIBIOTEp, MporpaMMHOe ofecrieyeHHMe ©  HH(DOPMAIMOHHO-
KOMMYHHUKAIIIOHHBIE TEXHOJIOTHH, W TPEIONpPEAeIsieT CBOOOAY M PE3yIbTaTUBHOCTh ICWCTBUI B
OpraHM30BaHHON HH(OPMAIIMOHHOW cpene. B cBoeM wuccienoBaHuM YydeHas «KOMIBIOTEPHYIO
IPaMOTHOCTh JOLIKOJBHUKOBY OMpeeiaeT KaK HadallbHbIH (3JIEMEHTApHBIN) YPOBEHb KOMITBIOTEPHOU
IPaMOTHOCTH, 4YTO OO0ECIIeYMBaET HCIIOJIB30BAaHUE TMEPCOHATHHOTO KOMITBIOTEpA Ha OCHOBE
BBITIOJIHEHUS OTIPEJICIICHHBIX ACUCTBUM (MaHUNy siuii) [4, c. 26].

B rocynapcTBeHHOM cTaHAapTe JOLIKOJIBHOTO OOpa3oBaHMsA YKpauHbl, B €0 BapHaTHBHOM
YacTH, pacCMaTpUBAIOTCA MOKa3aTead HWHPOPMAIMOHHOW KOMIETEHUUH peOeHKa: 3HaKoM C
KOMITBIOTEPOM, CTIOCOOaMH YIPaBICHHUS KOMIIBIOTEPOM C ITOMOIIBIO KIIABUATYPHI, «MBIIIN; CTOCOOEH
MOHMMAaTh W HCIONB30BaTh CIENUATBHYIO TEPMUHOJOTHIO (KJaBHATypa, dKpaH, Mporpamma, JWCK,
KJIaBUILA, KOMITBIOTEPHBIE UTPBl U T.J.); 3HAET JJIEMEHTApHbIE MpPUEMBbl PaOOTHl HAa KOMIIbIOTEPE B
nporecce MPOXOXKICHUS HUIPOBBIX M Y4eOHO-Pa3BUBAIOIIMX IPOrpaMM, CO3/aHHBIX JUIS JeTel
JOIIKOJIFHOTO BO3pacTa; yMeeT COON0aTh MpaBuia 0e30MacHOro MOBEACHUST BO BpeMsi pabOTHl Ha
KomrbroTepe [2, C. 18].

B nporpamme pa3BuTHs pebGeHKa JOIIKOJIBHOTO Bo3pacTa «S y CBUTH» YIOMHHAETCS, 4TO
COBPEMEHHBIH peOCHOK CTaplIero JIOIIKOJIBHOTO BO3pacTa HKHUBET B  YCIOBHAX BBICOKOH
nHpopmaTnzanuu oomecTBa. OH 0CO3HAET, YTO KOMITBIOTED SIBISIETCS COBPEMEHHBIM HHCTPYMEHTOM,

YTO TpeIHa3Ha4yeH st o0paboTku mHpopmanuu. Pabota Ha KOMIBIOTEpE CIIOCOOCTBYET ajamTaiiuu
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pebeHKa K JKM3HH B HMH(DOPMAIIMOHHOM OOIIECTBE, PACIIUPSIET BO3MOXKHOCTH O3HAKOMIICHUS C
OKpPY)KaIOIIUM MHUPOM B IpPHUBJIEKATENbHON Al Hero (opme, CrocoOCTBYET Pa3BUTHIO KHU3HEHHON
KOMITETEHIIMH, CIY>KUT MOIIHBIM TEXHUYECKUM CPEJICTBOM OOydYeHHs, UTPAaeT PoJib HE3aMEHUMOTI'O
MMOMOIITHUKA B BOCIHUTAaHWHU. biiarogapsi KOMIBIOTEPY KaK HHCTPYMEHTY JESATEIBHOCTH Yy peOcHKa
(hOpMUPYIOTCS TIPEINOCHUTKHA TEOPETHUECKOTO MBIIIICHUS, CIIOCOOHOCTh OCO3HAHO BBHIOMPATH CIIOCO0
NecTBUs, paboTaTh CAMOCTOSITENIBHO, B MHIMBUAYAIBHOM TEMIIE, pa3BUBAIOTCS 0a30BbI€ INYHOCTHBIC
KadecTBa [ 7, C. 345]. Hanpumep:

*  CaMOCTOSATEIBHOCTh: YUYUTHCS CAMOCTOSITEIIBHO TIPEOJ0JICBATh TPYAHOCTH, HAXOIUTh
CIIOCOOBI pelIeHHs 3a/1a4;

* OTBETCTBEHHOCTb: BO BpeMS NPHUHITHUS PEHICHUNH YYUTCA OBITh OTBETCTBEHHBIM 32
BBITIOTHEHHYIO paboTy, 3a COBMECTHOE 3aBEpIICHHOE JIeicTBHE (Urpy, 3aJaHKe); OTBETCTBEHHO
OTHOCHTCSI K HCIIOJIb30BAHHIO TEXHUKH, YOHPaeT CBoe pabodee MECTO, IPU3BIBACT K STOMY JPYTHUX;

* 10003HATEIBFHOCTD: TPOSBIISICT HHTEPEC K 00YyYaIOIIUM U Pa3BUBAIOIINM UTPaM, 3aJaHMIM, K
OTpeIeNICHHON LeNH;

* KPEaTUBHOCTb: BBIABIIICT YMEHHUE BBIIBUTaTh HECTAHAAPTHBIC UICH;

e caMooOJalaHue: cTapaeTcs CIOKOWHO BOCIPUHUMATHh PE3YJIbTAaThl  BBHITIOJHEHHOTO
KOMITBIOTEPHOTO 3a/IaHus, HE TAHUKYeT I10 TOBOJY JOIYIICHHBIX OIMMOOK; CTapaercs IOBECTH
Ha4yaToe [0 KOHIIA, TMPEOJI0JIeBaTh MPEMATCTBUS, MpHJIaraeT YCWIHs, CIOKOWHO HCIPAaBIIsET
JomyIeHHbIe ooku [7, . 349].

M3BeCTHO, YTO 3aHATHS 10 KOMIIBIOTEPHOH TIpaMoTe B JIONIKOJBHOM 00pa30BaTEILHOM
VAPEXKICHUU TPOXOAST B CHEIUAIBHOM IOMEIICHHH — KOMITBIOTEPHOM 3alleé — C JICTBMH CTapIIero
JIOLITKOJIBHOTO BO3pacTa, B TPYIIMax Mo 6-7 uenoBeK. 3aHATHS OCYIIECTBISIOTCA JIBa pa3a B HEJEINIO,
ONTHUMAaJbHBIE JHH: BTOPHHUK, 4eTBepr. 3aHatue mmtbesa 30-35 MUHYT, JeTH TNPOBOIAT 3a
koMmnbroTepoM 10-15 munyr. [logaep:xuBaercs npaBuiio: oJiMH peOEHOK — OJIMH KOMIIBIOTED.

C. YHTYyNn cudMTaeT, 4To TPH OpraHHW3allii 3aHITHH Ha KOMITBIOTepe 0co00¢ BHHMAaHHE
HEOOXOIUMO YIETATh COONIONCHUIO NEThbMH MpaBWJI TEXHHKU Oe3omacHocTd. J[o Hauama 3aHSATHS
BOCIIUTATENh TOTOBUT pabodee MecTo sl pedeHKa Tak, 4ToObl eMmy ObLIO yHOoOHO (Y4UTHIBas
0COOEHHOCTH TPABOPYKUX U JICBOPYKHUX JeTel). B mporecce oOyueHus cieayer MpOBECTH KOMILIEKC
(GU3HYECKUX YIPAKHCHUH C METbI0 MPOPUIAKTHKU 3PUTEIBHOTO yTOMIICHU. BocmuTaTens JTOJKEeH
OCO3HaTh, 4TO oOyueHHe pabOThl HAa KOMIBIOTEpE MpeArnojaraeT — 3HaHue peOeHkoM andaBuTa,
YMEHHUS YUTaTh. BaXHO MOjIepKUBaTh y peOeHKa BECENIOe, XOpolllee HAaCTPOCHHE (COYEeTaTh CKa3KH,
WUTPOBBIE MOMEHTBI, MHTEPECHBIE 3a/JlaHMsl C KOMITBIOTEPHOU rpamoToi). Heobxoammo mOCTOSSHHO

noAACPKMBATb HIPOBYKHO MOTHUBAIMIO. 3aHATHS 1O KOMHLI—OTepHOﬁ rpaMoTC IPOBOOATCA B
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COOTBETCTBHH C OOIIMM IUIAHOM 00pa3oBaTeNbHOM paboThl ¢ AeTbMU. OpUEHTHPOBOYHBIN MEepeUeHb
MPOrpaMMHOT0  obecrieyeHusl, HEOOXOAMMOIro JJisi  YCHEmHOro OOy4eHHsS JIOHIKOJIbHUKOB
KOMIIBIOTEPHON I'paMOTE: OlepaldoHHas cucrema ¢ rpaduueckum uaTepdeiicom (Windows, Linux),
TekcToBbIH mporeccop (Microsoft Word), rpaduueckuii pegaxrop (Paint) [10].

C. MaiikoBa mosaraer, 4To B pe3yJibTaTe LeJIeHAPaBICHHOT0 00yUeHHs TOIIKOIbHUKHU OyIyT:

e 3Harb (Ha3BaHMA U (QYHKIMHU OCHOBHBIX YacTEHl KOMIIBIOTEpPA, TEXHUKY 0€30MacHOCTH U
MpaBuJIa MOBEACHUS B KOMIIBIOTEPHOM 3aJie, MOHATHE UCTUHHOTO U JIO)KHOTO BBICKA3bIBAHUS, IOHSTHE
CUMMETPHH);

e yMeTh (KCIOJIB30BAaTh B paboTe KIABUATypy U MBIIIb, OCYIIECTBIATH HEOOXOIUMBIE
orepanuy Ipu paboTe B Ppa3IMYHBIX MPOTrpaMMax, Ha3blBaTh YaCTH KOMIIBIOTEpA, OMPEIEIATh
WCTHHHBIC U JIO)KHBIE BBICKA3bIBAHHS, CPABHUBATH NPEAMETHI, OOBEIUHATH B TPYIIY IO MPU3HAKAM,
HaXOJUTh 3aKOHOMEPHOCTH B M300pa)KEHUM IPEIMETOB, COOTHOCUTBH 3JIEMEHTHI JIBYX MHOKECTB I1O
MPU3HAKY, COCTABIATH IIEJIO€ M3 YaCTEl, COCTABIATh CUMMETPUYHBINA y30p, PACCTABIATH IPEIMETHI B
OTpe/ICIICHHON MOCIEA0BATEIbHOCTH, OOBEIUHATh MHOXKECTBA) [6].

OnHUM W3 OCHOBHBIX YCJIOBHH HWH(POPMATHU3AIMH JOUIKOJBHOTO OOpa30BaHUS SIBIISETCS
TOTOBHOCTH BOCIIHMTATEN€Hl K HCIIONB30BaHUIO KOMITBIOTEPHBIX TEXHOJIOTHH B padoTe C IeThbMHU
JOLIKOJIBHOTO BO3pacTa, 4To TpedyeT y HHUX COOTBETCTBYIOLIEH MOJITOTOBKM W IOCTOSHHOTO,
HEMpepeIBHOIO caMooOpazoBanus. MHopMmanMoHHAsT KOMIETEHTHOCTh BOCIHTATENS SIBISIETCS
KOMIIOHEHTOM O0Iled MOArOTOBKM, IIOKa3aTelieM €ro mNpo(eCcCHOHAIBLHOTO MacTepcTBa MU
COOTBETCTBHS CTaHJapTaM JOUIKOJIBHOTO 00pa30BaHMUs.

CornacHo uccnenoBanusiMm  C. JIsueHko, mnpodeccruoHanbHas MOATOTOBKAa — OyAyIIHMX
BOocIUTaTeNnel K (OPMUPOBAHHUIO OCHOB KOMIBIOTEPHOW TPAMOTHOCTH Y CTapILIMX JOIIKOJIbHHUKOB
3aKJII0YaeTcss B MpUOOpeTeHHH NpOoQecCHOHANbHON KOMIETEHTHOCTH B 00JacTH MH(OPMAIMOHHO-
KOMMYHUKAIIMOHHBIX TEXHOJIOTHI oOy4eHus. B cBOr0 odepesnp, OAHOM U3 BAXKHEUIIINX COCTABIISIONINX
npodeccuoHabHOM KOMIIETEHTHOCTH B 00J1aCTH MH(OPMALMOHHO-KOMMYHHUKAIIMOHHBIX T€XHOJIOTHH
JOJDKHA CTaTh MH(POPMALMOHHO-TEXHUYECKas TOTOBHOCTh. [Ipu 3ToM posb menarora B MOCTPOCHUU
auajora «pedeHoOK — KOMIIbIOTep» siBiseTcs Benyueit [4, c. 70].

C touku 3penust O. KymieneBoil, npuMeHeHE KOMITbIOTEpAa B 00YUYE€HUHU JETEeH TOIIKOIBHOIO
BO3pacTa TpeOyeT KOMIUIEKCHOTO IMOJAX0J/la B pealn3alud CHUCTEMbl pabOThl BOCHHUTATENS, KOTOPYIO
MO>KHO IPEICTAaBUTh TaK:

o KOMITBIOTEP B JIOMIKOJBLHOM YUYPEXJACHUU SIBJISIETCS O0OrallaloliuM U IpeoOpa3yronmm
3JIEMEHTOM Ppa3BHUBAIOLICH TNpeaMeTHON cpeipl. VIMEHHO MpH TakOM TOHUMAaHUU MPOOIEMbI

BHEJPEHUS KOMITBIOTEPHBIX TEXHOJOTUH MpHOOpeTaeT r'yMaHUTapHbIl, pa3BUBAIOIINN XapaKTep;
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. HeoO0XoauMo (OPMHUPOBAHUE MOTHBAIMOHHOW, HWHTEIIEKTYATbHOW W ONEPAIIMOHHON
TOTOBHOCTH peOeHKa K HCIOJIb30BAHUIO KOMITBIOTEPHBIX TEXHOJOTMH B CBOCH JEATEIbHOCTH.
['maBHBI OpHEeHTHUpP — pPEOEHOK, €ro MAeATeIbHOCTb, MEPCIEKTUBBI PA3BUTHUS €ro JIMYHOCTU B
nH(pOPMaIMOHHOM OOIIECTBE;

. KOMIIBIOTEpPHBIE CPEJCTBA (KOMITBIOTEPHI, IUCIUICH, JIOKAIbHBIE CETHU, KOMIIbIOTEPHBIE
MPOrpaMMbl U T.J.) MOTYT OBITH MCIIOJIb30BaHbl B pabOTe C JACTbMU MpU O€3YyCIOBHOM COOIIOACHUU
(U3MONIOTO-TUTHEHNYECKUX, SPTOHOMHUYECKUX U IICUXOJIOTO-TIEJarOTHIECKUX PEKOMEHIALNH;

. KaTerOpU4ecKH 3alpelaeTcss HCIOoNb30BaTh B paboTe € JETbMH «KOMMEPUYECKUE»
KOMIIBIOTEPHBIE UTPBI C arpecCUBHBIM, (OKECTKHM» COJIEpKaHUEM B IIENAX TPEHUHra OBICTPOTHI
peaKIuii, C HAPSHYKCHHBIM TEMIIOM pa3BEPThIBAHUS COOBITUI HA IKpaHE;

o pPEKOMEHAYeTCS TNPUMEHATh KOMIIBIOTEPHBIE HWIPOBBIE PA3BHBAIOIINE M O0yYarolue
MIPOrPaMMBl, aJIeKBaTHbIE ICUXUYECKUM U TICUXO(U3HOIOTHUYECKUM BO3MOKHOCTSIM peOeHKa, COOBITHS
B TaKUX MporpamMmax U TEMI MX Pa3BUTHUSl PETYIUPYIOTCS CaMUM PEOCHKOM IO XOJy €CTECTBEHHOIO
MIPOTEKAHUs €ro eATEIbHOCTH;

. HEO0OXOIMMO TOCTENIEHHO BBOJUTH KOMITBIOTEPHBIE TEXHOJIOTUU B CHCTEMY IUIAKTHKU
JIOIIKOJIBHOT'O 00pa30BaTeIbHOTO YUpexaeHus [S].

Opnako, /uig TOro 4ytoObl TpeOOBaTh OT BOCIUTATENEW OBICTPOrO OBJIAJCHHS 3HAHUSAMH U
yMEHUSIMH pabOThl Ha TEPCOHATBFHOM KOMIIBIOTEpE, METOAMKOW OOyueHHusi JOUIKOJIbLHUKOB
KOMITBIOTEPHOU TpamoTe, BbIcIIee y4eOHOE 3aBeJeHHE MODKHO CO3[aTh JAJS 9TOTO ONpeielieHHbIe
ycioBus. Hanpumep: o0oratuTh MpakTHUECKUH ONBIT OyAyIIMX BOCIMTATENEW MO HCIOJIb30BaHUIO
KOMITBIOTEPHBIX TEXHOJIOTMH B OpraHu3aluy y4eOHO-BOCHHUTATEIBHOTO MPOIEcCca COBPEMEHHOIO
JOY, crumynupoBaTh y CTYAEHTOB HMHTEpEca K HCIOJIb30BAHUIO KOMIIBIOTEPHBIX TEXHOJOTHH B
Oynymeit mnpodeccuoHanbHOM nesrenbHOCTH. Hamu ocyiiecTBisieTcs HOATOTOBKA CTYAEGHTOB K
(GOpMHPOBAHMIO y JIeTel JOLIKOJIBHOIO BO3pacTa OCHOB KOMIIBIOTEPHOW TIPaMOTHOCTH B paMKax
HOPMAaTUBHOMN y4eOHOU TucIUIUINHBI «KOMIBIOTEpHBIE TEXHOJIIOTUU B pabOTe C AETHbMU.

[lenbto maHHON y4eOHOM MMCUMIUIMHBI SIBJISETCS IOATOTOBKA OyayIIMX BOCHIMTATENeH
JIOUIKOJIBHBIX 00pa30BaTENbHBIX YUPEXKJAEHUH K HCHOJIb30BAHUIO KOMIBIOTEPHBIX TEXHOJIOTHH B
paboTe ¢ 1eTbMHU JAOMIKOJIBHOIO BO3pacTa.

OcHOBHBIMU  3a7ayamMH  siBIsieTcs:  (OpMHpOBaHHE TPEACTABICHUH O CYIIHOCTH H
O0COOEHHOCTSIX HCITOJIb30BAaHUsI KOMIIBIOTEPHBIX TEXHOJOTHH B oOpaszoBaTtenbHOM mporiecce JJOVY;
OBJIa/ICHUE MPAKTUYECKUMHU YMEHUSMHU BHEIPEHUs] KOMIBIOTEPHBIX TEXHOJOTUN B paboOTy C JE€ThbMH

AOHIKOJILHOT'O BO3pacTa.
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[Tocne okoHYaHUS Kypca CTYACHTHI 3HAIOT:

*  CYUIHOCTb  MOHATUH  «MH(OPMALMOHHBIE  TEXHOJIOTHN», «H(pOPMALIUOHHO-
KOMMYHHUKAL[MOHHBIE TEXHOJIOTUNY, KKOMIIBIOTEPHBIE TEXHOJIOIUHU B IOIIKOJIBHOM 00pa30BaHUM»;

* (opmbl, MeTOABl M TpUEMBl OpTaHU3alMH padOThl C JIOIIKOJIBHUKAMHU CPEICTBAMH
KOMITBIOTEPHBIX TEXHOJIOTHIA;

* Pa3HOBUIHOCTH KOMIIBIOTEPHBIX MIP I JE€TeH CTapllero IOLIKOJIBHOTO BO3pacTa, UX
XapaKTePUCTUKY U MIPUHLUIIBI IOCTPOCHUS 3aHATUH C UX UCIIOJIb30BaHUEM;

* KpUTEpUH OICHKH 3(PPEKTUBHOCTH Pa3padOTaHHBIX KOMIBIOTEPHBIX HIPOBBIX M y4eOHO-
Pa3BUBAIOIIUX MPOTPAMM JUISI JETEH;

* METOJMKY OpTaHU3alUH 3aHATUH 110 KOMIIBIOTEpPHON I'paMoTe;

* MEIUIMHCKHME, T'MTMEHHYECKHE U IICHUXO0JIOrO-IeAaroruyeckue TpeboBaHUs 0e30IacHOro
WCTIOJIb30BaHUS KOMITBIOTEPHOM TEXHUKHU B pabOTe C IOIMKOIbHUKAMHU.

YMEIOT:

* IPUMEHATh KOMIIBIOTEPHBIE TEXHOJOIMU C LIEIbI0 OpraHu3aluu o0pa3oBaTeIbHON paboThI C
netbMu B IOV

* OpPraHU30BBIBATh W TPOBOJUTH 3aHATHUS MO KOMITBIOTEPHOM TpamMoTe C JAECTbMHU CTapIIero
JOMIKOJIBHOTO BO3PACTa;

* IPUMEHATh Y4€OHO-TI03HaBaTeNIbHbIE IPOrPAMMBI U UTPHI B nlefaroruyeckom mpouecce 10V

* QaHAJIM3UPOBATh Pa3pabOTaHbl KOMIIBIOTEPHBIE UTPOBBIE U YU€OHO-Pa3BUBAIOIIUE TIPOTPAMMBI
JUISL IETEN TOIIKOJIBHOIO BO3PacTa;

* HCIIOJIb30BaTh KOMIIbIOTEpHOE MporpaMMmHoe obecnieueHue (Microsoft Office: Microsoft
Word, Microsoft PowerPoint, Microsoft Publisher; Paint, Paint Net; Windows Movie Maker,
Windows Media Player, KMPlayer, Media Player Classic; Opera, Internet Explorer) B pabote ¢
JIETEMHU.

Taxum 00pa3oM, KOMITBIOTEPHBIE TEXHOJIOTHH B JIOIIKOJIEHOM 00pa30BaTEIbHOM yUpPEKICHUH
MOKHO paccMaTpuBaTh Kak 3((EKTUBHOE CPEJCTBO OpraHU3alllU JESTeIbHOCTH peOeHKa CTapIIero
JIOUIKOJIBHOTO BO3pacTa, HAIpaBJIE€HHOE Ha MOATOTOBKY peOeHKa K JKM3HM B MH(OPMAIMOHHOM
oOmecTBe, (popMUpoBaHHE y HEr0 YMEHHH paboTaTh ¢ MH(pOpMAILMEH, pa3BUTHE MO3HABATEIHHOTO
WHTEpEeCca,  TBOPYECKHX  CIIOCOOHOCTEW,  HABBIKOB  KOMMYHHKAIlUH,  OTBETCTBEHHOCTH,
CaMOCTOSITENILHOCTH U T.1. [Ipu 3TOM BHeIpeHHEe KOMIBIOTEPOB B PabOTy C JOUIKOJbHUKAMH €IIe He
CTaJI0O MacCOBBIM, @ TOJIbKO HaunHaercs. OOyueHune pebeHka paboTe Ha MEPCOHAILHOM KOMIIbIOTEpE
TpeOyeT HallMuue CIEeNHalbHON TMOATOTOBKM y BocmHTaTeneil. dopMupoBaHHE BBHICOKOTO YPOBHS

MH(OPMALIMOHHONW KOMIIETEHTHOCTH OyAyIIMX BOCHUTAaTeNlel, BaKHEHIIas 3ajada, CTOsSIIas Hepen
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CHCTEMOH BBICIIETO MPO(PECCHOHATBLHOTO 00pa30BaHusl, YTO 00YyCIABIUBACT HAJUYME y HUX 3HAHUM
METOJIMKN OPraHU3alMy 3aHATHH MO KOMIBIOTEPHOHW IpaMoTe, YMEHUH NPUMEHSATh KOMIIBIOTEPHBIC

o6yqafoume IMporpaMmsbl U UI'pbl, UCIIOJIB30BATh IIPOTPAMMHOC obecreyeHue B pa60Te C ACTBbMH.
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Specificul influentelor educative in procesul dezvoltirii elevului de virsta
scolara mica si a pubertatii
The specifics of educational influences in the process of pupil’s development during the age of
primary school and puberty
Vinnicenco Elena, dr. in ped., catedra Psihologie, UPS “I. Creanga”

Summary
This article reveals the specifics of educational influences on pupil’s development process in the
elementary school period and puberty period. Here, there are characterized the aspects of educational
influences manifestations which are exercised simultaneously and successively in the educational practice.
The development of physical and actional particularities are determined largely by the influence of socio-
educational agents, but, at the same time, by the influence of extra-domestic and extra-school elements
represented by mass-media and others educational factors.

Key words: educational influence, scholar ages, cognitive sphere, affective sphere, ways of
simulation, convictions, habits, behaviour, examples, educational practice.

Rezumat
In acest articol este redat specificul influentelor educative in procesul dezvoltarii elevului de virsta scolara
mica si a pubertatii. Sunt caracterizate aspecte ale manifestarii influentelor educative care sunt exercitate
simultan sau succesiv in practica educationald. Dezvoltarea particularitatilor psihice si actionale sunt
determinate in mare masurda de influenta agentilor socio-educationali, dar si de influentele factorilor
extrafamiliali si extragcolari reprezentati de mass-media si de alti factori educativi.

Cuvinte-cheie: influenta educativa, virsta scolara, sfera cognitiva, sfera afectiva, metode de

stimulare, convingeri, deprinderi, conduitd, exemple, comportamente, practica educationala.

Prin definirea influentei educative se 1Intelege o actiune exercitatd asupra unei persoane sau grup
social, in scopul formarii de conceptii, sentimente, deprinderi, comportamente. Scoala, familia, mass-
media, grupul de prieteni, intregul mediu social desfasoara o influenta educativa. Aceasta se manifestd pe
intreaga durata a procesului educatiei permanente. Receptionarea diferitelor influente se face selectiv, in
functie de sursa de influenta, de virsta celui supus influentei educative, de intregul context al influentelor
exercitate simultan sau succesiv.

Manifestarea influentei educative are loc in diferite contexte:

+ 1in familie - influenta educativa este realizata de catre parinti. Ei sunt cei care reprezintd pentru copiii

lor primele modele parentale de comportament;

X/

% 1n scoald - influenta educativa se exercitd atit de citre invatitor, cit si de citre elevi. Invatitorul nu
doar transmite cunostintele, formeaza capacititi, c¢i moduleazi personalitatea elevului. In acest
context invatdtorul prezintd un model de comportament si contribuie la formarea trasaturilor
pozitive de caracter.

+*+ in cadrul colectivului de elevi - fiecare subiect reprezintd un model de comportament, astfel ca el

poate exercita o influentd educationald asupra unui coleg sau asupra intregului grup. Aici trebuie sa

intervind invatatorul care intareste influentele pozitive si sanctioneaza influentele negative;
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% 1n cadrul grupului de prieteni - elevul va cauta acel grup care corespunde intereselor si preferintelor
sale;

< prin intermediul mass-media, revistelor, filmelor etc. adecvate virstei scolarului mic care ofera
modele si tipuri comportamentale.

De asemenea ne putem referi si la modalitatile de influenta educativa — procedeu de educatie.
Procedeul de educatie este o componenta subordonatd metodei, inclusa in structura ei si utilizata intr-0
situatie concreta. Procedeul trebuie inteles ca un detaliu al metodei, ca manifestare particulara a anumitei
metode de educatie in practicd. In situatii concrete se realizeazd o interconexiune intre metode si
procedee. Ele se pot substitui reciproc si nu intotdeauna se percep relatiile lor de subordonare. De
exemplu, in procesul aplicarii metodei convingerii educatorul poate utiliza exemple, poate promova
conversatii, crea situatii. In acest caz exemplul, conversatia evalueaza in calitate de procedeu de educatie.
Aplicind metoda deprinderii, educatorul poate folosi convingerea in calitate de unul din procedee, care va
ajuta la realizarea sarcinii de implicare a educatului in cadrul actiunilor de formare a experientei
individuale.

In cercetare am analizat metodele care influenteaza mijlocit sau nemijlocit asupra dezvoltarii elevului
[6, p. 78]:

1) metodele de influenta educativa direct;
2) metodele de influenta educativa indirecta.

1. Metodele de influenta educativa directa se materializeaza prin influenta nemijlocita a
educatorului asupra educatului. Acestea se realizeaza prin intermediul convingerii, cerintei, ordinului,
amenintarii, pedepsei, incurajarii, rugamintii.

2. Metodele de influenta educativa indirecta presupun: crearea de conditii, situatii §i circumstante
speciale, care stimuleazd pe discipol sd-si schimbe propria atitudine, sd-si exprime pozitia sa, sa realizeze
o fapta, sd manifeste caracter; utilizarea opiniei publice a grupei de referintd din mediul scolar, acceptat
pentru discipol, precum si a mijloacelor mass-media.

In calitate de indice al clasificdrii metodelor este acceptatd orientarea modalitatii de influenta spre o
sferd sau alta a personalitatii: spre constiintd, comportament sau sfera emotional-afectiva a educatului.
Astfel se evidentiaza metode orientate preponderent spre formarea cunostintelor, opiniilor, aprecierilor,
convingerilor personalitdfii: povestirea, conversatia, discutia, disputa, metoda exemplului etc.

De exemplu, atunci cind exemplele actioneaza nemijlocit asupra conduitei elevului, prin intermediul
modelelor propuse din anturajul educatului de catre parinti, educator, semeni, acestea interactioneaza
prin relationare.

Exemplele indirecte pot fi elucidate prin intermediul povestirii, textelor literare, filmelor, revistelor etc.
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Existd metode directionate prioritar spre formarea obisnuintelor, stereotipurilor comportamentale,
reactiilor comportamentale tipice: exercitiul, deprinderea, dispozifia, cerinta, crearea situatiilor
educationale.

De exemplu, in practica educationala exista doud aspecte ale exercitiului moral: formularea cerintei
sl exersarea propriu-zisa. Cerintele exprimate pot concretiza diferite forme externe: ordinea, sugestia,
dispozitia, rugamintea. In acest context relatia autoritate — supunere este mijlociti de mobiluri interne ale
conduitei.

A treia grupd de metode este orientatd spre stimularea comportamentului: competitia, jocul,
incurajarea, pedeapsa.

Influenta stimulatoare este orientatd spre dezvoltarea motivatiei interne. Datoritad introducerii acestei
grupe de metode, stimularea si motivarea devin o parte organicd care contribuie la formarea unei
motivatii cu valoare sociala.

In continuare vom caracteriza aceste metode:

A. Metodele de formare-dezvoltare a constiingei (convingerilor). Aceste metode redau acumularea
cunostintelor in domeniul relatiilor social-morale, normelor, regulilor de comportament uman, formarea
conceptiilor, valorilor. Ele sunt orientate spre constiinta personalitatii, spre sfera intelectuald,
motivationald, emotional-volitiva a ei. La aceastd grupa de metode se referd: prelegerea, povestirea,
explicarea, conversatia, disputa, exemplul, sugestia.

+ Prelegerea ca exprimare sistematizata a problemei este accesibila elevilor claselor mari.

% Povestirea si explicatia sunt adecvate pentru scolarii mici. Fiecare din aceste

metode trebuie sd corespunda criteriilor: informativitate, accesibilitate si emotionalitate, putere de
convingere. Aspectele pot fi cele mai diverse: viata sociald, problemele morale, estetice, Intrebari din
domeniul comunicarii, autoeducatiei, conflictelor etc.

% Conversatia (dezbatere, discutie, disputd) se refera la metodele care presupun

activismul intelectual si emotional al elevilor. Conversatia educativd include o prezentare scurtd a
educatorului si lansarea intrebarilor cu caracter prioritar problematic pentru dezbatere. Discutarea
intrebarilor cu orientare morald se desfasoard in cadrul conversatiilor etice. Temele pentru conversatii
etice se stabilesc reiesind din continutul general al procesului educativ. In cazul cind conversatia etica
presupune nu doar expunerea informatiei de catre educator, dar si participarea discipolilor, se recomanda
ca intrebarile principale sa fie anuntate din timp.

% Disputa este o metoda care presupune confruntarea obligatorie a opiniilor

contradictorii. Pregatirea disputei necesita formularea temei, subiectelor pentru dezbatere, alegerca

conducatorului, familiarizarea participantilor cu regulile, pregatirea participantilor, materialelor intuitive.
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% Exemplul ca metoda educativa ofera modele concrete pentru imitare, influentind

congtiinta, sentimentele, convingerile, stimulind activitatea discipolilor. O deosebitd importanta o are
exemplul educatorului, conduita lui, atitudinea fatd de educat, conceptia, calitatile profesionale,
autoritatea. Un rol important revine etaloanelor formate prin mijloacele mass-media: televiziune, ziare,
reviste etc.

++  Prin sugestie subintelegem actiunea asupra personalitatii prin intermediul

procedeelor irationale, emotionale in conditiile unei increderi a educatului fatd de persoana care
opereaza sugestibilitatea. In educatie sugestia se realizeaza in cadrul credrii fonului emotional pentru
trairile In comun prin intermediul muzicii, poeziei.

B. Metodele de organizare a activitatii si formare a experientei comportamentale. Rolul acestei
grupe de metode este de a influenta asupra sferei comportamental-actionale, de a-i nvata anumite
deprinderi, abilitati si forme de conduita, de la actiunile cele mai simple pina la acte sociale constiente.
Fundamentul acestor metode il constituie experienta nemijlocitd acumulata in activitatea lor practica [6, p.
79].

Aceastd grupa de metode include: deprinderea, cerinta pedagogica, exercitiul, dispozitia, situatia
educationala.

% Cerinta pedagogica presupune respectarea de catre educati a anumitor norme de

comportare, reguli, legi, traditii acceptabile in societate si in grup. Cerinta poate sa exprime totalitatea
regulilor de comportament social, sarcini reale, indicatii concrete privitor la executarea actiunilor etc.
Cerintele pot fi directe (ordin, indicatie, instructie) si indirecte (sfat, aluzie, rugaminte, recomandare,
sugerare). Cerintele educative se contin in regulile de comportare a elevilor, in regimul zilei institugiei
educative.

+» Deprinderea si exercitiul contribuie la formarea modalitatilor stabile de

comportare, obisnuintelor, caracterului discipolilor. Deprinderea constd in organizarea executarii
actiunilor de catre educati in scopul transformarii lor in forme obisnuite de comportare. Dat fiind ca
obisnuintele devin Insusiri stabile si reflectd orientdrile constiente ale personalitatii, este foarte important
de a le cultiva la elevi. Deprinderea presupune si controlul permanent, binevoitor, cointeresat, imbinat cu
autocontrolul.

«» Exercitiul ca metoda de educatie prezinta repetarea multipla, consolidarea si

perfectionarea mijloacelor de actiune ca fundament stabil al comportamentului. Rezultatul metodei
exercitiului o constituie formarea deprinderilor si obisnuintelor adecvate normelor sociale. Existd o

dependenta directa intre frecventa, volumul exercitiilor si rezultatele obtinute.
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C. Metodele de stimulare a comportamentului. Esenta actiunii acestei grupe de metode consta in
orientarea copilului spre comportamentul social aprobat sau spre frinarea, abtinerea de la actiuni nedorite.
Baza psihologica a acestor metode o constituie trairea, autoaprecierea educatului, constientizarea faptei,
actualizate in urma aprecierii pedagogului, a colegilor. Metodele acestei grupe includ: incurajarea,
pedeapsa, competitia, jocul.

% Incurajarea vizeazi exprimarea aprecierii pozitive, aprobarii, recunoasterii

calitatilor, faptelor, comportamentului educatului sau a grupului. Formele de incurajare sunt: lauda,
aprobarea, decorarea cu carfi, premii. Metodica incurajarii recomanda de a aproba nu numai rezultatul,
dar si modul de desfasurare a activitatii, deprinderea educatilor de a pretui insasi faptul aprobarii, dar nu
aspectul material. Educatorul poate exprima aprobarea prin gest, mimica, apreciere pozitiva a conduitei
sau muncii discipolilor, grupei, increderii sub forma de instructiune.

% Pedeapsa presupune exprimarea unei aprecieri negative, condamnarii actiunilor si

faptelor care contravin normelor de conduitd. Metoda pedepsei solicitd actiuni bine determinate,
analiza faptelor. Formele de pedeapsa sunt diverse: dezaprobarea, observatia pedagogului,
preintimpinarea, discutia, sanctiunea, suspendarea de la ore, excluderea morala din viata cotidiana sociala,
privirea supdrata a educatorului, indignarea, reprosul sau aluzia, gluma ironica.

Analizind specificul influentelor educative si ale mediului la virsta scolarului mic si cea a pubertatii
mentiondm ca nivelul si calitatea particularitatilor psihice si actionale sunt determinate in mare masura de
influenta agentilor socio-educationali, dar si de influentele factorilor extrafamiliali si extrascolari
reprezentati de mass-media si de alti factori educativi.

Exercitarea influentelelor educative in cadrul dezvoltarii elevului de virstd scolard mica si a
pubertdtii pune accent pe dezvoltarea sferei cognitive, sferei afective, sferei motivationale.

Atentia trece treptat de la forma involuntara spre cea voluntara. Aceasta se datoreaza organizarii
duratei activitatilor educative corespunzitor intensititii procesului cognitiv si virstei educabililor. In
timpul activitatilor este necesar sa se intervind pentru menginerea atentiei prin modalitd{i corespunzatoare:
predare activa, cu utilizarea metodelor activ-participative; jocuri de rol, situatii-problema etc.

Memoria se caracterizeaza prin plasticitate, receptivitate, datorita stocului redus de informatii. in
aceastd perioadad se realizeaza trecerea treptatd de la memoria mecanicd la memoria logica. Din acest
motiv sunt necesare eforturi pedagogice de explicare si argumentare corespunzatoare pentru asigurarea
accesibilitatii si intelegerii cunostintelor.

Gindirea abstractd la virsta scolarului mic se dezvoltd treptat. Pentru demersul coreldrii gindirii

concrete cu gindirea abstractd este necesar sa se imbine in procesul de predare-invatare materialul
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didactic intuitiv cu mijloacele logico-matematice. Scolarii trebuie pregatiti sa inteleaga si sa opereze cu
notiuni, judecati, rationamente, pentru ca la pubertate sa se stimuleze gindirea logica.
Statutul de scolar determind o noud pozitionare atit in cadrul familiei, cit si printre semenii sai,

caracterizata prin Insemne exterioare si semnificatii sociale distincte.

Deoarece la virsta scolard mica spiritul de imitatie este destul de pronuntat trebuie sa le oferim
elevilor modele pozitive de comportament iar, in cazul in care observam in jurul lor si modele negative,
sd Tncercam sa le explicdm nocivitatea acestora in dezvoltarea individualitatii lor. La virsta scolarda mica si
pubertate actioneaza si motivatia extrinseca (calificativele, recompensele morale, recompensele materiale).
Este necesar ca acestea sa fie acordate dupa merit si sa se evite conditionarea de catre elev a primirii lor,
ele acordindu-se numai ca urmare a faptelor lor.

Treptat se poate trece la dezvoltarea si constientizarea motivelor interioare cum ar fi setea de
cunoastere, dragostea si pasiunea pentru invatatura etc., acestea conferindu-i valente superioare evolutiei
psihice. Procesele afective se caracterizeaza prin simfiri, trairi si sensibilitati sufletesti vii si puternice.

Profesorii si parintii trebuie sd nu-i tachineze, sa nu-i tensioneze negativ, sa nu-i dezamageasca ci sa
le creeze stari care sa le ofere posibilitatea unor simtiri si trairi sufletesti pozitive, optimiste. Trebuie sa se
asigure treptat trecerea de la emotii la trairi sufletesti superioare sub forma de sentimente de prietenie, de
dragoste fatd de parinti, de colegi, de invataturd. Procesele actionale se caracterizeaza printr-o intensa
nevoie de miscare, de actiune datorita procesului intens de dezvoltare fizica, a necesitatii consumului de
energie. Trebuie sa fie create conditii favorabile in diferite activitati: invataturd, jocuri didactice, sport,
odihna activa in spatii organizate (terenuri de sport, sali de gimnastica etc.).

Pe parcursul dezvoltarii intense si bruste a organismului la virsta criticd a pubertatii pot aparea astfel
trasaturi i manifestari negative cum ar fi: indrdzneald, incapatinare, tendinta de bravare, de
nonconformism si evadare, care pot degenera in libertinism si vagabondaj, cu consecinte neprevazute de
degradare a personalitatii etc. Daca se intervine la timp, cu pricepere si tact, in mod sistematic din partea
tuturor factorilor educativi, se poate inlatura dezvoltarea unui comportament neadecvat. Copiii pot depasi
firesc virsta pubertdtii in cazul 1n care li se oferd conditii normale si favorabile de dezvoltare fizica,
psihicd i comportamentala.

Familia, scoala si alti factorii educativi, intreaga societate au obligatia morala de a preveni situatiile
critice ale pubertitii. In cazul in care acestea au aparut, este necesar de a interveni cu pricepere si hotarire
pentru a diminua si eradica elementele ce conduc la degradarea personalitatii copiilor. La aceasta virsta
scolarul devine un actor educativ care poate contribui la propria dezvoltare, prin constientizare,

autocontrol si autoevaluare.
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IIpupoaa cucreMHOCTH PO eCCHOHATBHO-TTeJArOrHYeCKHX 3HAHUH U NPEeINOChIIKH ee
(popMupoBanus y Oyaymmx neaaroroB J0mMKO0JbHOT0 00pa30BaHUA
The nature of systematic of professional and pedagogical knowledge and conditions of its
formation of future pre-school teachers
Kononenko H.B., ct. nabopanT kadenpsl JONIKOIBLHOM MeIaroruku ['ocy1apcTBeHHOE YUpeKICHNE
«FO)XHOYKpanHCKUI HallMOHAIBHBIN negarornyeckui ynusepcutetr umenu K. /. Ymunckoro», Onecca,
Ykpauna
Summary
The problem of the systematic of professional and pedagogical knowledge of future teachers as a
qualitatively new level of knowledge and understanding of essence of pedagogical phenomena and
professional activities in their organization is discussed in this article; the nature of systematic of
professional and pedagogical knowledge and preconditions of its formation in the process of the
training of future specialists in preschool education is grounded in the article.
Keywords: nature of systematic knowledge, professional pedagogical knowledge, formation of
systematic knowledge, future pre-school teachers.
AHHOTAIUA
B craree oOcyxmaercss mpobiemMa CHCTEMHOCTH MPO(EeCCHOHATBHO-TIEAArOrMYeCKIX 3HAHUM
6y,£[y1HI/IX neaaroroB Kak Ka4€CTBEHHO HOBOTO YPOBHA B IIO3HAHUHW W OCMBICIICHUU CYHIHOCTH
Ieaarort4yeCKux SIBJIEHUU U HpO(I)eCCHOHaHLHOﬁ JACATCIIbHOCTH B UX OpPraHu3alvii, pacCMaTpUBaACTCs
IpUpPOa  CHUCTEMHOCTH  NPO(ECCHOHANBHO-TIENArOTMUECKUX  3HAaHMM M TPEANOCBHUIKH €€
dbopMHUpOBaHKS B TPOIECCE MOATOTOBKUA OYIYIIMX CIHEHUATUCTOB JIsi CHUCTEMBI JIOIIKOJIHHOTO
o0Opa3oBaHMsI.
KiaroueBble ciioBa: npupoaa CUCTCMHOCTU 3HaHHfI, HpO(l)eCCI/IOHaJ'ILHO-HeﬂaFOFI/I‘{eCKI/Ie 3HaHMH:,
(dhopMHUpOBaHHE CUCTEMHOCTH 3HAHUH, Oyaylue mearoru J0IIKOIFHOTO 00pa30BaHuUs.
BoICTpBIil pocT 1 0OHOBIIEHNE HAYYHOU TEOPETUYECKON U MPaKTU4YEeCKON MH(pOpMaluu, KOTOpbIE
B COBPEMCHHOM MHPEC MPUCYTCTBYIOT BO BCEX 00JIaCTIX YeJIOBEUECKOH ACATCIIBHOCTH, Pa3BUTUC U
BHEIpEHHE PAa3HOOOPA3HbIX HMH(POPMALMOHHBIX TEXHOJNOTUH, ycuieHue auddepeHunanuu u
MHTETPAUMU HayK MPUBOIAT K CYIIECTBEHHBIM HM3MEHEHHUSM B CTPYKTYpPE COBPEMEHHOI'O 3HAHUI,
COOTHOIIICHUH €ro YpoBHEH, (opM, METOMOB W TEOpHil ycBOeHHA. B cBs3u ¢ 3TUM, Yy4YCHBIC
O6paI_I_IaIOTC$I K HCCICAOBAHUIO JUHAMUKH, MCXAHHU3MOB MNpPUPAIICHUA HOBOI'O 3HAHMHA, (I)OpM u
croco0oB €ro IpECMCTBCHHOCTHU, IICPCIICKTUB I[aJ'ILHefII.HeI‘o pa3BUTHA; TOAHHUMACTCA HpOGJ’ICMa

OCMBICTICHUS, YIIOPSIOUCHHS 1 COOTHECEHHUSI CTaporo U HOBOro 3HaHus:A[ 1, 2].
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Heo6xoauMocTh UCCNenoBaHUS CYIIHOCTH CHUCTEMHOCTH 3HAHUS, MPEANOCHUIOK U YCIOBHH ee
dbopmupoBanuss 1Tpu TNpodecCHOHAIBLHOW TMOATOTOBKE CIEHMUANINCTOB B By3e 00yciOBIeHa
0€3yCJIOBHBIM  TNPU3HAHUEM CHCTEMHOH MNPUPOABI MaTepHAIbHOTO MHpPa M CHUCTEMHOIO
XapaKkTepaaesaTeIbHOCTH YeJIOBEeKa, Mpeodpa3yrolieid 3Tot mup [3, 4].

B cBa3u ¢ wuccnenoBaHMeM IyTel TOBBIMICHHS KadecTBa MPO(EeCcCHOHAIBHOW MOArOTOBKU
OyAyuIMx MeaaroroB JOKa3aHO, YTO CHCTEMHOE MBIILICHUE SBIISETCS OJHUM M3 BOKHEHIIMX BHUIOB
MPOJYKTUBHOTO MBbIIIIEHUS. VMIMEHHO Takoe MBIIUICHHE I[03BOJISIET MakKCUMajibHO 3()()EKTHBHO
IPUMEHITh HMHHOBALMOHHBIE II€arOrM4YE€CKME TEXHOJOTMH, B IIOJHOM MEpe Y4YUTHIBATh
WH/IMBUyaJIbHBIE 0COOCHHOCTH 00YYAIOUINXCS M COLIMAIbHBIEC YCIOBUS UX PA3BUTHA [5].

CucreMHOE MBIIUJICHUE MpEnoiaraeT BIAJCHUE NEJaroroM CHUCTEMHBIM MOJAXO0JOM Kak
METOJIOJIOTUEH pEeIIeHUs] MeJarornyeckux NpodJeM U HaIU4YUs CUCTEMHOCTH 3HAaHUM KakK HX
afgexkBaTHOro otpaxenuss B co3Hanuu (B.['amysunckuii, H.Kunkun, H.Ky3emuna, A.JleoHThEB,
B.JIozoBast, E.JIsmko, C.Pyomnmreitn, H. Tamenuna, J.OnpkonumH u jap.). Ocoboe mecTo B
HCCIEAOBAHUAX 3aHUMAET OIPEIACICHUE CYIIHOCTH JUIAKTUYECKOW KATErOpUM «CUCTEMHOCTh
snanuii» (T. bopukosa, JI. 3ankoB, JI. 3opuna, . Mopes, A. YcoBa u 1ip.), IOUCK MyTeH U CIOCOO0B
(bopMHpOBaHUS CUCTEMHOCTH 3HAaHWH y pasHbIX Kareropuii oOywdaembix (H. Ky3emuna, U. Jlepuep,
C. JIsicenkoBa, B. Onumyk, C. [lleBuenko, I'. lllykuna, [.Opauues u mp.).

N3ydenue renesuca uaeil CUCTEMHOCTH B MCTOpUU (QuiiocoGuu U HAyKd MOKa3bIBAET, YTO, KaK
ujes U HayyHas METOJOJIOTHs, CUCTEMHOCTh IpPHUILJIA HA CMEHY OJHOCTOPOHHEM MEXaHUCTUYECKOU
METOJIOJIOTUH MeTapU3NYecKoro MaTepuaanu3Ma, B KOTOPOM TOXJIECTBO OBITHS W CO3HAHUSA
paccMmarpuBaeTcsl Kak OyKBalbHOE U MPSIMOJIMHEHHOE OTPaXKEHHE MOCIIETHUM CBOWCTB MaTepUaIbHOIO
mupa (H.A6pamosa, 3.Adanacwsen, U.braybepr, JI. pon bepranandu, B.Ky3pmuna, B.Memepskos, C.
Ontaep, B.Canosckuit, B. Troxtun, 3.}0aun u ap.).

JI.pon bepranandu, KOTOPOro CUUTAIOT OCHOBOIIOJIOKHUKOM CHCTEMHOTO MOJXOa, YTBEp:KIall,
YTO CHUCTEMBI €CTh MOBCIOAY [1]. DTO mMO3BOJIAET paccMaTpuMBaTh CHCTEMHOCTh 3HAHUS KakKOCo0oe
JMHAMUYHOE KadyeCTBO, AJIEMEHTHI KOTOPOTrO IOCTENEHHO (OPMHUPYIOTCS B IPOLECCE OCBOEHUS
YeJIOBEKOM OKpykarouiero mupa. Hapsgy ¢ stum, ¢uiocodsl MOAUEPKHUBAIOT, YTO (PEHOMEHBI
CHUCTEMHOCTH MHpa U CHCTEMHOCTH 3HAHMSI HE SIBIISIOTCSA COM3MEPUMBIMH, MOCKOJIbKY KaTeropus
"cuctema" BcerJga OXBaThIBA€T YETKO OTPaHUYEHHYIO cdepy OOBEKTUBHOM JEeMCTBUTEIHHOCTH,
XapaKTepU3yeMyl0 KOHEYHBIM Ha0OpOM »JJIEMEHTOB, B TO BpeMs KaKk MHP CYObEKTUBHBIX
YeJIOBEYECKHX 3HaHUI OECKOHEYeH M MpaKTHYecku HeucueprnaeMm[6, 7]. YTOUHMM, 4TO (eHOMEH
3HAHUS MPEJICTaBISET cOO0M OIpeNereHHy0 (GOpMY CYIIECTBOBAHUS U CUCTEMATU3AlUU PE3YJIbTAaTOB

MTO3HABATEIPHON JIeITeIbHOCTH 4ernoBeka. [lo cyTu, oHO mpencraBiseT co00il CyOBEKTUBHBIA 00pa3
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OOBEKTUBHON peanbHOCTH, OTPAKCHUE SIBICHUI M TPOIIECCOB BHEIIHETO M BHYTPEHHETO MHpa B
CO3HAHHHM 4YeJIoBeKa B opMe MpeAcTaBICHU, Cy>KICHHM, TeOpUil U T.A. B MIUpoKOM cMbIciie, 3HaHHE
OTpaXaeT COBOKYMHOCTh TOHSATUM, TEOPETHYECKHX IIOCTPOCHHN U TMpeAcTaBlIeHUIl, KOTOPHIMU
ONEepUpYyeT YENOBEK IPH PELICHUH OIpeAesIeHHON mpoOieMbl. B y3koM cMebiciie, OHO (QHUKCHpYeT
BIIQJICHUE OTpeIeIEHHBIM 00bEMOM WH(OPMALINK, KOTOpasi HEOOXOAUMA ISl PEIICHUs TOCTABICHHOMN
3amaun. TakuM 0Opa3oM, 3HAHUS MO CBOEH NPUPOJECHPHUHAJICKAT COZHAHHMIO YEJIOBEKa M, KaK €ro
MIPOJYKT, BBIPAXKAIOT COAECPKAHUE U CIIOCOO COOTHECEHUSBOCIPUHATON MH(POPMALIUU K KOHKPETHOMY
SIBIICHUIO WIIVDKU3HCHHOUN CHTYAIIHH.

JIM. @®puaMaH 1o 3TOMY NOBOAY IHCal, 4YTO 3HAHUE — O3TO PE3YIbTAT I103HABATEIBHOMN
NeSITeIbHOCTH YeJIOBEKa, HE3aBHUCHUMO OT TOTO, B Kakoi (opme 3Ta JesITeNbHOCTh COBEpILAiach:
YYBCTBEHHO WJIM BHEYYBCTBEHHO, HEIMOCPEICTBEHHO WM OIOCPEIOBAHHO, CO CIOB JIPYruX, B
pe3yibTare YTeHHs TeKCTa, MPHU MPOCMOTPE KUHO WM TelepuibMa U T.1. DTOT pe3yabTaT MO3HAHUS
YeJIOBEK BBIPAXKAET B pEeUYM - HCKYCCTBEHHOM, JKECTOBOM, MHUMHYECKOM U J000H Apyroil.
CrnenoBaTenbHO, BCAKOE 3HAHHME €CTh MPOAYKT IO3HABATEIBHOW JEATEIbHOCTH, BBIPAKCHHBIH B
3HakoBoM ¢opme. OHO MPOTUBOMOJOKHO HE3HAHWIO, HEOCBEJIOMIICHHOCTH, OTCYTCTBHUIO
MPECTAaBICHUN O YeM WJIM 0 KOM-HUOY1b[8].

BaxxHo oTMeTruTh, YTO 3HAHWUE BCerJa Cyryo0o HMHIWBHIYaTbHO, TIOCKOJBKY Ka)IbId
YeNOBEKIPOCHUPYET AOCTYNMHYI0 €My HH(pOpPMAIMI0 HA CBOK COOCTBEHHYIO CHCTEMY KOOpIHMHAT,
UIIET acCOLMATHUBHBIE CBSI3U HOBOW MH(OpPMAIMKU COCBOUM MPEABIAYIIUM OMBITOM M TaKHUM 00pa3oM
CO3/1a€T B CBOEM CO3HAHMHM OIpe/IeIeHHbIN 00pa3 mpeaMeTa, €ro KOTHUTUBHYIO Mo/iesib. COBpeMEHHbIE
CHCTEMHBIE TPEJCTABICHUS W HAaydHbIe [aHHBIC TIO3BOJISIIOT YTBEPXKJIaTh, YTO CHCTEMHOCTh
MBIIUICHUS] POXKAACTCS M3 CHCTEMHOCTH OKPY)KAIOIIET0 MUpA. 3HaHUS MPUOOPETAIOT CUCTEMHOE
KauecTBO Ojaromapsi oco0oil OpraHu3allid B CO3HAHUWYENIOBEKAa pa3pO3HEHHOW WH(GOpMaluu B
LENOCTHBIA 00pa3-cuctemy. Copep:kaHMEM TAaKOrO 3HAHUS BBICTYIAIOT MOHSTHS, CYKJIEHUS, TEOPHH,
OTHCHIBAIOIIME: JIEMEHTHBIA COCTaB WM CTPYKTYPY CUCTEMHOTO OOBEKTa; XapakTep U crocol CBsI3H,
Omarojaps KOTOPBIM 3TH SJEMEHTHl B3aUMOACHCTBYIOT, AOMONHSAIOT WU YCHIMBAIOT JIPYr JAPYra;
CBOMCTBO CHCTEMBI, KOTOPOE BO3HUKAET B pe3y/bTaTe B3aMMOICHCTBHS 3JIEMEHTOB U 00yCIOBIMBAET
WX OpraHUYECKOe IIEJIOCTHOE CYIIECTBOBaHuUE |5, 6].

B pamkax mnpodeccuoHanbHONM TMOATOTOBKM B By3€e OYAYUIMX T€IaroroB JUisi CUCTEMbI
JIOHIKOJIBHOTO 00pa3oBaHMA M C YYETOM €€ COJEp)KaHHs, CHCTEMHOCTh MpOo(hecCHOHAIBHO-
MeJarornYecKuX 3HAHUKW MOKHO KOHKPETHM3MPOBATh W OMNPEAETUTh CIEAYIOUIUM 00pa3oM: 3TO
XapaKTepUCTHKa 0COOOr0 CTPYKTYPHUPOBAaHUS HMH(OPMALMU O CYIIHOCTH M IPHUPOJIE JOLIKOIBHOIO

ACTCTBA, 3aKOHAX M 3aKOHOMCPHOCTAX, MPUHIOUIIAX W HAMIPABJICHUAX PA3BUTHUA )ICTCfI JOIIIKOJIBHOI'O
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BO3pacTa IMEJarorMyecCKUMH CpeACTBaMH, KOTOpas OTpaXaeTcsi B OCO3HAHMHM IEJIOCTHOCTH
B3aMMOJICHCTBUS YyYaCTHUKOB MEJarornyeckoro mpouecca 1 BApMaTUBHOCTU JEHCTBUI BOCIIUTATENS B
€ro OpraHu3aIkH.

MeTomonornyecky, —LeJNEHANpPaBIeHHO (QopMUpyeMas CHCTEMHOCTh MPO(ecCHOHATBHO-
MeJJarOrHYeCKOT0 3HAHUS TOMOTAET MPEBPAILIECHUIO B CO3HAHUU BOCHUTATENSI Pa3PO3HEHHBIX METOJIUK
U TEXHOJOTMM IeJaroruuyeckoro ACMCTBUSIB IEJIOCTHYIO MOJENb MEeAarornyeckoro mpolecca,
OpraHM3yeMyI0 U YIIpaBIseMyl0 caMHM BocnuTareiaeMm. lcnoip3oBaHue B MOATOTOBKE OyAyIIMX
BOCIIMTATEJIEH B BYy3€ CHUCTEMHOIO IOAXOJa, KakK METOJOJIOTMUYECKOr0 MPUHIIUIA TMO3HAHUS
MEJJarOTHYECKUX SIBJICHUH W MPOLIECCOB C MO3UILMU UX IEJIOCTHOCTH, B3aUMOJACHCTBUS U B3aUMHOM
OOyCIIOBJIGHHOCTH  TO3BOJISIET  IMPEOJOJIETh  OIFPAaHUYEHHOCTh  TPAIAUIIMOHHBIX  CTEPEOTHUIIOB
npoecCHOHALHOTO ~ MBIIUICHUS, KOTOPbIE  CKJIAJBIBAIOTCS  MOJ  BIMSHHEM  IPEIMETO-
LIIEHTPUPOBAHHOTO W3YYCHUSI MHOTHX, HE CBA3aHHBIX JPyr C JIPyroM, YYEOHBIX TEOPETHUUECKHUX
JUCIHUTUIIAH ¥ TPUKJIAJIHBIX METOJIUK.

[Tockonbky mr0OBIE 3HAHHS MO CBOEH MPHPOJE MPEACTABISIOT OCO3HAHHYIO M OIpe/eICHHBIM
o0pa3oM ymops04eHHYI0 HH(GOpPMaIMI0, BO3HUKAET BO3MOXKHOCTH YIPABJIATh IMO3HABATEIHHBIM
MIPOIIECCOM M Ka4y€CTBOM €r0 KOHEYHOTO MPOJYKTa — 3HAHUA. YTIPABIATh KAYECTBOM 3HAHUUN — 3HAUUT
CHUCTEMATHUYECKU OOHOBIISITh M CTPYKTYPUPOBATh B CO3HAHUU YEJIOBEKA CBEJCHUS O 3aKOHAX MPUPOJIbI
1 o0lIIecTBa, pacKpbIBaTh U3BECTHBIE U HOBBIE CIIOCOOBI MX MPUMEHEHHUS C LENbIO BBISBICHUS TPOOIEM
pa3BUTHA, aHAIM3a M3BECTHBIX CIHOCOOOB M METOJOB PEIICHHs, COBEPIICHCTBOBAHUS U YIYUIICHUS
3¢ PEeKTUBHOCTU NEHCTBUMA.

Takum oOpa3om, yrpaBiieHHE CUCTEMHBIM Ka4eCTBOM MpodhecCuOHaTbHO-TIEAarornuecKuX 3HaHun
B IIpollecce TOJATOTOBKM B By3€ OyIyIIMX TI€IaroroB CHCTEMbI JIOMIKOIBLHOTO OO0pa3oBaHUs
MpeAnoaraer:

— aKTyaJM3al{I0 U CUCTEMHOE CTPYKTYpUPOBAHUE CBEIECHUN O 3aKOHAaX, LENIX U Crocobax pa3BUTH
JIeTel TOLIKOJIBHOIO BO3pacTa ¢ yu4eToM MOTpeOHOoCTel O0IIecTBa U MOTEHIIMAIbHBIX BO3MOKHOCTEN
caMUX BOCIUTaHHUKOB;

— HaKoIuieHne nHbopMauu U 0000IIeHHe CBeIeHNI 00 U3BECTHBIX MPAKTUKAX Pa3BUTHSI, 00yUCHUS U
BOCITUTaHUSI JIETEH JOIIKOJIBLHOTO BO3pPACTa, KPUTHUECKOE OCMBICIICHHE HX 3(D(PEKTUBHOCTH;

— co3gaHue OyaynuMu TiejaroraMd  COOCTBEHHBIX TIPAKTHK MPOJYKTHBHOW IMO3HABATEIbHON
JEeSTeNbHOCTH U 00MEH MPUOOPETEHHBIMU KOMIIETCHIIUSAMH MEXAY Y4aCTHUKaAMH y4eOHOTO mpoIriecca.
[TonrBepxknenne 3¢ (HEKTUBHOCTH BBIACIEHHBIX MPEANOCHUIOK, CHOPMYITHPOBAHHBIX MO pe3ylbTaTaM

TEOPETUYICCKOTO UCCICAOBAHUA HpO6J’I€MH CUCTEMHOCTH HpOCbeCCI/IOHaJ'IBHO-HG}I&I‘OFI/I‘—IGCKI/IX 3HAHUI
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OyAyIIMX TeNaroroB JOUIKOJBHOIO 00pa3oBaHus, TpeOyeT NpPOBENEHUS HSKCHEPUMEHTAIBHOTO
UCCIIEIOBAHMS, YTO OMpeEIeliAeT HalpaBlieHUe aibHelel paboThl o JaHHOM TeMe.
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JINYHOCTHEIE NPEANOCHIIKA NPOABJACHUA HACUJIUA B nenarornqeacoﬁ OeATCJIBbHOCTH.
Personal Triggers Of The Aggression Manifestation In The Educational Activity
Koesanesa E A., n-p., koud. yaus. kapeaps! ncuxojorun, KI'TTY um. U. Kpsuara

Summary
Syndrome of pedagogical aggression is connected with personal features of the educationist. Self-
attitude and professional orientation bear influence upon the strategy of the educationist’s interaction
with students. Personal anxiety of educationist provokes conflict situations and arises defensive
reactions and violence.

Key words: syndrome of pedagogical aggression, reactions on pedagogical aggression, personal
background for disturbances in pedagogical interaction, professional orientation and self-attitude of
educationist, non- productive strategies of interaction.

AHHOTanus

CHHI[pOM IIeaarort4yeCKkoro Hacujiudad CBsA3aH C JIMYHOCTHBIMHAU OCO6€HHOCT$IMI/I reaarora.
CamooTHOIIEHHE BIHMSIET Ha MNPO(EeCCHOHAIBHYIO HANpaBICHHOCTh W ONpPEIENSeT CTpPaTeTHH
BSaHMOﬂeﬁCTBI/I}I reaarora. JIngHocTHAas TPCBOXKHOCTD II€aarora BbI3bIBacT KOH(I)J'II/IKTHLIG OTHOILICHUA
B I1icgaror NYECKOH ACATCIIbHOCTH MW IIPUBOJAUT K 3alUTHBIM PpPCaKOUAM, COIIPOBOXKIAIOIIUMCA
HUCITOJIB30BaHUEM HACUIIUA B ACATCIBbHOCTH.

KiroueBble ciioBa: CI/IHI[pOM neJaroru4eCKOoro HaCujins, pCakKinuu Ha IICAarorndcCKoC HaCUJIIUC,
JIMYHOCTHBIC IPEATNIOCBHUIKN HApYIICHHUA B IICAAarornd4eCKoOM BSaHMOHeﬁCTBHH, HpO(i)eCCI/IOHaJIBHa}I
HAIpaBJICHHOCTL W CaMOOTHOLICHHUEC II€aarora, HCEIPOAYKTUBHLIC CTpaTCTrUU B3211/IMOI[CﬁCTBI/I$I,
HEBPOTHUYECKAS TPEBOXKHOCTb.

KauecTBo 00pa3oBaTeNBHBIX YCIYT 33aBHCHT HE TOJBKO OT TPEIMETHBIX 3HAHMM W yMEHUU

mejgarora, Kak CYHTAIOT OOJBIIMHCTBO POJUTEIEH, KOMIIETGHTHOCTh II€arora CBsi3aHa C
OCOOCHHOCTSIMH B3aMMOJCHCTBHS Yy4UTeNs U ydeHuka. JKemaHue AOCTHYD JFOOBIMH crioco0aMu
BBICOKHX PE3YJIHTATOB B OOyYEHUH, HENOOIICHKAa JMYHOCTHO PA3BUBAIOIIETO BIUSHUS TeAarora Ha
pebeHKa MOKET MPUBECTH K UCKAKEHHBIM (OpMaM MEJarorudecKoi NesTeTbHOCTH, BKIFOYAIOIINX
KECTOKOE HaBSI3bIBAHUE M MPUHYXKJEHUE. TakKe OTHOLIECHHS B MEAAroruueckou AesiTeNbHOCTH MOTYT
OBITh MHTEPIPETUPOBAHBI KAK PAa3HOBHUIHOCTH TOCIIOJCTBA U BIACTH 4epe3 MPSAMOE MPHUHYKIAoIIee
Bo3neiictBue. Hacuiue Takke sBISETCS Pa3sHOBUIHOCTHIO BIACTHBIX OTHomIeHUH. Oka3aHue
00pa3oBaTeNbHBIX YCIYT MPEyCMaTPUBACT CO3HATEIBHYIO TIEpeauy POJIUTEISIMUA HEKOTOPBIX MPaB U
pElIeHni Menarory ¢ Lelblo JOCTHKEHUS BOCIUTATENbHO — 00pa3zoBaTeNbHbBIX Iieneil. BosnelicTBue
rejarora Ha y4yalierocsi CYMTaeTrcsl JeruTUMHbIM. Ho OHO He JOJKHO CONMPOBOXKIATHCS arpeccuen,
YHUKEHUSMH U 3JI0YIIOTPEOJICHHEM MOJTyYeHHBIMU TTPaBaMU BO3ICHCTBUSI.

[Tox HacwimMem yarie BCEro MmoApa3syMeBaroT (pU3NYECKOe BO3JEHCTBHE, B KOTOPOM «BO3/ICHCTBHE
CHJIBI BO3BOAMTCS B 3aKOH uenoBeueckux oTHomieHui» (KoOyra M. A.). OmHako mpu 3TOM He

YYUTBIBAKOT, YTO YCJIIOBCK HEC TOJIBKO TCJICCHOC CYIICCTBO. Ero Ouonoruueckoe (I)YHKLII/IOHI/IPOBaHI/IC
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TOCTHTaeTCs U MCUXOJIOTUYECKUMH, JYXOBHBIMHU CPEACTBAMH, KOTOPbhIE TECHO CBSA3AHBI C (PHU3UUECKUM
COCTOSTHHEM YEJIOBEKA.

B anrnosssiyHoil smTepatype B 00JacCTH NMPOOJIEMaTUKH HACWIMSA HCHOJIb3YIOTCS TEPMHUHBI: «
abpro3» (oOmma, pyranb, OCKOpOJIeHHE, TpEHEOpEeKeHHe, 3TOYNOTPEOICHUE W «HETJIeT»
(urHOpHpOBaHUe, 3a0bIBaHHME, OTCyTcTBHE  3a00Thl). Takoe TIOHMMaHHME  TOJAYEPKUBACT
IICUXOJIOTMYECKHE, TOBEICHUECKOE, MHTEIUIEKTYaIbHOE, YMOLIMOHAIIBHOE HACWIINE, KOTOPOE IPUBOAUT
K pasiMyHbIM JedopMalisM U HapylIEeHHsM JMYHOCTHOro pa3ButHs. Ilcuxosormyeckoe Hacuine
ABIISICTCS «SIIPOM» HACHIIUSL B €r0 MCXOAHOHM (popMe, Ha OCHOBE KOTOPOW MOTYT BOSHHKHYTH JIPyTue
¢dopmbl Hacuus (pU3MUECKOe, ceKcyallbHOE). B COBpEMEHHBIX HACIeNOBaHUAX (PEHOMEHa HACHIIUS
HOSIBUJIOCH TOHSTHE «CHUHAPOM meparormdyeckoro Hacuimus» (B.M. Tany3un). D10 mnossarue
[I0/Ipa3yMeBacT UCIOIb30BAaHUE B IE1arOrMYECKON IEATENBHOCTH HEAJAEKBAaTHBIX METOIOB, JCHCTBUMH,
OTHOIICHUH, NPUBOJAIIMX K BO3HUKHOBEHHIO KOMIUJIEKCA OTKJIOHEHMM B COCTOSIHUU 3]I0pOBBS
yuamuxcs. ['any3un B.M. Beiensier kiaccu(uKanuio CHHIpOMA MEeAarorniaecKoro HaCHiIus:

1. JIuruTMMHOE NEeAaroruuyeckoe HacuiImne

2. AJIMHHHCTpAaTHUBHOE MEJarorn4eckoe Hacuine

3. ABTOpUTapHOE MEeIarorndeckoe HaCUIINe

Bo3HUKHOBEHHE (PYHKIMOHAIbHBIX OTKJIOHEHHM B 370pOBbE IIKOJbHUKOB, 3aHMYKEHHAas
CaMOOLIEHKA, OTKJIOHEHHE B IICUXMYECKOM DAa3BUTHE CBS3aHbl C 3aBBIIIEHHBIMH TPEOOBAaHUAMM K
peOenky 0e3 ydera €ro HWHAMBUIYAJIbHBIX BO3MOXKHOCTEH B IENSAX JOCTHXKEHHsS BBICOKUX
negarorudeckux pesynbraroB. [lo muenuto bomoroa H.B., ®ammna H.IO. sto xapaxrepusyercs
0COOCHHO B HayalbHBIX KiaccaxX. lleperpy3ku, yMCTBEHHOE IepeHalpsbKeHue, NpeHeOpexeHne
NoTpeOHOCTAMH peOeHKa CHUKAIOT aKTUBHOCTh PeOEHKA, MOSBIISIOTCS HEBPOTHUECKUE PEAKIHH.

OnHaKo CUHJIPOM aBTOPUTAPHOTO MEJarorn4eckoro HaCWiIMs, Ha Halll B3IJIsA[, B OOJbIIEH CTeeHU

CHOCOOCTBYET BO3HMKHOBEHHIO OTKJIOHEHHH B 370pOBbE JETEH, TaK KaKk OH TMpOSIBISETCA B
HENOCPEACTBEHHOM, PErYJISIPHOM KOHTAKTE TUYHOCTH YUUTENS U IUYHOCTH peOeHKa.

Hccnenosarenu Xnanosa JI.IL., Mansnesa JI.K., 3aiinesa E.C. BbIIesAI0T IpU3HAKU PE3YIBTATOB U
peaKuuil ICUXO0JIOTHYECKOTO HACUIIHSL:

1. Ctpaxu, npuBoasIIUE K TACCUBHOCTH, arPECCUBHOCTH U JKUBOCTH, B BILIOTH JI0 ayTHU3Ma.

2. WBonsiums, cBs3aHHAs C HAPYIIEHWSMH B COIMAIBHBIX CBS3SAX YYCHHKA, €0 OJWHOYECTBY U
HE3aIIUIIEHHOCTH JIU BOBJICYUEHHOCTH B KOH(JIUKTBHI.

3. Pa3zouapoBanue, mpuBoAdIIee JEPECCUBHBIM COCTOSIHUSM U CTPECCY.

4. HeanmexkBaTHOW 3aHI)KEHHOW CaMOOIIEHKE, KOTopas (OPMHUPYET UYBCTBO 3aCIy>KEHHOTO

YKECTOKOTO oOparieHus ¢ co00il, 4yBCTBO BUHBI.
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Ot pCaknuuun I[CTGI\/JI Ha 1eaarorutd4cCKoC HaCuiIuec, KOHCYHO 3aBUCAT OT IMO3HUIUH po,uHTeneﬁ, oT
TUMA CEMEWHOTro  CTWJIS  BOCHUTAHHUS, OT HWHIUBUAYAIbHBIX  OCOOCHHOCTEH  peOeHKa.
[lcuxocomaruueckue M HEBPOTHUYECKHE PACCTPOMCTBA KaK Pe3yJbTaT TAKMX OTHOIICHUMN CBSI3aHBI C
JMYHOCTBIO B3POCIIOr0, IPUHUMAIOIIET0 3HAYUMYIO POJIb B €0 Pa3BUTHUHU.

JInuHOCTD rnegarora u €€ 0COOEHHOCTH SIBJISIIOTCS OCHOBHBIMU MMpCANOCbUIKaAMHU MPOSABJICHUA B €TI0
NEeSITeIbHOCTH TICUXOJIOTUYECKOro Hacuius. HacuibCTBEHHOE TMOBEACHHE M JKECTOKOCTb PEAKO
ObIBaloT Heoco3HaBaeMbIiMH. CyObEKTHBHOE MOOYXJAEHHE K TaKOMY THILY IOBEACHHUS CBSI3aHO C
JJMYHOCTHBIM CMBICJIOM, IICHHOCTbHIO, JIMYHOCTHO 3HAUYNMOI. AFpeCCI/IBHOCTB 1 HACHJIMC CTAaHOBATCA
opyauceM BJIACTHU, CAMOYTBCPIKIACHUS. HOZ[ CaMOYTBCPKACHUCM IMOHUMACTCA IMOBBIIICHUC 3HAYNMOCTHU
Coed JHYHOCTH [UIsl Jpyrux. HacuibcTBeHHBIE NEHCTBUS Tmefarora MOTYT OBITh CpPEACTBOM
MIPEOIONICHUSI CBOMX ICHUXOJOTHYECKHX MPOoOsieM, CYObEKTHBHO OIIYIIaeMOil HEYJIOBIETBOPEHHOCTH,
TPEeBOKHOCTU. [lOTpeOHOCTH OUIYIIaTh KOHTPOJIb HAaJl JKU3HBIO JIIOJBMH CO3JAIOT CYOBEKTHBHOE
YyBCTBO 3MOLMOHAJIBHOrO Osiarononyuusi. BoI3biBas y yuyeHUKOB 3MOLMOHAIBHOE HEOJIaronoiayvue,
HanpsDKeHWE W 3aBUCHMOCTb, IMEJAror HCIBITHIBAET YBEPEHHOCTb, YCUJICHHE BJIACTH U CHIDKEHHE
cOOCTBEHHOI TpeBOKHOCTU. Oco00€ 3HAUECHUE B TAKOM THUIIE TIOBECHUS UTPAIOT YCTAHOBKH JIMYHOCTH
— OTO 3aHMMacMas IO03ulMA, 3aKJIIOYCHHAad B OTHOWICHUMH K HCIAM M CPCACTBAM HUX JOCTHIKCHUA,
I/I36I/IpaTeJII)HOCTI/I U 'OTOBHOCTHU K OIPCACICHHBIM Z[Gf/'ICTBI/I?[M. YcTaHOBKM BO3HHUKAIOT B PE3YIbTATC
OTpPEACNICHHOTO paclpeesieHuss W BHYTPEHHEr0 B3aWMOJEWUCTBHUSA, TEHJCHIUH, BBIPAXKAIOIINE
HAMpPaBIEHHOCTh JTUYHOCTH. DTO (OH, HA KOTOPOM MOSBIIAIOTCS JEHCTBUS Meiarora.

I/ICXO]IHBIMI/I HO6Y)KI[6HI/I$IMI/I K ACATCIIbHOCTH SIBJIIFOTCS HOTp€6HOCTI/I JIUYHOCTH.
COCpe,I[OTO‘-IeHHOCTB JIMYHOCTHU Ha 06p330BaTeJ'II)HI>IX 3ala4ax MOT'YyT CHU3UTb BHUMAaHHEC K OMOLUAM,
NICUXOJIOTHYECKUM peakusM peOeHKa. Y POBEHb SMIATUU B MEAATOTHUECKON AEATENbHOCTU CBSI3aH C
HCMOJIb30BAHUEM KOPPEKTHBIX CHOCOOOB JOCTHXKEHMs MENarormyeckux Ieieid 0e3 MCIoiIb30BaHUs
MICUXOJOTMYECKOr0 HaCHIIHS.

CaMoco3HaHMe CBOMX ILeled M crocoOOB JOCTHXKEHHs 0a3upyrloTcs Ha NHPUHATHIX LEHHOCTSX,
sranoHax. [IpuHuMas ompezneneHHble LEHHOCTH, JIUYHOCTh 3aKJIaJbIBA€T OCHOBY BCEX JIMYHOCTHBIX
Ka4yecTB, B TOM 4YHCJE M CaMOOLEHMBAaHHE. DTO CTEP)KHEBOE JIMYHOCTHOE 0Opa3oBaHHE OKa3bIBAET
BO3JICMCTBUE HAa CBOIO KU3HENEATETLHOCTh, CBOCOOpa3ue BHyTpeHHEro Mupa neaarora. ['ozman JI.A.
CYUTACT, YTO MCXAaHU3MOM CaMOCO3HaHHUsA C ACATCIBHOCTHBIO CaAMOIIPUHATHUC, OTHOIICHUEC K TPyAy U
ero pesynbraTaMm. CTeneHb paccoriiaCOBaHHOCTH MEXY S — peanbHbIM U S — uieanbHbIM BIUSIOT Ha
SMOLIMOHAIBHOE  COCTOSIHUE  JIMYHOCTH, IIOBEJEHYECKME TEHIEHUUU. Yepes  CcaMOOLEHKY
OCYHIECTBJISICTCS PEryJisilivsl OTHOLIEHWH C JAPYTMMHM, B TOM 4YHCJIE C Y4YalllUMHCA B IpOIECCE

nearornyeckol  aestenbHOCTH. Jlepopmalm  BHYTPEHHHUX  CBOMCTB — ICUXMKH  II€Jarora,
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BO3HUKHOBEHHUE TPEIATCTBUS €r0 JMYHOCTHOIO Pa3BUTUS CBSI3aHbBl C  HEAJEKBAaTHOCTBIO
CaMOOLICHMBaHMUA. Pa3sHuMIA NPUTA3aHUI K PEAIbHBIM JOCTHIKEHUSM CO3JAcT HANpsDKCHUE B
MEXJIMYHOCTHBIX  OTHOIIEHUAX. Pe3ynbTar [eATenbHOCTH BOCHPHUHMMAETCA KaK HCTOYHHK
CaMOOLICHKH U BIUSIET Ha crienupuKy odpasza cedsi. Y 10BICTBOPEHHOCTh pe3yabTaTaMu 1A TeIbHOCTH,
Ka4eCTBOM pPE3yJbTAaTOB SBJIAIOTCS MEpOW OLIEHWBAHUS, MpeodiasaHue HEraTUBHBIX U MO3UTHUBHBIX
OTHOILICHHUH.

HanpaBneHHOCTb JINYHOCTH 00yCIaBINBAIOT MOTUBALIMS [1€AArora, €ro OpUeHTalMsl, 1IeJIU, CMBICIIbI,
uaen. OHa ompenenseT OTHOLIEHUWE K YYEHHMKaM, IPOTHMBOCTOMT HEKENATEIbHBIM BO3JIECHCTBUAM,
ABIISICTCS OCHOBOW CaMOpPa3BHUTHUsA, MPO(hecCHOHAIN3Ma, HDABCTBEHHOM OLIEHKHU M CPEJICTB IMOBEICHHS
(Anypes B.I1.).

Ilegarornyeckoil HaNpaBIEHHOCTBIO MOJKHO CYMTATh OPHEHTALMIO HAa PAa3BUTUE JUYHOCTH
y4aluxcs B LIEJI0CTHOCTH, a HE TOJIBKO €€ CIIOCOOHOCTEH.

Hanenennocts Ha oOy4deHHE W YCBOCHHE HH(OPMAIUHM, MOKET NMPUBOIUTH K YTPUPOBAHHOCTH
IICUXOJIOTMYECKOr0 BO3/IEHCTBHS, BBIPAXKAIOLIEECs B KATETOPUYHOCTH, YBJICYEHHOCTH K IIPEIMETHOU
CTOPOHE NIEAATOTUYECKON JEATEIBHOCTH.

I'HocTHYECKHE M OpraHM3allMOHHBIE CIOCOOHOCTH MEJarora CTAHOBSTCS MPEBATMPYIOIIMMU Haj
KOMMYHHMKaTUBHBIMH.

WuTepec u m000Bb K AETAM, ICUXOJOr0 — Mefarornyeckasl 3pejaocTb JUYHOCTH, MeJaroru4ecKuit
TaKT, YMOLUOHAJIbHAS CAMOPETYJALUA yXONAT Ha BTOPOW IUIaH. YTO MOKET NPUBOAUTH K aKTaM
IICUXOJIOTMYECKOr0 HACWIIHS B IIEAATOTMYECKON IEATEIbHOCTH.

Heymenne nocturarhe NmOCTaBIEHHBIX LEJIEH W HETOYHOCTH OLEHKM IIEIaroroM CUTyaluud U ee
MOTEHIIMAaJIa CBA3aHbl U MIPUBOAST K CYOBEKTUBHBIM BOCIPUATHAM. BracTHas MO3UIUS yUUTENs MOKET
CIIPOBOILIMPOBATh IEPEOLEHKY COOCTBEHHBIX CHJI, HEOOOCHOBAaHHbIE TMPETEH3MM K y4allumcs,
UTHOPHpPOBaHUE MOTpeOHOCTEN pedeHKa.

[loBenenne mneparora 4acTto OIpPEAENsAECTCS TEM, KAKOE CHMBOJIMYECKOE IMPUHUMAEM YUHUTEIEM
CBOEr0 OKpY)XeHHus. UYToObl MOHATH MOYEMY YUYHMTEIb JOMYCKAaeT ICHXOJOTHYECKOEe HACWIINE B
NesTeIbHOCTH, HEOOXOAUMO TOHSATH , KaAK OCO3HAET ce0sl yuuTesb, KaKue 3Ha4eHUs, CUCTEMA OIICHOK,
YCTAaHOBOK, KaK OCYILECTBISIOTCS MPEACTAaBICHUS U B3MVISLABI Ha ce0s8 M CBOIO JI€ATEIbHOCTb.
[ToBeneHnro nmpeamecTByrOT KOTHUTUBHBIM M OLICHOYHBIM KOMIIOHEHT B CTPYKType Sl — KOoHuenuuu
yuutens. CaMoolieHKa, Kak HEeHTpaIbHOEe 00pa30BaHUE IMYHOCTHU ONPENeNeT alaTalHio K CIOKHBIM
poEeCCHOHATILHBIM CUTYAlLIUsM, SIBJISIETCS. PETYIISITOPOM MOBEJCHUS U JeaTeNbHOCTU. CTaIKUBAsACh C
TPYIHOCTSIMH, NIEAAror ¢ aJ€KBaTHOW CaMOOILICHKON YETKO pearnpyeT Ha U3MEHSIOIYIOCS CUTYAIUIO,

CIOCO0€H K AMIATHUU U SMOIMOHAIBHOM ypaBHOBEIIEHHOCTH. biarogapsi mo3uTuBHON S — KOHIIENITUN
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MeIaror JIEMOHCTpPUPYET Oe3yClIOBHOE BHYTpEHHEEe TPUHATHE IIKOJIbHUKA, Jaxe, HalpuMmep,
OTpaHMYCHUE BO3MOXKHOCTEW JeTeid B ycBoeHMU npeamera. [Ipum HeratuBHOM Sl — KOHUENIMH
BO3HUKAIOT Pa3HOCTOPOHHHUE IMCUXOJIOTMYECKHE 3aIIMTHI, MPUCYTCTBYET JIMYHOCTHAS TPEBOXKHOCTb.
OTO0 BEJET K CTPEMIJIEHUIO CAMOYTBEPKIAThCs 3a CUET JAE€MOHCTPALIUK CBOEH BJIACTH, PYKOBOJACTBYSCH
TOCTI)KEHHEM BBICOKHX pe3yJbTaToB. lIpum 3TOM aBTOpUTApHBIN, JUPEKTHUBHBINA CTHIIb MPOBOLHUPYET
CTpaTErui0 COMEPHUYECTBA B BO3HUKAIOIIEH KOH(MIMKTHOCTH U MOKET MPUBOJUTH K BOZHUKHOBEHUE
MICUXOJIOTMYECKOro Hacuiaus. Takodl cCTWiIb BeNeT K HapyLICHUIO B3aUMOJICHCTBHUS, B KOTOPOM
BO3HUKAIOT JINOO OE3pONOTHOE MOAYHUHEHUE, TUOO MPOTECT, SMOLMOHAIBHBIN CPBIB, OTKA3 OT Y4eOHOMH
NESTEIbHOCTH.

N3ydenue cBsi3u caMOOLIGHKH Tieiarora u rnpodeccruoHalbHON HanmpaBieHHOCTH (MeToauka OreHka
npodeccuoHanbHOM HampaBieHHOcTH yuutesis» Porosa E.M.») mpoBoaunocs B ropone Kumnnes
cpemu nenaroros ot 29 o 53 nert, ctax padoTel 0 T 7 10 27 NeT.

BrisiBiieHO, 9TO TIpeodiiagaeT cpeaHuii ypoBeHb camoorieHku -50%, 40% - Beicokwmid, 10 % - HU3KHH
ypoBeHb. Bbicokuii ypoBeHb Ipeoliasaer y yuuTesel co ctaxxeM padotel B 7-10 et — 66%. Ananus
pE3yNbTAaTOB IO H3YYCHHIO MPO(ecCHOHANBHON HaMpaBIEHHOCTH IEJaroroB W COIMOCTABICHUE C
CaMOOILICHKOM MeJaroroB MoKa3aja HaJIM4ue B3auMOCBS3H.

Tadauna 1 CBsa3b caMOOLIEHKH | MPO(EeCCUOHATBLHOCTh HAPABJICHHOCTHU TIEarOroB

[ kanel npodeccruoHaIbHON HcnbiTyemsble ¢ aeKBaTHOU HcnbiTyemsle ¢
HaIpaBJIEHHOCTH CaMOOIICHKOH HeaJeKBaTHOMH
CaMOOIICHKOM

Oprann3oBaHHOCTh 8,6 7,2
HanpasieHHOCTh Ha mpeaMeT 6,6 6,4
KOMMYHUKaTUBHOCTh 6,4 6,8
MotwuBarus 000peHUS 6,4 6,0
HNHTEUINIeHTHOCTD 8,0 6,0

Yuutens — opraHu3arop, Kak MpaBujIo, SIBISETCS JIMIEPOM Y IIKOJBHUKOB, TPAHCIHPYET ceOs B
chepe corpyaudectBa. OpraHusys ACSTEIBHOCTh IIKOJBHUKOB, YYHUTENIb JIOJDKEH TOHHUMATH
MOTpEeOHOCTH JeTed. YuuTelnb — MHTEJUIMIeHT pealu3yeT B TIeJarorH4ecKoi JesTeNIbHOCTH
HPABCTBEHHOCTh, JYXOBHOCTb, BOCIHTATEIIbHO — pa3BUBAIONIYI0 (YHKIHMIO, KOTOpas TaK ke
OPUEHTHPOBAHA HA JTUYHOCThH YUCHUKA.

NmMeHnHO 3TH mKalibl UMEIOT KoppesainoHHyio cBsa3b (Koaddunuent koppensaunu Crnmpmana) ¢
aJIeKBaTHOW CAMOOLEHKOW Meaarora, COOTBETCTBEHHO IIKaJbl «OpraHu3oBaHHOCTHY (I = 0,45) u
«uHTEeIUUTeHTHOCTRY (I = 0,54).

MokHO caenath BBIBOJ, YTO aJCKBATHOCTh BOCIPHUATHA Ce0S COMPOBOXKIACTCS TaKOU

npodeccnoHanbHOM HallPaBIEHHOCTHIO, KOTOPAas HalleJIeHa He Ha MPEIMET, a Ha JIMYHOCTh YYalluXcs.
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Pa3HOHanpaB/IeHHOCTh YCTAHOBOK I€farora M ydaliuxcs IOJBEpPraeT yrpos3e IeCTPYKTHUBHBIX
BO3JICHCTBUI IEJAarormyeckyro JeareiabHocTb. OHAa MOMKET COMPOBOXKAATHCSA, KOH(IUKTAMU,
HEaJCKBAaTHbIMM BOCHPUATHSAMU W JEHCTBUSAMM, AKTAMHU IICHXOJIOTMYECKOTO HACWIIMS CO CTOPOHBI
negarora. llpuopurer HampaBIEHHOCTM Ha MPEAMET HApYyLIAeT MEXJIMYHOCTHBIE OTHOLIEHUS.
VYuurenp Gopercs 3a Jydiiee YCBOCHHE NPEAMETa, KOTOPBIM JUIsi HETO MMEET 0Co00e JIMYHOCTHOE
3HaueHue. He Haxond B y4eHHMKax MOAAEPKKHU U Pa3JelIC€HHOCTH TaKOIO OTHOIICHMS K IpPEIMETY, y
YUHTENS HE YJIOBJIETBOPSIETCS MOTPEOHOCTh B «MEKIMYHOCTHOM HamexkHocTh» (K. Xopuwm). Takoi
nefaror BUAMT CBOK Li€Jdb B caMOpealM3allid 4epe3 NPEeIMETHYIO IESITEbHOCTb KaK CPEICTBE
JOCTUKEHHSI JIMYHOCTHOTO pa3BUTUA. VICKkakeHHBbIE O0)XHMJaHUS, HEPEAJTU30BAaHHBIM MOTEHIMAI
OJIOKUPYIOT MEXKJIMYHOCTHBIC OTHOLIEHUS C Y4YCHHUKaMH, HEOOXOAWMBbIE [UIsl OCYIIECTBIICHUS
ME€JarOTHYECKON AESATENbHOCTH. YUHUTENb IEPEKUBACT OINPEIACICHHYIO H30JIMPOBAHHOCTh, U IPHU
HEJOCTaTKE  IEJaroruyeckoro  OMmbITa, IICUXOJIOTMYECKUX  3HAHUM HE  MOXKET  PElIUTh
npodecCHOHANIbHBIE  33/a4M, OUIYIIAaeT OEeCIIOMOIIHOCTh, HCIBITHIBAET TpPeBOr'y. B KOHTakTax ¢
JE€TbMU HCIIOIb3YET HEaJEeKBATHbIE CTPATETUH, IPOSIBIISET arPECCUBHOCTh B OTHOLLIEHUH C YYaIlIUMUCS.
«CocrosiHue noBblmeHHoro OecriokoiictBa» (P.C. HemMoB) mpuUBOAUT K HCIOJIB30BAHUIO TEJArOroM
HACWJIbCTBEHHBIX METOJIOB B OTHOILIEHUSX C JE€TbMH.

TpeBora noHMMaeTcsl B HAYYHOU JIUTEpaType KaK SMOLIMOHAIBHO 3a0CTPEHHOE OLIYLIEHUE YTPO3bI.
VYrpo3a B 1aHHOM cilydyae HE CaMOM JMYHOCTHU MEAarora, a 3Hau4MMbIM JUJIsl Hee LeHHocTsMm. A.l.
3axapoB oOpaiiaeT BHHUMaHHE Ha TO, YTO TPEBOXKHOCTh HE BCErja SBISETCS YCTOWYMBOW 4YepTOU
XapakTepa, a UMeeT cuTyalloHHoe mnposiBieHue. A.M. IIpuxokaH BbIIENS€T BUABI TPEBOKHOCTH
CBSI3aHHbIE:

- C TIPOIIECCOM 00Y4EHHUS,
- ¢ O0IIEeHHEM;
- C IIpeJICTaBJICHUSIMH O cele.

b.U. Kouy6ell monuepkuBaeT NeCTPYKTUBHBIN XapaKTep TPEBOKHOCTH, XOTS TaK K€ BBIJIEISET U
Apyrue ee 0COOEHHOCTH.

TpeBOKHOCTP MOXET HUMETb OTKpbIThIE (OPMBI M 3aKpbIThle, TAaK Ha3bIBAEMBIE «MAaCKH».
ATrpeccuBHOCTb MOXKET BBICTYNAaThb B BHJAE Takoll «macku». OHa HaXOAWUT BbIXOJA B KOH(IMKTaX,
COIPOBOXAAIOIINX AESITeIbHOCTh. B HMX HPOUCXOIUT pa3pelieHue MPOTUBOPEUUi, MPOSCHSAIOTCS
IpOTUBOpEUNBble MO3ULUU.  CTOJKHOBEHUE B3IVISIOB, BOCIPUATHI MOTYT CIIOCOOCTBOBATh
Pa3BUTHIO MEIArOrMYECKUX YMEHHUH MPHU YCIOBUM CHOCOOHOCTH MeAarora yrnpasisiTh UM, pa3peliath
3HAYUMBIE pa3HOTJIACHs, BBIOMpAs MPOAYKTUBHBIE cTpaTeruu. MeHee NMpONYKTHBHAs CTpaTerus B

neaarorutdyceCKoM KOH(l)J'II/IKTe — COIICPHUYECCTBO. KOHKypeHHI/ISI HCIIOJIB3YCTCA IIPU HAJIWMYWUKU BJIACTH,
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JUYHOCTBIO HE 3aMHTEPECOBAHHOM B COTPYJHUYECTBE C APYTUMH, CTPEMSILEHCS B NEPBYIO OUYEPE]b
YIOBJIETBOPUTH COOCTBEHHBIE HHTEpEChl. [lenas cTaBKy Ha CBOE pelleHue mpodiieMbl U Ipernoiaras,
YTO 3TO pElICHUE Jydllee, YUUTeIb B KOH(IUKTE MPOSBIAET BIACTh U MpHUHYXAeHUEe. Takoil cTuib
B3aUMOJICHCTBUS CBSI3aH C AarpecCUBHBIMU IPOSIBICHUSIMH U IICUXOJOTMYECKHM JaBICHUEM B
[earornyeckol JesTenbHOCTH. HeymeHue yuuTens criaxkuBaTh IPOTUBOPEYMS, BBICTPAUBATH
OTHOLIEHUs C ydamuMmuca. KoMIpOMHCCHBIA CTHIIb BO3HHMKAET TOJIBKO B Clly4ae HNPUHATUS TOUYKH
3peHus APYrux. A 3TO 3HAYUT 3aUHTEPECOBAHHOCTh MOTPEOHOCTSIMU JIeTel, BHUMAHKUE K UX JIMYHOCTH.
HccnenoBanue Takol JTMYHOCTHON XapaKTEPUCTUKU KaK TPeBOXKHOCTh («IIposBiieHne TpeBOXKHOCTH
[lIxana Teitnopa) y neaaroroB ¢ pa3jiudyHbIM CTaKEM PaOOTHI BBISIBUIIO, YTO CaMble BHICOKHE CPEIHUE
MOKa3aTeNIM B TPYMIE CO CTAXEM JI0 5 JeT (cpeaHuil mokasareib - 12). DTo o3Ha4YaeT, 4YTO MOJIOAbIC
ME€JJarory CKJIOHHBI MPOSIBIIATh TPEBOKHOCTh B CUTYalUsSX I€1aroruyeckor nesrenbHocTH. Ckopee
BCEr0, ATO CBA3aHO C HEJOCTATKOM CPEICTB JAOCTMIKEHMS MENaroruuyeckux Lenel, HeA0CTaTOUHbIM
ypOBHEM pe(IeKCHH W OCO3HAaHHOCTH. Y 0oJiee OMNBITHBIX TEJaroroB MOKa3aTelb TPEBOKHOCTH
3HauUMUTENbHO HUXKE. B rpynmne co crtaxem a0 10 ner 3ToT nokazarens 6,8. B ocTalibHBIX Ipynnax oH
npuOIIKaeTcss K ’ToMy 3HaueHuto. CpaBHEHHUE MOKa3aTeeil MOJIObIX MeIaroroB U 00jee OMBITHBIX
BeIsiBWIO 3HaunMbie paznuuus (U =32 mpu p = 0,05). Tak sxe BBISCHSJICS CTH/Ib IOBEICHHS B
curyanusx (K. Tomac). AHanu3  cpenHUX [OKa3zaresiel Mo JaHHON METOJMKE BBISIBIII Npeoliasanue
CTHJII CONEPHHUYECTBA y MOJOJBIX menaroroB (8,5) co craxem or 0 mo 5 nmer. Hambonee Huskuit

CpeIHuil moKa3aTeb 0 ’TOMY CTUJIIO B Tpyme co ctaxem oT 11 mo 15 net (3,8).

10 85

N Ulkana
conepHWYyecTsa

0-5 6-10 11-15 16-20 21-25 26-30
ner netr  ner  netT  net et

Pucynok 1. [llkana conepHuuecTsa
OTO CBUAETENBCTBYET O TOM, YTO MOJIOZbIE IEJAroru He CHPAaBISIOTCA C TCHXOJIOTMYECKUM

HanpsHKEeHHEM M HUCHOJb3YIOT MEHee NMPOJIYKTHBHYIO CTpPAaTeruio BO B3auMmopaeucTBuHu. CpaBHEHHE
HoKasareliei rpym BeIBIIIO JocToBepHble pasmuyus ( U =25 npu p= 0,05).

BeIsICHEHO, YUTO CYIIECTBYET 3HAYMMAasl CBS3b MEKAY TPEBOKHOCTHIO W CTHIIEM CONEPHUYECTBA B
KOH(uMKTE (KOoppesuonHbld aHanu3 mo Crupmeny) I = 0,52 mpu r = 0,05. Takum obpazom,
MOBBIIIEHHAs] ~ TPEBOXKHOCTh  COMPOBOXKIAETCS  KOH(UIMKTHBIM  OTHOIIEHHEM C  HaJUYUEM
COINEPHUYECTBA BO B3aMMOAECUCTBUHM. JTO MPUBOIUT K HEa/leKBaTHBIM, HEMPOU3BOJIbHBIM CIIOCOOaM B

OTHOIICHHUAIX IIearora ¢ yaeHUKaMH.
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CospemenHasi uH(popManmoHHasi 00pa3oBaTeIbHAA cpela: K nNpolJieMe KOHIENTYaJu3aluu
¢enomena
Modern informational and educational environment: to the problem of conceptualisation of the
phenomenon
JIucmonao H.JI., npenofaBareib JOUIKOIbHBIX JUCIUIUIMH BpIciiero yueOHOro KOMMYHAIBHOTO
yupexaenus «Onecckoe negaroruueckoe yumnuuie», Onecca, YkpauHa

Summary
This article examines the approaches to the definition of educational environment, highlighted its main
components and functions of the properties of informational and educational environment. Highlighted
the investigations of this problem and its condition in practice. This article examines the concept of
educational information environment in line with modern concepts of education informatization. The
main functions of the informational and educational environment and its facilities to enhance the quality
of education have been revealed. The current state and prospects of development of information-
educational environment of higher education are under consideration.

Keywords: the training of pre-school teachers, designing, informatization of education,
informational and educational environment.

AHHOTanus

B nanHO# cTaThe aHAIM3UPYIOTCS MOIXOJbBI K OMpEAeieHUI0 MHPOPMAIIMOHHON 00pa30oBaTeIbHOM
Cpedpl, BBIJCIEHBI €€ OCHOBHBIE KOMIIOHEHTHI ¥ (YHKIHHM CBOHCTBa HMH(DOPMAITMOHHON
00pa3oBaTeNbHON Cpelbl U MPEIJIOKEH BApUAHT OIpeneicHus MH(OOPMAIMOHHONW 00pa3oBaTeIbHOM
CpCabl. OCBeH_IeHa HCCIIECAOBAHHOCTD 3TOU HpO6J’IeMH n €€ COCTOAHHUC B HpaKTHHCCKOﬁ ACATCIIBHOCTH.
AHanuzupyeTrcsi TOHATHE WH(OPMALMOHHOW 00pa3oBaTeNbHON Cpelbl B pycle COBPEMEHHBIX
KoHIenuii nadopmaruzauuu odpazoBanus. PackpeiTel GyHKIIMK HHPOPMAIIMOHHOI 00pa3oBaTENbHON
CpCAbl 1 BO3MOXHOCTH, KOTOPBIC OHA AACT AJIA YJIYUYHICHUSA KauceCTBa O6pa3OBaHI/I${. PaCCManI/IBaeTC}I
COBPEMEHHOE COCTOSIHUE€ M TEpCHEKTUBbI PAa3BUTUS HH(OPMALMOHHONM 00pa3oBaTENbHON Cpelbl
BBICILIETO Y4€OHOTO 3aBEICHHUS.

KuoueBnble cjioBa: npodeccuoHaibHas MOArOTOBKA BOCIUTATENEH JOIKOIBLHBIX 00pa30BaTeIbHbBIX
yupexeHui, nHpopmaTusanus oo0pa3oBanus, UHGOpMaMOHHAs 00pa3oBaTelibHas Cpelia.

B nocjIegHee BpeMs CHCTCMa HpO(i)CCCHOHaHBHOﬁ IIOATOTOBKH 6y,[[y1].lI/IX BOCIIMTATEIEH

JOUIKOJIBHBIX 00pa30oBaTeIbHBIX YUPEXKJEHUI MpeTepreBaeT 3HAUUTENIbHbIE U3MEHEHUS, CBS3aHHBIE C
HEOOXOJIMMOCTBIO TIPEOJOJICHUS MPOTUBOPEUUH MEXAY TpPAJULUOHHBIM TEMIIOM OOY4YeHHs |
MIOCTOSIHHO PACTyLIMM IIOTOKOM HOBBIX 3HaHUIl B 00JacTH JOMIKOJBHOrO oOpa3oBaHus. Pa3zBurtue
MH(GOPMALIMOHHBIX TEXHOJIOTUH J1aeT BO3MOXKHOCTH MOBBIMIEHUS 3()()EKTUBHOCTH NMPOdhecCHOHAIBHON
MOJITOTOBKM OYIYIIMX BOCIUTATENeH JOUIKOIBHBIX 00pa3oBaTeNbHbIX yupexaeHuil. MupopmannonHsle
TEXHOJIOTH  O0JIaalOT  YHUBEPCAJIbHBIM  IOTEHIIMAJOM, KOTOpBIM  IMO3BOJISIIOT  MPEOJO0JIETh
Pa3pO3HEHHOCTh M Pa3poOJIEHHOCTh, MPUCYLIYI0 TPAAUIMOHHOW CcHUCTeMe MpodeccrnoHalIbHON

IHOATOTOBKH.
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B ycnoBusax uHdopmManmoHHOro o0111ecTBa, OCHOBHOW IIEHHOCTBIO KOTOPOT'O SIBJIIETCS] HH(OpMAIHs,
oObeauHEHHEe WHGOPMALMOHHBIX  00pa3oBaTENbHBIX PECYpPCOB  CTAHOBUTCS  IEPBOOYEPETHOU
HeoOxoauMmocTeio.  [IpodeccuoHanbHass AeSTENbHOCTh  OyAyIIEro BOCIMTATENs  JIOIIKOJIBHOTO
00pa30BaTENbHOIO YUPEKACHUS, IO CBOCH CyTH, €cThb WH(OPMALMOHHAS ACATEIbHOCTb, KOTOpas
BKJIIOYAET B ceOs yMEHUE IeJIeHANpaBIeHHO padoTaTh ¢ HH(pOpMAIMel Ha BCEX dTanax ee IMOoIydeHUs,
00paboTKH, cOXpaHeHUs M mepenadyd. PesynpTraroM HH()OPMALMOHHOW JAEATENbHOCTH OyayIIero
BOCIIUTATENS IOIIKOJIBHOTO 00pa30BaTEIbHOIO YUPEKIACHUS ABIsIETCS: 1) M3MEHEHHbIE 3HaHUM, yMEHU
M HaBBIKOB CTyAeHTa; 2) uH(OpPMAIMOHHBIA MaTepual, C(HOPMUPOBAHHBI C  IOMOIIBIO
MH(POPMALMOHHBIX TEXHOJIOTUHN | T.1I.

AKTUBHOE, BHEJpEHUE B NMPO(ECCHOHAIBHYIO MOArOTOBKY OYIYyIIMX BOCHHMTATENIEH JOUIKOJIBHBIX
00pa3oBaTeNbHBIX  YUYPESKICHUH HHPOPMALMOHHBIX TEXHOJOIMH CHOCOOCTBYET OpraHu3aluu
MHPOPMAIMOHHON 00pa30BaTeIbHON CpeAbl, YTO H3MEHSET caM mpolecc UX MNpodeccHoHATbHON
IIOJITOTOBKH, €r0 COJIEPKaTeNIbHYI0, OPraHU3allMOHHYI0 U METOAMUYECKYI0 OCHOBY. B coxepxarenbHoM
IUIaHE NpPUMEHEHHE HWH(POPMALMOHHBIX TEXHOJOIMM I03BOJIIET MCIIOJIB30BaTh HOBBIE PECYPCHI
uHpopMallUY, Takue, KaK 3JIEKTPOHHblE Y4YeOHUKH, BHUPTYalbHble 1a00OpaTOpPUH, KOMIIBIOTEPHBIE
3aJJauHUK{,  THIEPTEKCTOBBIE  HMH(OPMAIMOHHO-CIIPAaBOYHBIE  CHUCTEMBI,  TECTUPYIOIIME |
MOJIETIUPYIOIIME TMporpaMMbl-TpeHaxkepbl U T.J. CyllleCTBEHHbIE M3MEHEHHUS IPETEepHeBacT U
OpPraHU3allMOHHBIA aCMEeKT — BO3HUKAIOT HOBBIE (OPMBI MPO(ECCHOHAIBHOW IOATOTOBKH —
JMCTAaHIIMOHHOE oOpa3zoBaHue. V3MeHeHHe OpraHM3alMOHHOTO KOMIIOHEHTa B IpPO(hecCHOHAIbHON
MOArOTOBKE OyaylIMX BOCHUTATENed JOUIKOJIBHBIX O00pa30BaTENIbHBIX YUPEKICHUH TpedyeT
pa3paboOTKH HOBOM MeToAuueckod O0a3bl, KoTopas Obl yuuThiBaja crenupuky o0pa30BaTEIbLHOTIO
npolecca Ha OCHOBE UCIOIb30BaHMUs HH(POPMALIMOHHBIX TEXHOJIOTUH.

Bomnpocam nadopmatuzanun 06pa3zoBaTenbHOro Mpolecca B BbICIIEM yueOHOM 3aBEJCHUN YIENIEHO
BHUMaHHE BO MHOTHX TEOPETUYECKUX M MPAaKTHUUYECKUX HccienoBaHusX. [lcuxomnoro-nenarornyeckue
OCHOBBI HCIIOJIb30BaHMsI UHPOPMAIIMOHHBIX TEXHOJIOTUN B MPO(ECCHOHAIBHON MOATOTOBKE OTPaKEHBI
B pabotax: B.II becnanbko, A. . Barpamenko, T.I. Besupona, B. B.Jlantea, M. II. Jlamuuka,
E. 1. Mami6unia, E. C.Ilonata, W. B.Pobept, H.C.Po3oBa, A.B.Morunesa, W. A.PymsHiena,
A.YO.VBapoa u gap. Hcnonb3oBanue cereBbIX HHGOPMAIMOHHBIX TEXHOJIOTMH B OOy4YeHUU
uccnenoBasi: JI. B. bpeckuna, B. M. Kyxapenko, H. B. Mop3se, B. B. Oneiinuk, E. C.Ilomat u nap.
Ocobennoctu npouecca HHGopMaTH3auy y4eOHOro mporecca B BhICIIEM y4eOHOM 3aBEJCHUH U3yUallu:
P. C.T'ypeBnu, M. 1. Kanpak, 10. A. Kyk, B.B.Jlanuackuitu u ap. B Xome MHOTrOYMCIEHHBIX
UCCIIEIOBaHUM OBbLIO BBISBIEHO, YTO Pe3ylbTaToM HH(pOpMaTH3aluu 00pa30oBaTeIbHOrO Ipoliecca

SBJIAETCS TOBbIIIEHHE 3()(PEKTUBHOCTH NPO(ECCHOHATBLHOW MOATOTOBKU OYyIyIIUX CHEHUATHCTOB
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obecrieyeHre y 0OydJarOUIMXCsl HAaBBIKOB M CBOWCTB, UMEIOIIMX BA)KHOE 3HAYEHUE JUIS TOBCEIHEBHOU
KHU3HU U POPECCUOHANBHOMN JeATEIbHOCTH B YCIOBUSIX HH(DOPMALIMOHHOTO O0IIECTBA.

Ilenp craThu — UCCIIEIOBAaHME HAYYHO-METOAMYECKUX OCHOB M IICHUXOJOrO-MeJarornyeckux
0coOeHHOCTEH (popmupoBaHUS HHPOPMAIIMOHHOW 00pa3oBaTeNbHON Cpeibl AA MpodecCHOHATBEHOM
MOJIrOTOBKH OYAYIIMX BOCHHUTATENEH JTOIIKOIBHBIX 00pa30BaTeIbHBIX YUPEKIACHUH.

C pasButueM HH(OPMALMOHHBIX TEXHOJOTUH U POCTOM CIIpoca Ha OOpa3oBaTeNbHbIE YCIIYTH,
aKTyaJlbHBIM CTaHOBUTCSA BONPOC CO3AaHUS WHGOPMAIMOHHON 00pa3oBaTebHON cpeabl Ha 0ase
COBPEMEHHBIX HMH(OPMAIIMOHHBIX TEXHOJOTHH, OTKPBIBAIOUIMM MIMPOKHE BO3MOXHOCTH  JUIS
NPUMEHEHHUsST HOBEHIIMX ICHXOJIOTO-NIEarornyeckux METOIUK B MPOPEecCHOHATBHON IMOATOTOBKH
OyayuIx BoCIUTATeNeH TOMKOIbHBIX 00pa30BaTeIbHbIX YUPEKICHUM.

Cam TepmuH «umH(pOpMalMOHHAs 00pa3oBaTeNbHAS Cpela» MOJIYYUII CBOE PACHpOCTpaHEHHE B
HAYYHOH M METOJMYECKOH JHTepaType CpaBHUTEIHLHO HEABHO, W JAHHOE MOHSTHE Ha CEroHSIIHHUMA
JICHb TPAKTYeTCs WCCIIEOBATEIsIMU MO-pasHoMy. O. M. KacTtpyOun oTmedaeT, yTo WH(GOPMAIMOHHOE
MoJie — 3TO JKHMBasi CHUCTeMa, CIOCOOHas Moiy4yaTh WHGOPMAIMIO, XPaHUTh €€, YUUThCS Ha paHee
MOJIy4eHHOW WH(GOpMAaLMK, TBOPUTH HOBYIO HHGOpPMAIMI0O BHYTPH ce0S U 1O COOCTBEHHOW BOIIE
n00aBIATh PACHOPSDHKEHHWE OTHOCUTEIBHO MaTEepHAJIbHOTO JBWIXKEHUs U aedctBuit [3, c¢. 50].
O. A. nbuenko, onpezaensier HHGOPMAIMOHHYI0 00pa30BaTENbHYIO CpeAy KaK COBOKYITHOCTh, CHCTEMY
y4e0HO-METOIUYECKOT0,  TEXHMYECKOTO, HH(OPMALIMOHHOTO  00ECleYeHHs, HEeMOCPEICTBEHHO
OTHOCSIIYIOCS K YEJIOBEKY KaK K CyOBEKTYy 00pa3oBaTesbHOro mpoiecca [2, ¢. 15-17].

B. I1. IpoHoB, paccmarpuBaeT HH(OPMALMOHHYIO OOpa30BaTEIbHYIO CpeNy Kak OTKPBITYIO
MEJarornyecKyro CUCTEMY, SIBISIOUIYIOCS MOJICUCTEMONW CHUCTEMHO-CTPYKTYPHOW OpraHM3allM CPEJbl,
LEJNBI0 KOTOpPOM sBiseTcss (OpPMHUPOBAHUE TBOPUYECKH pa3BUTOM, HMHTEICKTYalbHOH, a TaKxke
COIIMAIHO aKTUBHOW JsmuHocTH [1, c. 44-52]. Anamusupys moHsaTHE <«MH(DOPMAIMOHHAS
oOpasoBarenbHas cpena», E. B.UepHoOaii oTmedaer, 4TOo MaHHBIA OOBEKT MPEICTABIAET COOOM
cUCTeMy HH(OPMAIIMOHHOM, Yy4yeOHO-METOOUYECKOH M KOMIIBIOTEPHO-TEXHUUYECKON IOJCHUCTEM,
OIpeJIeIEeHHbIM 00pa3oM OpraHU3yIMX M o0eclneyuBaolMX 0o0pa3oBaTeldbHbI Mpolecc Hu
HamnpaBJSIOIUX  €ro0  CyObEKTOB Ha NPHUOOpPETEHHWE HOBBIX, MPUHIMIIUKAIBHO  OTJIUYHBIX,
00pa3oBaTeNbHBIX pe3yabTaToB [8, ¢. 23-25].

I'. B.[lonsskoBa moHHMMaeT HH(OPMALMOHHYIO 0Opa3oBaTEeNbHYI0 Cpely KaKk CHCTEMY
3¢ HEKTUBHOTO UM KOM(POPTHOTO MPEIOCTAaBICHUS HH(OPMAIMOHHBIX U KOMMYHHUKAI[MOHHBIX YCIIYT
BCEM CyOBEKTaM Tporiecca oOydeHHss B MHPOBOM 0Opa3oBaTebHOM MpocTpaHcTBe [5, ¢. 137-143].
1O. E. [llabanuH, cunrtaer, yto MH(POpManMOHHAs oOpa3oBaTeibHAas Cpela HE MOXET OBbITh CBEICHA

TONBKO K TpobiieMe MH(POPMAIMOHHBIX TEXHOJOTUHW M WX HCIOIB30BaHUS B oOydeHHH. [1OCKOIBKY
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MOJIOJBIE JIIOAM, MPOXOAsIue o0ydyeHHe, HYKHAAaloTcsd B OOIIECTBEHHBIX, JTMYHOCTHBIX, COIHMABHBIX
KOHTaKTax, TO MH(pOpMaIMoHHasi o0pa3oBaTeNbHasl cpelia JODKHA pacCMaTPUBAThCS KaK COBOKYITHOCTh
«UCTOYHMKOB ~ HWH(pOpMaIuu, Y4eOHBIX, OONICCTBEHHBIX, MEXJIMYHOCTHBIX W  COIMAJIbHBIX
B3aMMOJICHCTBHIA, IPAKTHK M caMopean3aliii JTMYHOCTH oOydatomierocs» [9, c. 57].

[Ipu paccMoTpeHHH TOHATHS «MH(GOpPMANMOHHAsS O00pazoBaTelbHAs Cpela» yYCTAHOBJIEHO, 4YTO
JAHHOE TIOHSATHE XapaKTEPU3YETCsl HE TOJIKO COBOKYITHOCTHIO TEXHUYECKHX U IMPOTPAMMHBIX CPE/ICTB:
cOopa, XxpaHeHUs, OOpaOOTKM ¥ Tmepenadyd WHPOPMALKUK, HO U  COIMAIbHBIMHU, IICHXOJIOTO-
MEIarOrMYeCKUMH M KYJIBTYPHBIMH YCJIOBUSMHU pealu3aluyd WH(POPMAIMOHHBIX MporeccoB. Takum
oOpa3oMm, HHPOPMAIIMOHHYIO 00pa30BaTEIbHYI0 CpEeAy ONPENCNSIOT C OJHOH CTOPOHBI, Kak
IPOTPAaMMHO-TEXHUYECKHI KOMILIEKC, & C IPYTOil CTOPOHBI, KaK MEAarorHuecKyto CUCTEMY .

Pabora B mH(bopmannoHHOW 00pa3zoBaTeNbHOI cpefe MpoPecCHOHANBHON MOATOTOBKU OYIYIINX
BOCIIATATENECH JOUIKOJIBHBIX 00pa30BaTENbHBIX YUPEKICHUNA MPEICTABISET COOOW IesIeHApPaBICHHYIO
NESITENbHOCTh 10  TPOCKTUPOBAHUIO  COAEp)KaHUs ~ ydyeOHOro  mpouecca,  IUIAHUPOBAHHIO
00pa3oBaTeNbHBIX PE3YJIbTAaTOB B OOYYEHHHM CTYACHTOB, OTOOpY HamOoljiee ONTUMAIBHBIX BHUIOB
y4eOHOM NEeSTETLHOCTH U CPEJICTB JIOCTHIKCHHS TUIAHUPYEMBIX PE3YJIbTaTOB.

Wudopmanmonnas oOpa3oBaTenbHas cpeda NpodecCHOHATBHOW  MOATOTOBKH — OYyIyIIuX
BOCIIUTATENEH JOMIKOJIBHBIX O00pa30BaTEIbHBIX YUPEKICHHH HMEET CBOIO CIEHU(HKY, CTPYKTYpPY,
HaAXOJISIIYIOCS B TOCTOSIHHOM Pa3BUTHH B COOTBETCTBHUHU C 3alPOCAMHU yYaCTHHUKOB 00Pa30BaTEILHOTO
nporiecca. KoHkperusupyss moHATHE WHGOPMAIIMOHHONH 00pa30BaTeNbHON CpeAbl C  IO3HIIUU
MeIarOrMYEeCKOro MOIX0/a, CIEAYET BBIJCIUTh €€ OCHOBHBIE CBOMCTBA: MHPOPMAIIMOHHOCTD; THOKOCTB;
CTPYKTYPHOCTB; LEIOCTHOCTD; OTKPBITOCTD; MONU(YHKIMOHATLHOCTD; YIPABISEMOCTh; CYObEKTHOCTH;
BapUATUBHOCTH; aAANTUBHOCTh; HHTETPATUBHOCTD.

®opmupoBanue HH(pOpMaMOHHONW 00pa3oBaTeNbHONW cpelbl B MPOGECCHOHATBLHONW MOArOTOBKE
OyAyIuX BOCIHUTATENEH JOMIKOIBHBIX 00pa30BaTENbHBIX YUPEKICHHH TODKHO OPUEHTHPOBATHCS Ha €
WHPOPMAIMOHHBIA  XapakTep,  TNPEANOJIAaTalomuil  y4eT  OCOOEHHOCTeH  HCIIOJIb30BaHHS
MH(POPMAIMOHHBIX TEXHOJIOTUU KaK CPEJCTBA MOBbILIEHHS 3()(HEKTUBHOCTH 00YUYEHUS CTYIEHTOB.

Co3znanue HHPOPMAIMOHHON 00pa30BaTeNbHON Cpeibl B MPO(ECCHOHANBHOM MOATOTOBKE Oy IyIINX
BOCIHUTATENEH TOMKOIBHBIX 00pa30BaTEIbHBIX YUPEKICHUM HAIIPaBJICHO HA: pealn3aliio yCIOBHM s
OCO3HAHUS CTyJEHTaMH OCOOEHHOCTeH Oymymied mpodecCHOHaTbHON NeATeThHOCTH B JIOIIKOJIBHOM
00pa30BaTeNbHOM YUPEKACHUH; aKIICHTUPOBaHNE BHUMAHHS HAa Pa3BUTHH MPOPECCUOHATBHBIX KA4eCTB,
HEOOXOAUMBIX JJIsl YCIICIIHOTO OBJa/IeHUs podeccueil — BocuTaresb AeTel paHHEero U JIOIKOJIBHOTO
BO3pacTa; IMOCTPOSHHE WHAWBUIYAIBHBIX 00pa30BaTENbHBIX TPACKTOpPHHA  TPOdecCHOHATBHOM

MOATOTOBKU OYyIIUX BOCHUTATENEH JONIKOJIbHBIX 00pa30BaTeNbHbIX YUPEKACHHM.
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B crpykrypHoM maHe uH(pOpMalMoHHAas oOpa3oBarenbHas cpega B IpodeCCHOHATBHOMN
MOJrOTOBKE OyIyIIMX BOCHHUTATENEeH JOLIKOJIBHBIX OOpa30BATENbHBIX YUPEKACHUN IpPeICTaBIsAeT
cO0Ol KOMIUIEKC KOMIIOHEHTOB, KOTOPBIH 0OecreuyrnBaeT CUCTEMHYI0 MHTErpaliio WH(GOPMAallMOHHBIX
TEXHOJIOTUH B Ipo1ecc NpopecCuOHaTbHON MOATOTOBKU CTYIEHTOB.

OKCHEpUMEHTAIIbHOE  UCCIIEOBaHUE, IPOBEACHHOE CpEAM IpenojaBareieil  JOLIKOIbHbBIX
JUCLUIUIMH BBICIIMX Y4YeOHBIX 3aBelIeHHH IepBOro-BTOPOro ypoBHsA akkpenutauuu Ora Ykpaunsl,
[IOKa3bIBa€T, YTO OOJBIIMHCTBO PECIOHAEHTOB OTMEYAlOT HETOTOBHOCTb 3HAUYUTENILHOW YacTu
mpernojaBaTesiel K  OCYIIECTBICHHIO CBOCH Mpo(ecCHOHANBHON JEATEIBHOCTH B YCJIOBHSX
MH(POPMALMOHHON 00pa3oBaTeIbHON Cpeabl, KOTOpas, B CBOIO OYEpelb, OOBSICHACTCS CIEAYIOUIMMU
IPUYMHAMU: HEIOCTaTOYHas JJs INPOBEICHMs 3aHATUH IO pa3IM4YHBIM Y4E€OHBIM JUCIMILIMHAM
MaTepHallbHO-TEXHUYECKass 0a3a; OTCYTCTBHEM Ppa3BHUTBHIX I[10Jb30BaTEIbCKUX HABBIKOB B 00JIaCTH
UCIOJIb30BAaHUsl MPHUKIAJHOTO IPOrPaMMHOIO O0O€CHEeUYeHMs]; IMCHXOJOTHMYECKUMHU IpodiieMamy,
BO3HUKAIOMIMMH Y TIpEnoaBareseil, 0COOCHHO CTapIIero IMOKOJICHHs, B CBS3U C OBICTPHIM BHEAPEHHEM
HOBBIX TEXHOJIOTHMH B 00pa3oBaTeibHBIA IPOLECC; HEAOCTaTOYHAas MOTHMBALMs IpenojaBareneil K
JESTEIIBHOCTH B HOBBIX YCJIOBHSIX.

OcHoBHBIE TPOOJIEMBI, BO3HUKAIOIINE TPU HUCIOJIH30BAaHUU HH(POPMAIMOHHOW 00pa3oBaTeIbHON
cpeapl B MPO(ecCHOHANBHON IMOATOTOBKE OYIyIIMX BOCIHTATENEH TOMIKOJBHBIX 00pa3oBaTEIbHBIX
YUPEXIEHUH, MpU 3TOM TaKHe: KaKuM o0pa3oM mepepaboTaTh COJep:KaHHWE Yy4eOHbIM TUCIMILIMHBI,
KOTOpO€ MO3BOJUT 3(P(PEKTUBHO MCIIOJIB30BaTh MHPOPMALMOHHBIE TEXHOJIOIMU B NMPO(heCcCHOHATIBbHON
MOATOTOBKE OYyIyIIUX BOCHUTATENEH JOMIKOJBHBIX OOpa3oBaTENbHBIX YUPEKACHUH; KaKk MOCTPOUTh
y4eOHBIH MpoLEecC ¢ NPUMEHEHHWEM HHQOPMAIMOHHBIX TEXHOJIOTMH; KaKoe KOJIMYECTBO Y4eOHOIo
MaTepuala M B KakOM BHJIE TNPEACTaBUTh U PEAIN30BaThb C HCIOJIb30BaHHMEM HH(POPMAIMOHHBIX
TEXHOJIOTUH; KaKUMU MH(OPMAIIMOHHBIMU TEXHOJOTHUAMH, IIeJIeco00pa3Hee OCYIIECTBISATh KOHTPOJb
3HAHUH, OLIEHUBATh YPOBEHb 3aKPEIICHUSI HABBIKOB U YMEHUI U T.II.

Nudopmanmonnass oOpa3zoBarenbHas cpeaa B NPO(PECCHOHATBHOW TOATOTOBKE  OyAaylIux
BOCIIUTATENEH JOIIKOIBHBIX 00pa30BaTENbHBIX YUPEXJAECHUIN BKIIOYAET: KOMIUIEKC MH(OPMAIIMOHHBIX
00pa3oBaTeNbHBIX PECYPCOB; COBOKYMHOCTh MH(OPMAIMOHHBIX TEXHOJOIMH. Pasnnyaror criepyromme
KOMIIOHEHTBl ~ MH(QOpPMAIlMOHHON  00pa3oBaTeIbHOW  Cpebl: IIPOTrPaMMHO-CTPAaTErHYECKUM,
OpraHU3alMOHHO-YTIPABIISFOIIUH, y4eOHO-MEeTOINYECKHi, pecypcHO-UH(OPMALIMOHHBIH.
Wudopmannonnas oOpas3oBaTenbHas cpefa o00ecHeuMBaeT: IJIaHUPOBaHUE MPOo(ecCHOHANIbHOM
MOJITOTOBKM OyIyIIMX BOCHHUTATENEH JOUIKOJIBHBIX O0pa30oBaTeIbHBIX YUPESKICHUH U €€ pecypcHoe
oOecniedeHre; UHPOPMAIIMOHHO-METOAMYECKYIO TOJEPKKY MpodeccnoHalbHON MOATOTOBKU OyIyIIUX

BOCIIUTATENCH; MOHUTOPUHI M (UKCALHMIO XOJa U pPe3yJbTaTOB MNpo(eCCHOHAIbHOW IOATOTOBKH;
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co3llaHue, TMOHUCK, cOop, aHamu3, OoOpabOTKy, XpaHEHHEe M MpeACTaBIeHHE WH(POPMAIINUH;
MYJIBTUMEUIHOE COMPOBOXKICHUE OOpa30BaTEIbHOrO MPOLECCa, KOTOPOE IMO3BOJSIET MHTETPUPOBAThH
ay/IMOBU3YaJIbHYI0 HMH(OPMAIMIO, TPEICTABICHHYI0 B pa3iudHON Qopme (BHIeodMIbM, aHMMAIHS,
CIIA/bl, My3bIKa) HHTEPAKTUBHOE B3aMMOJICHCTBIE BCEX YUaCTHUKOB 00pa30BaTEIbHON JCATCIBHOCTH;
VYuebHas AeATENbHOCT, B MH(OPMALMOHHOW 00pa3oBaTeIbHOM cpeae B MpodeccHoHAIbHOM
NOJTrOTOBKE  OyAyIIMX BOCIUTATENCH  JIOMIKOJBHBIX OOpa3oBaTENbHBIX  yUPSKACHUH  Oyner
MakCHMaJIbHO 3()()EeKTHUBHOM, ecu OHa BBHIMJET Ha YPOBEHb COTBOPYECTBA BCEX YYACTHHKOB YU4EOHOTO
nporecca — 00y4aeMbIX M IPEnojaBarelisi, CTYACHTOB APYT C IPyroM, o0y4aeMbIX M HpeICTaBUTENCH
cereBoro cooduiectsa. MupopmarronHas odpa3oBaTenbHas cpefe B Mpo(ecCHOHANBHON MOArOTOBKE
OyIymMx BOCHHTATENeH IOUIKOJIBHBIX O00pa30BaTENbHBIX YUPEKICHHH OTKPBIBACT IPEIOAaBaTEIsIM
BO3MOXKHOCTH JUIsl IIMPOKOTO BHEAPEHUS B MEAAarOrMYecKyl0 TPAKTHKY HOBBIX METOIUYECKUX
pa3pabOTOK, HANpaBICHHBIX HA HWHTCHCH(DUKAIMIO M peaju3aldil0 WHHOBALMOHHBIX  HICH
npoeCCHOHATBLHON MOATOTOBKU OYIYIIUX BOCTIMTATEICH.
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Reprezentarea sociala a familiei din Republica Moldova: diferente de gen
The social representation of the family in Moldova: gender differences
Daniela Cazacu, drd., ISE, lector universitar USARB

Summary

This article presents the results of experimental investigation of gender differences of RS about
family. Of late years, the family from Moldova has many problems and challenges that often have
negative consequences. This makes us to get interest in this subject. There were applied standard ways
of RS investigation.

Keywords: social representation, family, gender difference, free association.

Rezumat: In acest articol sunt prezentate rezultatele investigatiei experimentale a diferentelor de
gen a RS despre familie. In ultimii ani, familia din Republica Moldova se confruntd cu multiple
probleme si provocari, de multe ori acestea avind consecinte negative, acest moment si impulsionind
interesul pentru subiectul dat. Au fost aplicate metode clasice de investigatie a RS.

Cuvintele cheie: reprezentare sociala, familie, diferenta gender, asociatia libera.

Majotitatea autorilor studiilor despre familie sustin cd familia este o formda complexd de relatii

biologice, sociale, materiale si spirituale intre oameni legati prin casatorie, singe sau adoptie. Familia
este principala institutie care are drept scop educarea si socializarea tuturor celor care provin din ea. Tot
ce se educa 1n familie, se potenteazd si influenteaza viata de mai departe a fiintei umane. Fiind o
structura sociala, familia se dezvolta odata cu dezvoltarea societatii si se modifica in raport cu ea [7], iar
fenomenele sociale isi lasa continuu amprenta asupra familiei.

In Republica Moldova, trecerea de la economia de piatd a fost si continui si ramina un proces
complex, tensionat si tensionant, populatia fiind expusa la fluctuatii, puternice si imprevizibile 1n acelasi
timp, sub mai multe aspecte: de la cele socioeconomice, care au avut repercusiuni asupra modului de
viatd, pind la cele psihomorale, care au restructurat convingerile despre viata [6]

O serie de factori extrinseci — devalorizarea casatoriei si accentul deplasat pe aspectul material in
intemeierea familiei, liberalizarea relatiilor sexuale, independenta economica — si intrinseci - schimbarea
rolurilor in familie, relatiile libertine dintre parteneri, scaderea natalitdtii, scaderea fertilitdtii, cresterea
numarului de copii nascuti inafara casatoriei — marcheaza, la etapa actuald, familia din Republica
Moldova [5]. Studiile din domeniu arata, in acelasi timp, cd Moldova este unul din liderii din Europa in
privinta ratei divorturilor [4].O serie de cercetari in domeniul psihologiei familiei (studiul atitudinilor
societatii fatd de familie si casatorie, dorintei / refuzului tinerilor de a se casdtori, de a avea copili,
precum si a valorilor acestora) pun in evidenta transformarea valorilor, perceptiilor si atitudinilor fata de
familie ca institutie, reliefind, in acelasi timp, corelatia dintre factorii extrinseci si cei intrinseci. Astfel,
cresterea ratei somajului, a numarului de familii marcate de migratie, a nivelului sardciei, dar si absenta

politicilor orientate spre progresarea institutiei familiei, implicd o scddere a nivelului de apreciere a
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familiei si cdsdtoriei ca valoare a societatii, dar si conditioneaza modificarea strategiilor de supravietuire,
a modelelor culturale la care adera familia si a practicilor cotidiene [3].

In conditiile unor transformari complexe si profunde, a crizei de care este afectatd familia
contemporana, apare necesitatea, descoperirii, prin investigatii, a reprezentarilor sociale despre familie,
pentru ca, in functie de acestea, pot fi prognozate actiunile si comportamentele lor. Anume
reprezentdrile sociale ale familiei, calitatea si structura lor determina situatia de mai departe a familiei si
deci a societdtii in intregime. Astfel, obiectivul principal al cercetdrii, derivd din tema propusd spre
abordare si constad 1n identificarea reprezentarilor despre familie la femeile si la barbatii din Republica
Moldova cit si stabilirea diferentilor dintre reprezentarile acestora.

Aplicind metoda asociatiei liberd pe un esantion de 349 de femei, au fost obtinuti 1745 de termeni
asociativi pentru cuvintul inductor familia, dintre care 96 de termeni asociativi unici. In urma excluderii
sinonimelor si a luarii in calcul a asociatiilor cu o frecventa mai mare de 1%, s-a ajuns la un corpus de
24 de termeni. Urmatorul pas 1-a reprezentat crearea tabelului prototipic categorial pentru acest esantion:

Tabelul 1. Tabel prototipic categorial vizind frecventa, rangul aparitiei si rangul importantei

termenilor asociati cuvintului inductor familia pentru esantionul feminin.

Frecventa Rangul Importanta
Ne Asociatii aparitiei Rangul
nr. % nr. % importantei
1 copii 208 | 11,92% 1 799 | 15,26% 1
2 griji 133 | 7,62% 2 378 | 7,22% 2
3 probleme 115 | 6,59% 3 301 | 5,75% 3
4 bani 99| 5,67% 4 261 | 4,99% 6
5 conflict 92| 521% 5 257 | 4,91% 7
6 | deprindere 88| 5,04% 6 270 | 5,16% 5
7| indepartare 85| 4,87% 7 238 | 4,55% 10
8 interese 79| 4,53% 8 202 | 3,86% 11
9 |responsabilitate 75| 4,30% 9 242 | 4,62% 9
10 casd 74| 4,24% 10 250 | 4,78% 8
11 dragoste 69| 3,95% 11 280 | 5,35% 4
12 ceartd 51| 2,92% 12 110 | 2,10% 17
13 munca 50| 2,87% 13 113 | 2,16% 15
14 rabdare 45| 2,58% 14 171 | 3,27% 12
15 greutati 44 | 2,52% 15 116 | 2,22% 14
16 bucurie 39| 2,23% 16 73| 1,39% 20
17 | concubinaj 38| 2,18% 17 119 | 2,27% 13
18 intelegere 32 1,83% 18 112 | 2,14% 16
19 libertate 30| 1,72% 19 88 | 1,68% 18
20 sex 26 | 1,49% 20 74| 1,41% 19
21 violenta 23| 1,32% 21 58 | 1,11% 23
22 | infidelitate 23| 1,32% 22 73| 1,39% 21
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fericire 20| 1,15% 23 43| 0,82% 24
respect 19| 1,09% 24 64| 1,22% 22
Analizind tabelul de mai sus, putem observa ca termenii cu cea mai mare frecventa sunt: copii —

11,92%, griji — 7,62%, probleme — 6,59%, bani — 5,67%, iar cu cea mai mica frecventa sunt: violenta
— 1,32%, infidelitate — 1,32%, fericire — 1,15%, respect — 1,09%.

Calculind importanta termenilor evocati si rangul importantei acestora, se poate constata cd primii
trei termeni (copii, griji si probleme), cu cea mai mare frecventa isi pastreaza pozitia de intiietate si in
rangul importantei. Termenul asociativ bani (FA =99), scade ca importanta cu 2 nivele, ocupind pozitia
a Vli-a.

Termenii asociativi ce descriu situatia pentru structura periferica a reprezentarii despre familie isi
schimba pozitia in rangul aparitiei fata de rangul importantei. Astfel, termenul asociativ violenta (FA =
23) scade ca importantd, ocupind pozitia 23. Termenul asociativ infidelitate (FA = 23) creste ca
importantd, ocupind pozitia 21. Termenul asociativ fericire (FA = 20) scade ca importanta, ocupind
pozitia 23, iar termenul asociativ respect creste ca importantd, ocupind pozitia 22.

In baza rezultatelor obtinute, a fost creat tabelul ce reflecta raportul dintre frecventa de aparitie a
termenilor asociativi si rangul aparitiei lor, conform tehnicii prototipic-categoriale propuse de Vérgés
[1].

Tabelul 2. Frecventa si rangul aparitiei termenilor asociati cuvintului inductor familia pentru

esantionul feminin.
Rang inalt de aparitie Rang scazut de aparitie
(elemente plasate pe primele (elemente plasate pe
locuri ale lantului asociativ) | urmdtoarele locuri ale lantului
asociativ)
indepartare, interese,
Frecventa ridicata copii, griji, probleme, bani | responsabilitate, casa,
(mai mare sau egala cu 64) (teme centrale) dragoste, intelegere, libertate,

sex
(statut ambiguu)

Frecventa scazuta conflict, deprindere, cearta,
(mai mica de 64) munca, rabdare, greutati,
bucurie, concubinaj
(statut ambiguu)

violenta, infidelitate, fericire,
respect
(teme periferice)

Termenii asociativi copii si griji sunt, cu mare probabilitate, centrali, iar termenii asociativi fericire
si respect sunt, cu mare probabilitate, periferici. Termenii indepartare, interese, conflict, deprindere,
ceartd, muncd, greutati s.a. se afla, dupd cum mentioneazd Verges [1] sub semnul incertitudinii, iar

pentru clarificarea statutului lor este necesara aplicarea unor metode suplimentare.
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Tabelul 3. Reprezentarea sociala despre familie la esantionul feminin.

ELEMENTE:
- CENTRALE: - PERIFERICE:
- prioritare: - auxiliare: - supraactivate: - normale:
copii, probleme, fericire, violentd,
griji, bani, respect, infidelitate.

Se poate observa ca elementele prioritare, adicd nucleul central, este alcatuit din termenii asociativi

copii si griji, elementele auxiliare fiind reprezentate de termenii probleme si bani. Elementele periferice

supraactivate sunt

reprezentate de termenii asociativi fericire si respect, iar elementele periferice

normale — de termenii asociativi violenta si infidelitate.

Aplicind metoda asociatiei libere pe un esantion de 314 de barbati, au fost obtinuti 1570 de termeni

asociativi pentru cuvintul inductor familia, dintre care 56 de termeni unici. In urma excluderii

sinonimelor si a ludrii in calcul a asociatiilor cu o frecventd mai mare de 1%, s-a ajuns la un corpus din

20 de termeni asociati cuvintului inductor familia. in baza rezultatelor, a fost creat tabelul prototipic

categorial pentru acest esantion:

Tabelul 4. Tabelul prototipic categorial vizind frecventa, rangul aparitiei si rangul importantei

termenilor asociati cuvintului inductor familia pentru esantionul masculin.

Frecventa Rangul Importanta
Ne Asociatii aparitiei Rangul
nr. % nr. % importantei

1 bani | 174 | 11,08% 1 497 | 10,55% 3

2 sex | 155| 9,87% 2 508 | 10,79% 2

3 probleme | 153 | 9,75% 3 373 | 7,92% 6

4 casa | 146 | 9,30% 4 571 | 12,12% 1

5 copii | 126 | 8,03% 5 400 | 8,49% 5

6 Munca | 112 | 7,13% 6 442 | 9,38% 4

7 griji 93| 5,92% 7 284 | 6,03% 7

8 conflict 88| 5,61% 8 208 | 4,42% 8

9 deprindere 65| 4,14% 9 157 | 3,33% 10
10 | responsabilitate 57| 3,63% 10 184 | 3,91% 9
11 interese 52| 3,31% 11 135 | 2,87% 11
12 ceartd 46 2,93% 12 93| 1,97% 14
13 indepartare 35| 2,23% 13 113 | 2,40% 12
14 rabdare 32 2,04% 14 97 | 2,06% 13
15 dragoste 26 | 1,66% 16 93| 1,97% 15
16 libertate 26 | 1,66% 15 81| 1,72% 16
17 concubinaj 22 1,40% 17 52| 1,10% 17

[eA]
)]
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bucurie 20| 1,27% 18 27| 0,57% 21
greutati 16| 1,02% 19 52| 1,10% 18
violenta 16 | 1,02% 20 40 | 0,85% 19

Analizind tabelul de mai sus, se observa ca termenii cu cea mai mare frecventa sunt: bani — 11,08%,
sex — 9,87%, probleme — 9,75%, casa — 9,30%, iar termenii cu frecventa minima sunt: concubinaj —
1,40%, bucurie — 1,27%, greutati —1,02%, violenta — 1,02%.

Calculind importanta termenilor evocati si rangul importantei acestora, observdm ca termenul
asociativ sex (FA =155) isi pastreaza pozitia a II-a atit in rangul aparitiei, cit si in cel al importantei.
Termenul asociativ bani, cu frecventa maxima (FA =174), scade ca importanta, ocupind pozitia a III-a.
La fel si termenul sociativ probleme (FA =153) scade ca importanta cu 3 nivele, ocupind 1in rangul
importantei locul 6. Termenul asociativ casa (FA = 146) creste, ocupind pozitia intii in rangul
importantei.

Termenii asociativi ce descriu situatia pentru structura periferica a reprezentarii despre familie isi
schimba pozitia in rangul importantei. Astfel, termenul asociativ concubinaj (FA = 22) creste ca
importanta, ocupind pozitia 16. Termenul asociativ bucurie (FA = 20) scade semnificativ ca importanta,
ocupind pozitia 22. E de mentionat cd termenul asociativ intelegere (FA =11) ocupd pozitia 20 in
rangul importantei, insd, pe motiv ca are frecventa mai mica de 1%, nu a fost inclus in tabelul final.
Termenii asociativi greutati (FA = 16) si violenta (FA = 16) cresc ca importanta, ocupind pozitiile 17
si, respectiv, 19 in rangul importantei.

Urmatorul pas a presupus crearea tabelului ce descrie raportul dintre frecventa si rangul
aparitiei termenilor asociativi, conform tehnicii prototipic-categoriale, propuse de Vérgés, 1992. [1].
Tabelul 5. Frecventa si rangul aparitiei termenilor asociati cuvintului inductor familia pentru

esantionul masculin

Rang inalt de aparitie Rang scazut de aparitie

(elemente plasate pe primele (elemente plasate pe

locuri ale lantului asociativ) | urmdtoarele locuri ale lantului

asociativ)

bani, sex, probleme, casa copii, munca, griji, conflict,

Frecventa ridicata (teme centrale) indepartare, rabdare

(mai mare sau egala cu 75) (statut ambiguu)

Frecventa scazuta | libertate, dragoste, deprinde,
(mai micd de 675) responsabilitate, interese,
ceartd

(statut ambiguu)

concubinaj, bucurie, greutati,
violenta
(teme periferice)
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Termenii asociativi bani si sex sunt, cu mare probabilitate, centrali, iar termenii asociativi
greutati si violenta sunt, cu mare probabilitate, periferici.
Tabloul reprezentarii sociale despre familie pentru esantionul masculin arata astfel:

Tabelul 6. Reprezentarea sociala despre familie in Republica Moldova pentru esantionul

masculin.
ELEMENTE:
- CENTRALE: - PERIFERICE:
- prioritare: - auxiliare: - supraactivate: - normale:
Bani Probleme Greutati concubinaj
sex casd violenta bucurie

E de observat ca elementele prioritare, adicd nucleul central, este alcatuit din termenii asociativi
bani si sex, iar elementele auxiliare sint reprezentate de termenii asociativi probleme si casa. Elementele
periferice supraactivate sunt greutdati si violenta, iar elementele periferice normale — concubinaj si
bucurie.

Prezentdim mai jos cele mai semnificative diferente In frecventa termenilor asociati cuvintului

inductor familia pentru ambele esantioane:

B 300 -
§ 208
o i 153 R A 155
p 200 6 133 = 146
= 3 99 =2
g 100 - 26 M Genul feminin
@ .
E 0 B Genul masculin
[ 5 o c o
o N R e > > 3
> R & & & & <
o P
e Q“
Termenii asociativi evocati

Figura 1. Reprezentarea grafica a diferentelor dintre frecventele maxime pentru cuvintul inductor
familia pentru ambele esantioane.

Analizind rezultatele obtinute pentru ambele genuri, putem concluziona ca femeile au o
reprezentare sociala a familiei orientativ mai pozitiva fatd de barbati. Femeile vad in familie un mediu
prielnic pentru nasterea, cresterea si educarea copiilor. [8]. Familia este receptata si prin prisma grijilor.
Femeile, in casatorie, au multiple responsabilitati: gospodaria, cresterea si educarea copiilor, ingrijirea
sotului s.a.

Atit pentru esantionul feminin, cit si pentru cel masculin, in structura elementelor periferice, a fost

identificat termenul asociativ violentd. Cercetarile recente sustin cd migratia in masa ar fi una din
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cauzele violentei in familie, pentru ca atunci cand un membru al familiei este plecat peste hotare,
celalalt adesea recurge la violenta in raport cu copiii.[2]
Barbatii vad familia prin prisma termenilor asociativi bani si sex. Cercetarile actuale califica acesti
doi termeni drept desemnari ale motivelor principale de intemeiere a familiei [9].Urmatoarea etapa a
cercetarii noastre va constitui verificarea rezultatelor obtinute prin metoda asociatia libera, in special
verificarea centralitatii nucleului central al reprezentarii sociale despre familie pentru ambele genuri.
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Asistenta psihologica a adolescentului, victima a violentei in scoala
Psychological assistance of the teenager as a victim of school violence
Olarescu Valentina, conf. univ. dr., UPSC ,,Ion Creanga”
Balan Constantin Razvan, drd, UPSC ,,Ion Creanga”

Summary

The number of reported incidents of school violence occuring in both Romania and the
Republic of Moldova is rising. According to data released by the Romanian Police, every one in ten
schools of Bucharest (10 percent) is not violence-proof. In 2008, the police have investigated over
350 school-related crimes inside or beyond the walls of Bucharest high-schools. [1] On the other
hand, data reported in 2013 by district education inspectorates of the Republic of Moldova indicate
that the number of violent episodes has doubled in the past years, the process being incremental.

Key words: school violence, aggressivity, juvenile delinquency.

Rezumat

Cazurile de violentd in institutiile de Tnvatamant din Romania si Republica Moldova sunt in
crestere continud. Conform statisticilor Politiei Roméane, una din zece scoli din Bucuresti nu prezinta
sigurantd pentru elevi. In anul 2008 au fost investigate peste 350 de infractiuni de naturd penala
produse in incinta sau in preajma scolilor sau liceelor din Bucuresti. [1] In Republica Moldova,
conform datelor din 2013 ale directiilor de invatamant din raioane, numarul actelor de violenta s-a
dublat in ultimii ani, iar tendinta este ascendenta.

Cuvinte cheie: violenta 1n scoala, agresivitate, delincventa juvenila.

MOTTO

,,Scoala este o parte integranta a comunitatii largi, iar problemele cu care se confrunta ca
institutie si mediu de formare a tinerilor privesc intreaga societate.Violenta umand, indiferent in ce
context se manifestd, este inerentd naturii umane, dar acest lucru nu inseamna ca nu trebuie sa i se

dea un raspuns ferm, prin acordarea unui rol special prevenirii si combaterii acestui fenomen
social.” (ISE, UNICEF, Violenta in scoald, Bucuresti, 2005)

Fiecare dintre noi resimte astdzi o escaladare a fenomenului violentei in lume. De asemenea,
suntem martori la proliferarea violentei intre natiuni, ca rezultat al excluderii sociale si al decaderii
societdtilor. Aceasta se manifestd din cauza ratelor mari ale somajului, saraciei, dependentei de
droguri, degradarii mediului etc.

Acest fenomen a ajuns sa se manifeste si in scoli. Violenta in institutiile de invatdmant devine un
fenomen ingrijorator, deoarece poate afecta chiar fundatia unei societati, prin prejudiciul adus in mod
direct procesului de educatie. Ca si In cazul violentei domestice, putem anticipa si in privinta violentei
psihologice din scoli ca procentul real al actelor de acest gen este mult mai mare decat cel declarat in mod
oficial. Acest lucru este sustinut si de numeroasele reportaje aparute in mass-media din Romania si
Republica Moldova, unde sunt expuse acte de violenta, fizica si psihologica, atat din partea elevilor, cat si

din partea profesorilor sau chiar din partea parintilor sau a altor persoane din afara unitatii de invatdmant.
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Elevii devin din ce in ce mai influentati de violenta si manifestdrile vulgare din mass-media si din
retelele sociale, acestea prezentand de cele mai multe ori violenta dintr-un punct atractiv, ca o oportunitate
de divertisment, insufland astfel in mintea adolescentilor ca aceste acte deviante sunt un lucru pozitiv,
necesar pentru generatia tdnard. Injuriile, insultele si tipetele au devenit un lucru uzual in randul tinerilor,
atat in mediul scolar cét si in afara acestuia.

Violenta scolara este un fenomen extrem de complex, cu ramificatii multiple: in familie,
societate, scoald, asupra propriei persoane si asupra culturii. Diversele ei forme sunt interconectate si
au o dinamica specifica: violentd importatd din afara scolii, dar si violenta generatd de sistemul
scolar; violenta adultilor impotriva elevilor dar si violenta elevilor impotriva profesorilor. Daca in
trecut scoala reprezenta un ,,refugiu”, un loc ,,ocrotit de Dumnezeu”, astdzi aceasta a devenit un
capitol din scenariul zilnic al incidentelor violente iIn care sunt implicati copii, adolescenti si
profesori. Studiile de caz efectuate in tari precum lordania, Statele Unite ale Americii, Etiopia, Israel,
Columbia sau state europene [2] au aratat ca problematica violentei in scoli nu a reusit sa atraga
indeajuns atentia opiniei publice. A venit 1nsd momentul ca guvernele, organizatiile
neguvernamentale si comunitatile de afaceri sd elaboreze strategii globale pentru a putea limita
extinderea violentei in scoli. Toate acestea ar trebui sd aiba loc sub directa supraveghere si indrumare
a cadrelor didactice, a familiilor si a mass media.

Factorii ce conduc la violentd sunt cunoscuti. Acestia sunt strans legati de educatie si sunt de
ordin intern §i extern: renuntarea la studii; provenienta copiilor din familii dezbinate; imaginea
violentei transmisd de mass media; conflicte in rdndul comunitatilor; sdracia ca rezultat al ratei
crescute a somajului.

Dictionarul de pedagogie (1979, p. 141) [3] defineste educatia ca fiind ,,un ansamblu de actiuni
desfasurate in mod deliberat intr-o societate, in vederea transmiterii si formarii, la noile generatii, a
experientel de munca si de viatd, a cunostintelor, deprinderilor, comportamentelor si valorilor
acumulate de oameni pana in acel moment”.

Agresivitatea este un subiect delicat care provoaca anxietate. In plus, datorita impactului siu
negativ, naste sentimente nepldcute §i necesita curaj din partea celor care trdiesc in astfel de
condifii. Este in natura firii umane sd evite situatiile neplacute si durerile, dar realitatea ne
demonstreaza ca atat in viata de zi cu zi, cat si in scoli, rata violentei creste in mod alarmant, avand
un impact devastator asupra tuturor domeniilor de activitate.

Agresivitatea este o realitate care poate fi combatutd numai prin analizarea problemei si

adoptarea unor solutii.
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Este dureros sd recunoastem cd in scoli, traditional considerate licase de invatamant si
dezvoltare a spiritului uman, exista forme de agresivitate. Acest aspect trece de multe ori pe plan
secund atunci cand violenta trebuie dezbatuta public sau analizata de catre oficialitéti.

Violenta ca efect al agresivitatii costa. Costurile nu sunt neaparat de ordin financiar, ci mai ales
de ordin psihologic, provocand traume pe termen lung asupra sanatatii psihice si fizice, dezvoltarii
personalitatii, pierderii simgului realitatii si comportamentului social.

Sunt voci care afirma cd agresivitatea este un fenomen natural si tranzitoriu in dezvoltarea
copilului si a adolescentului [4], o etapa pe care majoritatea celor de varsta scolara trebuie sa o
parcurgd. De asemenea, multe din actele de violentd sunt provocate “din joacd” si pot disparea pe
masura ce tinerii cresc §i se maturizeaza.

Ce este de fapt agresivitatea? Conform “Dictionarului de psihologie” coordonat de Ursula
Schiopu [5], aceasta reprezintd “comportamente incarcate de reactii brutale, distructive si de
atacare. Se mai poate defini ca atitudine batdioasa, mai general spus insusirea de a trdi si a asigura
trebuintele vitale principale (alimentare si mai ales sexuale) prin forta.”

Agresivitatea urbana a fost studiatdi de UNESCO [6] si S-a ajuns la concluzia ca periferiile
oragelor in care locuiesc grupuri mari de oameni deprivati material produc un numar mare de
grupuri agresive. Existd si o opinie oarecum inversa, difuzatd mai ales prin curente care considera
ca din grupurile de oameni bogati majoritatea au ajuns la aceasta pozitie economica prin mijloace
agresive. Ca atare, agresivitatea ca impuls este situatd sub nivelul constient de manifestare
comportamentald si necesita inhibare prin procesul de invatare sociald. Exista diferente de
agresivitate in functie de nivelul cultural. In orice colectiv existd o anumiti cantitate de agresivitate
determinatd de competitivitate [7]. Putem considera cd existd o find diferentiere intre termenii
violenta si agresivitate.

In timpul cursurilor universitare, celor care se pregitesc s devina profesori li se spune fard
ezitare ca este greu de pastrat linistea in scoli. Nici o problema nu poate fi considerata pe deplin
rezolvata, orice incident din interiorul sau din afara scolii putdnd conduce la manifestari ostile.
Tocmai de aceea profesorii trebuie sd stie ca regulamentul dintr-o scoald trebuie respectat ad
literam.

Studiile efectuate in scolile din SUA [8] aratd ca se tinde spre trecerea, lenta dar ireversibila,
spre manifestarea violentei in clasele de scoald. Grupuri initial mici, marginalizate, formate din
elevi care absenteaza in mod repetat, cresc In timp.

Care sunt factorii care conduc la aceste fenomene?

1. insuficienta pregatire psiho-pedagogica a cadrelor didactice.
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Intensitatea violentei directionate catre profesori nu are valori constante. Ocazional, ea reflecta
resentimentele elevilor fata de profesori sau faptul ca profesorii tineri, mai putin experimentati, nu
sunt capabili sa impuna respect. Poate fi, de asemenea, semnul unei atitudini sexiste fatd de
femeile-profesor sau al unei ostilitati fatd de profesorii care manifestda o atitudine prea rigida.
Aceasta enumerare nu se vrea a fi una stiintifica, ci se vrea a fi considerata baza in identificarea
atitudinilor ce trebuie evitate, de exemplu lipsa de respect fatd de semeni, provocarea, familiaritateca
excesiva, rigiditatea s.a.m.d.

2. conditii materiale improprii desfasurarii cursurilor.

Scoala 1nsdsi poate genera factori care conduc la violenta: o cladire prost intretinuta,

metode inadecvate de predare, lipsa unor regulamente de ordine interioara, lipsa manualelor,
programe scolare neadecvate varstei si nevoilor elevilor, cursuri/lectii predate la un nivel slab,
intarzierea profesorilor la ore, lipsa de comunicare dintre profesor si elev etc. Profesorii sunt cei
care trebuie sa detecteze primele forme de manifestare a violentei si sa le remedieze la timp, cerand
sprijinul intregului corp profesoral si al familiilor.

3. comportamente agresive manifestate in familie.

Violenta este alimentatd si din afara scolilor. Poate fi legatd de violenta domestica,
renuntarea unuia dintre parinti la ingrijirea copilului, absenteism etc. La acestea se adauga “gasca”
si influenta acesteia asupra elevului. Violenta poate avea legaturd cu rasismul mai ales in scolile n
care autoritatile locale, politia, nu au o influenta foarte mare.

Acesti factori se asociaza de obicei si cu structuri imature de personalitate, cu stress-ul cotidian
si lipsa unor resurse de supravietuire. Toate acestea conduc la furturi, abuzuri de diferite forme si
refuzul de a discuta despre implicarea sau complicitatea la astfel de actiuni.

Principalele motive din cauza cdrora elevii se manifestd violent, dezvaluite de studiile
comparative, se refera la factori de ordin economic, familial, educational si social. Aparitia
violentei este, adesea, rezultatul interactiunii mai multor factori.

1. Factorii economici includ excluderea sociald si economica, saracie, educatie inegala si
inechitabila si lipsa locurilor de munca; somajul in randurile tineretului; distributia ineficientd a
fondurilor pentru invatamant; slaba echipare si supraincarcarea claselor scolare; lipsa psihologilor;
lipsa mijloacelor de transport care sd lege scolile de cartierele marginase sau de localitatile
indepartate; conditiile proaste de viata (lipsa alimentelor de baza sau insuficienta acestora, a

hainelor, standarde reduse de viatd);
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2. Factorii legati de familie: lipsa de supraveghere din partea parintilor sau a fratilor mai mari;
parinti duri, cu o orientare disciplinarda incertd; paringi divortati; inexistenta valorilor familiale
(morale, religioase);

3. Factorii legati de scoala, care determina rezultate slabe, conduc la incidente violente si
modele de agresivitate; relatii dure, agresive si distructive Intre elevi; clase cu numar foarte mare de
elevi, deci greu de stapanit; programa prestabilitd si inflexibild, irelevantd pentru interesul si
nevoile elevilor; slaba comunicare, uneori aproape inexistenta, intre elevi si profesori; profesori
care aplica metode punitive in educatie (care dau afara elevii din clasa, 1i umilesc in fata colegilor
etc);

4. Factori de ordin social si politic, care se refera la violenta politica asociata cu razboaie si
conflicte armate; mass media violente, discriminatorii §i care promoveaza programele anti-sociale;
gasti de cartier care tulbura linistea publica in si pe langa scoli; furtul avutului elevilor sau / si al
scolii; abuzul de alcool si droguri;

5. Factori de ordin individual. De subliniat ca acesti factori, care se refera la personalitate,
atitudini agresive, neputinta de a lega relatii interumane etc., chiar daca sunt des amintiti de studii
efectuate in tarile dezvoltate ca factori cauzali ai violentei, nu par sa capteze atentia cercetatorilor.

Este foarte interesant de observat ca familia, scoala si mass media (in special televiziunea) sunt
enumerate ca factori majori care determind/induc comportamentul violent in tarile dezvoltate. Factorii
economici din tarile in curs de dezvoltare, asa cum sunt ei evidentiati in studiile din America Latina,
tind sa fie considerati drept probleme majore pentru comunitatea elevilor. Aceasta in timp ce tarile
industrializate considera saracia relevantd numai pentru sub-populatiile deprivate din punct de vedere
economic (minoritati etnice, someri etc).

O problema initiala In cercetarea amdnuntita a violentei scolare o reprezinta definirea acesteia,
“identificarea” acelor comportamente care pot fi incluse in acest fenomen. Aceastd problema este cu
atat mai complexa cu cat in literatura de specialitate exista diverse definitii si tipologii ale violentei.
La nivel general, violenta poate fi de doua feluri:

- violenta fizica (lovituri, agresiuni fizice, etc.);

- violenta psihologicd (injurii, tipete, amenintdri, hartuire, tachinare, poreclire, etc.);
violenta psihologica poate sa fie atat verbala, cat si non-verbala.

Violenta fizicd, dar si cea psihologicd creeazd un mediu daunator scopurilor urmarite de scoala,
creeandu-se un climat de insecuritate si total ineficient.

Cea mai mare problema pe care o intdlnim in cazul violentei psihologice este aceea cd de cele

mai multe ori este considerata o situatie normald, tolerabild in cadrul unei scoli, in actualul context
74



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from Chiginau

social, deoarece o regasim in toate segmentele vietii sociale (in mass-media, in cadrul familiei, etc.).
In mediul scolar, cele mai intalnite forme ale violentei psihologice sunt cele referitoare la trisaturile
fizice sau psihice ale colegilor, comportament determinat de cele mai multe ori din cauza varstei
elevilor, acestia devenind la adolescenta mai atenti si mai critici cu privire la aceste aspecte.

Elevii devin din ce in ce mai influentati de violenta si manifestdrile vulgare din mass-media si din
retelele sociale, acestea prezentand de cele mai multe ori violenta dintr-un punct atractiv, ca o oportunitate
de divertisment, insufland astfel in mintea adolescentilor ca aceste acte deviante sunt un lucru pozitiv,
necesar pentru generatia tdnard. Injuriile, insultele si tipetele au devenit un lucru uzual in randul tinerilor,
atat in mediul scolar cat si in afara acestuia.

De asemenea, adolescentii folosesc violenta psihologica asupra colegilor de la scoald sau
asupra profesorilor fie pentru a obtine atentia celorlalti, cu scopul de a deveni populari, fie pentru a
dobandi control si autoritate.

Fenomenul de violenta in scoald se caracterizeaza prin urmatoarele dimensiuni si aspecte:

- intensitatea fenomenului si frecventa acestuia in functie de categoria si tipul actului de
violenta;

- frecventa actelor de violenta in functie de tipul autorului;

- frecventa actelor de violenta in functie de tipul victimei;

- principalele prejudicii ale actelor de violenta;

- actele de violenta cele mai grave si tipurile de consecinte.

Desi existd numeroase lucrari referitoare la fenomenul violentei manifestate printre elevi,
informatii concrete despre consecintele psihologice ale violentei asupra adolescentilor (victime) in
Romania si Republica Moldova nu existd. La ziua de astazi exista necesitatea elaborarii unei lucrari
stiintifice Tn vederea constatdrii impactului violentei asupra psihicului uman in dezvoltare si de a
identifica cdile de ameliorare a consecintelor. Pentru aceasta ne-am inaintat obiectivele:

- Studiul literaturii de domeniu privind violenta in scoala si impactul asupra adolescentului
cu/fara dizabilitati.

- Selectarea setului de metode si a esantionului de subiecti.

- Desfasurarea experimentelor psihologice - constatare, formativ, control.

- Elaborarea recomandarilor pt preventie si combatere a violentei in scoala.

Rezultate scontate:

- Vom constata care sunt particularitatile adolescentului victima a violentei.

- Vom elabora un program psihologic de interventie in cazul victimelor violentei.
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- Vom elabora recomandari (ghid de bune practici) pentru identificarea timpurie a
particularitatilor adolescentului victima a violentei si ameliorarea acestora (formarea capacitatilor de
coping)

Varsta subiectilor: 15 -18 ani. Setul de instrumente utilizate va cuprinde metodele acceptate de
Colegiul Psihologilor din Romania.

In incheiere vom finisa cu fraza: 4 lupta contra violentei scolare inseamnd a ameliora calitatea

relatiilor si a comunicarii intre toate persoanele angrenate in actul educational (Dardel Jaouadi).
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The influence of leadership communication on school teachers’ job satisfaction
Influenta comunicarii manageriale asupra satisfactiei in munci a profesorilor
Sergiu Sanduleac, Ph.D. ,,Jon Creanga” State Pedagogical University

Tatiana Capatina, MA ,Jon Creanga” State Pedagogical University

Summary

Education is at the corn stone of our social existence. Daily we are facing the fact that there is a
strong correlation between a good leader within a school and the influence he or she spreads on the
school teachers in their day by day activity. What does it really mean to be an effective leader, how to
improve communication skills, what is actually job satisfaction and how it can be achieved? These are
the concepts explored thoroughly within this article.

Key words: leadership, leader’s skills, effective communication, teacher performance, job
satisfaction.

Rezumat: Educatia reprezinta temelia unei societdti. Asa a fost si asa va ramane pretutindent,
iar in acest context profesorii sunt cei care ne inalta si joaca un rol decisiv in vietile noastre. In ultimul
timp se vorbeste tot mai mult despre abilitatile managerilor scolari si despre influenta acestora asupra
gradului de satisfactie in muncd a profesorilor. Astfel de concepte precum tipul de manager,
comunicarea eficienta si satisfactia in munca sunt regdsite In cele ce urmeaza in acest articol.

Cuvinte cheie: notiunea de manager eficient, abilitatile manageriale, comunicarea eficienta,
performanta didactica, satisfactia in munca.

Leadership is a universal phenomenon that has been the subject of research for a long time.

Many definitions exist in the research literature, yet the concepts are rather complex, elusive and
somewhat contradictory. Some researchers stress that product-oriented leaders are most effective.
Others believe that it's the process that determines the leader's effectiveness.
Educational leadership is undergoing a metamorphosis, and so is the level of teacher’s job satisfaction
since these two factors are strongly correlated. This is partly due to current restructuring initiatives in
Education. The shift to school based-management seems to stand in need for educational leaders
requiring knowledge, skills and attitudes that are different from those of the 70s and 80s. Thus, the
knowledge, skills and attitude needed for effective leadership in today's schools needs to be
endeavored.

Leadership seems to be the most operational tool of influencing people so that they strive
willingly and enthusiastically towards the accomplishment of goals. Leaders design motivation
systems not only to encourage employees to perform in the most effective way but also to draw
potential candidates. The key to create a conductive atmosphere in the school is an answer to the

question what really enhance teacher’s job satisfaction.
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The study which was conducted in the frames of the title “The influence of effective leadership
communication on school teachers job satisfaction” is based on the growing interest of studying
various aspects of leadership, search of the unknown and improvement of perfection though it is
elusive.

Nowadays leadership is more like a philosophical issue. In order to understand better this
concept and to exclude the tension between the core of leadership, i.e. its theoretical frame and its
practical application, the topic should be explored and investigated consciously and unstoppable [1].

The problem touched in the research was to discover that principal’s leadership type of two
sample schools implying 68 teachers had significant effects on decision-making, communication and
delegation to improve the level of teacher’s job satisfaction and thus teachers performing expectation.
It has been achieved by investigating the influence of leadership type, i.e. particularly democratic and
autocratic types on teacher’s job satisfaction and level of performance in two sample schools from
Donduseni region, located in the North of Moldova.

In order to get a better view about the actual setting were the experiment took place, some

graphical representation are presented onwards.

Gender

p

m Male Female

87%

Figure 1.1. Gender representation

According to the information gathered within the experimental frame, out of 68 teachers (100
%) 9 teachers are male and 59 are female. The percentage is envisaged accordingly. It shows that
majority of teachers in sample schools of Donduseni region are female.

As far as academic qualification is concerned, respondents were categorized into four groups,
Diploma, First degree and Master degree and Secondary education. The graphic below reveals that 40
(58.8%) had diploma, and 8 (11.76%) had first degree. From this information, one can see easily that
qualification of the majority of respondents is first degree. This is in line with the guideline drawn by

Ministry of Education, that is at least first degree holders are supposed to teach in Moldovan schools.
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Figure 1.2. Academic qualification

According to the information presented in the next graphic, it can be observed teachers
teaching social sciences (History & Geography, Business & Economic, Languages including local
languages 24 (35.3%). While respondents that teaching Natural sciences (Mathematics, Chemistry,
Biology, Physics, ICT&T.D and Sport) were the majority 37 (54.4%). This was because many students
specialized in Natural sciences because of 70% to 30% in educational system in Donduseni. This is
due to the government policy of encouraging the teaching of sciences, vocational and business
subjects. This is shown by equipping schools with up-to-date laboratories to promote teaching of
sciences and opening up of vocational secondary schools to promote the teaching of vocational
subjects, but this unfortunately is mostly seen in schools of the largest country cities, such as Chisinau,
Balti and Orhei.

Field of specialization

40

20

m Natural science Social science

Figure 1.3. Field of specialization

Regarding respondents teaching load per week, the majority, and actually the entire number,
i.e. 68 (100%) of the respondents had their teaching load of 25 and above per week. This is mostly
explained by the fact that there is a huge lack of teaching staff in Donduseni schools, so mostly all the
teachers are overloaded with teaching activities. This means that majority of school teachers in
Donduseni region need to meet the required teaching load; a maximum of 18 and 24 lessons per week
to teach at higher and normal level sections respectively, as per the recommendations by the Ministry
of Education of Moldova. Since these teachers are over loaded, their performance is expected to be

relatively high; but such has not been the case.
79



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from Chiginau

As far as respondents years of teaching experience is concerned, the experience conducted
revealed that out of 68 teachers, 4 of them (5.88 %) of teachers have the services of 3 years and up.
But the rest 5 (7.37 %) or 14 (20.6 %) and 45 (66.17 %) have 4 -7, 8-16 and more than 17-26 year of
service respectively. As the result undercover, less teachers are in the service year of three and less,
thus a critical support and coaching should be available for them, because they may faced by various
methodological problem in class management assessing and recording marks which lead to reducing
their performance level. At the same time this: could imply that most teachers have to get sufficient
professional knowledge of teaching from others. Moreover, 45 (66.17 %) above 8 years of service
therefore, imply that almost teachers are well experienced and it is a good opportunity to share
experience. It is worth saying that the majority of teachers in these sample school are retired, but still
performing their teaching activity due to the lack of teaching staff, which has become a problem for

many years.

Experience
50

40

30

20

10

0-3 years 4-7 years 8-16 years 17-26 years

Figure 1.4. Experience

Within the study, there were stressed out such targets as defining the concept of leadership and
job satisfaction, revealing the nature of both, establishing the variables that influence teachers’ job
satisfaction and performance, studying the characteristics, origin and development of leadership and
analyzing democratic and autocratic leadership features.

In decision making, effective leaders must be rapid and precise. Effective leaders should have
great capacity for detail. A comparison of behaviors between effective and ineffective leaders as
defined by Likert, revealed that “effective leaders focused on planning, coordinating and facilitating
work” [1, p. 14].

Every leader in every organization performs certain roles/tasks for the smooth running of the
organization and improvement of organizational performance. As a result we can say that leadership
above all is the act of influencing people so that they strive willingly and enthusiastically towards the
accomplishment of goals. A leader cannot work alone; he must have people to influence, direct, carry
along, sensitize and mobilize towards the achievement of the corporate goal.

80



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from Chiginau

Evans tells us that “leaders must aim not at manipulating subordinates, but at motivating
followers who invest themselves actively” [2]. This requires leaders who are skillful, but who are
credible. According to Evans, to be credible, the leader must be authentic. Authentic leaders link what
they think, what they seek and what they do.

Efficient communication of leaders may be from bottom to top or top to bottom levels of
management. Employee commitment is one of the most important measures of leader
success, especially within a school organization. Teacher’s commitment reaps benefits far beyond
improved organizational performance. However, these valuable benefits of employee loyalty can only
be achieved through high levels of effective school leader communication. Such positive relations
depend largely on competent leadership skills, many of which are firmly grounded in communication
abilities including listening/ feedback, coaching, and information-sharing. Fortunately, these skills can
be learned. Leader communication abilities can be improved as a result of training, and this
improvement positively affects the performance of direct reports.

Moreover, communication is a powerful catalyst for establishing and sustaining trust, the
emotional state that is shared by highly committed teachers and their leaders. Leader communication is
the bridge that transmits behavioral intent to employees, thus creating the foundation for trust. In other
words, trust is a relationship of mutual confidence in contractual performance, honest communication,
expected competence, and a capacity for unguarded interaction.

There are many applicable leader communication skills and practices that help to generate
school’s organizational loyalty. These techniques include across-the-board guidelines, listening/
feedback, coaching, and information-sharing. To be effectively implemented; however, these methods
require the proper school organizational context.

Optimal leader communication activities involve effective listening skills and understanding
one’s own communication style. These diverse practices can be more neatly categorized into types of
leader communication skills that inspire teacher’s loyalty. Most communication experts agree that
active listening is a major factor. Active listening includes such behaviors as empathetic body
language (eye contact, appropriate gestures and expressions), posing helpful questions, validating
employee expression through considerate conversation turn-taking, and paraphrasing to ensure mutual
understanding.

Feedback is another group of communication skills that is both critical to fostering loyalty and
integrally linked with listening. The necessity for feedback has to be based on timeliness and
mutuality. To achieve mutuality, leaders must be receptive to honest, useful criticism from teachers.

These leader communication practices are aligned with recent performance management innovations in
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multi-source feedback. With multi source feedback, leaders receive developmental input on
performance from a variety of relevant, anonymous sources .In addition, constructive leader feedback
is significantly linked with other worker loyalty-related outcomes such as performance, self-
confidence, recognition, and emotional bonding.

School organizations are increasing their information sharing to teachers due to rapid
innovations in technology, especially in the area of human resource information systems. In addition to
greater personal control, high technology based information-sharing reinforces worker loyalty due to
its perception as organizational responsiveness to hectic schedules and work/ family balance. Also
important, school intranet systems have to now deliver just-in-time, highly specialized training
modules that enhance career development on a 24/ 7 basis. Teachers should interpret this convenience
as a valuable school organizational benefit.

Communication by itself can lead to higher level of performance if it is properly used. If

communication allows the person to track how well he/ she is doing in relation to the goal, so that if
necessary, adjustments in effort can be made. Communication may be in form of memos, telephone
calls, messages, posting notices, writing letters and sending E-mail or fax. Unfortunately, these modes
of communication are not properly applied in fields of education.
The concept of communication in leadership is highly internalized by many scientists. They
endeavored to describe how it is used, operated and thus stressed its importance. They argued that
information is usually communicated to employees in form of memos, meetings and telephone calls to
enhance their performance. Communication is “multidirectional while ideas are exchanged between
employees and the leader” [3, p. 8]. In this style of leadership, a high degree of staff morale is always
enhanced. These ideas are supported given the fact that for performance to be effective, it is important
for employers to communicate on what is to be done and how it is to be done. Communication may be
presented directly or indirectly to individuals to boost up their performance. However, a good
counseling and guidance for individual may come as a result of good and open communication
provided by heads of human resource departments or heads of institutions like principals. This concept
of communication is supported by many theories such as House Path-Goal Theory that stipulates that
for subordinates to perform well the leader has to guide or direct them through verbal or written
communication in form of notices, memos or meetings. The theory further stresses that through
communication errors are identified and corrected. It also helps one to know how well or bad he or she
is performing a given task. This enhances performance in any organization or institution of learning.

Communication therefore becomes more than distributing messages, it becomes an interplay

between actors. Depending on how communication is conducted, in what circumstances and with what
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actors, it can deliver different outcomes. The communication quality is dependent on both the actors,
such as principals and teachers, and the actual situation and its prerequisites.

To view leadership as a social process makes communication essential both for understanding
how the work inside organizations contribute to results and how the individual leader use
communication as a tool. Communication is so vivid in our everyday work and lives, we easily forget
how much it affects what and how we do things. A traditional way to describe communication is as a
process including a sender, a message, channels, a receiver and feedback. Today’s view of
communication is therefore much more complex. Communication can have several purposes, to satisfy
individual and social needs, to cooperate and understand the world, as well as a way to distribute
information and messages.

One of the most important issues touched in the research was to determine the vital correlation
between effective leader communication and job satisfaction of teacher’s working in educational
environment. The concept of job satisfaction is one of the most important indicators of the vocational
adjustment or outcome. In addition, understanding the level of job satisfaction of employees’ is
important in order to understand the predictors of success. This knowledge contributes to the
qualitative and the quantitative improvement of vocational rehabilitation outcomes for individuals.

The concept of job satisfaction is of greatest importance for the study. An investigation was
done by setting out the frames of experimental conduct. Result were gathered and interpreted
correspondingly, and they envisaged mostly the fact that above all the great shift in educational
system, there is a gap that needs to be urgently filled, since teachers especially from the north of our
republic, do need something that will improve their job satisfaction. Since hard times can be the word
describing the times we are living now, it is crucial for finding solutions that will encourage young
generation to fight for and preserve their utmost rights
People work not only for the purpose of earning a living, but also for self-actualization. For minority
or multi-culturally diverse groups, including people with disabilities, having a job is essential because
it indicates economic independence, improvement in quality of life, and inclusion in society.

Job satisfaction may be defined as favorable or positive feelings about work or the work
environment and describes how happy one is with the job. On the flip side, it can also be defined in
terms of unfavorable or negative feelings about work or the work environment, and describes how un-
happy one is with the job. A widely accepted definition of job satisfaction states that job satisfaction
can be defined as the pleasurable emotional state resulting from the perception of one’s job as fulfilling
or allowing the fulfillment of one’s important job value.

The happier people are with their jobs, the more satisfied they are said to be, which results in
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higher productivity, morale and initiative.

Further on, a graphic is shown which reflects a part of the questionnaire answered by sample
school teachers, which will actually undercover most of the basic criteria that leads them to be satisfied
with their activity throughout their lives.

9) Educating the young generation is... L_1D Ls

8) I place top priority on pupil’s... 14 44

39

7) I would be pleased if my child... 1y
6) I am satisfied with my income | el R
[ T l Disagree

5) What I like most about teaching.. ! 38 bs Neither agree nor disagree

4) I teach too many classes 118. e ——— |1 Agree

3) I dislike giving tests 40

2) I perform a vital function in society w’bs
N I
1) I am satisfied with my occupation |20

10 15 20 25 30 35 40 45 50

]
Ln

Figure 1.5. The most basic criteria that leads teachers to be satisfied

Scholars in the field of education also contend that high levels of job satisfaction are linked to
positive behaviors and consist of higher productivity and performance level, while low levels of job
satisfaction are linked to negative behaviors and consist of lowered committeemen and lower
productivity. Rising levels of job satisfaction in educational setting is vital. It can be implied that when
teachers are valued, supported and celebrated for their achievements, then job satisfaction is raised,
work productivity is heightened and work performance levels are increased.

Job satisfaction is closely related to societal value judgements and the mental and physical
health of teachers. Additionally, they suggest that when factors such as mental and physical health are
low, staff turnover and absenteeism rates are low. This, in turn, increases societal judgement values
and works in favor to the educational setting as a whole, thus working as a public relation asset to the
organization.

It can be argued that when a teacher values a particular facet of a job, satisfaction is more
greatly impacted both positively (when expectations are met) and negatively (when expectations are
not met), compared to a teacher who doesn’t value that facet at all.

In the case of educational settings, the research was conducted mindfully taking into account that

teachers form attitudes towards their jobs based on their overall values, and factors such as feelings,
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behaviors, and beliefs.

For the purpose of the study in question, job satisfaction will be defined as the degree to which
a teacher feels positive about their work, the teachers with whom they work and the organization or
environment in which they work. This definition signifies that when feelings of teachers are positive,
they are satisfied and when the feelings of teachers are negative, they are dissatisfied.

Much of what is known about job satisfaction has developed as a result of numerous studies
and job satisfaction theories. Numerous theories have looked at a variety of contributing factors that
may relate to one’s satisfaction in the job. Such received knowledge, experience and on-going research
help an understanding of how job satisfaction has been conceptualized.

The notion of motivation is associated with job satisfaction, and theories of motivation form the
basis of models and measures of jobs satisfaction. Furthermore, it is argued that job satisfaction is
closely associated with motivation because satisfaction may motivate effort and motivated effort may
lead to satisfaction. The relationship between job satisfaction and motivation can be viewed as a
symbiotic process, and numerous theories are divided into two contrasting theoretical approaches,
content theories and process theories. They will be deeply analyzed within the study.

The school based domain is of great importance for leaders to understand if teacher morale is to
be increased. This domain comprises many of factors that contribute to teacher’s dissatisfaction. If a
leader can ensure that teachers feel empowered, motivated and valued, these factors may have less
impact on teacher’s morale and eventually may begin to lose value and importance. Upon review of
the literature, clear patterns emerged from the numerous studies examined. These perspectives on job
satisfaction will be discusses as it follows.

It is vital for leaders to understand the positive and negative effects their leadership types may
have on teachers’ satisfaction, particularly when it has been determined that job satisfaction can be the
utmost important factor for a school’s success. Accordingly, when a leader understands the
relationship between morale, satisfaction and school climate, improvements to the overall educational
establishment can be put in place.

Numerous studies can be cited to support the fact that leaders make a difference in their
subordinates’ satisfaction and performance.

Leaders express leadership in many roles. These, among others, are: “formulating aims and
objectives, establishing structures, managing and motivating personnel and providing leadership” [4, p.
28]. However, providing leadership is a very essential component of a leader’s role. The leadership
style leaders choose to perform the above mentioned roles will determine whether they will

accomplish the task at hand and long-term organizational goals or not, and “whether they will be able
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to achieve and maintain positive relationships with staff “ [5, p. 3].

Furthermore, leaders need to begin recognizing the common themes, traits and the individual
attitudes contributing to the job satisfaction of teachers. Job satisfaction could be improved if leaders
better understood the link between theory and practice. However, this is also true for the teachers.
While teachers need to feel motivated and valued, they should also be respects as professionals who
are competent in their field of work. Moreover, it can be implied that a teacher’s job satisfaction is
increased and work performance is raised when they are treated as true professionals.

The relationship between personal teacher performance and a leader type of leadership is seen
to be rather complex and mediated by teacher’s satisfaction on the job. Leadership type of a school
leader is a major source of influence on the internal content and work circumstances an individual
experiences in an organizational setting. Although, different leadership types differ in the way they
influence and shape the inner organizational setting, they are not an exclusive element of personal
teacher performance

Great leadership works through emotions and effective communication. When leaders drive
emotions positively, they bring out everyone’s best. Many call this resonance. On the other hand, when
emotions are driven negatively, it leads to dissonance.

Furthermore, the study showed that the better performance in schools might be well motivated
teachers by school leaders. The study concluded that the way school leaders involve teachers in
decision-making have a significant effect on teacher’s job satisfaction and performance in schools.
This indicates that school leaders involve teachers in decision-making through staff and departmental
meetings and teacher’s views in meeting are valued and implemented in final decision of the schools.
This has greatly enhanced teacher’s performance in the region as well as their job satisfaction.
Regarding communication findings revealed that regular communication between the school leaders
and teaching staff makes teachers effective in their performance because they were informed on what
to be done and how to be done. The finding concluded that the way school leaders effectively
communicate with teaching staff has a significant effect on teacher’s job satisfaction and performance
in sample schools. This shows that school leaders communicate with teachers through meetings,
memos, note board and telephone call has made teachers well informed of what to do and how to do it.
This enhanced their performance.

The finding indicated that the better performance depends on school leaders who reward their
teachers in terms of monetary, promotion, and verbal appreciation for any duty delegated are
democratic in nature. Such rewards motivate teachers, make them committed and hardworking thereby

enhancing their performance. The finding revealed that the better performance depends on proper
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delegation of duties basing on teacher’s knowledge enhances their performance and makes the work
simpler.

So, obviously it has to be concluded that school leader’s delegation of duty to teachers has a
significant effect on teacher’s job satisfaction and performance in sample schools of study areas. This
implies that school leader delegation of duties to teachers according to their teaching experience, skills,
talent, commitment and knowledge of subject specialization has enhanced performance of teachers in
Donduseni study area.

The study finding indicated that achievement of better performance depends on school leader
who allow demonstrate, initiation, creative and innovative of teachers in decision making of the
schools. It should be noted that teachers were willing to participate in decision making if they perceive
that their principals sought their opinions but allowing teachers that opportunity to make the final
decision.

The Finding revealed that achievement of better performance based on school leaders who took
into consideration the teachers ideas and taught in decision-making of training criteria for the smooth
running of the institutions. When interviewed were conducted to school leaders on the manner they
involve their teachers in decision making of the schools they all responded by saying that they
organize staff meetings in which teachers participate in decision-making, setting meeting agenda,
exchange ideas and views of how to run the schools. This indicated that majority of the principals
practiced democratic style of leadership. This is because democratic style of leadership promotes
unity, cooperation, teamwork and hardworking among teachers, which in turn enhances their
performance.

Based on the above conclusions, the following recommendations were forwarded to be the
remedy of the effect by concerned bodies to alleviate and to improve the school leader’s type of
leadership which are associated with teacher’s job satisfaction in schools of Donduseni region, 1.e., the
basic influence on teachers performance not to work as expected were found to be school leader’s
improper type used and unequal treatment of thoughts among teachers in decision-making process.
Therefore, the advice related to this issue to ensure the right tracks of involving teachers in decision-
making of schools trains school leaders on how to involving teachers®, finance, disciplinary and
welfare to discharge their responsibility. Moreover, it is advised to provide communication skill
trainings for school leaders on effects of communication and on how to communicate with teaching
staffs to enhance their performance. So that school leaders should organize regular meetings like three
times a term, writing notices and posting in the staff notice board, and sending memos to teachers and

using telephone calls. And finally, for the proper delegation of duties, by the school leaders to teachers,
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the school leaders should recognize the major duties and criteria of delegating them to teachers
providing further training, refresher course, seminar and workshop to both school leaders and teachers
so as to be well equipped with new skills and knowledge needed to perform the delegated school tasks.

The purpose of this case study was to answer the primary question, “what does it mean to be an
effective leader and how does the efficient communication of the leader influences teacher’s job
satisfaction”. According to the data collected, that an effective leader needs to develop skills in a
variety of areas as outlined in the analysis of data. My personal perspective on effective
communication of school leaders was reinforced by the findings of this case study. | believe that
leader’s type and influence has a great impact on the effectiveness of the leader and the general job
satisfaction of the teachers involved.

This case study further helped to clarify the characteristics that a leader needs in order to have
the greatest impact on the people he or she serves and works with. Effective leader communication
requires a person who can make vision building a collective exercise, a willingness to let go of the
hierarchical rights so that true power can be realized and a willingness to share the decision-making
responsibilities for such tasks as budget, schedules and staff development programs. Effective leader
communication requires a person who possesses strong interpersonal skills, who has the ability to
communicate and work with all educational stakeholders.

It is my personal belief that in our educational system, effective leadership also requires a

person who is gifted by faith and who reflects on his or her daily tasks.
A great leader is a person who genuinely cares for children and treats them fairly. As the people
interviewed stated in defining effective leadership one should look at personality first and then the
skills after. Effective communication of leaders cannot be mandated. It is rather a state of mind that
must be nurtured through a collegial climate.

Thus, in today’s schools effective leader’s communication is about shared vision and working
with others and not above others. It is a mutual respect among people and the encouragement of
personal and professional growth among the staff.

Actually speaking, the more professionalism is emphasized, the less leadership is needed. The
more leadership is emphasized, the less likely that professionalism will develop. It is concerned with
influencing staffs to work together toward the achievement of group goals and it even more concerned
with empowering the staff with the power of leader, supporting growth rather than control. Effective
leader communication is shared effective leadership, where school leaders implement a variety of
strategies to foster positive school ethics.

The findings of this case study provide specific insight into the definition of effective leader
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communication within school framework. They emphasize that an effective leader is the one who is a
facilitator rather than a controller. The leader as a facilitator is willing to share in the decision-making
process, treats all educational participants with respect, promotes a collective vision and frequently
communicates that vision to staff, students or parents, practices open and efficient communication and
encourages personal and professional growth.

Effective leaders promote leadership in others, and this is the most important idea for those who are
interested in discovering and developing this concept onwards.
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Interdependenta dintre stilurile de invatare si tipurile de inteligenta
la studentii de la specializarea Psihologie
The interdependence between learning styles and and types of intelligence in students of
Psychology specialization

Mihai Covaci, drd. la UPS ,,Ion Creanga” din Chisinau,
lector la Universitatea ,,Hyperion” din Bucuresti;
Petru Jelescu, dr. hab., prof. univ. la UPS ,,Ion Creanga” din Chisinau

Summary. Learning styles and types of intelligence are essential features of effective learning.
Discovering and creative approach could be more appropriate form of learning to the current
conditions of society.

Key Words: learning style, type of intelligence, correlations

Rezumat. Stilurile de invatare si tipurile de inteligenta reprezintd particularitati indispensabile
ale Tnvatarii eficiente. Descoperirea si abordarea creativa a acestora se poate constitui intr-o forma de
invatare mai adaptata la conditiile actuale ale societatii.

Cuvinte cheie: stil de invatare, tipul de inteligenta, corelatii

Articolul de fatd abordeaza corelatiile intre caracteristicile modelului stilurilor de invatare
propus de David Kolb, ajustat ulterior de Peter Honey si Alan Mumford, si tipurile de inteligente
propuse de Howard Gardner, verificate pe un esantion de 101 de studenti de la anul doi din cadrul
facultatii de psihologie a Universitatii ,,Hyperion” din Bucuresti.

in 1984 David Kolb [11], [12], [2, pp. 76-78] a dezvoltat un model de invitare experientiala
care diferentiaza patru preferinte de invatare consecutive, bazate pe ciclurile logice ale Invatarii.
Supozitia de la care a demarat cercetarea a fost invatarea transformativa pe baza experientei concrete
care are la bazi observatiile si cercetirile spontane sau libere. In primi instanti, Kolb a elaborat un
set circular format din patru modele, care clasificd procesarea informatiei in patru cicluri: experienta
concretd (CE); observatie reflexivd (RO); conceptualizare abstracta (AC) si experimentare activa
(AE). Ulterior, aceste cicluri au fost combinate, rezultind patru stiluri de invatare: stilul Divergent
(EC/OR); stilul Asimilator (CA/OR); stilul Convergent (CA/EA) si stilul Acomodator (EC/EA).
Ideea de baza a modelului Kolb a fost ca informatia este analizatd in functie de experienta pe care o
avem.

In 1986, Peter Honey si Alan Mumford [12] au facut cateva ajustiri modelului experiential a
lui Kolb, ajustari indeplinite in doud parti: in prima parte au redenumit ciclurile de invatare,
propunand ceva similar si plecand de la experientd spre analiza acesteia, dupa care extragerea de
concluzii din experientd si planificarea urmatorilor pasi. Celor patru etape din prima parte le-au
atribuit patru stiluri de invatare: Activ (care au corespondent in experienta concretd al lui Kolb),
Reflexiv (care au corespondent in observatia reflexiva al lui Kolb), Teoretician (care au corespondent

in conceptualizarea abstracta al lui Kolb) si Pragmatic (care au corespondent in experienta concreta a
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lui Kolb) [4, p. 773]. Succint vorbind, activii se disting prin implicarea rapida si impetuoasa in
activitati si experiente imediate. Primordial ei actioneaza, dupa care evalueaza si gindesc procesual.
Nu au preferinte pentru ascultarea de prelegeri, citire, scriere, verificarea instructiunilor etc.
Reflexivii, inainte de luarea unei decizii, prefera sa faca o prospectare si analizd serioasa, fie
examinand propriile date, fie informatiile primite prin intermediul altora, colectarea informatiilor si
analiza multipla a acestora fiind activitatea preferata a lor. Ei sunt mai rezervati si prefera rolul de
observatori pana isi consolideaza perspectivele asupra ideilor sau asupra persoanelor. Teoreticienii
sunt persoanele care cautda interpretari, asociatii multiple si elaboreaza observatii sub forma unor
sinteze, teorii sau scheme rationale. Prefera certitudinii in locul opiniilor subiective si nu agreeaza
superficialitate. La pragmatici primeaza functionalitatea unei idei, teorii etc. in sfera practica. Ei nu
au preferinte pentru verbalizare, ci urmaresc segmente din viata concretd, unde variate ipoteze sau
teorii pot gasi cea mai buna aplicabilitate.

Chestionarul Honey-Mumford [13, p. 7-9], [5, p. 26-34] contine 80 itemi, avand o singura
posibilitate de raspuns. Fiecarui stil i corespund 20 de itemi [3, p. 43]. La final se aduna punctele
(sau itemii bifati) si se deduce stilul predominant in functie de 5 scale. Astfel, la distributia scalelor
studentii investigati cu stilul Activ au cea mai buna reprezentare la scala “preferintd foarte puternica”
(15 studenti — 14.85%), contrastand cu pragmaticii, care la aceeasi scald nu au Inregistrat nici o
prezentd. Se remarcd, de asemenea, o prezentd consistentd a numarului de studenti la scalele
“Preferinta scazuta” si “Preferintd foarte scazutd” a pragmaticilor (84 de studenti — 83.17%), a

teoreticienilor (71 de studenti — 70.30%) si a reflexivilor (56 de studenti — 55.45%).

Activ Reflexiv Teoreticia Pragmatic Scale

13- 1 18- 2 16- 3 17- 0 Preferinta foarte
; ; ; ; puternica

11- ¢ 1 15- 1 1 14- 1 6 15- ¢ 1 Preferinta puternica

7- b3 12- 3 11- 21 12- : 16 Preferinta moderata

46 | 2] 9 | 2] 8 {36 | 9 | 35 | Preferinta scazuta

0-3 7 0-8 3 0-7 35 0-8 49 Preferinta foarte
! ' ' ! scazuta

Asadar, putem conchide cd studentii cercetati, In general, manifestd indeosebi preferinte
scazute si foarte scazute la stilurile de invatare studiate.

Howard Gardner a elaborat o teorie a inteligentelor multiple, care pot fi intelese si ca moduri
diferite de asimilare si analiza informationala. El a definit inteligenta ca ,,un potential biopsihologic in

vederea procesari informatiilor care pot fi utilizate intr-un cadru cultural pentru rezolvarea
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problemelor sau pentru crearea anumitor produse de valoare intr-o anumita cultura” [7, pp. 33-34]. In
general, sistemele de invatdmant tind sa favorizeze doud dintre aceste moduri: cel logic/matematic si
cel verbal/lingvistic. Fiecare dintre modalitatile de invatare implica abilitati specifice [1, p. 231].
Gardner a propus, in primd instantd, sapte tipuri de inteligenta, iar ulterior opt tipuri. Scopul
chestionarului elaborat este sa Incadreze subiectii in una din cele 8 tipuri de inteligente [1, pp. 123-
125] [7]: inteligenta verbala / lingvistica; inteligenta logica / matematica; inteligenta vizualda /
spatiald; inteligenta trupului / kinestezica; inteligenta muzicald / ritmica; inteligenta inter-personald;
inteligenta intra-personald si inteligenta naturalista [6, p. 228].

Howard Gardner e de parere ca ,,numai daca ne vom extinde si ne vom formula opinia
legatd de ceea ce conteazd pentru intelectul uman, vom fi capabili sd concepem modalitdti mai
adecvate de evaluare si modalitdti mai eficiente de educare a lui” [9, p. 4].

Pe baza calcului mediei, diagrama rezultata (Fig. 1) ne indica faptul ca la studentii studiati
predominanta este inteligenta naturalista cu un scor al mediei de 31.83, iar pe ultima pozitie se afla

inteligenta corporala/kinestezica cu un scor al mediei de 27.94.

Descriptive Statistics
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Fig. 1. Media punctajului per tipuri de inteligenta.
Corelatii

Din ratiuni logice si statistice, stilul Activ de invatare a fost eliminat din realizarea

corelatiilor, deoarece a demonstrat o consistenta internd slaba, obtinuta la coeficientul Cronbach alfa.
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Item-Total Statistics

Scale
Scale | Variance if Corrected Squared | Cronbach's
Mean if Item Item Item-Total Multiple [Alpha if Item
Deleted Deleted | Correlation | Correlation Deleted
Activi 6.07 5.225 .059 .039 .686
Reflexivi 6.88 3.846 422 .283 351
Teoreticie | 715 4.006 422 329 356
Pragmatic
7.50 4.672 464 230 .368
Reliability Statistics
Cronbach's Cronbach's Alpha Based on
Alpha Standardized Items N of Items
.686 .690 3

Consistenta itemilor celor 8 tipuri de inteligente propuse de Gardner este urmatoarea:
Reliability Statistics
Cronbach's Cronbach'’s Alpha Based
Alpha on Standardized Items N of Items
.835 .832 8

Item-Total Statistics

Scale Scale
Mean if |Variance | Corrected Squared | Cronbach's
Item | if Iltem | Item-Total Multiple | Alpha if

Deleted | Deleted | Correlation | Correlation | Item Deleted
Inteligenta verbald/lingvistica 209.89 595.77 637 551 805
Inteligenta logicd/matematica 21263 684.29 491 994 832
Inteligenta vizuala/spatiala 211.42 632.68 547 331 818
Inteligenta 21373 | 09085 | 426 352 831

orald/kinestezica

Inteligenta muzicala/ritmica 213.13 642.95 577 378 814
Inteligenta inter-personala 211.16 602.75 665 499 801
Inteligenta intra-personala 209.91 615.98 583 460 813
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Inteligenta naturalista 209.84 613.09 633 498 806

Rezultatele corelatiilor intre cele trei stiluri de invatare (dupa eliminarea celui Activ) si cele opt
tipuri de inteligenta au evidentiat urmatoarele:

Inteligenta verbala-lingvistica are corelatie pozitiva (relatie direct proportionald intre valori)
de intensitate medie cu Reflexivi (ro=0.435, p=0.000, N=101);

Inteligenta logico-matematica are corelatic pozitivda de intensitate redusda cu Reflexivi
(ro=0.387, p=0.000, N=101) si Teoreticieni (ro=0.285, p=0.004, N=101);

Inteligenta vizual-spatiala are corelatie pozitiva de intensitate redusa cu Reflexivi (ro=0.263,
p=0.008, N=101);

Inteligenti inter-personali are corelatie pozitiva de intensitate redusa cu Reflexivi (r0=0.370,
p=0.000, N=101) si Pragmatici (ro=0.258, p=0.009, N=101);

Inteligenta intra-personala are corelatie pozitiva de intensitate medie cu Reflexivi (ro=0.418),
p=0.000, N=101) si corelatic pozitivda de intensitate redusa cu Teoreticieni (r0=0.201, p=0.044,
N=101) si cu Pragmatici (r0=0.218, p=0.029, N=101);

Inteligentd naturalistd are corelatie pozitivd de intensitate medie cu Reflexivi (ro=0.501),
p=0.000, N=101).

Correlations

Reflexi | Teoreticien | Pragmati
Spearman's Inteligenta 435 144 152
rho verbald/lingvistica 000 151 128
101 101 101
Inteligenta .387 .285 .069
logicd/matematica .000 .004 491
101 101 101
Inteligenta .263 12 122
vizuald/spatiala .008 264 223
101 101 101
Inteligenta 074 .097 .053
corporald/kinestezica 464 337 599
101 101 101
Inteligenta A71 .009 .046
muzicalad/ritmica .087 926 646
101 101 101
Inteligenta inter- 370 121 .258
personala .000 228 .009
101 101 101
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Inteligenta intra- 418 201 218
personala .000 044 029

101 101 101

Inteligenta naturalista 501 196 .087
.000 .050 .385

101 101 101

Cele constatate, fiind corelate cu descrierea sumara a caracteristicilor stilurilor de invatare in
contextul desfasurarii eficiente a profesiunii de psiholog, in cadrul céreia sunt necesare aceste
caracteristici personale, reclama o dezvoltare calitativd mai avansata a caracteristicilor mentionate.
Zona metodelor si a tehnicilor privind imbunatitirea propriilor stiluri de invatare la studentii
investigati este destul de penurica si necesitd aborddri creative. Slabele corelatii regdsite intre
caracteristicile stilurilor de Invatare si tipurile de inteligenta specifice pot fi un argument suplimentar
in favoarea necesitatii dezvoltarii si Imbunatatirii Tn continuare a caracteristicilor stilurilor mentionate

la studentii respectivi.

Bibliografie
1. Bernat S.E. Tehnica invatarii eficiente, Cluj-Napoca: Presa Universitara Clujeana,

2003. 270 p.

2. Ceobanu C. Invitarea in mediul virtual. Ghid de utilizare a calculatorului in educatie.
lasi: Polirom, 2016. 216 p.

3. Coffield Frank s. a. Should we be using learning styles? What research has to say to
practice. Learning and Skills Research Centre, London, 2004. 84 p.

4. Damrongpanit S. An Interaction of learning and teaching styles influencing
mathematic achievements of ninth-grade students: A multilevel approach. in: Educational
Research and Reviews, 2014, vol. 9, no. 19. 771-779 p.

5. Fundatia Life. Metode creative folosite in activitatile de tineret: suport de curs. Revista
de biblioteconomie, stiinte ale informarii si de cultura, editatd de Biblioteca Municipala "B.P.
Hasdeu" din Chisinau, vol. 55, no. 5 (editie speciald), 2014, p. 22-73.

6. Gardner H., Moran, S. The Science of Multiple Intelligences Theory: A Response to
Lynn Waterhouse. Educational Psychologist, vol. 41, no. 4, 2006. 227-232 p.

7. Gardner H. Intelligence Reframed: Multiple Intelligences for the 21st Century. New
York: Basic Books, 1999. 292 p.

8. Gardner H. The tensions between education and development. Journal of Moral
Education, vol. 20, no. 2, 1991. 113-125 p.

95



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from Chiginau

9. Gardner H. Frames of Mind: The Theory of Multiple Intelligences. New York:
BasicBooks, 1983. 467 p.

10. Kolb A. Y., Kolb D. A. Learning Styles and Learning Spaces: Enhancing Experiential
Learning in Higher Education. Academy of Management Learning & Education, vol. 4, no. 2,

2005. 193-212 p.
11. Kolb, D. A. Experiential learning: experience as the source of learning and

development, New York, 1984. 22 p.

12. Mumford A. Putting learning styles to work, in Action learning at work, London,
Gower Pub Co, 1997. 121-135 p.

13. Serea A. Ghid de educatie nonformala pentru persoanle aflate in detentie. Asociatia

Alternative Sociale, Iasi, 2006. 25 p.
Primit 24.11.2016

96



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

“lon Creanga” State Pedagogical University from Chiginau

Studiul comparativ al empatiei la adolescenti
Comparative study of emphathy in adolescents

Racu lulia, conferentiar universitar, doctor in psihologie, catedra Psihologie,
Universitatea Pedagogica de Stat ,,Jon Creanga”
Popa Maria, masteranda, Universitatea din Bucuresti

Summary

The problem of empathy is an important one in modern psychology. Empathy is reliving states,
thoughts and actions of others like yours. The present research is focused on empathy at adolescents.
So we can mention that 23,3 % of adolescents presents low level of empathy, 66,7% - moderate level
of empathy and 10% - high level of empathy. Comparative analyzes permit to establish that high
school adolescents and adolescent in conflict with laws are characterized by different levels of
empathy. Adolescents in conflict with laws present a lower level of empathetic tendencies than high
school adolescents.

Key word: empathy, adolescents, adolescents, high school adolescents, adolescent in conflict with
the laws

Rezumat

Problema empatiei este una semnificativa si actuala in psihologie. Empatia este capacitatea de a
recunoaste si, intr-o oarecare masurd, de a Tmpartasi sentimente care sunt experimentate catre o alta
fiinta, chiar daca aceasta nu le exprima explicit. Articolul prezintd studiul comparativ al empatiei la
adolescentii din liceu si adolescentii n conflict cu legea. Astfel vom mentiona ca adolescentii ce au
format lotul experimental prezinta: 23,3% - nivel scazut, 66,7% - nivel mediu si 10% nivel inalt al
tendintelor empatice. Adolescentii in conflict cu legea si adolescentii din liceu se caracterizeaza prin
rezultatele diferite privind tendintele empatice. Adolescentii in conflict cu legea prezintd un nivel mai
scazut al tendintelor empatice decat adolescentii din liceu.

Cuvinte-cheie: empatie, adolescenti, adolescenti din liceu, adolescenti in conflict cu legea

Fenomenul empatiei a fost abordat teoretic si experimental din mai multe perspective: filozofice,
psihologice, sociologice, etice si in ultimele decenii din perspectiva interdisciplinara a psihoesteticii
experimentale. In prezent, empatia ocupi un loc insemnat in preocupirile psihologilor din intreaga
lume si anume 1n asa domenii ca psihologia clinicd, psihologia sociald, psihologia militard si chiar in
psihologia pedagogica [1, 3, 4, 5]. Existd numeroase studii privind acest fenomen deoarece empatia
este unul dintre cei mai importanti factori de succes in activitatile care necesitd o intelegere subtild a
partenerului de comunicare, capacitatea de a simti starea de spirit a altei persoane, capacitatea de a te
plasa in locul acesteia in cele mai dificile situatii. Toate procesele de grup presupun, intr-0 mare
masura, abilitati empatice [1, 3, 5].

Empatia se prezinta ca o nevoie personald de a stabili contacte cu ceilalti, avand efecte profunde,
benefice. S. Marcus mai accentueaza faptul ca: punctul nodal al conceptului de empatie il reprezinta
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conduita retrdirii starilor, gandurilor, actiunilor celuilalt, de catre propria persoana prin intermediul
unui proces de transpunere substitutiva in psihologia partenerului.” [2, p. 38]

La inceputul secolului XXI creste necesitatea studierii empatiei, a deschiderii catre ceilalti,
intrucat, mergand in directia unei societati individualiste, egocentrismul, lipsa intelegerii celorlalti, a
cooperarii devin valori incurajate social [4]. In adolescentd din ce in ce mai mult, empatia,
colaborarea, altruismul sunt percepute ca slabiciuni. In aceste conditii considerim necesara studierea
empatiei la adolescenti, precum si la adolescentii in conflict cu legea.

Adolescentii reprezintd subiecti vulnerabili vis-a-vis de problemele psihologice, economice si
sociale, sunt expusi pericolului de a savarsi fapte nechibzuite, ca rezultat riscand sa fie sanctionati la
o varsta frageda. In special, adolescentii aflati in conflict cu legea merita a fi testati psihologic din
punct de vedere a manifestarii fenomenului empatic, cu scopul de a stabili gradul de empatie
deoarece, majoritatea adolescentilor aflati in conflict cu legea au o caracteristica importantd ca
indiferenta afectiva .

Prin urmare, necesitatea studierii complexe si aprofundate a empatiei la adolescentii este foarte
importanta atat pentru descoperirea esentei acestui fenomen, cét si pentru intelegerea ulterioard a
sferei emotionale si a personalitatii adolescentului.

In contextul celor prezentate am realizat un studiu comparativ al specificului empatiei la
adolescentii din liceu si adolescentii in conflict cu legea.

Esantionul de cercetare a fost constituit din 60 de adolescenti dintre care: 30 adolescenti cu
varstele cuprinse intre 15-17 ani, elevi din clasele a IX-a si a X-a, dintr-un liceu din municipiul
Chisinau si 30 adolescenti cu varstele cuprinse intre 15-17 ani care stau la evidenta la ”Inspectoratul
National de Probatiune” al Ministerului Justitiei.

Pentru studiul empatiei la adolescenti am administrat urmatoarele metode: “Chestionar de studiere
a nivelului tendintelor empatice de 1. Tusupov” si Metodica diagnosticarii nivelului capacitatilor
empatice (V. Boico).

Rezultatele pentru tendintele empatice evaluate prin “Chestionar de studiere a nivelului tendintelor

empatice de I. lusupov” sunt ilustrate grafic in figura 1.
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Fig. 1 Rezultatele pentru nivelul tendintelor empatice la adolescenti

Rezultatele din figura.l iau urmétoarea distributie: nici unul din adolescenti nu prezintd nivel
foarte scazut al tendintelor empatice; 23,3% din adolescenti prezintd un nivel scazut al tendintelor
empatice; 66,7% au un nivel normal si respectiv 10% din adolescenti au obtinut un nivel inalt al
tendintelor empatice.

Adolescentii cu nivel scazut al tendintelor empatice in relatiile interpersonale sunt predispusi sa
judece prin fapte nu prin impresii personale. Cei din jurul lor nu pot sa spuna ca sunt persoane “dure”
dar in acelasi timp nu sunt persoane din cele sensibile. Au un control bun emotional. Le vine greu sa
prezica desfasurarea relatiilor dintre oameni, de aceia se intdmpla ca actiunile lor sa pard neasteptate.
Nu au descatusari emotionale, de aceia incurca la deplina perceptie a oamenilor.

Adolescentii cu nivel normal al tendintelor empatice sunt sensibili la nevoile si problemele altora,
predispusi de a ierta multe. Cei din jur le pretuiesc sinceritatea. Se stdruie sa evite conflictele si sa
ajunga la solutii de compromis. Usor primesc critica in adresa lor. In evaluarea evenimentelor au
incredere in propriile simturi si intuitie decat in concluziile analitice. Permanent au nevoie de
acceptare sociala pentru a actiona. Din toate calitatile enumerate nu sunt atenti la munca precisa si
minutioasd. Nu trebuie un mare efort pentru ai dezechilibra emotional.

Adolescentii cu nivel inalt al tendintelor empatice au o dezvoltare empatici extrema. In
comunicare fin actioneaza la dispozitia interlocutorului, inainte chiar de a spune vreun cuvant. Se
simt rdu in prezenta persoanelor complicate. Deseori se simt vinovati, persistd o frica de a nu

incomoda, nu doar prin cuvinte dar chiar si prin priviri sa nu deranjeze. In acelasi timp singuri sunt
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foarte vulnerabili. Pot suferi cand vede un animal schilodit. Cand sunt in rea dispozitie au nevoie de
un sprijin emotional. Sunt emotionali sensibili, gisesc foarte repede relatii noi si gasesc limba
comuna cu oricine.

In continuare prezentim comparativ rezultatele pentru tendintele empatice la adolescentii in

conflict cu legea si la adolescentii din liceu.

80%
70%
60%
50%

40%

10%

'
|
A
N
-

zut B nivel scazut B nivel normal ivel Tnalt

0%
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Fig. 2. Rezultatele pentru nivelul tendintelor empatice la adolescentii in conflict cu legea si la
adolescentii din liceu

Rezultatele din figura 2 pentru adolescentii in conflict cu legea iau urmatoarea distributie: nici un
adolescent nu are nivel foarte scazut al tendintelor empatice; 36,7% din adolescentii in conflict cu
legea au un nivel scazut al tendintelor empatice; 60% dintre ei au nivel normal si respectiv 3,3% din
cei 30 de adolescenti in conflict cu legea au un nivel inalt al tendintelor empatice.

Pentru adolescentii din liceu rezultatele sunt urmatoarele: nici un adolescent nu prezintd nivel
foarte scazut al tendintelor empatice, 10% din adolescentii din liceu au atins un nivel scazut al
tendintelor empatice; 73,3% dintre ei au un nivel normal si respectiv 16,7% din adolescentii din liceu
au nivel inalt al tendintelor empatice.

Analiza comparativa a rezultatelor ne prezintd urmatorul tablou: atit adolescentii din liceu cat si
cei in conflict cu legea nu au nivel foarte scazut al tendintelor empatice; frecventa cea mai mare a
nivelului scdzut e caracteristic pentru minorii delicventi: 36,7% prezinta nivel scazut comparativ cu
10% a adolescentilor din liceu. Analiza statisticd a rezultatelor dupd testul U MannWhitney ne
permite sa constatdm diferente intre rezultatele adolescentilor in conflict cu legea si adolescentilor
din liceu pentru nivelul scazut al tendintelor empatice (U = 1, p<0.01). Astfel adolescentii in conflict
cu legea manifesta un nivel mai scdzut al tendintelor empatice comparativ cu adolescentii din liceu.

Adolescentii in conflict cu legea au o instabilitate emotionald, la ei predomind impulsivitatea,
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agresivitatea, distructivitatea, au atitudini ostile, sfidatoare, sunt plini de resentimente, de suspiciuni
si nu manifestd empatie sau manifesta empatie slab.

Nivelul normal este mai frecvent intdlnit la adolescentii din liceu, obtinand 73,3% din adolescenti
comparativ cu 60% a adolescentilor delicventi; 3,3% din adolescentii delicventi au un nivel inalt al
tendintelor empatice in comparatie cu 16,7% a celor din liceu.

Pentru a evalua mai detaliat empatia la adolescenti am administrat si testul: ,,Metodica
diagnosticarii nivelului capacitatilor empatice (V. Boico)” care scoate in evidentd capacititile

empatice. Rezultatele pentru capacitatile empatice sunt prezentate in figura 3.

m nivel foarte scazut
m nivel scazut
m nivel mediu

nivelinalt

Fig. 3 Rezultatele pentru capacitatile empatice la adolescenti

Rezultatele din figura 3 iau urmatoarea distributie: 35% din adolescenti prezinta un nivel foarte
scazut al capacitatilor empatice; 53,3% au nivel scazut al capacitatilor empatice; un nivel mediu au
obtinut 11,7% din nr. total de adolescenti si respective nici unul dintre ei nu au nivel inalt.

Pentru adolescentii cu nivel inalt al tendintelor empatice este caracteristic: in comunicare fin
actioneaza la dispozitia interlocutorului, Tnainte chiar de a spune vre-un cuvant. Percep cu acuratete
perceptiile, motivatiile si intentiile altora. Sunt caldurosi si afectuosi, nu se simt stanjeniti sau
incurcati atunci cand vad pe cineva plangand. Uneori le vine greu pentru ca cei din jur lasa starea
emotionald pe ei. Deseori se simt vinovati, persistd o fricd de a nu incomoda, nu doar prin cuvinte dar
chiar si prin priviri si nu deranjeze. in acelasi timp singuri sunt foarte vulnerabili. Pot suferi cand
vede un animal schilodit. Cand sunt in rea dispozitie au nevoie de un sprijin emotional. Oamenii
empatici sunt in general persoane care gandesc mult, carora le place sd rezolve probleme si merg in
general pe ideea ca acolo unde a aparut problema se afla si raspunsul, rezolvarea acelei probleme.
Sunt cei care nu adorm noaptea pana cand nu gasesc raspunsul la o intrebare ce 1i macina. Iar de
multe ori, problemele la care se gandesc nici macar nu sunt ale lor.

Intre empatie conform testului ,Metodica diagnosticarii nivelului capacititilor empatice (V.

Boico)” si tendintele empatice din “Testul studierea nivelului tendintelor empatice de 1. Tusupov”
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atestdm un coeficient de corelatie semnificativ pozitiv (r = 0,33 , p<0,01). Astfel adolescentii cu un
punctaj inalt la capacitatile empatice obtin un scor ridicat si la tendintelor empatice.
Urmadtorul pas in cercetarea noastrd experimentald a fost sa evidentiem diferentele in nivelele

capacitatilor empatice la adolescentii in conflict cu legea si la adolescentii din liceu.

60
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Fig. 4. Rezultatele pentru capacitatile empatice la adolescentii in conflict cu legea si la
adolescentii din liceu

Rezultatele din figura 4 pentru adolescentii in conflict cu legea se repartizeaza in felul urmator:
46,6% din adolescentii in conflict cu legea au un nivel foarte scazut al capacitatilor empatice, iar
53,4% dintre ei au nivel scazut; accentudm faptul ca nici unul dintre cei 30 de adolescenti ce sunt in
conflict cu legea nu au atins nivelul mediu si inalt al capacitatilor empatice.

Adolescentilor din liceu le este caracteristica urmadtoarea distributie de rezultate: 23,3% din
adolescentii din liceu au atins un nivel foarte scazut al capacitatilor empatice; 53,4% dintre ei au un
nivel scazut; 23,3% din adolescentii din liceu au nivel mediu si respectiv nici un adolescent nu a atins
nivelul inalt al capacitdtilor empatice.

Analiza comparativa a rezultatelor se prezinta sub forma urmatorului tablou: frecventa cea mai
mare a nivelului foarte scazut e caracteristica pentru adolescentii delicventi, 46,6% prezintd nivel
foarte scazut comparativ cu 23,3% a celor adolescenti din liceu. Analiza statistica a rezultatelor dupa
testul U MannWhitney ne permite sd constatdm diferente intre rezultatele adolescentilor in conflict
cu legea si adolescentilor din liceu pentru nivel foarte scazut al capacitatilor empatice (U = 16,
p<0.01). Astfel adolescentii in conflict cu legea manifestd un nivel mai scdzut al capacitatilor
empatice comparativ cu adolescentii din liceu. Aceasta se explica prin faptul cd ei deseori provin din
familii neintelegatoare, neafective, instabile, lipsite de tinutd morald care determind un nivel scazut

de empatie.
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La ﬁivelul scazut atat adolescentii delicventi cat si cei din liceu au obtinut rezultate similare —
53,4%, nivelul mediu al capacitatii empatice e caracteristic doar pentru adolescentii din liceu —
23,3% respectiv cei delicventi 0%; iar nivel inalt al capacitatilor empatice nu se intalneste la nici unul
din adolescenti.

In continuare sunt prezentate scalele empatiei la adolescentii in conflict cu legea.

Adolescentii in conflict cu legea
90°%
802
70%
60%
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40%
30%
20%
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0%

CANALUL CANALUL CANALUL OBIECTIVE CE CAPACITATEA IDENTIFICAREA in
RATIONAL EMOTIONAL INTUITIV CONTRIBUIELA PENETRANTA EMPATIE
DEZVOLTARE

M4 nivelredus s nivel mediu nivelinalt

Fig. 5 Rezultatele pentru capacitatile empatice dupa scale la adolescentii in conflict cu legea

Pentru canalul rational al empatiei, ce se caracterizeaza prin orientarea atentiei, perceptiei si
gandirii persoanei spre iIntelegerea esentei oricarei altei persoane, asupra starii, problemelor si
comportamentului sdu, se prezintd urmatoarele rezultate: 53,4% au nivel redus al canalului rational al
empatiei; 43,3% din ei au nivel mediu iar 3,3% din adolescentii delicventi au un nivel inalt;

Pentru canalul emotional al empatiei, ce fixeazd capacitatea persoanei empatice de a intra in
rezonantd emotionald cu persoanele din jur- de co-retrdire, co-participare, se aratd urmatoarele
rezultate: 56,7% au un nivel redus; 40% au nivel mediu iar 3,3% din adolescentii delicventi au
obtinut un nivel 1nalt al canalului emotional al empatiei.

Pentru canalul intuitiv al empatiei, ce ofera capacitatea de a prognoza comportamentul
partenerilor, de a actiona in conditii de deficit a informatiei primare despre ei, fiind bazat pe
experienta stocatd in inconstient se atesta urmatoarele rezultate: 53,4% din adolescentii delicventi au
un nivel redus; 43,3% au nivel mediu iar 3,3% din adolescentii delicventi au un nivel inalt al
canalului intuitiv al empatiei.

Pentru obiectivele ce contribuie la dezvoltarea empatiei, unde eficacitatea empatiei scade, daca
persoana se staruie sa evite contactele personale, considerd nepotrivitd manifestarea curiozitatii fata
de o altd persoana, se convinge pe sine cd trebuie sd pastreze calmul fatd de retrairile si problemele

persoanelor din anturaj, unde astfel de viziuni limiteaza brusc spectrul sensibilitatii emotionale si
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perceptiei empatice se aratd urmatoarele rezultate: nivelul redus si nivelul mediu au obtinut rezultate
similare — 43,3% iar nivelul inalt — 13,4% din adolescentii delicventi.

Pentru capacitatea penetrantda in empatie, care e consideratd drept calitate importantd de
comunicare a persoanei, care permite crearea atmosferei deschise, de sinceritate, de apropiere, unde
relaxarea partenerului contribuie la empatie, iar atmosfera incordata, nefireasca, suspectd impiedica
deschiderea si implicarea empatica se prezintd urmatoarele rezultate: 30% au nivel redus; 56,7% din
adolescentii delicventi au un nivel mediu iar 13,3% au un nivel inalt al capacitatii penetrante in
empatie.

Pentru identificarea in empatie care este capacitatea de a intelege o altd persoana pe baza co-
retrairii, postarii in locul partenerului, la baza identificarii stind usurinta, mobilitatea si flexibilitatea
emotionald, capacitatea de imitare, se atestd urmadtoarele rezultate: 76,7 % au un nivel redus iar
23,3% au un nivel mediu; nivelul inalt nu este caracteristic pentru nici unul din adolescenti.

In urmitorul grafic sunt ilustrate rezultatele pentru scalele empatiei la adolescentii din liceu.

Adolescentii din liceu
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30% S
% 45,
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Fig. 6 Rezultatele pentru capacitdtile empatice dupd scale la adolescentii din liceu

Pentru canalul rational al empatiei, ce se caracterizeaza prin orientarea atentiei, perceptiei si
gandirii persoanei spre intelegerea esentei oricarei altei persoane, asupra stdrii, problemelor si
comportamentului sdu, se prezintd urmatoarele rezultate: 13,3 % au nivel redus; 80 % din ei au nivel
mediu iar 6,7% din adolescentii din liceu au un nivel inalt al canalului rational al empatiei.

Pentru canalul emotional al empatiei, ce fixeazd capacitatea persoanei empatice de a intra in
rezonantd emotionald cu persoanele din jur — de co-retraire, co-participare, se aratd urmadtoarele
rezultate: 53,4 % au nivel redus; 43,3 % au nivel mediu iar 3,3% din adolescentii din liceu au nivel
inalt al canalului emotional al empatiei.

Pentru canalul intuitiv al empatiei, ce ofera capacitatea de a prognoza comportamentul

partenerilor, de a actiona in conditii de deficit a informatiei primare despre ei, fiind bazat pe
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experienta stocata In inconstient se atestd urmatoarele rezultate: 50 % au nivel redus; 46,7% au nivel
mediu iar 3,3% din adolescentii din liceu au nivel inalt al canalului intuitiv al empatiei.

Pentru obiectivele ce contribuie la dezvoltarea empatiei, unde eficacitatea empatiei scade, daca
persoana se staruie s evite contactele personale, considera nepotrivitd manifestarea curiozitatii fata
de o altd persoand, se convinge pe sine ca trebuie sd pastreze calmul fatd de retrairile si problemele
persoanelor din anturaj se aratd urmatoarele rezultate: 36,6% au nivel redus; 46,7% au nivel mediu
iar 16,7 % din adolescentii din liceu au nivel inalt al obiectivelor ce contribuie la dezvoltarea
empatiei.

Pentru capacitatea penetrantd in empatie, care e consideratd drept calitate importantd de
comunicare a persoanei, care permite crearea atmosferei deschise, de sinceritate, de apropiere, unde
relaxarea partenerului contribuie la empatie, iar atmosfera incordata, nefireasca, suspecta impiedica
deschiderea si implicarea empaticad se prezintd urmatoarele rezultate: 33,3 % au nivel redus; 56,7%
au nivel mediu iar 10 % din adolescentii din liceu au un nivel inalt al capacitétii penetrante in
empatie.

Pentru identificarea in empatie care este capacitatea de a intelege o altd persoana pe baza co-
retrdirii, postarii n locul partenerului, la baza identificarii staind usurinta, mobilitatea si flexibilitatea
emotionald, capacitatea de imitare, se atestd urmatoarele rezultate: 33,3 % au nivel redus; 50% au
nivel mediu iar 16,7% au nivel 1nalt al identificarii in empatie.

In continuare vom prezenta corelatiile dintre capacitatile empatice si formele de manifestare ale
empatiei.

Tabelul. 1.Corelatiile dintre capacitatile empatice si formele de manifestare ale empatie (Bravais

Pearson)
Variabile Coeficientul de  Pragul de semnificatie
corelatie

Capacitati empatice/ Canalul rational al empatiei r=0,58 p=<0,01
Capacitati empatice/ Canalul emotional al r=0,34 p<0,01

empatiei
Capacitati empatice/ Canalul intuitiv al empatiei r=0,49 p=<0,01
Capacitati empatice/ obiective care contribuie la r=20,65 p=<0,01

dezvoltarea empatiei
Capacitati empatice/ capacitatea penetranta r=0,29 p<0,05
Capacitati empatice/ identificarea in empatie r=0,57 p=<0,01

105



Journal of Psychology. Special Pedagogy. Social Work (PSPSW)
e-I1SSN: 1857-4432, p-ISSN: 1857-0224, Volume 45, Issue 4, 2016,
(http://psihologie.upsc.md)

Psychology and Special Education Faculty

c:,’.l “lon Creanga” State Pedagogical University from Chiginau

Conform rezultatelor din tabelul de mai sus putem mentiona ca obtinem 6 corelatii semnificative
pozitive.

Intre capacititi empatice si canalul rational al empatiei atestim un coeficient de corelatie
semnificativ pozitiv (r = 0,58 , p <0,01). Astfel adolescentii cu un punctaj inalt al canalului rational
al empatiei obtin un scor nalt al capacitatilor empatice. Adolescentii cu nivel inalt al capacitatilor
empatice sunt capabili sa ierte pe altii, initiazd putine conflicte, incercand sa caute solutii de
compromis, sunt capabili sa suporte critici.

Intre capacititi empatice si canalul emotional al empatiei atestim un coeficient de corelatie
semnificativ pozitiv (r = 0,34 , p <0,01). Astfel adolescentii cu un punctaj ridicat al canalului
emotional al empatiei obtin un scor inalt si la capacitatile empatice. Adolescentilor cu nivel inalt al
capacitatilor empatice le sunt caracteristice spontaneitatea, ei pot prezice des dezvoltarea relatiilor
dintre oameni si sunt capabili sa Inteleagd actiunile altora.

Intre capacitati empatice si canalul intuitiv al empatiei atestim un coeficient de corelatie
semnificativ pozitiv (r = 0,49 , p <0,01). Adolescentii cu un punctaj inalt la canalul intuitiv al
empatiei obtin un scor ridicat si la capacitatile empatice. Adolescentilor cu nivel inalt al capacitatilor
empatice le este particular: In comunicare sunt atenti, incearca sd inteleagd mai mult decat spun
cuvintele, cu toate acestea, in cazul in care conlocutorul manifesta sentimente si emotii excesive, ei
isi pierd rabdarea.

Intre capacititile empatice si obiective care contribuie la dezvoltarea empatiei atestim un
coeficient de corelatie sSemnificativ pozitiv (r = 0,65, p <0,01) Astfel adolescentii cu un punctaj inalt
al obiectivelor care contribuie la dezvoltarea empatiei obtin un scor ridicat al capacitatilor empatice.
Adolescentii cu nivel Tnalt al capacitatilor empatice au nevoie In mod constant de aprobarea
actiunilor sale, nu numai din partea parintilor, prietenilor, cunoscutilor dar, de asemenea, si din partea
celor straini, si de reguld se simt frustrati dacd nu sunt apreciati.

Intre capacititi empatice si capacitatea penetrantd in empatie atestim un coeficient de corelatie
semnificativ pozitiv (r = 0,29 , p <0,05) Astfel adolescentii cu un punctaj inalt al capacitatii
penetrante in empatie obtin un scor ridicat al capacitatilor empatice. Pentru adolescentii cu nivel inalt
al capacitatilor empatice este caracteristic: implica sensibilitate fatd de necesitdtile si preocuparile
altora, sentimentele si intuitia sunt extrem de importante, petrec cea mai mare parte a timpului in
compania oamenilor, In conversatie.

Intre capacitati empatice si identificarea in empatie atestaim un coeficient de corelatie semnificativ
pozitiv (r = 0,57 , p <0,01). Adolescentii cu un punctaj inalt la canalul identificarii in empatie obtin

un scor ridicat si la capacitdtile empatice. Pentru adolescentii cu nivel Tnalt al capacitatilor empatice
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este caracteristic: se alatura starii emotionale a altor oameni, isi formeaza o imagine nu numai despre
propriile sale valori, ci si despre valorile altora.

In corespunde cu rezultatele prezentate vom concluziona ci: adolescentii ce au format esantionul
cercetarii prezinta: 0% - nivel foarte scazut; 23,3% - nivel scazut, 66,7% - nivel mediu si 10% nivel
inalt al tendintelor empatice.

Adolescentii in conflict cu legea si adolescentii din liceu se caracterizeaza prin rezultatele diferite
privind tendintele empatice. Adolescentii in conflict cu legea: 0% - nivel foarte scazut; 36,7% - nivel
scazut, 60% - nivel mediu si 3,3% nivel 1nalt al tendintelor empatice. In timp ce adolescentii din
liceu 0% - nivel foarte scazut; 10% - nivel scazut, 73,3% - nivel mediu si 16,7% nivel inalt al
tendintelor empatice.

De asemenea putem mentiona ca atestam urmatoarele tendinte: adolescentii in conflict cu legea
prezintd un nivel mai scdzut al tendintelor empatice decat adolescentii din liceu, fapt confirmat si prin
diferentele statistice obtinute (U = 1, p<0.01).

Pentru capacitati empatice rezultatele sau repartizat astfel: 35% - nivel foarte scazut; 53,3% - nivel
scazut, 11,7% - nivel mediu si 0% nivel inalt al capacitatilor empatice.

Adolescentii n conflict cu legea si adolescentii din liceu prezinta tablouri diferite de rezultate
pentru capacitati empatice: adolescentii in conflict cu legea: 46,6% - nivel foarte scazut; 53,4% -
nivel scazut , 0% - nivel mediu si 0% nivel inalt al capacitatilor empatice. lar la adolescentii din liceu
23,3%- nivel foarte scazut; 53,4%- nivel scazut , 23,3%- nivel mediu si 0% nivel inalt al capacitatilor
empatice.

In comparatie consemnim ci adolescentii in conflict cu legea prezintd un nivel mai scizut al
capacitatilor empatice decat adolescentii din liceu, fapt confirmat si prin diferentele statistice obtinute
(U =16, p<0.01).
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OTHoOLIEHNE K IKCTPEeMHU3MY B IOJPOCTKOBOM BO3pacTe
Attitude towards extremism in adolescent age
Cunuuyapy JI., noxtop ncuxojnoruu, konpepenuuap, UPSC «Mon Kpsara»
Summary

The article analyzes the study results of adolescents' attitudes toward extremism. The participation in
protest situations is perceived by adolescents as a special form of adulthood manifestation. Because of
that, a protesting behavior can become significant in personality formation and influence the adoption of
deviant behavior. The study oversees: the prevalence of extreme ideology in the micro-social
environment of adolescents; adolescents’ view of extremism as a special form of social behavior (which
is characterized by emerging into a value-normative system of a personality) and adolescents' attitude to
the violence legalization problem as whole.

Key words: extremism; ideology of extremism; political maximalism; extremist ideas; moral and
ethical principles; value orientations; group identification; socialization; personality formation; forms of
deviant behavior; violence; informal groups; illegitimate mass actions.

AHHOTaNuA

B crartbe AHAIIM3UPYIOTCA PE3YJIbTAThl HCCIICAOBAHUA OTHOMICHHA ITOAPOCTKOB K JKCTPECMHU3MY.
VYdacTre B CHUTyalUsX BBIPRKEHHUS MPOTECTa BOCHPUHUMAETCS IMOAPOCTKAMH Kak ocobas (opma
IMPOABJICHHA B3POCIIOCTH. B cBs3u ¢ stum MMPOTCCTHOC IIOBCACHUC MOXKET CTaTb 3HAYUMBIM IJIA
(bOpMprmmeﬁCﬂ JJUYHOCTH M OKa3aTb BJIHWAHUC Ha IIPUHATUC JCBHAHTHBIX (bOpM IHOBCACHUA.
HCCJ’IGI{OB&J’II/ICBZ pacipoCTpaHCHHOCTDb SKCTpeMHCTCKOﬁ HACOJIOTMH B MHUKPOCOIHUAJIBHOM OKPY>XCHUHU
MMOAPOCTKOB; OTHOILICHHUEC MMOAPOCTKOB K DKCTPEMU3MY KaK K oco0oit (bopMe COIIMAaJIBHOI'O ITOBCACHMNA,
KOTOPOC XapaKTCPpU3YCTCs CTAaHOBJICHHEM HCHHOCTHO-HOpMaTHBHOfI CHUCTEMBI JIMYHOCTH, OTHOIICHHC
IMOAPOCTKOB K HpO6JIeM€ JICTUTUMU3AIINU HACUIIUA B IICJIOM.

KiaroueBble cjoBa: OKCTPEMHU3M, OSKCTPEMHUCTCKAKasA HWACOJIOTHA, MOJIUTUYECKUH MaKCHUMaAJIU3M,
OKCTPEMHUCTCKUC HACTPOCHHUA, MOPAJIbHO-HPABCTBCHHLIC MPUHIUIIBI, OCHHOCTHBIC OPUCHTALIUU,
rpynnoBas HAeHTU(UKaLMs, couuanu3anus, (GOpPMUPOBAHHUE JIMYHOCTH, JEBUAHTHBIE (HOPMBI
IIOBCACHUA, HACHUIINEC, He(I)OpMaJ'ILHLIe T'pYIIIbI, HEJICTUTUMHBIC MACCOBBIC aAKIIUH.

CpeI[I/I OCHOBHBIX IPUYHH POCTA MOIYIAPHOCTU SKCTPEMHUCTCKUX B3IJISII0B MOJIOJACIKU B HAILICM

00111eCTBE MOKHO OTMETHUTh (PaKTHUECKOE OTCYTCTBHE COLMATIBHBIX IPOrpaMM MOIEPKKH U 3aHSITOCTH
MOJIO/IE’KH, YCHIIMBAIOILlEeCsl paccioeHue odiiecTBa Ha OoraThlx U OeqHbIX U Ap. OTAeNbHO cleayeT
BBIJICIUTh U COIMATIBHO-TIONUTHYECKHAE (DAKTOPBI: ACATENBHOCTD Pa3IHMYHBIX HEPOPMATIBHBIX TPYIII,
TPAHCISILMSA  SKCTPEMUCTCKUX oOpa3uoB mnoBeaeHus CMM u 1., LleHHOCTHO-HOpMAaTHBHAs
HEOIPEJICIEHHOCTh U B TO € BpeMs IMOJIMTHYECKUN MaKCUMaJIU3M CIIOCOOCTBYIOT (OPMHPOBAHUIO
00OCTPEHHOTO YYBCTBAa HECTPABEIIMBOCTH, KOTOPOE€ B COYETAHHH C TMPOLECCAMU TPYNIIOBOU
UJCHTUQUKAIUN U «COLMAJIBHBIM OeccTpalirem» CO3Aal0T OJaroAaTHylo MOuBY A (OPMHUPOBAHMS
9KCTPEMHUCTCKUX HACTPOEHUH cpenn MoJonexd [ 3,5 |.

Oco0blil nHTEpeC MpPeJCTaBIseT aHaJU3 OTHOIICHUS K SKCTPEMHU3MY B IOAPOCTKOBOM BO3pACTe.
JlaHHBII BO3pacT — 3TO OJUH M3 HamOoJiee 3HAYMMBIX TEPUOJOB C TOYKH 3PEHUS COIUAU3AINN H

CTaHOBJICHUSA JIMYHOCTH, CbOpMI/IpOBaHI/ISI €€ IICHHOCTHBLIX OpHeHTaHHﬁ, MOpPaJIbHO-HPAaBCTBEHHBIX
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NPUHIIIIOB M OCBOCHUS PA3NMUUYHBIX (GopMm comuanbHoro moBeAeHus [l1]. OmHOM W3 BaXHBIX
O0COOEHHOCTEH IMOAPOCTKOBOTO BO3pacTa HapsSAy C HUTHWIM3MOM M MaKCUMaJIHM3MOM  SIBIIACTCS
CTPEMJICHHE K aBTOHOMHOCTH M HE3aBHUCHUMOCTH. B cuiy 3TOro, pasinyHbie MPOTECTHBIC (OPMBI
MOBE/ICHUS BOCIIPUHUMAIOTCS KaK 0coOble (DOpPMBI MPOSIBIICHUS B3POCIOCTH, TEM CaMbIM OIPEIeiss
3HAYUMOCTh IMOJ00HOTO TOBENCHUs Ui (OpMHpOBaHUS JIMYHOCTA. BMmecTte ¢ TeM, ydacTue B
CUTYyallMsIX BBIPAKECHHS TMpoTecTa (B ONPEICICHHBIX COIMAIBHBIX W TOJUTHYCCKUX KOHTAKTaX)
CIIOCOOHO OKa3bIBaTh BIMSHUE M HA MPUHATHE NEBUAHTHBIX (DOpPM MOBeneHUs, TpaHCHOPMHUPYS CaMoO
OTHOIIIEHHWE MOAPOCTKAa K Hacwini. B JgaHHOM ciiydae Hacwive HAYUHAET BOCIPUHUMATHCS Kak
OTIpaBIaHHBIA, HOPMATHBHO JOMYCTHMBIA U A(P(EKTUBHBINA CHOCOO BBIPAKEHHUS CBOMX B3TJISJIOB H
TpeboBaHU. DTO B CBOIO OYepe/lb, CIIOCOOCTBYET TOMY, UYTO JEBUAHTHOE MOBEICHUE TPHUOOPETACT yiKe
HE pPa30BbIi, a CUCTEMHBIN XapaKTep, CTAHOBSACH CIIOCOOOM pEIICHUS MTUPOKOTO CIEKTPa COIHAIBHBIX
KOH(MIUKTOB [ 2 |.

B cBoeM wucciemoBaHMM MBI OPUEHTHPOBAIMCH HA BBISIBJICHHUE 3HAYMMBIX —aCIIEKTOB,
XapaKTepU3YIOIIUX CBOEOOpa3ue MpOSBICHHUM 3KCTpEeMU3Ma B MOAPOCTKOBOW cpene. B mporpamme
WCCJICIOBAHMS YUYMUTHIBAJICS aHAlM3 BIUSHUA pAla (aKkTOPOB: POJIb MUKPOCOIUAIBHOTO OKPY>KEHUS,
BJIMSHUE BO3PACTHBIX XapaKTEPUCTHUK W MPUHAIJICKHOCTh K HAIMOHAJIBLHOMY OOJBIIMHCTBY WIH
MEHBIIMHCTBY. [loCHemHUI acmeKT TMPEACTaBIACT OCOOBIH HMHTEpPEC, IMOCKOJIBKY AIKCTPEMHCTCKHE
MPOSIBJICHUS YaCTO OCHOBaHBI HA MEKHAIIMOHAJIBHBIX OTHOMIEHUAX. MccnenoBanue nmpoBoamiiock 2012-
2013 romy unctutyroM cormonoruu odpazoBanus PAO coBmectHo ¢ I'KITY um. Kpsurs. B xoze
uccnenaoBanus Obu10 ompomeHo 1000 ygammxcs 9-12 kiaccoB MONAABCKUX JiHIeeB ( B CTaThe 3Ta
nmoABbIOOpKa o0o03HaueHa Kak «mMoigoBaHe») M 1000 pyccKOroBOpSIIMX ydamuxcsi (B CTaThbe 3Ta
MOJIBBIOOPKA 0003HAUYEHA KAK « PYCCKUEY).

OTHoOLIEHNE MOAPOCTKOB K 3KCTPEMHU3MY paccMaTpHUBAIOCh B TPEX Pa3HbIX KOHTEKCTax. Bo-mepBhIX, C
MO3UIIMKM PACITPOCTPAHEHHOCTH B MHKPOCOLHUAIBEHOM OKPYKEHUHU TOJIPOCTKA KOHTAKTOB C JIFOJBMHU,
MPUACPKUBAIOITUMUCA IKCTPEMUCTCKONW HACOJIOTHU. BO-BTOPHIX, ¢ MO3UIIMU OLEHKH MIKOJbHUKAMH
MOJIMTUKU BIIACTEH KaK MHIMKATOPA OTHOILIEHUS MOJIPOCTKOB U MOJIOACKHU K MPoOIeMe JTeTUTUMHU3AIUN
HACWJIMS B IIeJIOM. B - TpeThuX, C MO3UIUU MPUHATHS MOAPOCTKAMH PAa3IHUHBIX (HOPM MPOTECTHOTO
ITOBEJICHUS.

IIposiBjieHUE IKCTPEMHU3MAa B MUKPOCOLMATBHOM OKPYK€HHH MOAPOCTKA

OdeBHIHO, YTO JIMYHBIA OMBIT OOIIEHUS, B3aUMOICHCTBUS UM TPSIMOTO WICHCTBA B OKCTPEMHUCTCKUX
OpraHM3alysIX BO MHOTOM OMpeeNnseT CHelnuduKy OTHOLIEHUS K dKcTpemusMy. Mcxons w3 3Toro,
yYaIUMCSl TpeJIarajics BOIPOC: «3HAKOMblL U 6bl C IKCMPEMUCICKUMU — MOJIOOEHCHLIMU

opzaHus'aqu}mu?» Hpe)IJ'IO)KeHHBIe BAPHUAHTBEI OTBETOB Ha J3TOT BOIIPOC ITIO3BOJIAIOT BBIABUTH Kak
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HEMOCPEICTBEHHOE  YJIEHCTBO, TaK M  PACIpPOCTPAHEHHOCTb  KOHTAaKTOB €  JIIOJIbBMH,
MPUACP)KUBAIOITUMHUCA  SKCTPEMHUCTCKON HJICOJIOTHH, B OJWKaHIIEeM OKPYKEHHUM IIKOJbHHKA.
Pacnipenenenne BapuaHTOB OTBETOB Ha 3TOT BOINPOC PYCCKOTOBOPSIIMX YYaIIMXCS W Yy4alIuXcs
MOJITAaBCKUX JIUIIEEB MPHUBEICHO B Tabimiel.

Taoauna 1

PaCHpelle.HeHI/Ie OTBCTOB MMOAPOCTKOB PYCCKUX U MOJIAABCKUX JIMIICCB
OTHOCHUTEIIPHO UX 3HAKOMCTBA C O3KCTPEMAJIbHBIMU OpraHu3alusaMu (%)

BapuaHTbl oTBETOB «Pycckne» | «MongoBaHe» P=

J1a, 3HAKOM, 5 CAaM COCTOIO B TaKO OpraHU3alum
51 8,9 .03

71a, MOY OJIM3KHE JPY3bs COCTOAT B TAKMX
opranuzanmusx | 43 9,3 002

71a, y MEeHs eCTh 3HAKOMbIE, COCTOSILME B TAKUX
opraumzanusx | 12,1 8,3 03

71a, 5 3Ha0 00 UX CyHIECTBOBAHMH, HO JINYHO HE
crankusaics | 13,9 10,4 05

HET, 5 HE 3HAKOM C TAKUMM OPTaHH3aLUsAMU
65,1 63,1 -

Kak BumHO u3 Tabmuiel 1, OOMBIIMHCTBO (KaK CPEIU PYCCKOSI3BIYHBIX, TAK U y4alUXCs MOJIIaBCKHX
JIMIIEEB) OTMEYACT, YTO OHU « HE 3HAKOMBI» JIMYHO C MOJOOHBIMH OpraHusanusamu. [Ipu sToM cremyer
o0paTuTh BHUMAaHHE HA TO, YTO JOJS IMOJOOHBIX OTBETOB 3HAYUTEIILHO MPEBBIMIACT MOKA3aTEIH I10
ApyruMm otBetaM ( cooTBeTCTBeHHO: 65,1% u 63,1% ). O0mue BBICOKHE JaHHBIE KOCBEHHO MOTYT
CIy)KUTh TOKA3aTeJIeM aKTUBHOCTH CaMHUX JKCTPEMHCTCKHUX OpraHM3allii Ha TEPPUTOPUH MOJIOBBI
DTO MOATBEPKIAECTCA TEM, YTO Y PYCCKOTOBOPAIIUX MOAPOCTKOB BBINIE OIS T€X, KTO YKa3bIBAaeT Ha
3HAKOMBIX, COCTOSIIIIUX B DKCTPEMHUCTCKUX OpraHmu3anusax (coorBeTcTBeHHO:12,1% u 8,3%, p=.03 ), a
TaK)Ke Te€X, KTO MHPOPMHUPOBAH O CYIIECTBOBAHWU 3KCTPEMHUCTCKUX OpraHHW3aIii ( COOTBETCTBEHHO:
13,5% u 10,4%, p= .05 ).
Ol cocrom B 3ReT peMHCT CrROM OPCAH A

O ae sparKoM © IRECTPEMHCT CEHMHE OpPIaAHNIALl HIMH

%
70 A 65,1 53.1

60
50
40
30
20

8,9
10 5,1

o — -

Muamme cn Yuammecn
PYCCKOAIBITHEIX MOMTABCKEHX JHIIee B
AHIeeR

®ur. 1. 3HaKOMCTBO YYAIIUXCS PYCCKOTOBOPSIIMX U MOJIJIABCKUX JIUIIEEB C SKCTPEMHUCTCKUMU
OpTraHu3aIsIMHI
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OTHOIIEHNE MOAPOCTKOB K IKCTPEMHUCTCKUM J1eiiCTBUSIM

31ech UHTEPECHO, C OJHOW CTOPOHBI, OIICHHUBAaHUE JOIYCTUMOCTH pa3IUYHbIX CAHKIUNA B
OTHOIICHUU PKCTPEMHU3Ma CO CTOPOHBI BIacTell. Pedb MIET O MPUHATHH CONMATBHBIX MPABUI U HOPM,
HAmpaBJICHHBIX HAa TMPOTHBOJCHCTBUE dKcTpemusMmy. C JApyroil CTOPOHBI, CIEAYeT BBIICIUTH
JUYHOCTHBIN acCMeKT, KOTOPBIA MpeJoiaraeéT COOTHECEHHE AKCTPEMHUCTCKUX JIEUCTBUN C COOCTBEHHOM
LIEHHOCTHO - HOPMAaTUBHOM CUCTEMOM. B cBsI3u ¢ 3TUM B XO7€ oIpoca MIKOJbHUKAM 33/1aBaJicsi BOIIPOC:
«Onpasovisaeme au Bvl saxkcmpemucmckue oeticmsust, KOmopbule 61eKym 3a co00l HaHeceHue meiecHblX
nospedcoenull, NpuyuHeHue MamepualbHo20 ywepoa, 6aHOAnU3M U HapyuieHue o00uecmeenHo20
nopsioka? »

B nenom, MIKONBHUKH M3 PYCCKOSI3BIYHBIX M MOJIABCKUX JIUIIEEB CTAPAIOTCS HPUIEP’KUBATHCS
OOIIECTBEHHBIX HOPM («Hem, NOCKOAbKY MO HapyuileHue 3aKono8 obowecmeay). Ilpuaem, MOIIaBcKue
IIKOJIBHUKKA 0o0Jiee 3aKOHOIOCITYIIHBI, YeM pycckoroBopsuue ( coorBercrBeHHo: 30,2% u 20,3%
p=-01). OgHako MIKOIHHUKU MOJIABCKUX JUIEEB B OOJbIIEH CTENEHU OMPABIBIBAIOT SKCTPEMHUCTCKUE
JeMCTBHS, KOTOPBIE BICKYT 32 COOON HAaHECEHHE TEJIECHBIX MOBPEXKICHUHN, MPUUYNHEHHE MaTEPHAIILHOTO
yiep0a, BaHJAIM3M U HapyIIeHUEe 00IIecTBEHHOTo nopsiaka ( cooTBeTcTBeHHO: 15,4% 1 6,8%. p=.05).
CrnemyeT OTMETHTH pe3yJbTaThl IEHHOCTHO-JIMYHOCTHOTO PAa3BUTHS IMOAPOCTKOB. He 3HAYUTEILHO
MPOSBIISIIOT COYYBCTBHE >KEPTBAM HSKCTPEMHCTCKMX HCHCTBHI U PYCCKOTOBOPSIIME W MOJJAABCKUE
mkonbHUKH ( cooTBeTcTBeHHO: 10,0% 1 8,5%). OnHAKO PYCCKOTOBOPAIIUE B OONBIIEH CTENEHH, YeEM
MOJITAaBCKHAE TIKOJBbHUKH CUHTAIOT SKCTPEMHUCTCKHUE JIEHCTBUS, MPOTHBOPEYANIMMHI MX TMOHUMAHUIO O
crioco0ax paspenieHust KOHQIUKTOB ( cOOTBETCTBEHHO: 36,5% 1 15,0% ; p =.0001).

OTHolIeHNe MOPOCTKOB K CAHKI[USIM NPOTHB MPOSIBJIEHHUI IKCTpeMHU3Ma

XapakTepHbIM HHAUKATOPOM OTHOIIEHHS K JKCTPEMU3MY SIBISIETCS MHEHHE O HEOOXOAUMOCTH
MPUMECHECHHST CAHKIMA TPOTHB HETO, OCHOBAHHOE HA OIICHKE JICTUTUMHOCTH TEX WU WHBIX
AKCTPEMHUCTCKHX JICHCTBUI B COOTBETCTBUHU C MPHHATHIMU 3aKOHAMHU W OOIIECTBEHHBIMH HOpMaMHu. B
ATOU CBSI3M OOpATUMCSI K MHEHHSIM TOJPOCTKOB O TOM, KaKHE€ UMEHHO JCHCTBUS, C MX TOYKH 3pEHUS,
JOJDKHBI TIpeclieioBaThes Mo 3akoHy. llIkonmbHHMKaM mpejuiaraioch OTBETHTh Ha Bompoc: «Kakxue u3
HUdICe nepeducieHHblx oelicmauti, Ha Baw 832150, 0019CHbL npecied08ambcsi O 3aKOHY? »

[Ipu 3TOM ClleTyeT YTOYHUTH, YTO TEPMHUH «IKCTPEMHU3M» Ha YPOBHE OOBIICHHOTO CO3HAHUS YETKO
He ompenerieH. [1oaToMy MBI TipeyIarajid yJalmuMcsi OTBETHTh Ha BOIIPOC, B KOTOPOM JaHHOE IOHSATHE
3aMeIaIOCh IeJIbIM KOMILIEKCOM 00Jiee TOCTYIMHBIX M MEHEE PACIUIBIBUATHIX OMPEeIeHUH, OTHOIIICHUE
K KOTOPHIM TMO3BOJIUJIO BBISIBUTH OOIIYI0 KApTHUHY OIICHKH IOCTYIKOB, OOBEAWHEHHBIX MOHSATHEM
«QKCTPEMUCTCKHE» (B COOTBETCTBUH C IOPUANUECKON KBaTUpUKaLue).
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Kak BusHO U3 pucyHKa 2, 0oJiee IOJOBUHBI PyCCKOTOBOPSIIUX U 00JIee OJHOM TPETH MOJJIABCKUX
mKoJIbHUKOB ( 54,9% u 38,4% COOTBETCTBEHHO) CUUTAIOT, YTO MO 3aKOHY CIEAYyeT MpecieloBaTh
HACWJIbCTBEHHBIE JIEHCTBUSI IMPOTHUB OIpPEAEICHHONW UACOJIOTHH, pachkl U penuruud. HemHoro Oosnbiiee
YHUCJIO PYCCKOTOBOPSIIUX HIKOABHUKOB (57,8%) M 4yThb MEHbIIEE YHUCIO MOJJIABCKUX YYalluXCs
(34,1%) KTO OTMEuaeT, YTO HAKA3aHUIO MOJJIEkKAT TaKXKe U MpsMble IpU3bIBbI K Hacwinio. Cruenyer
OTMETUThH 3aMETHOE €MHOJYIINE B OTIEIbHBIX OTBETAX PYCCKOTOBOPSIIMX W MOJIJABCKUX yYalllUXCS.
Tak, Mo4TH NMOJOBMHA U PYCCKOTOBOPSIINX U MOJJIABCKHX HIKOJBHUKOB YKa3bIBalOT, YTO MO 3aKOHY
JOJDKHBI  TIPECIIEIOBAThCA  «OCKOPOUTENbHBIC» BBICKA3bIBAaHMS, OCHOBAaHHBIC HA HJCOJIOTMYECKOH,
MIOJINTUYECKON, pacoBOW, HAIIMOHAJIbHOM M PEJIUTHO3HOM HEHABUCTH ( COOTBETCTBEHHO: 43,4% wu
47,1%). Ilomumo »storo, 10,0% pycCKOroBOpSIIMX IIKOJbHUKOB CUMUTAIOT, YTO HHU OJHO U3
MIEPEYUCIICHHBIX JEHCTBUI HE JOJKHO MPECeoBaThCsl IO 3aKOHY ( CpeA MOJIJABCKHUX IIKOJIbHUKOB

Takux 4yTh Oosbie 12,1%).

[] yHamieCcHd MONIABCKHAX JIHIe€B
[0 yqamupecs pPyCCKOS3bIYHBIX JHIEEB

OcropOHTeNbHEIE BEICKAIBIEAHIA, OCHOBAHHEIE Ha
HIEe0NOrHYecKodt, oMM THHEeC i, pacoBoil,

|43

Hﬂ.LLMOHﬁJIEHDﬁ it pﬁnmoa[—[oﬁ HEHaBMCTH ‘47 1
¥

HenpaMmele BEICKAZEIEAHNA, PARKHTAFOMME
MAEONOTMHEECKYED, MTOMM THHMECKYID, PACOBYED ‘ 281

‘23,9

HaUMOHATBHYEY H DENHIHOSHYH EPEETY

]-[pHMI:[E TIPHM3BIBEI K HACHNIBCTEEHHBIM ,I[Ei:IETElPIHM ‘ 5718
TNPOTHE OpeNeNeHHOH HISOMOTHE, Pacel,
HAalMOHAIBHOCTH, PEJIMIHH ‘ 34!1

HacunscTEeHHEIE NefICTENE IPOTHE OIMpPe/eleHHOM ‘ 540
+
HMASOIOTHH, PACE!, HAMOHATBHOCTH, DElHTHI

‘ 384

51 He cumMTAaro, 4TO KakMe-mH00 13 10
EBIMENepedHCIEHHBIX NefiCTEHIT HOMEHEL
MpeCIeI0EATECA 10 3aK0HY IZJ]'

®ur. 2 MHeHue PYCCKOA3BIYHBIX U MOJITABCKUX MIKOJIbBHUKOB OTHOCUTCIIBHO TCX I[GI\/’ICTBI/II\/'I,
KOTOPELIC HeO6XO)II/IMO IpecyIeJ0BaTh MO 3aKOHY
B HCJIOM, IMOJYYCHHBIC ANAHHBIC IMOKA3BIBAIOT, YTO OOJIBIIIMHCTBO IIKOJILHUKOB ACMOHCTPHUPYIOT
HEraTUBHOC OTHOMICHUE K JSKCTPEMUCTCKHM HeﬁCTBHHM, OIICHMBAasg WX KaK IPOTHBO3aKOHHBLIC M
HaKa3yCMbIC. O)IHaKO Cpean MIKOJIBHUKOB €CThb U TC, KTO OoJllee JOSUIEH K IMMPOSBJICHUAM Bep6aJ'IBHOI71
arpecCuu " SKCTPEMUCTCKUM HeﬁCTBHHM. 3aMCTI/IM, 9YTO HWMCHHO HOCHUTCIIM TakKoro, B O6IJ_[CM,

HEUTPAITHPHOTO MHEHHS M TIPEACTABIISIIOT COO0M TOT CJIOW MOJIOACKH, KOTOPBIN BBI3bIBAET HAMOOIBIIIHI
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UHTEPEC y HJICOJIOTOB U PEKPYTEPOB OT IKCTPEMUCTCKUX OpraHu3alui, T.K. MOJ00HAs MacCHBHAs
no3uius — OyarojaTHasi MOYBa JjIs B3paIllMBaHUS HOBBIX WIEHOB SKCTPEMHUCTCKHUX TPYIIIL.
BoipaikeHue MOJMTHYECKOTO MPOTECTA

Br160op Tex wim uHBIX (OPM BRIPAKCHHS OJTUTHYECKOTO MPOTECTa MPEACTaBIsIeT coO00i moka3aTelns
YPOBHSI pPa3BUTHS KaK CaMoOro OOIIEeCTBa, €ro HWHCTUTYTOB ( HCIOTHHUTENBHON, 3aKOHOAATEIHHOM,
cyne6noi Bimactu, CMU u n1p.) Tak u creneHb cHOPMUPOBAHHOCTH TPAKIAHCKON MO3UIIMU. MOXKHO HE
MPUHUMATH SKCTPEMH3M Kak (pOpMy MOJUTHYECKONW aKTUBHOCTH U €r0 UACOJIOTHIO, U, B TO K€ BpeMms,
UCIIOJIb30BaTh AKTUBHBIC CIIOCOOBI BBIPAKEHUS CBOMX B3IJISIIOB B OMNPEICIICHHBIX COIHAIBHO-
IKOHOMHUYECKUX M MOJUTHUUECKUX cuTyanusix [ 4 ].

Kak BumHO u3 pucyHka 3, OOJBIIMHCTBO MOApocTKoB (21,7% - cpenu pycckux u 254 % -y
MOJIJaBaH) cYUTaeT Hanbosee mpuemiaemMoi GopMoOil BbIpaKEHHS MOJIUTUYECKOTO MPOTECTa y4acTue B
MUTHHTaX U 3a0acTOBKax. B 3TOM CBSI3M MOKA3aTENbHBIMU SIBIISIIOTCS Pa3JInuus, CBSI3aHHBIC C JJOBEpUEM
IIKOJIBHUKOB K COIIMAJIbHBIM UHCTUTYTaM. Tak, Ha «oOpauwjenue 6 cyd» yKa3blBalOT B PYyCCKOTOBOPSIIUX
manesx 10,1%  yuamuxes u 12,3 % yyammxcss MOJJIABCKUX JIMLIEEB; «oOpaujeHue K 61acmsamy
oTMeyaroT 6,5% -pycckoroBopsmue u 8,3% - MoIaBCKHe MIKOJIbHUKY; «oOpamienrne B CMI» - 9,6%-
PYCCKOTOBOPSIIINE MKOJIbHUKHU U 7,4%- MOJIIaBCKUE ITKOJIbHUKH.

bonee Hu3KkMe mokazarenau MO JAaHHBIM MYHKTaM Y PYCCKOTOBOPSIIMX IIKOJBHUKOB KOCBEHHO

ACMOHCTPUPYIOT HEAJOBCPUC K BJIACTHU, B PA3HBIX Q)opMax, KpoMe ((quBepTOﬁ BJIaCTHU», KOI'/Ia p€4b UACT

o CMU.

AT CH MO TTaBCKEY JINLe e

—
[0 yeammecs PpyocKoSshIMHEIX ISR
HEHKOoT Aia He BOSHHKAIIO N

AEJIAHHSA OpOoOTeSCTOBATE

s Hommm» IpoTecT B cebe 7:——| s5.3
2

OO CyVAeHHS E CeMbe

|z22.8

| 26.8

OO CVAeHHS C APV 3EBAME | 2.2

OOpanieHHe K BIIac TSN 5.5
8,3

O opanmresmme B CpefcTEa

MACCOBOHR HEGODMALIEED 7.3
COropalnreHae B CWVIL ] 10,1
lrz.3
DEHCTPEeMECTCRKHE ITVTE 1.6
2.9

I pamsaaHCcKoOe 5,6
HedOBHHOBSHES 3.3
SOHACTHE B METEHELAaX
sabacToBKaX

|22, 7

| 25,4

o = p K ] is 20 25 0

@ur. 3 [Ipeanoyrenue MIKOJIbHUKAMHU PYCCKUX U MOJIIABCKUX JIUIIEEB PA3IMYHBIX (OpM
BBIPA)KECHUS TIOJIUTUYECKOIO IIPOTECTA
OTO CBUIETENLCTBYET O COLMAIBLHOM MAcCCHUBHOCTH B BBIPAXKEHHWU COOCTBEHHOM TIpakJaHCKOM

ITO3HIIHH. HaHPOTI/IB, Y MOJAABCKHUX IIKOJBbHUKOB ITOKAa3aTCJIM OTHOLICHUSA K BJIACTAM B CPaBHCHHUH C
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pycckoroBopsimuMu  Oosiee BBICOKHE, Kpome - «oOpamenue B CMU». MongaBckue MIKOTBHUKA
JEMOHCTPUPYIOT 0o0Jiee BBICOKYIO CTENEeHb AaKTUBHOCTH TMpPH B3aUMOJCHCTBUM C YKa3aHHBIMU
IpaXJaHCKUMH HMHCTUTYTaMU. B 1eroM 5To cBHAETENbCTBYeT O 0ojieeé BBICOKOM YpPOBHE
c(OPMUPOBAHHOCTH TPAKIAHCKOW MO3UIMU y MOJJABCKUX INKOJBHUKOB. B 3TO# cBsi3u ciemyer
OTMETHTb, YTO BAPHAHT OTBETA KHUKO20A He BO3HUKAILO JHCelaHue NPOomecmosamsy Uy MOJIJABCKUX U Y
PYCCKOTOBOPSIIIMX HIKOJIBHUKOB 3aHMMAET IEPBOE MECTO IO CBOEW MHOMYJISPHOCTH U €ro OTMEYaeT
KKl TPETUH Yy MOJIJABCKUX IIKOJILHUKOB M KaXK/bIH 4 Y pyCCKOTOBOPALINX (COOTBETCTBEHHO: 26,8%
u 22,8%; p=.05).

Uro kacaercsi BO3pACTHBIX W3MEHEHUU B TUIAHE MPEANOYTCHUsS TE€X WJIM MHBIX (JOPM BBIPAKCHUS
CBOET0 MOJIUTUYECKOTO MPOTECTA, TO 3AECh CIEAYET OTMETUTh, YTO Y PYCCKOIOBOPSALIUX IIKOJIBHUKOB C

BO3pacTOM boiee AKTYaJIbHBIMH CTAHOBATCS JICTUTUMHBIC CII0COOBI ( CM. PUCYHOK 4)

O % macc
012 wmacc

IHacTHSe B MEHTHHITAaX, ]19,1
s3adacTOoBEKAX |23.9
oG 7.2

panmreHHe B CpPedCcTEAa l11.6
mMaccoBOii HHGMQOPMATTHIT B -

7.2
OSpallieHHe K BIIacCTAM J11.6
8,2

OSpamnieHHe B CYIL |11,8

OScyHOeHHSe C OPY2hAME

I pazkiaHCKOe HelIOBHHOBSeHHS 5.5
5.8
Cosymemme R soe —
7.3

«Houry»> mpoTecT B cedfe

DKCTPeMHCTCKHIL IIVTE 20
1.3
HHKOTOa He BOIHKAITO |28.0
JKeJIaHHSA [IPpoTecToBaThE [13.3
: 9%
o 5 10 1s z0 25 30

@®ur. 4 JluHaMuKa TpeICTaBICHUN yyaluxcs O pa3HbIX (JOpMax BeIPAXKEHUS MOJIMTUYECKOTO MTPOTECTa
( pycckue JuIien)

Tak, ecu B 9-M Kjacce BapuaHT «obpaujeHue 6 cyo» BbOupaoT 8,2% IIKOIbHUKOB, TO B 12-M —
9TO 3HaueHue Bo3pactaer 10 11,8%.

K 12-my knaccy nonutuyeckas akTUBHOCTb PYCCKOTOBOPSIIUX IIKOJBHUKOB B 11€JIOM BO3PacTaeT.
DTO IEMOHCTPUPYET pas3inuusi cpeau ydammxces 9-x u 12-x Ki1accoB mpu BEIOOpE HANpUMeEp, BapuaHTa
OTBETA « HUK020a He 8O3HUKAJIO dicelanue npomecmosamoy - 28,0% cpean eBATUKIACCHUKOB MPOTUB
13,3% y nBeHaaIaTHKIACCHUKOB, cOOTBeTCTBEHHO (p=.003); «yuacmue 6 mumurneax, 3a6acmoskaxy -
19,1%- ygammuecs 9-x kimaccoB u 23,9% - yuamuecs 12-X kiaccoB, coorBeTcTBeHHO (p=.002). OqHako

MOKAa3aTelIN IO BOIPOCY «2PadtCOAHCKOe HenosuHogeHue» YBEIUUMBAIOTCS MHUHUMaibHO- (5,5% wu

5,8%).
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WuTepeceH TOT ¢akT, uTo K 12-My KJ1accy BO3pacTaeT JOBEpHE PYCCKOTOBOPSIINX IIKOJIBHUKOB K
COIMANIEHBIM HMHCTHTYTAM: « OOpaujeHue K cpeocmeam MAaccogou uHgopmayuuy M «obpaweHue K
enacmam» K 12-my kiaccy Bozpacraetr ¢ 7,2% g0 11,6% (p=.002); «obpawenue 6 cyon-c 8,2% -y
yuamuxes 9-x kiaccoB g0 11,8% - y  yuamuxces B 12-x kmaccax. HesznaumtenbHO BoO3pacraror
MoKasareiu K 12-My Kinaccy mo BOIpocy « oocydicoerue ¢ opyzvimuy - (8,9% u 9,2%) .

MosaBckue WIKOJIBHUKH K 12-My KJIacCy  CHHKAIOT CBOK — TOJUTHYECKYIO aKTUBHOCTh
(cM.pucyHOK 5). BBISIBIEHO TPOTHBOPEYHE: C OJHOW CTOPOHBI, IKOJIBHUKH TPOSBISIIOT K 12-My Kitaccy
OoJblliee KellaHWE Y4acTBOBATh B MUTHHTaxX u 3abactoBkax — ¢ 20,7% B 9 kmacce 10 30,0% B 12-om
kiacce(p=.05). C npyroii, yBenuuuBaercs K 12-My Kjiaccy KOJIMYECTBO yUalUXCs,y KOTOPBIX HUKOTJA
HE BO3HUKAJIO *kelaHue nporectoBath ( 25,9% - 9 knacc u 27,7% - 12-p1i1 knacce).

WHTepecHa AMHAMUKA U3MEHEHHUST JIOBEPHS MOJIABCKUX NIKOJIBHUKOB K COIIMAIbHBIM HHCTUTYTAM.
B ornmume OT pyCCKOTOBOPSIIMX y MOJIJIABCKUX INKOJIBHUKOB K 12 Kjaccy He 3HAYUTENIHHO, HO
CHIDKaeTcsi oBepue K BiactsaMm (9,6 % u 6,8%). «Obpawenue 6 cpeocmea maccosoii ungopmayuuy
yBennuuBaetcs (6,3%- 9 kmacc u 8,4% - 12 kiacc); mokasaTenu Mo BOIPOCY «obpaujenue 8 cyoy -

ocratorcs 6e3 uamenenus (12,3% - B 9-om u B 12- om kitacce ).

O9 semace
012 xmacc

HHEKOTIa He BOSIHHKAITO 25,9
FCETTAHHA TIPOTeCTOBATE i |z7.7
| 20,7
Y acTHEe B METHEI X 20,0
O SpanmeHHe B CYIL 12,3
|12.3

O SpanmeHHSe B cpelcTEa

o 6,3
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DEHCTPeMHCTCKIN ITVTE 2.8

3,1
& 9.6
OOPpaleHS K BIIaC TAM 6.8
ODCcyEOSHHS B CeMbe 7.8
3.5
I pazxidaHCKOS

6,0
HeITOEBEHHOBCHIS :I—ZTI "

5.8
OSCocyKAeHHSe © APpY3bhANME a1

«HoUry» IIpoTecT B celbe Z,6

@®ur. 5 J[uHaMuKa MpenCTaBICHUN ydaluxcs O pa3HbIX (POpMax BRIPAXKEHUS MOJIUTUYECKOTO MTPOTECTa
( MOTTaBCKHE JIUIIEH )

Crnenyer oOpaTuTh BHUMaHHME Ha yBEJIMUYEHHE KOJMYECTBA ydaluxcs K 12-omy Kilaccy B JIBYX
NOJIBBIOOpKAX IO BOIPOCY- « yuacmue 6 Mumuneax u 3abacmoskax». ECTeCTBEHHO, 4TO ydacTHe B
MUTUHTAaX HE CIEAYeT OTOXKIECTBIATh C COOCTBEHHO SKCTPEMHCTCKHMMH CHOCOOAMM BBIPAXKEHUS
noyiuTudeckoro mporecra. Ho TeM He MeHee mMoaoOHBIE (QOPMBI MOBEAEHHUS JOCTaTOYHO YacTo
OOBSICHAIOTCS MMEHHO OTCYTCTBHEM JIETUTUMHOCTU. McXOons M3 3TOTO MOXKHO MPEINOJO0KHTh, YTO

y4aCTuC B MUTHUHIBAX — 3TO B onpeﬂeneHHoﬁ CTCIICHU YCTAHOBKH K HNPHHATHUIO Ooiee paduKaJIbHBIX
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¢dbopM colmanbHOM aKTUBHOCTH, B TOM YHUCIIE U SKCTPEMHUCTCKHX JeicTBuil. [lo MHEHHIO psija aBTOPOB,
caMo HaJM4ue MPOTECTHBIX HACTPOCHHUI M OMBIT MX BBIPAXKEHUS B (OpME Pa3IMUHBIX HEIETUTUMHBIX
MacCOBBIX aKIMK ( MHUTHUHTH, LIECTBUs, 3a0acTOBKH), KOTOpble (HOpMajIbHO OTIMYAIOTCS OT
HKCTPEMHUCTCKOTO TMOBEJACHHS, TMPEJICTaBIAIOT €000 OCHOBY sl JalbHEHIIEro MpOsIBICHUS,
COOCTBEHHO, OTKPOBEHHO IKCTPEMHUCTCKUX (OpM paspemieHus: koHguukra [ 7 ].

B wnenoM pe3ynbTaThl OTBETOB Ha JaHHBIA BOMPOC IOKA3aJld, YTO IIKOJBHUKU 3aHUMAIOT
JOCTaTOYHO AKTUBHYIO COIMAIBbHYIO IO3MIIHI0, KOTOpas MPOSBIAETCS B TOTOBHOCTU OTKPBITO, HE
BCEr/la JIETUTUMHO BBIpaXXaTh CBOM NOJUTHYECKHUM mportecT. Ilpu 3TOM 0YEBHIIHO, YTO JIETUTUMHbBIE
CIOCOOBI BBIPAXKEHUS MPOTeCTa MeHee MomyisapHbl. [lojo0Has cutyarus cBsizaHa ¢ psaaoM npuyuuH. Bo-
NEPBBIX, B CHIIy BO3PACTHBIX OCOOCHHOCTEH Cpeau MOJIPOCTKOB U MOJIOJEKH PAaCIpOCTPAHEHO
KPUTHYECKOE OTHOIIEHHE K OOIIECTBEHHBIM HOpMaMm, M, KaK CIEJICTBUE, K HHCTUTYTaMm, KOTOpBIE
SBJIAIOTCS. TPAHCISITOPAMH M UCHOJIHUTENSAMU 3aKOHOB, PETYJIUPYIOLIUX OOIIECTBEHHbIE OTHOIIEHUS.
Bo-BTOpBIX, B CHJIly MakCMMaJlM3Ma M TPOTECTHOW IO3MIMHU, OOpalleHHe K JISTUTUMHBIM (GopmMam
BBIpaXEHUS monuTuyeckoro mporecta (cyn, CMU, k Bnactsam) onenuBaetcs kak HeaddextusHoe. [Ipu
3TOM Ba)KHO TMOAYEPKHYTh CKIOHHOCTh MOJPOCTKOB K YYacTHI0O HMMEHHO B MAacCOBBIX (hopmax
BBIPAKEHUS MOJIUTHYECKOTO MPOTECTA.
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