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COMPETENTA DE SELF-MANAGEMENT A ACTIVITATII DE
INVATARE LA STUDENTI-PRIORITATE ACTUALA A
INVATAMANTULUI ACADEMIC
Valentina BOTNARI dr., conf. univ., UST
botnari_valentina@yahoo.com
Lilia LASCU drd., master in Stiinte ale Educatiei, UST
lilok_uk@mail.ru

Abstract. Articolul dat abordeaza problema competengei de self-management a activitatii de invdgare
la studenyi drept prioritate actuald a invatamantului academic. In acest context, este prezentat conceptul
de competensa de self-management a activitatii de invatare, care inglobeaza sinergic componentele
competentei, dimensiunile managementului si elementele activitatii de invagare §i elucideaza elocvent
conginuturile competenyei de self-management a activitatii de invagare la studensi (CSMAIS).
Abstract. The paper addresses the problem of students’ self-management competence in learning as a
present-day priority of Higher Education. Against such a background, the work unfolds the concept of
self-management competence in learning, which encompasses synergically the competence components,
management dimensions and elements of learning activity. Ultimately, the substance of students’ self-
management competence in learning is elucidated.

Abordarea Invatdmantului in baza competentelor este generata de tendintele mondiale
de integrare, globalizare a sistemului european de invatamant. Una dintre ideile care iau
nastere Tn sec. XX si care isi pastreaza actualitatea vizeaza trecerea de la invatamantul
axat pe cunostinte la invatamantul axat pe competente (Competence-Bazed Education-
CBE) [11].

Procesul de integrare in sistemul european de invatamant, necesitatea stabilirii unui
cadru comun pentru definirea si recunoasterea rezultatelor invatarii au conditionat
implementarea unei noi paradigme in invatamantul din Republica Moldova — abordarea
prin competente [5, p.8].

La ora actuald, invatamintul din Republica Moldova atesta schimbari conceptuale
materializate in reforme care promoveaza direct sau indirect invatarea In baza
competentelor. Drept surse de reper servesc unele documente de politica educationala
aprobate (Codul educatiei, Conceptia invatamantului, Curriculumul national etc.).
Actiunile intreprinse in ultimul deceniu in vederea reformarii invatamantului si
racordarii lui la imperativele europene au creat premise adecvate pentru modernizarea
sistemului de invatamant.

Aderarea la procesul de la Bologna implicd toti actantii spatiului universitar intr-un
proces complex de racordare la dimensiunile europene ale invatamantului superior, una
dintre care prezinta formarea competentelor la viitorii specialisti.
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O provocare a procesului de la Bologna prevede reducerea volumului timpului academic
rezervat studierii disciplinelor universitare si redefinirea formelor de utilizare a timpului
academic. Din numarul total de ore, 50% este rezervat pentru activitatea independenta
a studentului si 50% de ore pentru contact direct. Astfel, se modifica semnificativ
ponderea variabilelor paradigmer invatarii, Se impun noi cerinte si expectante in raport
CU angajarea studentului in propria invagare, respectiv a obiectivelor academice,
caracteristicilor individuale si sarcinilor de studiu.

In aceasta ordine de idei, esenta educatiei moderne este de a transmite catre student
bazele si metodele de autoformare, autoeducare si autoinstruire (s.n.): de a
transforma de-a lungul vietii intregi subiectul care este educat de altii in subiectul care
se educa pe sine insusi. Rolul institutiilor de invatamant universitar si cel preuniversitar
este acela de a-i transmite studentului cuantumul de informatii, de a-i forma acele
competente care il vor ajuta sa-si continue singur formarea si, in special, sa stimuleze
interesul subiectilor pentru acest lucru.

In majoritatea cercetarilor stiintifice conceptul de competenti este definita ca ,,un
ansamblu integrat de cunostinte (a §ti), capacitati (a sti sd faci) si atitudini (a sti sa devii),
exersate in mod spontan, care permit exercitarea adecvatd a unui rol, a unei functii sau
a unei activitati cu un grad sporit de complexitate [9, p.19].

In contextul acestei pozitionari, metodologia de formare a competentei trebuie sa se
axeze prioritar pe valorizarea resurselor subiectului, constituite din cunostinte
fundamentale (a sti), capacitati, deprinderi (a sti sd faci) si atitudini (a sti sd devii) raliate
la un cadru situational/ context concret, in care subiectul manifesta autogestionare
proprie (s.n.) si disponibilitate de utilizare in practica a acestor achizitii, ce conduc la
autorealizarea personalitatii (s.n.) [8,p.78].

Trebuie subliniat ca pentru cercetarea noastra este semnificativa abordarea holistica a
conceptului de competenta, propus de V. Botnari, in viziunea careia competenta
reprezintd ,,0 integralitate imanenta a achizitiilor subiectului din momentul in care
accepta si 1si propune sa atinga un scop” [2, p.100].

Abordarea competentei din perspectiva holisticd solicitd si o modalitate specifica de
concepere a personalitatii care o posedd sau urmeaza sa o insuseasca. O asemenea
persoana ar prezenta, din perspectiva manifestarii ei autentice, o constelatie dinamica de
creatoare, comportamente exprimate $i simbolizate prin roluri manifeste, tranziente si
virtuale, dinamice si transformative [1,p.190].

In acceptia cercetitoarei V. Botnari, competenta reprezinta, din perspectiva holistica, o
formatie, complexa ca structura si globala ca organizare, care asigura succesul realizarii
obiectivelor fundamentale si, respectiv, autorealizarea personalitdtii (S.n.), care isi are

exprimare intr-un construct integral imanent de cunostinte, capacitati si calitati ale



omului interconectate cu atitudinea valorica fata de mediu si cu o atitudine creativa fata
de ceea ce face, stimulind tendinta subiectului spre autoperfectionare continui (s.n.)
[3, p. 5]. E semnificativa remarca autoarei V. Botnari, potrivit careia competenta poate
fi apreciatd ca o circumstantd de autorealizare a personalitatii (s.n.). Definirea
fenomenului de competenta contureaza cu certitudine 3 elemente distincte ale acesteia:
cunogtinte, capacitafi i atitudini.

Activitatea primordiald a studentilor o prezinta activitatea de invitare. In viziunea lui
A.H. JleonTtses, activitatea de invatare inglobeaza urmatoarele elementele ce vizeaza
identificarea  scopului,  proiectarea  activitafii, —executarea  acgiunilor i
obyinerea/inregistrarea rezultatului [10, p.81].

La ora actuala, activitatea de invatare presupune, in special pentru studenti, a studia, a
cuceri, a progresa si nu a obtine cunostinge. E cert faptul ca a cuceri cunoasterea se
realizeaza printr-un management eficient ce presupune planificare, organizare,
evaluare gi consiliere atit externe, cit si interne, adica self-management.

Astazi, in conditiile exploziei informationale, rapiditatea schimbarilor din lume releva
necesitatea formarii la studentii din mediul academic a unor abilitati de studiu
individual. Cercetatorul I. Neacsu sustine ideea potrivit careia studentul trebuie astfel
monitorizat pentru a deveni managerul propriei activitati de invatare (s.n.), ceea ce
presupune: planificarea si organizarea activitatii intelectuale, programarea eficienta a
ritmului de studiu prin raportare la timpul disponibil; dispozitivele/mecanismele mintal-
energetice, factorii de mediu; automotivarea etc.

Deoarece managementul si self-managementul insotesc diverse activitagi, in cercetarea
noastra ne intereseaza care sunt prerogativele managementului in general si cele ale self-
managementului in special pentru activitatea de invatare. Tinem sid mentionam ca
actualmente rezultatele educatiei formale se codifica in competenye.

In aceastd ordine de idei, putem afirma ca orice activitate este sprijinita prin aplicarea
unui management, dar si a unui self-management, probitatea caruia fiind conditionata in
mod special de calitatea detinerii de catre subiect a competenyei de self-management.
Aceste idei se regasesc in diferite documente de politica educationala, spre exemplu:
Recomandarea Parlamentului si a Consiliului European (Reccomandation of the
European Parliment and the Council - Key Competences for Lifelong Learning) aprobata
la 18 decembrie, 2006, remarca urmatoarele: competenta de a invdfa reprezinta
capacitatea/abilitatea de a se implica si a persevera in invatare, de a-si organiza propria
invdtare (S.n), inclusiv printr-un management efectiv al timpului si al informarii, atat
individual, cat si in grup [11].

Aceasta competenta include constientizarea procesului si a necesitatilor proprii de
invatare, identificarea oportunitatilor disponibile/existente si abilitatea de a depasi
obstacolele in scopul unei invatari de succes si in mod independent (S.n). Competenta



constd in acumularea, procesarea si asimilarea noilor cunostinte si capacitati, care
implica cautarea si utilizarea consilierii si a orientarii.

Competenta de ,,a invdta sa inveti” presupune implicarea celor care invata in construirea
cunoasterii, pornind de la cunostintele si experienta lor de viata, pentru a fi capabili sa
aplice cunostintele si capacitatile intr-o diversitate de contexte, unul din acesta
prezentind valoare si interes direct pentru cercetarea noastra, spre exemplu: educatia si
propria formare profesionald. Motivatia s1 increderea sunt esenfiale pentru
manifestarea acestei competente [7, p.16].

In contextul celor relatate mai sus, putem mentiona ca aceasta competenta de ,,a invdta
sa inveti” presupune conotatia de autoinvatare, insa nu exclude sprijinul oferit de cadrul
didactic. Cercetarile actuale axate pe interpretarea rezultatelor academice vizeaza
necesitatea formarii competentei de self-management a activitatii de invagare la toti
subiectii implicati in cunoastere, cu prioritate la studentii universitari. Astfel,
competenta, inclusiv procesul de insusire a acesteia, necesita din partea subiectului
manifestare de self-management. Pe de altd parte, orice competenta se obtine prin
invatare, fapt ce ne permite a deduce ca competenta de self-management a activitatii de
invatare este una fundamentald, absolut necesara pentru orice subiect angajat in
cunoastere.

In baza analizei rezultatelor stiintifice bazate pe interpretarea conceptelor de
competenta, competenta de invatare, management, self-management si activitate de
invatare am dedus conceptul de competenta de self~management a activitagii de
invatare.

In viziunea noastra, competenza de self-management a activititii de invitare reprezintd
o integralitate imanenta de achizifii ale subiectului (cunostinge, capacitati si atitudini)
reactualizate si valorificate inedit intr-un proces continuu de planificare, organizare,
evaluare i consiliere, axat pe identificarea/ acceptarea unui scop de invatare,
proiectarea si executarea acfiunilor relevante pentru inregistrarea unui rezultat
personal exprimat intr-0 schimbare de calitate.

Propunem 1in continuare prezentarea grafica a competensei de self-management a
activitatii de invatare la studensi (CSMAIS), care inglobeaza sinergic componentele
competentei, dimensiunile managementului, precum si elementele activitatii de invatare
(Figura 1.1).
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Fig.1.1. Ilustrarea grafica a competentei de self-management a activitatii de

invatare

la studenti (CSMAIS)

In baza conceptului de self-management a activitatii de invatare la studenti am elaborat
o varianta sintetizata a continutului structural al competentei nominalizate pe care il

expunem in Tabelul 1.1.
Tabelul 1.1 Continutul structural al competentei de self-management a activitatii
de invatare efectuate de studenti

CUNOSTINTE (a sti)

invatare.

Planificare Organizare Evaluare Consiliere
- detin informatii - CUNOSC - disting - identifica
despre scopul strategiile criteriile/indicato impactul
- activitatii de didactice (metode, | rii de evaluare a realizarii
% 5 invatare; procedee, tehnici, activitatii de scopului
L §_ - disting forme, mijloace) invatare; activitatii de
£ 3 obiectivele specifice - identifica invatare pentru
3@ specifice activitatii de descriptorii de | autocunoastere
- activitatii de invatare. performanta ai | si autoevaluare.
invatare. activitatii de




intr-0 schimbare
de calitate;

- cunosc - identifica - cunosc - detecteaza
elementele strategiile de metodele de propriile
structurale ale studiu si invatare evaluare a intentii si
activitatii de (metode, tehnici, activitatii de resurse;
invatare (miscari, mijloace) prin invatare; - cunosc si
operatii, actiuni); raportare la - detecteaza inteleg punctele
- disting etapele sarcinile de nivelele de tari si slabe
specifice invatare; realizare a privind
= activitatii de - CUNOSC activitatii de calificarile
g f§ invitare; eficacitatea invitare (inalt, personale.
= § - detecteaza strategiilor de mediu si scazut);
g S metodologia de invatare; - disting
elaborare a modalitati de
activitatii de autoreglare ale
invatare. invatarii.
- identifica
continuturile
specifice
activitatii de
invatare.
- constientizeaza - disting - constientizeaza - relateaza
modalitatile de elementele rezultatele oportunitatile
realizare/efectuare | structurale ale activitatii de de formare si
a miscarilor, activitatii de invatare, autoformare.
operatiilor si invatare.
< actiunilor in - relateaza planul
= =2 | conformitate cu propriu de
3 5 | ierarhia prevazuta realizare a
£ > in planul sarcinilor
0 ® g . A
activitatii de didactice intr-0
invatare; structura logica;
- detecteaza
scopul activitatii
de invatare
(feedback);
- detecteaza - relateaza - disting nivelul - relateaza
s S rezultatul rezultatele de performanta rezultatele
= E anticipativ al activitatii de si eficienta al invatarii;
c 8 activitatii de invatare. activitatii de
g S | invatare exprimat invatare.
| -

CAPACITATI (a sti sa faci)




predictive 1n

organizarea

activitatii de
invatare.

- realizeaza
legaturi inter-,
intra- si trans-
disciplinare in

cadrul activitatii
de invatare.

- stabilesc scopul | - executa scopul - stabilesc - descopera
o activitatii de activitatii de metodologia de | autoreflectiile
§ g invatare; invatare; evaluar_c_e a personale;
= =3 - formuleaza activitatii de
S 2 obiectivele invatare ;
=2 activitatii de
invatare.
- elaboreaza - restructureaza - analizeaza - apreciaza
planul propriu de strategiile corelatia etapelor perceperea
realizare a didactice in activitatii de propriului ,,Eu”
sarcinilor de scopul invatare; raportat la
invatare eficientizarii - selecteaza sarcinile de
- selecteaza invatarii; strategiile invatare;
strategiile - demonstreaza didactice
didactice (metode, abilitati (metode,
procedee, tehnici, manageriale, procedee,
S _ mijloace, forme) comunicative, tehnici) de
[ L§~ specifice investigative de evaluare a
T activitatii de cercetare, activitatii de
S 3 invatare; analitice si invatare.
o
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- executa - implementeaza/ - - restructureaza
activitatea de utilizeaza automonitorizea procesul
invatare strategiile za activitatea de autoreglarii
respectind, didactice adecvate invatare; propriei
elementele activitatii de invatari;
componente; invatare. - prezinta
- stabilesc - monitorizeaza abilitati
corelatia dintre resursele reflexive si
etapele disponibile de interpersonale
/componentele natura interna pentru
activitatii de (procese invatarea
S5 invatare. cognitive, individuala/
% = motivationale, independenta
S .2 afective) cit si a
N ® celor exterioare
(influenta
mediului si a
contextului
invatarii) In
cadrul activitatii
de invatare;
- realizeaza
diverse tipuri de
feedback in
activitatea de
invatare.
- recunosc - analizeaza - autoevalueaza | - generalizeaza
rezultatele rezultatele rezultatele procesul de
anticipative ale activitatii de (reflectiile autocunoastere
S g activitatii de invatare. metacognitive)
E g invatare; - elaboreaza si activitatii de
=S prognozeaza invatare.
o9 finalitatile
educationale.
ATITUDINI (a sti sa devii)

- accepta scopul | - constientizeaza - motiveaza, - manifesta
< activitatii de propriile scopuri orienteaza, maturitate
§ % invatare; ale activitatii de potenteaza emo_;ionalé in
£ 3 invatare; performanta activita
S 2 activitatii de tea de
= invatare. invatar

e.
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Proiectarea activitatii

- aproba
strategiile
didactice
preferentiale ale
activitatii de

- exprima
incredere in
fortele proprii;
- manifesta
dorinta de a pune

- demonstreaza
auto-motivatie in
cadrul activitatii

de invatare;

- exprima
atitudine
pozitiva fata de
sine si atitudine
valorica fata de

Executarea
actiunilor

invatare; in practica activitatea de
- manifesta invatarea invatare:
curiozitate de a anterioara intr-0
cauta oportunitati varietate de
de invitare; contexte de viata
si in mod flexibil.

- manifesta - dovedeste - constientizeaza - dovedeste
atitudine pozitiva insistenta in responsabilitatea atitudine
fata de activitatea realizarea pentru actiunile | creativa fata de

de invatare scopului intreprinse ; activitatea de

- demonstreaza activitatii de - manifesta invatare;
motivatie si invatare; autoreglare in - manifesta
incredere de a - incurajeaza activitatea de sentimente de

urmari si reusi in
activitatea de
invatare;

flexibilitatea in
cadrul activitatii
de invatare;

- manifesta
pasiune pentru
activitatea de
invatare;

- exprima abilitagi
de comunicare
empatica in cadrul
activitatii de
invatare;

- demonstreaza
incredere 1n
fortele proprii;

invitare;

auto-eficacitate;

Obyinerea
rezultatului

- reflecta asupra
rezultatelor
activitatii de
invatare

- apreciaza critic
rezultatele
activitatii de
invatare;

- demonstreaza
autoaprecierea
rezultatelor
invatarii

- incurajeaza
autorealizarea
personala

Analiza continuturilor expuse anterior ne permit a deduce urmatoarele concluzii:

Competenta, precum si procesul de formare a acesteia, solicitd o

modalitate specifica de concepere a personalitatii din perspectiva manifestarii ei

autentice, ce ar prezenta o constelatie dinamicd de potentialitdti energetice,

reactive,

atitudinale,

e,

disponibilitati si
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comportamente exprimate si simbolizate prin roluri manifeste, tranziente si
virtuale, dinamice si transformative.

. Competentele se cuceresc prin invatare, detinerea lor fiind conditionata de
posedarea inifiald a uneia dintre cele mai fundamentale — competenta de self-
management a activitatii de Tnvatare la studenti.

. Competenta de self-management a activitatii de invatare reprezintd o
integralitate imanentd de achizitii ale subiectului (cunostinte, capacitati si
atitudini) reactualizate si valorizate inedit intr-un proces continuu de planificare,
organizare, evaluare si consiliere, axat pe determinarea/ acceptarea unui scop de
invatare, proiectarea si executarea actiunilor relevante pentru inregistrarea unui
rezultat personal exprimat intr-o schimbare de calitate.
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ABORDARI DIDACTICE COMPLEXE PRIVIND PREDAREA-INVATAREA
TEHNICII DIVIDE ET IMPERA PRIN INTERMEDIUL TABLEI
INTERACTIVE
Angela GLOBA, UST
angelagloba@gmail.com

Rezumat. Articolul respectiv contine aborddari metodice care tin de utilizarea tablei interactive in
procesul de predare-invditare a tehnicii Divide et Impera, in situatia unor cazuri complexe. Se scoate
in evidenta rolul benefic al tablei interactive in procesul de asimilare rapida a noilor concepte de catre
studenti. Sunt examinate aspecte didactice prin prisma aplicarii SMART Notebook-ului in procesul de
predare-invatare a tehnicilor de programare. Se analizeazd in mod special rolul creator in procesul
didactic §i imaginatia de care trebuie sa dispund un profesor pentru a dezvolta gandirea logica a
studentilor, pentru a incuraja participarea lor activa si a le crea deprinderi de sistematizare si

generalizare a celor invatate.

1. Noi paradigme in procesul de predare — invdtare - evaluare

Invatarea academici este o interactiune complexi intre cel care invatd, materialele de
instruire, repertoriul de strategii de invatare disponibile si contextul invatarii, care
include profesorul.

Conform cercetarilor recente, invatarea este un proces activ, cognitiv, contructiv,
semnificativ, mediat si autoreglat, [1]. ,,Invitarea nu este ceva care li se intAmpla
studentilor; este ceva care se intAmpla prin studenti”, [2].

Conform lui Zimmerman, ilustru teoretician si promotor al autoregldrii invatarii,
pentru ca invatarea sa aiba loc, studentii trebuie sa se angajeze activ in propriile procese
de invatare. Majoritatea cercetdtorilor accentuiaza asupra faptului cd autoreglarea
invatarii antreneaza studentii sa-si fixeze un scop al Invatarii, sa se implice in actiuni de
autodirectionare spre reliazarea telului pus, sd-si monitorizeze comportamentele de
invatare, ajustandu-le astfel ca sa le asigure succesul, [3].

Reesind din acest context, autorul afirma cd, implicarea cat mai activd a
studentilor in procesul de predare-invatare, stabilirea unui feedback pozitiv, ii ajuta pe
studenti sa devina constienti de propria gandire, sd-si directioneze motivatia spre scopuri
academice valoroase, sa invete a fi propriul sdu nvatator.

In procesul de predare — invitare - evaluare a obiectului ,, Tehnici de programare”,
studentii, nu o singurd data, in timpul lucrului inividual sau a orelor de laborator, au
cerut sa fie afigate pe tabla notitele facute de profesor la tema respectiva, fapt mentionat
de ei in chestionar. Aceasta motiveaza si mai mult aplicarea cu succes a tablei interactive
in procesul de predare — invatare — evaluare, [4]. Tindem sd credem cd, problemele
propuse in continuare confirmd, Incd o datd, necesitatea si rolul benefic al tablei

interactive 1n procesul de asimilare rapida a noilor concepte de catre studenti.
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In continuare vom examina, din punct de vedere metodic, 3 probleme solutionarea
carora se va face prin aplicarea unor strategii didactice noi care presupun aplicarea tablei
interactive.
Problema 1: Algoritmul de cautare binard. Se dd un sir de N numere intregi ordonate
crescator. Sa se determine daca sirul contine valoarea data X.
Din propria experientd rezolvarea acestei probleme trebuie inceputd prin solutionarea
unui caz particular. Rezolvand exemplul propus, pas cu pas, studentului i se ofera
posibilitatea de a intelege, mai usor noile notiuni, de a ajunge singur la concluziile
necesare. Implicarea activad in procesul de descoperire a noilor concepre permite
formarea de competente durabile, mult mai stabile in spatiu si in timp.
Utilizand tabla interactiva si instrumentele puse la dispozitia profesorului de soft-ul
SMART Notebook situatia creata poate fi eficient dirijata [5]. Studentul este ghidat
spre raspunsuri si concluzii corecte de profesor prin utilizarea fiselor colorate, a mastii
de ecran, a afectelor de animatie si, nu in ultimul rand, de notatiile facute cu cerneala
digitala pe tabla. De exemplu, pentru sirul de numere A=(-4, -2,0, 1, 3,5, 6, 8, 9, 11,
14) si x=8 vom avea:

Cautare binara

@90096@6@@@

10 gq=11
m=[(1+11)/2]=6

p=1 2 3 4 g=5 M6 p=7 8 9 10 g=11
x<ag, 8<5 x=ae, 8=5 x>as, 8>5 m=[(7+11)/2]=9

00 O ®D

p=7 q=8 m=9 p=10, g=11
x<ag, 8<9 X=8s  x>as 8>9

m=[(7+8)/2]=7 8=9

m=7 p=q=8
Xx=ag, 8=6 x>az; 8>6 m=[(8+8)/2]=8

@

m=8 x=ag, 8=8

Figura 1. Algoritmul de cautare binara utilizand tehnica Divide et Impera.
Rezolvand acest exemplu, studentii sunt ghidati sa caute raspuns la urmatoarele
intrebari — cheie:

- Ce tehnica se aplicd pentru rezolvarea acestei probleme? (R: Divide et

Impera)

- In cite subprobleme se divide problema initiala? (R: in trei)
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- Care sunt dimensiunile acestor subprobleme? (R: doua subprobleme au
dimensiunea (n-1)/2, iar o problema are dimensiunea 1)
- Care din aceste subprobleme este elementara? (R: cea de dimensiunea 1)
- In calitate de subprogram vom utiliza o procedura sau o functie? (R: o
functie de tip logic - Cautare)
- Care vor fi parametrii subprogramului dat? (R: vom avea doi parametri —
p,q, care indicd indicele primului element si a ultimului elemenet din sir)
- Vom utiliza o implementare iterativa sau recursiva a subprogramului dat?
(R: recursiva)
- Care este definirea recursiva a Algoritmului de cautare binara?
false,g< p

true, x = a[mij],mij = {w}
Cautare(p,q) = 2
Cautare(p, mij —1),x < a[mij]
Cautare(mij+1,q),x > a[mij]

- Cum este infaptuita faza de asamblare a solutiilor subproblemelor? (R: nu
existd, deoarece solufia unei subprobleme reprezintd solutia problemei initiale.)
- Scrieti subprogramul care implementeaza Algoritmul de cautare binara.
Function Cautare(p,q:integer):boolean;
var mij:integer;
begin
if g<p then Cautare:=false
else
begin
mij:=(p+q) div 2;
If x=a[mij] then Cautare:=true
else
begin
if x<a[mij] then Cautare:=Cautare(p,mij-1);
iIf x>a[mij] then Cautare:=Cautare(mij+1,q);
end;
end;
end:;
In continuare si examindm urmitoarea problema.

Problema 2. Sortarea prin metoda QuickSort. Se da un sir de N numere intregi. Sa se

ordoneze crescator acest §ir.

Sortarea prin aceastd metoda are la baza urmatorul principiu: tabloul este ordonat in asa
fel, incat pentru fiecare element din tablou x[poz], elementele situate la stanga sunt mai
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mici decat x[poz], iar cele din dreapta sunt mai mari sau egale decat x[poz]. Sortarea
tabloului x decurge astfel:
- se prelucreaza o secventa din vector cu indici cupringi intre p si q;
- se ia una din aceste componente, fie piv=x[p], care se considerd element
pivot;
- in interiorul tabloului se fac interschimbari de componente, astfel Tncat
toate cele mai mici decat valoarea pivot sd treacd in stingd a acesteia, 1ar
elementele cu valoare mai mare decét pivot sd treacd in dreapta; prin aceastd
operatie se va deplasa si valoarea pivot, astfel cd ea nu se va mai gasi pe pozitia
initiald ci pe o pozitie corespunzatoare relatiei de ordine. Fie aceasta este notat
prin k.
- Atentie! In urma acestui set de operatii elementele din stinga sunt mai
mici decat pivot, dar nu neapdrat si in ordine. La fel cele din dreapta sunt mai
mari, dar nu neapdrat $i in ordine;
- se continua setul de operatii similare, aplicind recursiv metoda pentru
zona de tablou situatd in stanga componentei pivot si pentru cea din dreapta
acesteia;
- oprirea recursiei se face cand lungimea zonei de tablou care trebuie sortata
devine egala cu unitate.
Metoda de sortare QuickSort este o metoda mai dificil de inteles, desi este una din cele
mai rapide metode de sortare. Utilizarea a doi indici care tot timpul isi modifica valorile
si a unei valori pivot este nu tocmai simplu de asimilat. In astfel de cazuri, rezolvarea
mai multor exemple concrete poate ajuta studentul sd inteleagd mai rapid aceastd
metoda. La rezolvarea si exemplificarea acestei probleme se va utiliza asa o optiune a
soft-ului SMARTNotebook pentru tablele interactive cum este clonarea obiectelor.
Initial pe tabla se va afisa sirul de numere X=(6, 9, 4, 8, 0, 1, 5, 3, 2, 7) si marcatorii p

- % si(- @ Profesorul va explica, pe baza exemplului propus, in ce consta metoda
de sortare QuickSort. Pentru aceasta:
- va clona sirul de numere initial si va efectua prima parcurgere;
- se vor evidentia care sunt subproblemele problemei initiale;
- se va aplica algoritmul QuickSort pentru fiecare din subproblemele
obtinute;
- subprobleme obtinute n faza finald vor indica sirul de numere initial
sortat crescator;
- se va cere formularea concluziei referitor la faza de asamblare, care nu

existd, deoarece sirul obtinut 1n final este cel sortat cautat.
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Utilizati floricica si cerculetul pentru a

Metoda Quick Sort

marca valorile indicilor p si g.

000000000 O

Subprobleme obtinute dupéa prima parcurgere

o o ° o n E Subprobleme obtinute dup# a doua parcurgere

Subprobleme obtinute dupé a treia parcurgere

00 6 60 © 0 © 0 O
@ @

Subprobleme obtinute dup# a patra parcurgere

000000 ©0 © 00
@

Figura 2. Sortarea prin intermediul metodei QuickSort aplicand Divide et Impera
Sa examinam o solutie de implementare. Functia poz verificd o portiune din vector
cuprinsa intre indicii p si (; piv=X[p] este un reper. La sfirsitul executiei acestei functii
piv se va gasi pe o pozitie K cuprinsa intre p si q astfel incat toate componentele
vectorului cuprinse intre p si k-1 vor fi mai mici decat piv iar componentele cuprinse
intre k+1 si g vor fi mai mari decat piv. Deci piv se va gasi pe pozitia K corespunzatoare
ordinii in vector. Complexitatea algoritmului QuickSort este O(n*log(n)).
2. Examinarea unor probleme cu un grad avansat de dificultate
Scopul oricarei activitidfi de predare este de a inarma studentii cu un sistem de
cunostinte armonios si corect din punct de vedere stiintific. Logica interna a disciplinei
si legile generale ale dezvoltarii capacitatilor de cunoastere individuale impun
asigurarea continuitatii, dar si necesitatea sistematizarii materiei. Noile informatii
relevante vor fi legate de cele deja introduse si vor prefigura informatiile ulterioare.
Baza principiului sistematizarii cunostintelor se concretizeaza prin expuneri
organizate asupra cunostintelor de asimilat, respectandu-se un anumit plan. Pentru a
dezvolta continuu gandirea logica a studentilor, pentru a incuraja participarea lor
activa, pentru a le crea deprinderi de sistematizare si generalizare a celor invatate,
profesorul trebuie sa-si foloseasca la maximum disponibilitatile creatoare si talentul
pedagogic in pregatirea materialelor pentru lectie. Activitatea individuala constienta
a studentului ar trebui sa fie esentiala. Cunostintele nu se pot asimila in salturi, iar
deprinderile neexersate se pierd. Daca dorim un invatamant de masa eficient si
asigurarea unei pregdtiri ritmice a studentilor, trebuie sd se accepte si un control
permanent §i riguros al profesorului asupra modului §i stadiului de insusire a
cunostintelor de catre studenti.
Educatia are misiunea de a crea competente, capacitati, abilitati si deprinderi, care vor

permite o adaptare rapidd a individului la situatiile de viatd curente cu care va fi
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confruntat. Fixarea comportamentelor nu implica, totusi, in mod automat, o exigenta
de repetare mecanica. Functia de stabilizare a cunostintelor este strans legata de cea de
exersare, dar nu cu cea de repetare automata a celor invatate. Cum sa evitam invatarea
,,pe de rost” si exersarea strict mecanica? Modelul lui Tirtiaux [6] da un raspuns la
aceste intrebari, propunand o gradatie calitativa a unor exercitii functionale:

- a reproduce cele invatate - este activitatea in care individul trebuie sa

rezolve incd o data, dar singur, cazurile tratate in situatiile de invatare;

- a recunoaste conceptele invatate - este activitatea prin care individul

trebuie sa distinga, intr-o serie de exemple pe care le examineaza de unul singur

si pentru prima oara, pe cele a caror structura este analoaga structurii de invatare
si pe cele a caror structura este diferita;

- ajustarea celor invatate la noile conditii - este o activitate in care individul

incearca sd Incadreze o anumita problema (sarcind) in conditiile unui exemplu

sau concept studiat anterior;

- aplicarea notiunilor invatate - este activitatea in care individul, dupa dupa

ce a luat cunostinta Tn mod clar de notiune, o utilizezaza in cadrul unor aplicatii

mai complexe, eventual propuse de profesor sau dictate de viata.
Problema propusa in continuare respecta toate etapele modelului propus de Tirtiaux.
Problema 3. Foaia de tabld. Se da o foaie de tabla de dimensiune dreptunghiulara.
Foaia respectiva contine n gauri. Se cere de taiat din foaia data o bucata de tabla de
arie maximad, care sa nu aiba gauri. Se cunosc coordonatele diagonalei foii de tabla
(x1,y1) si (x2,y2). Coordonatele gaurilor identificate sunt numere intregi. Sunt permise
numai tdieturi orizontale §i verticale.

Rezolvarea acestei probleme implicd urmatoarele cunostinte elementare:

coordonate carteziene in plan; aria unui dreptunghi; aflarea maximului dintre doua
numere; probleme elementare si neelementare, tehnica Divide et Impera; definirea
subproblemelor unei probleme; recursie s.a.
Dupa actualizarea acestor cunostinte studentii vor trebui sa raspunda la intrebarile: Ce
se intdmpla in cazul cand tabla nu are nici o gaura? Cu ce poate fi asociat acest caz
particular? (R: se calculeaza aria; este o problema elementard) Vor scrie formula de
calculare a ariei unui dreptunghi definit de punctele diagonale (x1,y1) si (x2,y2):
aria=(x2-x1)*(y2-yl).

Utilizand instrumentul Captura de ecran profesorul poate complica problema, si
anume, prin indicarea unei gauri de coordonate (XiYi). Scopul profesorului este ca
studentii sa clarifice ce tehnica de programare se va utiliza, sa identifice subproplemele
problemei initiale si sa descrie care vor fi etapele algoritmului de calcul si cum se va
implementa acest algoritm: recursiv sau iterativ pentru problema Foaia de tabla. (Fig.3)
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Analizand imaginea din figura 3 profesorul va conduce studentii spre urmatoarea
concluzie: aria=max(D1, D2, D3, D4), unde Di este aria unui dreptunghi obtinut prin

taierea orizontald sau verticala a dreptunghiului initial (in dependentd de coordonatele

gaurii).
Foaia de tabla
(x1,y1)
n=0
ariay:=(x2-xl) *(y2-yl)
D
(x2,y2)
(x1,y1) n=1 (x1,y1)  (Xlily1)
D, D D4
(<Gilyiil)
............................... (x[ilyliD)
(x1,y[iD) ® (x2,y[i]) ’
D,
(x2,y2) lly2) (x2,y2)

Figura 3.Problema Foaia de tabla, n=0, n=1, solutionata prin intermediul metodei
Divide et Impera.

Explicand si analizdnd cazul n=1 (o singurd gaurd) pentru studenti va fi mai
dificil sa vada care sunt subproblemele problemei initiale si unde este implementarea
recursivd. Pentru a obtine rezultatul scontat, adicd pentru a primi de la studenti
subproblemele problemei initiale si definirea recursiva a problemei initiale va propune
studentilor sa clarifice situatia cdnd tabla contine doud gauri (Fig. 4) (analog, pentru a
economisi timp, va utiliza instrumentul Captura de ecran). Din imagini este clar, ca se
va efectua o noua divizare (vertical, orizontal) pentru dreptunghiul D1 si respectiv D4.
Asa dar:

- subproblemele problemei initiale sunt: problema elementara -

aria(x1,yl,x2,y2);  subprobleme neelementare - aria(x1,yl1,x2,y[i]);

aria(x1,,y[i],x2,y2); aria(x1,,y1,x[i],y2); aria(x[i],,y1,x2,y2);

- definitia recursivd de calculare a ariei maxime a unui dreptunghi (fara

gauri) [7]:
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(x2—x1)-(y2—y1),n=0

max{max[ aria(xl, y1,x2, y[i]),aria(x1, y[i],x2, y2)],
max[ aria(x1, y1, x[i], y2),aria(x[i], y1,x2,y2)]},n >0,
(X[i], y[i]) — coord.gaurii

aria(xl, yl, x2,y2) =

unde N numarul de gauri.

(x1,y1) n—2 (x1.y1) (x[il.y1) %
D1 D3 é D4
. .
(xliLy(il) . :
U S 7 ST, G2,y <Gy
X1, y[ :
D
: (x2,y2)
w3 (ily2) .
(x1,y1)
(xlil.y1) (xtil.y1)
oy D1
......................... - — E D, i Dy
CURY0) . s P & XKy
....... B ......cooovsenseunianet : (xIKLY[K]) :
x1y1) xilyid POl
: D1 ' : H
(X[k]')’[k])‘ xfily2) (x2,y2) lily2) (x2,y2)
L (2.l

Figura 4. Problema Foaia de tabla, n=2, solutionata prin intermediul metodei Divide
et Impera.

Secventa de program ce implementeaza algoritmul descris mai sus este:
type vector=array [1..50] of integer;
var x,y:vector; n,i:integer;
Function max(i,j:integer):integer;
begin
if i>) then max:=i else max:=j;
end;
Function arie(x1,y1,x2,y2:integer):integer;
var i:integer; nl:boolean;
begin
i:=1; nl:=false;
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repeat

nl:=(x1<x[i]) and (x[i]<x2) and (y1<y[i]) and (y[i]<y2);
i:=i+1;

until nl or (i=n+1);

i:=i-1;

if not nl then arie:=((x2-x1)*(y2-y1)) else
arie:=max(max(arie(x1,y1,x2,y[i]),arie(x1,y[i],x2,y2)),
max(arie(x1,y1,x[i],y2),arie(x[i],y1,x2,y2)));

end,

Teoretic, starategia didactica ia sfarsit cu o constatare de invatare pozitiva: a fost atins
obiectivul fixat, a fost achizifionatdi noua competentd, a intervenit modificarea
comportamentald, dar nu Tnainte de a puncta anumite concluzii referitoare la noul
concept studiat. Concluziile date vor fi initial acoperite cu masca de ecran pentru a fi
descoperite de studenti desinestatator.

3. Sinteze, concluzii si recomandari
La finele acestui articol putem conchide ca este foarte important s se construiasca un
sistem activ de cunostinte, generat de activitatea independenta a studentului, care
presupune descoperire prin invdtarea sistematica.
Astfel, studentii trebuie sa fie invatati sa-si creeze propriul mod de gandire si studiu, sa-
si dezvolte capacitatea de autocontrol a Tnvatarii, sd-si propund scopuri si obiective,
modalitati pentru a le atinge, sa-si planifice munca si sa-si autoevalueze progresele.
Luiand in consideratie abordarile didactice, examinate mai sus, experienta
acumulati in procesul de predarea-invitarea tehnicii Divide et Impera, prin
intermediul tablei interactive, in continuare vom puncta o serie de greseli si erori
care tin de implementarea metodei respective:
Greselile care pot aparea la realizarea si implementarea algoritmilor bazati pe tehnica
Divide et Impera se pot imparti in doua categorii:
v greseli care tin de o strategie incorect proiectata;
v greseli care apar in etapa de programare datoritd implementarii
defectuoase a recursivitatii;
Pornind de la presupunerea ca problema careia i se cauta solutia accepta rezolvare prin
tehnica Divide et Impera, trebuie avute in vedere urmatoarele situatii care conduc la
greseli de fond ale algoritmului:
v Descompunerea incorecta a problemei; (sunt generate, de regula, de
obtinerea unor subprobleme care nu sunt disjuncte);
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v Identificarea gresita a dimensiunii problemei elementare, care accepta
rezolvarea imediata;

v Parametrii care indica dimensiunea subproblemelor nu tind catre cazul
elementar;

v Programul fiind recursiv, dacd nu este prezenta conditia de oprire, va
conduce la intreruperea executiei programului si afisarea mesajului de eroare:
"Stack overflow" (depasirea stivei);

v Faza de asamblare a solutiilor subproblemelor nu este prezentd, iar
solutia problemei initiale nu se construieste simultan cu descompunerea sa si nici
nu reprezinta solutia vreo unei subprobleme;

v Proiectarea gresita a fazei de asamblare a solutiilor.

Pentru a-i sprijini pe studenti in formarea lor meta-cognitivd este necesar ca prin
intermediul experientei acumulate, viziunii profesionale, profesorul, in primul rand
considerdm noi, trebuie sa prezinte si sd cultive studentilor modele de gandire critica si
invatare eficientd, si in mod special sd promoveze conceptul ’Invatarii independente”,
pentru ca discipolii sai ulterior, fiind foarte motivati, sd-si asume treptat
responsabilitatea de a invata singuri, in scopul cresterii profesionale si integrari cu
succes pe piata muncii.
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THE SCHOOL PRINCIPAL’S ROLE IN THE IMPLANTATION OF
SOCIAL EDUCATION PROGRAMS
Manal HASSAN, PHD student, UST,
hassan_manal@walla.co.il

Rezumat: Implementarea oricarui tip de program educativ in cadrul scolii presupune implicarea
intensa a directorului scolii. Acestuia ii revine responsabilitatea de a monitoriza implementarea
programului atdt la nivel organizational cdt si la nivel continutal. In acest context, in cazul programelor
de educatie sociala, directorul trebuie sa asigure pefectarea documentelor solicitate, circularelor
necesare, ghidurilor educationale, precum si organizarea trainingurilor tematice pentru profesori,

cooperarea eficientd. intre grupul managerial, cadrele didactice, familie si elevi.

The school principal should monitor any program implementation and student learning
in order to determine the appropriate investment of time for specific strategies and
activities. It is important that the principal should know how to manage and lead the
implementation of any afterschool program. The principal should ensure that they have
the necessary policy documents, circulars and guidelines on hand. They should study
these documents and internalize all the fundamentals of the program curriculum. When
choosing a suitable program the principal must work through the following phases with
his staff:
ediagnosing the pupils’ problem;
eplanning for change;
eimplementing change and reviewing developments.
Working as a team with the staff would ensure that those who are affected by the
implementation of programs are involved from the beginning in the planning. Whoever
makes the final decision, the staff must feel that they were consulted as a group, as well
as individuals, and that their opinions have had some influence on the final decision.
Principals should be aware of the fact that adapting any new program is in fact a process
of change and most people resist change because it is threatening and uncomfortable
especially when the outcomes of change are unknown or unfavorable.
It is important for the principal to know the factors of resistance in order to eliminate
them. Resistance to change may be caused by different factors at different levels. The
following factors may cause resistance to change:
e Some staff members may exhibit resistance to change if they perceive a lack of
personal control over unfolding events;
e Other members may have attitudes towards change based upon their previous
experiences of organizational change. Their attitudes may be based on lack of trust
and misunderstanding the intentions of change;
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e Staff members’ resistance may be caused by group cohesiveness, social norms,
participation in decision-making and autonomy for self-determination of actions. In
this case, the distribution of organizational power and authority will mediate the
levels of resistance experienced under different circumstances. Any change that
emanates from outside the group is likely to be perceived as a threat to the status quo
because the group will value highly its social interactions but will possess little
power to influence the change process;
e Atan organizational level factors such as organizational structure, climate culture
and strategy, may contribute to resistance to change [9].
The principal should eliminate the barrier of feelings of loss of control by ensuring that
the change process does not focus on just the technical aspects of the solution intended
to produce change, but also on the staff members who must deal with the change. No
matter how it is arranged, there are often members of the staff who miss account of
change. Such people must be made to feel that the organization will be willing to spend
much time and energy on their particular problem. The principal should create a
psychologically safe environment that allows his staff to overcome their anxiety about
change, the anxiety caused by fear of seeming incompetent, failing, or losing self-
esteem. It is important also to mention that acceptance and commitment do not always
just happen automatically when people are exposed to a good idea, but they are created
through a process of involvement. Moreover, teachers and staff members are more apt
to support something they helped to create, are more willing to believe the information
they helped to collect and more energized to work on problems they helped to define.
Additional thing that the principal can do is to provide training opportunities. Resistance
towards change can be reduced by training which aims to make staff more flexible,
honest and open with each other. The principal must work out a staff development
program related to the proposed change. The training should have the effect of drawing
out the individual from entrenched positions, forcing him/her to look at the problem
from several angles, and making him/her more receptive in general. Moreover, staff
members can move from the acceptance phase into the commitment phase if they
perceive that the benefits of the change exceed the costs of disruption.
Training is a vital component in the acquisition of managerial competence as is a clear
understanding of how to ensure the successful implementation of change. Previous
studies have emphasized the importance of training before implementation of any
program by stating that training is a prerequisite for meaningful and successful
implementation of any program.
Staff members need to make sense of it before being able to take any control over the
process. The principals should consider a fundamental shift in their developmental
philosophy and practice [3].
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Moreover, during the implementation of any program the principal should move from a
reactive diagnostic-oriented performance improvement approach to a proactive,
preventive approach that focuses on identifying what educators do well and creating
growth and development plans that maximize their contributions.
This approach suggests that excellence is the result of training that builds on strengths
while managing their weaknesses. Thus, the principal should adopt a developmentally
oriented philosophy whereby his/her efforts are dedicated to employees’ continuous
improvement based on their strengths [5].
Principals should consider the following when addressing a program:

v The soundness of the program because not all program proposals are authentic;

v Understanding the failure of well-intentioned programs. New policies may be

sincerely hoped for, but adopted naively without r understanding the specific

programs needed for implementation;

v Guidelines for understanding the nature and feasibility of particular programs.

Analysis is needed to understand the feasibility of the program. For curriculum

change, this would mean checking if the goals, beliefs and teaching strategies

involved in the change were mutually consistent and coherent, clearly understood

and achievable;

v’ The realities of the status quo. The principal must understand the existing realities

for all the people involved in order to assess the feasibility of the proposed programs;

v" The deepness of the program. New programs can strike at the core of the learned

skills and beliefs of educators, creating doubts about their sense of competence and

purpose;

v The question of valuing. The principal must check if a particular program is

valuable
Therefore, it implies that in order to transform and improve the school, the principal
should ensure that educators understand what they are going to do. The principal should
also focus on changing the mindset of all stakeholders, improving the internal
functioning of the school and improving the key function of the school, namely teaching
and learning.
The principal and educators should take the opportunity of an era of change as a chance
to achieve positive development in their curriculum. However, it is important for the
principals to know that even if change is received enthusiastically, there is no guarantee
that it will be satisfactorily implemented. The principal should have instructional
leadership skills in order to manage the implementation of any new program effectively.
Training of principals and educators in any social program and its implementation is a
prerequisite for successful implementation of the curriculum. Principals cannot manage
the implementation of the curriculum successfully if they are not well trained. Like
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educators, principals need to be orientated in the new curriculum prior to
implementation.
Moreover, the training of principals and educators is one of the key activities in a
curriculum management process. The training of principals and educators in a new
curriculum is deemed to be ineffective if it is concentrated and scheduled to take place
prior to implementation only, like in the form of once-off training. The principals and
educators’ training and support in the curriculum should be continuous.
Strategies for monitoring and supporting teachers and tours:

o Continuous contact with teachers and tours to provide advice and

assistance, to encourage mutual contact between educators as well as effecting

contact with learners and parents.

o Clear communication to illustrate roles, to explain terminology,

illustration of possible means of evaluation and to supply answers to the

frequently asked questions.

o Provision of a support service, for example, explaining time-tabling,

support by supplying material, setting an example, creating a safe and trustful

climate. Compensation such as praise and acknowledgement, but also intrinsic

aspect of compensation, where successful implementation is regarded as

sufficient compensation; this creating an opportunity for professional growth by

means of improved perspectives and increased responsibility [14].
Adequate teaching and learning resources are some of the requirements for successful
implementation of any program. Principals need to make significant decisions which
determine the effectiveness of their schools in meeting their aims. The term ‘resource’
can be interpreted in a variety of ways depending on context, it can include teaching
staff, support staff, materials, services, premises as resources, knowledge, technology,
power, material, people, time, assessment, information and finance.
In order to achieve the core purpose of the school, which is teaching and learning,
financial resources need to be transferred into other forms of resources. The most
important resources in this context are the resources that will enable educators to
implement the program. The principal must lead the process of drawing up the budget
and prioritizing items on the budget as part of resource allocation. The process of
drawing the budget should consider the way in which learning outcomes will be
achieved through the deployment of particular resources. Furthermore, the principal is
responsible for the task of setting the budget, involving drawing together a range of
information about the likely outcomes from the present budget period as well as
requirements and expectations about the next one. The next step of the resource
management is the resource utilization which is concerned with putting the budget plan
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into operation. The principal should ensure that enough human resources have been
employed and teaching and learning materials have been supplied and distributed in
such a way that curriculum implementation will be successful.

The final process in the resource management cycle (acquisition, allocation, utilization
and evaluation) is the evaluation of the past use of resources with a view to informing
future decision-making [6]. Teachers and tours should be informed of the intention to
bring changes in the curriculum and be given reasons for such changes. The principal
and the management team should embark on curriculum change awareness through
meetings, seminars and pamphlets so that teachers and tours can accept the changes in
the curriculum before they go for training. The curriculum change awareness campaign
will help to instill commitment to the changes on one hand and to minimize resistance
during curriculum implementation, on the other [14].Principals may also organize
workshops at school level and invite knowledgeable people in the implementation of the
curriculum of tutoring programs to facilitate training.

In order to implement an effective program the principal should care for providing
adequate facilities such as classrooms, halls, libraries, laboratories and playing fields.
Schools should have adequate classrooms to alleviate overcrowding of learners. Proper
implementation of the curriculum cannot take place if learners are overcrowded.
Languages, especially the practice of individual reading cannot be treated fairly in
overcrowded classrooms. Proper classrooms with adequate air ventilation are conducive
for learning and teaching. Furthermore, the curriculum of programs should have life as
a learning area which consists of a learning outcome that could be implemented on a
playing field. As such, the availability of a proper playing field is a prerequisite for
teaching and learning of this learning outcome. Thus, schools should have playing fields
which enable learners to practice track events and various invasion games. Therefore,
adequate facilities are a prerequisite for the implementation of the curriculum. Similarly,
the availability of resources, funds, training of principals and educators and positive
school climate are equally important for the success of the curriculum implementation
[ibidem].

This position is based upon the assumption that teachers are the prime implementers of
any program that is connected to pupils [2]. Numerous of previous studies have posited
that the teachers’ attitudes have a significant influence on students’ performance.
Negative teachers’ attitudes cause lower expectations from the pupil while positive
attitudes cause higher expectations [1], [12]. For instance, when teachers have negative
attitudes towards a certain group of pupils this may lead to reducing the pupils
opportunities to learn and interact. Moreover, these negative attitudes may weaken
pupils’ self-beliefs and lead them to reduce their own expectations from themselves and
the learning process in general. But positive teachers’ attitudes may increase the student
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opportunities for learning and enhance the pupils’ performance, self-expectations and
self-esteem [15].

According to Principal’s Guide to Effective Afterschool Programs, because outer
school programs are inherently different from school programs, sites must successfully
negotiate a role transition when the last bell rings. The coordinator is the appropriate
staff member to fulfill such responsibilities; he or she is the “principal of outer school,”
with the school principal as his or her key support. This role transition requires deliberate
negotiations on the principal’s part to delegate responsibility and institutionalize this
alternate leadership structure. As Liaison to the school day staff and families and as
supporters of the program in general, principals must consciously initiate and follow
through with this role transition [4]. Though coordinators are just as crucial in this
transition, principals can empower the coordinators by allowing them space to take on
responsibilities and assume leadership. The role of coordinator must be central to any
discussion concerning outer school programming or leadership. Coordinators are
responsible for everything from managing daily program operations to evaluating
student progress, training staff, and fundraising. Given the wide range of requirements
of the position, coordinators must be highly qualified individuals with the capacity to
take on multiple roles [10]. First, principals must be aware of the extensive demands on
coordinators and the diverse skills set required doing the job effectively. This awareness
should directly guide the process of hiring and selecting a coordinator. Even when the
coordinator is hired by an outside lead agency, the principal should have input on the
selection. Second, as Liaison and Supporter of the outer school program, principals must
convey the complexity of the coordinator position to their regular day staff so that the
staff values the coordinator as a professional. Finally, as Resource Providers, principals
must do everything in their power to secure salaries for coordinators that reflect their
qualifications. If the lead agency rather than the principal determines the coordinator’s
compensation, the principal can advocate on the coordinator’s behalf. The more
principals believe in the value of the position, the more likely they will be to allocate or
advocate for sufficient funding [13].

The principal-coordinator relationship building is an essential component of successful
outer school programs. Any discussion of principal involvement in programs must
adequately reflect the critical nature of this relationship. Principals and coordinators who
share common visions and expectations, who communicate regularly within a structure
that work for both of them, and who collaborate to link the program with the classroom
usually express satisfaction with their working relationships [7].

Program design and staffing decisions must take this relationship, and its implications,
into serious consideration. Principals must be aware of the expectations they have for
their coordinators and of the extent to which they want to maintain or let go the program
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leadership. Principals should understand the collaborative nature of afterschool
programming and expect to work closely and consistently with their coordinators.
Outside agencies responsible for placing coordinators at school sites must dedicate
adequate time to getting to know individual principals and coordinators so they can pair
teams accordingly [8].
Coordinators need to understand potential principal roles as much as principals do.
Coordinators stand to benefit from taking part in creating a model of effective principal
involvement. Because an effective program depends on an effective coordinator,
coordinators must take initiative in ensuring that they have the necessary resources,
access, and information necessary to do their job. Taking an active part in determining
the model of principal involvement at their site is one way to do so. Coordinators can
help their principals to be effective communicators by requesting regular meetings and
institutionalizing a structure to ensure such meetings take place. They can increase the
likelihood of their principals’ being effective resource providers by keeping principals
abreast of program needs and of the potential consequences for pupils if these needs are
not met. They can help their principals to be effective visionaries by discussing their
own visions for the program with their principals and finding common ground. They
can encourage their principals to be effective supporters and Liaisons by seeing that
principals get copies of program memos, inviting them to all program events, and
inviting themselves to regular day staff meetings and professional development
opportunities. In sum, coordinators must devote time and energy to developing effective
working relationships with their principals and do everything in their power to ensure
that their principals have confidence in the coordinators’ abilities and qualifications
[11].
Though programs are diverse in their designs, leadership structures, and school cultures,
principal involvement is essential in any school-based afterschool program. Programs
must assess their unique strengths and challenges to determine a model of principal
involvement that works for them. Effective principal involvement that supports program
goals requires consistent input and buy-in from coordinators, agency partners, grant
administrators, program managers, and principals themselves.
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Rezumat: Problema motivatiei este una dintre cele mai actuale in domeniul psihopedagogiei. Pe
parcursul anilor au fost elaborate multiple teorii privind particularitdtile sale, dar, in prezent, acestea
par a fi irelevante in raport cu noile teorii care abordeaza motivatia din perspectiva realizarii de sine.

Cercetarea de fata reflecta unele aspecte ale motivatiei, pornind de la orientarile realizarii de sine.

The word "motivation" derives from the word "motion”, i.e. movement. It is a term used
to describe motives. This is a process that explains how a person responds to a general
need or wish and begins a chain of effective actions in order to obtain this need.
According to Ball, psychologists define motivational processes as such which are related
to arousing, directing, regulating, or adjusting, or causing a total halt in a particular
behavior [3].

As aforementioned, psychology has been dealing with the topic of motivation from its
early days. Freud was probably the first psychological theoretician to explore this topic.
Freud presented the motivation in accordance with his well-known theory concerning
the parts of the soul. According to Freud, the Id is full of instinctive energies. The Ego
manages these instincts - approves or rejects their further development, in accordance
to the directions provided by the Super-Ego. Morgon stated that it is impossible to claim
that an individual is motivated merely by the powers of such instincts. In his view,
humans possess deeper impulses than just food, shelter, etc. which are able to be
gratified in the "here-and-now".

This last approach was contradicted by Skinner, who endorsed the behavioral approach.
Skinner claimed that motivation is a correlation of reinforcement [15]. Naturally, people
are motivated to seek positive experiences, and, at the same time, to avoid negative
experiences. This fact causes the individual (the person, or the rat in the experiments
conducted by Skinner) to increase behaviors which have previously caused pleasure and
to avoid behaviors which have caused pain and suffering.

More progressive definitions to motivation perceive it in terms of strength and
stabilization. Locke described how he had decided, following Ryan- his teacher, to place
an emphasis on the conscious side of motivation - i.e. the reasons for which an individual
acts [10]. This is the aspect of motivation which refers to humans as being superior to
other living creatures, due to the fact that they possess a consciousness and freedom of
choice. In other words, this may be referred to as goal-oriented motivation, or: the
motivation of accomplishment. David McClelland was one of the main theoreticians of
this approach. He claimed that from a very young age, children learn that they are
expected to achieve themselves in situations which enable this. The motivation of

32


mailto:katyosh@zahav.net.il

accomplishment is divided into three separate orientations, which shall hereby be
explained as far as learning is concerned [12].

In the Task-Involved Orientation, the main purpose of the individual is to improve
his or her grasp or control in the requested mission (or in the learnt knowledge). As far
as learning is concerned, the learning is the goal itself. On the learner's part, the learning
is explained by the inner will to study.

In the Ego-Involvement Orientation, the main goal of the individual is to prove his or
her high ability. In order to prove ability, it is necessary that one compares him or herself
to other learners (who represent, in his or her own view, the "norm™). The individual
feels that he or she studies due to constraints placed upon him or her, and if he or she
feels that they are unable to prove their high ability or that their accomplishments are
not high enough, they will not be able to set their mind to learning and studying.

At last, the Outer Orientation refers to a situation in which the attention of the learner
is focused on the achievement of a different goal, rather than on proving their individual
control in the task or their normative ability [13].

Dweck . presented another division of the various accomplishment goals [7]. She claims
that there are Study Goals and Accomplishment Goals. Study Goals are intended to
increase the ability of control in tasks. On the other hand, Accomplishment Goals are
when the learners tend to understand the material learnt better, invest more efforts in
becoming involved in their studies, and use strategies for organization of the material
learnt and for connecting it to their previous knowledge. The "Accomplishment Goals"
may also be called Mission Goals or Ego Goals. These are expressed by learners whom
are motivated by superior goals. They make an effort to get liked by the teacher, to
appear bright, and to win their teacher's gratitude and obtain high grades. They are likely
to repeat and memorize the information learnt, but are unlikely to attempt to develop it
any further. Most of their energy is invested in achieving good grades, rather than to
assimilate it. Over the years, a division has been established between internal and
external motivations. This division has become very central as far as the discussion on
motivation is concerned.

The Internal Motivation is designed to achieve a sense of ability and control of the
situation. It includes inquisitiveness, searching for challenges and opportunities to excel.

It is also accompanied by a sense of free choice. According to Deci, the internal
motivation means exhibiting interest in the activity itself [6].

External Motivation is designed to obtain a concrete reward or avoidance of
punishment. It is accompanied by a sense of constraint and coercion. This category
consists of all of the external reinforcements. When the activity is a means for another
goal, rather than for the particular goal or purpose, thus, the motivation becomes
external. When a person is internally motivated, the cause for his or her behavior is
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found within him or her. In this case, when an external reinforcement occurs, he or she
perceives the reinforcement as a behavioral cause, and his or her motivation transforms
from internal to external.

New and Progressive Definitions. The newer definitions of the term "motivation™ tend
to consider the individual as being fully aware and possessing freedom of choice. They
rarely refer to non-choice-related aspects (such as instincts, impulses, and patterns
acquired at a young age). Thus, these definitions are, naturally, closer by nature to the
term "internal motivation". When measuring the motivation level, the reference was to
three aspects: Intensity, direction, and duration. Henceforth, the main emphasis shall be
on the quality of the work [1].

For example, according to Avi Assor, the term "motivation™ means: ""Willingness to
invest time and effort in a particular activity, even when it is bound to involve high
prices and lack of successes™ [2]. This definition refers to the personal state of the
individual; however, it is still an overly inclusive definition which does not distinguish
between internal and external motivations. For example, how do we define a situation
in which a student makes an effort to study when all he or she wants is to be the best in
his or her classroom, or when a student invests a great deal of effort in order to avoid
feelings of guilt should he or she not succeed. In such cases, is the individual's
motivation internal, or, perhaps, external?

The Self-Directional Theory of Deci & Ryan is likely to assist us in determining this.
This theory deals with what regulates the activity of the individual. Deci & Ryan
recognized the existence of four types of regulations which are placed on a continuum
[6]. On both extremes are the entirely external regulation, and on the other, the combined
regulation - which is the closest to the internal regulation. Between these two extremities
are two middle types of regulations. When a person undergoes a process of
internalization and absorption, the process turns from external to internal. According to
this theory, humans have three needs which need to exist in learning: Suitability,
connection, and autonomy. (In this sense, this theory is similar to the Maslow Pyramid
of Needs, which refers to needs which are fulfilled by an individual through his or her
actions). The term Capability refers to the way one can reach results and be efficient.
The term Connection refers to the need for a significant, supporting connection. Lastly,
autonomy has to do with the personal ability to initiate and regulate actions.

The level of internal motivation increases when the surrounding environment
supports these above-mentioned needs. The strengthening of the internal motivation
leads to internalization of the regulation and then to autonomic regulation [6]. This is a
very important fact, which I shall deal with hereby, when I shall discuss the meanings
of things which are located in the classroom.
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There are four levels of external regulation. External regulation, penetrated regulation,
identification regulation, and combined regulation. These levels shall be hereby
introduced.

External Regulation refers to situations in which the reasons for carrying-out the
activity are completely external to the individual, such as when one acts due to a threat
or a reward his or she had been offered.

Penetrated Regulation deals with "swallowing" through lack of internal acceptance. In
this case, one obeys through internal coercion, as opposed to acting out of his own free
will.

Identification Regulation is when the individual appreciates the behavior, accepts it,
and performs it due to his or her understanding that it is efficient. This is instrumental
behavior, but the person has no personal wish with regards to it. This is a behavior which
is relatively self-directed, because that doing is not done out of external or internal
coercion.

At last, combined regulation is when the identification has been entirely absorbed
within the value ladder of the individual. It combines amongst various identifications
which may contradict each other. The individual creates an order of priorities and acts
upon it.

When the regulation is penetrated, the individual performs the activity, but experiences
more anxieties and difficulties. On the other hand, when he or she identifies with the
activity, he or she experiences.

Assor claimed that the two main measures of motivations are intensity and autonomy
[2].

Intensity refers to the extent of the willingness to invest in a relevant activity. The sense
of autonomy deals with whether the will to invest is perceived and felt by the individual
as deriving from his or her own personal choice. This refers to an activity with which
one can understand and identify with, or to an activity which is based on outer coercion
which lacks justification.

Assor defined five different types of motivations, which are based on the Self-
Directional Scale of Deci & Ryan [6]. Of these five, the term "internal motivation" has
to do with the two top motivations: The integrative awareness of the internal motivation
and the internal motivational feeling. The first type is defined in terms of investment
due to the recognition of the inner value to the personal identity. The second type has to
do with investment which is derived from interest and enjoyment. The integrative
awareness internal motivation is defined by Assor (ibid) is parallel to the "motivation of
the Worthy" [11].

"The individual feels a need, a desire, and a sort of obligation to act in a particular way
because he or she believes that these are good per themselves, or that they advance him
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or her to a better, more complete, place, and thus they are worthwhile for him or her."”
In order to continue doing this over time, it is worthwhile to combine the two different
motivations: Recognition in the value of the activity itself as well as enjoyment. It is
possible that this approach is likely to strengthen and empower the feeling of worthiness,
as well as to provide a motivating force (meaning, it is necessary to include enjoyment,
and the combination of enjoyment and the perception of what is worthy will cause the
individual to be motivated to perform more things which are being perceived as worth
his or her while).
Bloomfeld & Marks defined six factors which bring about investment and motivation:
Efficacy; belief that the investment and motivation shall lead to desired goals;
value (personal judgment as per the value of accomplishment of the mission; the
internal rewards which shall be received should the individual accomplish the
mission; whether its accomplishment shall lead to obtaining their goals; usefulness
(the mission itself is not of interest in itself, unless it brings about some benefit, or other
desirable goals); accomplishment (a value of accomplishment as per what the student
deems as being important in his or her life [5]. This variable also has to do with the
gender roles. On occasion, the student is not actually interested in the task itself;
however, he or she appreciates success in that particular subject, due to the importance
that he or she perceives to academic studies, which is granted a major place in his or
her identity. At last, the inner value derives from the high level of interest exhibited
by the student; in essence, this is the highest level of motivation.
According to Bloomfeld & Marks [5], it is possible to combine these various factors
(and, in essence, there is also a place for orientations of task and accomplishments) due
to the fact that the student is not granted a free will as per attending school and taking
an active part in his or her classes. Students are expected to meet demands and reach
achievements, and thus, it is difficult to believe that they shall be motivated merely by
an inner interest. They also point out that despite the fact that social goals contradict
learning goals and that these two types of goals contradict each other. However, this is
not always so. On occasion, these two types of goals complete each other, such as, for
example, when the sense of belonging causes the student to feel obligated to dedicate
him or herself to school.
Gralinski & Stipek have reached the conclusion that performing an academic activity
out of ego orientation is preferable to a situation in which a student is not abided by
any academic achievement goals whatsoever. Lam perceives ignorance as the parallel
position to knowledge, whose development is dependent by those same factors which
serve to the development of knowledge: Intelligence, motivation, and didactic method
[9]. A student who lacks motivation does not stop learning, but rather, learns to become
ignorant. "This type of student stores in his or her mind whatever has come to it,
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without exercising any control or criticism on it. He or she is likely to express a gloomy
and tired facial expression and is likely to yawn and exhibit other signs of boredom
which attack him or her several times during a single given lesson."

A fact of common knowledge is that the usage of external motivation has a
negative effect on inner motivation. Deci claimed that every individual possesses a
need for self-determination, which should come about in the feeling that the factor
explaining his or her behavior is found within him or her and is unable to be controlled
by external forces. External rewards will be less attractive due to the damage in the
individual's sense of freedom and autonomy. For this reason, Deci claims that rewards
which provide positive information as per one's competency are likely to increase,
rather than lessen, his or her inner interest, providing that that reward does not appear
to be over-controlling on the individual's behavior, such as: a verbal reward [ibidem].
As we discussed above, the Self-Directional Theory of Deci & Ryan that when all
three needs - capability, connection, and autonomy - are fulfilled, the level of
motivation rises. Here are the factors which assist in absorption towards effective self-
direction: When the students being directed understand the value and goal of what it is
that they are dealing with; that the students being directed have a freedom of choice
and a minimum amount of pressure being placed on them; that there is a recognition of
the feelings of the students being directed. If we aspire to bring our students to
exercising inner control of their learning, we must try and combine as much of the data
hereby provided as possible. The capability factor is an objective factor, but no less
important, is the subjective perception of the individual student concerning him or her.
In order to do this, it is worthwhile to use the term "self-efficacy". The term refers to
personal evaluations of the individual as per his or her ability to organize and
implement the activities which are necessary for dealing with the demands of the
situation. The self-efficacy is a function which allows control over the cognitive and
motor capabilities which cause the behavior to get implemented, but also on the
emotional and motivational sources which are necessary in order to turn the potential
into behavior [4]. The self-efficacy develops from four different sources: Past
experiences, learning from a model, emotional encouragement and support, and
emotional and physiological arousal.

Schunk had found that students who feel that they are effective learners work harder
and are likely to be more persistent over time when they encounter difficulties. In
addition, they also tend to achieve themselves to a greater extent [14]. It was also found
that academic achievements are largely related to the academic self-efficacy
perception. However, this perception rarely includes any global components within it.
This means that even a student who feels that he or she is a "failure” in most of the
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aspects of his or her life, is able to feel that he or she has a high academic self-efficacy
and that hr or she is able to achieve high accomplishments.

Deci had proven that study participants who had received positive feedback for a
successful task had exhibited an increase in their internal motivation level to deal with
similar tasks while the tester was not in the room [6]. Negative feedback, on the other
hand, had led to a decrease in the internal motivation level, as negative feedback and
failure decrease the belief of the individual in his or her self-efficacy.
The self-perception of the efficacy or ability is very important. Placement of short-
term, clear, and defined goals, as well as teaching how to succeed in accomplishing
them, are very important. Young children tend to recognize effort as being synonymous
to ability; youngsters generally have an optimistic perception of their abilities as well
as the ability of recovering quickly after having experienced failures. Older children
tend to have a lower self-esteem which is more suitable to the perception of his or her
teacher. Older children are also inclined to lower their expectations after having
experienced failures.
According to Nissan & Butler, verbal appraisal strengthens the internal motivation to
perform academic tasks, whereas lack of appraisal means suffering from a significant
decrease in the internal motivation level [12]. Kalzan-Greenstein found that the receipt
of informative assessment had decreased and lowered the negative influences in
situations of failures, in contrast to a summarized assessment [8]. The participants in
this last study perceived the informative assessment as having a higher teaching value,
and were more likely to perceive it as being fairer and less emotionally abusive. They
had also expressed a stronger wish to give the task a second try and to receive yet
another informative assessment. Thus, it was derived that the participants in this study
had had a greater motivation level to improve their accomplishments.

A teacher who possesses a reasonable degree of autonomy in his or her classroom is
able to create an atmosphere of internal or external motivation, or of competition and
ego and task orientation. This depends on the message he or she passes on to his or her
students, as well as on the things he or she tends to emphasize and encourage.
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IMPORTANTA EDUCATIEI PROSPECTIVE iN PREGATIREA
MANAGERULUI EDUCATIONAL
Tamara LUNGU, masteranda
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Summary: An educational manager have to deal today's requirements, to anticipate future, changes,
to take correct decisions and planning and directing the activities and human resources needs to be
prospectively ready. Therefore, the university aims are to prepare educational managers not only to
adapt changes but also to produce changes, formats and prospective future generation.

Rezumat: Un manager educational are nevoie de a fi pregatit prospectiv pentru a face fata cerintelor
de azi, pentru a anticipa schimbarile in vederea luarii unor decizii corecte si pentru a planifica §i
directiona activitatile si resursele umane. De aceea universitatea si-a propus sa pregdteascd viitorii
manageri educationali nu doar in scopul adaptarii la schimbari, dar si sa produca schimbari, formind,

in felul acesta, prospectiv viitoarea generatie.

Marcati de impactul pe care o poate avea asupra lor schimbarea [13, p.34-53], oamenii
in general si managerii educationali in special au nevoie de ,,un ritual initiatic care sa-i
introduca intr-o lume dinamica, plind de surprize” [4, p.143]. Pentru a nu ramine
cantonati in trecut si in obisnuinte, in prezent si in rutind, pentru a nu limita nebanuitele
putea valorifica propriul zacamint interior, despre valoarea si valentele caruia nu stim
niciodata suficient [9, p.10] s1 despre utilizarea cdruia nu putem spune nicicind ca s-a
facut totul.

Plecind de la ideea ca ,,pedagogia prospectiva cerceteaza educatia din perspectiva
viitorului”’[2, p.317] si ca educatia prospectiva este anume de tipul care are drept finta
explicitd transformarea §i viitorul, ajungem in miezul aceleiasi antinomii care zguduie
cimpul educatiei: traditie sau modernitate, adaptare pentru mentinere [4, p.141] sau
inovatie pentru depasire. Trecerea dincolo de ea, posibila prin apelul la unitatea
contrariilor de tip continuitate in discontinuitate, va genera si solutia edificarea tipului
de personalitate autonoma, ,,aptd de libertate prin asigurarea evolutiei celuilalt”,
construirea [6, p.53] personalitatii proactive, a omului care se face pe sine, construind
totodatd lumea sa. Ortega Y Gasset Tmparte umanitatea doua categorii de oameni [1,
p.29-30], iar a doua este tocmai cea apta de a preintimpina si a depasi socul viitorului.
Educatia prospectiva in sens larg cuprinde orice cercetare si constructie viitorista, iar
in sens restrins se refera la cercetari si studii asupra viitorului posibil in acest domeniu
[11, p.70].

40



Educatia prospectiva este un fenomen care dovedeste mobilitatea si flexibilitatea
ansamblului de actiuni in dezvoltarea personalitatii, necesare schimbarilor si adaptarilor
[10].

Perspectivele de analiza ale educatiei prospective denota gradul de complexitate sub
aspectul caracteristicilor ce trebuie inserate in calitate de criterii de evaluare a eficacitatii
sale.

Educatia prospectivd are un caracter anticipativ, prin raportare la formarea si
dezvoltarea pentru un viitor aproximat de societate si individ, insd pufin cunoscut, cu
efect asupra modului de anticipare, de la formularea finalitatilor pina la conceperea si
deschiderea de programe adecvate formarii tinerei generatii.

Educatia prospectiva mai are i un caracter inovativ de diferite tipuri [14, p.124], legat
de introducerea schimbarilor. Din cele relatate mai sus observam ca unele definitii iau
in consideratie fie scopul educatiei prospective, fie natura procesului, fie continutul, fie
laturile sau functiile actului educativ, dar in ansamblu educatia prospectiva este
valorificata ca rezultat.

Educatia contemporand nu mai corespunde conditiilor vietii moderne; ea formeaza
oamenii pentru trecut, si nu pentru prezent. Datoria noastra este sa obtinem o dezvoltare
armonioasa a tuturor facultatilor umane. Pentru a atinge acest scop, R. Dottrens sustine
ca scoala nu trebuie sd fie un mediu artificial, care sd cunoascd viata numai prin
intermediul cartilor. Iesind din scoala veche, tindrul intra intr-o lume nouad si nu reuseste,
pentru cd in aceasta lume este solicitat prea tirziu sa desfasoare forte pe care nu le-a
exersat inca, [7, p.84] fiind pina acum doar intr-un mediu artificial. Daca raminem la
mediul artificial, se declanseaza o criza in educatie.

Termenul ,,crizd a educatiei” a fost lansat de Ph. Coombs in 1968 si reflecta un
dezechilibru in 1Invatamint, afirma Sorin Cristea. Unul dintre factorii acestui
dezechilibru este: inadecvarea absolventilor, care, pe de o parte, ,,nu corespund cererilor
epocii si ale circumstantelor in evolutie foarte rapida”, pe de alta parte, ,,nu sunt utilizate
corect ... intr-un efort de dezvoltare autenticd”, blocat pe scara ,ideilor relative la
terarhiile sociale”. Un alt factor nu mai putin important este: inertia si ineficienta scolii,
fenomene prezente ,,si in tarile bogate”, unde ,scleroza academica” prelungeste
conservatorismul si rigiditatea structurilor, tendinte concretizate in ,,declinul calitatii” si
in incapacitatea de ,,a raspunde prompt la evolutia rapida a contextului”, actionind
»mereu ca inainte”, cu toate ,,strigatele de alarma, lansate din toate partile”’[5, p.94]. Pe
de alta parte, Faure Edgar afirma ca exista ,,0 internationalizare a crizei ca urmare a
dezechilibrului aparut la scara planetara”, care isi are efect si in materie de educatie [8,
p.102], ca raminerea in urma fatd de cerintele dezvoltarii sociale contemporane.
Analizand elementele de criza relevate de Ph. H. Coombs, E. Paun sesizeaza sase tipuri
de dezechilibre pedagogice intre:
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(a) oferta si cererea de educatie ;

(b) resurse si necesitati ;

(c) produsele educatiei si exigentele dezvoltarii sociale ;

(d) structurile inerte de organizare ale sistemului de invatdmint si ritmurile inalte de
evolutie sociala;

(e) conservatorismul programelor si metodelor de invatdmint si dinamismul progresului
stiintific;

(f) educatia scolara — educatia nonscolara [12, p.43].

Conceptul de “criza a educatiei” reflecta in fond:

(a) decalajul existent intre “ceea ce 1 se cere scolii §i ceea ce oferd societatii scoala”;
(b) cauzele care intretin situatia critica, dependenta de ritmul prea lent al schimbarii si
novatiei;

(c) tendinta abordarii noilor realitdti cu mijloace vechi;

(d) tendinta accentuarii disfunctionalitatilor “acolo unde criza scolii reflecta criza si
seismele sistemului social” [ 6, p.30].

Astfel, educatia prospectiva propune invatamintului noi obiective ce au la baza o noua
structurd a continutului, deoarece continutul vechi nu mai corespunde solicitarilor
multiple sociale, economice si politice, totodata exista incompatibilitatea dintre strategia
educatiei ce vizeaza cresterea fluxului educational si strategia economica actuald, care
nu mai poate absorbi o mare parte dintre absolventii universitatilor.

Un manager si in special un manager educational are nevoie de a fi pregatit prospectiv
pentru a face fata cerintelor de azi, pentru a anticipa schimbarile produse in vederea
luarii unor decizii corecte si pentru a planifica si directiona activitatile si resursele
umane.

Managerului de astazi nu-i este suficient doar s sesizeze, sa intimpine si sa evalueze
schimbarile care se produc in societate, dar trebuie si sa proiecteze el insusi schimbari,
sa intervina in fluxul acestora pentru a provoca efectele dezirabile, a limita sau a evita
pe cele indezirabile. De aceea el trebuie educat in spiritul unor solutii alternative, in
imaginea unor scenarii viitoare. In acest sens, se impune necesitatea instruirii
prospective a viitorilor manageri prin infuziune a dimensiunii prospective in cadrul
disciplinelor universitare sau prin demers autonom, vizind tendintele de dezvoltare a
tuturor specialitatilor.

In vederea determinarii nivelului de formare a competentelor prospective: anticipare,
planificare si directionare — printre studentii ciclului IT (masterat) a fost organizat un test
ce masoara nivelele de cunoastere, aplicare si integrare referitoare la aspectele numite.
In urma aplicarii celor 20 de subiecti de la specialitatea Managementul educatiei
prescolare a chestionarului Evaluarea nivelului de formare a competentelor
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prospective s-a determinat ca la studentii evaluati anticiparea este stabilitd la nivelul I
de cunoastere la 64% dintre subiecti si la nivelul IT — aplicare — la 36 % din subiecti.
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90% - —
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40% -
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20% -
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Fig. 1 Nivelul de formare a competentelor prospective
Din figurad se vede ca la nivelul III — integrare — nu a fost niciun subiect identificat.
Anticiparea este capacitatea de a face fata situatiilor noi (eventual, unora nemaiintilnite),
piatra de incercare a proceselor invatarii inovatoare.
Anticiparea este aptitudinea de a Intimpina viitorul, de a prevedea urmarile de durata
medie sau lunga ale deciziilor si actiunilor.
Proiectarea ca anticipare a unei situatii de instruire (care ar reprezenta creativitatea
educatorului) este compusa din: 1. Definirea obiectivelor (Pentru ce se preda?); 2.
Determinarea continutului (Ce se predad?); 3. Stabilirea strategiei (metode, materiale,
forme) (Cum se predd?); 4. Determinarea instrumentelor de evaluare (Cum voi sti ca s-
a produs invatarea?).
Politica educatiei prin intermediul principiului de anticipare a educatiei prospective
propune continuturi in functie de valorile individuale si sociale, care duc spre
identificarea anumitor scopuri. Scopul este definit ca previziunea care functioneaza in
trei niveluri strins legate intre ele: ca observare a conditiilor pentru a se stabili mijloacele
necesare $i sesizarea obstacolelor; sugereaza ordinea sau succesiunea corespunzatoare
in folosirea mijloacelor; face posibila alegerea alternativelor.
Rezultatele prezentate de viitorii manageri in educatie ne-a orientat spre analiza
curriculei de la disciplinele predate la aceasta specialitate.
La sectiunea curriculei disciplinare ne indreptdm atentia asupra acelora care faciliteaza
necesitatea si posibilitatea realizarii educatiei prospective.
Curriculumul disciplinar ,,Teoria si metodologia evaluarii invatimantului
prescolar” contribuie la intelegerea de catre masteranzi a practicilor docimologice
contemporane 1n raport cu copiii §i educatorii, a confinuturilor §i reverberatiilor
adiacente purtate de acestea. In urma analizei continutului am constatat ca, fiind una
dintre disciplinele de specialitate pentru viitorii manageri, educatia este conceputa ca un
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proces de formare a personalitatii umane si ca mijloc de proiectare a evaluarii. Acte
legislative ce directioneaza evaluarea in invatamantul prescolar (analiza actelor
legislative). Importanta si perspective in teoria §i practica evaluarii (referate). Relevanta
evaludrii intr-o lume dinamica. Tipuri de rezultate supuse evaludrii in invatamantul
prescolar. Din cele relatate de mai sus se vede clar ca aceasta disciplind se axeaza
indeosebi pe competente prospective, si anume atit pe proiectare si directionare, cit §i
pe anticipare atunci cind se refera la relevanta evaludrii intr-o lume dinamica. In cadrul
programei Probleme actuale ale metodicilor educatiei prescolare (teoria si
metodologia dezvoltirii limbajului si comunicarii orale) se constata ca temele, asa
cum sunt ordonate, au tangente cu realizarea educatiei prospective (,,Proiectarea
activitatii de dezvoltare verbala a copiilor in institutia prescolara”, ,,Principiile si
continutul activitatii metodice privind organizarea procesului pedagogic de dezvoltare
a vorbirii copiilor.) Observam ca aceasta disciplind se axeaza indeosebi pe proiectare,
una dintre competentele prospective.

In afard de aceasta, consideram ca este necesar si apreciem faptul ca studiul acestei
discipline are un efect marcant in crearea anumitor conditii adecvate socializarii si, mai
ales, In constientizarea procesului formarii si autoafirmarii personalitatii, $1 anume
metodici de dezvoltare a vorbirii la prescolari. Asadar comunicarea didacticd ca mijloc
de formare a competentelor comunicative reprezinta veriga principala a modelului
elaborat. Modelul pedagogic de formare a competentelor comunicative are la baza o
abordare conceptuald (teoreticd) si curriculard (praxiologicd) Dacd incercam sa
constientizdm ca in prezent e foarte vizibil faptul ca atit intre educator si copil, cit si
intre manager si educator comunicarea are loc cu dificultate sau aproape nu se stic a
comunica, ajungem la concluzia cd comunicarea este perceputa ca scop, pe cind educatia
prospectiva priveste comunicarea ca mijloc de eficientizare a relatiilor dintre ,,educator-
copil” in timpul comunicatrii.

In ceea ce priveste curriculumul disciplinar la modulul ,,Probleme actuale ale didacticii
prescolare”, procesul educational este abordat in diversitatea sa. Modulul este
fundamental pentru formarea profesionald a viitorilor manageri si a educatorilor de
profesie. Acest modul oferd cunoasterea dimensiunilor fenomenului educational si
formeaza convingerea ca intr-o epoca a diversitatii fiecare personalitate are dreptul la
un demers educational pe potriva asteptarilor, in acest sens punindu-Se accent pe
procesul de invatamant din institutia prescolard. (Formarea premiselor activitatii de
invatare la copii de varsta prescolard. Principiile didacticii prescolare. Tehnologii de
instruire a prescolarilor.)

Metodele de invatamant prescolar, tehnologii moderne de predare. Compatibilizarea
ofertei de educatie cu cererea de educatie este un deziderat al perioadei pe care o

traversam.
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Tinind cont de continuturile stabilite, studentii pot fi invatati sa construiasca situatii
viitoare, sa ia decizii prin raportare la asemenea situatii, sa le analizeze, sa le modeleze
si s remodeleze inainte ca ele sa apara, sa le rezolve, s analizeze performanta realizata
comparativ cu alta.

Desigur, aceste repere trebuie sa reprezinte rezultatul unei ,,lecturi” a programei
disciplinei curriculare cu referire la educatia prospectiva. Specificul disciplinei, totusi,
face imposibila tratarea continuturilor fara o trimitere permanenta la viitor. Acest fapt
ne-ar putea determina sa reajustdm continuturile disciplinei din perspectiva educatiei
prospective, In masura in care aceasta lume in tranzitie este in cautare de noi repere, de
puncte de echilibru si mai ales de moduri inedite de organizare.

Curriculumul universitar pentru cursul Probleme actuale ale didacticii
prescolare este un document reglator elaborat in baza teoriei curriculare. Prin continutul
sau este orientat spre acumularea volumului informational necesar pentru a intelege
multiplele abordari ale conceptului de tehnologii educationale; pentru a cunoaste
fundamentele tehnologiilor moderne si pentru a obtine abilitati de ,,asamblare” a
elementelor demersului didactic, adica pentru a crea tehnologiile educationale relevante
in diferite contexte educationale.

Intr-un veac al tehnologiilor avansate in toate domeniile activititii umane
tehnologizarea procesului educational este inevitabila, iar in ceea ce priveste conceperea

29 A
1

continuturilor utilizarea conceptului de ,,tehnologie” in pedagogie este un indicator al
maturitatii stiintei educatiei. Deci tehnologiile educationale constituie o cale de crestere
a eficientei activitdfii educationale. Prin aplicarea tehnologiilor educationale eficiente
scoala va reusi sa facd fatad provocarilor timpului. Viitorii specialisti ai domeniului
educational urmeazd sa insuseasca stiinta si arta tehnologiilor educationale
contemporane.

Referindu-ne la educatia prospectiva, constientizam faptul ca ea pledeaza pentru
ca generatia tindra sd nu fie educatd doar pentru a se adapta la nou, ci pentru a putea
contribui la constructia viitorului. Specificul lumii noastre e ca se schimba din ce in ce
mai repede si cd ne pune in fata unor situatii originale, neprevazute. Din acest motiv,
sarcina principald in formarea omului nu trebuie sa fie instructia, ci educatia care sa
ofere managerului, educatorului un comportament deschis spre schimbare si o atitudine
care sa favorizeze acestuia utilizarea tehnicilor de comportament inovator.

Problematica managementului educatiei a ocupat un spatiu si timp important in
cadrul ldeilor Pedagogice Contemporane, ca metodologie de abordare eficienta a teoriei
educatiei si instruirii sau ca reper psihosocial si cultural, implicat in perfectionarea
conducerii scolii s1 invatamintului.

Curriculumul la disciplina Managementul educatiei concentreaza astfel

problematica domeniului conducerii la trei niveluri de referinta:
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- Teoretic — elaborarea si analiza conceptului de management al educatiei;

— Metodologic — evidentierea specificului conducerii manageriale in contextul
sistemului de invatamint, indeosebi in cadrul unitatii sale de baza (gradinita);

— Practic — analiza unor activitati specifice de conducere a sistemului si a
procesului de invatamint.

Managementul educatiei este acea disciplina de profil fundamentala care analizeaza
educatia si instruirea din perspectivele managementului. Esentiale devin reconstructia si
monitorizarea corelatiei functionale informare-formare in raport de contextul grupei,
organizatiei.

Analizand proiectarea finalitatilor prospective (anticipare, planificare si directionare) in
curricula la specialitatea Managementul Educatiei Prescolare la nivel de obiective
evidentiem urmatoarele rezultate ( figura 2).

20% P M Anticipre

10% - > — M Planificare
;’/ g

0% -+ d Directionare

Fig. 2. Evidentierea proiectarii finalitatilor prospective in curricula la
specialitatea Managementul Educatiei Prescolare

Conform datelor procentuale prezentate in figura 3.2. identificdim obiective care se
refera la anticipare - 1%, la planificare - 16% si cele cu referire la directionare - 0%.
Directionarea se axeaza pe identificarea actiunilor ce urmeaza a fi realizate pentru a
atinge finalitatea propusa, urmata de atenuarea dezechilibrelor dintre interesele interne
cu cele externe, dintre cererea si oferta de potential uman si stabilirea obiectivelor pentru
a atinge finalitatea — directia propusa. Pentru a realiza o actiune eficientd este necesar
de a monitoriza aceasta actiune.

Astfel putem afirma ca aceste discipline au drept scop orientarea spre anticiparea de
erori aleatorii §i sistematice in procesul de masurare si directionarea spre diminuarea
acestor erori. In lipsa directiondrii ar putea si apari consecinte nefaste atit pentru
persoana, in calitatea sa de specialist Intr-o organizatie anume, cat si pentru organizatie
in general.

Managementul educatiei intruneste conditiile unei profesiuni ce necesitd o pregatire,
prin care se obtin rezultate cu eforturi comune si se solicita participarea continua, iar

educatia prospectiva ar conduce la imbundtatirea managementului educatiei prin
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caracterul sdau anticipativ, care constituie o necesitate existentiala, mai ales a omului
contemporan, pentru a putea face fatd problemelor stringente din societate: schimbari
social-politice, evolutii demografice, mutatii culturale, progrese stiintifice, mobilitate
etc.

In concluzie, se poate afirma ca atit rezultatele demonstrate de masteranzi, cit si analiza
curriculei la aceeasi specialitate ilustreaza ca competenta directionare este, in calitate
de competenta prospectiva, mai pufin dezvoltatd la studenti, dar si mai putin proiectata
in curricula disciplinelor predate la aceasta specialitate.

Asadar educatia prospectiva propune invatamintului noi obiective ce au la baza o noua
structurd a continutului pentru a pregati anticipativ tinerele generatii. Schimbarile
produse intr-un ritm accelerat necesita pregatirea de persoane flexibile si adaptabile.

Studiile indirecte asupra educatiei prospective evidentiaza rolul creativitdfii pentru
largile deschideri interdisciplinare. Din aceasta perspectiva rezulta:
— o serie de accente de natura psihologica, cum ar fi: a educa perceptia timpului si a
schimbarii, a dezvolta gindirea euristica, calitdtile vointei si ale motivatiei intrinseci, a
cultiva imaginatia creatoare si atitudinile creative.
— 0 serie de sugestii cu privire la structurile metodologice care se pot utiliza in
procesul educatiei prospective: metodele de educare a creativitdtii (brainstorming,
sinectica, metoda panel), unele metode si procedee didactice din sfera celor activ-
participative (conversatia euristicd, studiul de caz, jocul de rol, invatarea prin
descoperire, simularea, comentariul de text, realizarea de eseuri, analiza de imagini),
unele procedee de aplanare a conflictelor si de eficientizare a comunicarii.

Analiza curriculei disciplinare conduce la conturarea unor finalitati ale educatiei
prospective, care tin atit obiectivele cadru, cit si de cele de referintd, cum ar fi: formarea
competentei prospective ca baza a structurii de personalitate si nucleu al autodezvoltarii
libere a cetateanului mileniului III; formarea competentelor de proiectare, directionare
si anticipare, fard de care un manager bun nu poate fi.
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EDUCATIA COPIILOR IN MEDII NONVIOLENTE
Tamara MUNTEANU, lector superior universitar, UST
tamara.munteanu@gmail.com

Abstracts. Violence is a problem that is present increasingly in the society, and for some years even in
the school. For children the violence has psychological, emotional consequences and also consequences
development. The most important thing is to find effective ways of combating the violence, because
otherwise this phenomenon will become chronic and will be difficult to master in the context of
contemporary society. To have a greater impact on changing social attitudes it should be implemented
campaigns for adults, parents and educators, because they are the first models of their children
behaviours.

“A lupta contra violentei scolare inseamna
a ameliora calitatea relatiilor si a
comunicarii  intre  toate  persoanele

antrenate in actul educational”
Dardel Jaouadi
Problema violentei in societate este complexa si multidimensionala. Violenta fatd de
copii ramine a fi un subiect actual pentru majoritatea tarilor, inclusiv pentru Republica
Moldova. Maltratarea copilului a devenit astazi o problema fundamentala a umanitatii.
Nu intamplator ONU si UNESCO au declarat perioada 2001- 2010 Decada nonviolentei
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si a pacii in interesul copiilor planetei. Constientizind acest fapt, omenirea trateaza lupta
cu violenta drept sarcind primordiala.

Dictionarul enciclopedic roman defineste violenta ca fiind un viciu, care reliefeaza
constringerea exercitatd pe cale psihica asupra unei persoane spre a o determina sa faca
un anumit act juridic [1]. Dictionarul de Psihologie subliniaza ca violenta fizica face sa
domneascd legea celui mai puternic, oprimind indivizi sau grupuri mai slabe [3].
Violenta este conduitd si atitudine care constd in constringerea fizica sau psihica
exercitatd de unele persoane asupra altora pentru a le impune vointa, opresindu-le.
Violenta tine de structura caracteriala, de lipsa de stapinire de sine, de impulsivitate, de
slaba organizare a vietii psihice si de lipsa moralului [5].

Violenta in scoala este o realitate pe care n-o putem nega si nici neglija. Lucrul cel mai
important este sa gasim metode eficiente de combatere a violentei, de orice fel ar fi ea,
pentru ca altfel acest fenomen se va croniciza si va fi greu de stapinit in contextul
societdtii actuale. Pentru a avea un impact mai mare asupra schimbarii mentalitatii sociale, ar
trebui sa se implementeze campanii adresate adultilor, parintilor si educatorilor. Putem explica
necesitatea unor astfel de proiecte adresate adultilor prin faptul ca adultii, respectiv parintii i apoi
educatorii, sunt primele modele de comportament oferite copiilor lor [8]. Pentru copii, violenta
are urmari psihologice, emotionale si de dezvoltare. Chiar si la copiii foarte mici pot
apdarea simptome, cum ar fi anxietatea, insomnia, regresia in limbaj sau in dezvoltarea
motorie.

Tipuri de violenta:

1. Violenta fizica — actiune care, realizata in mod voluntar, poate provoca
sau provoaca leziuni fizice;
2. Violenta verbala - actiuni sau atitudini cu caracter verbal care provoaca

sau pot provoca leziuni psihice;
3. Neglijenta - abandonarea sau neglijarea unei persoane;

4. Abuzul sexual - orice comportament abuziv in urma caruia 0 persoana
este folosita ca mijloc pentru obtinerea stimularii si gratificarii sexuale;
5. Violenta economica - utilizarea in mod ilegal sau neautorizat a resurselor

economice sau a proprietatii unei persoane [6].
Psihologii acrediteaza ideea ca agresivitatea dobindita social nu inseamna doar tendinta
de a raspunde ostil la interactiuni neplacute. Mediul familial, grupul de similaritate din
cartier sau din scoala si mass-madia constituie cadre psihosociale de achizitionare a unor
scenarii de agresivitate, care sunt sustinute de structuri de cunoastere si de evaluare
(perceptii, atitudini, credinte si normative) ce trimit la comportamente agresive [7].
Fiintele umane invata de mici sa perceapa, sa interpreteze, sa judece si sa raspunda
la stimulii ce vin din mediul fizic si social. Scenariile mental-comportamentale se
cristalizeaza incet. Invitate si folosite frecvent, acestea pot cipita in timp caracter
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automatizat, ca deprinderi (habituri). Studii longitudinale arata ca asemenea structuri
cognitiv-comportamentale de agresivitate incep sa se profileze in jurul virstei de 8-9 ani
si se consolideaza pina la maturitate [4].
Fiecare caz de violentd nou semnalat reprezinta un semnal de alarma, pentru ca in spatele
lui exista probabil zeci de alte cazuri care nu ajung in atentia publicului, dar care pot
conduce la aparitia de efecte severe la nivelul intregii societdfi. Cazurile extreme sunt
dovezi cd violenta poate avea consecinte tragice dacd nu este abordata in timp. Desi
fiecare situatie de violenta are cauzele sale specifice, totusi existd si o serie de factori
comuni care definesc existenta si tendintele fenomenului la nivelul intregii societati.
Cauzele violentei:
»  Toleranta sociala crescuta la violenta. Se considera ca violenta este normala si
inevitabila. O mare parte dintre noi suntem de parerea ca ,,bataia e ruptd din
rai”’. Jumatate dintre parintii din Republica Moldova folosesc bataia ca metoda de
disciplinare. Potrivit statisticilor, 47,2% dintre parinti spun ca folosesc bataia ca
metodi de educare a copiilor, iar 84% dintre copii declara ca sunt batuti de parinti. In
75% dintre scoli se inregistreaza fenomene de violentd, iar 48% dintre elevi afirma ca
sunt pedepsiti prin bataie de catre personalul didactic.
»  Sardacia si lipsa oportunitagilor - inegalitatile socioeconomice.
= Lipsa unor modele pozitive. In absenta unor modele sanatoase oferite de familie,
profesori, grup, tinerii recurg la modele din mass-media care promoveaza de foarte
multe ori violenta.
= Lipsa suportului si implicarii familiei.
= mitagia. Copiii care sunt victime ale abuzului fizic, sexual, emotional sau care
sunt martori prezintd un risc crescut de a deveni agresori sau victime ale violentei. Ei
invata ca violenta este o modalitate adecvata de exprimare a puterii si de a ob{ine ceea
ce isi doresc.
»  Violenga in mass-media. Fenomenul violentei si al agresivitatii il gasim promovat
tot mai mult si in alte modele pe care le au copiii in aceasta erd a evolutiei tehnologiei,
cum ar fi televizorul, internetul, jocurile video etc. [8].
Cauza violentei mai poate fi si nivelul scazut de cultura si educatie al indivizilor ce
traiesc in medii defavorizate social si economic. In baza lor se formeaza complexe ale
inferioritatii [7].
Violenta 1n scoli este un subiect indelung dezbatut in prezent in toate mediile sociale,
devenind un interes comun al tuturor celor implicati In domeniul educational din
Republica Moldova. In mod traditional, scoala este locul de transmitere a cunostintelor,
de formare a competentelor cognitive, de intelegere a sensului vietii si a lumii care ne
inconjoara, de intelegere a raporturilor cu ceilalti si cu noi insine. Misiunea scolii nu
este doar aceea de pregati forta de munca. Scoala trebuie sa profileze caractere, sa educe
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tinarului placerea de a invita, dorinta de a reusi si de a face fata schimbarilor vietii. In
acest context, a vorbi despre violenta acolo unde ne asteptam sa gasim cele mai bune
conditii pentru formarea si dezvoltarea armonioasa a personalitatii poate parea un fapt
cel putin neverosimil.

Violenta scolara este asociata, in general, cu zonele urbane dificile, cu periferiile, acolo
unde saracia este la ea acasa. De aceea cind vorbim de violenta in scoala, se considera
drept surse favorizante factorii exteriori ai scolii: mediile familial si social, precum si
factorii care tin de individ, de personalitatea lui. Mediul social care contine numeroase
surse capabile sa induca, sa stimuleze si sa intretind violenta scolara este: situatia
economicd, slabiciunea mecanismelor de control social, inegalitatile sociale,
criza valorilor morale, mass-media, lipsa de cooperare a institutiilor implicate in
procesul educatiei. Valorile traditionale vehiculate in scoala - munca, meritul, efortul -
cunosc o eroziune vizibila. [2].

Un mediu social in criza afecteaza profund dezvoltarea personalitatii copilului.
Fenomenul violentei scolare trebuie analizat in contextul aparitiei lui. Scoala poate juca
un rol important in prevenirea violentei scolare. Pentru ca scoala sa-si asume acest rol
de prevenire si de stapinire a fenomenului violentei, prima investitie trebuie facuta in
domeniul formarii atit a cadrelor didactice, cit si a elevilor, promovind valorile
responsabilitatii, respectului reciproc si ale demnitatii umane.

Aspectul cel mai ingrijorator al violentei scolare, care a luat 0 amploare deosebita in
ultima perioada de timp, este acela al conflictelor elev-profesor. Astfel de conflicte au
existat mereu, dar nu sub aceasta forma a agresiunii directe fizice si verbale. Numai cine
nu citeste presa si NU urmareste stirile din mass-media nu stie despre ce este vorba. E un
lucru strigator la cer, atingind valori ale escalofriantului: elevi care lovesc profesori,
elevi care agreseaza in mod direct, elevi care asteapta profesorii dupa orele de curs
pentru a-i agresa verbal sau fizic. Nu mai este vorba de acel elev care intrerupea predarea
si desfasurarea cursului, obligind profesorul sa piarda din ce in ce mai mult timp pentru
a controla disciplina si ordinea. Vorbim de comportamente care implica 0 doza mare de
violenta - de la rezistenta si boicot pasiv, la sfidare, insultare directa si forme mai grave.
[8].

Scolile au nevoie de sustinere prin dezvoltarea unor structuri si mecanisme de formare,
informare si monitorizare la nivel local, regional si national in domeniul prevenirii si
combaterii fenomenelor de violenta in scoala. Printre sursele violentei in mediul scolar
se afla dificultatea de comunicare elev-profesor, subiectivitatea in evaluare, virsta si
experienta didacticd a profesorilor, programele scolare prea Incarcate si programul
scolar supraaglomerat [6].

Existd un nivel de indisciplina in scoli, ca rezultat al faptului ca elevii sunt la o varsta la

care sunt tentafi sa treaca peste reguli, iar aceastd indisciplind poate duce la un
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comportament violent. Lipsa modelelor sociale, mediatizarea excesiva a cazurilor de
violenta si indisciplind pot influenta comportamentul elevilor, acestia putind fi tentati sa
imitd actiunile vazute la televizor. Violenta este, din pacate, pentru mijloacele de
informare in masa o afacere rentabila, iar formele dramatizarii si exagerarii atrag
publicitatea dorita, rating-ul. In mass-media se pune accentul pe ideea ci nu este nevoie
sd ai multa scoald pentru a avea succes in viata si ca succesul se masoara in primul rind
prin bani. Aceste modele sunt perpetuate si in familie, si pe stradd, iar scoala are putine
sanse de a schimba mentalitatea elevilor in conditiile in care toate celelalte surse de
informare spun contrariul. Copiii sunt in scoald sase sau sapte ore pe zi. In rest sunt
acasa, pe strada, se uita la televizor. Tot ce invata in scoald — cum sa vorbeasca, cum sa
se poarte — este contrazis de ce vad in rest. Parintii nu se implica suficient. Scoala singura
nu poate sa reziste tendintei actuale. ESte nevoie de o politica hotaritd de combatere a

violentei sociale si de educare a adultilor. [2].

Agresiunile intilnite Tn scoald sunt injuriile, jignirile, Tmbrancelile, intimidarile,
vulgaritatile. Conflictele au de cele mai multe ori o justificare minora, insa pot culmina
cu agresiuni fizice. Alta problema este aceea a taxelor de protectie cerute de elevii mai
mari sau de persoane din afara scolii. Elevii nu discutd cu profesorii si preferd sa-si
rezolve singuri conflictele ce apar intre ei, fara implicarea cadrelor didactice, dar simt
nevoia unor ore in care sa discute despre problema conflictului, metode si tehnici de
negociere a conflictelor sau despre consecinfele comportamentului violent. Este

necesara prezenta in fiecare scoald a unui psiholog care sd consilieze elevii si sa

colaboreze cu profesorii, dar se face simtita si necesitatea educarii parintilor.

Succesul scolar poate ajuta la cladirea aprecierii personale. Daca un elev cunoaste esecul
la scoald, trebuie sa-1 convingem ca el este valoros pentru societate si pentru noi, astfel
ii vom intdri personalitatea. Scoala trebuie sa dea posibilitate elevilor sd inteleaga
relatiile sociale si sd-i pregateasca sa fie responsabili, sa se poatd descurca intr-0
societate a vitezei [4].
Existd consens in parerea ca cea mai mare parte a potentialului de agresiune si violenta
care apare in scoala este ,,importat”. Dar este sigur ca exista si factori scolari care duc
la violenta, incepand cu relatia profesor-elev si climatul social pana la metodele de
predare, evaluare, esec, izolare. Atitudinea violenta a unor elevi are cauze atat externe,
cat si interne. Cauzele externe ocupa un loc mare: climatul educativ restrictiv din
familie, alaturarea la grupuri agresive si consumul regulat de filme cu violenta. Elevii
care traiesc in astfel de mediu se comporta agresiv la scoala.

Familia este colectivul care joaca rolul cel mai important si de lungd durata in
educatia copiilor. Increderea si teama, credinta in propriile puteri si obsesia, calmul si
anxietatea, marinimia, empatia s$i Instrdinarea, rigiditatea, sociabilitatea si

nesociabilitatea - toate aceste trasaturi sunt formate in familie. Din nefericire, in cadrul
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familiei violenta se intilneste frecvent, avind consecinte extrem de nefavorabile asupra
procesului de dezvoltare si de maturizare psihocomportamentald a copilului. Anume
lipsa respectului reciproc, intoleranta, violenta, indiferenta manifestata in familie sunt
adeseori cauzele comportamentului problematic si agresiv al generatiei in crestere [2].

Ideea ca familia reprezintad celula de bazd a societatii apare in mod implicit in
dezvoltarea masurilor de protectie in cazul violentei in familie. Mediul familial are o
influenti covirsitoare asupra dezvoltarii copilului. Intr-o familie bintuita de violenta,
copiii cresc intr-o atmosferd in care nevoile lor de bazd (nevoia de siguranta, de viata
ordonata, de dragoste) sunt profund neglijate. Pedeapsa corporala aplicata copiilor ca
metoda de disciplinare este adesea consideratd un drept al parintilor, o expresie naturala
a expresiei lor [8].
In procesul de instruire accentul cade pe rolul riaspunderii personale. Nu trebuie
promovata toleranta fatd de violenta (in cazul batailor din curtea scolii sau in clasd), ci
o atitudine indreptata Tmpotriva violentei.

Recomandari pentru prevenirea violentei in scoli

Oamenii de stiinta, sociologii, psihologii, cercetatorii implicati in studierea si analizarea
acestui fenomen au tras citeva concluzii in urma studiilor efectuate de-a lungul timpului.
Recomandarile lor pentru prevenirea violentei in scoala sunt mai mult decit demne de
luat in seama:

" Identificarea timpurie a elevilor cu potential violent;

" Implicarea activa a elevilor cu potential violent si valorificarea
intereselor, aptitudinilor si capacitatii elevilor care au comis acte de violenta;

. Evitarea centrarii exclusiv pe sanctiuni;

. Cunoasterea mai buna a surselor de violenta;

. Transformarea regulamentului scolar din instrument formal in mijloc real
de preventie si interventie;

" Crearea unor structuri cu rol de consiliere si mediere (psiholog, asistent
social) la nivelul centrelor scolare;

. Programe de informare a elevilor privind modalitatile adecvate de

gestionare a unor situatii concrete de violenta (autocontrol, negocierea
conflictelor, comunicare, autoaparare);

. Stimularea implicarii inter-institutionale si implicarea societatii civile;
. Discipline optionale centrate pe preventia violentei.

O concluzie in vederea celor discutate mai sus ar fi aceea ca violenta in scoala
este orice forma de manifestare a unor comportamente, precum:
- exprimarea inadecvata sau jignitoare (poreclirea, tachinarea, ironizarea, imitarea,

amenintarea, hartuirea, bruscarea, impingerea, lovirea, ranirea);
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- comportament care intra sub incidenta legii (viol, consum/comercializare de droguri,
furt);

- vandalism - provocare de stricaciuni CU buna stiinta;

- ofensa adusa statului/autoritatii, cadrului didactic;

- comportament scolar neadecvat (intirzierea la ore, parasirea clasei in timpul orei,
fumatul in scoald si orice alt tip de comportament care contravine flagrant
regulamentului scolar in vigoare).
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Abstract. [n acest articol se descrie influenta studierii unitdtii de curs Tehnologii informationale in
pregatirea specialistilor din domeniul socio-juridic si aplicarea tehnologiilor informationale in
domeniul respectiv la crearea diverselor documente.

Abstract. This article describes the influence of the course unit Information Technologies in preparing
specialists in socio-judicial domain and the application of these technologies in that area to create
various documents.
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1. Unele aspecte didactice privind utilizarea tehnologiilor

informationale in pregatirea viitorilor specialisti
Calitatea predarii In Tnvatdmant este o prerogativa a timpului. Gratie tehnologiilor
informationale, procesul de predare-invétare-evaluare devine din ce in ce mai accesibil
si mai interesant. Tehnologiile informationale produc mari schimbari in toate domeniile
de activitate ale societatii. Marele progres pe care l-a cunoscut si il cunoaste in
continuare stiinta, tehnica de calcul, impune o pregdtire cat mai riguroasa a viitorilor
profesionisti, astfel incat acestia sa faca fata cerintelor mereu crescatoare ale societatii.
Evolutia societatii moderne nu poate fi conceputd fara dezvoltarea corespunzatoare a
tehnologiilor informationale. Folosirea mijloacelor informationale, inclusiv a
calculatoarelor personale a devenit o parte indispensabild pentru majoritatea domeniilor
activitatii umane. Actual, serviciile Internet si alte retele informationale, inclusiv cele
locale, capatd o raspandire din ce in ce mai larga. Sunt publicate multiple surse de
informatie (carti, reviste, ziare), inclusiv in forma electronica [1].
In societatea moderna, utilizarea informatiilor a atins un asemenea grad de dezvoltare,
incat resursele informationale, alaturi de materiile prime si energie, devin resurse
hotédratoare de prosperare. Respectiv, domeniul activitatilor informationale a devenit asa
de important cd, pana la urma, a fost distins aparte atat ca directie in stiinta, cat si ca
ramurd Tn economie. Prelucrarea automatizata presupune efectuarea operatiilor in cauza,
utilizand mijloace si tehnologii speciale, pe care le putem numi altfel, mijloace si
tehnologii informationale. Procesul dezvoltarii si implementédrii mijloacelor si
tehnologiilor informationale in practica este numit informatizare [3].
Scopul acestui articol consta in reliefarea influentei studierii unitatii de curs Tehnologii
informationale in pregatirea specialistilor din domeniul socio-juridic si aplicarea
tehnologiilor informationale in domeniul respectiv la crearea diverselor documente,
diverselor site-uri, accesarea acestora, gestionarea bazelor de date etc.
Raportatd la sistemul de invdtdmant, informatizarea implicd in mod obligatoriu
modificarea metodelor si tehnologiilor de studiere a unitatilor de curs, care constituie
baza pregatirii viitorului specialist in domeniul respectiv. Activitatea de predare a
unitatii de curs Tehnologii informationale la specialitatile neinformatice pe parcursul a
mai multor ani ne-a permis reliefarea unor imbunatatiri, care faciliteaza asimilarea de
catre studenti a materiei predate, consolidarea cunostintelor si formarea deprinderilor
practice. Astdzi, practic avem indicatii metodice la fiecare unitate de invatare, care
ghideaza studentul pe parcursul intregii activitati. Acestea includ atat explicatiile de
rigoare la fiecare tema de baza, seturi de insdrcinadri practice, teste, cat si glosar.
In lucrarea propriu-zisa se descrie si se demonstreaza influenta studierii unitatii de curs

Tehnologii informationale in pregatirea specialistilor din domeniul socio-juridic.
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2. Obiectivele disciplinei “Tehnologii informationale” in pregitirea

specialistilor in domeniul socio-juridic
Pornind de la faptul ca nu existd domeniu de activitate unde sa nu se prelucreze si sd nu
se transmitd informatii, atat in cadrul domeniului respectiv, cat si in afara acestuia, este
necesar ca invatdmantul universitar sd fie preocupat de dobandirea de cétre studenti a
cunostintelor si deprinderilor 1n utilizarea noilor tehnologii informationale. Introducerea
unitatii de curs Tehnologii informationale a condus la dezvoltarea deprinderilor legate
de accesarea, interpretarea si prezentarea informatiilor, de modelarea si controlul
diverselor evenimente [6].
Obiectivele disciplinei sunt In concordantd cu obiectivele prevazute in strategia pentru
angajarea fortei de munca, care pun accent pe dezvoltarea competentelor digitale ca si
competente-cheie europene [12; 13].
Impreuna cu dezvoltarea tehnicii de calcul a aparut necesitatea studierii tehnologiilor
informationale la diverse nivele ale activitatii umane, inclusiv si in institutiile de
invatdmant atat preuniversitare, cat §i universitare.
Unitatea de curs Tehnologii informationale inglobeaza doua compartimente:

1. Conceptele de baza ale tehnologiei informatiei si sistemului de calcul;
2. Tehnologii informationale aplicate.
La randul sau, compartimentul Tehnologii informationale aplicate include 5 module
practice (unitati de invatare):
a. Sisteme de operare;

b. Utilizarea retelelor de calculatoare si servicii electronice on-line;
C. Procesarea documentelor;

d. Procesarea tabelelor;

e. Procesarea prezentarilor [11].

Din cele expuse, este evidentd necesitatea studierii unitatii de curs Tehnologii
informationale la toate specialitatile din cadrul tuturor facultatilor Universitatii de Stat
»Alecu Russo” din Balti. Este o disciplind obligatorie, avand drept scop formarea la
studenti a abilitatilor si a competentelor digitale in utilizarea calculatorului in domeniul
respectiv. La inceput de curs, e bine ca studentii sa aibad urmditoarele competente
prealabile: de identificare a elementelor structurii sistemului de calcul; de cunoastere a
tipurilor si functiilor retelelor de calculatoare; de colectare, de péstrare si de prelucrare
a informatiei cu ajutorul aplicatiilor software specializate etc [4; 13].

In cadrul cursului studentii dezvoltd urmitoarele competente digitale: cunostinte,
deprinderi, aptitudini. Prin continutul sau si activitatile de invatare a studentilor, unitatea
de curs Tehnologii informationale contribuie la dezvoltarea a mai multor competente
generice, necesare specialistului in domeniul socio-juridic:
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— capacitatea de a gestiona datele in sistemul de operare si de adaptare a
mediului sistemului de operare;
— capacitatea de a elabora documente simple si complexe utilizand un soft
de editare a textelor;
— capacitatea de a efectua calcul tabelar si de a crea diagrame utilizand un
soft de calcul tabelar;
— capacitatea de a elabora prezentari electronice utilizdnd un soft de
prezentare;
- capacitatea de a gestiona informatia utilizand resursele Internet-ului.
De asemenea, unitatea de curs Tehnologii informationale contribuie la formarea unui
specialist, capabil sd utilizeze tehnologiile informationale, sa se adapteze si sa activeze
in conditiile noii societati informationale. Accentul se pune pe formarea specialistilor
cu competente digitale performante [5; 7].
Astazi tehnologiile informationale au patruns in cele mai diverse domenii. Indiferent de
profesia pe care o va alege persoana, indiferent de domeniul unde va activa, acestia vor
avea nevoie, cu sigurantd, de valorificarea mijloacelor informatice pentru rezolvarea
unor sarcini de lucru specifice. Cunoastem cu totii cd astazi, practic nu existd domeniu
de activitate in care sa nu fie nevoie de a prelucra, de a prezenta si de a transmite diverse
informatii dintr-o locatie in alta. Informatia permanent trebuie stocata, prelucrata si
transmisa 1n conditii care asigura corectitudine si exactitate la un nivel profesional inalt
[8; 9].
In acest context, unitatea de curs Tehnologii informationale asigura dobandirea unor
competente si cunostinte de utilizare a calculatorului personal §i a unor programe
informatice cu aplicabilitate in mediul de insertie profesionald vizat de absolventii
specializarilor la care se studiaza aceasta unitatea de curs.
Pe langa diversele specialitdti neinformatice la care se preda aceastd unitate de curs,
putem enumera urmatoarele specialitati ale domeniului socio-juridic din cadrul facultatii
de Drept si Stiinte Sociale a Universitatii de Stat ,,Alecu Russo” din Balti:
— Drept;
— Administratie publica;
— Asistenta sociala etc.
Dezvoltarea deprinderilor moderne de utilizator, respectiv pregétirea studentilor pentru
realizarea intereselor sale educationale, reprezinta una din componentele de baza ale
formarii de specialitate. Domeniul tehnologiilor informationale, prin specificul sau,
dezvolta deprinderea de a lucra individual si de a putea aplica 1n practica cele studiate.
Pe de alta parte, prin intermediul retelelor de calculatoare este posibil schimbul de
informatii intre mai multi utilizatori mult mai eficient, decat prin orice altd metoda
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clasica. Obisnuirea studentilor cu raspunderea privind finalizarea propriei munci si
asigurarea Inlanfuirii unor elemente realizate in paralel, 1i va pregati pentru o activitate
pe care o vor intdlni in viitor In profesia aleasa.
Educarea studentilor pentru realizarea unor produse utilizabile, dezvoltarea spiritului
inventiv §i creator, apare ca un obiectiv impus de sistemul juridic in care traim astazi si
vom trdi in viitor. Indiferent de continutul aplicatiei, ceea ce realizeaza studentul, trebuie
sd aibd toate calitatile unui produs final.
Datorita implicarii pe care tehnologiile informationale o au astazi in toate profesiile,
rezultd caracterul lor interdisciplinar. Astazi nu putem vorbi despre unitatea de curs
Tehnologii informationale pur si simplu, ea nu poate fi privitd ca o unitate de curs
independentd si nu poate fi {inuta intre bariere create artificial. Studentii trebuie sa
inteleaga conexiunile dintre Tehnologiile informationale si societate, totodata acestia
trebuie sa fie capabili sd se adapteze dinamicii schimbarilor determinate de aceste
conexiuni.

3. Notiunea de tehnologie informationala prin prisma progresului

tehnico-stiintific
Prin tehnologie informationala intelegem ansamblul metodelor, proceselor, operatiilor
asupra materiilor prime, materialelor si datelor pentru realizarea unui anumit produs
final.
Cu siguranta, tehnologiile informationale au provocat imaginatia si interesul majoritatii
oamenilor de stiinta. In acest context, notiunea de tehnologie informationala trece printr-
o serie de transformari rapide si integreaza sensuri din ce in ce mai complexe.
In acest sens, putem defini o altd notiune a tehnologiilor informationale: ansamblul de
metode ale proceselor de producere si ale resurselor tehnice, unite Intr-un lant
tehnologic, care asigura acumularea, pastrarea, transmiterea si afisarea informatiei, cu
scopul reducerii dificultatii procesului de utilizare a resurselor informationale si pentru
marirea securitatii si operativitatii acestora.
Predarea-invatarea cu ajutorul tehnologiilor informationale, precum si evaluarea
rezultatelor procesului didactic sunt metode relativ noi si, ca orice demers care urmareste
progresul sau optimizarea activitatilor pedagogice, este important si reprezintd un salt
calitativ in domeniul respectiv, avand un caracter creator si inovator [14; 10].
Oriunde nu s-ar afla studentul, el are acces la orice informatie, prin intermediul unui
calculator conectat la reteaua globala si echipat cu un navigator obisnuit pentru Internet,
utilizat si pentru informare, postd electronicd, colaborare etc. Nu este exclusd nici
invatarea la distantd, de asemenea, sustinerea examenelor la orice unitate de curs,
predarea unei lectii on-line etc.
In functie de punctele de interes ale studentului, acesta poate accesa baze de date pentru

completarea studiului individual sau poate stabili un contact direct §i imediat cu autorul
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cursului electronic pentru a Tmpartasi reactiile sale. Mai mult decat atat, studentul poate
interactiona cu alti studenti pentru a discuta interactiv despre impresiile lasate de
materialul studiat.
4. Aplicarea tehnologiilor informationale in domeniul socio-
juridic: provocari si solutii

Eficacitatea rezolvarii la calculator a unei probleme depinde, de rand cu alti factori, de
tehnologia informationald utilizatd. Tehnologiile informationale contribuie din ce in ce
mai mult la dezvoltarea procesului de invatamant, facandu-l mai accesibil, mai
interesant si mai captivant. Astazi, calculatoarele electronice au demonstrat o evolutie
spectaculoasi atat sub aspect tehnologic, cat si de extindere a domeniilor de aplicare. In
prezent, acestea sunt utilizate la rezolvarea problemelor din diverse domenii de
activitate.
Viitorul specialist din domeniului socio-juridic are nevoie sa aplice in practica
tehnologiile informationale studiate la unitatea de curs respectiva, pentru a deveni un
bun si adevarat profesionist, indiferent de postul ocupat. Studierea unitatii de invatare
Sisteme de operare (Windows) pentru aplicarea in practica in acest domeniu, este un
instrument fara de care este imposibil de a activa atat Tn domeniul respectiv, cat si in
orice alt domeniu de activitate.
Este un lucru de mentionat, deoarece orice date, la un timp oarecare, necesita sa fie
gestionate (create, redenumite, copiate, plasate, arhivate, dezarhivate, sterse, restabilite,
cautate etc.). La finalizarea studierii unitdtii de invatare, studentul este deja capabil: sa
gestioneze datele 1n sistemul de operare si sd adapteze mediul sistemului de operare
pentru necesitdtile utilizatorului, folosind instrumentele existente ale acestuia.
O altd unitate de invatare pe care o studiaza viitorii specialisti ai domeniului socio-
juridic este Utilizarea retelelor de calculatoare si servicii electronice on-line. La acest
compartiment viitorii specialisti ai domeniului respectiv studiaza diverse site-uri ce
apartin domeniului respectiv: justice.md; gov.md; fisc.md; moldlex.md; lex.md etc.
Navigarea in Internet, utilizarea resurselor on-line, comunicarea on-line stimuleaza si
dezvolta potentialul cognitiv multiplu al viitorilor specialisti, contribuie la dezvoltarea
abilitatilor de gandire de nivel superior, orienteaza procesul de instruire catre interesele
acestora, dezvolta urmatoarele abilitati de lucru:

— responsabilitate si capacitate de adaptare;

— abilitati de comunicare;

— creativitate si curiozitate intelectuala;

— gandire critica si gandire sistemica;

e e

— identificarea, formularea si solutionarea problemelor;
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— responsabilitatea sociala;

— competente digitale etc [2].
Competentele digitale reprezintd ansambluri de cunostinte, abilitati, aptitudini si valori,
formate si dezvoltate prin invatare, care pot fi mobilizate pentru a identifica si rezolva
problemele caracteristice ce apar in procesul acumularii, pastrarii, prelucrarii si
diseminarii informatiei cu ajutorul mijloacelor oferite de tehnologiile informationale. La
finalizarea studierii unitatii de invatare respective, viitorul specialist in domeniu este
deja capabil sa gestioneze informatia utilizand resursele Internet prin intermediul
diferitor browse-re [11].
Nu mai putin important este unitatea de invatare Procesarea documentelor (Microsoft
Word) care permite specialistului din domeniul socio-juridic de a crea diverse
documente ce tin de domeniul respectiv: diverse acte intocmite, procese-verbale,
rapoarte, demersuri, interpelari, cereri, indicatii, rdspunsuri la petitionari, planuri de
lucru, tabele de performanta, dispozitii, delegatii, ordine etc. De asemenea, documentele
create pot fi protejate utilizand diverse parole, crearea semndturii digitale, care la randul
sau, reprezinta date in forma electronica ce sunt atasate sau logic asociate cu alte date in
forma electronica si care servesc ca metoda de identificare. La finalizarea studierii
unititii de invatare respective, viitorul specialist in domeniu este deja capabil sa
elaboreze documente de diferitd complexitate.
Unitatea de invatare Procesarea tabelelor ajuta viitorii specialisti din domeniul socio-
juridic sa efectueze diverse calcule intr-un tabel, sa gestioneze diverse baze de date, sa
reprezinte grafic datele dintr-un tabel, sa calculeze atat totaluri partiale, cat si generale
dintr-o baza de date etc.
Unitatea de Invatare Procesarea prezentarilor permite viitorilor specialisti din acest
domeniu sa prezinte orice informatie Insotitd de diverse tipuri de date, sd elaboreze
prezentari electronice conform cerintelor propuse.

5. Sinteze, concluzii si recomandari

Astazi, procesul de invatamant este orientat spre formarea si dezvoltarea competentelor
digitale a intregului contingent studios. O metoda moderna si eficientd ce conduce la
dezvoltarea competentelor digitale atat in domeniul socio-juridic, cat si in alte domenii
de activitate, o constituie utilizarea corectd a tehnologiilor informationale [3].
In aceste conditii, studierea unitatii de curs Tehnologii informationale este vitala, avand
un impact hotarator in pregatirea specialistilor din domeniul socio-juridic. Tehnologiile
informationale studiate la unitatea de curs respectiva, vin in ajutorul specialistilor la
crearea diverselor documente, la accesarea diferitor site-uri, la gestionarea bazelor de
date etc. Acestea sunt cu adevarat tehnologii pertinente pentru orice domeniu de
activitate, indiferent de postul pe care il ocupd un specialist, fie jurist, fie administrator
public sau asistent social.
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Annotation. This article examines the use of software product eXeLearning for creating electronic
educational courses. The authors analyzed the software products for creating the electronic courses;
suggested the levels for creating the electronic course in eXeLearning due to their personal experiences;
proved the advantages of the programme eXelLearning; represented the practical example of the
structure of the electronic course in eXeLearning.

Key words: electronic, course, hierarchical structure, the levels of creating, programme, eXeLearning,
training, iDevice, exercises, methodological materials, data definitions, publication, Scorm format,
Moodle platform.

AnHoTamus. B Hacmoawel cmamve pACCMOMPEHO UCHONIb308AHUE NPOSPAMMHO20 NPOOYKMA
eXeLearning oms paspabomxu 21eKMpPOHHBIX VuebHbIX Kypcos. Aemopamu coeran aHanus
NPOSPAMMHBIX NPOOYKMOG 05l pa3pabomKu I1eKmMpPOHHbIX KYPCO8, NPEOJIONCEHbL IMAanbl pa3pabomku
INIEKMPOHHO2O0 ylt€5H020 Kypca 6 eXeLearning HA OCHOBAHUU JUYHO2O oOnsvlma, 0bocHosaHbl
npeumywecmea npocpammel eXelearning, npedcmaeieHa CmMpyKmypa 9S1eKMPOHHO2O Kypca 6
eXeLearning Ha peanbHOM npumepe.

KuaroueBble ca0Ba: 351eKmpoHHbIL, KYpC, Uepapxuieckas CmMpyKmypd, 5mansl pazpabomiu,
npoepamma, eXelearning, npeumyuwecmsa, odOyuenue, iDevice, 3a0anus, yueOHO-MemooudecKue

Mamepuansl, Memaoanuvie, nyonuxayus, popmam Scorm, nramgpopma Moodle.

BBenenune
NuTeHcuBHOE pa3BUTHE HMH(POPMAIIMOHHBIX TEXHOJOTHH cdepbl 00pa3oBaHUs
CIOCOOCTBYET aKTYyaJIbHOCTH DPa3pabOTKU SJIEKTPOHHBIX YU4EOHBIX KYpCOB, KOTOpBIE
SBIIIFOTCSI OJJHUM W3 OCHOBHBIX HWHCTPYMEHTOB peaju3allid JUCTAHIIMOHHOTO
oOy4deHus. DNEKTPOHHBIE YUeOHbBIE KYPChI CITYXKAT JIJIS MOAJICPKKH YI4eOHOT0 TIporiecca
C WCIOJBh30BAaHUEM JIMCTAHIIMOHHBIX O0OpPa30BATEIBHBIX TEXHOJIOTUHW M MOTYT OBITh
UCIIOJIb30BAaHbl TIPU OYHOM, 3a04HON (opMe OOYUCHHS, a TaK K€ JUIsl OpraHU3aIfH
WHANBUAYaJIbHOU paObOThI CTYACHTOB IO TUCIUILIIUHE.
Pe3yabTaThl ncciaenoBaHus

Brenpenrne B y4eOHBIN TpollecC MOJAENN TUCTAHIMOHHOTO OOy4YeHUsi TpedyeT OT
nejarora BjaJICHHEC HOBBIMH KOMITCTCHIIMSMHU, CBS3aHHBIMU C Pa3pabOTKON y4eOHO-
METOJIMYSCKUX MATEPUATIOB.

BonbmmactBo BY30B Pecnyonuku Momamosa (USM http://elearning.usm.md, ASEM
http://moodle21sandbox.vle.ase.md , UTM http://elearning.utm.md , UST
http://moodle.ust.md/, UASM http://moodle.uasm.md, USComrat
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http://elearning.kdu.md, UPSC http://moodle.upsc.md wu xap.) umeroT miardopMsr
JUCTaHIIMOHHOTO 00yueHus Ha 6aze Moodle, rae co3garoT U pa3MenarT dIEKTPOHHBIE

Kypchl. MeHee pacnpocTpanéHHBIMEH B BY3ax MomnoBel SBISIOTCS TMIATHOPMBI
ATutor, ILIAS 4, WebTutor, REDCLASS Learning, SharePointLMS u np.
ABTOpaMM HaCTOALIEH CTaThU MOCBSAILIEH KPYT padbOT B 00JIaCTH BHEAPEHUS MI1AT(HOPMBI
nuctannuonHoro odoydenust Moodle B o6pa3oBarenbHbIN TIpoIiecc, cpein KOTOphIX [ 1,
2,3,4,5].
B naHHO# cTaThe MOCTABIIEH aKLEHT Ha pa3paboTKe 3JEKTPOHHOIO y4eOHOTo Kypca,
KOTOPBI BIOCIIEJCTBUA MOXKET ObITh pa3MeméH Ha IIaThopMe AUCTAHIIMOHHOTO
00y4eHUs.
«DNEKTPOHHBIN Yy4eOHBI Kypc — VYAQJICHHBIM SJEKTPOHHBIN y4eOHBIH pecypc,
MO3BOJISIIOIIMKM MPOBOJUTH OOy4YeHHE, caMOOOy4YeHHE U OLIEHMBAHHUE IOJYYEHHBIX
3HAHMM, YMEHUI, HABBIKOB, M B LI€JIOM, KOMIIETEHIIUI 110 JUCLIUIUIUHEY [6].
«OCcHOBHasi OCOOEHHOCTb COBPEMEHHOI'O JJIEKTPOHHOTO Kypca [0 CpPaBHEHUIO C
TPAAUIIMOHHBIM YYEOHBIM KypCOM COCTOMT B €r0 ONTUMM3ALUU TOJ MOTPEOHOCTH
BUPTYaJIbHOTO CTyAeHTa. Takoi Kypc MpeaoCTaBIseT MOIb30BaATEISAM:
> BO3MOXXHOCTh CaMOCTOSITEIbHOTO W COBMECTHOTO OOy4eHHs B
pEaIbHOM BPEMEHM, HCIONb3Yysl MOIIHbIE HWHTEPAKTHUBHBIE METO/IBI,
Onmarojgapsi KOTOpPBIM IOJb30BaTEIM MOTYT OOIIATbCd CO CBOUMH
KOJUJIETaMU U MPENo1aBaTelsiMu;
> 00paboTKy MaTEepUaIOB MPAKTUYECKH U3 JTIOOBIX HCTOYHUKOB — B
YaCTHOCTH, MOKHO BKJIIOUATh B y4eOHbIE KYpChl MaTepUalbl, CO3JaHHbIE
MpU TOMOLIM MYJIbTUMEINA-PEJAKTOPOB, TEKCTOBBIX IPOLIECCOPOB,
CPEJICTB CO3JaHMs JIEKTPOHHOI'O KOHTEHTA U T.[1.;
> OOIIUPHBIN CIIEKTP UHCTPYMEHTOB JIJIsl HETIPEPHIBHOTO KOHTPOJISA U
yIpaBIEHUS, TMO3BOJISIONINX M3MEPITh JIPPEKTUBHOCTh  Y4EOHBIX
MporpaMM U yYpOBEeHb YCBOCHUS MH(OpMaInH;
> HEIMHEMHYI0  TpaekTopuio  oOyueHus  Omarojaps  Takou
OpraHM3alMud U CTPYKTYpe Kypca, MpH KOTOPOH BO3MOXKHO H3y4yeHUE
0001 ero TeMbl B 1t00oe yo0Hoe IJ1st yyarierocst Bpems» [6].
CoBpeMeHHBIE 00pa30BaTENbHBIE PECYPCHl XapPaKTEPHU3YIOTCS BBICOKUM YPOBHEM

aJIalITUBHOCTH ¥ B3aUMOJCHCTBHUS ¢ 00ydaembiM [6] (Puc.1).
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Puc. 1. PazButne 06pa3oBaTeIbHBIX TEXHOJIOTHI
DNeKTpOHHbIE yueOHbIE KYPChl MOTYT OBITh CO3/IaHBI HETIOCPEACTBEHHO Ha Tu1aTdopme
JMCTaHIIMOHHOTO 00yueHus yepe3 Web uHtepdeiic, 1160 ¢ mMOMOIIBIO CHEIUaTbHBIX
nporpamm (iSpring Presenter (http://www.ispringsolutions.com/), iSpring Free
(http://www.ispringsolutions.com/), eXe — Learning (http://exelearning.org/),
ChainEdit (http://chainedit.fr), Reload Editor (http://www.reload.ac.uk/editor.html),
eAuthor  CBT  (http://learnware.ru/static.php?id=3040/), Document  Suite
(www.jetdraft.com), CourseLab (http://courselab.com), LCDS
(www.microsoft.com/learning/ru/ru/training/Icds.aspx), Easygenerator
(www.easygenerator.com), Udutu (www.udutu.com), Hot Potatoes (http://hot-
pot.uvic.ca), Adobe Captivate (http://www.adobe.com/products/captivate.html),
Articulate (https://www.articulate.com/), Simple Scorm Packager
http://jcasolutions.com/ssp, iBooksAuthor https://www.apple.com/ibooks-author/ u

1p.), IO YCMOTPEHHUIO pa3pabOTYMKOB M MpeTnoiaBaresieid Kypcos [5].

B co3maHHBIX Kypcax MOTYT pa3MeniaThCsl y4eOHO-METOJAMYECKHE MaTepuaibl B
dopmare SCORM. «SCORM (anrn. Sharable Content Object Reference Model,
«00pa3ioBas MOJIeNIb 0OBEKTa COJNEPKHUMOTO /I COBMECTHOTO HCITOJIb30BAHUS)) —
cOOpHUK crienudUKaIuil ¥ CTAaHAapTOB, pa3padOTaHHBIN ISl CUCTEM AUCTAHIIMOHHOTO
o0ydyenus. SCORM mno3BossieT 00ecrneyuTh COBMECTHUMOCTh KOMIIOHEHTOB H
BO3MOXXHOCTh MX MHOTOKPATHOT'O WCIOJb30BaHMS: YYCOHBIN MaTepHall MpeCTaBICH
OTJICTIbHBIMHA HEOONBIIMMH OJIOKaMHU, KOTOPBIE MOTYT BKJIFOUAThCS B pa3HbIC YUeOHBIC
KYPCHI U HCIIOJIB30BATHCS CUCTEMOM JUCTAHIIMOHHOTO 00YYCHHUS HE3aBUCUMO OT TOTO,
KEM, TJIe ¥ C TIOMOIIBIO KaKMX CPEJICTB OHU ObUTH CO37aHbD» [7].

[Ipy moAroTOBKE Y4eOHO-METOIUYECKUX MATEPHAIOB B DJIEKTPOHHOM Qopmare

mperoaaBaTCIIro HCO6XOI[I/IMO NpCaABAPUTCIILHO:
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1. M3yuuts 3Tanmbel  pa3pabOTKU  y4eOHO-METOJUYECKHMX MaTepHalioB,
TpeOOBaHUs K MOATOTOBKE y4eOHO-METOAMYECKUX MaTEPHUAIIOB.
2. [Ipoananu3upoBaTh IPOrpaMMHBIE MPOIYKTHI AJIsi MOATOTOBKU Y4eOHO-
METOJIMYECKUX MaTepUaoB.
3. [IpucTynuTh HENOCPENCTBEHHO K pa3paloTKe y4eOHO-METOIUYECKOrO
MaTepuaia B IporpaMMe, KOTopasi y10BJIETBOPAET TpeOOBAaHUAM IO pa3pabOTKe
y4e0HO-METOANYECKIX MaTEpHaIIOB.
Ha ocHOBaHMM TUYHOTO OIBITa aBTOPOB HACTOSAIIEHN CTaThU ObUIN BbIIEJIEHBI OCHOBHBIE
9TaIbl pa3pabOTKH JIEKTPOHHOIO yueOHOTo Kypca B eXelearning.
Jtanbl pa3padoTKH 3J1eKTPOHHOI0 y4eOHoro kypca B eXeLearning:
— IInanupoBanue kypca. Onpenenenue ueieil ¥ 3agad pazpaboOTKU 3IEKTPOHHOTO
yueOHoro kypca. Ha qaHHOM 3Tane Heo0X0 MO OTBETUTH Ha Psi/i BOIIPOCOB: JIJIsl KOTO
npeaHa3HaueH OyneT Kypce (Ania mpernogaBaTenei, JJisi CTYIACHTOB, JJIS YYalluXcs U
T.1.)? CKOJIBKO BpeMEHH (4aCOB/KPEIUTOB) OTBOJIUTCSA ISl U3yUEHUsI TAHHOTO Kypca?
KakoBbl AuakTHUecKue 3a1a4u AJIEKTPOHHOTO Kypca?
— KonnenryanbHoe mnpoektupoBaHue. Pa3paboTka CTPYKTYphl AJIEKTPOHHOTO
y4eOHOT0 Kypca.
— Ilogbop u camocrosTenbHash MOATOTOBKA WJUIIOCTPATUBHBIX, CIPABOYHBIX MU
JOTIOTHUTENBHBIX MaTepUajoB, KOTOpbIE OyIyT HCIOJNb30BAThCS B 3JIEKTPOHHOM
yueOHOM Kypce. [Ipu ucnonp30BaHUM BBILIENIEPEUNCICHHBIX MAaTEPUAIOB B TOTOBOM
BUJe C¢ ceTu VHTepHET, HEOOXOAMMO YUYUTHIBATH aBTOPCKHE TMpaBa, CChLIATHCS Ha
WCTOYHUKH, OTKY/1a OB B3AT MaTepHall.
— Iloxaroroska cuieHapreB OTACIBHBIX CTPYKTYP (0OBEKTOB) AIEKTPOHHOTO Y4€OHOTO
Kypca (BUJeo, ayiu0, MHTEPAaKTUBHbIE AJIIEMEHThI, MHTEPAKTUBHbIE 33JIaHUS U Jp.).
— Peanuzaumst 3neKTpOHHOro y4eOHOTO Kypca B MPOrPaMMHOM  MPOJIYKTE
eXelearning:
e PazpaboTka CTPYKTypbl (cCoaepikaHusi 1O pasfenaM ¢ TeMam)
AIIEKTPOHHOTO y4eOHOro Kypca B mporpamme eXelearning (Kypc MoOxer
UMETh UEPAPXUUYECKYIO CTPYKTYPY, COACpKATh HECKOJIBKO YPOBHEH, KOTOphIE
MOTYT PeJIaKTUPOBATHCS B MPOIIECCE Pa3pabOTKU JIEKTPOHHOTO Kypca). Y311kl
(rmaBel, maparpadbl, 3aJaHus W Ap.) HEPAPXUUYECKON  CTPYKTYpHI
AJIEKTPOHHOTO Kypca MOTYT OBITh IO3KE IEpEMELICHbl BBEPX WJIM BHM3.
MoxeT OBITh OCYILIECTBIICHO MOBBIIICHUE Y3714 B HEPAPXUN WIIM IOHWKCHHE.
e (Co3manue y4eOHBIX OOBEKTOB, COOTBETCTBYIOIIMX pa3paboTaHHOMN
CTPYKTYpE 3JIEKTPOHHOTO Kypca (JIEKIMOHHBIM MaTepuall, MpaKTHYECKHit

MaTepua, 3adaHus, U Jp.).
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e Hacrpoiika cBOMCTB pa3pabaThIBAEMOro NMakKeTa — 3JIEKTPOHHOIO Kypca
(3aroioBOK, S3bIK, OOIIee OMHCAHHME OJJIEKTPOHHOTO Kypca, LejH,
npelHa3HaueHue, aBToP, JIULEH3Us (BbIOpATh U3 MPeAaraeMoro nporpaMmoit
NepeyHs), TUN pecypca o0ydeHHs (UTEHHE TOJ PYKOBOJCTBOM YUHUTEs,
MacTep Kiacc, TEeKCTOBO-Tpaduyeckuii ananmu3, BeO-kBecT, camooIeHKa,
MOJICIUPOBAHNE, BOMPOCHHUK, OJKCIEPUMEHT, ¥ JAp.), HCIOIb30BaHUE
(mpenHazHadeH Is:  OOBIKHOBEHHOTO — YYallerocsi, yd4alierocs co
CHEIUANTBbHBIMU TOTPEOHOCTSAMHU, OJApPEHHOTO YyYallerocs; IJs TPYNIOBOU
paboThl WM WHAUBUAYAJIHHOTO OOYy4YeHHs; KOHTEKCT: KJIacCHas KOMHATa,
peanbHOE OKPYKE€HHE;, MOJAIbHOCTh: JIMIO K JIUIy, CMEIIaHHBIMH,
paccrosiHue)), hopmaT IpoeKTa, TAKCOHOMHUS.
e 3aHeceHME METAJaHHBIX Kypca. B paccmaTpuBaeMOM KOHTEKCTE
AK3EMIUIAP METaJaHHBIX MPEACTaBIIAET COOOM omMcaHue 00pPa30BaTEILHOIO
aNIEKTPOHHOTO pecypca. [Iporpamma eXelearning moaaepkuBaeT 3aHECCHHE
HECKOJILKUX CHCTEM MeTaaaHHbIX: sapo Dublin (3aromoBok, co3marens, Tema,
OMKCaHMWEe, W3JaTellb, COABTOPHI, Jara, THI, ¢GopMar, HASHTUHUKATOP,
HUCTOYHHK, $S3BIK, OTHOIIEHHWs, OXBaT, mpama), LOM (umaeHTudHKATOD,
3arojIOBOK, SI3bIK, OIMCaHWE, KIIOYEBHIE CIIOBA, OXBaT, CTPYKTYpa,
YKU3HCHHBIN IUKII, TUIT pecypca, TUI WHTEPAKTUBHOCTH, TPYIHOCTH, BPEMs
oOydeHusI, BO3pAaCTHBIE paMKH, aBTOPCKUE IpaBa U APYTHe OTPaHUYCHUS H
ap.), LOM-ES (unentmdukaTop, 3aroioBOK, S3bIK, OMHUCAHHE, KIIOUEBHIC
CJIOBa, OXBAT, CTPYKTYpPA, )KU3HEHHBIN UK, TEXHUYECKUE XapaKTEPUCTHKH,
npasa u Jp.).
e VYnakoBKa U MyOJUKaIus Kypca.

— AmnpoOanus 53JIE€KTPOHHOIO Kypca C LENb0 BBISBIECHHS OIIMOOK B TEKCTE,

HEKOPPEKTHBIX JJIEMEHTOB TEKCTAa W WUIIOCTPATHBHOTO MarepHuaia, HeynoOCTB

HaBUTAIUH.

— KoppekTupoBka coaepkanus 1o pe3yiabTaTam anpoOaiuu.

Pa3nenenue nporuecca pa3paboTKH 3JIEKTPOHHOTO Kypca Ha 3Tarbl MOXKET OTJINYAThCS

OT TIPEUIOKCHHBIX aBTOpAaMH HACTOSIIEH CTaTbU, a HEKOTOPHIC STalbl MOTYT OBITH

00BbeMHEHBI.

CTpyKTYypa MOAYJI5 3JIEKTPOHHOI0 y4eOHOr0 Kypca:

— Ha3BaHUE MOJYJIS;

— BBEJICHHE, 1eJTh U 33Ja49d W3Y4YEHUS MOMYJs (M3JIaraeTcs 1eNib U (PopMyITupyroTcs

OCHOBHBIC 33/1a4M, CTOSIINE Mepel CTYACHTOM TPU M3YYCHHUU NAHHOTO MOIYJS, T.C.

yKa3bIBaeTCs, KAaKMMH KOMIIETCHIMSAMH OyneT o0iagaTh CTYACHT B pe3yibTaTe

U3YYCHUS] MOJYJIs);
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— METOJIMYECKHE YKa3aHMs 10 CAMOCTOSATEIbHOMY U3YUEHUIO MOYJIS;
— KOHCIIEKT JIEKLIU;
— BOIPOCHI JUIsl CAMOKOHTPOJISI, TEMBI 11 HEOOIBIINX UCCIIE0BATENbCKUX PadoT;
— HWTOTOBBIM TECT MO MOIYJIIO (MOKET HE BJIMATH HA OLEHKY 00y4aeMOro U SIBISTHCS
YIOPaXHEHUSIMU, HAIpaBJICHHBIMU Ha 3aKpEeIUICHHE I[I0JYyYEHHOro MaTepuaia |
CaMOKOHTPOJIb, COJEPKaHNE TECTOBBIX 33aJJaHNI HE JOJKHO BBIXOAMUTH 33 PACKPBITYIO B
KOHCIIEKTE JIEKIMI 0071acTh 3HaHUN);
— KoHcynbTauuu (popym, yaT, nepenucka mo NEKTPOHHOI rmoure, 1Ip.);
— CIIMCOK JIUTE€paTyphl (OCHOBHOM U JTOMOJHUTEIBHON) IO MOAYJIIO;
— 3aKJII0YeHHE [6].
Ananu3 wuccienoBaHuil B o0nacTu pa3pabOTKU HIEKTPOHHBIX KYpCOB, a TaKkKe
MOJIYYEHHBIHN OTIBIT IMO3BOJIMIM 0003HAYHTH TpenMyInecTBa eXel earning xhtml editor
Bepcuu 2.0.4:
. becnuiaTHbIil  nmporpaMMHBIA  NPOAYKT. becruiatHo pacnpocTpansemoe
IpOrpaMMHOE CpEACTBO JUIA CO3JAaHMSI MaTepHalioB SJIEKTPOHHBIX KYPCOB.
«[To3BonsieT co3aaBaTh yueOHbIE MaTEPUAIIBI, COCTOSIIIINE U3 TEKCTOBBIX MATEPUATIOB,
Java-anmuieroB, UMMIOPTHpPOBAaTH  MaTepHaibl  BHEIIHUX  BeO-caiiToB.  [laer
BO3MOXXHOCTb BCTaBJIATh TECTOBBIE 3aJaHUS PA3HOIO THIIA, BKIIIOYAs BONIPOCHI C
OTKPBITBIM OTBETOM, [UIsl IPOBEPKU IpenogasaTenem» [7].
. Hannyue Bepcuii mporpaMMHbIX npoaykToB eXelearning past Windows,
Linux, Mac. Ha odwunuansHom caiite paspabotuuka http://www.exelearning.org

MO>HO CKa4aTh BEPCHM MPOTPAMMHBIX HPOAYKTOB IS PA3IMYHBIX ONEPALIMOHHBIX
cuctem: Windows, Linux, Mac.

. MHoros3pikoBoii uHTepdeiic nporpammbl. [Ipn ycTaHOBKE IporpaMMsbl
MO>KHO BBIOpATh SI3bIK YCTAHOBKHM HHTEp(erica mporpaMMmal.

. Ilo3Bojisier co3xaBaTh MHTEPAKTHBHBIC JJICKTPOHHBIE Kypchbl. JlaHHas
nporpamMma 00jafaeT JOCTaTOYHO IIHPOKHMMHM BO3MOXKHOCTSIMH IO  CO3JIaHHUIO
MHTEPAKTUBHBIX y4EOHBIX MaTepUaOB.

. He TpedoBaTenbHa K anmapaTHbIM pecypcaM koMmbloTepa. «lIporpamma
o0nasaeT AOBOJIBHO MPOCTHIM HMHTEpdeicoM M He TpeboBaTelabHA K amnmnapaTHBIM
pecypcam KOMITbIOTEpa, UMEET BapUaHT, HE TPEOYIONTUN YCTaHOBKH, KOTOPBII MOXKET
3arpyxatbcs ¢ Flash-Hocurensy [7].

. He Tpebyer 3nanuss HTML u apyrux npuioskenuii st Web-paspadorkn.
[IpencraBnser co00il WHCTPYMEHT JUIsl TpPENOAaBaTeleid M YUYEHBIX C LEJIbI0
NPOEKTUPOBAHUS, pa3pabOTKM M MyOJUMKaMM Yy4eOHBIX M Mertogudeckux Web
MaTepuanoB 0e3 HeooxoaumocTu u3ydenuss HTML wnu cinoxHbIX NpUOKEHUN AJis

Web-pa3paboTkH.

67


http://exelearning.org/

. HNuTyuTuBHBIN HHTEepdelic. IMeeT MHTYUTUBHBIN U IPOCTOU B UCIIOJIb30BAaHUN
WHCTPYMEHTApHii, KOTOPHII MO3BOJISET MPENoAaBaTENsSIM U31aBaTh MPOPECCUOHATIEHO
odopMIICHHBIE 00yYaloIIHe PeCypPCHl.

. Pa3paGorka MaTepuajioB Ha pa3jiMuHbIX sA3bIKax. [Iporpamma mo3BossieT
co3JaBaTh MaTepuaiabl B  AJEKTPOHHOM Kypce€ Ha  pa3IuYHBIX  SI3bIKax.
[TognepxuBaeTcs aHIIIMUCKNAN, PYyMBIHCKUH, PYCCKUN U APYTHE S3BIKH.

. Pa3paGorannbie MaTepHuaJIbl YAOBJIETBOPSIIOT TpeOOBAHUAM
nepeHocuMocTu. «Matepuansl, pazpadaTbiBaeMble € IOMOILBIO €X€, OCHOBBIBAIOTCS
Ha TexHojorusix html wm Java-script. JlaHHble TexHOJOTUU Je-(aKTO SBISIOTCS
cTaHAapTHeIMH Juisi MHTepHeT-Opay3epoB W IMOTOMY MaTepuajbl, CO3JaHHBIE C
HOMOIIbIO eXe, YIOBICTBOPSIIOT TPeOOBAHHUSIM MEPEHOCUMOCTI [ 7].

. BHenpenue pa3paGoTaHHBIX KYPCOB Ha IJIAT(OPMBI AUCTAHIMOHHOIO
o0y4eHus. SIBNsieTCS MHCTPYMEHTOM, KOTOPBIM MpegocTaBisieT npodeccuoHaibHbIe
BO3MOXXHOCTU BeO-MyOJIMKAlMU, KOTOpPbIE MOTYT OBbITh JIETKO BHEIPEHBI WIH
MMIIOPTUPOBaHbl O0YYAIOIIMMH CUCTEMaMH yrpasiieHus coaepkumbiM (LCMS).

. Bo3mokHOCTH, NyOJMKALIMH MAaTepHaJOB B pa3jJM4YHbIX dopmarax.
eXelLearning TO3BOJSAET SKCIOPTUPOBATH CO3JAHHBIN JJICKTPOHHBIA Kypc B
pa3auuHbIX popmaTax: Beb caiit (otmenpHas namnka, Zip ¢aitn, mpocras CTpaHHI),
SCORM 1.2, SCORM 2004, Mo6mnsnsiit Ustad, XLIFF, EPUB3. UmnoptupoBath B
¢opmare HTML, XLIFF.

. Hcnoab3oBanue 3JIeKTpoHHOro kypca B pexume Online mmm Offline.
DNEKTPOHHBIN KYypCc MOXKET OBITh TOCTyIeH B ceTH MHTepHeT B pexxrme Online wu B
pexxume Offline Ha nokaneHOM MammHe 0e3 MOIKIIOYCHUS K cetn VHTepHET, npu
Haymarn Web-Opay3epa. DJIeKTpOHHBIN Kypc MOXKeT ObITh 3anucad Ha CD nucku v
BHEIIIHHME HOCUTENHU U ObITh NCIIOJIB30BaH Ha JJF0OOM KOMITBIOTEPE.

. ABTOHOMHBII  HHCTPYMEHT  pa3palOoTKH  JJIEKTPOHHBIX  KYPCOB.
bospmmmacTBO CMS, B T.4. 1 LCMS HCHONB3YIOT UEHTPATM30BAHHYID MOJIENb,
TpeOyIOUIyI0 JUIsl CO3JaHMusl aBTOPCKUX MaTEpHUANIOB MOAKIIOYEHHE K €IMHOMY BeO-
cepBepy. DTO OrpaHUYMBAET aBTOPOB UMEIOIIMX HU3KYIO MPOIMYCKHYIO CIOCOOHOCTH
COEJIMHEHUS UK TIPH OTCYTCTBUH BCeoOIero noAxmroYeHus. eXe Obuia pa3paboTana
KaK aBTOHOMHBIN WHCTPYMEHT pa3paboTku 0e3 HeoOXOAMMOCTU TMOIKIIOYCHHS K
cepBsepy.

. IIpenBapuTesbHBI NPOCMOTP pe3yJbTaTta paspadorku. Muorue CMS u
LCMS ne obecnieunBatoT UHTYUTUBHOM cpeibl WY SIWYG ("yTo BHXKY TO U MOTy4aro
B pe3ynbTare"), KOrja aBToOpbl MOTYT BUAETh, KaK UX MaTepuai OyAeT BBIIISIETh B
Opay3epe mocie MNyOIMKaluu, OCOOCHHO JTO KacaeTcsi aBTOHOMHOTO pPEXHUMA.
WYSIWYG ¢ynknuronan eXe Mmo3BoJsieT MOIb30BATEISIM BUICTh, KaK MaTEPHAIIBI

OyIyT BBITJISAETH MOCHE MyOIUKAIIMU OHJIAMH.
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. Hanuume iDevices s pa3padorkum mnpodecCHOHAIBHBIX Y4eOHbIX
MaTepuasoB. «B okpyxkeHuu cpebl eXe coaepkarcs GopMbl, U3BECTHHI Kak iDevices
(MuctpykTuBHble ycTpoicTBa). [locTpouB ydeOHble MaTepuaibl, C ONpeIeIeHHON
cTpykTypoi u iDevice-amu mpernojaBareid MOTYT B JalbHEWIIEM yIydlllaTh CBOU
COOCTBEHHBIE MAOIOHBI UII TOBTOPHOTO Hcmonb3oBanus» [9]. [Iporpamma comepxut
OonbI0# nepeueHs iDevice, cpe KOTOPhIX:

iDevice «MHTepakTHBHBIE aesiTeIbHOCTH»: cloze 3amanus, B 3akpwiToil (Gopme
(MHOXXECTBEHHBII BBIOOp), B 3aKkpeiToi QopMe (OAUH MpPaBUIIBHBIN), BOMIPOC
Bepno/HeBepHo, BbInaaomas akTHBHOCTb.

iDevice «HenHTepakTHBHBIE [AeATEJbHOCTW»: AaKTUBHOE YTEHUE, 3aJaHHueE,
OTpa)K€HHE, MEMAaTUUYECKOE UCCIIEI0BAHUE.

iDevice «HerexcroBass unHdopmamusi»: RSS, ammier Java, BHemHuii BeOcaWT,
rajiepesi HU300paKeHUM, W300paKeHUe JIyINbl, NPUKPEIIEHHBIE (ailiibl, CTaThs
Bukumnennu.

iDevice «TexkcToBasi uH(pOpMaUMsI»: 3aMETKa, TPEA3HAHNUE, CBOOOHBIN TEKCT, IICJIH.
. Hepapxuyeckasi cTpykTrypa paspadareiBaemMoro Kypca. IIporpamma
MO3BOJISIET CO37]aBaTh KypChl C HEPapXUUYECKOW CTPYKTYpOM, 4TO YyAO0OHO mpu
0ombIIOM 00BEME MaTepHala, pa30UTOro Ha maparpadal.

. Hanuumne mncrpyMmenra Free Text (CBoOoanblii Tekcr). s pazmenieHus
dbopMaTUPOBAHHOTO TEKCTa, COMPOBOXKIAEMOI0 KapTUHKAMH, BHJIECO-POJIUKAMU
cinykut uHcTpymeHT Free Text. Jlanuwiii iDevice mMmo3BoJig€T Tak KE€ BCTaBJIATh
dbopmynsl nocpenctsom unctpymenta LaTeX B Math nns eXe.

. Hanuume ctuiein aast opopmiieHMs: 3JIeKTPOHHOro Kypca. IIporpamma
comepxut 18 cruneit s opopmileHHs SIEKTPOHHOTO Kypca B OJHON I[BETOBOM
ramme. JlJis TpUMEHEHHUs CTWIS JOCTATOYHO BBIOpATh CTWIIb, KOTOPBINM Oyjer
NpUMEHEH K DSJEKTPOHHOMY Kypcy. CTUIb MOXHO HM3MEHUTh Ha JIFOOOW cTaguu
pa3pabOTKu dSIEKTPOHHOTO Kypca. I[IporpamMma mMoO3BOJISIET HMMIOPTUPOBATH M
AKCIIOPTUPOBATH CTHUIIH.

. Haanume cnpaBouHoii nogaepxku. eXelearning «rakike oka3blBaeT aBTOpaM
nomotb B ¢opme "llemarornueckux coBeTOB" I HCHOJB3yeMbIX iDevice, 3Tu
COBETHI MTOMOTYT aBTOpPaM MPUHUMATh MPOJYMAaHHBIE PEUICHUS 00 HCIMOJIb30BAHUH
onpeneneHubix iDevices s nmpenogaBanusi. COBETHI MPEIOCTABISIOTCS TaKKe BO3JIE
Kaxaoro nodst iDevice's aisi oka3zaHUSI MOMOIIU MPU CO3J]AHUU COOTBETCTBYIOIIETO
coaepxkanus. C eXe, Moab30BaTeIM MOTYT pa3padboTaTh HHAUBUIYATBHYIO CTPYKTYPY,
KOTOpasi OTBEUAET UX MOTPEOHOCTSIM MPEICTABICHUS COJEPKaHUS U ClIeNIaTh Pecypc
TMOKUM M JIETKO OOHOBJISIEMBIM. PaciupeHHBI TEKCTOBBIM PEIAKTOpP TMO3BOJSET

3aIoNHATH 1oJis B iDevice ¢ OCHOBHBIMU 3JIeMEHTaMU (POPMATHPOBAHUS U PEAAKIIIID)

[9].
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. Bo03M0:KHOCTH BHEPATH B KYPC MHTEPAKTHBHbIE 32/1aHN S, pa3padoTaHHbIE
B Jclic. Hamnuue iDevice «Anmuiet Javay 1mo3BossieT BHEAPATH 3aJaHusl, CO3/IaHHbIC B
Jelic. «JClic — mporpamma it CO3/IaHHsI MHTEPAKTUBHBIX YIPaXHEHUH, KOTOPbIC
BCTpaWBaIOTCS B KadyecTBe pecypca B Kypc. Anpec odunuaibHOro caita
http://clic.xtec.cat. JlanHass mnporpamMma SBIsE€TCS CBOOOJHBIM MPOTPAMMHBIM
obecrieuennem. JClic mpencraBnser co0oil Habop OecIUIaTHBIX HPOrPaMMHBIX
npwioxenuit noxa aunensueit GNUGeneralPublicLicense. JClic —3T0 cpena co3nanus
OPWIOKEHUH NI Pa3iu4HbIX BUJOB y4e€OHOW NEATETBbHOCTH: TECTOB, 3aJaHUA Ha
acCoIMaIliH, YIIPAXKHEHUH ¢ TEKCTOM, KPOCCBOP/IOB, MA3JI0B U T.1.» [4].
. Bo03M0:KHOCTH BHEJPATH B KYPC HHTEPAKTHUBHBIE 32/ IaHNS, Pa3padoTaHHbIE
B LearningApps.org, kaptbel or Google Maps, YouTube Buzeo u ap.
LearningApps.org (http://learningapps.org/) - sto mnpunoxenus Web 2.0 mis
NOJJIEPKKH 00y4yeHus U mpoiiecca npenojaasanus. [1o3BomnsieT coznaBars nudpoBsie
NEePCOHATN3UPOBAHHbBIE MOYJH TUIs OpraHu3aluu WHTEPAKTUBHOTO,
MYJIbTUMEIUNHOTO 00yUeHHUsI, KOTOPBIE MOTYT OBITh BHEJPEHBI B JJICKTPOHHBINA KYpC,
pazpaborannbiii B eXelLearning. B kypc Moryr OBITh BHEIpPEHBI TaK IKe
MHTEpaKTUBHBIE KapThl 0T Google Maps, YouTube Bumeo u ap.
[Tpumep kypca, paspadoranHoro B eXe Learning B ¢opmate SCORM, npusenén na
(Puc.2, Puc.3, Puc.4, Puc.5).

r = =5 = = =
¥]1 elearning.kdu.md/moodle/mod/scorm/player.php - Google Chrome o 0 e S
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scorm/player.php Q
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| Haewrauun

leza]

Puc.2. Kypc paspaborannsiii B €Xe Learning B gpopmare SCORM
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Puc.5. JInanoroBoe okHo nHTEep(deiica YHata, BHEAPEHHOTO B JIEKTPOHHBIN KypC

BoiBoabI U IpeI10KeHUs

[Tporpamma eXeLearning siBnsieTcss 3QPEKTUBHBIM MHCTPYMEHTOM JJisl pa3paldOTKU
npodeccruoHanbHO OQPOPMIIEHHBIX 3JIEKTPOHHBIX KYpCOB YUEOHOTI'O Ha3HAUEHUS, UMEET
IPOCTOM U MOHATHBIA HHTEpPeiic. BctpoeHHbIe BOZMOKHOCTH TPOrPAMMBbI TIO3BOJISIIOT
pa3pabaTbIBaTh AJIEKTPOHHBIE KYPChl C UEPAPXUUECKOU CTPYKTYpOul, ohOpMHUTH Bce
CTPaHHMLBI 3JEKTPOHHOIO Kypca B €IMHOM CTHJIE, BHEAPATH BHJIEO, UHTEPAKTUBHBIE
3ajmaHus, co3naBath iDevice-sl U ap. Kype, co3manHbIii B mporpamme eXelearning,
MOKET OBITh COXpaHEH B Pa3MuYHBIX (hopmarax U OmyOJMKOBaH B cetu VHTEpHeT,
pa3Melén Ha aTopme TUCTAaHIIMOHHOTO O0yUYeHuUsl y4eOHOI0 3aBe/IEHUs WIH MOKET
HCIIOJIb30BAThCS JIOKANbHO 0e3 moakiatoueHus k cetu Uurtepuer. IlpencraBieHHsbie B
CTaThe pPE3yJIbTAaThl HCCIEIOBAaHUS, MOMOTYT YUWTENSAM, IPENoJaBaTeisiM, U BCEM
3aMHTEPECOBAHHBIM JIMIIAM, B pa3paboTKe SJIEKTPOHHOIO Kypca B IporpaMmme
eXelLearning.

bubauorpapus
1. Braicov A., Velicova T. Organizarea lectiilor interactive pe platforma de instruire
MOODLE. In: ,,Bunele practici de instruire E-Learning/Online”: Culegere de articole,
UTM, 24-27 septembrie 2014, Chisinau, 2014, p. 99-101 (0,22 c.a.), ISBN 978-9975-
80-827-9.
2. Braicov A., Velicova T. Organizarea evaluarii cu ajutorul CLMS Moodle si a
altor produse soft integrabile cu el. In: The 20th Conference on applied and industrial

72



mathematics: Dedicated to Academician Mitrofan M. Cioban August 22 — 25,
Comunications in Education, Chisinau, 2012, p. 138-141.

3. Velicova T. IlpakTruka MCIOIB30BaHMS Wiki-TEXHOJOTHM B 00pa3oBaTeIbHOM
nporecce. in: Conferinta stiintifico-practicd internationala ,,Perspectivele si problemele
integrérii on Spatiul European al Invitimintului superior”, Volumul I, Universitatea de
Stat "B. P. Hasdeu", 5 iunie 2014, Cahul, 2014, p. 168-172. ISBN 978-9975-914-91-8.
4. Bemukosa T. OuenuBanue pe3ynbTaToB 00ydeHUs] HHHOPMATHKE MTOCPEACTBOM
cuctembl Moodle. B: Studia universitatis. Stiinte ale educatiei, 2012, Nr.9(59), p.239-
247. ISSN 1857-2103.

5. BenmukoBa T.I'. Pa3paGoTka 51eKTpOHHBIX 0Opa30BaTEIbHBIX PECYPCOB B
dopmate SCORM. B: HayuHo-mpakTtuueckas KoH(epeHIHs, TOocBslieHHas 23-ei
roJIOBIIMHE OOpa3oBaHus KoMpaTckoro rocymapcTBeHHOTO yHHBepcuteTra «Hayka.
Oo6pazoBanne. Kynprypay, 7 deBpans 2014, Kompar, 2015, c. 360-362. ISBN 978-
9975-914-83-3.

6. [leroneBa T.B., FKOpaco B.I'. Mertoguyeckoe pyKOBOACTBO pa3paboTke
AIIEKTPOHHOTO  Y4eOHO-METOJIMYECKOTO  OOECHEYEeHHs]  CHCTEMbl  DIIEKTPOHHO-
nuctaHnuonHoro  oboyuenus. PI'BOY  BIIO  «BI'TY». Boponex, 2012.
http://oer.edu.mn/editor/elfinder/filessOER%200nline%20course%20all%20modules.p
df (mara nmocemenus 05.05.2015).

7. [Mpumep co3manust 3neKTpoHHOTO Kypca ¢ momorbeto [10 eXe—learning xhtml
editor. http://www.intuit.ru/studies/courses/11860/1152/lecture/18245?page=8 (mata
nocemenus 29.05.2015).

8. SCORM http://ru.wikipedia.org/wiki/SCORM (nara nocemenus 29.05.2015).

9. [Tporpammuoe oOecrieyeHue - eXe learning.
http://www.usavm.ac.ru/software/eXe/intro.htm (mara nmocemenus 29.05.2015).

MHU®OJOTEMA «JIEBE/Ib» B PYCCKOM JIUPUKE XIX BEKA
Onvea 'EPJIOBAH, /lokmop, konghepenyuap, TI'Y

Abstract. The study addresses the mythologeme of “swan” in the work of 19"-century Russian poets.
The author focuses on the poems of G. R. Derjavin, F. I. Tiutcev, V. A. Jucovschi. Based on a
comparative analysis the paper reveals the ideological and artistic peculiarities in the use of
mythopoetic tradition by the Russian poets.

Abstract. Lucrarea datd este axata pe mitologema “lebedei” in lucrarile poetilor rusi din secolul al
XIX-lea. Autoarea examineazd textele poeziilor lui G. R. Derjavin, F. I. Tiutcev, V. A. Jucovschi. In baza
unei analize comparative studiul dezvaluie particularitdtile ideologice si artistice in utilizarea traditiei

mitopoetice de cdtre poetii rusi.
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«IIpupona, oOIIECTBO U BECh MUP, Y€M OHHU TJIy0Ke BOCHPUHUMAIOTCS U M3Yy4arOTCS
YeJIOBEKOM, TeM O0oJiee HAMOJHSIIOTCS pPa3HOOOpPa3HBIMU CHMBOJIAMH, MOJIY4arOT
pazHooOpa3Hble CUMBOJIMYECKHE (PYHKIIMH, XOTS caMu 10 cebe M OOBEeKTUBHO OHU
BOBCE HE SIBIISIIOTCS TOJBKO HAIIUMHM CHMBOJIAMH,» - MHCAJ BBIIAIOIIMIACS PYCCKUMN
yuenblii A.®. JloceB [9, 194]. Ilocnennee 4pe3BbIYAlHO BaXXKHO MJII MOHUMAaHUS
XYyJI0KECTBEHHOTO MPOU3BEACHUS, KOTOPOE HE TOJIBKO BO3HUKAET OPraHUYECKU U
3aKOHOMEPHO B OIPEJEICHHYI0 HCTOPUYECKYIO 3I0XYy, HECeT B ce0€ DJIEeMEHTHI
MHUPOOTHOIIEHHUS, CAMOCO3EpIaHusl U CaMOJOBJICHHS, HO W H3HAYAJIHHO HAIEJICHO
BO3/ICHICTBOBATh Ha CO3HAHUE UUTATEINs, yOekKAaTh, 3aCTABISATh YyBCTBOBATh, 1yMaTh,
colepexuBaTh, OJHUM CIIOBOM — Ha 4YMTaTeIbCKUW OTKIMK. [lo cmpaBeamuBomy
3ameuaHuio JloceBa, BceCTOpOHHEE BO3/ICHCTBUE XY0KECTBEHHOTO MPOU3BEICHUS HA
YUTATEIISI BO3MOKHO TOJBKO MPH MOMOIIM cuMBoJIa [9, 194]. MaTtepuanoMm nmociaeaHero
MOXET CIIYKUTh HE TOJIBKO OKPY’Karomiasi JEeHCTBUTEIBHOCTb, XOTsI OHA, 0€3yCIOBHO,
SBJISICTCSl TIEPBUYHON, HO M MHU(DBI KaK TMEPBBIM OMBIT YEIOBEUECTBA BOCHPHUATUA U
MO3HAHUS MHpa BOKPYr ceOs.. VIMEHHO MOATOMY IIENIbI0 HAIIETO HCCIETOBAHUS
SBIIIETCS OTpeEJelIeHne CBOCOOpa3usi XYAO0KECTBEHHOTO BOIUIOMIEHUS MHQOIOTeMbI
«rebenp» B modTHUeckux TBopeHms [.P. JlepkaBuna, @.M. TrortueBa, B.A.
’KykoBckoro.

CrnenyeT OTMETUTh, UYTO «3araJOYHOCTb MOATHYECKOro oOpasa nebens U BCEro, 4YTo
OKPY’KaeT ATy MPEKPACHYIO M HEU3BICHUMO NEYAIbHYIO MITUILY MOMBITAJICS MPOSCHUTD
M.®. MypsesanoB [11, 50-54]. YyeHslii NpUBOIUT ATUMOJIOTHIO CIIOBA <«JIeOEab» U
OTMEYAeT, YTO «CJABAHCKOE W TePMAHCKOE Ha3BaHUs ATOM MTUIBI OOBSICHUMBI KaK
CJIOBa, JTUMOJIOTUYECKH POJICTBEHHBIE HWHIOEBPOINECHCKUM IIBETOOOO3HAUYCHUSAM —
natuHckoMmy albus «Oenblit» W rpeueckoMy <...>, 0003HAYaIOUIEMy MAaTOBYIO,
HeOnecTsnryo 6enusny» [11, 52]. Oxgnako, o yrBepxkaeHu0 MypbsiHOBa, 3TO OBLIO
JaJIeK0 HE EIWHCTBEHHOE 3HaueHue cijoBa «jebenb». CyliecTBoBaio U
oOlIerepMaHCKOe Ha3BaHME «iIeOens», TMPEACTaBICHHOE JPEBHECKAHIUHABCKUM
CYIIIECTBUTEIBHBIM, OyKBaJIbHOE 3HaYeHHE KOTOoporo «mesemy» [11, 52]. Orcrona, mo
MHEHHIO (UII0JIOTa, B JPEBHEPYCCKOM JIUTEpaType, B 4aCTHOCTU B «CJIOBE O MOJIKY
Hropese», oOpa3 siede/is CBsI3aH ¢ BeaudyanbHOM necHbro. [ToaTrka nedest, BOuparomas
coueranue obpasza nebeast co CTPYHHOW MY3BIKOM, 10 MHEHHIO MypbsSHOBa, — «3TO
CEeBEpHBbIM BKJIAaJ B JBUTABUIYIOCA C lOra XpUCTHAHCKYHO KyabTypy» [l11, 53].
HccnenoBaTenu 0OTMEYAIOT, YTO B PYCCKOM TPaTUIIUU HAOIIOIAOTCS IPOTUBOPEUUBBIC
MPUHITUTIBI PEIUTHO3HOTO U ACTETUYECKOT0 OTHOIIEHHUS K JIEOe 0.

EnBa nu He mepBBIM B B pYCCKOM JTUpHKE K 00pa3y nedeas obpamaercs ['.P. JlepxaBun
B mnpousBeneHun «Jlebeap» (1805), sABISIIOMIMMCS BOJBHBIM TOAPAKAHUEM OJIC
lopammst «K wmenenary» [3, 218]. CrtuxorBopenue «JleGeap» BXOAUT B psif

NPOM3BEICHUIN 10ATA, PEIIAIONINX MPoOIeMy OeccMepTHs, TOATUYECKOTO0 TBOPUECTBA,
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cmaBbl: «Moi#t uctykam» (1794), «llamsatauk» (1795), «JIupuka» (1801-1816).
Oco0EHHOCTh XYHO0XKECTBEHHOTO pEUICHUsI MPOOJIeMbl MO3THUYECKOW CJaBbl IMOATA
XapaKTepU3YyeTCsl €r0 HEYBEPEHHOCTHIO, COMHEHHUSMH B TOM, HACKOJIBKO OH HMEET
MIPaBO MBICIIUTH O COOCTBEHHOM BeJIUYHH [§].

OO6pa3 nebenst BO3HUKAET Cpa3y ke B mepBoil ctpode. A.B. A30ykuna momnaraer, 4yTo
3JIeCh «OTJAEJIEHUE AYIIM OT TeJla M yXOJ €€ B MHOM MHUpP CPAaBHHUBAETCS C IOJETOM
nedens» [1, 15]. Murepnperauus 3ToH cTpodbl MOXKET OBITh, Ha HAll B3IJIAL,
JIOTIOJTHEHA U MHBIMU cMbIciaamMu. «HeoObr4aliHOe mapeHbe» TMPUYECKUTO Teposi MOKET
MOHUMATHCSI U KAaK €ro MOATHYECKOE BIOXHOBEHHE, KOTOPOE YHOCHT IMO3Ta OT ATOTO
3eMHOT'0 «TJICHHOTO» MHUpa U CpaBHUBAETCA C mapeHbeM jedens. [IpumedarensHo, 4To
CpaBHEHHE «KaK JieOe/Ib» Pa3pbIiBaeT BhIpaKEHUE HA JIBE YACTH U MOKET OTHOCUTCS U K
YacTH «C AYyHIOM OeCMEpPTHOM M NMEHbEM», U «B BO3JAyX MOJHHUMYCh». APryMEHTOM
TAKOro TMOHMMAHMSI MOXKET CIYKUTh MepBas CTpOKa BTOPOU CTPO(BI: JMPUUYECKUI
repoil TOBOPUT O CBOEM «IBOSIKOM» «HETIEHHOM» O0pasze: IyIIH 4YeJOBEHYECKOW M
no3tuyeckoil. B cnenyromux tpex ctpodax AMpUYECKUil repoid pasMBILUISIET O CBOEM
OeccMepTUU HE CTOJIBKO KaK 4YeNOBeKa, HO, TMPEkKJEe BCEro, Kak I03Ta: «U CamMou
CMEPTHIO MPENIOUTYChY, «HE 3aKIIOUUT MEHS TPOOHUIIAY, «HE MPEBPAILYCH 5 B TIPax»,
paszmactbesl B ronocax [3, 166]. JIBe mocinegHue cTpoku yeTBepToi cTpodsr — «Ho,
Oynro Hekas neBHuna,// C Hebec pazmalics B TOJ0CaxX» - COOTHOCUTCA C JIBYMS
NOCJIEIHUMHU CTPOKaMU IepBOil cTpodbl. MBI MOKEM paccMaTpuBaTh «UEBHHUIY» U
«iebens» B OJAHOM psay TpPH HECOMHEHHOW IOMHHAHTEe oOpasza jebens, o yeMm
CBUJIETENIbCTBYET MsiTast CTpoda, B KOTOPOHl mpejcTaBieHa MeTamopdo3a TUPUIECKOTO
repos B niebens. Jlep>kaBUH UCIIONB3YET TPAJAULIMOHHbIN aHTUYHBIN MOTUB O0paIleHus
B Je0efs, COCTaBIAIOMIMNA dYacThb MH(OIOrMUYECKOTO M CKAa304YHOTO CIOXKETa.
be3ycinoBHO, 0OpalIeHHOCTh MO3Ta K JIeOEII0 COOTHOCUTCS € MH(OJIOTHYECKUMU
MPEICTaBICHUSIMU O CIIOCOOHOCTH JIyIIIM CTPAHCTBOBATH 1O HEOY B 0Opaze nedens [10,
40-41]. Ognako comeparomiasics Meramopdosa — 3To cBoeoOpa3Has MeTadopu3anus
OBITh YCIBIIIAHHBIM M TOHSATHIM, NOCKOJIBKY €My, <JIIOOMMIlYy MY3», JaHO BHJIETh
OomblIe, YeM MPOCTOMY CMEpTHOMY: «Jleuy, mapio — u moxa coboro// Mopsi, neca, Mup
BIXKY Bech;//Kak Xxonm, OH BBICUTCS TT1aBOIO,// UTOOBI yenbimaTh 60Ty mecHby [3, 166].
[TocnenHsis cTpoka MOXKET ObITh IOHATA, KAK HAMEK Ha CBOE COOCTBEHHOE COYMHEHHUE —
ony «bor» (1784).

B tpex crnemyromux crpodax TUpUUIECKUil repoil HaleeTcsl, UTO «CO BPEMEHEM» O HEM
y3HaIOT Hapo bl Ha BceM npoctpaHcTBe «C Kypunbsckux octpoBoB 10 byra// Ot benbix
no Kacnmiickux BOa» W MO JOCTOMHCTBY ONpPENENSAT €ro INIaBHOE JOCTOMHCTBO Kak
nosta: «SI3pikom cepamna roopuw» [3, 166]. Tlocneansisi crpoda CTUXOTBOPEHHUS
MPOTUBOCTOUT MPEABIAYIIUM CBOEH SMOLMOHAJIBHOW TOHAJIBHOCTBHIO. JIMpUYecKuit

repoil Kak Obl OTMAaxXMBAETCSI OT CBOMX MBICIEC-00pa3oB O CMEPTH, 3acilyrax, cjase,
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O0eccMepTHH, MOCKOIBKY pe4Yb UIET JUIIbL O «MHUMOM MEPTBEIE» U, BEPOSITHO, OT
OCO3HAHUS HE CKPOMHOCTH CBOMX KE€JIaHUN U MPUTA3aHUM.

CoBepIlieHHO UHBIM MPEACTAET BOIUIOMIEHHE MU(DOIIOTEMBI «J1e0e/Ib» B CTUXOTBOPEHUU
®.1N TrotueBa «Jlebeap» (1828-1829) [16, 109]. Ve HO.H. TreiHAHOB oTMeda:
«ComnocraBieHue (CMMBOJIMYECKOE) opiia u Jjebens ObUIO U3IIO0JICHHBIM B
€BPOIEICKON MO33UH, TPUYEM B 3TOM CUMBOJIMYECKOM COCTSI3aHUU MOOEKIaN Ope, y
TroTueBa modena 3a nedbemxem» [15, 364]. MccnemoBarenu noiararT, 9TO BO3MOKHBIMH
HUCTOYHUKAMH CTHUXOTBOpeHus TroTtyeBa Moryt ObiTh mpousBeaeHus lllwmnepa,
Hemmuma, I'toro [14], An. Mamptuma [5]. MotuBamMu oOpaiieHuss K JaHHOM
Mu(poIIOreMe Ha3bIBAIOT CYIIECTBOBABINYIO B Hayasie XIX Beka MmojieMUKy Mo BOpocam
Pa3BUTHSI PYCCKOM JTUTEPATYPHI, JUAIOT PYCCKOTO MOATa CO CBOMMH cOOpaThsMU IO
nepy.

[ToaTyeckoe npousBeAeHUE HEOONIBIIOE IO 00BEMY, BCETO TpU CTPO(DBI, CTPOUTCS Ha
MIPOTUBOTIOCTABICHUU 00pa3oB opia u jebdens. O mocieqHeM CBUIETEIbCTBYIOT
CTOSIIIIE B CHJIBHOM TMO3UIIMU TMOOYAUTENbHBIA TJarojl «IyckKai», ¢ KOTOpOro
HaYMHAETCA IepBasi cTpoda, ¥ IPOTUBUTEIBHBIN COI03 «HOY, CTOSIIMIA B HaYajIe BTOPO
ctpodbl. O6pasy opiia OTBOAUTCS JIUIIB IepBas CTpoda, MPeICTaBISAIONIAs €T0 HE Yepes
ONMCaHUE, a uepe3 JACHCTBUE: «BCTPEUAET), «BIIUBAETY». 3AMETUM, YTO OpET — OAUH U3
pPacIpoCTPAaHEHHBIX CHMBOJIOB B MH(OJOTHUAX pa3IWYHBIX HapoaoB wmwupa. llo
JIPEBHEPYCCKOM TpaJvIIUM 3Ta MTHUIIA CBA3aHa C OOsiakaMu, Hebecamu, BO3AyXoM [4,
109]. B.H. Tonopos 3ameuaet, yto TroT4eB Bciien 3a JIMTEPATYPHBIMU UCTOYHUKAMHU
paspabateiBaeT «Mudosoremy crnopay nebeas u opina [14, 41-47]. Ha nam B3misia, o
CIIOpE KaK TAKOBOM MOYHO TOBOPUTH TOJIBKO MCXOJS U3 BHETEKCTOro KOHTeKkcTa. Cam
K€ TEKCT I03BOJIAET YTBEP)KIaTh, UTO [JIsi JUPUYECKOIO Treposi, HE CMOTps Ha
JIOCTOMHCTBA CaMOTO CHJILHOTO B IIAPCTBE MTHI[ — OpJia, OJMKE «IUCTHIN Jedeapy. Y
TroTyeBa 00pa3 opria co3gaH COrIacHO MH(OIOTUYECKON TPAJAMIIMM : «3a O0JIaKaMu
BCTpPEYAET MOJIHUM TOJIET», «B CeOsl BOIUBAET COJHIIA CBET». B oTnnuuu ot opia, AJis
KOTOPOTO aBTOpP HCIIOJB3YEeT JIMIIL OJWH SMUTET MO OTHONICHUIO K €ro TjiazaM —
«HETIOJIBI>KHBIMH 04aMu», 00pa3 jaede1st TBaKIbl COMPOBOKIAACT IMUTET «UUCTHIN - «
0 Je0eab YUCTBIN», «YIUCTOM CTHUXHEH» 0JIeJI0 ero 00XKecTBO. MOXKHO TOBOPHUTH O
YpE3BBIYANHON CEMaHTUYECKOW HAMIOJIHEHHOCTH CJI0BA «YUCTHIN»: B IPSIMOM 3HAYECHUU
— «HE 3arps3HEHHBI», «COBEPIICHHBIN»;, B INEPEHOCHOM — <JIMIICHHBIA JDKH U
KOBapCTBa», «HPABCTBEHHO OE3YNPEUHBII», «CBOOOAHBIN OT CKBEPHBI», «YTOIHBIN
00XKeCTBY». DTOT AMUTET BOMpaeT B ceOsl BHEIIHIOK M BHYTPEHHIOIO, CYITHOCTHYIO
OIICHKY: BHEIIIHEE IO CTaTh BHYTPEHHEMY M Hao0O0poT. MIMeHHO B 3TOW TapMOHUH
obOpaza nebenst KpoeTcsl 3aBUIHOCTh €Tr0 CyIbObI I Jupudeckoro repos. Jlebenpb
BBICTYIIAET 37I€Ch YTOJHBIM OO0KECTBY, U MMEHHO IOATOMY OO0IalaeT «BCE3PSIIUM

CHOMY, «CJaBOW», MPUHAUICKUT ABYM Oe3aHaM. MOKHO MPEINoI0KHUTh, YTO JIeOeab
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3[1eCh OJMIICTBOPEHUE NIYIIH, YTO Ui TioT4eBa IEHHEe JIOObIX (U3HMUECKUX KAYECTB.
TroTyeBckuil 00pa3 nedeast HE MPOTHUBOPEUYUT MHUQPOJIOTUYECKOMY 00pa3zy, KOTOPHIi
BBICTYIIA€T CUMBOJIOM YHCTOTBI, EIOMYAPHUS, TPOPOUYECKUX CIOCOOHOCTEH, KU3HU U
nobpa [10, 41].

CruxotBopenue B.A. Kykosckoro «llapckocensckuii nedenp» (1851) oTkpriBaeTcs
oOpalieHueM K «IapCKOCeNbCKOMY JieOeIto», BHUA KOTOporo oOpaTuia Ha cels
BHMMAaHUE aBTOpa, MOPA3UJI €ro W BhI3BAJI pa3MBIILICHUE, HA CBOCOOpA3HBIM JAUAJIOT.
Bosnukaet nepcoHuuiimpoBaHHblii 00pa3 OJJUHOKOT'0 BCEMU 3a0BITOTO U MOKUHYTOTO
CTaporo «Oenorpynoroy, «0eIoKpbUIOroy gedes. ABTOp Ha3bIBAET €r0 «OTIIEIHLHIKOM
XWJIBIM»,  TOMYEPKUBAET €ro  «HEIMIOJUMOE»  COCTOSHHE U  YEeIWHEHHOE
MECTOTONOXKeHUuEe. MOTUBBI OIMHOYECTBA, CTAPOCTH, BO3HUKIIKNE B MEPBBIX CTPOKAX
CTUXOTBOPCHHUS, CTAHYT JICHTMOTHBOM IIPOM3BEICHUSA. A TJIaBHAs SMOIMOHATbHAS
TOHAJIBHOCTh — MEJIAHXOJMYECKass TPYCTh O OBUIOM, HACTPOCHUS OTPEHICHHOCTH OT
HacTosmero. lLlapckocenbckuil  nebeb «IyMOH OAMHOKOW» TIOMHUHAET CBOUX
«TABHUITHUX CIyTHUKOB», KOTOPBIX OH TEPEXKWI, YeMYy COBCeM He paj («cerys
ri1yooKko»). M3 cBoero «yequHEeHbs» «TPYCTHBIMU OYaMI» OH HaOII0IaeT 32 «MOJIOIbIM
nokosieHneM». CTapocTh IIApPCKOCENBCKOTO JieOess, HACTpPOEHUs 3aKaTa >KU3HH
YCUIIMBAIOTCS ONpEEICHUSIMU-HA3BaHUSAMH TI0 OTHOIICHUU K HEMY — «CyMpadyHbIN
MyCTBIHHUKY, «OPOIICHHBIA 00JI0MOKY, IO JYCPKUBAIOIITNE HEBO3MOKHOCTh BO3BpaTa K
OBUIOMY COCTOSIHUIO U NPUSATUS HOBOM JKM3HU: «...npedcHe20 eOunvili // bpouienHuviil
00710MOK, 6 HO8bIl 1ebedunsili // Ceem Ha nup ecenvlii 20cmb He npueiauiennviil,// Tol
BCMYNUMb OUHUUBCSL 8 KpYe HeOnazockaonHblll // Pessoti monooescu...» [6].

O6pa3 craporo siede/1s MPOTUBOITOCTABIICH «MOJIOIOMY ITOKOJIEHUIOY Jiebeneii. MoxHO,
BEPOSITHO, TOBOPHUTH O CBOEOOPA3HOM KOH(IJIUKTE — HEMPUATHE «HOBBIMY» «CTapOro» U
Ha000poT. OO0 STOM CBHUJETENBCTBYET CO3/IaHHAs ABTOPOM KapTHHA «ICOEIMHOTO
CBETa» YTPOM, ITHEM, BEYepOM. DTOT «HOBBIA JICOCIUHBIN CBET» IOJOH JIBUKCHUS,
3BYKOB, JJII HErO XapaKTEPEeH «IIyM PE3BOM KU3HU», CO37aBAEMbli «ILJIaBaHbEM),
«IJIECKaHBbEM», «00€M KPBUI MOTYYHX», «KYIMaHbEM», 3BOHKUMHU OKJIMKAMHU MOJIOJIBIX
nebeneit. [lonHBIH «KUMEHBEM >KU3HU» MHUP HEJIOCTYIEH cTapoMy Jjebemro, obpas
KOTOPOTO HaBOJUT Ha MOJIOJIO€ TMOKOJeHHEe cKyky. Ho BMecTe ¢ TeM Takasi «OKU3Hb
MOJIOICKW», «MJIQZIOTO TUIEMEHU» BOCHPHHHMACTCS, KaXETCsl €My, «CTapHuKy
nevYabHOMY», «BETPEHO JeTsiei //Benen 3a ObICTPEIM MUTOM XKU3HH HacTOsIIeH». B
MPOTUBOBEC 3TOM «HOBOM >KHU3HU» CO3[Ia€TCS KapTHHA ObUIOW KWU3HU, «HACTOSIICH
YKU3HUY CTApOTO Jebeas, KMOHYMEHTAIbHBINH 00pa3» KOTOPOTO «MOJIOAOCTD. .. PE3BYIO
yraeT».

MonyMeHTanbHOCTh 00pa3za cTaporo jebens moaaep KuBaeTcs OOpaIieHUsIMHA aBTOpa
«cTapeny, «mpailyp JeOeIUHbINY, MPUAAOIINEe €My BEINYaBOCTh, 3HAYUTEIHLHOCTD,

NEpCHNUCICHUCM CO6BITPII>1, CBHUACTCJIICM KOTOPBLIX OH ObLT U TCEM, YTO OH SABJIACTCA
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COBPEMEHHUKOM «CJIaBHOrO Beka Exarepunsl», «Beka Asiekcanapay, «Beka Hukomas»,
CIOCOOHBIM BHUJETh, «Kak 6csi Pycv cesmas // Bxkpye yapesotl cunwl,.. bemcs noo
kopoHroti Llapckoti, om okpecmuwix 6ypo uwa 3awyumaol». ClieyeT OTMETHTb, YTO 37IECh
yCUIIMBaeTcs, yriayonsercss meradopuzanusi obOpa3a craporo jedens, 3a KOTOPHIM
yraJpIBaeTCs caM I0AT, €ro *KU3Hb U cyab0a. XKykoBckuil poauics B BeK ExaTepuHsl,
chopmupoBaiics U TBOPUI B BeK AJIeKcaHJipa U yracaeT B Bek Hukomnas. 310 UMeHHO
OH TOPJA IEPEKUTHIM, CBOUM CONPHUYACTHEM K BEIMKOW POCCUHUCKOW HCTOPUM —
«llamsamuuxog 2opovix 6umee nod Yecmoro,// bumee npu Kacyne 60308udsicenve 3pei
mbly. ITO UMEHHO MOAT YNoa061seT «Pych CBATYI0» «BEKOBOMY 3€JI€HOMY ILIIONLY» U
«l1apeBy CUIIY» - «cuiie 1y0a», B 4eM MPOSBUIUCH €ro OOIIECTBEHHBIC B3IJISJIbI KaK
yOEKJIeHHOTO MOHAPXHUCTA.

CBoeoOpa3Has KapTHHA *U3HU IApCKOCEIbCKOIo Jiebens 3aBepLIacTcsl CLEHOM ero
yracaHus, KOTOpas PUCYET NPeoOpak€eHUE «OTUIEIbHUKA XHJIOTO». DTO YXKE HeE
«MeYaNbHBIN», «XWIbIH», «CyMpauHblil» nebenp. OH mpencraeT Mepea CBOUMHU
coOpaThsIMU «BHOBb IOMOJIOJIETIBIN», «pPaJOCTHO B3JbIMasi MEPbA», C «TOPIO
pacipsIMIIEHHOI» TOJI0BOM, «BOCIUIAMEHEHHBII» B MOMEHT IIPOILIAHMUS C )KU3HBIO, KOT/1a
OH «IIeJ...TUMH CBOM JieOeAnHbIN». Ero ronoc «paszmancs 4yIecHO» U3 «IIyma pe3BOi
KU3HUY», «IPOH3UBIIMIY Oe3MHY MOAHEOECHOM, KaK JUCCOHAHC IO OTHOIICHHUIO K
COBpEeMEHHOM kMU3HU. OH B3MBIBAaeT B HEOO M MEPTBBIN HU3BEpraeTcs ¢ BbICOTH. Ho u
MEpPTBBII €ro o0pa3 mpeKpaceH, MOAOO0CH JeTAlleMy JeOeqi0 ¢  «IIUPOKO
PACKUHYBIIMMHUCS KPBUIbSIMU», U TOJBKO «B30P» BBIJIAET €I0 COCTOSTHUE - YCTPEMJIEH B
Hebeca, HO, YBBI, Ky HErOpSIIUi».

B mpuBenennom »snm3ome JKyKOBCKMN HMCHONIB3YET HW3BECTHYHO MHdoIOoreMy —
«ymuparonmii gedeb, B MUHYTY CMEPTH B3MBIBAIOIIMKA BBEpPX HaBCTpedy HEOy U
COJIHILY, U3JAIOIINNA TOCIEIHUI KPUK U MEPTBBIM HU3BEprarouuiics B soay» [10, 41],
MOJIYYMBILIYIO B 3TOM CTUXOTBOPEHUH CBOE MTO3THUUYECKOE 3aBEPLICHHUE.

3aMeTUM, YTO CIOKET CTUXOTBOPEHHUS UJI B TBOPUYECKOM CO3HAHUHU MO3Ta AaBHO. 19
Masa 1825 roma Anekcanapa AHzapeeBa BoelikoBa, Ky3WHa I03Ta, B JCBHYECTBE
[IporacoBa, 3anucana B cBOoeM JHEBHUKe: «KykoBckuid caenan  CerojHs
BOCXUTHTEIBHOE CPaBHEHHE MEXIY CJIEJIOM, KOTOPBIHA JieOeIb OCTaBIseT Ha BOJE, U
KHU3HBIO YeJI0BEKa, KOTOpast JOJDKHA BCET/ia MPOTeKaTh OECITIYMHO, OCTaBJIsA 3a COO0I0
CBETJIBIH U CHUSIIOIINN CJIE]], B3Upasi Ha KOTOPBIHM oTabIxaeT aymay [2, 390-391].
BriepBeie k o0Opa3y ymwuparomero jnebens JKykoBckuit obpamiaercs B 1827 romy B
CTUXOTBOPEHUHU «YMUparouuii iedeb», KOTOpoe, BEPOATHO, MOKET BOCIIPUHUMATHCS
KaK MO3TUYECKas 3apHCOBKa K OyaymeMy MeTadopudeckoMy 00pa3y (CTUXOTBOPEHHE
BIiepBhIe HamedaTtaHo B uznanuu «Otder [lyOGnmunHoit Oubnmotexku 3a 1884 r.»). B
Ha3BaHHOM CTHUXOTBOPEHUH 00pa3 «APAXIJIOTO», CTAporo Jiedens, MpOIIAIOIIErocs ¢

JKU3HBIO, B IMOCJICIHIOKO MHHYTY KHU3HU CJIAJKO ITOIOUICTO, BOCXUIIACT rony6oq1<a
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CHU30KpPBIJIOTO M BBI3BIBAET y HEro YyHbIHUE M rpycTb. Ho BMecte ¢ TeM, 3TO
MIPOCBETJICHHAs! TPYCTh, MOCKONBKY «/[1s1 cepoya u paccyoxa // Cmepmob e2o c8imotl
ypok! ... // kmo na ceeme dcun npekpacro,// Tom npekpacno u ympem!» [6, 114].
OueBuaHo, uyto npousBeneHue «llapckocenbckuit 1edep» pa3BUBAET, ApryMEHTHPYET
MOCJICIHUE CTPOKHU: TMOAT MPEJICTABISACT JOCTOMHYIO JKU3Hb T'epOsi CTUXOTBOPEHUS U
MOJICTaTh ATOM KMU3HU BEIMYaBYIO0 CMEpTh. Kpome TOro, KOMIO3UIIMOHHOE PEIICHHE
«apckocenbckoro ynedeas» B KaKOH-TO CTENEHU MOBTOPSET KAaHBY «YMHPAIOILIEro
nebess»: ecy MPOYUTAaTh HAYalIbHbIE CTPOKH M MOCJIEIHIO YacTh aHAIU3UPYEMOTO
CTUXOTBOPEHHUS, TO CO3JaCTCsl BIIeYaTIEHUE YBUICHHOW KapTUHBI OJTHOTO JHS — CIIeHa
yxoza B HeObITHE [{apckocenbckoro nedeas. Ho 3aMpicern mo3Ta HAMHOTO IIHPE.
['epoem Harmiero cTUXOTBOpeHHUs sBIsieTcsl HEe TpocTo Llapckocenbckuii nedep, 0 Yem
MBI y>K€ TOBOPWIIN. DTO NMEePCOHN(UIIMPOBAHHBIN 00pa3, 32 KOTOPHIM yraJbIBA€TCI cam
MO3T, €ro Xu3Hb U cyabOa. IlosTomy nans yriyOlieHUs NOCTHXKEHUS CMbICia
MPOU3BEACHUS 00paTUMCS K UCTOPUUECKUM (paKTam.

CruxotBopenue «llapckocenbckuit edeb» - 3TO OAHO U3 MOCIEIHUX TPOU3BEICHUM
M03Ta, CO3JAHHOE UM YK€ B COCTOSHUHM TIOJHOM CIIETIOTHI B KOHIIE HOAOpS Haudase
nekabpst 1851roma B I'epmanuu, mocne Tak W HeyAaBiierocs mnepeesna B Poccuto, o
KOTOpOM OH Tak MeuTan. 7 nekadps 1851 roga Xyxosckuit Hanumet [1.A. [TneTHeBy:
«IToceinato Bam Mou HOBBIE cTuxH, Ouorpaduto Jlebeas, KoToporo st 3HaBaJI BO BpeMs
oHo B Ilapckom Cerne... MHe X0Tenock IpocTo HamucaTh KapTuHy Jlebens B cTHxax,
a0kl MOSI IOYKa BhIyYMJIa Hau3yCTh; HO BBINIEN He MpocToil Jlebenp; mocklialo ero
Bam; MoxeT ObITh, B €0 CTUXOTBOPHON OMOrpaduu Bbl HailieTe Ty K€ CATUPUUECKYIO
XHIJIOCTh €€ aBTOpa, Kakoi cTpaaai onucanHbii um Jlebenpy» [2, 390-391]. Kpome Toro,
HAa OJHOM U3 DK3eMIUISIpOB cOopHUKa «CTHXOTBOpEHUs, MOcCBsieHHble [laBmy
BacunbeBuuy u Anekcannape BacunbeBHe JKyKOBCKMMY», Tlie BIIEPBBIE OBLIO
OITyOJIMKOBAaHO CTHXOTBOPEHHUE, MO/ AUKTOBKY JKYKOBCKOTO OBUIO HAMHMCaHO: «ITOT
nebenb He BRIIYMKa, a npapa. S cam Bunen B [lapckom Cene craporo sede/is, KOTOpbIi
Bcer/a OblT OJIMH, HUKOTJIa HE MOKHIas CBOEro Mpy/aa, U KOrja SBIISUICA B OOILECTBO
MOJIOJIBIX JieOeneil, TO OHU TMOCTYIMadu C HUM BechMa HEydTuBO. Ero HaspiBaiu
ExaTepununckum nedenem» [2, 390-391].

Kak sSIBCTBYIOT TOKyMEHTAJIbHBIE CBUJIETEIHCTBA, TIOAT BOCIIPOU3BOIUT 00pa3 peaabHO
CYIIIECTBOBABIIIETO CTApOTO JieOe/si, BBI3BABIIETO MBICIIH, YYBCTBA, Pa3MbBIIUICHUS
M03Ta O XKM3HU YeJIOBEKa, O COOCTBEHHOW XKM3HHU. VIMEHHO MOATOMY TIOJNYUUJICS «HE
npoctoii Jlebenp». Uepes oOpa3 nedeis mo3T nepeaal, packpbli, 00HaXWI, brnorpaduto
CBOEH JYIITH, CBOM BOJHEHHUS U JYMBI, UTO IMO3BOJIMIIO €70 COBPEMEHHUKAM BOCIIPHUHSATH
obpa3 nebens cBoeoOpazHbiM cuMBosioM modTa. I1.A. Ilnetnes, B.H. Maiikos, I1.A.
Bszemckuii  He TONBKO TMPUIUIM B BOCTOPr OT CTHUXOTBOPEHUS, OTMETHUB

«BOCXUTUTCJIbHBIC KapTHUHBD», ((F.HY6OKO TPOTraTCIIbHBIC MBICIIN», COCAWUHCHHBIC «B

79



KU3HU CTapHKa-iedeas», HO U NMpsAMO oOpalaroTcs B nucbMax K JKyKoBCKOMy «MoOM
cTaphblii tebenby, «mpamryp aedeaunsiii» [2, 391]. A I1LA. Bszemckuii Ha MOTHIION
M03Ta COYMHUT CTUXOTBOpeHHE, B KoTopoM JKykoBckuii mpenctaner «Jlebenem
BEJINYABBIM»!

Te1, Ham JIeOeap BeTUIaBhIi,

YTpo, NoJIIeHb U 3aKaT

CoBepuuBIInii B 0JIE€CKE CIIaBbI,

Jlyummii gpyr u crapmmii 6par!

Tr1, Kapam3una HaclleTHUK,

ToT ke 0TpOoK U Myzpel,

Peubto — Gnara mpomnoBeHUK,

Xuszneto — 6mara obpaser [13, 157].

B.B. AdanacreB cnpaBennuBo OTMETWI, 4YTO cTuUxoTBopeHHe «llapckocenbckuit
nebeib» - 3TO «IOJIHAsl BBICOKOW IeYally, COBEPILEHHAs B CBOEH MO3TUYECKOM KpacoTe
9JIeTHS, B MIOJTHOM CMBbICJIE ClIoBa JiebennHas necHs JKyKoBCKOTO. ..», HCTOKH KOTOPOM
«B Tiyoune >xu3Hu modtay [1, 391]. CoctosiHMe OIWHOYECTBA, OTIIEILHUYECTBA,
yenuHeHHOCTH Jlebenss cCpoaHM aBTOPCKOMY COCTOSIHHIO, TIOJIOKEHUIO TI09Ta,
HaXoJsmIerocss Buaiau oT PoauHbl, OT apy3eil, KOTOphIX OO YK HET, JUO0 uX
pa3aeNstoT OTPOMHBIE PACCTOSIHUS: « CnymHUKO8 OA8HULUHUX, NPENHCHEl COBPEMEHHBIX
// Kuznu, nepesxcuswiu, cemys 2nyooko, // x moi nomunaewv oymoi oounokoti!». He
CIIy4ailHO MOAT yHoTpeOJiieT MECTOMMEHHUE «ThD» NMpUMEHUTENbHO K Jlebemto. DTo
CBUJIETENIbCTBO JAYIIEBHOTO POJICTBA Mo3Ta U Jjiebens. VX mnepenosHsAOT 4yBCTBa
IPYCTH, NI€Yaiu, OJJUHOYECTBA, BOSHUKILIKE OT YYKIOCTU UM «HOBOI0», KAHOTO» MUPa
U YYXKJOCTH UX 3TOMY HOBOMY MHUpPY. Bmecte ¢ TeM 3TOT KOH(IJUKT HE CO3/1aeT
Mperpajbl, He MENIaeT ObITh OYAPOBAHHBIM BEYHOM, HE3BIOIEMOM KPACOTON MUpa — «HA
BOJIaX LIMPOKUX», «HA BUJY LIAPEBBIX TEPEMOB BBICOKHX», «Ipel YecMeHCKON ropo
OJeryIei KOJIOHHOM «ToIy0o0e JIOHO 03epay, «B 3epKalie MPO3pavuHOn BiIarm» jedenu
«UIMHHOM BepeHuue, OenbiM (rmotoM crpoitHo //IlnaBaloT B CHSHbE COJHIA IO
criokoiHo // O3epa nasypu...» u T.1. [1o9T, Bocco3gaBas KpacoTy OKPY>KarOIIero Mupa
UCTOJb3yeT OOWINE IIBETOBBIX, OLEHOYHBIX JIUTETOB, YTO IOMOTaeT 3pHUMO
NpEeACTaBUTh  KApTUHY, a MCIHOJIb30BAaHHME HMHBEPCUPOBAHHOTO  IOCTPOCHUS
NpEeAJIOKEHUNH TNPUIAET €l BEJIMYaBOCTb, HETOPOIUIMBOCTh omucaHuio. OgHaKo B
BOCIIPUSATHE TEPOEM 3TOM KpacOThl BTOPraeTcs MEMSLIEE YyBCTBO I'PYCTH — I'€poil He
BUJUT ceOsl B ’TOM MHUpE KPacoThbl, OH JIUIIb CTOPOHHUN HaONIOAaTeNb, OH JIMIITHUM,
HEHY>KHBII Ha 3TOM NMUpY *KU3HU. ET0 ynen — BocnoMHHaHbe: nepes B30pOM IPOXOIUT
BCsl HaIlOJIHEHHAs KU3Hb, HE MBICIIMMAs B pa3phiBe OT kU3HU «Pycu cBstoit». Ho eciu
repor poXKAACTCs, cTapeeT U yracaer, To «Pych cBaTtas», Poguna kpenHeT, MyXkaer,

OTCI0JIa U BO3HHUKaeT Meradopuueckoe cpaBHeHue. OOpa3 «cBstoit Pycm» BHOCHUT
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JIOTIOJTHUTEIIbHBIE CMBICIIBI: IPUYACTHOCTh K €€ BEYHOM JKU3HMU OOBSICHSET BBHICOTY,
BEJIMYAaBOCTh TocieAHero wmwura repos. llocneansisi nebenuvHas TecHS 1OA3Ta
BOCIIPUHUMAETCS KaK MOCIEAHSS MECHS M03Ta, B KOTOPOM SBWJIACh BCS AyIlIa MO3Ta,
IJIaMEHHasl, MOLIHAs, TPEKPaCHasl, pBYLIAsCA B BbICh, B BEUHOCTb. ..
[IpoBeaeHHBIN aHAIN3 TTO3BOJISIET CACNATH CIENYIONINNA BHIBO: MU]oOIOTEMa «JIeOeaby
BOIUIOIIAETCS TO3TaMU CaMOOBITHO U HETOBTOPUMO: METaMOP(03a IMPUIECKOTO Tepost
B jebens y JlepkaBuHa MBICIUTCSA Kak cnaceHue oT 3a0BeHus; y TroTueBa nedenb
BBICTYIIA€T CHUMBOJIOM TIO3THYECKON nymu; oO0pa3 Jlebens B CTUXOTBOPEHUH
’KyKOBCKOro BOCIPMHHMMAETCSI KaK CHMBOJI CaMOr0 IMO3Ta, €ro >KW3HHU, BBICOTHI €ro
MI033UH, CUMBOJI €r0 TyLIH.
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®OPMHUPOBAHUE SKOJOIM'MYECKHUX IEHHOCTHBIX OPUEHTALUI
Y BOCIIMTAHHUKOB JETCKOI'O JOMA B YCJOBUSIX
JTOMOJTHUTEJBHOI'O OBPA3OBAHMUS
Juoun KAJIMYIIKHH, Tunus TOMHUJIHHA, TT'Y

Abstract: The article presents the problems of ecological value orientations among the inmates of
children's home. Formation of ecological valuable orientations is focused in implementation of the
program of the ecological direction — "To live in harmony with the nature”, procedural conditions,
stages of realization, a form and methods, and also criteria and levels of their estimation. Additional
education serves as a necessary link in the upbringing of children-orphans as part of holistic education
on their socialization.

B mnactosiiiee BpeMs mpolOiiema OKpYKaroIeH cpeabl UYpe3BhIUAMHO aKTyallbHA.
TpynoBast nesTenbHOCTh U 00pa3 )KM3HU COBPEMEHHOr0 0OIeCTBa BO3ACICTBYET Ha
onocdepy u HapymiaeT Bce OoJibllie MPOLECC €CTECTBEHHOW AIBOMIOUMH. BbIxonm u3
HKOJIOTMUECKOI0 KpU3HMCA KaK OTMEYAIOT CHEHUAIHUCTBI, C MOMOIIBIO TOJIBKO
TEXHUUYECKHUX CPEACTB HEBO3MOKeH. Cle10oBaTeIbHO, hopmMuposanue IKono2uieckux
UeHHOoCmell TUYHOCMU, BBICTYTIAeT OJHUM M3 HEOOXOJMMBIX YCIOBHM MPEOA0ICHUS
HETaTUBHBIX TIOCIEJACTBUN AHTPOIHOTO BIUSHUA Ha OKPYXKAIOUIYyI0 Cpely |
PETYJISTOPOM OTHOLIEHUH B CUCTEME «UEJIOBEK — OKpYKAKoIIasi Cpeia.

B wMupenpoucxoasT TOCTOSIHHBIE W3MEHEHHWS CTpaTeTHii W METOJOB B 00IacTH
HKOJIOTMUECKOr0  o0Opa3oBaHUs. ITO  NOATBEPXKAAECTCA U JIEATEIbHOCTHIO
MEXTYHAPOTHBIX OpraHu3anui, cnocoocmeyrouux IKoI02U3aUUU
oopazoeanua:CTOKrolbMcKasi KOHpEpEeHIHs o MpobdieMaM OKPYXKAIoUeH Cpellbl
(1972r.), TOunucckas MEXIpPaBUTEIHCTBEHHAS KOH(MEpEeHIMS Mo O0pa3oBaHHUIO B
obnactu okpyxkatotme cpenst (1977r.), Mexaynapoanas konpepennusst OOH B Puo-
ne-Kaneiipo (1992r.), BceMupHblii caMMHMT TIJ1aB TOCYAapCTB IO YCTOMYHMBOMY
passuruio B Moxauuec6ypre (2002r.), Kimamatnueckue kordeperrmu OOH B Mockse
(2003r.) u Komnenrarene (2009r.) onpeaenunivu HOpMaTUBHO — MPAaBOBOE 00ECIICUCHHE
AKOJIOTUYECKOTo oOpa3zoBanus [1].

Oxonoru3anusi 00pa3oBaHUsS pacCMaTpUBAeT BKIIOYEHHE, KaKk B 00pa3oBaTeNIbHbBIC
NpOrpaMMbl, TaK ¥ B TPOrPAMMBbI JIOMOJHUTEIHHOTO OOpPa30BaHUS KOJIOTUUYECKUX
KypCOB, HACBILICHHE COJEpKaHUs O00pa30BaHHUS OSKOJOTMYECKUMH 3HAHUSMH,
BBIPA0OTKA DKOJOTHYECKUX YMEHHA U HAaBBIKOB NPAKTHYECKOU JESITEILHOCTH,
(dbopMHUpOBaHKE IKOJIOTHYECKUX [IEHHOCTEH TMYHOCTH Ha BCEX YPOBHSIX.

Y4UTBIBasI, 4TO B HKOJIOTO — IICHHOCTHBIX OPUEHTAIIMSIX MOXKET aKKyMYJIMPOBATHCS BECh
OTIBIT JIMYHOCTH IO B3aMMOJICHCTBUIO C TIPUPOJIOH, CIEyeT OOpaTUTh BHUMaHHUE U Ha
npoOieMy pa3BUTHUA JKOJOTHYECKON KyJIbTYpPHl Ha OCHOBE HOBOW CHCTEMBI

JKOJIOTUYECKUX IICHHOCTEMN.
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Wnes ieHHOCTH — OpEBHSs, CYyLIECTBYIOLIAs THICAYENIETUS, OJTHAKO €CTh Pa3HOIJIACHsI B
UX TOJIKOBaHUH B PHIOCOPCKOM U MICUXOJIOTMYECKOM acleKTax.
AKcuonozusa MO3BOJSET paccCMaTpPUBaTh B3aMMOOTHOIIEHUS YeJIOBEKA U MPHUPOJBI C
MO3UIMU IIeHHOCTeN. B pe3ynbpTaTe OlleHOYHOMN AESITeIbHOCTH, B KOTOPOH POUCXOIUT
OCO3HAHME UHAMBHUIOM LICHHOCTEH 0OBEKTa OKPYXAIOUIEH peallbHOCTH, (hOPMUPYETCS
0COOBIN BUJI OTHOILICHUM K HEMY — ICHHOCTHOE OTHOIIIEHHE [2].
[leHHOCTHBIE OTHOIIEHHS — IEPEepacTaroT B LIEHHOCTHbIE OpHeHTauuu. lleHHOCTHBIE
OpUEHTAllUU PpPAacCMAaTPUBAIOTCA KaK OCb CO3HAHUA, KOMOpPAs YPAGHOGeuiugaem
HOCMYNKU, NOGEOCHUe UeN06eKd, ONpedeasloulas GeKmop HAnPaeIeHHOCHU
MblUiIeHUA U no6edeHus, BO3HUKAECT HE BIPYT, HE camo Mo cebe, a B pe3ynbTare
OIICHOYHOU pabOThl MBICIIH, YYBCTB, B JUTUTEIILHOM IIpOIIecce OOLIEHUSI C MUPOM.
CucreMa 5KOJIOTUYECKHX LIEHHOCTEH [O0JKHA OBITh CBSI3aHAa C MOHMMAaHUEM MecTa
yesnoBeka B Ouocdepe, Hanbosee pa3yMHOE TOJKOBAHHUE ATOM MPOOIEMbl HAXOAUTCS B
JIOTUKE WJEeH KOABOJIOLMH, SKOLUEHTPU3MA U IKOJIOTO — HPAaBCTBEHHOI'O MMIIEPATUBA.
Oco00 BaxHO MpejcTaBlIeHUEPEaTbHbIX BUJOB B3aUMOEHCTBUS YEIOBEKa U IPUPOIbI
B T0JIb3Y (DOPMHUPOBAHUS IKOJIOTHUECKUX [IEHHOCTEH:

®  yeHHOCMU NOMpeObNeHUs;

®  YeHHOCMU COXPAHEeHUsl,

®  YeHHOCMU 80CCMAHOBNEHUS.
COOTBETCTBEHHO BHJaM II€HHOCTEH BBIJECIECHBI TPU THMA 3KOJIOIO — LIEHHOCTHBIX
OpUECHTALNI:

®  ymuiumapHas  opueHmayus (Ha  nompebOieHue  pecypcos

npupoovl);

®  coxpauawowas (coepecarowas opueHmayus);

®  NPOOYKMUBHO —  BOCCMAHOBUMENbHAS — opueHmayusi  (Ha

BOCCMAHOBIEHUE CAMOPE2YTUPYIOWUX UL nPupoosl) [3].
Takum  00pa3oM, OT JMYHOCTH TpeOyeTcs  HKOIEHTPUUYECKOE CO3HaHUE,
COOTBETCTBYIOIIME YCUIIUSI BOJIH, YTOOBI OHA CBOIO KH3Hb, JEATEIBHOCTh U Pa3BUTHE
HAy4YUJIach COOMHOCUMb C HCUSHBIO U PA3BUMUEM NPUPOObL, 2APMOHUPYSL C NPUPOOOLL.
Kumv 6 zapmonuu c npupoooil TOHMMAETCS KaK «IPOLECC COTJIACOBAHHOTO
oOoraieHus: paloHaIbHO —JIOTMYECKOW U AMOIMOHAIBHO — IICUXOJ0rH4eckon chep
JTyXOBHOT'O MHpa YeJIOBEKa, MPENoiaratoiuil J0CTUKEHUE eIMHON HapaBIeHHOCTH
€ro pa3yma, BOJIU U 4yBCTB» [1].
['apMOHMs dYenoBeKa C MPUPOJOM OTO HOBBIM BEKTOP pPa3BUTUSA, B KOTOPOM
BBIPUCOBBIBACTCS HO6AA HAYYHAA KAPMUHA MUPA, BOSHUKAET HOBOE MUPOBO33pEHUE,

OHa ONpEaAcCIsICT OTHOCUTCIBHYIO HCPAPXHIO ISKOJOTMYCCKUX 1eHHocTer. YenoBek
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BCTYTAET B POJIM CIIACEHUS MPUPOJIBI UEPE3 COXPAHCHHUE U BOCCTAHOBIICHHUE, a TPUPOAA
criacacT 4YeJIOBeKa.
C cepeaunbl X XBeKa KOJOTHYCCKUE IICHHOCTH pacCMaTPUBAIOTCS KaK Pa3HOBHUIHOCTh
IIEHHOCTEH OTHOCSAIIUXCS K Chepe B3auMOICHCTBHS YeIOBEKa M MPUPO/IBI.
B Hacrosmiee Bpems CylecTBYeT HE3HAUUTEIHHOE KOJUYECTBO padOT B MEAArOTHKE,
TICUXOJIOTUU OCBEIIAIOIINX JKOJOTHYCCKUE IEHHOCTH, OJHAKO B paboTax, KOTOPHIC
WUTIOCTPUPYIOT MIPOIIECC IKOIOTHIECKOT0 00pa30oBaHus HA HUX yIagHO CCHUIAIOTCS.
JlomonmauTEenEHOE O0pa30BaHUE pPACCMATPUBACTCS KaK BaKHEHINAS COCTABIISIONIAS
00pa30BaTEILHOIO MPOCTPAHCTBA, CJIOXKUBIIEIOCS B COBPEMEHHOM OOIIECTBE, OHO
COIIMAJILHO BOCTPEOOBAHO, TPEOYET MOCTOSIHHOTO BHUMAHHS CO CTOPOHBI OOIIECTBA U
rocy/1apcTBa.
Ilo0  «0ononHumenvHvIM  00pa306aHUEM»  NOHUMAEMCS — MOMUBUPOBAHHOE
obpazosanue 3a PAMKAMU OCHOBHO2O 00PA3068aHUSl, NO3B0AAIOUEE  UEN0BEK)
npuobpecmu ycmouuugyo nompeOHoOCms 8 NO3HAHUU U MEOPUECmEe, MAKCUMATLHO
peanuzosams cebsi, CAMOONPeOeIUMbCss NPeOMemHo, COYUAIbHO, NPOPecCUOHATbHO,
auunocmuo [2].
B «Konyenyuu mooepuuszayuu o6pazosamenvHoll cucmemvl OemcKuUx 00MO8»
OMpe/ICIICHbl BaXXHOCTh M 3HAYCHHE CHCTEMBI JOMOJHUTEILHOTO 00pa30BaHus JETCH,
KaK HEoOXOJUMOE 3BEHO B BOCIUTAHUU MHOTOTPAHHOW JIMYHOCTH, ITOAYEPKHYTA
BaXHEHUIIIasi POJIb YUPESXKICHUS (IETCKOTO JI0Ma) KaK OJHOTO W3 OINPEACIISIOIINX
(GakTOpoB pa3BUTHSA CKIOHHOCTEH, CIIOCOOHOCTEH ¥ WHTEPECOB JUYHOCTHOTO,
COIMAIILHOTO ¥ MPOPECCUOHATLHOTO CaMOOTIPEICTICHUS JICTCH.
B ycnoBusix merckoro moma cuctema JIOMOJHUTEIHHOTO0 00pa3oBaHusl, HA HAII B3I,
HanOoyiee aKkTyaJdbHa, TaK KaK BOCHUTAaHHHMKAM JIETCKOTO JoMa IPHUCYIIH
HeYyCmouyusble UHmMepecyl, HU3KAsk MOMUEAYUsl K 110001 0esimeibHOCmiL.
B nerckuit 1om mocTymarT JE€TH, B OCHOBHOM, IO HECKOJBKO JIET CKHTABIIHUXCS T10
1oJIBajiaM, JaBHO YTPATHUBIIMM CBS3U C ceMbel. [lomaBmstoiee OOJBITMHCTBO WX
NPHOOIIMIIOCH K aJIKOTOJI0, TabaKy, JPYTMM BPEIHBIM NPHUBBIYKAM, Y HUX YTPAuCHBI
OOBIYHBIE OBITOBBIC HABBIKH, OHH CTPAIal0T HEPBHBIMH PACCTPONCTBAMU, TOBBIIIICHHON
arpecCUBHOCTHIO, 3aJCPIKKON TICUXUUECKOTO PA3BUTHSI.
[TockonbKy cucTemMa JOTOJHUTENBHOTO 00pa3oBaHHs 0OJEe «IUIACTMYHA» B CBOEM
MPOrpaMMHOM OOECTICYeHUU, B PSJI COBPEMEHHBIX MPUOPUTETOB JOMOIHHUTEIHHO
00pa3oBaTeIbHON ACSITEIBHOCTH BBIIBUHYIH — (OpMUPOBaHUe YeHHOCHEU 300P08b3,
300p06020 00pA3a JHCU3HU, OYXOBHO — HPABCMBEHHO20 300P06bS, IKOJIOCUUECKUE
yenrnocmu [6].
OcHogHbIMU 3a0auamu OOROJITHUMEIbHO20 00PA306AHUS ABIAIOMCA:

e  obecrieueHrEe HEOOXOANMBIX YCIOBUH IS IMYHOCTHOTO Pa3BUTHSI

JeTeH, yKpeIIeHUs 3J0POBbs, TPOPECCHOHAIIEHOTO CaMOOTIPEICICHHS;
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e  ajanTanus UX K )KU3HU B OOIIECTBE;

e  OpraHu3anys COAEpPKaTEIBHOIO JOCYTra;

e  YIOBJIETBOPEHUE MOTPEOHOCTH JeTell B 3aHATHAX (PU3NUYECKON

KYJbTYPOH U CIIOPTOM;

®  pa3BUTHE LIEHHOCTHBIX OpHUEHTalui, (OopMHUpOBaHHE OOIIEH

KYJIBTYPBI;

e  CO3/aHHuE CTPYKTYPBI YIIPaBIEHUSA JIOTIOJTHUTEIbHBIM

oOpa3zoBaHueM;

e  BBIOOp IyTEHl M CPEICTB, METOJOB B3aMMOCBS3aHHBIX JECHCTBUI

JUISL TOCTHKEHUS IIOCTABIICHHBIX LENIEH;

®  KOMIUIEKCHOE U HHTETPUPOBAHHOE INIAHUPOBAHUE BOCIIUTATEIBHO-

00pa30BaTENIbHOTO MPOIIEcca U JOTOIHUTEIBHOTO 00pa30BaHusl.
JlononHUTEeNpHOE O00pa30BaHUE B HAIlEM JETCKOM JIOM€ IPEACTaBICHO psAIOM
HaIlpaBJICHUH, OCHOBHBIMU CPEAU KOTOPBIX IMPUHITO CUUTATH CIEAYIOLIUE:

®  OCHOBBI CEMEMHOI0 BOCIIMTAHUS B YCIOBUAX JETCKOIO I0MA;

®  DKOJIOTMYECKOE HAIIPaBIICHHUE;

®  XYyI0XKECTBEHHO-ICTETHUYECKOE;

®  TpPyIOBOE HANPABJICHUE;

e  CHOPTHUBHO-03J0POBUTEIBLHOE HAIIPABJICHUE;

e  y4yeOHO-NIO3HABATEIbHOE HAIPaBIICHUE.
Cuctema JONOJHUTENBHOTO OOpa3oBaHMs IPEICTaBIE€HA Pa3HBIMH CTPYKTypaMHu:
KPYXXKH, CEKIIUH, CTYANH, KIyObl, IIEHTPBI, TBOPUECKHUE O0BETUHEHHUSL.
B nerckoMm nomMe (QyHKIIMOHHUPYIOT JBE€ TBOPYECKHME MACTEPCKUE, TPU CEKIIUH, JIBE
CTYIIMU, HIECThb KPYKKOB, YEThIpe KIYOHBIX coOOlIecTBa pabOTaIOUUX B PEXHUME
JHOOUTENIbCKOTO  yBJIEUEHUA. B /1eSITeNnbHOCTH JOMOJTHHUTENBHOTO 00pa3oBaHUs
3a/1eMICTBOBAHbI BCE BOCIIMTAHHUKH JIETCKOTO JOMA.
®dopMupoBaHHE SKOJOTMUECKUX IEHHOCTHBIX OpHUEHTalui (oKycupyercs B
nporpaMMe o Ha3BaHueM «Kumov 6 capmonuu ¢ nPuUPoOoiL».
[Tpupona — HeoOX0MMOE 1 BEYHOE YCIIOBUE KU3HHU, YEJIOBEK UYepIaeT U3 MPUPOIbI IS
CBOEH JKM3HM caMble pa3iMuHble Oyara: MUILy, SHEPTUIO, ChIPhE ISl MPOU3BOJCTBA,
CTpPOUTEIIbHBIC MaTepuaibl. He MeHee BayKHO /1J1s 4eJIOBEKaA SIBISIOTCS TaK HAa3bIBAEMbIE
pecypcsl cpebl, K KOTOPbIM OTHOCHUTCS UACTBIN BO3/1YX U BOJIa, CBET, TEIUIO [6].
DKOJIOTMYECKNE [IECHHOCTHBIE OPUEHTALINH ONIPEIEISAIOT OIXO0/1 K LIEHHOCTSIM KaK OTBET
Ha BBI30B COBPEMEHHOCTH — YI'PO3Y HKOJIOTHYECKOI0 KPU3HCA.
B cBs3u ¢ atuMm ewibpana ocumosnas yenv npocpammul — «Kumv 6 capmonuu c
npupoodoity: PopMUpOBaHUE Yy BOCIHUTAHHUKOB JIETCKOI'O JIOMa ILEHHOCTHOI'O

OTHONIEHHUS K MPUPOAE, OKPYKAIOIIEH Cpelie, OCO3HAHUE AKTUBHOM POJIM JTIMYHOCTH
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YyelloBeKa B IpHUpoAe, (HOPMHUPOBAHUE DSJIEMEHTAPHOIO OIbITA IMPUPOJOOXPAHHON
JeSITEIbHOCTU U OEpeXHOro OTHOIIEHUS K (hakTopaM BHEILHEH cpeibl.
Peanuzanus nporpaMMsl 1o pOpMUPOBAHHIO FKOJIOTUYECKUX LIEHHOCTHBIX OpUEHTAUN
Yy BOCHMTAHHUKOB B YCJIOBUSX JONOJIHUTEIBHOIO 00pa30BaHUs IPEyCMaTPUBAET:
e  [pPUOOLIUTH AETEW K LIEHHOCTSAM 3J0pOBOT0 00pa3a KHU3HU;
®  YIOBJIETBOPUTH MOTPEOHOCTH JETEHl — CHUPOT B O3HAKOMJIEHUU C
OKpPYKaroLIMM MUPOM IIPUPOJIBI;
e  pa3BuBaTh UHULMATUBHOCTb, 110003HATENBHOCTbD,
POU3BOJIBHOCTb, CIIOCOOHOCTH K TBOPYECKOMY CaMOBBIPAKEHUIO;
®  pa3BUBAaTh CUCTEMY MHTEJUIEKTYAJIbHBIX IPAKTUYECKUX YMEHHM 1O
M3Y4YECHHUIO, OLICHKE U MEP YJIYYIICHUS COCTOSHUS OKPYKAOLIEH CPEJIbI
CBOEHM MECTHOCTH;
e  (opMupoBaTh ILEHHOCTHBbIE OTHOIIEHUS K MPUPOAEC U BCEM €€
KOMIIOHEHTAM.
®opMHUPOBaHNE IKOJIOTMUECKHUX [IEHHOCTHBIX OPUEHTALMI Y BOCIUTAHHUKOB JIETCKOIO
JIOMa B YCIOBUSAX JOIOJIHUTEIBHOTO OOpa30BaHMsSI OCHOBBIBA€TCS Ha 0OIIe
TUAAKTHYECKUX M METOAMYECKUX MPUHLMUIAX: CUCTEMHOCTH, HWHTErpaluu,
muddepeHanum, yHuBepCcalbHOCTH, HAYYHOCTH, €IMHCTBO OOY4YEHHs U BOCIIUTAHUS,
npoOJEMHOCTH, IUATOTMYHOCTH, WHTEPAKTUBHOCTH, HHIMBUIYAIbHOCTH, a TaKXKe
B3aMMOCBSI3U O0II€YeJIOBEYECKUX HPABCTBEHHBIX, IKOJIOTHYECKHUX IIEHHOCTe! u jip [1].
JUis ycnemHoll peaiu3allid BBIJIBUHYTOM INporpaMMbl TpeOyeTcs HCIOJIb30BaHHE
HKOJIOT0 — 00Pa30BATEIBHOTO MOTEHIINAIA BCEX YUEOHBIX TUCIUIUINH.
Ha nepeom smane Gpopmupyercs Momue HeOOXOAUMOCTH U KeJlaHUs, CTPEMJICHUS U
MHTEpeca K MO3HAHUIO SIBJICHUI IPUPOJBI U YETIOBEKA, KaK MPUPOJIHOIO CYIIECTBA.
Ha emopom ’mane GopMylUpyIOTCS SKOJOTMYECKHE NpoOJIeMbl KaK CIEJICTBUE
peaNbHBIX ITPOTUBOPEUNIN MEXKY YEIIOBEKOM U )KUBOU IPUPOIOM.
Ha mpemvem mane OCTUTAeTCS OCO3HAHHE KPHU3UCHOTO HAXOXKIACHHUSA (aKTOPOB
BHELIHEHN cpefbl MyTEM M3YYEHUs U OLICHKM COCTOSHUS IPUPOJHOIO Kpas: ONHCAHHE
COCTOSIHUS ITAPKOB, PEK, ITOYBBI, BOJbI, BO3LYIIHOW CPEIbl U COZHATEIILHOE BKIIIOUCHHE
B IIPAKTUYECKYIO I€ATEIBbHOCTD 110 PEUIEHUIO ITUX MPOOIEM.
Ilpoueccyanvnvie ycnoeus GopMHUpPOBAaHUE SKOLUEHHOCTHBIX  OpUEHTAlUMN Yy
BOCIIUTAHHUKOB JIE€TCKOIO JIOMa B YCIOBHUSAX JOMOJHHUTEIBHOTO 00pa3oBaHUs
BKJIFOYAIOT CIEAYIOLIUE DIEMEHTBI:
®  0mbOOp U UCNONBL30BAHUE PAYUOHATLHBIX CNOC0006 HOPMUPOBAHUS
9KOJIOTMYECKUX LIEHHOCTEH JeTell — CcHUpoT, 4TO OOyClIaBIMBAET
omnpezeneHrue GopM U METO/I0B, CPEACTB HANIPABJICHHBIX HAa OOIICHUE U
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TBOPYECKHI 0OMEH MHPOPMALUAMHU, IEHHOCTSMHU B CUCTEMAX «yYCHHK

— YUYEHHUK», KYUUTEIIb - YICHUK);

e  OpHeHTalMs Ha WCIOJb30BAaHME B Ipolecce paboThl IO

(bopMUPOBaHUIO SKOLIEHHOCTEN CPEACTB AKTUBU3HPYIOIINX

SMOLIMOHAIBHO — YYBCTBEHHYIO C(epy JTUUHOCTH peOCHKA;

e co3zaHue oOuiero OJIAronpusATHOrO 3MOLMOHAIBHOTO (OHA

nporecca o0yueHus;

®  TpYIIOBOI U MHIUBUIYATbHBIN XapakTep yueOHOU AesITeNbHOCTH

BOCIIUTAHHUKOB, UCII0JIb30BAHUE UHTEPAKTUBHBIX METOJIOB.
B Hamem neTckoM JOME CIIOXKHWIACh MPOOYMAHHAA CUCMEMA, KOTOpas IO3BOJSET
YIOBJIETBOPUTh NOTPEOHOCTH BOCHUTAHHHUKA, MPUOOPECTH LIEHHOCTHBIE OPUEHTALUU
110 BCEM HaIIpaBJICHUSIM.
Peamuzanuss  nmporpammel  «KuThb B TapMOHMHM C TNPUPORON»  IPEAIIONATAET
UCIIOJIb30BAHUE BCEBO3MOXHBIX (OpPM U METOAOB paboThl MO (POPMUPOBAHUIO
HKOJIOTUYECKUX IIEHHOCTHBIX OpPHEHTAIMi: SKOJOTMYECKUE SKCKYPCHUH, YPOKH
MBIIUICHHS], SKOJOTHUECKUE KPYKKH, IKOJIOTMYECKUE TPEHUHTH, HENENHU, JOKJIAJbI,
COCTaBJICHUE DSKOJIOTMYECKUX KapT, BeACHHE (EHOIOTMYECKUX H3KOJOTUYECKUX
KaJIeHAapeH, SKOJIoru4eckast Tpora, Opraiusaius 1abopaTtopuu I0OHOTO 3KOJora, JHEH
HKOJIOTMYECKOI0 TBOPUYECTBA, ayKIMOHOB, BUKTOPUH, OpPraHU3alUsl MpPa3gHOBAHUS U
nposeseHue BecemupHoro nHsg 3ammThl Boabl (22 mapta), BceMupHsbiil 1eHb 00pbObI
npotuB Kypenus (31 mas), Bcemupnsliii n1ens 310poBbs (7 anpenst), BcemupHas akuus
«O4KCTUM TUIAHETY OT Mycopa», MeXAyHapOoAaHbIN 1eHb 3auuThl ntull (1 anpens) u

T.J.

TaHU3aLHs TOPUUA
opraHusaiA rabopatop OKOIOrH4ecKre TPEeHHHTH,

HEEIH, TOKIa bl

OKOJIOTUYECKHUE SKCKYPCHUN
FOHOT'O 3KOJIora

SKOJIOTUYECKUE KPYKKHU ]
/{ |

COCTaBJICHUE

JKOJIOTHYECKUX KapT
DKOJIOTMYECKHE

i

OKOJIOTHYECCKHUEC THU ‘ OKOJIOTUYECKas TpoIla

TBOPYECTBA, aYKIIHOHOB
YPOKH MBIIUICHUS 9KOJIOTHYECKHI aTPYIb

BeZieHHE (DeHOIOTHIECKIX

IIECHHOCTHBIC
OpHUCHTalUX

9KOJIOTHYECKHUX KaJleHIapen

Bo3MoxHOCTH OCylecTBIeHUs Tpoliecca (POPMHUPOBAHUS IKOJIOTMUECKUX IIEHHOCTEH

IIPEACTAaBJICHA B IIEPUOJ JIETHEN O30POBUTEIBHON KOMIIAHUU: IIPOBEIEHUE TPYAOBOU
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YETBEPTH, OT/ABIX B JIArepsiX, y4acTus B CyOOOTHHKAX U JHIX MO O3€JICHEHUIO POJAHOTO
Kpasi, SKOJIOTUYECKHUE NaTPYJIU U HKOJIOTUYECKHUE IECAHTHI.
Ha mnporsokeHun Bcero rmpoiecca (OpMHUPOBaHHS SKOJOTHYECKUX IIEHHOCTEH Yy
BOCIIUTAHHUKOB JIETCKOTO JIOMa HeO0OX00UMO ROCMOAHHO BECTU HAOIIONCHUS HAJl UX
NeATeTbHOCTBIO0, KOTOpasl XapaKTepU3yeTcs:
®  [PUHATHEM DKOJOTHYECKOM HHPOPMAIMU KaK JTUYHOCTHO —
3HAUMMOM ISl caMOpeaIn3alii B MPOIIECCE UX COLMANU3aIiU MOCTe
BBIITYCKa U3 JIETCKOTO J0Ma;
®  MPOSBICHUEM CYObEKTUBHOTO MHUPOBO33PEHYECKOTO OTHOIICHHUS K
U3Y4a€MBbIM HKOJIOTUYECKUM CUTYALUSIM;
®  TONBITKAMU COOCTBEHHOT'O MCTOIKOBAHUS PA3TMUYHBIX MPUPOIHBIX
JKOJIOTUYECKUX CUTYaIlHH;
®  yMEHHEM OTCTauBaTh COOCTBEHHbIE MHEHHS C OMOpPON Ha CBOU
3HaHUS U YMEHUS, OIIEHUBATh KOHKPETHBIE CUTyaluu [6].
OKOIIEHHOCTHBIE OPUEHTAllUM MOXKHO OLICHUBAaTh 10 KPUTEPUSAM (KOTHUTHUBHBIM,
MOTHBAIIMOHHO — SMOIMOHAIBHBIN, MOBEACHUYECKUN) U MO YPOBHSM (HAMBBICIIHM,
BBICIIIUNA, CPETHUN U HU3KHIA).
[Tonupid UK (QOPMUPOBAHUS IKOJOTHUYECKUX IIEHHOCTHBIX OpPHEHTAIlUN Hnpouecc
00CMAMOYHO CIOMHCHBLIL,KOTOPBI TpeOyeT KOMIUIEKCHAas CHUCTeMa, HO 0c000
HE00XO0IMMO BOCTIMTAHHUKAM JIETCKOTO JIOMa KaK yCIOBUE MX COIHAIIA3AIIIH.
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CYIIHOCTD NOHATHUA «KKOMMYHUKALUS» U CHEHUPUKA
KOMMYHUKATUBHBIX IPOLHECCOB B IIEJJAT'OT'UKE HCKYCCTB
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AHHOTaIII/Iﬂ. B cmampve pacemampueaencs CYuHocnmbs KOMyHUKauUZZ Uu ee npumMeHnernue 6 neoazozuke
ucKkyccme.

KiroueBble ciioBa: KOMMYHUKayus, neoazoz2uveckas KOMMYHUKAyus, neoazo2uxa uckKyccmse.

Abstract. The article deals with the main points of communication and the usage of communication in
arts pedagogy sphere
Key words: communication, pedagogical communication, arts pedagogy.

B HayuHOI muTEpaType U3I0KEHBI PE3YyIIbTaThl UCCIECOBAHU, IOCBSIICHHBIX aHAIU3Y
CYIIHOCTH TOHATUS KOMMYHHUKalud. MHOTHME aBTOpbI OTCTaWBAIOT IOJOKEHUE, YTO
KOMMYHHKaIUsl BISETCS (POPMOM CBSI3U, MPOIECCOM COOOIIEHUS MH(OPMALUUA TPU
MOMOUIM TEXHUYECKHX CPEJCTB, aKTOM OOIIEHUSI MEXAY IBYMS WJIM HECKOJIbKHUMHU
UHAUBUAYYMaMH, IMpoliecc Nepenayd HH(OPMALMOHHOTO, SMOIIMOHAIBHOTO WU
MHTEJIEKTYaJIbHOTO conepxkanusd [4]. HacTto BcTpedaeTcss MHEHHE, YTO KOMMYHHKAIUS
SBJISIETCSI CPEACTBOM, KOTOPOE BIUSET Ha MOAU(DUKALIUIO IOBEACHNUS JIIOIH, IT03BOJISIET
COBEpIIATh COLMUAIBHBIE IIEPEMEHBI , JOCTUIaTh >KMU3HEHHBIX LEJIeH, NPUHUMATH
pemenust [7].

3a K.Beprom, monsTuio ‘“‘cOmmunicatio” mo kpaiiHei mepe ABe ThIcsSuu JeT . Bo
BpeMeHa ApHUCTOTeNsE OHO TPaKTOBAJIOCh KAaK «COBETOBATBhCS CO CIyLIATENeM». JTO
MOHATHE HALUIO MPUMEHEHHWE BO MHOTMX c(epax 4eIoBeueCKOW NesTeNbHOCTH, U
MOCTENEHHO MPUOOPENIO 3HAYEHUE, KOTOPOE MOXHO ObLIO OBl OMUCAaTh KaK «TO, YTO
oObenuHsAeT». ApHUCTOTENh OBUT aBTOPOM IEpPBOM KOMMYHHMKATHBHOH MOJeIH,
BbIpaKeHHOUW (opmyroit: Opatop-A3bIk-AyauTopusi. DTH TPHU TOHATHUS SIBISIFOTCS
0a30BBIMH IS BCEX UCTOPUYECKH C(HOPMUPOBAHHBIX MOJICNICH KOMMYHUKAIUH. [2].
Onoxa CpeaHEBEKOBbS HECKOJIBKO TpaHCHOpMHUPYET CBsA3M B oOmiectBe. CKOBaHHAs
puTyajaMu U J0rMaMH JIMYHOCTh BBIHYXKJIEHA Oblja Jep)KaTh Mpu cede CBOU MBICIH,
YyBCTBa U NepekuBanus. Cxema KOMMYHHKAaTHBHOI'O Mpoliecca Terephb BbIpaXXaeTcs B
nousTusax: bor-Cearoe nucbmo- Yenosek. [Ipobiema KOMMYHHUKAIIMU HE BBIXOIUT 3a
npesensl 00rocIoBHs, pa3HOOOPaB3Ue CUUTACTCA HEJAOMYCTUMBIM M TPAKTOBAJIOCh KaK
orctynHuuectBo oT bora (epech). Takue ycioBus HE NO3BOJSUIM MOJIHOW MeEpPOM
PacKpbIThCS TMYHOCTH.

HoBrle BpemeHa CBS3BIBAIOT MOHATHE «KOMMYHHUKALUS» C  OINpPEAEIIEHHBIMU

OCOOEHHOCTAMHU 4eJIoBeuecKoro cosHanus. [lexaprt, 'erens np. yTBepaKiaiu, 4yToO

89



COOTHOIIIEHWE yMa W YyBCTB JIOJDKHBI OBITh panmoHaidbHbIMH. HoBast eBpomeiickas
KyJlbTypa OTKa3ajach OT TPAIUIMii U aBTOPUTETOB IMPOLLJIOr0 M CTPOWJIA CBOU
CcOOCTBEHHBIE KYJIbTYPHO-KOMMYHUKATUBHBIE CXEMBI. [2].

XVII Bek — smoxa KyJabTypsl yma. llo3Haromuii pazyM JOJKEH KOHTPOJIUPOBATH
AMOLIMOHANIBHO-BOJIEBYIO C(epy JKHU3HH. OTO YTBEPKACHHE HAIJIO OTpPaKEHHE B
pa3nuuHbIX (unocopckux yueHusx. Tak, Hampumep, aHrauickuid ¢unocod JxoH
JIokk cunTai, YTOo BOCIUTAHUE — 3TO MPOLECC CAMOBOCIIUTAHUS, @ KOMMYHHUKAIUS - 3TO
aBToKOMMYyHuKais  (peduekcus). Hemeuxuit  dunocop-uneanucr Tordpun-
Bunerensm JleitOuuir pospabortan Teoputo cdebl MOJACO3HAHUSA, YTO ChIrpasio
pelIamnIyo pojib B GOPMUPOBAHUU €AMHON MCUXOJIOTO-TIEIarOTHYECKON KOHIICTIIIUU
BOCITUTAHHUS.

Hemenkue u ppaniy3ckre nNpoCcBETUTENH B YUEHUSX O YEJIOBEKE MOIUEPKUBAIHN POJIb
BOCIIUTAHMS B IIMPOKOM CMBICJIE KAK LEJIEYCTPEMIIEHHOE BOCIIUTHIBAIOIIEE BIUSHUE U
COBOKYIIHOE€ BIIMSIHUE KOMMYHUKATHUBHOW cpenbl ( yCIOBHUS U3HH, OOILECTBEHHbIE
MOPSIAKK, OObIYau, TPAIULIUU, U T.I1.) HA JIUNYHOCTb.

CopmepxaTelnbHblE W COIUAIbHBIE HCTOYHUKU OCO3HAHMS BCEHl TIyOMHBI TaKOTo
MOHSITHS KaK KOMMYHHKAITUS TTOJIHOCTBIO MPOSIBISIOTCS TOJIbKO B XX Beke. M.baxTun
dbopMynUpyeT KOHIENIUIO TUaJTOTHIeCKO KOMMYHHUKaMK. OH CUUTA, YTO MPOIIECCHI
uHpopmanmoHHoro oOMeHa Bcerga umeroT ¢opmy aumanora. K.flcmepc BuauT B
KOMMYHHMKAIMAX CMBIC]I 4eloBeuecKodM ku3HM. OH cuMTajg, 4YTO HaCTOSIIAs
KOMMYHHKallMsl CBOMCTBEHHa TEM, KTO OCO3HAeT CBOE HE3HaHHe, TOorJa Kak
NPETEeHICHThl HA UCTUHY — HET. Y YeHbI! NMpeuiaraeT KOHUEMIUIO 3K3MCTEHIMOHAIbHON
KOMMYHUKanuu [2].

M.by6ep miaTenbHO aHATM3UPYET HUCXOJSIINE KIETKH JIF0OOro OOIIEeHHUs, KOTOpOe
aprsgerca «S-Teri-otHomenuem» [15]. Lenrpanbnas uaes ¢dunocopun bybdepa —
JMAIOTUYECKUI TEepCOHANN3M — OBITHE Kak Jauaior Mexay boroMm u demoBekom,
YeJI0BEKOM U MHPOM [2].

Koren 70-x — Hau. 80-x r.r. XX CT. 03HAMEHOBAJICS MOSBICHUEM MOIIHOI'O HAY4YHOI'O
TEUYEHUs, CBSI3aHHOTO C pa3paboTKoii mpobiiemsl pediekcuu. B coBpeMeHHOM HayYHOM
JUTEpaType BBIACIEHBl OTIENbHBIE aKThl peQUIeKCHH, Cpelu KOTOpBIX Hambosee
pacrpoCTpaHEHHBIMU SBIISIOTCS CAaMOBOCHPHUATHE, CaMOHAOIIOJCHUE, CaMOaHalu3,
caMOOLIeHKa, camooco3HaHue u Ap. CopepxaHue 3TUX MTPOLIECCOB MO3BOJIET PACKPHITh
MEXaHU3M aBTOKOMMYHUKALUU — PE(PIESKCUBHOTO MEPEOCMBICIEHUSI CBOETO JIMYHOTO
ombiTa. B 3TOM cMbiciie peduiekcusi SBISETCS  YHUBEPCAIbHBIM  CIIOCOOOM
CaMOpEryJsiliui, 4YTO MpeaycMaTpUBaeT TOTOBHOCTb 4YEJNOBEKa JKUTh B MHUPE
KOMMYHHMKallMid ,  KOTOpPBIM  TMOCTOSHHO  W3MEHSETCs,  OOHOBISIETCS U

TpaHcHOpMUPYETCs, U U3MEHATH ce0s1 M CBOM JICUCTBUS 10 OTHOLIECHUIO K HeMy. (2].
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TakuMm 00pa3oM , MOKHO C/I€NIATh BBIBOJ, UTO 3a IEPUOJI CYILIECTBOBAHUS YEJIOBEUECKOM
MUBUJIN3AlMA KOMMYHHKAIUSl ChITpajia poJib JABIXKYIICH CHJIBI OOLIECTBEHHOTO
paszButus. JIroOble CBepIIEHUS B IKU3HENEATEIHHOCTH YEJIOBEKa COBEPIIAIUCH B
npolecce MpsSIMOTO WM OMOCPEICTBOBAHHOIO OOINEHHUSA,, a CaMO OIpeeeHHe
KOMMYHHMKAllMUM YYEHBIMH IIOMOIJIO YEJIOBEYECTBY YINPABIATH IPOLIECCOM OOMEHa
MH(OPMIIMEN U COBEPILIEHCTBOBATH €TO.

B otnuuue ot dunocoduu, ncuxosioruss paccMaTpUBAET MOHATHE «KOMMYHUKAIUS)
KaK MEXJIMYHOCTHBIE OTHOIICHHS, B KOTOPBIX UYEJIOBEK UYBCTBYET SMOIMOHAIbHBIC
MepeKUBaHUs U CTpeMUTCS K HUM [ 10].

b.AHaHbeB yTBEpKIa€T, UTO B CBOEH OOBIJICHHOMN )KM3HU YEJIOBEK CBA3aH MHOKECTBOM
OTHOIICHHI HE TOJBKO C BEIIECTBEHHBIM MUPOM, HO U C JIIOAbMH. MeXaHU3MOM 3TOTO
npolecca sBJIsSeTCs AeATeNbHOCTh — paboTa, 001IeHne, o0yuyeHue, urpa u T.11.
PackppiBasi MCHXOJOTMYECKOE 3HAYEHUE B3aUMOJEWUCTBHS, KOTOpPE MPOUCXOIUT B
dbopme oOmieHus, b.AHaHbEeB MOJYEPKUBAET, UTO SBJSSACH  00S3aTEIBHOU
COCTaBIISAIOILIEH TpyJa, 00y4EHHs], UTPBI U BCEX APYTMX BUIOB JIEATEILHOCTH, OOLIEHUE
ABIIICTCA YCJOBHEM, 0Oe3 KOTOpOro HEBO3MOXKHO II0O3HaHWEe U (opmHUpoBaHuE
SMOLIMOHANIBHOU peakiuu [1].

OO6mascey apyr ¢ Apyrom, JIOAM MPECIenyT OINpeAeleHHYIO Ielb: CAeNaTh IPYroro
YeJIOBEKa E€JUHOMBIIUIEHHUKOM, CAEpXkaTb €ro OT HEO0OJyMaHHOrO IOCTYIIKa,
MMOHPABUTHCA, JOCTHYb MPU3HAHUS U Ap. JJI1 JOCTHKEHHS 3TOT0 OHU OCMBICIIEHHO WJIH
HEOCMBICIIEHHO HCIOJIb3YIOT CBOM $3BIK, KCIIPECCHIO.

K sromy ux moOyxaaroT UX COOCTBEHHBIE HMHTEpECHI, MOTPEOHOCTH, YOEKIeHUS,
[IEHHOCTHBIE OpPHEHTUPBHL. Bmecte ¢ Tem, ©Oe3 oOmeHUsA, Kak o0coOoro BHAA
JEATENIbHOCTH, HE MOXKET MPOUCXOIUTH MOJHOLIEHHOE PAa3BUTUE YEJIOBEKA U JINYHOCTH,
U KaK CyObeKTa JIeATeIbHOCTH, U KaK HHIUBUAYAIBHOCTH [3].

PaccmatpuBast poriecc 00IIeHHS, HCCIEA0BATENN YaCTO OTPAaHUYMBAIKCH BBIICJICHUEM
€ro TPeX XapaKTEPUCTUK: KOMMYHHKAaTUBHOW, WHTEPAKTUBHOM M IEPLENTUBHOM.
KoMMmyHHMKAaTHBHOCTL B OOIIEHMH  TpeAycMaTpuBaeT  00OOIIEeHHE  BceX
WH()OPMAIIMOHHBIX ~ TMPOIECCOB,  KOTOPbIE  MPOUCXOMAT  MEXAY  JIHOJbMH,
B3aUMOJICHCTBHE — 9TO OOMEH JACHCTBUIMHU, IMocTynkamu. [leprienTuBHOCTE mpoliecca
OOIIEHNS — 3TO BOCIPUSITHE MMAPTHEPAMH OJIMH JPYTrOro, MHTEPIPETAIUs MOTYICHHBIX
pEe3ynbTaTOB, UX OLIEHKA U T.II. .

Takum 06pa3om, ICUXOJIOTHUS KaK HayKa Jjajia MHOTO HHTEPECHBIX PEe3yJIbTaTOB B chepe
HCCJIEIOBAHUSl YEJIOBEUYECKOW TMCUXMKH. DTHUM OHa OOBSCHUIIA MPOIIECCHI, KOTOpPbIE
MPOUCXOJAT B COLMYME, IMOMOIJIa YEJIOBEKY YIPaBIATh UMHU TaK, Kak TOTO TpeOyeT

OMmpeCACJICHHAA CUTyallus UIW YCJIOBCUCCKas JIMYHOCTD.
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®opMHUpPOBaHUE YEJIOBEYECKON JIMYHOCTHM NPOUCXOAUT B Ipolecce O0OydeHHs,
YCHEUIHOCTh KOTOPOrO0 3aBUCUT OT TOrO, HACKOJIBKO MPAaBWIBHO OH IIOCTPOEH.
[legaroruka Kak Hayka OOBSCHSET BCE aClEKThl ATOTO Mpoliecca.

B NeJarornyeckon JeATEIbHOCTU oOuieHune ABJISIETCS BAKHEUIIINM
npodeccuoHanbHBIM pruodpeTenreM. JIro0oi mo3HaBaTeNbHBIN MPOIIECC HAUMHACTCS C
YUUTENS, U3 €r0 yMEHMs OpPraHHu30BaTh YYEOHBIM NPOLECC M YCTAHOBUTh TAaKUE
OTHOLIEHMSI C YYEHHMKaMH, B KOTOPBIX MaKCHUMAaJbHO PACKpPHIBAE€TCS TBOPUYECKUI
NOTEHIIMAJ BCEX YYACTHHUKOB IpoIlecca.

[IpodeccronanbHOE MAaCTEPCTBO YUHUTENSI HE OTPAHUYNBAETCS COBEPIICHHBIM 3HAHUEM
cBoero npeamerta. s a3gpexkTuBHOrO MpodeccuHaNTbHOro Ne1arorndyecKoro OOIeHHs
OH JIOJKEH 0€3yKOPU3HEHHO BIaIeTh KOMMYHUKATUBHBIMUA YMEHHUSIMHU.

OgHUM Y3 HCTOYHHMKOB pa3BUTHSI KOMMYHHUKATHBHBIX CIIOCOOHOCTEH JHYHOCTH
aBIsgeTcsa npodeccrnoHanbHO-nIeAarornyeckas kommynukanusa. Kak numer H.Boskoga,
3TO «raaBHas (opMa MeJaroruueckoro Mporeccay.

Cy0ObexkTamu npodeccuoHaNbHO-TIEAarornyeckoi KOMMYHUKAIIUK SIBJISIIOTCS. YUUTENb,
JIEATEIbHOCTh KOTOPOrO HalleJIeHa Ha Ha pa3BUTUE TapMOHUYECKOW JIMYHOCTH, U
colMalibHasl TPyMIa, KOTopas, oOmasick C BHEIIHEH Cpe/iol, BIUIET HA KaxXJI0ro, KTO
npuyacteH K Hed. OO0bekToM NpodecCHOHATBHO-TIEIarOTHYECKON KOMMYHHUKAITUU
ABIIAETCA EATENBHOCTh 3TUX CYOBEKTOB, pE3YyIbTATOM KOTOPOH SIBIISI€TCS yTiyOaeHue
UX HMH(QOPMHUPOBAHOCTH, IOBBIIIEHHE KaueCcTBa KOMMYHUKAaTUBHON JAESTENbHOCTH,
pa3BUTHE KOMMYHUKAaTUBHBIX YMEHUH, 00oranieH1ie KOMMYHUKATUBHOTO OMBITA.
Takum o06pa3oM, B OCHOBE Mpoliecca 0OyUEHHUs JICKHUT MPAKTUUYECKAsl ESITEIbHOCTD
y4uTeNsl, OT KOMMYHHUKATUBHBIX YMEHUN KOTOPOTO 3aBUCUT AP (HEKTUBHOCTH Y4€OHOTO
npoliecca, YTo MOMOTaeT ydalluMcs ObICTpee yCBauBaTh M COBEPIIECHCTBOBATH CBOU
3HaHHUA.

OnHOll W3 CyIIECTBEHHBIX TMENAarOrMYecKux MpolsieM SBISETCS JUYHOCTHAS
opueHTtarusi oOpa3zoBanus [12]. [loBbimmaeTcss B 1I€HE MBIIUIEHHE, TBOPYECTBO,
KOMIIETEHTHOCTb U JEATENbHOCH; aBTOPUTAPU3M YCTYMAET COTPYAHUYECTBY, LIECHUTCS
NapTHEPCTBO B MO3HAHUU. MeTo1bl 00yueHus: 000raiarTcsi TBOPYECKUM MOAXO0I0M K
pelIeHHIo MpobiieM HayKU U PHIHOYHOM MPAKTHKH C aKIIEHTOM Ha MHIMBUYaIU3alHIo,
B BOCIIUTaHHUHU OIIpEJIeJIeH OPHUEHTHDP Ha 0OledesoBeyecKkue HeHHocTH. B ncuxomnoro-
Ne/IarorMueckoM IJIaHe — Mepexo OT 00pa3oBaHMsI KaK TPAHCISALUU K 00pa30BaHUIO
KaKk JMaJory C KyJbTypoH, OT BHEIIHEH MOTHBAlMM K BHYTPEHHHUM MOTHBaM
CaMOYCOBEPIIIEHCTBOBaHUIO [§; ¢.7, 8].

®dunocodusi UrpaeT OCHOBHYIO poOJib B (OPMUPOBAHMM BCECTOPOHHE Pa3BUTOU
JUYHOCTH. DTO, B MEPBYI odepeapb, (HOpMHUPOBAHME MUPOBO33PEHUS, KUZHEHHOMN
NO3HIUK, MOpaNH, KyIbTypel [5;, c¢.12]. «JIudHOCTP — 3TO CHCTEMHOE KadecTBoO,

npuobperaeMoe BO B3aUMOJCHCTBUM C COLMAJIBHBIM OKpYyXeHHeM. VcTouHnKoMm
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pa3BUTHS JTMYHOCTHBIX (YHKIHA CyOBEKTa MOTYT OBITH pa3iuyHble c(epsl ero
XKU3HENEeATeIbHOCTHY - yTBepxkaaeT O.Pynuuikas. OOiieHne ¢ UCKycCTBOM CO3/1aeT
NOTPEOHOCTh ~ CAMOYTBEP)KIEHHUS, YTO JaeT OCHOBaHWE YTBEpXKJaTb 00
HCKITFOYMTEIIPHOM 3HAaUYeHUH 00pa3oBaHus UCKyccTBa. [12; ¢.25].

HckyccTBo sBhsieTcss ogHOW M3 (opMm OOILIECTBEHHOW co3HaTeNbHOCTH. [N1aBHOE
HOHSTHE, KOTOPOE ONPEEIIIET CENU(PUKY HCKYCCTBA U BBIIEISIET €I0 MEXY APYTUMHU
¢bopMaMu  OOILIECTBEHHOTO CO3HAHMs, Hampumep, ¢uiaocopunu, HAYKH, OTO
XYyJ0KECTBEHHbI 00pa3. OH conepxutr o0000meHne (0000IIEHHOE BOCIPUSATUE
NEHCTBUTENBHOCTH), BBIPAKEHHOE Yepe3 KOHKPETHOE, YYBCTBEHHO BOCIPHUHHMAEMOE
(3putenvHOE, 3BYKOBOE) siBJIeHHE. McKyccTBO oTOoOpa)aeT 0OIIeCTBEHHOE ObITHE,
OOIIECTBEHHYIO JEHCTBUTENBHOCTh, MBICIIM M 4yBCTBa dejoBeka. Camble HHTHMHBIE,
0COOOJIMYHOCTHBIE YEIOBEYECKHUE YYBCTBA MOT'YT OBITh CPEJICTBOM MCKYCCTBA TOJIBKO
TIOTOMY, YTO OHH OTPAXKAIOT OOIINI HHTEPEC, CBOMCTBEHHBIN MHOTHM JIFO M [9].

B oTinume oT HaykH, UCKYCCTBO OIpEAENIEHHBIM O0pa3oM IMpEeBpaIlaeT PealbHOCTh
yepe3 BHYTpPEHHEE CYOBEKTMBHOE BOCHPHUITHE XYJIO0KHHKA M YCTPEMIICHHOE Ha
BHYTPEHHEE BOCHPHUITHE M OOBEKTUBHBIM OIBIT KaXJOT0, KTO BOCIHPUHHUMAET 3TO
uckyccTBo. OTOOpaXkas 1eUCTBUTEIBLHOCTh M BBITIOJHSS MMO3HABATENBHYIO (DYHKIIHIO,
HCKYCCTBO BJIMSET Ha YeJIOBEKa, BOCIUTHIBAET YellOBEKa, POPMUPYET €ro B3IIISIbI U
YyBCTBa, OHO CIOCOOHO OOBEOUHATH JIOJEH paad pelIeHUs OMpPEaCIICHHBIX
oOrecTBeHHBIX 3a1a4 [9].

Oco3HaHue aKTUBHO-IMAJIOTOBOM MPUPO/IbI IOHUMAHUS UCKYCCTBA UMEET CBOE HAYAJIO
B ujesx M.baxTruHa, KOTOpBI OTMEUaJl, 4YTO Yy>KME CO3HAHUS HEIb3s pPacCMaTpUBATh
Kak rpeaMeTsl. C HUMH MOKHO TOJIBKO 00maThes. JlymaTh O HUX — 3HAUUT TOBOPUTH C
HUMH. OOIIEHNE ¢ HCKYCCTBOM — 3TO LIEJbI KOMIUIEKC OCO3HAHHBIX M HEOCO3HAHHBIX
peakmuii cyonekra [13].

Bce BBl MCKycCTBA €IMHBI B CBOCH OCHOBE, B CBOCH oOmiecTBeHHON (yHKIuu. Ho
BMECTE€ C TEM OHM DPA3JIMYHbI MO0 CBOUM cHeuupuyeckuM ocoOeHHOCTAM. Mys3bika
3aHMMaeT 0co00€ MECTO Cpelu BCEX HCKYCCTB. JTO TOT BHUJ HCKYCCTBA, KOTOPBIN
MO3BOJISIET 4YEJIOBEKY Cpa3y IOHATh, C KaKUMH HaMEpeHUSIMHU M B KakoM
AMOIIMOHAIBLHOM COCTOSIHMH K HeMY oOpatarotces [6; ¢.106].

My3bplka — HCKYCCTBO 3BYKOBOE U BpPEMEHHOE ( MY3BIKAIbHOE COUYMHEHUE
pa3BopaunBaeTcs BO BpeMEHHU). Ee BBIpa3UTENbHOCTh U CHJIA BIUSHUS ONPEIEISAETCS
OCOOEHHOCTSMM CIYXOBBIX BII€YATJIEHUH, KOTOPbIE HAMHOI'O aKTUBHEE 3PUTENIbHBIX,
XOTS 3pUTEIbHbIE HAMHOIO pa3HooOpa3zHee. My3blka CBsi3aHa C S3BIKOM, U 3Ta CBA3b
oIpeJelsieT ee OoraThie BhIpa3UTEIbHbIC BOZMOKHOCTH [9].

Kpome BpIpakaromux BO3MOKHOCTEH My3blKa UMEET KOMMYHUKATHBHbIE CBOMCTBA.
OnHM 00YCIOBJIEHBI TE€M, YTO HCKYCCTBO HE TOJBKO OTOOpakaeT AEeWCTBUTEIHHOCTD,

IMOKa3bIBACT OTHOMICHHUC XYIOOXHHUKA K Heﬁ, HO U SBJCTCA CpCACTBOM O6H.I€HI/I$I,
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KOMMYHUKAIlMU JIOfe. Bausisi Ha HHUX, OHO HAaBS3BIBAET CBOU HJIEH, SMOIIUH,
IpEeJCTaBICHMUS, HPUHOCUT 3CTETUYECKHE HacJaXIeHUs. Coneprxanue
XYZ0KECTBEHHOTO COYMHEHMSI MOKET OBITh ONpEJeIEHHBIM 00pa3oM IO0JHECEHO
CIIyILIATEIN0, TO €CTh MOJaHO €My MOHATHO, HHTEPECHO, 3aKUTraTeIbHO, YTO TpeOyer
OpeXJe BCEro ydeTra CBOMCTB Bocmpusitus. VIMeHHO ¢ »TUM ©  CBsi3aHa
KOMMYHHKaTUBHAst QyHKIHS My3bIkH [9].

My3blka BO3HHMKIA W3 BOCKIWIAHUS, W3 PEYM M, KaK CIEICTBHE, CONCHCTBYET
CaMOIO3HAHUIO W  MYXIYyOCOOHBIM  OTHOUICHHSM, HWMEsS TaKuM 00pa3oM
KOMMYHUKAaTUBHOE 3HaueHHEe. My3blka UMEET BO3MOKHOCTb ME€peIaBaTh OCO3HAHHYIO
Y HEOCO3HAHHYIO MPOOJEMHOCTh HAMHOT'O CHUJIbHEE, YeM JI0ObIE Ipyrue BepOaIbHbIe
cpencrBa BelpakeHus. OHa OTOOpa)kaeT ee ICHUXUYECKHE IMPOLECChl M JTYXOBHBIE
KOHCTPYKIIMH . Yepe3 KOTOpble WHIMBUAYYM KOHTPOJIUPYET M CTUMYIUPYET CBOHU
HaMepeHusl U noBeAeHue. Kak cuntaroT yyeHble, My3bIKa COACHCTBYET pacciaabieHuto
U oTapiXy. HampaBneHnas Ha Temo W 1IyX HH(paBepOaTbHBIM H apXaWdeCKUM
crocobami (8), My3bIKa M0OEKIAET NHTEIIEKTYaIbHOE COPOTUBIIEHUE U HACTPAUBAET
Ha YJIy4dIleHHe ayTeHTUYHBIX CBSA3EH U MEKIMYHOCTHBIX OTHOILIEHHI.

CyiecTBeHHBIM  (DaKTOPOM MEXJIMYHOCTHBIX OTHOIIEHUH SIBJIIETCS KOHLIEPTHOE
BBINOJIHEHUE MY3bIKQIbHBIX COUMHEHHH, KOrja myOJInKa CTAHOBUTCS €AMHBIM IIeJIbIM
gyepe3 OOMIHOCTh MEPEKMBAEMBIX YYBCTB, KOTOPHIE BBI3BAHBI JKUBBIMH 3BYKaMHU
OpKecTpa. JTa KOMMYHHKAIHS COACWCTBYET KOHICHTpPAIlMH YYBCTB — YCHIJICHHUIO
COYyYacTHusl U YBEJIMYEHUIO OTJAaYl UCIIOJIHUTEIIEH [ §].

bnaronapst onrcaHHBIM BBIIIE Ka4eCTBAM BIUSHUS Ha Pa3BUTHE JTUYHOCTH, HCKYCCTBO
CTaHOBUTCSI Bce Oojee CyIIECTBEHHBIM (aKTOPOM B CHCTEME COBPEMEHHOIO
oOpa3oBaHus. M3yueHue IUCHMIUIMH, MOCBALIEHHBIX HMCKYCCTBAM, COBEPILEHCTBYET
CHOCOOHOCTh YYBCTBEHHOI'O BOCHPHUATHS OKPYXAlOIIEro MHpa, YTO IOMOraeT
JUYHOCTU TIOJIHEE BOCIPHUHMMATH JKU3Hb. JIMYHOCTH (QopMHpyeTcs B OKpYXKEHHU
KyJbTYPHBIX IPUOOPETEHUH, HO 3TOT MPOLECC MTPOUCXOIUT HE caM 1o cede, a TpedyeT
negaroruyeckoit gestenbHoctd [13; c¢.33]. “KonctpyupoBanue cnenupuyeckux
NEeIarOTHYECKAX CUTYalluii, KOTOpBIE AaKTyalu3ylT B Yy4eOHO-BOCIHUTATEIHLHOM
npoliecce He0OOXOMMOCTh CAaMOBBIPAXKEHHSI, TIOPOXKIAET OOIIEHUE C UCKYCCTBOM , UTO
MO3BOJISIET  YTBEPXKJAAaTh 00 HCKIIOYUTEIHHOM  3HAYEHUH  XYJO0’KECTBEHHOTO
obOpazoBanus ” [12; c.25].

B xynoxecTBeHHOM 00pa30BaHUH BCET/a CYIIECTBYET B3aMMONPOHMKHOBEHUE 3HAHUI
U TBOpUYECKas aKTUBHOCTb, MOATOMY JH00YI0 MHGOpMalHI0 B 00JACTH HMCKYCCTBa
HeNb3s pacuu@poBbBaTh 0€3 CaMOCTOATEIbHOW NpPOpabOTKH, BCE BHUJBI KOTOPOM
CTUMYJIUPYIOT TIPOSIBJICHHST OOpPa3HOTO TMPENCTaBJICHUS M TBOPYECKOW (aHTa3HH.
[To3HaHue XynO’KeCTBEHHOTO COYMHEHHS TPAKTYeTCs B HAYyYHOW JIUTEpaType Kak

BHYTPEHHUI TUAJIOT, I/I€ MApTHEPAMH MOTYT OBITh KaK peajbHble CyOBEKThI, TAaK U UX
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00pa3HO-XyI0KECTBEHHBIE MOJIEIH. “‘/{MaIOrMYHOCTD SIBISETCA CYIIECTBEHHOM YacThIO
obpasoBaHus B uckyccTBe ~ [12].
KoMMyHHKaTUBHOCTB, OJ1aro/1apsi KOTOPOI BEIPAKEHUE MBICIICH CTAHOBUTCS JUAIOTOM,
UMeeT HeOLIEHHMOE 3HaYeHHe Mpu 00CYKIEHUU MPOOJIEM UCKYCCTB B MEIarOTHYECKOM
npoliecce, MOCKOIBKY XyI0KECTBEHHOE MTO3HAHUE 0053aTEIBHO PEIyCMaTPUBAET YIET
0COOCHHOCTEN BHYTPEHHETO MUpa Kaxa0ro cyonekra [12].
B coBpeMeHEeHHOM MYy3BIKaTbHOM 00pa30BaHUU HAMETHIICS TIEPEX0JT OT MOHOJIOTH3MA
K JTUAJIOTH3MY, YTO CO3JIA€T YCJIOBHS JJISl JIYUIIIETO YCBOCHHS TPATUIIUN UCKYCCTBA H
KYJIbTYpPBI, IOCKOJIBKY KYJIbTypa OOIIECTBA U KYJIbTYpa JUYHOCTH (PYHKIIMOHUPYIOT B
TeHETUYECKON B3aMMO3aBUCUMOCTH.
VY4yeHble TPaKTYIOT MY3bIKO-TIEIJarorudeckoe OOIIeHHE KaK «0coOylo NesTeIbHOCTbD,
HAIPABJICHHYIO Ha CO3/IJaHUE B MIKOJIBHOM MY3BIKO-TICIarOTHYECKOM TPOIECCe TaKUX
KOMMYHHKATUBHBIX CBSI3¢H M OTHOIIIEHUH, KOTOPBIC OOJIBIIIE BCETO OTBEUYAIOT MPUPOJIC
MY3bIKaJIbHOIO UCKyccTBa ~ [6; c.16]. XynokKecTBEHHO-IIEJarorn4eckoe oo0IeHne Ha
YpOKax MY3BIKA TIPOUCXOIUT C IOMOIIBIO BEpOATBHBIX, HEBEPOATHHBIX U MY3BIKO-
UCTIOJTHUTEBCKUX (obmee MY3UIIUPOBAHHUE, HareBaHue, TUIACTUYECKOE
WHTOHHMPOBAHUE U T.I1.) cpeAcTB oOyuenus [11; ¢.87].
JlanbHeiilee U3y4eHHe aHHOM MpoOJIeMbl JOJDKHO MPOUCXOIUTH B pakypce Oolee
JETATBHOTO M3YyYCHUs KOHKPETHBIX KOMMYHUKATUBHBIX YMCHHH OyIyIIUX y4HTEICH
MY3bIKH, OBJIQJICHHE KOTOPBIMH SBUTCS 3aj0roM eddeKTUBHONU MpodeccuoHaIbHOM
JIESITEIIBHOCTH.
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