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Summary
SOCIAL IDEAL OF THE REPUBLIC OF MOLDOVA
AND PERSONALITY DEVELOPMENT

In the article is approached the issue of the social and educational ideal of Republic of
Moldova, proceeding from which it has become overdosed, and the students overload, stressed
etc.It is proposed a correct adjustment of education legislation of the Republic of Moldova to the
European and International one and solving the existing problems.

Rezumat

In articol este abordati problema idealului social al RM, al celui educational si al
obietivelor 1nvatamantului, reiesind din care acesta a devenit supradozat, iar elevii
supraincarcati, stresati etc. Se propune o ajustare corectd a legislatiei invatamantului din RM la
cea europeana si internationala si solutionarea problemelor existente.

Cuvinte — cheie: ideal, ideal social, ideal educativ, obiective educationale, dezvoltare psihica,
personalitate, supradozare intelectuald, emotionala, ajustarea legislatiei.

Dupa esenta sa, idealul este de naturd psihologica. El reprezintd ,,modelul de perfectiune
umana, morala, estetica, sociala sau de alt ordin la care subiectul sau o colectivitate adera si catre
care tinde spre a-l realiza ca pe o valoare suprema’[1].

in Conceptia dezvoltarii invitaméantului in Republica Moldova (Monitorul Oficial al
Republica Moldova nr. 17-18 (38-39) din 24 martie 1995)[2], pe de o parte, se arata la ,,lipsa unei
politici concrete de perspectivad in domeniul educatiei”, la ,,criza sistemului educational” etc., iar pe
de altd parte, Tn acest document de prima necesitate, spre regret, lipseste cu desavarsire conceptul
primar fundamental: idealul educativ si locul lui in sistemul de invatamant contemporan. Or, idealul
educativ, In viziunea noastra, este steaua calduzitoare dupd care trebuie sa ne orientdm spre noi
orizonturi pe parcursul Intregului proces instructiv-educativ, incepand cu nasterea copilului (sau
chiar cu zamislirea lui) si finisand cu trecerea omului la cele vesnice.

Idealul educativ rezultd din cel social si trebuie corelat cu acesta. Si invers. Totodata, nu
trebuie sa uitam ca idealul, desi este de naturd psihologica (subiectivd), are un caracter obiectiv

(este in concordantd cu dezvoltarea social-economica, cu exigentele si tendintele dezvoltarii
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contemporane a omenirii, intr-o directie profund democratica — loan Bontas [3] ), este dinamic (se
modificd concomitent cu schimbarea societatii) si asigurd o anumita continuitate in dezvoltarea
sociald, economica, culturalad etc.. Fara de un ideal concret societatea este ca fara de o torta, fiind
sortitd sa orbecdiasca prin intuneric si sa se afle mereu 1n stare de miscare browniana.

Care este la momentul actual idealul social in Republica Moldova? Cu parere de rau, dupa
cum sustine Intr-un interviu ambasadorul UE in RM Dirk Schuebel, ,,politicienilor de aici le lipseste
o viziune despre viitorul acestei tari sau, altfel spus, ei nu atrag suficientd atentie viitorului acestei
tari... Progresul va fi dificil de realizat in acest domeniu, dar si in altele, atat timp cat va domina
aceasta abordare...” [4].

Orice s-ar spune 1in replicile la acest interviu, care au urmat apoi, noi consideram ca dintr-0
parte se vede mai bine ce este si ce trebuie sa fie In Republica Moldova. Sa dam ascultare, deci, nu
numai vocii noastre personale, dar si celei exterioare.

Intr-adevar, in proiectul Strategia Nationala de Dezvoltare ,,Moldova — 2020 idealul social
al RM lipseste [5].

Acest ideal nu se regaseste nici in proiectul ,, Educatia — 2020. Strategia sectoriala de
dezvoltare pentru anii 2012-2020”, lansat de Ministerul Educatiei si considerat principalul
document de politici in domeniul educatiei [6]. Mai mult decat atat, in acest proiect lipseste si
idealul educativ. Acest fapt, insa, poate fi indreptatit: daca nu este stipulat idealul social in Strategia
Nationala de Dezvoltare ,,Moldova — 2020, atunci cum poate fi elaborat si prezentat idealul
educativ in ,, Educatia — 2020. Strategia sectoriala de dezvoltare pentru anii 2012-2020""?!

Noi consideram cad pentru Republica Moldova idealul, ca finalitate sociald, trebuie sa fie
»ldealul comun catre care trebuie sa tinda toate popoarele si toate natiunile” si care este proclamat
in Declaratia universala a drepturilor omului, adoptata la 10 decembrie 1948: libertate, egalitate,
fraternitate [7]. Chiar de la bun inceput, in art. 1 al acestei Declaratii este aratat scurt, clar si
cuprinzator: ,, Toate fiintele umane se nasc libere si egale in demnitate si in drepturi. Ele sunt
inzestrate cu rafiune si constiintd si trebuie sa se comporte unele fatd de celelalte in spiritul
fraternitatii”.

In Carta drepturilor fundamentale a Uniunii Europene (2007/C303/01), de asemenea, sunt
consfintite prin lege demnitatea umana, /ibertatile omului, egalitatea persoanelor, solidaritatea
colectiva, drepturile si libertatile cetatenilor, justitia [8].

Constitutia Republicii Moldova (art.1 alin.3) la fel prevede ca ,,Republica Moldova este un
stat de drept, democratic, in care demnitatea omului, drepturile si libertatile lui, libera dezvoltare a
personalitatii umane, dreptatea si pluralismul politic reprezinta valori supreme si sunt garantate” [9].

In art.16 alin.2 al Legii supreme a societatii si a statului este scris negru pe alb: , Toti
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cetatenii Republicii Moldova sunt egali in fata legii si a autoritatilor publice, fara deosebire de
rasa, nationalitate, origine etnicd, limba, religie, sex, opinie, apartenenta politica, avere sau de
origine sociala”.

Tinand cont de prevederile stipulate in legislatia nationala si cea internationala, ne ntrebam:
1) Suntem noi liberi in tara noastra? 2) Suntem egali in fata legii? 3) Ne bucuram de demnitate? 4)
Traim ca fratii? 5) Avem drepturile si libertatile necesare? 6) Putem manifesta solidaritate
colectiva? 7) Avem justitie echitabila?

Din raspunsul la aceste intrebari, dupa noi, am putea deduce idealurile sociale si, deci, cele
educative, economice, politice etc. la care trebuie sa aspiram in statul nostru Republica Moldova.
Caci, dupa cum a mentionat si Vlad Filat, prim-ministrul RM, in discursul sdu la intdlnirea cu
Angela Merkel, cancelarul Germaniei, in data de 22 august 2012, citandu-l pe Conrad Adenauer,
,Noi toti traim sub acelasi cer, dar nu avem aceleasi orizonturi” [10].

Intr-adevar, la moment tara noastra poate fi comparati cu nasterea, cresterea si educarea unui
nou copil, care a fost purtat ca ,,sarcind” timp de mai multe decenii in ,,burta” URSS, iar acum,
dupa ce s-a produs aceastad nastere si i s-a tdiat ,,cordonul ombilical”, nu se poate detasa brusc de
»patria-mama”, fiind ,,alaptat” inca de ea, nedispunand inca de nivelul necesar de dezvoltare fizica
si psihica, aflandu-se in perioada celor sapte ani de acasa. De aceea, consideram ca aceasta perioada
este extrem de importantd, deoarece acum se pun bazele viitoarei personalitati, care va trebui sa
construiasca o noud societate, bazata pe un alt mod de productie, pe un alt tip de relatii ( economice,
sociale etc.), pe un alt tip de justitie, comportament s.a.m.d.

Angela Merkel 1n discursul sdu cétre poporul moldav la aceeasi sedintd din 22 august 2012 si-
a exprimat, totusi, speranta cd ,,ar dori... sa traim sub acelasi cer si sd avem aceleasi orizonturi”
[11].

La randu-ne, si noi zicem: asa sa fie! Dar trebuie sa stim ca viitorul nostru este in mainile
noastre. Sa-1 proiectam, deci, si sa-1 realizam. Pentru aceasta, oamenii trebuie sa stie clar, care este
idealul nostru si cum poate fi el infaptuit. Dupa cum este indicat in Declaratia universala a
drepturilor omului ,toate persoanele si toate organele societdtii sa se straduiasca, avand aceasta
Declaratie permanent in minte, ca prin invataturd si educatie sa dezvolte respectul pentru aceste
drepturi si libertdti si sd asigure prin masuri progresive, de ordin national §i international,
recunoasterea si aplicarea lor universald si efectiva, atat in sanul popoarelor statelor membre, cat
si al celor din teritoriile aflate sub jurisdictia lor”.

Din idealurile sociale si cele educative, despre care am vorbit, derivd si obiectivele
educationale ca una din etapele de realizare a finalitatilor procesului instructiv-educativ in gradinite,

scoli, licee etc.



In Conceptia dezvoltarii invatimantului in Republica Moldova se mentioneazi ci acesta,
invatdmantul ,,preia si realizeazad obiectivele educationale acceptate de comunitatea mondiala”.
Lucru bun, credem, si demn de urmat. Dar nu, probabil, si cu referinta la obiectivul ,,dezvoltarea
personalitatii copilului, a capacitatilor si aptitudinilor lui spirituale si fizice la nivelul potentialului
sau maxim” (sublinierea ne apartine) si care este chiar capul listei respective. Acest obiectiv este
prevazut si in art. 5, alin. 2, lit. a) al Legii invatamantului [12]. Tinand cont de prevederile acestui
articol, educatorii, Invatatorii, profesorii etc. — toti lucratorii din invatdmant, ca cetateni si
functionari constienti si responsabili ce sunt, s-au straduit si se straduie in continuare sa respecte
intocmai buchia si spiritul legii si sa dezvolte, asa dupa cum este stipulat, la maximum,
personalitatea copilului, capacitatile si aptitudinile lui spirituale si fizice. De aceea, ei aplica asa-
zisa “metoda herculeand” (de la grec. Hercules - termenul ne apartine), dandu-le elevilor cat mai
mult si cat mai greu uneori de lucru in clasa si pentru acasa, considerand, probabil, ca astfel acestia
se vor dezvolta mai mult si mai bine - la maximum! Lor li se mai dau teme si pentru zilele de
odihna, si pentru vacante, si pentru sarbatori — nonstop. Concurenta dintre scoli, in special dintre
cele publice si private, a intensificat §i mai mult acest proces.

Unde mai pui ca si materialul prevazut de curriculum, continutul lui nu intotdeauna este
accesibil. Bunaoara, daca in strainatate tablita de inmultire se invata in clasele a V-a, a VI-a, apoi la
noi ea se invatd 1n clasa a II-a. Sau, daca peste hotare ciclul de stiinte exacte si reale este extins
pentru a fi studiat la anii I i II in universitati, apoi la noi el finiseazd 1in liceu. Avem noi oare
datorita acestui fapt mai multi laureati ai Premiului Nobel?

Elevii mentioneaza si faptul ca lor li se prezinta pentru rezolvare prea multe probe (teste) de
evaluare initiald, curentd si sumativa, ele fiind, nu rareori, voluminoase si dificile atat din punctul de
vedere al formularii conditiilor sarcinilor didactice selectate (deseori neclare, prea sofisticate), cat
si din punctul de vedere al dificultatii continutului acestora, pe care adesea nici adultii nu le inteleg
si nu le pot solutiona.

Contrar obiectivelor si competentelor curriculare, nu sunt binevenite, am spune, nici
examenele de absolvire exclusiv in scris, pe mutite, dupa clasa a IV-a (si nu numai, de parcd am
pregati nu oameni vii, ci rate mute), dat fiind faptul ca elevii sunt in pragul perioadei de tranzitie de
la copildrie la preadolescenta, cand are loc si trecerea treptata la activitatea primordiald de
comunicare intima cu semenii, insotitd de un sir de schimbari bruste anatomo-fiziologice si neuro-
psihice, fiind foarte dinamici, impulsivi, sensibili, emotivi §i puternic afectati de stresul provocat de
forfota organizarii prealabile a testdrii de Sus(!), de agitatia din scoli, de tensiunea din familie, de

discutiile ingrijoratoare dintre ei, de reflectarea in mass-media a acestor evenimente etc.



In acest fel, scoala din RM, pare-se, pe neobservate a devenit supradozata, fortata, in care nu
rareori se incdlca normele sanitaro-igienice ale muncii intelectuale, particularitatile individuale si de
varsta, drepturile elevilor. Chiar si cei mai capabili dintre ei sunt nevoiti sd-si faca temele de acasa
fara odihna pana dupa miezul noptii.

In asa mod, in decurs de saptesprezece ani de la adoptarea Legii Invatimantului (1995) am tot
dezvoltat la maximum 17 generatii de copii si adolescenti. Drept urmare, astdzi, dupa cum atesta
investigatiile medicale, ne-am ales cu 17 generatii marcate de diferite boli fizice si neuro-psihice, cu
un procent ridicat de suicid printre elevi, cu abandon scolar, cu tendinta de a copia pentru a-si
asigura succesul la examenele de bacalaureat si multe altele. In consecintd, in ultimul timp se
observa tot mai evident tendinta de a parasi scoala, de a lua drumul pribegiei, de a-si face studiile
peste hotare etc.

Iata ce inseamna o teza teoretica transpusa 1n practica - dezvoltarea personalitatii copilului, a
capacitatilor si aptitudinilor lui spirituale si fizice la nivelul potentialului sau maxim.

Dar, ca sa vedeti (ironia sortii!), fiind preluatd din Conventia internationala cu privire la
drepturile copilului (20 noiembrie 1989) [13], aceasta teza in limba engleza a fost formulata ,,The
development of the child's personality, talents and mental and physical abilities to their fullest
potential”, iar in limba franceza ,, Favoriser 1'épanouissement de la personnalit¢ de l'enfant et le
développement de ses dons et des ses aptitudes mentales et physiques, dans toute la mesure de leurs
potentialités”. In limba rusi aceasti tezi a fost tradusd ca ,,pa3BHTHE JIMYHOCTH, TAJIaHTOB U
YMCTBEHHBIX U (PU3NYECKUX CIOCOOHOCTEH pedeHka B UX caMOM MoJHOM oObeme”, iar in Romania
ca ,,dezvoltare plenara a personalitatii, a vocatiilor si a aptitudinilor mentale si fizice ale copilului”.

Asadar, nici in una din limbile/tarile mentionate nu este prevazuta dezvoltarea personalitdfii
copilului, a capacitatilor si aptitudinilor lui spirituale si fizice la nivelul potentialului sau maxim.
Doar la noi, in RM, exista asa ceva. (Ca la noi — la nimeni!).

Din cele relatate reiese ca e timpul ca si la noi, In RM, sa se faca traducerea corecta (in limba
romand) a acestei teze si sa fie respectat in practicd confinutul ei. Daca dorim, desigur, sa ne
aliniem la UE.
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Traind experienta excluziunii: studiu despre familiile copiilor cu deficienta de auz
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Lithuanian University of Health Sciences Kaunas, Lithuania
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Summary

This article presents research findings on the perceptions of parents of deaf children as
the parents moved from the status of being included in the mainstream of society to the status of
being members of marginalized or excluded groups. The study was conducted in Lithuania, but
perhaps represents the reality of many societies as they move down the arduous road from
Soviet-era practices and norms to more contemporary, inclusive ones. For parents, the change
came after the diagnosis of deafness in a child, as that reality interacted with the remnants of
Soviet-era structures and practices for dealing with persons with disabilities and their families.
Parents perceived relationships with professionals to have been particularly problematic. Based
on the parents’ experiences, new and inclusive policies, professional practices, and social norms
have not yet become the norm. The potential for social work to exemplify and advocate for

inclusive practices during the current period of social change is described.

Rezumat

Acest articol prezinta datele unei cercetari privind perceptia parintilor care au copii cu
deficiente de auz si au trdit experienta de a-si transforma statutul din membri inclusi in
comunitate Tn cel de membri ai unor grupuri marginalizate sau excluse. Studiul a fost realizat in
Lituania, cu toate acestea el prezintd o realitate caracteristica mai multor societati care trec prin
tranzitia dificila de la perioada sovieticd cu normele si practicile de atunci la niste norme si
practici mai moderne §i mai incluzive. Pentru parinti, schimbarea a survenit dupa ce copilul a
fost diagnosticat cu deficientd de auz, in urma interactionarii cu ,,vestigiile” sovietice ale
relatia cu specialistii ca fiind una deosebit de problematici. In baza experientei parintilor, noile
politici incluzive, practici profesionale si norme sociale nu au devenit inci o norma. In acest
articol este descris potentialul asistentei sociale de a face advocacy pentru promovarea practicilor

incluzive in perioada actuald traversata de schimbari sociale.
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Social workers and social policy analysts have used the term “social exclusion”
increasingly over the last thirty years to indicate a complex social problem involving inequality
in the ability to participate in the benefits of full membership in a social group or society. While
people and social groups are often described in terms of social exclusion, marginality, and
inclusion, rarely has the process of being excluded been the subject of study. This paper presents
research findings about the process of exclusion of deaf children and their families in the context
of rapid social change, or “transitional society.” The case is Lithuania, and the process is perhaps
similar to that of other newly autonomous countries and societies.

Conceptual framework of the study

The literature of social exclusion frequently cites France’s Minister of Social Action,
René Lenoir, as coining the phrase in 1974 in the book “Les Exclus, un Francais sur dix.” While
a full treatment of exclusion is beyond the scope of this study, it is important to note that the
term has been used in different ways, ranging from a synonym for “poverty” and the
“underclass” to a complex, multidimensional social phenomenon involving “economic, social,
political, cultural, and other aspects of disadvantage and deprivation” (Kahn and Kamerman,
2002, p. 13).

The most fundamental differences in usage of the term have to do with whether it is
considered a description of a group of people in a social status — often devalued, or a
metaphorical term for a social process in which exclusion cannot be considered without the
consideration of inclusion and the processes that create and maintain the difference. A
particularly solid description of inclusion as the goal of a process asserts that there are three
primary elements of inclusion (Demos, 2003). These are access to social goods (the citizen’s
basic social entitlements), empowerment (capability for autonomous, rather than dependent,
action), and institutional trust (in which there is confidence that policies and persons in authority
“give central place to the real experiences and concerns of communities” (p. 6)). The present
study is based on the importance of articulating the real experiences and concerns of parents of
deaf children in today’s transitional social context as they moved across the margin between
inclusion and exclusion. Access, empowerment, and institutional trust did not constitute the
orienting framework for the study at first, but they did prove valuable in understanding the
findings.

In Lithuania, as in Moldova and other developing countries, it is important to understand

exclusion in social terms as well as in terms of poverty alone and the relationship of a family’s
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means to a basic material standard of living. Instead, it is important to consider exclusion
primarily in relation to “not only material deprivation, but to the inability of the poor to fully
exercise their social, cultural and political rights as citizens” (Powell, 1995, pp. 22-23). Adding
to Powell’s concern for “the poor,” we join many other authors, echoing Lenoir over the years, in
considering “the vulnerable” as de Haan described them.

Social exclusion does not usually mean complete alienation from the “main” or dominant
social system, but more typically lessened or stigmatized participation, in which people are
deprived of some of the benefits of membership. Social exclusion and social inclusion ideas are
highly compatible with the social systems and “person-in-environment” ideas that have become
so popular in social work over the same thirty years. Metaphors of boundaries to systems,
inclusion and exclusion in a system, and marginality are valuable in integrating these ideas. Very
often social workers operate with people on the margin, with people who have moved across the
boundary from included to excluded status, or who are working toward their goals of inclusion.
It is especially important to understand that these statuses are abstractions that are not fixed.
People interact in social patterns and evolve new roles, identities, and social groupings in
interaction with one another. The people who experience what we have chosen to call exclusion
and marginalization are “actors” in the process of the change, as well as being the objects of it
(Kondrat, 2002). Social workers base their practice on the belief that people’s agency to
construct their worlds to some degree is worth finding and enhancing in partnership. This is the
reason it is so important for practitioners to learn from the inside-out what the interactive
processes and struggles are like.

Thus, this study examined this process of moving from either inclusion or marginality
into the status of extreme marginality or exclusion based on the finding that a child in the family
is deaf or severely impaired in the ability to hear. The study addressed parents’ understanding of
what had occurred in their interactions with health and other social welfare organizations, how
their communities responded to them in new and exclusionary ways, and what they believed they
needed to function well — that is, to move toward inclusion. The study was based on clear,
practice-based knowledge: in Lithuania deaf children and their families are extremely likely to
be marginalized or excluded from a substantial part of the fruits of social membership.

The contemporary social context

Throughout the Soviet occupation, and to some extent before it, the pseudo-utopian
Soviet social policy dictated that there were no people with disabilities of any consequence. It
was rare to see obviously disabled people in public. They were, literally, excluded. Institutions

were very widely used to contain and control people, generally for long periods or lifetimes of
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confinement. Many others lived virtually shut in with their families. Few people in the general
public were accustomed to ordinary interactions with people with disabilities. In recent years,
both slowly increasing public presence of people with disabilities and attempts to develop civil
society have been evident. With the advent of more rights and entitlements and attempts to be
included in society, it has become apparent that there is a great need for people with disabilities
and others to learn ways to communicate and to interact, as well as to make accommodations to
disabilities in the social and physical spheres of daily life. Medical personnel and other
professionals are still only slightly ahead of the public in acquiring and applying attitudes and
methods of ensuring more inclusive practices.

There are important exceptions, but the continuing stigma of disabilities has caused many
family members and people with disabilities themselves to be slow to acquire the confidence and
advocacy outlook necessary to initiate more productive interactions. Especially in physically and
socially isolated areas, particularly the impoverished rural areas, there is little awareness of
alternative ways to live with disability. Often the oppressive forces of ignorance, fear, and
control interlock to make for a difficult challenge for those with the knowledge and imagination
to work toward more inclusion.

In transitional countries today, society may be stratifying rapidly, with a large proportion
of the population on the hypothetical margin demarcating inclusion and exclusion. The change to
a market orientation has led to more vulnerability of those without the resources and knowledge
and motivation to participate in the new economy. Rural people in particular have seen their
material status deteriorate as the collective economic basis of agriculture has withered without a
new basis in the market economy. Thus, many ordinary families experiencing stressful or
potentially disadvantageous circumstances may be moved across the line from included or
marginal to excluded status. The event precipitating this change that is addressed in this study
was the official diagnosing of a child as disabled by deafness or serious hearing impairment.

Evolving study design and preliminary findings

The current report describes findings of one component of the larger research project.
The study originally concerned the problems of families with deaf or hard-of-hearing children a
decade after the fall of the Soviet Union in 1991. It had both quantitative and qualitative
components. It was based on familiar concepts of adaptation to stressful disabilities. Specifically,
it addressed the hearing parents’ perception of their situation: how it affected their family
relationships and their personal lives, and what, in the opinion of the parents, should be done to
make their life easier and better. The study examined how the child’s disability of the child

affected parents’ communication in the family and relationships with the child as well as with
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other people outside the family. Additionally, it focused on the parents’ perceptions of what they
needed to improve the family’s functioning and adaptation. Special attention was given to such
factors as the effect of the child’s hearing loss on the family, on parents’ needs and on family
social networks. While the detailed conceptual and statistical models and findings are beyond the
scope of this report, it is important to note that the open-ended, qualitative, narrative dimension
quickly became extremely revealing and important in undergirding the families. The study
emphasis shifted from testing a priori hypotheses to understanding accounts of the phenomenon
that came to be called “experiencing exclusion.”

A total of 154 families participated in the project, taking into account 237 parents. This
was almost the entire population of known families of pre-adolescent children in the setting of
the study, Lithuania, a country of about 3.5 million individuals. Doubtless many more families
and children were unknown to the governmental agencies and non-governmental agencies that
cooperated with the invitations to participate, but the sample is certainly a major fraction of the
overall population. Only nine individuals or families declined the offer to participate.

The quantitative findings on family demographic characteristics showed that the families
were very normal in almost every way: only the child’s deafness and effects of the condition
made them distinguishable from others. Sixty-one percent (N=145) of participating parents were
mothers and 39% (N=91) were fathers. Eighty-eight percent (N=135) of families were two-
parent households. The mean age of mothers was 34.2 years, and fathers averaged 36.9 years of
age. Monthly family income for 13% of the families was under 500 litas ( about 145 €, US $187).
The total number of children who were deaf was 166. There were two hearing-impaired children
in 12 families. Only one family of 154 pointed out sign language as the language they use in
communication with the child. Fifty-one percent of families used oral language and 48% of
families used “total communication,” involving aural and visual efforts.

The study involved self-report scales to measure the variables from the original
conceptualization and lengthy qualitative interviews with parents in which they told their stories
of addressing and confronting the new situation presented by the deafness of their children. The
Lithuanian interviewer and first author held a Master of Social Work degree, and the second
author had extensive experience in both gquantitative and qualitative research methods in both
Lithuania and the United States. The primary author was experienced in working with parents of
children who are deaf, but at the start of the study she was unfamiliar with contemporary
conceptualizations of social exclusion. This unfamiliarity was an inadvertent but important
balance in the process of understanding the interview data thematically and through the ongoing

development of hypotheses, rather than the confirmation of a priori ones. The data from these
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interviews were systematically coded as the interviews progressed. Through an interactive
process of coding and conceptualizing narrative data, the two authors evolved the main themes
of the study directly from that information. The effect of this process on the study was crucial in
that the two researchers brought different strengths to the research process, and through both
dialectical and convergent processes of understanding meanings, the study progressed.

The original conceptualization of the study proved to be only partially adequate. The use
of the particular self-report scales used to measure the constructs constituting the hypotheses in
the original study was essential in beginning the study. Only two unpublished Lithuanian
examples could be found of parents of disabled children being asked for their own perceptions of
their needs and wants. The use of the instruments proved to be a completely new experience for
almost all the parents. Engagement led most of them to express feelings and relating narratives
of their experiences. They elaborated a great deal that was relevant, but not accounted for in the
scales. The situation constituted a striking example of the measurement of a phenomenon
changing the phenomenon .

The fact that the use of the scales affected the parents appeared to be more important
than what the measures revealed numerically. The process of asking people about a number of
matters of importance to them gave them a beginning voice in the process of articulating their
situations and their identities. The process served to sensitize many parents to their situations and
the idea that there were alternative outcomes or forms of expression of what were largely tacit
ideas and emotions. While the term exclusion was not used, the feeling of exclusion, of
deprivation and disadvantage and difficulty in doing anything about the social processes that
created the feeling, was consistently evident in interview after interview. The qualitative
component of the study further changed perceptions held by both parents and researchers.

As sometimes happens in qualitative studies, the nature and perception of the phenomena
being studied changed in the course of study. No longer did the measures and existing theoretical
framework seem adequate to the task of understanding what happened to the families and their
perception of it. The conception evolved from the starting point of a conventional deductive
schema emphasizing adaptation, to a dynamic schema of interaction and the passage from one
status to another. What became apparent was that parents were documenting change from the
status of “included” or “marginal” to “excluded,” in the great majority of cases. In other cases in
which the families were already socially excluded, the diagnosis led to confirmation of exclusion.

Findings

The research interviewer asked parents to describe how they learned about their

children’s hearing loss and how learning of and living with their child’s hearing limitations
12



affected their family. The nature of the interviews led most participating parents to tell their
stories in chronological order. They recounted stories of beginning to grasp the unexpected
qualities and behavior of their children that led them to question the child’s abilities and
eventually to the “diagnosis” of deafness. A medical doctor almost always provided the
diagnosis. The narratives include the steps and encounters with professionals, family members,
other people the parents knew, and professionals, including priests and the rare “social worker.”

Two compelling features unified these accounts. One feature was the sensation of a
powerful social process sucking the families into the identity of excluded people, people for
whom society no longer held the same rewards and opportunities and dignity as it had before.
The other feature was the experience of grasping at alternative ways to remain included not only
in society, but also in the parents’ own images and dreams for an integrated existence as a family
and as participants in their communities. These themes were tightly woven together, the first
often propelling the second. The interaction of social processes of exclusion and individual
agency in trying to resist the processes was clear.

Parents spontaneously shared narratives about many events during the open-ended
interviews that reflected the role of the conventional social welfare systems in confirming
exclusion. Overwhelmingly, parents experienced medical doctors’ conveying negative attitudes
toward their deaf child and the family at the moment of diagnosis. The parents reported their
views that the doctors underestimated the child’s abilities before doing any significant
assessment, and frequently they offered institutional care as the only or best possibility for the
child’s development and education. They did not provide parents with full information on the
child’s educational possibilities or the benefits of continuing developmental assessment. In over
half the cases professionals were not perceived as taking seriously the anxiety experienced by
parents about their child’s hearing problems and its social consequences.

Similarly, the ill-disposed reaction of school administrators and teachers towards the deaf
child and school personnel’s reluctance to include the child in the new practice of mainstreaming
was another negative experience for many parents. Several families of school age children
reported distancing — or marginalization — in their encounters with schools. Furthermore, all
parents of children at the school-entering ages of five and six who considered mainstreaming
reported anxiety about the position of administrators and teachers toward the idea. They felt
neither welcome, included, nor entitled, and often stated that this was the major reason for not
participating in mainstreaming. Again and again, facets of exclusion were systematically
impressed into the families’ consciousness. An interactive cycle of exclusionary expectations

and practices by professionals and parents led to exclusionary behaviors by both groups. If
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parents did not already feel that they were outside the boundary of those fully participating in
society, the distorted mirror-images reflected by these important officials taught them that they
were diminished or excluded and defective, unworthy of participation. Parents reported
becoming increasingly uncertain in their interactions and expectations of officials. They sought
social inclusion at least as much as academic opportunity. As one parent put it,

“I was not sure if they [administration of the school] would want to speak to me at all.
Will any teacher agree to work with my child? Will classmates accept my child? How will they
treat him?”

Another couple reported telling the administration that, “We want you to accept our child
to be with other children ... we want him to hear and try to speak orally. As for studies, we will
work with the child ourselves.”

These examples demonstrate the combined effect of isolation from others (authorities)
and self-isolation in the process of moving from the position of included to marginalized to
excluded.

Since exclusion and inclusion are interactive processes and states, professionals have to
know how to listen, understand, and respond to the realities that others experience, but that they
are both part of. The rather sophisticated ability to understand the professional “self” in such a
situation has only recently been emphasized in social work or any other professional program of
study in the regions that constituted the Soviet Union. At the time of the study few professionals
seemed to know how to do this, and few were aware of the idea of understanding phenomena in
this way. Thus, some professionals sensed that they were on the margins of their own profession,
but they were frustrated in that, while they knew something was very wrong in interactions, they
did not know what to do.

There were many other accounts of problems in dealing with social expectations of social
health and welfare practices that were maladaptive. One of the major problems reported often
involved the position where the families found themselves in relation to social benefits and cash
payments from the government. Some payments were based on the child’s official status as
disabled. Some of the families, mirroring others in Lithuania, were already on the margins of
material well-being and social inclusion or exclusion before the diagnosis of their child. Their
social worlds included many other people dependent on the extremely modest pensions and other
provisions for the aged and poor. Prospects for social mobility were seen as extremely limited.
Thus, the identity and status of a stigmatized, marginalized, different (and, as some said,
“defective”) person, became the basis for material sustenance, a powerful motive toward self-

exclusion.
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Parents’ denial of the medical diagnosis and search for the help of other professionals in
Lithuania and abroad were widespread. During the interviews, there were many revivals of panic
and grief about the event and time surrounding diagnosis. Eighty parents reported appealing to
extra-sensory healers or psychics for help. It was a popular practice to consult these people
throughout much of the region at the time of the study, and the parents emphasized that some of
these healers promised to help, even to “cure,” their child. These attempts usually came after the
characteristically stark, apparently uncaring diagnostic reports from the mainstream medical
system. In every case, these “alternative healers” proved incapable of changing anything, often
resulting in parents’ humiliation or confirmation that they had slipped outside the realm of
normality.

When my son was eight, one very famous Russian psychic came to Lithuania. He and his
successes were widely advertised on TV and newspapers. He invited those who wanted to solve
health or psychological problems to come to meet him in one big room. He even told that those
who can’t come but want help can watch on TV. . .. So, I took my son and we went there. But
nothing happened. You know, the biggest mistake was not that | took him there, but that |
showed [my child] my big belief in this man and his capabilities. 1 was so upset then, but not
because nothing happened, but that my child was so disappointed.

In many cases these practitioners already operated outside of the boundary of inclusion,
preying on the vulnerable. They served to confirm the status of exclusion that the mainstream
medical system had begun to carry out for the larger society. The spectacle of mass meetings and
television with children on display were humiliating. Many parents reported that they felt very
foolish at these times, and they felt they would not have gotten into this position had they not felt
clearly “cut off” (excluded) from the systems of “care” that might have supported them, if not
changed the conditions of their children.

It is important to recall that for at least the 50 years of Soviet ersatz “utopia,” deafness
had been treated as invisible and largely kept that way by minimizing, hiding, or denying it. In
contrast, many parents in the study, living in an opening society, were beginning to spend more
time in ordinary community settings with their children. Partly this was due to the fact that the
congregate institutions were at least modestly in decline, even though there were few
compensatory community supports. Several parents emphasized that there was great difficulty in
dealing with questions raised by others in everyday social interactions about why they were
getting any benefits at all, or about why some families were seen as beneficiaries of the
favoritism of governmental officials. There are many poor people in Lithuania. In an

environment of scarcity, sometimes some of groups receiving specific benefits based on
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disability or other need become further excluded from day-to-day society as a result of their cash
benefits. The perception of favoritism means those perceived to be favored become further
excluded in this situation. One mother said that: ,,nobody at my job knows about my son. They
would be angry because of money. They would know I get some small money for a child. People
are unsure about the job possibilities, and | would be the first one fired since | have some income
resources”.

Not including discussion of one’s child at the job site is consistent with exclusion as an
untoward adaptive strategy molded of the interaction between social pressure and individual
attempts to cope.

This paradoxical problem caused by cash income differentials is less tended to be framed
rather differently in rural areas, which are often poorest. There subsistence was at issue. Often
disability support, about 140 litas (about 41 €, US$ 52) per month was the only income for entire
families living in the countryside with a deaf child. Their neighbors might not have even that.
They lived largely from food available from small gardens and farms. Also extremely important
to this group was lack of access to residential kindergartens or schools, the conventional socially
accepted resources for children who are deaf. These schools and the more extreme institutions
are highly problematic in many cases. They are both physical institutions isolating the excluded,
as well as social institutions confirming exclusion. In addition to this untoward position-
conferring function, residential institutions do a certain amount of training and socializing to the
diminished roles that people who are deaf were expected assume in society. They do fit cultural
expectations of many parents. Many families cannot afford the Monday to Friday residential
schools and kindergartens. For many who did have access, both institutions and day schools
were very problematic ideas. The quality was not perceived as being up to parents’ standards.
Parents were very unhappy about separations for five days at a time or complete separation in
these facilities. With the voice of marginalization ringing clear, one mother simply said, “A child
must live with his family.” Thus the price of special services was often exclusion from the family
as well as from society. For families from rural areas, hopelessness about participation confirmed
this literally excluded status.

Closely related to the absence of access to even the limited educational and socialization
facilities is the matter of language as a means of marginalization and exclusion. These parents’
experience of their role and positional change was often centered on issues concerning
communication and language. Even when “mainstreaming” was attempted, parents expressed
great difficulties balancing socialization and educational aspects of their children’s development,

based on linguistic difficulties. Some parents discussed processes of exclusion within their own
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families, largely along communication and language lines, with a child or a parent-deaf-child
diad being marginalized in the family system.

The elements of the debate over oral, total, and sign language communication are beyond
the scope of this paper, but the role and recognition of the benefits of sign language have
ascended enormously throughout the West and much of the rest of the world. The situation is far
from resolved in Lithuania and other similar countries. With only rare exceptions, there is little
or no future as a fully participating citizen for children who do not use oral language. Study in
high school, entrance to desirable occupations, support through individualized help,
opportunities for professional education at all levels, and mainstreaming in public schools and
other facilities currently depend on oral language. Oral language is extremely difficult for many
children who are deaf, and there are many limitations to its use. But parents know that it is
important, and thus it was expressed by most parents in the study that the acquisition of oral
language was very important to their children to grasp onto the last hopes for inclusion in society.
Being forced to use the oral language that many could never master was another means of
exclusion that parents acknowledged, regardless of their view of sing language.

Perhaps where sign language is more common, deaf people develop a well-defined
culture within the larger culture. Sign language has been shown to unify people into a cultural
group in many different societies, buffering exclusion and offering a route to the assumption of
civil and political rights. Scott (1990) beautifully conceptualizes what parents demonstrated in
this study, namely how the dialogues of the more and less privileged and powerful exist in
tandem and serve various functions. Each group tends to have an in-group dialogue, and a
second type of dialogue in dealing with the other group, reflecting the dominance relations, but
offering some basis for the less powerful group’s adaptation and survival. Given this realization,
the opportunity for development of both groups becomes more likely, as the less powerful, or
more marginalized group, has a crucial cultural tool for interaction in changing relationships. In
contrast, without a common language, domination is likely to continue with little possibility of
alteration or good coping, again confirming marginalization and exclusion. Parents expressed
great difficulty with the problems of oral language, especially when the schools taught it and
parents were minimally involved, diminishing their own status and ability to fulfill the roles of
parenting that might offer a more inclusive experience and more prosperous futures. The
problems of language acquisition and usage were especially problematic for children and parents
because there are no specialists in the schools to work directly with the children: parents become

the main teachers, yet they often reported frustration in not knowing what or how to teach. Lack
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of access to either the teaching services or to supports for parents in assuming the role were
perceived as important dimensions of exclusion from full participation in society.

Coupled with language problems, isolation was a major theme expressed by parents.
Isolation can be thought of as a dimension of exclusion. As noted already, there are longstanding
social pressures for parents of deaf children to withdraw from social interaction, increasing their
vulnerability to exclusion. This tendency can be amplified by difficulties in communication,
limited progress in social relations and educational and vocational preparation of the young. In
this situation, it appears that vulnerability is likely to result in marginal status. Parents discussed
this dynamic of social and psychological factors working together seemingly inexorably toward
undesirable end states.

One of the main Lithuanian social forces keeping people isolated and confirming
exclusionary tendencies was the often-cited problem of lack of experience in interacting across
diverse boundaries determined by how “able” individuals are. The old, institutional approach put
walls, literal boundaries, between people. Now members of the public have few if any models of
productive, authentic interaction between those with disabilities and those without apparent
disabilities in the new Lithuanian society. Parents described the effects. Curiosity and pity were
often crudely and insensitively expressed toward parents and children alike by people who had
not developed awareness and sophistication about the interactional nature of identity and the
social processes that determine whether those with disabilities are marginalized and excluded or
not. Often parents discussed their place in the middle of these public interactions between their
children and other citizens. They discussed the pain and the burdens of frequently grasping their
own emotions and trying to interpret to others what they might be witnessing, or of choosing to
ignore them. Very often the isolation and difficulties in social relations with other people led to a
perception of lower quality of family life and less personal autonomy, as so much energy and
attention was focused on the perceived needs of the child. One participant described the
arrogance and insensitivity that strangers exhibited, leading her to withdraw, or exclude herself,
from interaction.

An especially difficult time is the trip by bus to the center [a child development center for
children who are deaf]. The child gets into the bus and wants to sit down. If there is no free place,
he gets nervous and starts asking me. But, as you know, his voice is unpleasant and the sounds
are impossible for strangers around to understand. People in the bus, usually old ladies, start to
try to “educate” me: They ask and give their opinion on why the child is so “impolite,” why he is

nervous, why he shouts so loud. At the beginning I used to cry, but now I try not to pay attention.
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Sometimes | pretend | don't hear; sometimes | tell about the child. To tell the truth | even feel
good when | see how much my "teachers" get confused.

Obviously, this good feeling involves some kind of fighting back or emotional payback
based on the experience of confirmed exclusion.

Implications

The study documented some of the dynamics and consequences of the marginalization of
children and parents affected by their child’s deafness. The findings can be turned into a list of
problems that social workers can address in making a difference on behalf of individuals,
families, and particularly communities. Work concerning disabilities can benefit especially from
an understanding of exclusion that is dynamic and interactional. Social workers need to
understand social processes that develop and maintain exclusion and its unwanted correlates, as
well as the individual factors related to being excluded that are so apparent in individual cases.
Responsibility for changing the situation has to be shared between individuals and social
processes. It is instructive to review the International Federation of Social Workers’ definition of
social work at this point:

The social work profession promotes social change, problem solving in human
relationships and the empowerment and liberation of people to enhance well-being. Utilising
theories of human behaviour and social systems, social work intervenes at the points where
people interact with their environments. Principles of human rights and social justice are
fundamental to social work. (http://www.ifsw.org/Publications/4.6e.pub.html).

Marginalization and exclusion based on the acquisition of a stigmatized condition are not
inevitable. They are not like chemical reactions that will occur under some conditions regardless
of what we would hope for. Instead, these are social creations and are thus amenable to social
forces to change them. As social workers work in clinical practice in medical, rehabilitation,
family support, and related settings, they have the responsibility to understand and mediate the
crisis of initial vulnerability. From this starting point, something good, or at least just and
tolerable, is possible. Exclusion that is undesirable and unnecessary is not an inevitable result of
the crisis. Openness, willingness for parents to participate and understand what is occurring,
provision of information and choices, and supplements to material well-being are beginning
points for any social worker in this field, as in others. The ability to interpret the multiple
dialogues of parents and professionals and other citizens along with those of parents and children
affected by deafness and other disabilities are particularly logical implications of the findings of

this study.
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In addition to the more individualized social work that surely could support many
families and in some cases keep them within the bounds of inclusive society, social workers are
faced with a responsibility to advocate for and with these families. Adverse social forces require
social change. Particularly obvious is the value of implementation and consciousness-raising
concerning the Convention on the Rights of the Child and its clear guidelines for inclusiveness.
Doubtless, helping parents to organize and find their own voices, and then developing alliances
for power and influence to increase inclusiveness will be important contributions for social
workers. Parents can influence their children to understand these ideas, and generations of deaf
people can progressively find their own means of advocacy.

Social work researchers must be aware that their orientations and methods can support
exclusion or inclusion. They must be very critical in their self-examination and the examination
of the work of one-another. The study of the experience of becoming marginalized reported here
depended on flexibility to reconceptualize the research as it was occurring. Similarly, it is
important to take inclusion and exclusion into account with flexibility in social work practice
models and the research flowing from these models. There are some good efforts now in this
direction (see, for example, Smale, Tuson, and Statham (2000) which emphasizes practice
processes for inclusion).

Some social workers engage in research in societies emerging from harshly oppressive
regimes that are still dealing with remnants of culturally imprinted oppressive social practices.
Others deal directly with people who have been excluded from the fruits of more open societies.
In both cases the value of participatory research in partnership with those made vulnerable or
excluded by social forces should be recognized much more fully. Research can be one of the
most valuable tools of all for social reform and social work practice.

Conclusion

This study presented some of the main themes reported by parents about the experience
of exclusionary forces and their attempts to counteract them. Not only in the ex-Soviet societies
and other developing areas of the world, but also in societies with longer and more contemporary
social work traditions, it is possible to do things differently, to minimize the forces pushing
people away from the benefits of the society, and to supporting their efforts to be part of the civic
web. Practice toward this end can be based on the exclusionary principles of access to social
goods, empowerment, and institutional trust — the central belief in the importance giving a
“central place to the real experiences and concerns of communities” that were presented above.
There are models of integrated programs including empowerment oriented case Sservices,

community building, and social action (e.g. Goldsworthy, 2002). These models can be put into
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action in non-governmental and government organizations. The mission of the social work
profession leaves no doubt as to the profession’s responsibility to do so.
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yz ByHaepkuHIbI — BONIPOCHI, MP00JieMbl, peleHusl.

JImumpuit YIIIAKOB, 1oKTOp TICUXOJOTHYECKUX HaAyK, Ipodeccop, MHCTUTYT MCUX0IOTHI
PAH, Mocksa

Summary
This paper addressed a current issue and interesting in psychology - geniuses problem. Described
many cases of famous personalities phenomenal development, premises considered development,
life and career, the role of parents and social environment in the development of genius.

Rezumat
In acest articol este abordati o problema actuald si interesantd din cadrul psihologiei —

problema geniilor. Sunt descrise multiple cazuri de dezvoltare fenomenald a personalitatilor
celebre, analizate premisele dezvoltarii, viata si cariera, rolul parintilor si a mediului social in
dezvoltarea geniului.

KiroueBnble ciioBa: BYHACPKHUHI, Pa3BUTHUC, HACIICACTBCHHOCTb, COLIMAJIbHAA Cpeaa.
BYHI[CpKI/IH,Z[ OTIIMYACTCA OT OJAPCHHOI'O HMJIM BBICOKOOIAPCHHOI'O pe6eHI<a OTHIOJb HC

CTETIEHBIO OJApEHHOCTH. ECiM 0apeHHOCTh — 3TO MOTEHIHAN, CIIOCOOHOCTh B JajbHEUIIEM
CTaTh TAJAHTIMBBIM B3POCIBIM, BHOCSIIUM 0oJiee WM MEHEE 3HAYMTEIbHBIN BKIIAJ B KYJIbTYPY
WIM UCTOPHUIO, TO BYHICPKHHJ HE TOJIbKO 00JalaeT MOTEHIHMAIOM, HO U JIEMOHCTPUPYET B
paHHEeM BoO3pacTe BblAaromuecs gocTkeHus. [IpaBma, 3T MOCTHXKEHUS MOYTH HHUKOTJA HE
OBIBAIOT KYJIbTYPHO 3HAUMMbIMHU (32 pEAKUMH HCKIIOUeHUsMU Tuna Aptiopa Pem6o, cruxu
KOTOpOro, HaluCaHHble 10 18 jeT, mocTaBWiIM €ro B YMCIO Haumbojee KPYHHBIX MO3TOB
®paHuun).

B sToM cwmpbiciie TamaHT, KOTOPbIM OONagatoT BYHIACPKHMH[IbBI B JE€TCTBE, MOXKET OBITH
Ha3BaH MH(AHTUIBHBIM. Tparuueckoe pa3o4apoBaHUE JKIaJ0 MHOTHX BYHIEPKUHIOB, KOTOpbIE
HE CMOIJI Pa3BUTh B ce0€ BTOPUYHBIN, B3POCIBIN TalaHT.
deHOMeHALHBII 00pa3en

B eBponeiickoil kyneType HoBOro BpeMeHM HHTEpec K JETSIM C BbIIAIOIIMMHUCA
CHOCOOHOCTSAMH PKO BbIpakeH. OcoOE€HHO XOpoIIo U3BECTHA kM3Hb Morapra. B 31001 craTbe,
OJIHAKO, OYJIyT paccMaTpUBaThCA BYHACPKHUHBI, KOTOpbIE MPOSIBUIN ce0s B cepe HAYKU U
TEXHHMKH, a HE UCKYCCTBA.

SApxwuit npumep — baes Ilackans (1623-1662), koTOpbIit OBUT HE TPOCTO BYHACPKUHIIOM, HO,
BO3MOYHO, CaMbIM ()eHOMEHAJIbHBIM 00pa3lioM paHHEW 0apEHHOCTH U3 KOTJa-Tu00 U3BECTHBIX.
bynyun OGone3HeHHBIM peOE€HKOM, OH ObLT HM30JUPOBAaH OTILOM OT S3bIKOB M MaTeMaTHKH,

KOTOpBIM 00yuanu aodepeil. Tem He MeHee, K YEThIPEM rojiaM OH He TOJIBKO YMTal U Mucai, HO

22



U C HEOOBIKHOBEHHOW JIETKOCTBIO MPOMU3BOJMII B yME CIIOKHBIE BBIUMCICHHMsS. B 9 ner oH
3aMHTEpecoBajcs 3a 00eIOM 3BYKOM, U3JaBaeMbIM IIOCYAOH MpH yjaape, W 3aHsUICA
JKCIIEPUMEHTUPOBAHUEM, CTy4a IO pasHbIM Inpeameram. Mrorom cran «Tpakrar o 3ByKax»,
BBIBOJI KOTOPOI'O COCTOSJI B CIEAYIOILIEM: 3BYK BO3HUKAET OT COTPSICEHMs 4ACTHULl YAAPSEMOIO
peaMeTa, 3TH  COTPSCEHMs JOCTUIAal0T HaIIlero yxa 4Yepe3 BO3IyX, CHJIA 3ByKa
NPOTNOPIMOHATIbHA pa3Maxy KojeOaHUi, TOH — 4JacToTe KojeOaHuil BemecTBa... CTOMIO OTILY
pacckazarth ChbIHY O CYIIECTBOBAHMM TE€OMETPUM M O MPHUHIUIAX IOCTPOEHUs (uryp, Kak
MaJIbYMK CaM Hayall BBIBOJUTb HOBbIE JUIsl ceOsl 3HAHUS, YCTAaHOBUB, HAlpuUMeEp, 4TO CyMMa
YIJI0OB TPEYToJIbHUKA paBHA ABYM NpsiMbIM. Korzaa ke B pyku nBeHaquaTwieTHero biesa nonamu
Y4E€OHUKH, Yepe3 CUUTAHHbIE MECALbI OH Y)KE€ IpeB3ollena cBoero yuurenss — otaa. C
TpuHaguaTu Jjer Ilackanp Ha paBHBIX y4acTBOBAJI B 3acelaHUAX Kpyxkka MepceHHa, KOTOPBII
00BbeIMHSUT TydINX (QPaHIy3CKHMX MaTeMaTHKOB CBOEro BpeMeHu. [1o31Hee OH 3a105K11 OCHOBBI
THJIPOCTATUKH, IOIYTHO H300peTsl TUAPABIMYECKHM Ipecc, MpUAyMall CUETHYK MallHHY,
QIBTUMETpP, OIPEICIWI MacCy BO3JyXa, pa3padaTeiBal METOAbl OOYYCHHS S3BIKY, JOCTHT
HEBHUIAHHBIX BBICOT B (PU3HMKE U MaTeMaTHKE.

C 17 ner Ilackaip He NOMHMJI HU OJHOIO JHsI, KOrJa Obl OH OBbLI COBEPIIEHHO 3]I0POB.
TpuauaTtu 1eBATH JIET OT POLY OH YMED... OT CTAPOCTH.

[To-BunuMoMy, yAMBUTENbHbIE paHHUE AOCTHKeHUs I[lackaisg Moryt ObITh OOBSCHEHBI
MepeCEYCHUEM Tpex (bakTopoB. Bo-nepBbIx, JIEACTBUTEILHO BBIIAIOIINUMHUCS
UHTEJUIEKTYaJIbHBIMH CIIOCOOHOCTAMHU. BO-BTOPBIX, BBICOKOKYJIBTYpHOH aTrMmocdepoil aoma u
BOCTOPKEHHOM MOJIEPKKON ceMbU. B-TpeTbux, paHHUM OMOJOTMYECKHM Pa3BUTHEM, KOTOPOE,
K CO’KaJICHHUIO, COITPOBOXK/1aJI0Ch CTOJIb K€ HEOOBIUHO PAHHUM CTapEHHUEM.

[Tackanb MOXET OBITb OTHECEH K BYHJEPKMHIAM C YJA4HO CIJIOKMBILENHCS TBOPYECKOU
Ccyab00i B TOM CMBICIIE, YTO €My yJAJIOCh CTaTh OJHMM M3 Hauboyiee KPYMHBIX €BPONEHCKHX
mbiciuTeneil. Cyap0a ke MHOTHX APYTHX BBIAAIOIIUXCS AETEH CI0XKUIACh COBCEM MO-IPYroMy.

MBI paccMOTpHUM JIB€ IUIES Il BYHAEPKUH/I0B, CPOPMHUPOBABLINXCA C IPOMEKYTKOM
MIOYTH B BEK U BhIPAXKAIOIIUX 0COObIE KYJIbTYpPHBIE U COLIMATIBHBIE YCIOBUS CBOETO BPEMEHH, HO
IIPU 3TOM OKa3bIBAIOLIUXCS B YEM-TO YIUBUTEIBHO CXOIHBIMU.

I'ne Haxogurcs 3Be3na?
Jxopmx bunnep, 3epa KonOyph, xon Crioaptr Musute u Kapn Butre poaunucs B TeueHue
6 net - ¢ 1800 mo 1806 roa. OmHako WX OJAPEHHOCTH ObLIa Pa3HOM, MO-Pa3HOMY CIOKHUIIACh U

cynb0a.
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Jrcoposc Buooep (1806-1878) pomuics B HEOONBIIOM AHTIHICKOM TOPOJKE B CEMbE
kameHka. C paHHEro BoO3pacTa y HEro ObUIM 3aMEueHBbI CIIOCOOHOCTH K CYETY B yMe€: BCE
HAYaJoCh C TOTO, YTO OH B BO3pacTe 6 JET CMOI TOYHEE MAaTepu M JBYX CTapIIUX OpaTheB
MOCYUTATh LIEHY MOPOCEHKA ONpPEAEIECHHOr0 Beca. ITO CTUMYIMPOBAJIO B HEM MHTEPEC K CUETY,
MOJKPEIUISBIINICA HEOOIbIIUMHU JEHEKHBIMH MTOOLIPEHUSIMHU 3pUTEIICH.

B 9 ner oH yxe racTpoiaupoBai 1Mo AHIIINH, TOOBIBAB Y KOPOJIEBHI, IreplioroB KeHTckoro
u Caccekckoro, jiopa-m3pa JIonaoHa u zip.

K TomMy MOMEHTY, KOT/ia OH YK€ MOT OCYILIECTBIIATH TOJIOBOKPYKUTEIIbHBIC BHIUHUCICHHUS,
bunnep He ymen emle yuTaTh U nucaTh. BooOlie B AETCTBE OH MOIYYHJI JIUIIb 3JIEMEHTapHOE
obOpazoBanue. OH caMm pa3BWJI METOMBI cueTa B yme. Hampumep, 1o ero COOCTBEHHBIM CIIOBaM,
Ju1st Beramcienus 279 x 373 on cHavana ymuoxan 200 x x 300 (= 60000), nob6asisin tyna 200 x
70 (60000 + 14000 = 74000), 3aTeM 70 X 300
(+21000), 70 x 70 (+4900), 70 x 3 (+ 210), 9 x 300 (+2700), 9 x 70 (+ 630) 1 9 x 3 (+ 27), uro
naet B pesynbrare 104067.

Brinaromuecs ycnexu ronoro bunnepa npusnekiu cnoHcopoB. Korna emy Obu1o 9 ser, rpymra
BbIIaromuxcs npodeccopoB KemOpumpka mposk3aMeHoOBala €ro U HalpaBuiia Ha CBOM JCHBIU B
XOpOIIYIO KOy Henojaneky ot JIonaoHa.

B »T0i1 mikose, ojHaKo, €My HE yIajJoCh JOJITO MPOJAEPKAThCS — HAYAIMCh HOBBIE TaCTPOJIH.
Bce xe B 13 ner Oorareiii morinanHickuii anBokat [enpu JkepauH omiatuin  emy
MOJATOTOBUTENbHBIE 3aHATHS B OIWHOYPrCKMil yHUBEpCUTET, Kynaa buamep u mocTynmui B
Bo3pacte 14 jer, uTo, BIpoyeM, B TO BpeMsl He ObUIO MCKIIOUeHueM. buagep crain ogHUM H3
KPYIMHEHIIINX HHXEHEPOB CBOETO BpeMeHU. VIM MOCTpOEHBI MHOTOUHCIIEHHBIE KEJIEe3HbIE TOPOTH,
JIOKW, KOpaOiH, MOCTHI, aKBEAyKH, BHAJIyKH, CHCTEMbl OYHCTKH BOJBI, TeJerpadHbie
xommyHukarmu. OH ctan ocHoBaTeneM tenerpaduoit kommanuu Electric Telegraph Company, a
TaKxe npe3nieHToM MHCTUTyTa rpa)k/1aHCKUX MHXKEHEPOB.

Ypoku 6uorpadun
N3 BHMMmatenbHOTO aHanm3a Ouorpadum bumpnepa NMCUXoJaorvs OJapEHHOCTH MOXKET H3BJICUYb
MHOTO TIOJIE3HOTO JJIs ceOsl.

Bo-niepBbix, MHGpaHTHIBHBIN TanaHT bujaepa, CKOPOCTHOH cyeT, MPENCTaBISIBIIMIA HE
KYJIbTYpPHYIO LIEHHOCTb, @ COCTABJISIBIIMN OCHOBY JUIsl IPEACTABICHHUS, IOy, UMET BO3MOKHOCTh
Pa3BUTKCS, TTOCKOIBKY TMOAKPETUISIICS Cpefioi. buaaep onmuceiBaeT, YTO HA paHHEM JTarle, eIe

JO0 HayaJia raCTponeﬁ, OH YaCTCHBKO JEMOHCTPUPOBATI CBOH CIIOCOOHOCTH coCceny CBALICHHHKY,
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KOTOpPBIM JaBai eMy 3a 3TO HeOoJbIlMe MOHETKH. ['acTponu co3faBanu emie Oosiee MOLIHOE
MOAKPEIUICHUE JIJISl COBEPIICHCTBOBAHMS €TI0 MaCTEPCTBA.

AHanu3 >KU3HU BYHJEPKUHIOB IIOKAa3bIBa€T, 4YTO HAJIWYUE PAHHETO IMOJKPEIUICHUS
HEOOBIYHBIX CIIOCOOHOCTEH — TUIMYHAs 4epTa uX Ku3HU. [lomkperuieHHe 3TO BO3MOYKHO B
«IETOLEHTPUYHOM», M0 BblpaxeHuto B.H. [Ipyxununa, oOmectBe. HeoOxomumo, yTOOBI
HEOOBIYHbIE CIOCOOHOCTH JIETEH BBI3BIBAIIM BOCTOPT HIIU XOTS OBl YAUBICHHE Y B3POCTBIX.

Bo-BTOpBIX, Ha IpUMeEpe bunepa Xopoio BUACH NPUHLUI, KOTOPBIM CTOJIb K€ XapaKTEPEH
JUId CTaHOBJIEHUs HHGAHTUIBHOTO TajaHTa, CKOJb M TaJaHTa B3pOCIOro. OTOT MPUHIMII
3aKJII0YaeTcsi B BbIPaOOTKE MeToja, Ojaronaps KOTOPOMY BBbIJAIOLIMECS JTOCTHIKEHUS
CTAaHOBATCSI BO3MOXKHBIMH. bujiep He NpoCTO TpeHHpOBAICS B cyeTe, a pa3padoTan LETyro
CEpHUI0 METOJIOB Pa3IOKEHUSI YUCENl, C MOMOLIbI0 KOTOPBIX TOJBKO U MOXHO OBLIO JOOUTHCS
TaKOM CKOpOCTHU cueTa. ITa BbIpabOTKa METO/[a, CBOETO POA MAIIMHBI, KOTOpPasi, pa3 BOZHUKHYB,
MO3BOJISIET JIOCTUTaTh HMHTEJUIEKTYaJbHBIX PE3yJbTaTOB B KaKJOM HOBOM ciyyae, Kak Oyzaer
apryMEHTHPOBATbCSl HUXKE, COCTABISIET CcaMyl0 CyThb TanaHTa. OJapeHHOCTb HE IPOCTO
«IIpEeBpAIAETCs» B TajaHT, OHAa II03BOJIIET CO3/JaThb MBICIMTEIBHYI0 MAIIMHY, OCHOBY
KOMIIETCHTHOCTH 4Y€JIOBEKA. PellleHne MHTEJUIEKTyalbHbIX 3aad OCHOBAHO BCErJa Ha CEpUU
PHUEMOB, KOTOPBIMH HEOOXOAUMO OBJIAIETh, YUTOOBI CTATh 3(PPEKTUBHBIM MBICIUTEIEM.

B-Tperbux, B3pociblii, BTOPUUHBIM TallaHT buajiepa BO3HHMK Ha COBEPIIEHHO MHOHM 0ase,
4yeM ero WHGaHTHIBHBIN TanaHT. MHxeHepy crocoOHOCTh OBICTPOTO cYeTa B yMe, KOHEYHO XK€,
HE BpE/HA, OJTHAKO OHA HE COCTABJIAET BaKHOU yacTu ycnexa. To, 4To poJHUT UH(PAHTUIIBHBIA 1
B3POCIBIM TalnaHThl buanepa, 3T0 0gapeHHOCTH, JeXKallas B UX OCHOBE. Ero paHHuil TajaHr,
XOTS U HE CBSI3aHHBIM C MO3JHUM, ObUT MPOSBICHHUEM OJAPEHHOCTH, KOTOpas B JajbHEMIIeM
IIOMOTJIa €EMY CTaTh BBIJIAIOIIMMCS MHKEHEPOM. HeT ocHOBaHMI CUUTaTh, YTO CTUMYJISLIHAS 3TOTO
paHHEro TaJlaHTa CIIocOOCTBOBAIa caMoOMYy I0 ce0e ycrexy B3pocioro bunnepa. Pannuii Tananr
ChITpaJl IPYryro POJlb — OH IIOMOT BBIMTH Ha IOPOrY B KU3HU, IIPUBJIEYb CIIOHCOPOB.

B-ueTBepThIX, IpUMeEYaTeNIbHA BHEIIHSSA TOMOLIb, KOTOPYIO YJAAJI0Ch IOJIYyYuTh bumnepy.
Hanutocs cpazy HECKOJIBKO YaCTHBIX JIMIL, KOTOPBIE ObUIM FOTOBBI OKa3aTh MOAJIEPIKKY MAJIbUUKY.
B sTom maHe MH(pAHTUIBHBIA TalaHT CHIrpaj MOJOXKUTEIBHYIO pOJb B XH3HM buanepa.
ManoseposTHO, 4To buajep npu Bcex cBOMX CIOCOOHOCTSX CMOT ObI BBIHTH Ha CTOJIb XOPOLIYIO

JIOpOTY B KU3HHU, HE MOJIEPKH ONMKaiiee OKpyKeHHe ero HHTepeca K CUeTy.
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B yem npuyuHa Heyxa4u

He Bcerna, ognako, MH()AHTWIBHBIA TaJaHT U €0 MOJAEP)KKA MO3BOJSIOT BCTYIHUTH Ha
TBEPAbIA XHU3HEHHBIH NyTh. 3epa Koabypu (1804-1839) pomuics B aMEpHKaHCKOM TOpOJIE
BepMonTe Ha nBa roga passiine bunnepa. Kak u bunnep, KonOypn pano npoaeMoHCTpUpOBal
HeoObIUaliHbIe BHIYMCIUTENbHBIE CIOCOOHOCTH. B Bo3pacTe 6 neT, mpoBesi HECKOJIBKO Hellelb B
HayaJbHOM IIKOJIE, OH CMOT HEMEIJICHHO YMHOXUTh 13 Ha 97, naB npaBwibHbIN oTBET 1261. B 7
JeT Ha MPaBWIbHOE OIpEJeieHHe 4Yucia 4YacoB B 38 romax 2 mecsmax W 7 JHAX €My
notpedoBanock Bcero 6 cekyHa. XOTs He u3BecTHbl onucaHus KonOypHOM TOro, kak emy
y1aBaJIUCh CTOJb FOJIOBOKPYKUTEIbHBIC BHIUUCICHUS, BCE )K€ HE IPUXOJIUTCS COMHEBATHCS, YTO
U 3/1ECH JIeJI0 HE 0001LI0CH 6€3 CrelnaIbHbIX IPUEMOB..

KonOypH Takxe cTayl BBICTYINATh C AEMOHCTpAIMEel CBOUX CIIOCOOHOCTEH, y HEro Takxke
HAIIUTHCh CTIOHCOPBI, TOTOBBIE OIUIaYnBaTh o0y4denne. KonOypu u bunnep oauH pa3 BCTpEeTHIINCH,
KOrja MepBoMy, BepoATHO, Obuto 14 net, a Bropomy — 12. Ilpu 3TOM 0OHapYyX HIOCH, YTO
KOKIBIA MMEeT CBOHM mpennounTaeMblii kimace 3aaad. Tak, KonOypH ob6nagan HeoObIYaiiHBIM
MacTEpCTBOM B Pa3jOKEHUU YHCENl Ha IMPOCThlE MHOXKHUTEIU. B 3TOM OH HE TONBKO NajeKo
npeBocxo w1 bujsepa, HO U OYEHb PaHO BHEC ONPEIEIICHHBIN BKIaJ B MaTeMaTUKy. B 9 et on
OBLT OAHMM W3 MEPBBIX MATEMaTUKOB, YCTAHOBHBILIUM, KaKM€ U3 HEKOTOPBIX OOJBLINX YHCET
SBIISIOTCS IPOCTHIMH.

[TonmyunB obpazoBanue, KonOypH, omHako, HE cMOTr JTOOWTHCS TBOpYECKHX ycmexoB. Ha
pa3HBIX ATanax CBOETO YXU3HEHHOTO IMyTH OH 3aHUMAJICS ACTPOHOMHYECKUMH BBIYUCICHHUSIMU;
IpernoJiaBall JUTEPATYPY, a TAKKE HOBBIE M KIIACCUUYECKHUE SI3BIKU; OBLIT AKTEPOM U CBSIILIEHHUKOM.
Ero xu3Hb, 3aKOHUMBIIAACA B TPUILATUIIATHIETHEM BO3pacTe, MpOLUIA HECYACTIIMBO U B
OenHOCTH, O€3 CKOJBKO-HUOY/Ib 3aMETHOTO BKJIAJ]a B MUPOBYIO KYJIBTYPY.

Uro ke mpeponpenenuio yernex bumgnepa u  wHeymauy KonOypna? HaubGomnee
IPaBJONOOOHBIMU BBIMJIAJAT TPHU TMIOTE3bl. [lepBas cOCTOMT B TOM, YTO NMPHYMHA HEyJauu
Konbypuna — cxiag ero yma. CoBpeMeHHass KOTHUTHBHAs TICHUXOJIOTUS HE MPEJOCTaBIIET B
Hallle pacHopsKeHME TAaKUX IMOHSATHHM JJs ONMMCaHUs CIIOCOOHOCTEH, KOTOpbIe OBl MO3BOJIMIN
OOBSACHUTH, TIOYEMY UYEJIOBEK MOXKET JIOCTUYb OOJBIIMX pE3yJIbTaTOB B JIETCKOM CYETE M HE
JOCTHYb UX B HH)XeHepHoM Jene. HauOonee pa3zpaboTaHHOE MOHATHE — WHTEIUIEKT —
(akTHUeCKu SABISETCA OAHOMEpPHBIM. Pa3BHUThIE CYETHBIE CIIOCOOHOCTH, IO-BHIUMOMY,
IpeIoiaraloT Xopoulee pa3BuUTHe HHTe/uIekTa. OJHAKO OH jKe, MO PacIpOCTPAaHEHHOMY B

COBpeMeHHOI\/’I TICUXOJIOTHUN MHCHUIO, ABJIACTCA U YCIIOBUEM YCII€XAa B MHXKCHCPHOM [CIIC.

26



Jpyras npasaonoaoOHas runore3a: KonOypHa moaseny 0COOEHHOCTH €ro JIMYHOCTH. XOTs
Takasi BO3MOXKHOCTh HE HCKIIOUEHA, Y Hac HET U CBUJCTEIBLCTB B €€ Moib3y. Her Hukakoin
uHpopManuu o ToM, yToOBl Xapakrep KonbypHa OblT B 4eM-TO MATOJOTHYHBIM MM XOTS OBI
HEYPAaBHOBEILICHHBIM.

Tperbst runmore3a MOXXET OTHECTH pPa3HUIly B YCIEIIHOCTH Ha cyeT cpenbl. XoTs ola
BYHJEpKHH/a Onarojgaps MmoJfepKKe CyMeld IOJIY4UTh BhIciiee 00pa3oBaHue, HE MCKIIOYEHO,
4TO IS JAJIbHEHIIEH TBOPYECKOH NEsTeIbHOCTH 3TOT0 OBUIO HEIOCTaTOYHO. [lelicTBUTENBHO,
npo bunnepa u3BecTHO, YTO OONBLIYIO POJIb B €r0 CyAbOE Chirpala Apy»xk0a ¢ CHIHOM U3BECTHOTO
aHrnuiickoro uHxeHepa CtuBeHcoHa. Y KonOypHa Takux OJaronpHsTHBIX OOCTOSITEIbCTB HE
ObLI10.

O poJun poautesieii

Ecmu B NIByX mpenpiaynipx ciaydasx pedb HUla O JETSAX, HE MMEBIIMX CHEIUAIbHOU
UHTEJUIEKTYaJbHOM CTUMYJISALIMM OT MX CeMeH, TO JBa CIEAYIOIIMX HpHUMepa, HAIpOTHUB,
UHTEPECHbl TEM, 4YTO SICHO IIOKa3bIBalOT BO3MOXKHYIO pOJIb poJuTeNeil B paHHEM
MHTEJUICKTYaJIbHOM PAa3BUTHH UX JIETEH.

Jrcon Cmrwapm Munne (1806-1873) — wusBecTHBIH aHrIMKCKUN (uitocod, JIOTHK,
IOJUTOKOHOM, OTHK M IICHXOJOr — Ob1  chiHOM JIkeiimca Mumis (1773-1836),
Pa3sHOCTOPOHHETO MBICIUTENSA, U3BECTHOro cBoMMHM KHuramu «Mcropus MHaum» um «AHamu3
¢deHomeHnoB uyenoBedyeckoro yma» (1829). JIxon Crroapt mnpes3omen JlxeliMca Kak IO
M3BECTHOCTH, TaK M MO MacmTaly CBOMX HJEH, OJJHAKO pPAaHHUN MEPUOJI CTAHOBJCHHUS ChIHA
OpoIuen oA HeoObYaHO CHJIBHBIM BO3JCHCTBHEM OTI@a, O YeM Mbl Yy3HaeM U3
«ABTobuorpadun» rxona Ctroapra Musuis.

Oren; Hauan oOyuare [[xona CTroapTa rpedeckomy s3blky B 3 ropa, JatelHu — B 8. Orenl
3aCTaBIJISI €T0 CIPAIIUBATh O KKIOM HEM3BECTHOM MHOCTPAHHOM CIIOBE, HECMOTPS Ha TO, YTO
3TO NMPHUBOJMIIO K HEMpPECTaHHBIM OCTaHOBKaM paboTsl [[xeliMmca Mwns Hag ero «Mcropueit
J%05910%07050

OTenr MOCTOSIHHO TIOOIIPSUT YTEHWE KHHT, B YHCJIO KOTOPBIX BXOIMJIM HE CTOJIKO JIETCKHE,
CKOJIbKO McToprdeckne. CrenuanbHO MOOIIPSUTUCh KHATH, H300pakatoIie SHEPTHYHBIX JIIOJICH,
CHPABJISIIOIIUXCS ¢ HEOOBIUHBIMU OOCTOSTENLCTBAMHU U MPEO0JIEBAONINX TPy AHOCTH. C 0COOBIM
BOCTOProM [oHbIi Musuie untan «Pobunzona Kpyso». YTpom, nepen 3aBTpakoM, OTeLl ¢ CBIHOM
BBIXOJIMJIA HA TPOTYIKY, BO Bpems KoTtopoil [Ixon CrioapT HODKeH OBUT TepecKa3biBaTh

COACPIKAHNUE NPOUYUTAHHOTO, ITOJIB3YyACh CACTTAHHBIMHA 3aMCTKAMH.
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Oren ObUT OYECHH TpEeOOBATENCH M MOPOM O4YeHBb CypoB. JIkoHy CTOapTy MPHXOIUIOCH,
HarpuMep, MPAKTHUKOBATHCA B HAMMCAHUM CTHXOB, YTO y HEro IUIOXO MOJYy4YaloCh U YTO
BBI3BIBAJIO HEYNOBOJIbcTBUE. OMHAXIBI 1O BiHMsHHEM ['omepa oH mombitancs (6e3 ocoOoro
ycrexa, Mo ero cCoO0IIEeHNI0) COUMHUTE YTO-HUOYAb B 3TOM poje. Korya mopbeIB Mallbuuka UCCSK,
OTell 3aCTaBWJI €ro MPOJ0JDKATh 3TO 3aHIATHE yXKe B 00s3aTeNIbHOM Mopske. Hemerko nasanock
JIxony Crroapty W oOyueHue apudmetuke. Bce ke orer, B MPOTUBONOJIOXKHOCTh Yy4eOHOU
MpPaKTUKE TOTO BPEMEHH, HE CTOJIBKO 3arpy»kaji naMsatb MULIs, CKOJIBKO CTPEMUJIICS Pa3BUTh €ro
CIIOCOOHOCTH K NMOHUMAHHUIO U MBILIUICHUIO. «Bce, 4To MOorio ObITh 0OHAPYKEHO MPU MOMOIIH
MBIIUICHHSI, COOOIIAI0Ch MHE TOJIBKO MOCIIE TOTO, KaK s HCTOIIAJ MOMBITKU JOCTUYb €0 caM, —
coobmaet [Jxon CTroapT U IpoOJ0JDKAET: — YUEHHUK, C KOTOPOro HE CHPAIIMBAIOT HUYETO, YTO
OH HE MOKET C/eJIaTh, HUKOTJIa HE JIeJIaeT BCE, YTO MOXKET.

Knwura «Jlorukay, nossuBmasics B 1843 rony, npunecna tpuauatucemuietTHemy J/xony
Crroapty BceeBpomneiickyto ciaBy. [lox BosaeiictBuem wupeir Musis chopmupoBancs psn
MICUXOJIOTHYECKUX KOHIEMNIUNA, HAMpuMep TEOpHusi «OEeCCO3HATENbHBIX YMO3aKIIOYeHU» [
I'enbmronbia. Mcnbitan Oonbinoe BiusHue uaeil Musuist u B. Bywar, ObiBmmid, xak u I
I'ensmroubr, yuennkoM M. Mromiepa.

HerctBo Ixona Crroapra Muiis pa3uTeNbHO OTIMYAETCA OT TOrO, YTO JOCTAIOCh HA
JIOJTI0 ero coBpeMeHHHKOB bumnepa n KonOypra. Byayun pokaeH B MHTEIIUTEHTHOH CEMbe,
Muuie ¢ JEeTCTBA 3aHMMAJICS HayKaMH, IMOJIydal Cepbe3HOe OOpa3oBaHME, a HE BBICTYIAT C
MHTEIJIEKTYyadbHBIMU okycamMu. OOIIUM MeXAy HUMH, OJIHAKO, SIBISIETCS TO, YTO OKPYKEHHUE
CTUMYJIHPOBAIO MX MHTEJUICKTYAIbHYIO aKTUBHOCTb, XOTS M B BechbMa pa3HbIX ¢opmax. Ecmu
CTUMYJISIIIUSL pa3BUTHS MUJUIS 3aKiItoYaiach B paHHEM MPUOOIICHUH K HayKam, TO CJIEIYIOUTUN
MpUMeEp MOKa3bIBAET APYTOi MeJarornyecKuil Moaxo: paHHee 00oraeHue )KU3HEHHOTO OTBITA.
B 1800 rony B cembe nmacropa Kapna Butre poauics Manp4mk, KOTOporo Toxe Hazpanu Kapiowm.
Oren mocTaBuI nepen co0oil 1IeNb AaTh CBOEMY ChIHY HAWITy4Illee BOCITUTAHHE.

Butte Hawanm npuMEHSATH CBOM BOCIHUTATEIbHBIE METO/BI, KOTJAa ChIH OBUI eIle
MiaaeHIeM. MaTe 1 oTer] Hocwin MalieHbkoro Kapria mo Bcem 10 komMHaTam jgoma, JIECTHUIIE,
cajay, KOHIOIIHE, capaio, yKas3biBas Ha BCE MPEAMETHl OT OOJBIIOrO M0 MaJEHBKOTO, SICHO U
MOJIHO Ha3blBasi MX M MOATAJKMBAs MalbuMKa K IMOBTOPEHHUIO cloB. Ecium ToMy ynaBanoch
Ha3BaTh MPABWIBHO, €ro JIACKAIN M XBaMwId. Ecnu ke HeT, eMy TOBOPUJIN XOJIOJAHBIM TOHOM:
«Kapn eme He ymeeT MPOM3HOCUTH Takoe-TO ciioBo!» Mertoasr mactopa Havdama XIX Beka
YAUBUTEIBHO  HAIIOMUHAIOT  TMPUEMBI,  HUCIHOJIb3yeMble  CETOAHS  MCUXOJOoraMu  —

nociaeaoparensiMu Bunbsama d)aynepa.
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Butrte ctpemmics K MakCMMalbHOMY OOOTAIlEHUIO OIbITa CBOErO ChIHA: OH BOJMJ €ro Ha
KOHIIEPTHI, B JpaMaTHUECKUE M OMEpHbIE TeaTpbl, 300mapku. Oco0oe 3HaYeHHE MPHIABAIOCH
UTpe C CaMOro paHHEro Bo3pacTa. Burre cumran, yTo 000i 0OBEKT MOXKET CTaTh UTPYLIKOMH,
IJIABHOE — HAYyYUTh peOEHKA UTPaTh C HUM.
Korga Butre pemmi, 4To ChbIH TOTOB K YCBOEHHUIO HABBIKOB YTEHHUS (TOMY ObUIO 3 roja), oH
Kymui 10 KOMITJIEKTOB HEMENKUX OyKB M M300pes CelUualbHyI0 ceMeiiHyto urpy. Orer, Math U
CBIH CAJMJINCh Ha KOBEp, I/ie ObLIN MepeMeIlanbl Bce OyKBbI. 3aTeM oHa OyKBa BHIHUMAJIach U
nepeAaBajgach U3 pyK B PyKH, NMpPUYEM KaKIbld JOJKEH OblT Ha3blBaTh €€. 3a HECKOJIbKO
IATHAUATUMUHYTHBIX CEaHCOB MaJbuuK 0€3 Tpyzaa Bblyuwil Bce OykBbl. Toraa orer crain yuuTh
MasneHpkoro Kapia uurate cioru U cioBa. B 04uH MOMEHT, COYTS, YTO ChIH IIOTEPSUI UHTEpEC
M3-3a 4YPEe3MEPHOr0 IPOJABMIKEHHUs, CTapliui Burre Ha Bpems NpekpaTuil 3aHATHS A0 TOrO
MOMEHTAa, KOTJla ChIH CaM BBICKa3aJl HHTEPEC.
Crapanus nacropa He npouumn aapoM. K mectHaguarunetrHemy Bo3pacty Kapn Burre-
MJIAAMNAN YK€ UMEIT ABE JOKTOPCKHME CTENEHU. B nanpHEHemM OH caenall Kapbepy U3BECTHOIO
npodeccopa QHIOIOTUH.
IToka3zaTenbHoe CPpaBHCHHUC

Cynp0bl yeTblpex BYHAEPKUHAOB, OYTH POBECHUKOB, CIOKWINCH OYEHb MO-pazHoMy. Ho
BO BCEX Cllydasix caM (peHOMEH HEOOBIYHO paHHUX JOCTMXKEHUI BO3HUK Ojarojaps cOYETaHUIO
IBYX (haKTOpOB — CHOCOOHOCTEH M CTUMYIMPYIOUIETO BIIMSHUS CPEIbl, B TEPBYIO OYepenb
cembu. Y nBoux jaerei, bunnepa n KonbypHa, ux panauii, "HGaHTUIBHBIA TadaHT (CKOPOCTHOM
CYeT) He UMeJl OTHOUIICHUS K WX B3pOCION JesTenbHOCTH. Muiie u Burre yxe c gercra
3aHUMAJIUCh TEM, YTO B JlaJibHEHIIeM cTano ux npodeccueil. Ha nomto Burre B nercTBe Bhinano
Oosblle MATKOM NONJEPXKKH, Ha A0a0 M — poauTenbckux TpeOoBaHuil. Ecian mbl
COIIOCTABUM JKW3Hb JTUX JETEH C TEMH BYHAECPKMHAAMH, KOTOPBIE POIMIIUCH NPHUMEPHO BEK
CIYCTsl, KApTHHA CTAaHOBUTCA ellle 00Jiee MHOTOMEPHOH.

B 1909 rony B 3HaMEeHMTHIN amMepuUKaHCKUM ['apBapAcKWil yHHBEPCUTET MOCTYNHIIO 5
MOJIPOCTKOB, KOTOPbIE C MOJHBIM MPAaBOM MOIJHU ObITh Ha3BaHbl ByHAEpKUHAaMU. Cyap0bl MX
BCEX M3BECTHBI U CIOXKHWINCh OYeHb MO-pazHoMy. JKuzub ogHoro, Ceapuka XayToHa, OKa3anach
OUYEHb KOPOTKOW — OH yMep [0 OKOHYaHMs yHHMBepcuTeTa. Tpoe clienanyu BUAHYIO Kapbepy B
COBEpILEHHO pa3HbIX oOmacTsax: Hopbepr Bunep cranm KpymHBIM MaTeMaTHKOM, OCHOBATEJeM
kuOepHeTuky; Anonbd bepiau, KOTOpbIi B 1eTCTBEe ObUT HanboJee COMaTU3UPOBAHHBIM U3 BCEi
IUIESIIbI, CHIeNal Kaphepy YCIENIHOro aJBOKaTa, B YACTHOCTH ObLT MOMOUIHMKOM TOCCEKpeTaps

CIIIA B agvmusuctpanuun @PpankinuHa Pyssenbra; Pomxep CemoHC cTan M3BECTHBIM
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koMrio3uTopoMm. [lareiid, Bunbssim Cunnc, He 10OWICS KaKUX-TM00 3aMETHBIX YCIIEXOB U YMEp B
46 net, NpOXKUB JOBOJILHO HECUACTHYIO KHU3Hb.

OcobeHHO TOKa3aTeNbHBIM OKa3biBaeTcsi cpaBHeHue HopOepra Bunepa u Buibsama
Cupauca, KOTOpble YAMBUTEIBHO CXOJHBI IO CEMEWHON HMCTOpUM M paHHEW Ouorpaduu, HO
pa3suTENbHO NPOTHUBOIOJIOKHBI 10 TBOPYECKUM MTOraM cBoel ku3HH. X ortuel Jleo Bunep n
Bbopuc Cuauc — Beixoaus! u3 Poccun, ummurpuposasuue B CIHIA B 1880-x ronax, cienasiue
TaM HEIUIOXYIO Kapbepy M UMEBIIKE BECbMa YeCTOIIOOMBHIC IIJIaHbI B OTHOIIEHUU CBOUX JCTEH.

Korna HopOept noctur ceMumierHero BO3pacTa, €ro OTell OKa3alCsl HE YJOBIETBOPEH
BCEMH BO3MOXXHBIMM BapuaHTaMU LIKOJ U PELIMJI 3aHATHCS ero o0ydeHueM cam. B cBoeil kHure
«bpiBIINI ByHAepkuHI» HopOept Bunep Tak onuceiBaeT BOCIUTAaTeNbHbIE METObI OTHA: «OH
HAuMHAJI Pa3rOBOpP B TOHE JIETKOM Oecenpl. DTO AJIMIOCH POBHO JIO TOTO MOMEHTA, KakK s
CoBepIIaJl TEepBYI0 MaTeMmarudeckyro omubOKy. Torma mro0e3Hbli W mroOsmmil  orery
IpeBpalaics B KpoBHOro Mcturensd. [lepBoe mpenynpexieHue 0 MOEM HelpeIHaMEpPEHHOM
IPECTYIUIEHUH 3aKJIF0YAIOCh B YPE3BBIYAMHO SICHO U C MIPUJIbIXaHUEM CKa3aHHOM «YTo!», u eciau
A TYT € He MOJAYUHSIICS, OH NpUKa3bIBai: «Jlenail 3To 3aHOBO!»
bopuc Cuauc Hammcan cOOCTBEHHYIO KHMIY, KOTOpas HasbiBajach «OObIBaTe€lb U TEHUII».
KHura 5sta, BblNyIleHHas, KOrJa TPHUHAAUATWIETHUM CBIH aBTOpa YXe TpeTHl rox Obul
cryaenToM ['apBappa, BcTpeTriIa HEOAHO3HAUYHYIO PEAKIHIO, 00YCIIOBICHHYIO, TT0-BUANMOMY, B
3HAUUTEIbHOM Mepe €€ KPUTHYECKMM HAacTpOeM B  OTHOLIEHUHM  CYLIECTBYOILEH
00pa30oBaTeNbHON CHCTEMBI.

BocnuratensHble Metoabl Cuamca Kaxyrtcss 0ojee T'yMaHUCTHUYECKMMH, YEM MeETOJbl
Bunepa. Bo3moxHO, 3TO0 wimo3usi, OOYyCIOBJIEHHas MCTOYHMKaMH Hamiero 3HaHus. O
Bocniutanuu JI. Bunepa pacckazan ero cblH B aBTOOMOrpad)UyecKoil KHUTE, O BOCIHMTAHUU
Bbopuca Cunuca Mbl CyJTUM 110 €10 COOCTBEHHBIM CJIOBaM.

Taxk wnu uHaye, B cBoel kHuUre CHUIUC NMpHU3bIBal HE 3a0bIBaTh 00 MHTEIIEKTYaJbHBIX
noTpebHoCTAX pebeHka B Bo3pacte 2—3 jer. Kak u moboi apyroit opras, nucan Cuauc, Mo3r
HY)XJaeTcsd B (YyHKIIMOHUPOBAHWU, OH HE JIOJIKEH MCIIBITHIBATh MHTEIJIEKTYaJIbHOE I'OJI0JIaHuUE.
Jl1s 5TOr0 HY)KHO Pa3BUBaTh MHTEPEC K MHTEIUIEKTYaJbHOW aKTUBHOCTH U JIIOOOBb K 3HAHMSIM.
OnHako HU B KOEM cllydae HeJb3s IPUHYKAaTh peOeHka. ToT OyzneT uaTH Brepe] cam, mojydas
YI0BOJIbCTBHUE OT UHTEJUIEKTYAIbHON JESTEbHOCTH, KaK OH IOJIy4aeT €ro OT Urp U (PU3NUEeCKUX
ynpaxHeHuil. Eciy mpou3BECTH COMOCTaBICHUE C BYHISCPKHUHIAMU BEKOBOW JTaBHOCTH, TO
meroabl Cuanca KaxyTcs Oojiee MOXOXKMMH Ha moaxon Burre, B To Bpemss kak Bunep

JelicTBOBAI CKOpEC B CTUJIC CTApPIICTO Muis.
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B 11 ner Hop6ept Bunep moctymun B Tadhre Komnemk, B 14 — OKOHYIII €70 U TTOCTYITHI

B ['apBapackuii yHMBEpCHUTET, Ilie B 18 MONydms1 yuyeHylo CTENeHb JOKTOpa MO MaTeMaTHKe.
Bunbsm Cuamc, koTopsiii ObT Ha 3 roma Molioke Bunepa, mpoaeMoHCTpupoBal emie Oolee
paHHME TOCTHXKEHUS, IIOCTYIUB B TOT ke ['apBapa B oHO Bpems ¢ BuHepom, To ecTb B Bo3pacte
11 ner.
Bausinue cpeasbl

WHTEpecHO CONOCTaBUTh CEMEMHYIO CHUTyallMl0 BYHAEPKHHIOB C AHAJIU30M CpEIOBOIO
BJIMSIHUS Ha CIIOCOOHOCTU. ByHAEpKUHIBI, KOTOPBIE TOIXYYHUIH OCOOYIO0 CTUMYIISIIUIO OT ceMei
(oxon Crtroaptr Mumib, Kapn Burre, HopGepr Bunep, Buibsim Cumuc), Obuid OOBIYHO
CTapUIMMH JE€TbMH B CEMbE, a YaCTO — EIMHCTBEHHBIMU CHIHOBBSIMU. DTO BIIOJHE COBIAJaeT
KaKk C BBIBOJIAMH SMITMPUYECKHX HCCIECIOBAHNMN, IMOKa3aBUIMX OoJiee BBICOKHHA B CpeAHEM
MHTEJUIEKT CTapILero peOdeHKa, TaK U C JAaHHBIMHU O CEMBSIX, BOCIIUTABIINX KPYITHBIX YYCHBIX.

Hpyras uepra, TeM HE MEHEe, KaKETCS XapaKTepHOW MMEHHO i ceMell BYHIEPKHUHIOB.
Haubonee akTUBHBIM B BOCIIUTATEILHOM OTHOIIEHUH POJIUTEIIEM BO BCEX PACCMOTPEHHBIX HAMU
ciydasix ObUI OTell, a He MaTh. HampammuBaercsi COOCTaBICHHUE C IBYMs H3BECTHBIMH (DaKTaMH.
HccnenoBanust OOBIYHO (UKCHUPYIOT «MaTepUHCKHA 3(dekT», To ecTh Oojbllee BIHUSIHUE
MaTepyd Ha HWHTEIJIEKT pedeHka, 4to Obuio oTHeceHo B.H.J[pykuHuHbIM Ha cueT Oousblieit
SMOIMOHATBHON OIU30CTH MaTepH K pEOCHKY.
Bornbias akTHBHOCTH OTIIA B BOCHUTATEIBHOM OTHOIICHHH MOXKET MPHUBOAMTH K IMOJABIICHHIO
pebeHKa, CHUKEHHIO €r0 MOTHMBALlMM JOCTHXEHHsS. BO3MOXKHO, 4TO 3TO OOCTOSITENBCTBO —
OJIMH U3 KIII0YeH K MOHUMaHHIO MpoOaeMbl ByHJEepKUHI0B. C paHHEro BO3pacTa OHU OKa3alHuCh
B HEOOBIYHOI OOCTAHOBKE C OUYEHb BBICOKMM YPOBHEM MHTEIIEKTYAJIbHBIX TpeOOBaHMH. DTH
TpeOOBaHUs, C OJTHOW CTOPOHBI, CTUMYJIUPYIOT X aKTHBHBIE 3aHATUS M POCT KOMIETEHTHOCTH.
C npyroi#t cTOpoHBI, OHU (POPMUPYIOT CIENUPUUECKUMN, aKIICHTYUPOBAHHBIN THI JIMYHOCTH C
HEOOBIYaliHO BHICOKUMHU MPUTI3aHUAMH, KPYILIEHHE KOTOPBIX MPUBOAUT K CAMOYHUUMKEHHUIO.
TunuyHbIe ITANBI })KU3HEHHOT0 Iy TH
Cucrematusupysi pacCMOTpPEHHbIE Bbllle Ouorpaduu, MOXHO BBLIEIUTh TUIUYHBIE STarbl
KU3HEHHOTO ITyTH BYHJIEPKHH]IOB.
1. Jlamenmmuwiti 2man, Ha KOTOPOM TaJIaHT €LIe HE MPOSBJIECH, XOTS YK€ HayaJlld CBOE JeiicTBHE
Kak BHYTpEHHHE (CHOCOOHOCTH), Tak M BHEIIHUE (HampuMmep, cembsi) (HaKTOpHI,
oOycioBiuBaromue GopMUpPOBaHUE TajaHTa. Bo3pacTHble IpaHUIIBI 3TOTO 3Tana MOTYT OBITh
Pa3IMYHBIMH, HO B CITydae MHTEJUICKTYAIBHBIX BYHJEPKHHIOB OH MOXET OBITh COIOCTABJICH C

TEM, YTO Y HaC OOBIYHO HA3BIBACTCA JOMIKOJIBHBIM JETCTBOM (0T 0 10 7 J71eT).
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2. [Jlemoncmpamueneiii 5man HAYMHAETCS C TONO MOMEHTa, KOIZla OOHapyXHUBaeTCs
YIUBUTENBHBINA TaJIAaHT peOeHKa. ITO U €CTh COOCTBEHHO TO BpPEMsl, KOTJa BYHAEPKUH]I SBISETCS
BYHJIEPKUHIOM. THIHMUYHBIM BO3pacT Ul Hayaja 3TOro dTala COCTAaBJIAET 7 JIET, XOTS MOKET
ObITh M 3HAUNTENBbHO MeHblIe. Hanpumep, Mouapt ObL1 U3BECTEH yKe B 3 roa. 3akaHUMBaeTCs
9TOT 3Tall C HACTYIJICHUEM PAHHEr0 B3pPOCIIOrO BO3pacTa BO BPEMs PACCTABaHUSA C JETCTBOM.
I'ne-anOynp ner B 15 [HOCTMXKEHHS YK€ IIEpPECTAalOT paccMaTpuBaThCs Kak JIETCKHUE.
WH}aHTUIBHBIA TalaHT Y)Ke MepecTaeT pacCMaTpUBATHCS Kak TajnaHT. YelnoBeK JOJDKeH 0o
pa3BuBaThb B ce0€ HOBBIM, B3pOCHBIA TaJaHT, JUOO IIOCTENEHHO IEPEXOJUTh B paspsn
IOCPEICTBEHHOCTEH, YTO COOCTBEHHO U COCTABIISET CYLHOCTh CIEIYIOILEro 3Tana.

3. Dman evipasnusanus He OpocaeTcs B IIla3a HUCCIICAOBATEINIO, OCKOIBKY HE SIBISETCS CTOJb
ApKUM, Kak npeablaynuil. OJHAaKO OH SBISETCS NMPUHUUINAIBHO BA)KHBIM IS NTOHMMaHUs
CyabObl BYHIEPKMHIOB. B 3TOT neproa MHQAHTUIIBHBIN TaaHT MepecTaeT UurpaTb CBOIO POJib B
KU3HUA. ByHIEpKMHI OKas3plBaeTCsd Ha TOM )K€ YPOBHE JAOCTM)KCHMM, YTO W JpYrHe €ro
CIOCOOHBIE CBEPCTHUKH, KOTOpBIC, OJHAKO, HE OBUIM CTOJNb OJIECTSIIMMH B JIETCTBE.
[TponcxoauT BhIpaBHUBAaHUE IO OTHOILIEHUIO K MOJIOJBIM JIIOJSM CBOEro Bo3pacTta. B To ke
BpeMsl MPUTA3aHUs U JIMYHOCTHBIE OCOOCHHOCTH, CBSA3aHHbIE C HEOOBIYHOH Ouorpaduei,
ocraroTcs. YesoBeK J10JKEeH, OCHOBBIBAsICh Ha CBOMX CIIOCOOHOCTSAX, BBINTH Ha HOBYIO CTE3I0
TBOpUYECTBA. THUIUYHBIA BO3pacT MPOXOXKIAEHHS O3TOTr0 Mepuojia Uil HHTEIIEKTyaJlbHbIX
BYHIEPKHHIOB — ¢ 15 mo 25 mer. Ilocme 3TOro mpoucxoaumT craldmim3amus JmOo B
IPOAYKTUBHOM TBOPUYECKON KM3HHU, JINOO B IEIPECCUH OT Pa3OUTHIX HALEKI.

4. Dman meopuecmea unu oenpeccuu SIBISETCS €Ile OJHUM SPKUM MEPUOJOM KHU3HHM OBIBIINX
BYHIEPKUHI0B. OH XapaKTepusyeTcs 4pe3BblYailHO BBIpAXKEHHOM mnossipu3anueid. beiBiime
BYHJIEPKUH/Bl PEAKO HUAYT MO NyTH cpeAaHero ycmnexa. OTCYTCTBUE SPKHUX TBOPUECKUX
JOCTHKEHUI IOYTH BCErJa O3HA4aeT Ul HUX JIMYHOCTHYIO Tpareauro. ByHIepkuHzabl, He
peanu3oBaBIIne ce0si BO B3POCION JKU3HHU, PEIKO JKUBYT J10aro. Brpouem, u uig TBOpUECKHX
JIOJIE SMOIMOHATIBHOIO TJIaHa BO3pacT OT 37 110 45 JET 4aCTO OKa3bIBAETCS POKOBBIM.

XOTsl CTaTHUCTUYECKHWE OLEHKHU >KM3HEHHOIO YyCIeXa BYHIEPKHMHAOB 3aTPYAHEHbI, BCE XK€
Ouorpaguueckuii aHalu3 JaeT OCHOBaHHWE IpH OOHAPYKEHHHM XapaKTepHOro CceMeiHOro
naTTepHa y peOeHKa C BBIIAIOUIMMHUCS CIIOCOOHOCTSMHU MpeACKa3blBaTh €My HENpPOCTON MepHo.
’KM3HU B PaHHEM B3pPOCIIOM BO3pacCTe.

IlocTaHoBKa 1MarHo3a

Wrak, ¢ mompaBkoil Ha OOJBIIYI0 BapHATUBHOCTH (PeHOMEHa OOUIMH TUArHO3 MOXKET OBITh

MOCTAaBJICH CJICAYHOUIUM 06pa30M: BYHJACPKHUH] = CIIOCOOHOCTHU X CBCPXCTUMYJIMPYIOIIIAsd Cpeaa.
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CrnocoOHOCTH SIBISIIOTCST  JOBOJIBHO CTAaOMJIBHBIM CBOMCTBOM 4YellOBeKa. Tak, KOppessius
MICUXOMETPUUYECKOro uHTeuiekTa B 5—7 u 17-18 ner cocrasnser I = 0,86, a nnst BozpactoB 11—
13 u 17-18 ner — r = 0,96. B 3ToM nnane ObIBIIME BYHISPKHH/BI UMEIOT IIAHCHI HA YCIEX B
3p€JIOM TBOPYECTBE. OI[HaKO CBEPpXCTUMYIIMpPYIOLIAsA Cp€aa B ACTCTBE, KaK Mbl BUACIIHU, MOXECT
06epHYTBC$I CCPbC3HBIMHA HpO6J’IeMaMI/I. B »toMm miane OoJiblile IMIAHCOB OKa3bLIBAETCS y JIIO,Z[CI;'I,
KOTOpBIC 00Ja/Ial0T XOPOIIUMHU CIOCOOHOCTSIMH, OJHAKO WUMeENH OoJjiee OOBIYHOE IETCTBO U
0Cc000 CTUMYJIMPYIOUIYIO U OJIArONPUATHYIO CPEly B paHHEM B3POCJIOM BO3pacTe — B MEPUO]
HpO(l)eCCI/IOHaJIBHOFO CTAHOBJICHUSL.

buorpaduyecknii aHaM3 )XMU3HU BBIJIAIOIINUXCS JIIOJICH IMOATBEP)KAAET TaKOE MPEIoIoOKeHne. Y
OOJILIIIMHCTBA BETUKUX Y4YCHBIX B ACTCTBC OTMCYAIMCH XOPOUIMUC CHOCO6HOCTI/I. OIIHaKO B
OCHOBHOM OHH GBIJII/I, TaK CKa3aTb, «MATKUMHW» BYHIACPKHHIAAMU, TO €CTh HX CHOCO6HOCTI/I HEC
MMPOABJIAJIKUCH B UCKIIIOUUTCIBHO APaMaTUYCCKUX (bOpMaX.

Anamm3 6Horpa(1)1/1171 BYHACPKHHIAOB IPUBOJUT K BBIACJICHUIO ABYX 3TallOB CTUMYIJIALUH,
JBYX TOJYKOB B MHTEIUICKTYaJbHOM pAa3BUTHH 4YeloBeKa. IIepBBI TOJYOK NPOUCXOIUT B
JIETCTBE U UCXOJUT TJIaBHBIM 00pa3oM oT ceMbu. Eciiu criocoOHOCTH peOeHKa BEIHKH, a TOTYOK
OYCHb CHHBHLIﬁ, pe6eHOK HMCCT HIAHC PAa3BUTHb I/IH(1)8.HTI/IJ'ILHBII71 TaJIAaHT W IIPCBPATUTLHCA B
BYHJACPKHUH/A. BTOpOﬁ TOJIMOK OTHOCHUTCS K ICPpUOAY HpO(beCCI/IOHaJIbHOFO cta"HoBieHUs. CeMbs
OKa3bIBaCT 34€Ch JIMIIb OIIOCPECAOBAHHOC BJIMAHUC — YCPE3 TC JIMYHOCTHBIC OCOGGHHOCTI/I,
KOTOPBIC OBLIN 3AJI07KEHBI B JCTCTBEC. Mmenno sror Nnepruoa OKa3bIBaCTCs PCIIArOIIUM.
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Mz Manifestarile violentei in dependenta de variabila gen.

Racu lgor, prof.univ., dr. habilitat in psihologie

Summary
The article presents the partial results of theoretical and experimental study of violence.
Theoretical approach presents different views, concepts, types and the determinant factors of
violence. Empirical research describes the results of violence at preadolescents: were established
the gender, age and the place of resident differences in violence manifestation.
Rezumat
In acest articol sunt prezentate rezultatele unui studiu teoretico-experimental al problemei
violentei. In partea teoretica sunt analizate diferite opinii, concepte privind notiunea de violenta,
tipurile si cauzele aparitiei ei. In partea experimentala prezentim rezultatele studiului violentei la
varsta preadolescentd in dependenta de variabila gen.
Cuvinte-cheie: violenta, tipuri de violenta, cauzele violentei, manifestareca violentei,
variabila gen.
In prezent societatea contemporana tot mai frecvent se confruntd cu problema violentei.
La noi creste numarul de cazuri de manifestare a violentei in diferite domenii ale vietii sociale de
la forme din cele mai agresive pana la unele mai putin socante.
Definirea violentei in stiinta contemporana s-a dovedit a fi o Incercare destul de dificila.
Acest fapt se explica atat prin complexitatea fenomenului studiat, cat si prin marea diversitate a
formelor de manifestare. Dificultatea definirii este cauzata si de asocierea frecventd a
fenomenului violentei cu agresivitatea. Radacina latind a termenului violenta este ,,vis”, care

inseamnd ,,fortd” si ne indica la putere, dominatie, superioritate fizica impotriva altei persoane.

Y.A.Michaud propune o definitie a violentei, plecind de la trei categorii de factori. Exista
violenta cand, intr-o situatie de interactiune, unul sau mai multi subiecti actioneaza de o maniera
directd sau indirectd, masatd sau distribuitd, aducand prejudicii altora in grade variabile, fie in
integralitatea lor fizicd, fie In integralitatea lor morald, fie In posesiunile lor, fie in participarile
lor simbolice si culturale. Pot fi evidentiate trei elemente care surprind intelesul acestui concept:
. violenta este o situatie de interactiune (implicAnd unul sau mai multi subiecti);

. este o actiune prin care se aduc prejudicii altora (corporale, morale, etc.);
. aceste prejudicii se manifesta prin diferite modalitati (directe sau indirecte) [3,4,6].
Un aspect important al definirii violentei este cadrul cultural. Reprezentarea sociald cu

privire la violenta, specifica unei anumite culturi influenteaza recunoasterea violentei, atitudinea
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fatd de ea, tolerarea sau chiar promovarea ei. In anumite perioade istorice, actele de mare
violentd nu doar ci nu erau sanctionate, dar erau considerate virtuti ale autorilor. In acest context
putem mentiona bogatul folclor infaisand haiducii si faptele lor marete.

In ciuda introducerii semnificatiei cadrului cultural in frecventa si varietatea
manifestarilor violente, precum si in recunoasterea violentei si In abordarea ei preventiva sau
terapeutica, consecintele violentei asupra fiintei umane sunt similare, indiferent de cultura din
care face parte individul. Probabil ca atingerea demnitatii umane ca o consecinta a violentei ar
putea fi luata in considerare n definirea violentei [6,7,9].

Un alt lucru care trebuie remarcat este faptul ca violenta poate avea o manifestare de
reactie Tn lant, de contagiune. Comportamentele violente pot genera sau stimula alte
comportamente violente la cei din jur, la victime sau martori aparent neimplicati direct in acest
proces. In aceste conditii victima poate deveni la randul siu agresor in lantul infernal al
provocarii-reprimarii. In momentul manifestirii comportamentului violent, tinta violentei poate
fi deplasata dinspre victima direct vizatd, spre alti factori neutri, din anturaj sau spre agresor
insusi. Acest tip de deplasare poate avea loc datorita unor interdictii sociale care functioneaza la
agresor sau la victima.

Violenta in relatiile umane modificd personalitatile, viata si destinele participantilor.
Acest lucru se manifestd nu doar aici §i acum, in momentul violent sau 1n timpul vietii victimei si
a agresorului, ci si in viitor, prin copiii lor, prin cei care au luat parte direct, ca victime, sau
indirect ca agresori, la atmosfera violenta. Daca nu este luat In considerare, fenomenul violentei
poate functiona ca un perpetuum mobile, nu doar in viata unui individ, ci si in cea a unei familii,
prin trecerea transgenerationald, si a unei institutii, prin crearea unei atmosfere care tolereaza sau
chiar stimuleaza violenta .

In literatura stiintifica este lipsa definitia globald a fenomenului violentei in timp ce tot
mai frecvent suntem expusi la o globalizare a violentei. Intr-o abordare ecosistemici, asa cum
este conceputd de Bronfenbrenner, violenta ar necesita definitii specifice nivelului de
manifestare:

e in microsistem (violenta in cuplu, in familie, abuzul si neglijarea copilului, abuzul
persoanelor de varsta a treia, membri ai familiei);

e in mezosistem ( violenta la locul de munca, in scoala, violenta ritualurilor de initiere
in anumite grupuri);

e in exosistem (violenta in comunitate, in spatii publice, in institutii, strada, etc.);

e in macrosistem (la nivel de valori, religii, stereotipuri, reprezentari sociale, s.a.)[6].
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Violenta este o actiune care deranjeaza dureros si periculos din punct de vedere fizic,
psihic si social bunul trai al persoanelor sau grupurilor. Efectele ei pot varia de la banal la
catastrofe, ea poate aparea natural sau poate fi creatd de oameni, poate actiona impotriva
proprietatii, poate fi justificatd sau nu, poate fi reala sau simbolica, spontana sau graduala.

In continuare ne vom referi la un anumit tip de violenta: violenta scolara care tot mai des
este in atentia mass-mediei.

Atunci cand vorbim despre violenta scolara nu ar fi corect sa ne limitdm numai la actele
de violenta care cad sub incidenta legii. Violenta scolard este un fenomen mult mai larg. In acest
context, Jacques Pain vorbeste despre doua tipuri de violentd in mediul scolar: violente obiective
care sunt de ordin penal (crime si delicte) si asupra carora se poate interveni formal. Politia si
Justitia colaboreaza direct cu institutiile scolare; violente subiective care sunt violente mai
subtile, de atitudine si care afecteaza climatul scolar ( atitudini ostile, dispretul, umilirea,
jignirea, sfidarea, lipsa de politete, absente de la ore, refuzul de a ramane la ore si de a participa
la activitati, atitudini antiscolare.

In invitamantul preuniversitar o forma de violentd extrem de raspanditi raimane sa fie
violenta verbala. Englezii folosesc termenul de ,,bullying" pentru a desemna atdt atacurile
verbale cat si intimidarile (presiunea psihicd) exercitate prin amenintiri, injurii, umilinte. In
limba romana acest termen este tradus ca hdartuire care este o forma de abuz asupra victimei
exercitatd de citre un alt subiect sau grup de persoane. Intre victima si agresor (persoani sau
grup) existd un dezechilibru de putere emotionala, fizica, sociala care vulnerabilizeaza victima si
sporeste riscul de atac asupra ei. Spre deosebire insd de abuz si neglijare, hartuirea poate lua
forme noi, moderne, ca exemplu, forma de hartuire prin internet (mesaje, bloguri, filme,
filmulete s.a. postate pe internet), telefonia fixa si mobila.

Exista diferite opinii privind varsta aparitiei hartuirii la scoald. Unii autori vorbesc despre
o varsta de aproximativ de 9 ani in timp ce altii considera ca hartuirea poate fi intalnita inca in
prescolaritate, cand un copil este marginalizat, i se iau jucariile, este batut, inlaturat, agresat
verbal de semenii din grup. Deci, hartuirea consta in acte repetate de agresivitate psihologica,
verbald, sexuald, sociald, s.a. cu orientare impotriva unei persoane sau grup. Agresorul urmareste
sd obtind si sd-si mentind dominanta asupra unei alte persoane si/sau bundvointa, atentia
admirativa a celorlalti, concomitent cu marginalizarea victimei.

A califica un fapt ca fiind de caracter violent Tnseamna, in esentd, a emite o judecatd de
valoare asupra acestui fapt. Judecata corespunde unor norme sociale determinate de cultura unei

societati, dar ea se face si in functie de valorile grupului de apartenenta. Ceea ce este resimtit ca
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violenta de un elev dintr-o anumita institutie scolara poate trece neobservat in ochii elevilor de la
altd scoala. De asemenea, violenta verbald nu este perceputd in aceeasi manierd de elevi si
profesori. Elevii 0 minimalizeaza, in timp ce profesorii o supraevalueaza.
Savantul Vettenburg considera ca exista trei forme de violenta in scoli:
e devianta tolerata sau violenta juvenila normala;
e violenta sociala, in care scoala insési este victima violentei manifestate in societate, la
nivel general;
e violenta anti-gcoald (distrugerea echipamentelor, vandalism, insulta si agresivitate fata de

profesori s.a.).

Violenta scolara este un tip de violenta cand este folosita forta intre copii, aplicarea fortei
de catre profesori fata de elevi si mult mai rar in directia opusa. Violenta scolara poate fi fizica
care este interpretatd ca o actiune asupra elevului sau profesorului, care este orientatd la
inrdutatirea starii psihologice favorabile a jertfei. Alta formd este violenta emotionald care
provoaca declansarea incordarii emotionale, ofensand jertfa.

In conformitate cu diferite studii, violenta in scoli poate lua urmitoarele forme: pedeapsi
fizica; restrictie fizicd; constrangere solitard si orice forma de izolare; obligatia de a purta
vestimentatie distinctiva; restrictii alimentare; restrictii sau refuzul de a avea contacte cu
membrii familiei sau cu prietenii; abuzul verbal si sarcasmul.

Violenta 1n scoli este o problema in mod special delicatd. Altd data scoala, definitd ca
institutie de educatie publica, era considerata ca un spatiu sacru al invatarii, relativ autonom fata
de societatea adultilor, cu problematica ei complexd legatd de viatd. Astdzi, lumea scolii a
capatat o permeabilitate crescutd, asimiland tensiunile si disfunctionalitatile societatii. Scoala a
devenit un spatiu in care se confrunta valorile si practicile traditionale, care structureaza procesul
invatarii academice, cu sisteme de valori mai ample, mai dificil supuse unei structurari riguroase
si controlului social, generate de invatarea sociald, in care mass-media intervine ca agent
formator cu un potential de fascinatie si atractivitate net superior.

Violenta in scoald nu este o inventie a contemporanitatii. Ea a existat inca din cele mai
vechi timpuri in toate sistemele de educatie, dar formele si intensitatea cu care acestea s-a
manifestat au suferit modificari de-a lungul istoriei, variind desigur de la un tip de cultura si
societate la alta, dar si in functie de teoria si practica pedagogica impartasita la un moment dat.
Astfel, unii autori clasifica violenta in functie de gravitatea formelor de manifestare, referindu-se
la manifestari paroxistice (crima, viol s.a.) si forme ,obisnuite" (provocari, ,,grosoldnii",

conflicte, insulte). Alti autori catalogheaza violenta scolara in functie de trei criterii: delictele
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(racket, furturi, lovituri, rasism, insulte); climatul scolar (relatiile dintre elevi, dintre adultii din
scoald, precum si cele dintre elevi si adulti); insecuritatea (violente resimtite si de unii si de
ceilalti). Pornind de la acesti indicatori, se face distinctie intre mai multe forme ale violentei:
violentele din afara scolii, care provin din mediul inconjurator; violentele din scoala, care se
refera la conduitele elevilor care nu s-au integrat in normele scolare (abateri in timpul orelor de
curs - discutii in timpul orelor, neatentie etc.); violentele antiscolare determinate chiar de situatia
scolara (esec scolar, orientari inadecvate, raspunsuri la violentele institutionale ).

Violenta intre elevi este recunoscuta ca fenomen general prezent in toate unitatile de
invatdmant nsa intensitatea si metodele In care aceasta se manifesta diferd de la o scoald la alta
fiind determinate de mai multi factori: climatul scolar si cultura scolii, tipul de management
scolar, coeziunea claselor, calitatea activitatii educationale, nivelul de provenienta al elevilor s.a.
La violenta verbald se refera certurile, conflictele, injuriile, tipetele care, in general, sunt
considerate ca o situatie tolerabila si obisnuita in orice scoala in contextul social actual. Violenta
fizica intre elevi care conduce la existenta unui climat de insecuritate in scoli solicitd masuri
specifice in plan administrativ si educational. Cele mai frecvente situatii de violentd se intalnesc
intre elevii din aceeasi clasd. Ponderea ridicatd a unor astfel de situatii se explica prin faptul ca
interactiunea dintre elevii aceleiasi clase este mai frecventa decat relatiile elevilor din clase
diferite (in timpul orelor si al altor activitati scolare, in pauze, in cecurile de prieteni), fapt care
creeaza premisele aparitiei mai multor situatii de violenta intre acestea. De asemenea, des sunt
intalnite si situatiile de violenta intre elevi din clase diferite, de acelasi nivel scolar. in acest caz,
una dintre premisele aparitiei violentei intre elevi o constituie caracteristicile comune de varsta,
care determind forme §i situatii comune de manifestare (uneori violente) ale personalitatii
copiilor.

Formele de violenta ale elevilor fata de profesor sunt variate, de la comportamente care
nu sunt in deplina concordantd cu regulamentul scolar si cu statutul de elev la forme mai grave,
care tin de violenta fizica, ce intra sub incidenta legii.

De asemenea exista si o varietate de comportamente neadecvate al cadrelor didactice in
relatii cu elevii, adica violenta ale profesorilor fata de elevi, acest fenomen desi este mai putin
recunoscut in spatiul scolii deoarece contravine flagrant cu statutul si responsabilitatile unui
cadru didactic, ele pot evolua de la situatii care nu sunt caracteristice unei relatii corecte
profesor-elev, la forme mai grave.

Una dintre clasificarile propuse de specialistii clasificd cauzele violentei 1n: cauze

biologice (factori genetici, probleme neurobiologice, leziuni cerebrale, factori de nutritie, efecte
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ale consumului de alcool si droguri etc.); sociologice (conditiile socio-economice, factori privind
comunitatea si structura acesteia etc.) si psihologice (afectiuni psihice asociate si cu un nivel mai
redus de dezvoltare psihointelectuald, in special efectele, in plan psihologic, ale conditiilor de
mediu familial in care se dezvolta copilul).

Alte abordari considera cauze ale violentei sunt cele generate de:
- violenta in familie: copii care apartin unor familii in care se manifesta relatii de violen{a preiau
aceste ,,modele de relationare'';
- conditiile economice: saracia extrema in care traiesc unele familii, inclusiv copii, 11 impinge pe
unii dintre ei la comiterea unor acte de violenta;
- mediul instabil: anumite evenimente intervenite in familie, de genul divortului sau decesului

unui parinte, precum si climatul afectiv instabil si insecurizant in care se dezvolta copii;

- lipsa stimei de sine: indivizii cu o imagine de sine defavorabila se implicd in acte de violenta
pentru a compensa sentimentele negative cu privire la propria persoana si pentru ca astfel obtin
acceptarea grupului cu care comit actele de violentd;
- imaginea violentei Tn mass-media: expunerea indelungata la violenta propagata de catre media
ii desensibilizeaza pe copii, ajungand astfel sa o accepte si sa o practice;
- sistemul legal: cadrul legislativ permisiv 1n unele tari privind violenta tinerilor, situatie care nu
descurajeaza recidivarea;
- alienarea: lipsa comunicarii si a unor puncte de conexiune cu comunitatea, a sentimentului de
apartenenta la o anume comunitate si de incredere in viitor;
- rasismul, sexismul, homofobia, stratificarea sociald, etnocentrismul: discriminarea centrata pe
diferentele intre indivizi sau grupuri este o sursd de tensiune care poate genera violenta,
institutiile pot legitima violenta prin politici si1 practici institutionale, dand dreptul indivizilor sa
practice discriminarea la nivel individual, cu consecinte minime.

In cercetarea experimentali realizati am fincercat si studiem fenomenul violentei in
dependenti de variabila gen. In studiu au participat 200 de preadolescenti: 100 fete si 100 baieti

de aceeasi varsta.
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Fig.nr.1. Manifestarea violentei in dependentd de variabila gen

Analiza datelor cantitative prezentate in fig.nr.1 ne permit sd vorbim despre prezenta foarte
frecventa a violentei 1n scoald despre care vorbesc 10% ( 8 fete si 12 baieti) din numarul total de
preadolescenti; 25% de preadolescenti ( 22 fete si 28 bdieti ) au mentionat prezenta frecventa a
fenomenului violentei in scoald; 60 % ( 62 fete si 58 baieti) considerd ca violenta este prezenta

uneori si numai 5 % din preadolescenti(8 fete si 2 baieti) vorbesc cad nu existd violenta in scoala.

Diferente statistic semnificative au fost stabilite numai la ultima categorie de raspuns la
p=0,05, ceea ce ne permite sa constatdm ca in aprecierea prezentei violentei in scoald nu au fost
stabilite diferente statistic semnificative in dependentd de variabila gen. Fetele si baietii de varsta
preadolescenta in indicatorii cantitativi foarte apropiati vorbesc despre manifestarea violentei in

scoala.
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violenta fizica35% violentaverbala 65%

Fig.nr.2. Formele de manifestare a violentei in dependenta de variabila gen

Rezultatele cantitative prezentate in fig. nr.2 ne permit sa vorbim despre prezenta mult mai
frecventd a violentei verbale in comparatie cu violenta fizica in scoald: 35 % de preadolescenti
( 27 fete si 43 baieti) au indicat acest tip de violenta si 65 % ( 73 fete si 57 baieti ) au indicat la
violenta verbald. La violenta fizicd mai des indica baietii, iar la cea verbala fetele, ceea ce ne

permite sa constatdm cd baietii sunt mai des implicati In situatii scolare si extrascolare in care
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sunt prezente manifestari de violenta fizica, iar fetele acolo unde mai frecvent este practicata

violenta verbala.
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M cuvinte urate
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B violenti emotionala

nu sunt rareori deseori foarte des

Fig. 3. Manifestari violentd intre preadolescenti baieti

Din rezultatele prezentate in fig. 3 concluziondm ca cel mai frecvent violenta intre baieti se
manifestd ca folosirea cuvintelor urate, injurii, (rdspunsul “foarte des” —20% si ” deseori” —
66%. In continuare se plaseaza certurile si conflictele (raspunsul ”foarte des” — 8% si ”deseori”
60 %; aplicarea fortei fizice, batai se manifesta “foarte des” in 7% si des in 30% cazuri; expresii

jignitoare — "foarte des” 12% si”des” 56% cazuri.
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Fig. 4. Manifestari violentd intre preadolescenti fete

Din rezultatele prezentate in fig. 4 concluziondm ca cel mai frecvent violenta intre fete se
manifestd ca folosirea cuvintelor urate, injurii, (rdspunsul ”foarte des” —11% si1” deseori” —

52%. In continuare se plaseaza violenta emotionald (raspunsul “foarte des” — 11% si ’deseori”

42 %; certuri, conflicte ( rispunsul “foarte des” 10% si des 28% cazuri). In plan comparativ
trebuie sd mentiondm diferente statistic semnificative la p=0,05 la manifestarea violentei intre
fete si baieti la: aplicarea fortei fizice, batai; cuvinte urate; certuri si conflicte cu rezultate mai
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mari pentru baieti. Formele mentionate de violentd sunt prezente in spatiul scolar dar

preponderent in relatii Intre baieti.

Rezultatele obtinute ne permit sa vorbim despre importanta prevenirii si combaterii violentei in

procesul educativ si asigurarea dezvoltarii personalitatii in perioada preadolescenta.
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PNE

IMOIINOHAJIBHOE OBIIEHUE KAK OCHOBHOE YCJIOBHE PEYEBOI'O
PA3ZBUTHUS PEBEHKA.

B.A. Kucauuenko, ooyenm xagheopvi koppexyuonnozo oopazosanus, Hayuonanorwiii
yuusepcumem um. B.A. Cyxomnunckoeo, 2. Huxonaes, Yxkpauna
Summary
The article gives the theoretical analysis of the research devoted to the leading role of parents in
the process of active communicative skills and speech formation while working with children at
an early age.
Keywords: speech disorders, communicative, early age, parents.
Rezumat

Cercetarea vizeaza dezvoltarea limbajului in ontogenezd si anume, comunicarea
emotionald drept fundament al comunicarii verbale eficiente. Dezvoltarea copilului este in mare
masurd determinatd de prezenta si comportamentul maturilor, dezvoltarii lui motivationale si
formarea achizitiilor verbale operational-tehnice.

Pa3BuTHe si3pika M peuyd SBISETCS HEOTHEMIIEMOM YacThIO MCUXUYECKOIO0 OHTOIeHE3a.
[TepBble TOABI )KU3HU peOEHKA MMEIOT PEIlalollee 3HAUYCHHE AJIs JalbHEHIIEero pa3BUTHS €ro
peun. Ecnu 11000 M3 BO3PACTHBIX 3TANOB MPOXKUT PEOCHKOM HEAOCTATOYHO ITOJHOIEHHO, TO
MCKaXKaeTCs U BECh NAIbHEUIIINIA X0/1 ICUXUYECKOTo pa3sutus [ 1, c. 8].

BonbmuHCTBO MpHYMH, 00yCIaBIMBAIOMIMX 3a/I€PKKY pa3BUTHS U A€(PEKTH peun neTei
OoJiee cTapiero Bo3pacra, CoAep Karcs B YCIOBHUIX UX KHU3HHU B paHHEM BO3pacTe.

CraHoBNeHHEe W pa3BUTHE peud Jnerell uccienoBaioch ¢usznonoramu (KompsiioBa M.,
[TaBnoB U., KpacHoropckuii M., MBanoB-Cmonenckuit A., CeuenoB . u nap.), mcuxosoramu
(baes b., Beirorckuit JI., Jlypus A., Mapkosa A., Hukonenko /., Enbkonun /1., Pyounmreiin C.
u 1p.), muareuctamu (I'Bo3neB A., Tlorebns A.), muarsoaunakramu (borym A., TuxeeBa E.,
®enopenko JI. u np.), negaroramu (Apkun lO., Akxcapuna H., MBanenko A., Haymenxo T.,
[Terpona B., Paguna E. u ap.).

CBoeBpeMeHHOE (PU3NIECKOE M HEPBHO-TICUXUYECKOE, B YaCTHOCTH PEYeBOE, pPa3BUTHE
KaX/I0ro pedeHKa BO3MOXKHO TOJIKO NpH oOecreyeHne HeoOXOIMMOro JeHCTBUS CO CTOPOHBI
B3POCJIBIX U OKpYXkarollen cpeasl [5, ¢. 5].

Ha mepBoM romy xu3HM peOCHKa MCKIIOYMTENbHAS POJb B BOCHHUTAHUM TPHHAIICHKHT

maTepu. OHa OeCOKOMTCS O MJIAJICHIIE, CO3JaeT YCIOBHS Ui Pa3BUTHS MEPBBIX COLIMAIBHBIX
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HABBIKOB, YIOBJETBOPSET €ro OMOJOTHYECKHE W SMOILMOHAIbHBIE TOTPeOHOCTH. BpoxaeHHbIe
MOBEJICHYCCKUE peaKIuu peOCHKA TMOAKPEIUISIOTCS BCTPEUHBIMH, TOXKE BPOKICHHBIMU W,
CJIeIOBATENILHO, OMOJIOTUYECKH OOYCIIOBICHHBIMU TOBEICHYCCKUMHU PEAKIUSAMH CO CTOPOHBI
MaTepu. JTU peaklMi OJHOBPEMEHHO M YHUBEPCAIbHbIC, U HAIIMOHAIBHO CrielU(pHUUEcKUe.

Tak, uccnenoBanusmu Bunapckoit E. [2, c¢.17] Obuto 1oka3aHO, 4TO pe4b Marepew,
KOTOPBIC HMEIOT JISTEH paHHEro MJIJIIIET0 BO3PAacTa, BBISBISET OMOIOTHYECKU 00YCIIOBICHHBIE,
HE 3aBUCHMbIE HU OT HAI[MOHAJIBHOCTU, HU OT KYJIbTYPHOH MPUHAJIC)KHOCTU >KCHIIHUHBI
M3MEHEHHS, KOTOpbIE NMPUOIMKAIOT (PU3NUYECKUE XAPAKTEPUCTUKH €€ Py K XapaKTepHUCTHKaM
nerckor peun. K depram 3Tol yHUBEpCaabHOW OMOJIOTMYECKH OOYCIOBJICHHOW MEPECTPONKHU
OTHOCSITCS: 3aMEJIJICHUE TEMIIa PEUH, MOBBIIICHUE CPEIHEH YaCTOThl OCHOBHOTO TOHA Ioj0ca U
pacHIMpeHue auarna3oHa rojoca 3a CueT BhICOKMX YacTOT, a TAaKXKe YCHUJICHUE aKIEHTYalluu peun
[IPU IPOU3HECEHUHU OT/IEIbHBIX YACTEH BHICKA3bIBAHUS IIETIOTOM.

[TpubmmkeHne (GU3NYECKUX XapaKTePUCTUK MATEPUHCKOW pPEeYd K XapaKTepUCTHUKAM
MPUPOKICHHBIX 3BYKOBBIX pEaKIMl MIIQJICHIIa, HWMEET IEPBOCTEIIEHHOE 3HAUYCHUE ISt
BO3MOYXHOCTH YCTAHOBJICHUS IICUXO(PH3NOIOTHISCKOTO B3aUMOJICHCTBUS MATEPH C €€ PEOCHKOM,
JUIs JIETKOCTH WX B3aMMHOIO 3MolMoHanbHOTO "3apaxenus'. MccinenoBanus KosbiioBoir M.
CBUJIETENBCTBYIOT, UTO YeM OoJibliie (PU3NUECKUE XapaKTEPUCTHKU AYMOLIMOHABHBIX BBIPAYKEHUN
MaTepu yHnoJoOJSI0TCS TOJIOCOBBIM BO3MOKHOCTSIM MJIAJIEHIA, TEM JIETYE €My HacjeloBaTh U,
TaKUM 00pa3oM, yCTaHABIMBATh C HEW XapakTepHBIA JJIsl PAHHETO BO3PACTa AMOIMOHAIBHBIN
COLIMANIbHBIM KOHTAKT. Yem Ooiiee MOJIHBINA yCTaHAaBIUBAETCS KOHTAaKT, TeM CKopee ooiue
3BYKOBBIE PEaKIH peOeHKa HAUUHAIOT MPHOOPETaTh HAIIMOHATIBHO crienududeckue uepTsl. [loa
BO3JICUCTBHEM O0pa31l0B MAaTEPUHCKOTO SI3bIKA OJTHU AJIEMEHTHI CIIOHTAHHBIX PEUEBBIX PEAKITUH
MUITaJICHIIa TIOJAKPEIUISIOTCS U audhepeHInpyroTCs, Apyrue 3atopmakuBatores [ 3, ¢. 42].

DOMoIoHaIbHOE 00IIeHHe pebeHKa co B3pOCTIBIM B PAHHEM BO3PACTE OCTA€TCS BAKHBIM U
OCHOBHBIM YCIIOBUEM €r0 IMOJHOLIEHHOro Ncuxudeckoro pa3sutus. Kak ormeuaer Jlucuna M.:
"TonbKO BCJEA 3a YAOBIETBOPEHHEM IOTPEOHOCTH B OOIICHWU CO B3POCIBIM JUIsi peOeHKa
OTKPBIBAETCS] BO3MOYKHOCTD Y/IOBJIETBOPEHMSI I03HABATEIBHONU MOTPEOHOCTH .

YenoBeueckuii MO3T, MOAOOHO JPYrMM OpraHaM Tejia, HaJeleH MOTPeOHOCThIO U
BO3MOXXHOCTBIO BHYTPEHHUX aKTUBHBIX COCTOSIHUH, 0oOpasyroniuxcs B HeM. PedeBas skcrpeccust
OCYIIECTBIISIETCS Yepe3 pa3Hble IBUTATEIbHBIE OPTaHbl. ANMapar apTUKYJSINH - JUIIb OJUH U3
BO3MOXKHBIX KaHaJOB pearupoBaHus. B paHHeM oOHTOreHese, Hampumep, ICUXUYECKOE
BO30YyXKIeHHE peOEHKa pacmpoCTpaHseTCs HE TOJIbKO Ha 3BYKOOOpasyrwIilue, HO W JIpyrue
OpTraHbl: MBI PyK, HOT, Jula. Y JoAeid '"roBopar" MUMHKA, MAaHTOMHUMHKA, oOIIee

JABHUTATCIIBHOC ITOBCACHUC. B CY6’BGKTI/IBHOM IJIaHE aKTHUBHOCTD, HaHpaBJ’IeHHaﬂ Ha opequneHI/Ie
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HEKOTOPOTO COJepXKaHMsl, KOTOPOE HAXOIUTCS B CO3HAHMM €CThb HaMEpPEHHE BBICKA3aThCs, TO
€CTh WHTCHIMS. VIHTeHIMOHHAs AaKTHMBHOCTh HMEET BPOXKICHHBINM XapakTep, (GOpMBI ee
IIPOSIBJIEHUS OAMHAKOBBI Y HOBOPOKIEHHBIX BO BCEM MHUPE, HE3aBUCUMO OT THUIIA YCBAaUBAaEMOIO
s3bika [2]. Jlo 2 -3 mecsieB *KW3HW KOMMYHUKATUBHO W IMO3HABATEJIbHO ONOCPEICTBOBAHHBIE
KOM(OPTHBIE COCTOSIHHSI BHYTPEHHEH Cpeibl CTAaHOBSTCS MOTPEOHOCTHIO peOeHKa, MOITOMY OH
CHOBA M CHOBa BOCCO3/1a€T TOT KOMIUIEKC IIOBEJCHUYECKUX peakUui, KOTOpBIH, Kak
CBHUJICTEJILCTBYET €r0 OIBIT, CTUMYJIHPYET MaTh K SMOIMOHAJIHLHOMY OOIIEHHIO ¢ HUM. B
nporecce O0IIeHUs ¢ MaTePbIO OH MOJy4YaeT HEOOXOAUMBINA €My YMEPEHHBIN 110 UHTEHCUBHOCTHU
MOTOK OSKCTEPOLICTITUBHBIX OIIYIIEHUH, B YACTHOCTH CIYXOBBIX. OJTO HEOOXOAUMO ISt
KOMMYHHMKaTHUBHO-IIO3HABATEJILHOTO PA3BUTHS, MOTOMY YTO CHEKTpaJibHas 4yBCTBUTEIbHOCTH
yXa, 110 JaHHbIM aKyCTHKOB, MaKCUMaJlbHa UMEHHO IPU YMEPEHHOM YpPOBHE I'POMKOCTH 3BYKOB
¥ OHa HauboJsee YyBCTBUTEIbHA K YaCTOTaM CPEIHEro AUana3oHa.

DTOT KOMILIEKC MOBEICHYECKUX peaklui peOeHKa, MOTYyYMBIINA Ha3BaHHUE KOMILIEKCA
O’KMBJICHUS, COCTOUT U3 YMEPEHHO BBIPAKEHHBIX ABMKEHUH KOHEYHOCTSIMU, [IOBOPOTOB I'OJIOBBI,
3pUTENbHBIX JIBH)KEHUHM, YJIbIOOK M BOKAJIM30B, aJpECOBaHHbIX MaTepu. Bce KOMIIOHEHTHI
KOMIUIEKCa OXKUBJICHHS] HEOTACIUMBI OJJUH OT IPYroro, CHHKPETHUYHBI: 0 MHeHut0 Buszens T.,
peOCHOK TMEpBBIX MECSIEB KH3HU HE MOXKET H3JaBaTh 3BYKM BHE OOIIEHl JBUTraTeIbHOU
AKTUBHOCTH, U JIBUTaTh pyKaMU U HOT'aMH, OCTaBasIChb MOJTYAJIMBBIM.

B pa3Butuu MiazeHuna JOCTUKEHUEM SBISIETCS IOCTENEHHOE CHIDKEHHE, B CUTYyallUd
SMOIIMOHAIBHO TO3UTUBHOTO OOIIEHUS, HHTEHCUBHOCTH CBOMX JBHUTaTENbHBIX pEaKIUil U
KPUKOB B pe3y/lbTaTe HacleJOBaHUs AEUCTBUAM MaTepu. CleaoBaTelibHO, MaTh aOCOJIFOTHO
Oecco3HaTenbHO JUIsl ce0s JOCTUraeT B IPOLECCE YyXOJa 3a CBOMM MAajbIIIOM TOTO, 4YTO
AJIEMEHTHl €ro OOOpPOHHOTO TIOBEIEHHUS CTAHOBSTCS COCTAaBHBIMH 4YacTSIMM IIOBEJEHUS
KOMMYHUKaTUBHO-TIO3HABATEIbHOTO.

Crnenyromuii NpbDKOK B Pa3BUTUM MOTUBAILIMOHHOW c(epbl peOeHKa CHOBA CTUMYIHMPYET
MaTh cCleuu(UKOW CBOEr0 HMOLMOHAIBHOIO TMoBeAeHHs. OCyLecTBIsIsl 3MOIMOHAIBHOE
B3aMMOJICIICTBHE C pEOEHKOM, OHa CHCTEMaTHYeCKd oOpallaeT ero BHHMaHUE Ha pa3Hble
00BEKTHI OKpY>KAIOIIEH NeHCTBUTEIHHOCTH U TeM "'METUT" WX, MO BeIpakeHHUIo JleoHTheBa A.,
cBoell smouueil. PebeHOK ycBaMBaeT 3TH SMOLMOHAIbHbIE METKH NpPEIMETOB BMECTE C
COOTBETCTBYIOIIMMHU UM 3BYKOBBIMU 0Opa3zamu. Hacienys MaTepu U UCTIONb3ys yXKe JOCTYIHbIE
€My LIETIOYKH JIETIETHBIX CETMEHTOB, OH BOCCO3/Ia€T JIETIETHbIE MCEBIOCIIOBA, KOTOphIe (hopMoit
Bce Oosiee npuOMMKAIOTCS K 3BYKOBOW (opme cioB pomHoro ssbika. Juddepenunaruto
CEHCOPHOM CTOPOHBI SMOIIMOHAIILHOTO TIOBEJICHUS peOCHKa COMPOBOXKIAeT U quddepeHanms

€ro )IBI/IF&TGHBHOﬁ CTOPOHBI. Bwmecto FCHCPAIN30BAHHOI'O ABUTATCIIbHOIO OKHBJICHUS pe6eH01<
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BTOPOTO IOJIYTOJUsl JKU3HU B OTBET HAa HMOLMOHAIBHOE OOpalleHue K HEMy, IIOBOPayMBAET
TOJIOBY M B3IJIAJ B CTOPOHY B3pOCIIOr0, KOTOPBIM MPUOIMKAeTCsS, WM HauyMHAET XJIONATh B
JasloHyu, Korja maTh HameaeT: "Jlapymiku, naaymku" u 1.1, IIporpeccuBHON aHAIUTHYECKON
TupdepeHManuy  MOAJATCsT M caMd  "0OIIe3BYKOBbIE" HMHTOHAIMOHHBIE KOMIIOHEHTBI
CHUHKPETHUYECKUX HAIIAJHbIX KOMIUIeKcoB. [loa Bo3neiicTBueM 00pa3lioB MaTEpUHCKOIO s3bIKa
OIHM  DJJIEMEHTbl CIOHTAHHBIX S3BIKOBBIX pe€akUuid MJaJeHLUA MOAKPEIUISIOTCS U
muddepeHmpyrorcs, apyrue 3atopmaxusarorcs (Kombsiiosa M.).

3HayeHWe Haauuus OJM3KUX B3pOCIBIX W 3MOIMOHAIBHOIO OOIIEHUS C HUMHU
nokas3eiBaroT padoTel MemmepsikoBoit 0., Comomatunoit T. [2;c. 23] Pe3ynbrarhl uccieaoBaHus
"KOMIUIEKCa OKUBJIEHUS" Y JIETel NEepBOro MOJYrousl *KU3HU MOKa3ald, YTO JMIO B3pOCIOro
Obula TeM TMEpBBIM OOBEKTOM, B CBSI3M C KOTOPHIM JIETH HAy4yaluch (PUKCHpOBaTh U
paccMaTpuBaTh J€TalId, MPOCIEKHBATh B3IJISAIOM JIBHJKEHUE, COOTHOCUTH C HHUM 3BYYaHHE
rojoca 4enoBeka U T. 1. IIockoibKy Bce MOTPEOHOCTH MIIQJICHLA YAOBIETBOPSIOTCS B3POCIIBIM,
TO 3TOT B3pOCIBIM caM CTaHOBUTCS OOBEKTOM BHUMATEJIBHOIO M3y4yeHHUs [ pebeHka. B
nporecce SMOIMOHAIBHOTO B3aWMOJEHCTBHS peOeHKa ¢ OJIM3KUM JUIi HETO B3POCIBIM
dopMHpyeTcsl U €ro HHTepec K OO0BbEKTaM COOTBETCTBYIOIEH HArjsIHOM CHUTyallMn U K
npeaMeraM, KOTOpPbIMM — B3pociblii  MaHunynupyer. K 6-8 Mec. peOeHOK HauumHaer
muddepeHpoBaTh OMU3KUX €My B3pOCibIX OT "dyxux". B OIHOM M3 3KCIIEPUMEHTOB
MemiepsikoBoit FO. ¢ neTbMu mepBOro MoOJIyrogusi XU3HW MM Ipejiaragack urpymka. Ilpu
HOSBJICHUM B 3TOH CHUTyalMu OJU3KOIO B3pOCIOr0 KOJIMYECTBO MHMIMATHBHBIX JeHCTBUM
peOeHKa, HarpaBJIEHHBIX Ha UTPYIIKY, BeIpocsio Ha 480% (3ToT mpupocT coctaBui Becero 10% B
IPUCYTCTBUHM IPOCTO 3HAKOMOI'O 4eoBeka). B3aummoneicTBys co B3pOCHIbIM, JIETH Jenaiu
MOMBITKA COBMECTHOI'O BOCIIPUSTHSI YEJIOBEKA U IIPEIMETA - OHU ITOBOPAYMBAINUCH TO K HEMY, TO
K WIPYIIKE, YKa3bIBaJIU B3pOCIOMY Ha WIPYLIKY B3IVIAJOM M W3/1aBajd 3BYKH YIOBOJBCTBUS,
CTPEMUJIMCh YBUJETH HA JIUIIE B3POCIOrO MPU3HAKHU €0 BIEYATICHUS OT UTPYIIKH.

VYmaxoBa T. popMynupyer HEKOTOpbIE IPUHLIUIIBI PA3BUTHS PaHHEN AETCKOW peuu:
- PeueBoll MexaHM3M HOBOPOXKIAEHHOIO B IIEPBOM IMEPHOJE €ro >KU3HU PYKOBOJACTBYETCS
YHACJIEeI0OBaHHOM MporpamMmoi, KoTopas oOecrneunBaeT (YHKIUIO BOKAJbHOW HKCHPECCHH
IICUXOJIOTHUECKUX TEepEeKUBaHUIM (COCTAaBISET paHHIOW (OPMY HWHTEHIMOHHOM pedeBoi
aKTUBHOCTH), KOTOpas oO0pa3yeT IO Mepe B3pOCIEHUS BaKHEUIIYI0 CTOPOHY peuyeBOi
JESITEIbHOCTH YeJIOBEKa.
- Pa3zBuTHe BoCcipusATHS U POAYLIMPOBAHUE PEUYEBBIX 3BYKOB BIEPBBIE MECSIIBI KU3HU MIIaJICHIIA
IIPOUCXOJUT B COOTBETCTBHUM C I€HETHYECKON MPOrpaMMON M IOJ BO3IECHCTBHEM S3BIKOBBIX

CUTHAJIOB, KOTOPHIE ITOCTYITAIOT U3BHE.
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Kak B [OmKOIRHOM U UIKOJBHOM, TaKk W B pPAaHHEM BO3pacTe IMpPOCIEKUBACTCS
3aBUCHUMOCTh TIPOIIECCOB PA3BUTHUSL OT y4eObl, HO XapakTep Y4eOHBIX JEHCTBUN 3aBUCUT OT
BO3MOXXHOCTeH pebenka. Uem wmmanmme peOeHOK, TeM Ooiiblliee 3HAYCHHE MPHOOPETAIOT
CTUXUUHO U OECCO3HATEIHHO OCYIIECTBIIIEMbIC YUeOHbIE IeUCTBUS MAaTEPU U B3POCIIBIX BOOOIIIE,
KOTOpBIE MPUBOASAT K COLMAIBHOM perjiaMeHTallid U HalUMOHAIbHO-crenuduueckomy
HOPMHUPOBAHUIO TPUPOKICHHBIX AMOIMOHAIBHO-BBIPA3UTEIBHBIX MMOBEICHUYSCKUX KOMILIEKCOB
pebeHKa, B TOM YHUCJIC U €0 MPUPOKICHHBIX 3BYKOBBIX PEAKITUH.

Takum o00pa3oM, yxe Ha CaMbIX pPAHHHUX HECO3HATENIbHBIX JTamax pa3BUTHUS
KOMMYHHUKATHBHO-IIO3HABATEIbHON aKTUBHOCTU IMPOLIECC y4eObl COLMAIbHO OOYCIOBJIEH, OH
CTUMYJUPYETCSl JNEUCTBUSAMHU W3 BHEIIHEH Cpelnbl. OTH Yy4eOHbIE JEHCTBUS JOOABISIOT
VHHUBEPCATbHBIM  OMOJOTHYECKH OOYCIOBIIGHHBIM TOBEJCHYECCKHM peakiusM pebeHka
OTHOCUTEIIbHBIE 3HAKOBbIE YEpPThl, YTO MOXKHO KBaTU(UUIMPOBATh B KAaueCTBE OJHOTO W3
MIEPBUYHBIX PE3YJIbTATOB €r0 MO3HABATEILHOTO OMNbITa. OTMEUEHO, UTO OXKUAAEMBIE U JTIOOMMbIE
JIETH SMOIMOHAIBHBIX MaTepeil pa3BUBAIOTCS B KOMMYHUKATHBHO-TTO3HABATEIILHOM OTHOIICHHUH
OBICTpEe, YeM JICTH, HE MEHEe KellaeMbIe  JIIOOMMBIC, HO YMOIIMOHAIBHO CACPKAHHBIX MaTepei
[2, c. 34].

Opnako HuKkakas ydeba HEBO3MOXKHA, €CIIM y peOEHKa OTCYTCTBYET MOTPeOHOCTH B
OMOIMOHAIBHON KOMMYHUKAIIMM W OSMOIMOHAIBHOM TIO3HAHUM OKPYKAIOIIETO0 - OHAa
BOCIIMTHIBAETCS B paHHEM JIETCKOM Bo3pacTe. [ ©HEeTWYeCKHue TMpOrpaMMbl ITOBEICHUS
JIOCTATOYHBI JIMIIb JJI TOTO, YTOOBl peOEHOK, KaK M BCAKHUI JIpyrod OpraHus3M, pearupys Ha
KOMIUIEKChl BHEIHUX pa3pakeHUH, MOT BapbUPOBaTh CBOM DPEAKIIMH B 3aBHCUMOCTH OT
WHTCHCUBHOCTH JTUX Pa3JIPaKEHUH, TO €CTh B 3aBUCUMOCTH OT OMOJIOTHYECKON 3HAUUMOCTH [4,
c. 14].

BriBosbl. BrillieckazaHHOE 10Ka3bIBaeT KIHOYEBOE 3HAUEHUE TTOCTOSITHHOTO TPUCYTCTBHS U
HSMOILIMOHAIBHOTO TIOBEIEHUS B3POCIOrO0 B YCTAHOBJICHHHM TEPUOJOB KOMMYHHUKATHBHO-
MO3HABATEIIBHOTO Pa3BUTHS peOCHKAa paHHEro Bo3pacTa W B (POPMHPOBAHWUU Yy HETO
MOTHBAIIHOHHO-HY>KHBIX U ONEPAMOHHO-TEXHUYICCKUX (IBUTATEIHHBIX, B YACTHOCTH PECUEBBIX)
HOBOOOpazoBanuil. Cama >XM3Hb B CE€MbE, HAIMYUE OJIM3KOTO B3POCIOTO M OOIIEHHE C HUM,
ABIISIETCS TEM ACTEPMUHUPYIOIINM (HaKTOPOM, KOTOPBIH, CO3/AaBasi ONTUMANbHbBIE YCIOBHS WU
TOPMO3s €CTECTBEHHBIC PEaKIM{, MOXKET TMOBJIHMATh HAa BCE JalbHEHIEe pevyeBOe pa3BHTHE
pebeHKa, YyXyAMUTh WIM YIYYIINTh ero. Pemenne mpoOseMbl JIOTOMenarorundeckon
TPaMOTHOCTH pPOAHWTENEH MBI BHIMM BO BHEAPEHUU pPa3pabOTaHHONH HaMH TMPOTPaAMMBbI

JIOTONCAUYICCKOTO CONPOBOKACHUA, KOTOpad IIO3BOJIACT IMPECBCHTHBHO BO3JCHCTBOBAaTh Ha
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CEMbI0, CBOEBPEMEHHO OOecTeurBasi poauTeIeii HeoOXOAUMBIMUA 3HAHUSIMUA 00 OCOOEHHOCTSX

pPEYeBOTO pa3BUTHS peOCHKA.
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&OCOBEHHOCTI/I JEKCHUYECKOI'O CTPOS PEYU JETEM 5 - 6 JIET C OHP

A.C. lunmyxameoosa, C.JK. Kabuesa. /[oyenmol xagheopwvt anamomuu, huzuonocuu u
Odepexmonoeuu, Ilasnooapckuii cocyoapcmeennvlil nedazocuyeckull uncmumym, e.Ilasnooap, .
A. E. Axmemoexoea, 1oconeo scau-caoa Ne93 2.llasnooap. Kazaxcman

Summary

The study examines the features of lexical order of speech in children 5-6 years with ONR.
A pilot study aimed at studying vocabulary. In conclusion, for the full development of speech
preschoolers should be a dictionary to enrich, refine, translation of lexical dictionary from a
passive to an active Speech Dictionary.
Rezumat

Cercetarea este orientatd spre determinarea particularitdtilor aspectului semantic al
limbajului la copiii de 5-6 ani cu TGL. Experimental a fost determinat nivelul dezvoltarii
vocabularului activ. In concluzie se relevd necesitatea activitatilor de dezvoltare a structurii
morfo-lexicale a limbajului si transferul vocabularului pasiv in limba;j activ.

Kntwouegvle cnosa: akTMBHBIH CIIOBaph, 00IIee HEMOPA3BUTHE PEUH, HAPYIICHUS PeUH

C TOUYKM 3pEeHHMS PEYCBOM IMATOJIOTMH OIHUM U3 Hamboyee pacnpocTpaHEHHBIX
HapylIeHUuH siBisieTcs obmiee HenopassutTue peun (OHP). Beskast 3anepikka, mo0oe HapymeHue
B XOJ€ pa3BUTHUS peurd peOEHKAa OTpaKaroTCs HAa €ro JesATEIbHOCTH U IOBEJICHUHU.
[TnoxoroBopsiue AeTH, HaYyWHAs OCO3HABATh CBOW HEIOCTATOK, CTAHOBSITCS MOJYAIUBBIMU,
3aCTEHYMBBIMU, HEPEIIUTEIbHBIMU, 3aTPYTHSAETCS X OOIICHHE C JTIOAbMH.

Bomnpocom u3ydeHus: pazBUTHs JIEKCUYECKOTO CTPOSl PEUd JIeTel 3aHUMAJIUCh YUCHBIC
MHOTHX 00JIaCTeH HAyYHBIX 3HAHUMN: JIMHTBUCTUKH, ICUXOJIOTHUH, IICHXOJIMHTBUCTUKH U 1ip. [1, 3,
4, 6], KOTOpble TOMAYCPKUBAIOT CIOXKHOCTh TMpOIlecca OBIAJCHHS JIEKCHKOW JE€ThbMH
JIOIIKOJIBHOTO BO3pacTa. AHajau3 pPa3BUTUS JIEKCUYECKOTO CTPOSl pedM JETeH JOIIKOJIBHOIO
Bo3pacta ¢ OHP cBumeTenscTBYeT 0 CyIIECTBEHHBIX OTKJIOHEHUSIX OT BO3PACTHBIX HOPMATHBOB,
OTPAaHWYEHHOCTH CJIOBAPHOTO 3araca, CBOEOOpa3Mu €ro HCIOJIb30BaHUSA, HETOYHOCTHU
ynotpebsienus ciioB  [5]. B 2003 romy Ilentpom «CATP» Obuia co3gaHa «crelnuaibHas
TUIIOBAs MporpaMma ajisi JomkoiIbHUKOB ¢ OHPy», a B mapte 2012 rona B 1. AcTtaHne B sicnu-cangy
Ne 22 «Onem» Oblia OTKpBITA SKCIIEPUMEHTaJbHAs IUIOMIaJKa No amnpobauuu IIporpammsl
BOCITUTAHUS U 00YUYEHUsI JETEH JOUIKOJILHOTO BO3pacTa ¢ OOIIMM HEIOPa3BUTHEM PEUH.

HccnenoBanusi JNEKCHKU  SIBISIIOTCS  aKTyaJlbHBIMM M B HACTOSILEE BpeEMs, 4YTO
OOyCIIOBIIEHO 3HAYUMOCTBIO JIEKCUKH JJI pPEYeBOTO pAa3BUTHS B IEJIOM, JUIsl Mpoliecca
KOMMYHUKAIMU U JIJIs1 Pa3BUTHS MO3HABATENBHOM AesitenbHOCTH netei ¢ OHP.

Leap padoTbl — U3y4yuTh OCOOEHHOCTH JIEKCMYECKOTO CTPOSl peud y JeTeil 5-6 jer c

OHP. DOxkcnepuMeHTaIbHOE HCCIIEJOBAHUE, TPOBOANUIIOCH B MEPHOA C CEHTAOpA mo anpens 2012
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rona B sicia caxy Ne 93 r. IlaBnogapa. B skcniepumente ydactBoBaio 10 mereit (5-6-nmetnero
Bo3pacta). Ilo mamubiM IIMIIK, cocrosHume ux peuyeBod (GYHKUMH OBUIO NPUOIM3UTEIHHO
OJIHOPOAHBIM U oTHOcUIOCh K |1 ypoBHIO Henopassurtus peuu no P.E. JleBunoii.

Mpbl U3ydnsii COCTOSIHUE AKTMBHOIO CIIOBapsl AETel 5- 6 JeT, UCIonb3ys METOAUKU
®ummueBoit T.b. [5], Cepebpsikoroit H.B., Conmomoxosoii JI.C. [7]. Beck nonydeHHbIil MmaTepuan
00paboTan OOMIEIPUHATHIMA METOJIAMU MAaTEMAaTHYECKOW CTAaTUCTUKU. Pa3nmmuus mokaszareneit
MEXy Ipynnamu oleHuBayu 1o t- kputeputo CTbIOAEHTA U CUUTAIUCh JOCTOBEPHBIMH IIPHU P<
0, 05 [2].

AHanu3 MOJYyYEHHBIX JAaHHBIX MO3BOJISIET OTMETUThH, YTO MPHU OOCIECTOBAHUH BBICOKHUI
YPOBEHb Pa3BUTHUSI aKTUBHOTO CJIOBapsi HUKTO W3 JeTel He mokaszan (puc. 1). Cpeqnuit ypoBeHb
AKTUBHOTO ciioBaps 26,7 0aJioB UMENH MIECTh OOCIICOBAHHBIX NeTei. JlaHHbIe NeTH Ha3bIBAU
HE BCE IPEIJIOKEHHbIE KAPTUHKH, JIOJIT0 IyMalld HaJ OTBETOM, OJHAKO PEXeE IO0JIb30BaJIUCh
nomoniblo. Huskuii ypoBeHb akTHUBHOro cioBaps 18,6 OamnoB HaOmogancs y dYeThIpex
oOcinenoBaHHBIX jaerTed. JleTw myranu Ha3BaHMsI KapTUHOK, HEOJHOKpPAaTHO oOOpallaiuch 3a
MIOMOIIbIO, HO MPHU 3TOM Yallle BCErO CaMU HE OTBEYAIM. DTU MOKA3aTEJId FOBOPST O TOM, YTO

ACTH HYXKIAOTCA B CHCI_IHaJIH3I/IpOBaHHOﬁ pa60Te I10 Pa3BUTHUIO cJioBaps.

30

26.7

25

=20

CcCpeaHnii ypoBseHs HU3KMIA ypoOoBeH

Pucynok 1. Iloka3zarenu pa3BUTHs aKTUBHOIO CIIOBaps 1eTel 5 — 6 JIeT Ha HayalbHOM MEPUOe
(mo metoauke @unuyesoii T. b. ¢ coast., 1989).

[Ipn moka3e KApTUHOK Ha JIEKCUYECKHE TeMbl: «JloMallHWe W JAWKUE >KUBOTHBIEM,
«Onexna», «Mebenby, «Ilocyna», «Tpancrnopt», «O0yBb», AETH UCHBITHIBAIIA OINPEICICHHBIC
TpynHocTu. HaGmromanuch dacTeie may3bl, pPa3MbIIUICHUS, MPOCKOBI O TMOMOIIH, MOJCKa3Ke.
TpyaHocTy mpu OTBETax AETEH 3aKIOYaIMCh B TOM, YTO OHHU IyTaJIM HA3BaHUsS JKUBOTHBIX.
Hanpumep, Ha xapTUHKe ObUT M300pa)KEH «TUTPY», a IETU HA3BIBAIH €r0 «IhbBOM». BO3MOXHO,
ATO CBSI3aHO C TEM, YTO JETH HUKOT/IA HE BHUJEIU ITUX JUKUX JKUBOTHBIX, IOATOMY MyTAIH UX
Ha3BaHus. Korma geTsm mpenjiaraiuch KapTUHKH ¢ U300paKEHHEM JTOMAITHUX >KUBOTHBIX, TO
OHH OBICTPO Ha3bIBAM UX. Tak ke HEOOXOIUMO OTMETHTH TO, YTO MO Teme «Mebenb» He Bce
JIETH CMOTJIM TMEePEYUCIUTh MPEIOKEHHbIE KapTUHKU. Hampumep, KapTHHKa, HA KOTOPOU OBLT
M300paKeH <«JIMBaH», NIE€TU HA3bIBAJTH «CTYJIOM», MPU TIOKa3e KapTUHKH «CTOjda», pedsta
3aMEHSUTH €ro Ha «MaJICHBKUU CTYJ», «IIkad» ObLT Ha3BaH «TyMOOYKOI». XOTs B MAaCCUBHOM
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CJIOBape Ha3BaHUs 3TUX MPEIMETOB UM H3BECTHBI, @ B aKTUBHOM CJIOBape JE€TU MPABUIBHO HE
MOTYT YHOTpeOsaTh 3TH noHATus. [lo Teme «Opexaa» AeTH MyTadu «OOKY» C «IIIaTbeM». JTa
0CO0EHHOCTh HaOIO/IANACh TOJNBKO JIMIIL Yy MaJIbYMKOB, a JIEBOUKM HA3bIBAJIH 3TH KapTUHKU
npaBUiIbHO. BO3MOXHO, pebsiTa MyTaJuch B Ha3BaHUSAX IOTOMY, YTO B ITOBCEJHEBHOHM >KU3HU
MaJIbYMKH HE HOCAT I0OKHU, MO3TOMY JUISl HUX «ILIaThe» U «t00Ka» - 3TO OJMHAKOBbIE NOHATHS.
[To Teme «OOyBB» J€TH HE MOTJU Ha3BaTh KAPTHHKY C M300paKEHUEM «KPOCCOBOK), Ha3bIBas
UX «ranmoykamu». bpumM maxke Takue NeTH, KOTOphIE Ha3bIBAM KApTUHKY C H300pa)KeHHEM
«TaNoYyeK», KaK «I1ATOYKW». MHoOrue u3 pedsT He CMOIJIM Ha3BaTh KapTUHKY, HA KOTOPOH ObLIH
«CaToruy».

[lpu oOcnenoBaHMM JISKCMYECKOTO 3amaca BakHO IPOBEPUTH CaMOCTOSTEIBLHOE
yIoTpeOJICHHE B Pe4M JIETeH CYIIECTBUTENbHBIX, IpUIaraTeIbHbIX U II1arojioB. s 3Toro msl
peOeHKy npeJiarajl 3aKOHYMUTh NPEeAokKeHHe, JO0OaBUTh HENOCTAIOLIee IO CMBICIY CIJIOBO.
Jletn 3aTpyAHSAIMCH B OTBETE HaJl MHOTMMHM Bolipocamu. Hanpumep, MHOTHE U3 AeTell He 3HAIOT
YeM TOKPBITO TYJIOBHIIE 3aiilia, yTKHU. Pebsita He 3HAIOT, TJE KHUBET MelIBEIb, HEKOTOPHIC 3
pedsAT oTBeUasn, YTO OH KHUBET «HA YJIHIE». Takxke OOJBIIMHCTBO JIETEH HE 3HAIOT JICTCHBIIIEH,
HarpuMmep, KypHLbl, WIK HE BEPHO Ha3bIBAIOT UX «KYPOUKH», NETEHbIIEH coOaKkyu Ha3bIBaIOT
«c00a4OHOK» MM «MaJIeHbKHE COOAaukW», a JIeTeHbIIIEeH KOpPOBBI MHOTHE JETH BOOOIIEe He
Ha3bpIBalOT. Takke JETH 3aTPYHHSIOTCS OTBETHTh, YeM IUTAIOTCS KOpOBa, MenBenb. Jletn He
MOTYT IPaBWJIBHO NOJ00paTh NpuiarareiabHbie. Hampumep, It MHOTHX JI€TeH JIca «KpacHas.

BeisiBieHME KOJIMUYECTBEHHOTO 3amaca CyLIECTBUTENIbHBIX, NMPUJIAraTelbHbIX, IJ1arojos,
SBJISIETCS HEMAaJOBAXXHBIM KPUTEpHUEM IpH 0O0CIETOBAHUHU JIEKCHYECKOTO CTPOSl pedd JeTeil.
3mech MBI OTMEYaeM TO, YTO JIETH HE MOTYT CaMOCTOSITENbHO B CBOEH pedud ymoTpeOisTh
aHTOHUMBI. Hampumep, K mpuiaraTenbHOMY [UIMHHBIA, METH ABAIHA PAa3IMYHBIC BapUAHTHI
OTBETOB, @ UMEHHO: «Y3KHi1», «4yTh IOMEHbILIE», «MalleHbKuI». 13 Bcex obcnenyembIx eTei,
JIBOE peOsIT HE MOHMMAIOT CMBICT BOIPOCA, HAIPUMEpP, OTBEYAIOT, YTO HOUBIO CBETHT «TEMHO»,
XOT$ 371€Ch IPABUIIBHBIN OTBET JOJDKEH OBITH <TYHA.

AHaNM3 MOJIYYeHHBIX JIAHHBIX TTO3BOJISIET OTMETUTH, YTO B 00CIIelyeMOU Tpynme aeTel ¢
BBICOKMM YPOBHEM pa3BUTHUS clioBaps He Obu1o. M3 Bcex oOciemayembIx JeTed MATh UYeNIOBEK
NOKa3aJli CPeIHUI YPOBEHb M OCTAJIbHbIE, MATEPO eTe HU3KUN YpOBEHb Pa3BUTHS aKTUBHOI'O
cioBapsi. CiielyeT OTMETHTh, YTO B TPOIIECCEe MPOBEACHUS NaHHOW paboOThl, a UMEHHO KOTna
pebsitaM JaBallUCh KAPTHHKH HAa TaKWe JIEKCHYECKHE TEMBI, KaK <«IOMAIlHUE >XUBOTHBICY,
«OBOLINY, «DPYKTHD», N€TH HA3bIBAJIM BCE KAPTMHKH, HO MPHU ITOM HE MOIIIM 00OOMIUTH MX MO
rpynmnam. [loatomy oOmmuii pe3ynbTaT Mo JaHHOMY 3a/1aHulo B cpeaHeM coctaBuil 30% (puc. 2).

OOcnenyeMble NE€TH 3aTPYAHSUTNCh M HE MOTJIM OTBETUThH, KOT/Ia WM TMpeajiarajioch Has3BaTh
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CYILIECTBUTENIbHbIE, 0003HAYAIONINE YaCTH Tejla, YaCTH MPEIMETOB, XOTsS B ITAaCCUBHOM CIIOBape
3Ta mHpopMauus y Aereid umeercs. Tak, HampuMep IETsIM ObUIO CIIOKHO HAa3bIBaTh YacTH
onexbl (pybamku, GyrOOIKHA U T.1.) U cTyna. M3 Bcex oOCIeqyeMbIX JIeTe 4eTBEpO pedsT
Ha3bIBAJIM YaCTH aBTOMOOWUJIS U CTYyJa He mpaBwibHO. Hanpumep, BMecTo «hap», AeTH roBOPHIU
«(poHapHKn», a BMECTO «CHJIIEHbE», TOBOPWIM «cuUAylika». OcrambHble 6 YelOBEK HE 3HAIOT
YacTU OJEXK/bl M CTyJIa, HO 3aTO Ha3bIBAIOT YacTH Teja U aBToMoOuis. CpenHuil mokasaTeip 1o
JAaHHOMY 3a7aHuto coctaBmil 34%. Takke eTAM Npenarajoch 3ajlaHue, IJIe UM HYXKHO ObLIO
Ha3BaTh npodeccuu, n300paxxeHHble Ha KapTUHKaX. CpeHuil moka3aTelpb 1o JaHHOMY 33/1aHUIO
coctaBui 32%. U3 Bcex oOcnenyeMbIX AeTeld IBOE peOsST MyTalu «yUUTENs» C «BOCIIUTATEIEM).
[TosTOMy, mocime TOro Kak peOCHOK JaBajl HE MPABWIBHBIA OTBET, Mbl HCIPABISIM €r0 H
OOBSICHSUTM B 4eM pas3HMIa dTHX npodeccuit. B xome obcnenoBanus orMevanach OCIHOCTH B
BBIPQXECHHUSAX KAYECTBEHHBIX MPU3HAKOB, OJHOOOpa3He CHHTAKCUYECKHMX KOHCTPYKIUH,
OeIHOCTh M HETOYHOCTh BBICKa3bIBaHWM. MHOrma mpH akTHUBHOM MOOYKIEHUHU TIeAarora
Ha0JI10/1aJ10Ch MIOJIHOE OTCYTCTBUE CMBICIOBOTO BbICKa3bIBaHUS. JleTu ObUIM 3aMHTEPECOBAHBI B
3a/laHusAX, B HEKOTOPBIX ClIyyasx apryMEHTHPOBAJIU CBOM CYXJECHHUsS, UCIPABISUIA OMIMOKU C
MOMOIIbI0 TeAarora. Y HEKOTOPBIX JeTed HaONloJalnch HE3HAUUTENbHbIE OIIUOKH, TaK
HAIpUMep, MPU UCCIICJIOBAHUHU TJIar0JILHOTO CIIOBaps, HEKOTOPBIE AETH FTOBOPHIIU, YTO «MEIBEIb
3aXOJUT HA JIepeBO». MHOTHE U3 pEOAT HE 3HAIOT, KaK MEPEABUTaeTCS MEABE/Ib, 3Mesl U YTO OHU
JenaroT B TeYeHUH 1HsA. Pe3ynbrar mo manHoMmy 3amaHuto coctaBui 37,5%. U3 Bcex 3amaHuid,
KOTOpbI€ OBbUIM MPEANIOKEHBI JETAM, COCTOSHUE TIJIaroJbHOTO CIIOBapsi JAeTed ObLIO cambIM
BbIcOKUM. [Ipu oOcienoBanum cioBaps HpuiaraTeiabHbIX, Mbl OTMEYaeM, 4TO OOJBIIMHCTBO
JeTeH MBITAINCh 3aMellaTh ClI0Ba, HEBEPOATbHBIMU CpeAcTBaMU — kectamMu. Hanpumep, xoraa
JeTH Ha3bplBaJM (OpMbI MpeameTa (Kpyr) cHaudajga MOKa3blBaJld €ro ¢ MOMOIIbI KECTOB B
BO3/yX€, a MOTOM IBITAIUCh Ha3BaTh. Takke He Bce pedsATa NMpaBWIBHO Ha3bIBAIM IIBETA
OpeaMeToB, MyTanu ux. Hampumep, BMECTO «KpacHBIN», «pPO30BBII, «KOPUYHEBBIN»,
Ha3bIBAJIM «OpaHKeBbIi» 1BeT. CpeHui MoKaszarTenb Mo JaHHOMY 3afaHuio coctaBui 28%. Ilpu
00cie10BaHUM aHTOHUMOB, Mbl OTMEYaeM, 4TO JETH MbITAIUCH MTOJ0UPATh CIOBA, CEMAaHTUYECKHU
O5u3KMe, B TOM YKCJIEe U aHTOHUMUYHBIE, NIPeIoJaraéMoMy aHTOHUMY, HO JJPYTrOM 4acTH pedH.
Hanpumep, 1pyr — qpy>KHBbIH. Taxoke netm moaOupanu, ClIOBa, CEMAaHTUYECKH OJIM3KHE
MIPEANOIAaraeMoOMy aHTOHUMY TOM ke 4acTh peud. Hanpumep, mMMpOKUl — HU3KUM, BBICOKHI —
MaJIeHbKUH, BBICOKUH — OONBIION, IIMPOKUN — JJIMHHBIA, IUPOKUNA — ManeHbkuil. CpenHuit

MOKa3aTeNb 10 TaHHOMY 3aJaHui0 cocTaBuil - 29%.
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@ oSoSmaromme MOHATHA

B cyur-sle, oSo3HaYaromMe
HACTH Tesa. NpeaMeTOB

W pazeanmne npodeccHit

Pucynok 2. [loka3arenu pa3BUTHS aKTUBHOTO CJIOBAps JAE€TEH HA HaYaJIbHBIN IIEPUOJL

O rnaronsHsiii croBaps

OnpunararenbHBIS

=
>

EronSop aHTOHHMOB

I[lo meromuke H.B. CepebpskoBoit, JI.C ComomMaxuHONH MBI IpOaHATM3UPOBAIH,
COCTOSTHUE aKTHUBHOIO cJoBaps AeTed 1o JiekcuueckuM Temam (puc. 3): «Ilocyna», «Onexna»,
«O0yBbY», «KuBoTHBIEY), «Mebenby, «OBommy, «IItunby, «Tpancnopr», «PpykTe». CoriacHo
MOJIyYEHHBIM JAHHBIM JETH HMENIU CIEAYIolie OCOOCHHOCTH, a HMEHHO pebdsiTa 4YeTKO
Ha3bIBAIM KapTUHKH 10 TeMe «llocyna», mo3TOMy NMpOLIEHTHOE COOTHOILIEHUE B 3TOM pa3Jieie
cocraBusio 100%, a nHaubosiee HU3KMI MoKazarenb, T.€¢ 20% cocraBuia rpynna KapTHHOK IO
teme «lItunb», rAe neTu MmyTaad Ha3BaHUS IMTHUI, HAIPUMEP, BMECTO «IOMYTas, TOBOPHIU
«BOpoOei» min «copoka». Hekoropble u3 oOciemnyembix JeTeil MPaKTUYECKH HE BIAJCIOT
3HAHUSIMU O HA3BaHUAX NTHUIl, MOITOMY 3aTPYAHSUINCh OTBETUTh Ha 3aJlaHHBIE BOIpPOCH. B
CpEHEM HEIJIOXOM pe3yJabTaT JeTH [OKa3aJld NpH Ha3bIBAHUM KAapTUHOK W3 CEpHUU:
«Tpancropt» (80%), «Mebenb» (70%), «DpykTei» (70%), «OBoum» (65%), «O0yBb» (60%).
Hekoropsie netu, oTBeyas Ha BOMPOCHI IO TaHHBIM TeMaM, ITOKa3aiH CIEAYIOIUEe 0OCOOCHHOCTH,
a UIMCHHO «CaIlOTH», Ha3bIBAIU «HOCKAMU», «aIeIIbCUHBD - «THMOHaMuy. [1o Teme «Omexma»
CpeIHMI TOKa3aTelnb OTBETOB AeTeil coctaBuil 35%, a mo teme «OKuotHbie» 30%. PebsTa
3aTPyIHSUINCH, KOTJa BUEIN KapTUHKY C M300paKEHUEM «I1J1alllay U Ha3bIBAU €ro «KO(pTan,
«IIaThey, «KypTKa», «pyTOonka». Bo3MOKHO 3TO CBSI3aHO C TEM, YTO B MOBCEAHEBHOW KH3HU

JAC€THU HE BUJCIIN IJIalll, a €CJIM U BUACIIN, TO HC 3alIOMHUHAIOT €0 Ha3BaHUC.

Enocypa
Eopexaa

B obyBb
O>KMBOTHbIE
BEmebens
Hosowmn
OnTuubl
OTpaHcnopT
B pyKThI

Pucynok 3. CoctosiHue akTUBHOTO cJI0Baps AETeH MO JEKCUYECKUM TeMaM

53



B xonme skcrepyMeHTa Mbl BBISBHJIM OCHOBHbIE OCOOEHHOCTH €Tl IOMIKOJIBHOTO
Bo3pacta ¢ OHP Ill ypoBHs, KOTOpBIE 3aKITIOUAIOTCS B TOM, YTO BCE 0OCTIEAyEMbIC ETH BIAICIOT
OEIHBIM CJIOBapeM, 3TO MOXXHO ObUIO YBHUJETh, KOIZAa AETSIM IpeAjarajuch KapTUHKH Ha
pa3jinuHble JIEKCUYeCKue TeMmbl. B 3TuxX 3amaHusx, AeTh JTuO0 HE Ha3bIBAIM KapTUHKY, JIUOO
BOOOIIIE 3aMEHsUIM OJIHU CJIOBa APYTMMHU. BONBIIMHCTBO JIeTeil HEe 3HaI0 JeTeHbIel cobakw,
Kypullpl. MHOTHE 3aTpyJHSIOTCS B MOJ00PE CYIIECTBUTENBHBIX, IPUIAaraTeIbHBIX U IJ1arojoB.
PeGsita He MoryT 0000IIaTh MOHATHS, XOTS U MEPEUUCIIAIOT, KTO U300pakeH Ha KapTHHKaX. Y
JeTel UMEIOTCsl TPYIHOCTH MPU HA3bIBAaHUM CYIIECTBUTEIbHBIX YAaCTU TeJa, YaCTU MPEAMETOB,
HO B IIaCCHBHOM CJIOBape 3HAHHUA O YACTAX Yy JIeTell ecTh, MO3TOMY OHHU C JIETKOCTHIO
MOKa3bIBAIOT, YACTH aBTOMOOWMIIA, CTyJNA U T.A. Taxke AeTH 3aTPyIHAIOTCS YIOTPEOJIATh TIaroibl
Opyd OTBETaxX Ha BOMPOCHL. BOJNBIIMHCTBO pedsAT MmyTarT, JIMOO HE 3HAIOT IBETa, (OPMBI
MPEeIMETOB, T.€ 3aTPYAHSIOTCS B MOA0OpEe MpuiaraTesibHbIX. Takxke ais oOcienyeMbIX aeTeit
OBLJIO TSXKENIO MOJOUPATh AHTOHUMBI K MPEJIOKEHHBIM clioBaM. Bce 3To siBnseTcs: BaHEHIIUMU
U OTIMYUTENbHBIMU 0coOeHHOoCTsIMU JieTeit ¢ OHP |1l ypoBHsi.

Takum 00pa3oM, B pe3yibTaTe MPOBEACHHOTO HCCICIOBAHHUS MBI 3aKIIOYAEM, YTO IS
MOJTHOLIEHHOTO Pa3BUTHSI U MPEOJIOJICHUS TPYAHOCTEH B (OPMUPOBAHUU PEYU JTOMIKOJIHLHUKOB
HEOOXOUMO TMPOBOJUTH CIIOBApHYIO pabOTy MO OOOTrameHui0, YTOYHEHHIO, IEepEeBOAY
JIEKCUYECKOro 3araca K3 IACCUBHOIO CJIOBAapsi B AaKTUBHYIO peudb, JIE€TH HYXKIAOTCA B
OpraHM3aly CIIEHUATU3UPOBAHHON TOMOIIY 110 PA3BUTHUIO U AKTUBU3ALIUU CIIOBApSL.
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yz Influenta trasaturilor de personalitate asupra alegerii strategiilor

de coping de catre studenti.
Otilia Stamatin, doctor, conferentiar universitar, UPS ”Ion Creanga”
Ludmila Ciobanu, masteranda.
Summary
In this work we reveal the issue of influence exercised by students™ personality features
over their choice of coping strategies in stressful situations. In the result of the research, we
established that people, choosing constructive strategies, possess such personality features as:
sociability, calm character, emotional stability. People showing neurosis, emotional labiality,
inhibition, depression, aggression, as well as anxiety and high level frustration, more frequently
apply to destructive strategies. We indicate personality features that might facilitate the choice of
constructive coping strategies. We also mention that all temperament types are able to choose
constructive strategies in stressful situations, however, using different inner resources and ways
of coping with stressful situations. The obtained outcomes can be used to develop training
courses on resistance to stress.
Rezumat
In rezultatul studiului interrelatiilor dintre strategiile de coping, utilizate de studenti in
situatii de stres, si trasaturile lor de personalitate s-a stabilit ca: a) 41,68 % din cazuri subiectii
studiati utilizeaza strategii constructive de coping, in 24,28 % - relativ constructive, iar in
34,05 % - strategii distructive; b) persoanele ce aleg strategii constructive poseda sociabilitate,
caracter calm, stabilitate emotionald; c) la strategiile distructive mai frecvent recurg persoanele
care manifestd nervozitate, labilitate emotionald, inhibitie, depresie, agresivitate, precum si
anxietate si frustrare la nivel nalt; d) toate tipurile de temperament sunt apte de a alege in
situatia de stres strategii constructive de coping, insd utilizand diferite resurse interioare si
modalitati de a face fata situatiilor stresante.
Cuvinte-cheie: stres, strategii de coping in situatii de stres, strategii constructive de coping,
strategii distructive de coping, anxietate, frustrare, extraversiune, introversiune, nervozitate,
stabilitate emotionala, agresivitate, depresie, sociabilitate, dominare, sinceritate, inhibitie,
masculinitate, feminitate.
Situatiile de stres fac parte din viata cotidiana, fiind prezente in toate timpurile, societatile
si domeniile activitatii umane. Cu ele se confrunta toate categoriile de varsta si toate categoriile

sociale. In asa situatii foarte multa lume se simte dezorientata.
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Odata cu obtinerea independentei, trecerea la economia de piatd si diminuarea relatiilor
economice de decenii cu statele din fosta Uniune, in viata sociala a Republicii Moldova au avut
loc schimbari radicale, ce au zdruncinat starea de sigurantd si stabilitate, pe care o resimteau
oamenii in perioada, cand pentru ei luau decizii instantele superioare. In acelasi timp, exista si
persoane, care fac fata situatiilor de stres. Ele se mobilizeaza si incep sa actioneze, ceea ce ne
vorbeste despre faptul, ca reactia comportamentald in unele si aceleasi situatii de stres depinde
nu numai de factori obiectivi (intensitatea, gravitatea si complexitatea situatiei dificile), dar si de
cei subiectivi. Anume acestia din urma determind, in mare masura strategiile de coping
(constructive sau distructive) care sunt utilizate in situatiile de criza.

Situatia nou-creatd necesitd aptitudini de orientare in criza atotcuprinzatoare (politica,
economica, financiara, criza valorilor, idealurilor etc.), precum si capacitdti de luare a deciziilor
in mod independent. Insd, o buna parte din oameni, mai ales tineretul, nu este apt de a gisi si
implementa strategii constructive de coping pentru a schimba starea lucrurilor.

Studentilor, luati ca o categorie aparte, li se adauga si alte situatii de stres, cum ar fi
evaludrile, examenele, trecerea, urmarea semndrii Pactului de la Bologna, de la stilul de
invatitura sovietic la cel european, nesiguranta profesionald, problemele personale, problemele
familiale etc.

Problema stresului ramane pana in prezent in centrul atentiei multor savanti [1,2,4,6],
insd rezultatele cercetdrilor nu oferda solutii pentru depasirea dificultatilor specifice populatiei
Republicii Moldova, acestea fiind determinate de particularitatile mentalitatii si atitudinii fata de
situatiile de stres.

Toate acestea ne-au determinat sa studiem strategiile de comportament ale studentilor in
situatiile de stres si modul in care ele sunt influentate de trasaturile de personalitate ale acestora.

In procesul cercetarii s-au utilizat testele de personalitate FPI si Eysenck (formularul A),
chestionarul de studiere a anxietatii, elaborat de Spealberger in modificarea lui Hanin,
chestionarul de diagnosticare a nivelului frustrarii sociale, elaborat de Vasserman in modificarea
lui Boico. Pentru evidentierea strategiilor de coping alese in situatiile de stres a fost utilizata
metodica ”Coping-test” (Lazarus si Folkman). Datele obtinute au fost prelucrate statistic prin

intermediul metodelor Pearson, Spearman si ANOVA.

Cercetarea a fost realizata pe un esantion de 52
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Rezultatele obtinute in urma utilizarii metodicii ”"Coping-test” (fig. 1) demonstreaza, ca in
41,68% din cazuri subiectii esantionului studiat au ales strategii constructive de coping si in
24,28% din cazuri — cele relativ constructive. Astfel, strategii mai mult sau mai putin
constructive se folosesc in peste jumitate de cazuri (65,96%). In acelasi timp,vedem, ca chiar si
studentii psihologi, care cunosc tehnicile de autoreglare si constientizeaza utilitatea strategiilor
constructive de coping in situatiile de stres recurg in mai mult de 1/3 cazuri (34,05%) la strategii
distructive.

Datele obtinute ne vorbesc, pe de o parte, despre faptul ca si in situatiile stresante de o

intensitate  mare  este  posibil  comportamentul RECVENTA STRATEGILOR
. - . CONSTRUCTIVE DE COPING
constructiv; pe de altd parte, procentajul mare la
34,72% 34,62%
alegerea strategiilor de coping distructive ne indica
gravitatea problemei (34,05%). Analiza mai detaliata a 80,66%
mecanismelor constructive (fig. 2) utilizate de studenti . . l
. o . . n . . . autocontrol planificare sustinere
a scos la iveald faptul, cd acestia au insusit mai bine sociala
FAG. 2
strategia constructiva autocontrolul (34,72% din

cazuri). Subiectii respectivi 151 pot controla
FRECVENTA STRATEGIILOR

. . . . . .. o - DISTRUCTIVE DE COPING
sentimentele, emotiile si actiunile proprii, pot gasi 35.21%

solutii adecvate situatiei de stres. In 34,62% din cazuri
studentii au manifestat priceperi de planificare. Ei pot 32.58% 32,22%

modifica constient situatiile dificile in asa mod, incat sa . L

fie posibila solutionarea lor . Intr-un numar semnificativ evitare distantare - confruntare
FAG. 3

de cazuri (30,66%) subiectii apeleaza la persoanele cu
care contacteaza in cautarea sustinerii emotionale, practice sau informationale.

In ceea ce priveste strategiile neconstructive, (vezi fig. 3) se observa ci in mai mult de
1/3 cazuri (35,21%) subiectii recurg la strategia evitare. Acestia fug de probleme, modificandu-si
dispozitia prin mancare excesiva, shopoholism, workaholism (refugiu in studii), dependenta de
calculator, alcool, droguri. In 32,58% din cazuri in situatii de stres subiectii utilizeazi
distantarea prin separare de situatia de stres in plan cognitiv pentru diminuarea valorii eli,
ignorind astfel existenta acesteia. In 32,22% din cazuri este preferati strategia confruntare.

Subiectii fac eforturi agresive pentru modificarea situatiei cu orientare spre afirmarea dorintelor

proprii si tendinta obsesiva de a capata cele dorite chiar FRECVENTA STRATEGILOR RELATIV
CONSTRUCTIVE DE COPING
daca situatia de stres raimine nesolutionata. 65.72%
34,28%
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Printre strategiile relativ constructive (fig. 4) predomina reevaluarea pozitiva (65,72% din
cazuri). Aceasta strategie poate fi considerata constructiva in cazul, In care persoana alege o noua
credintd sau isi dezvoltd personalitatea si  isi formeaza trasaturi necesare pentru a face fata
situatiei. In acelasi timp, aceastd strategie poate fi considerati distructivd, in cazul in care
subiectul vede situatia dificila ca situatie nu prea grava. El o accepta asa cum este fard a tinde sa
0 schimbe.

O altd strategie relativ constructivd, la care apeleazd studentii, este asumarea
responsabilitatii (34,28% din cazuri). E salutabil faptul, ca persoanele constientizeaza ca sunt
parte activa a situatiei de conflict si incearca astfel sa caute activ o solutie. Partea negativa a
acestei strategii consta In aceea cd, in cazul unei persoane anxioase asumarea responsabilitatii In

situatie de stres ar putea duce la

NIVELURI DE ANXIETATE
(REACTIVA SI CA TRASATURA DE PERSONALITATE) sporirea anxietatil persoanei respective.
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Jos; 12% personalitate (fig. 5) am stabilit, ca

— | esantionul de subiecti testati manifesta
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FIG. 5 anxietate de ambele tipuri la nivel

mediu: anxietate reactiva (60%) si
anxietate ca trasaturd de personalitate (52%). Subiectii din prima categorie simt o hipertonie
vegetativa, grija, starea de anxietate fiind initiatd de stressori interni sau externi, iar cei din

categoria a doua au o inclinatie individuald de a trai stari anxioase la perceperea majoritatii

stimulentelor interne sau externe.
FRUSTRARE (NIVEL GENERAL)

Studiul nivelurilor frustrarii la general (fig. 6) ne-a 94,20%
demonstrat, ca subiectii supusi cercetarii manifesta un
nivel jos de frustrare (94,2%) si numai 5,8% - frustrare la

nivel mediu. Prin urmare, majoritatea esantionului este
5,80%

satisfacuta de situatia in care se gaseste si nu manifestad
mediu jos

putind frustrare in situatiile de stres. FIG. 6
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locul de munca, precum si de modul de viatd pe care il au. La aproape 1/3 (28,2%) frustrarea e
provocatd de starea materiald, conditiile locative, sfera de deservire, precum si starea sociald pe
tara. La fiecare al cincilea (23,1%) frustrarea este provocata de relafiei interpersonale: relatiile
cu colegii de facultate, cu administratia si profesorii, cu partenerul/sotul, prietenii, rudele,
precum si pozitia pe care subiectul o ocupa in societate.

Un nivel mai jos de frustrare a fost stabilit la scala activitate (9,9%), persoanele fiind
satisfacute de ocupatiile pe care le au. Cel mai jos nivel de frustrare a fost fixat la scala studii
(9.0%), ceea ce ne vorbeste despre faptul, cd subiectii sunt satisfacuti in general de modul de

predare, de nivelul de cunostinte posedat etc.

EXTRAV ERSIUNE/INTRAV ERSIUNE

()
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15,38%
7,69%
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supraintrovert introvert potential introvert ambivert extravert potential extravert supraextravert

FIG. 8

Utilizarea testului Eysenk a scos la iveala faptul (fig. 8)ca marea parte a esantionului testat

il constituie ambivertii (38,46%), dupd care urmeaza extravertii potentiali (36,54%), extravertii

(7,69%) si supraextravertii (1,92%). Aceste persoane se acomodeazd usor la mediu nou, sunt

comunicabile, au multi prieteni, au incredere in fortele proprii, tendintd de a deveni lideri. In

acelasi timp ele sunt impulsive, manifestd autocontrol insuficient, nu rezistd la monotonie, au
tolerantd scazuta la deprivare senzoriald, etc.

In acelasi esantion 15,38% subiecti sunt potentiali introverti, orientati in mare masura

spre interiorul sdu, au dificultafi in stabilirea noilor relatii, avand un cerc mic de prieteni,

adaptandu-se greu la mediu. In marea majoritate aceste persoane sunt calme, linistite, actiunile

lor sunt chibzuite si rationale.

NERVOZITATE/STABILITATE EMOTIONALA
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In ceea ce se referd la scala nervozitate/stabilitate emotionala (fig. 9), esantionul testat
constituie 36,54% concordanti potentiali, 25% normostemici, 13,46% concordanti si 1,92% —
supraconcordanti.

Astfel, marea majoritate (76,92%) a esantionului face parte din categoria celor stabili
emotional, fiindu-le caracteristica starea de calm, echilibru emotional, incredere in sine,
siguranta in actiunile proprii.

23,08% din esantioanele constituie persoanele discordante (11,54%) si potential
discordante (11,54%). Aceste persoane mai sunt denumite si neurotice, ele prezentind
instabilitate emotionala, cu sistem neuro-vegetativ labil. Ele se iritd foarte usor, au dispozitie

schimbatoare, activism scdzut, imaginatie bolnavicioasa, nesiguranta, stari de anxietate etc.

FPI (NIVELE)
nerv agres depres emotiv sociab car.calm domin inhib sincer extr/intr lab.emo | masc/fem
||:| Jos 17% 25% 6% 8% 21% 15% 23% 17% 54% 12% 17% 27%
|I Mediu 54% 52% 58% 40% 42% 44% 56% 44% 42% 58% 46% 60%
||:| Inalt 29% 23% 37% 52% 37% 40% 21% 38% 4% 31% 37% 13%
FIG. 10

Datele obtinute in rezultatul utilizarii testului de personalitate FPI sunt reflectate in figura 10.
Astfel, esantionul testat este preponderent normostemic (83%), adicd persoanele nu
sufera de disconfort psiho-somatic, stari de iritatie afectiva insotite de tulburari vegetative si
musculare intense.

In ce priveste agresivitatea spontand, observam, ci 77% din subiecti manifesti agresivitate
la limite normale (52%) si la nivel minim (25%), avand stapanire de sine si comportament stabil.
Restul, (23%), avea un comportament agresiv impulsiv si sadic, pot face glume grosolane, lipsite
de sens sau se bucura de raul altuia.

58% dintre subiecti prezinta depresie la nivel mediu, starea lor de spirit fiind aproape de
norma. Un nivel Tnalt manifesta 37% din subiecti, acestia avand fluctuanta mare in dispozitii, cu
prevalare de stari de depresie, tensiune, pesimism. Dispozitie echilibrata, raport emotional bun
cu persoanele din jur, relaxare si optimism etc. sunt prezente la doar 6% din subiectii testati
(nivel jos al scalei depresie).

Mai mult de jumatate din esantionul testat (52%) prezinta nivel inalt la scala emotivitate,

(stari de instabilitate emotionala, iritabilitate, tensiune, disconfort chiar la dificultiti banale). La
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nivel mediu de emotivitate se afld 40% din subiecti, iar la nivel jos - doar 8%, ceea ce indica stari
de impulsivitate redusa, subiectii fiind calmi, flegmatici, stdpaniti emotional, rabdatori.

42% din subiecti prezinta un nivel mediu de sociabilitate, 37% - un nivel inalt, adica
subiectii sunt sociabili, activi, vorbareti, leaga repede prietenii si au un cerc mare de cunostinte
(extraverti sau potential extraverti). Restul (21%) indic@ subiecti cu dorintd de contact redusa,
care se multumesc cu propria persoand si cu un cerc redus de cunostinte (introverti sau potentiali
introverti).

Marea majoritate din subiectii testati prezinta caracter calm, acesta fiind manifestat la
nivel mediu (44%) si la nivel Tnalt (40%) prin Incredere in sine, rabdare, optimism, energie. Doar
15% au aratat un nivel jos la aceasta scald, subiectii fiind, de obicei, deceptionati, suparaciosi,
suspiciosi, descurajati, pesimisti.

Tendinta spre dominare a esantionului este la nivel mediu (56%), nivelul jos fiind depistat la
23%, ceea ce indica la acestia din urma tact, toleranta si atitudine ponderata. Dominarea la nivel
inalt la restul 21% poate indica prezenta de acte de agresiune, reactiv fizice, verbale sau
imaginare, tendinte spre gindire autoritar-conformiste si alte agresivitati care sunt in limita
formelor lor de convietuire 1n societate.

La scala inhibitie au prezentat nivel inalt 38% (persoane timide, inhibate, uneori incapabile
de a intra in contact etc.). 44% dintre studentii testati prezinta inhibitie la nivel mediu si 17% -
nivel jos, adicd, persoanele sunt dezinvolte, au incredere in propriile lor puteri, sunt deschise si
dispuse de a actiona.

54% din subiectii esantionului studiat au prezentat nivel jos de sinceritate, disimularea
micilor slabiciuni si defecte, dorinta de a produce o impresie mai buna decit este in realitate in
fata altor persoane. Doar 4% din subiecti prezinta sinceritate la nivel inalt, adica spirit autocritic,
atitudine dezinvolta, capacitatea de a recunoaste micile sale slabiciuni si 42% din subiecti
prezintd sinceritate la nivel mediu.

Cu referire la scala extraversiune/introversiune, 58% din persoane sunt ambiverte, 12% din
subiecti se afld la nivel jos, fiind, deci, nesociabili, calmi; ei prezintd rezerve in comunicare,
constanta, stapinire de sine, pasivitate (ceea ce denotd latura introverta a persoanelor in cauza) si
31% din subiecti sunt persoane care manifesta calitati de extravert, adica sociabilitate, nevoie de
contact, degajare, impulsivitate, nestapinire.

Aproape o jumatate din subiectii testati prezinta labilitate emotionalda la nivel mediu (46%).
Nivel inalt al labilitatii emotionale a fost depistat la 37% din subiecti, ei manifestand indispozitie
sau dispozitie labild, tristete, iritabilitate, violenta, agitatie, meditdri inutile, sentiment de

vinovdtie, apatie si dificultti de contact. O dispozitie stabild si echilibrata, degajare, calm,
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stapinire de sine, sigurantd, capacitate de concentrare, nivelul jos al scalei este prezent la 17%
din subiecti.

In ce priveste scala masculinitate/feminitate, 60% din subiecti prezinta trisitura respectiva
la nivel mediu, nivelul jos al scalei respective (27%) reprezentind o atitudine de rezerva usoara
din partea subiectilor, neincredere, stare abatuta, o usoara descurajare, neincredere in sine,
neplaceri fizice si tulburari psiho-somatice generale, iar nivelul inalt (13%) este reprezentat prin
activism In anumite situatii, optimism, caracter Intreprinzator, dispozitie echilibratd, putine
neplaceri fizice, fara tulburari psiho-somatice generale.

In urma prelucririi statistice a datelor (Pearson) am stabilit existenta legaturilor
semnificative dintre anumite trasaturi de personalitate, frustrare, anxietate si mecanismele de
coping alese 1n situatiile de stres.

Astfel, persoanele anxioase din esantion preferd evitarea problemei 1n locul solutiondrii
acesteia (r= 0,467, p<0,001) si nu utilizeaza planificarea (r= -0,4, p= 0,00328). Adica, cu cit
persoanele sunt mai anxioase, cu atit vor prefera sa fugd de problema sau chiar sa ignore
existenta acesteia in loc sd Incerce sa modifice constient situatia, analizdnd-o si cdutand solutii.
Cu cit este mai mare simtul responsabilitatii subiectilor, cu atit este mai evident nivelul de
anxietate ca trasatura de caracter (r= 0,359, p= 0,0088).

Frustrarea in relatiile interpersonale duce de asemenea la evitarea problemei in locul
solutionarii ei (r= 0,351, p= 0,0107) si nu la planificarea (r=-0,317, p= 0,022) sau reevaluarea
pozitiva a situatiei (r=-0,484, p<0,001). Deci, cu cit frustrarea la scala respectiva este mai mare,
pozitive a acesteia sau Incercarii de a planifica o solutionare adecvatd a problemei. Persoanele cu
grad Tnalt de neurotizare manifestd si un grad inalt de anxietate reactiva (r= 0,452, p <0.001),
precum si anxietate ca trasatura de caracter (r= 0,631, p<0.001), utilizind mai des evitarea (r=
0,458, p <0.001) si confruntarea cu problema (r= 0,412, p= 0,0024). Adica persoanele neurotice
sunt anxioase, insistd asupra propriei pareri, fara a schimba situatia sau chiar neaga problema,
nesolutiondnd-o. De asemenea, odatd cu neurotizarea creste dorinta de autocontrol (r= 0,307, p=
0,027) si asumarea responsabilitatii (r= 0,324, p= 0,0189).

Persoanele cu grad inalt de depresie manifesta anxietate, atit reactiva (r= 0,429, p= 0,001),
(r= 0,326, p= 0,0184), incearca sa evite problema (r= 0,313, p= 0,0238) sau sa uite de existenta
acesteia. Simtul responsabilitatii la aceste persoane este insotit de cresterea automata a gradului
de depresie (r= 0,3, p= 0,0305). Este de notat faptul, ca nu de fiecare datd persoana este

responsabila de situatia de stres in care se afla, astfel, cresterea simtului responsabilitatii poate
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spori nivelul de depresie si, deci, inrautafi starea persoanei in locul mobilizarii acesteia pentru a
gasi o solutie adecvatd pentru situatia dificila.

Persoanele cu emotivitatea crescutd manifesta in situatii de stres, de asemenea, si anxietate ca
trasaturd de personalitate (= 0,373, p= 0,0065). Datoritd emotivitatii crescute, ele aleg
confruntarea ca strategie comportamentald (r= 0,342, p= 0,013), actionind haotic fara a solutiona
insd problema sau evitarea acesteia (r= 0,407, p= 0,0027), recurgind la sustinere sociald (r=
0,365, p= 0,00787). Asumarea responsabilitatii pentru situatia creata (r= 0,319, p= 0,0213) duce
larasi la cresterea nivelului de emotivitate a acestora.

In schimb, persoanele cu grad inalt de sociabilitate recurg, in cazuri de stres, la planificare
(r= 0,38, p= 0,005) si refuza evitarea Situatiei de stres (r= -0,34, p= 0,0137). Cu cit persoanecle
sunt mai sociabile, cu atit mai putin ele manifesta neurotism (r=-0,385, p=0,0048).

Nivelul inalt de sociabilitate al subiectilor provoaca cresterea nivelului de extraversiune (r=
0,451, p <0,001). Prin urmare, cu cit persoana este mai sociabila, cu atit mai usor solutioneaza
starea dificila, constientizind problema si discutind-o cu altii, manifestind un grad mai mare de
extraversiune, deci, flexibilitate si adaptare.

Este de mentionat faptul, ca persoanele cu caracter calm nu aleg evitarea drept strategie
comportamentala de coping in situatii de stres (r= -0,288, p= 0,0385), nu simt frustrare la scala
relatii interpersonale (r=-0,37, p= 0,006), nu manifesta anxietate ca trasatura (r= -0,369, 0,007).

Cu cat creste dominarea ca trasaturd de personalitate cu atit mai frustrate se simt
persoanele la scala studii (r= 0,377, p=0,006), creste nivelul de neurotism (0,381, p=0,0053).

Subiectii cu nivel 1nalt de inhibitie recurg la evitarea problemei (fuga de aceasta) (r=
0,326, p= 0,0184), manifesta anxietate ca trasatura de personalitate (r= 0,361, p= 0,0086) si nu
recurg la reevaluare pozitiva (r= -0,407, p= 0,0027). Prin urmare, persoanele inhibate, timide,
sunt mai anxioase in comparatie cu alte persoane, nu vad latura pozitiva a situatiei dificile,
preferand, mai curand, sa fuga de aceasta.

La aceeasi evitare recurg persoanele cu labilitate emotionald (r= 0,291, p= 0,036), iar cu
cit o astfel de persoand este mai extraverta, cu atit mai des aceasta va recurge la sustinere sociala
(r= 0,299, p=0,031) sub toate aspectele: emotional, fizic sau informational. Cu cit mai mare este
nivelul de labilitate emotionald, cu atit mai mult creste nivelul scalei de fire deschisa (sinceritate)
(r= 0,578, p <0,001).

Persoanele emotive manifestd dominare (r= 0,512, p <0,001), inhibitie (r= 0,557, p <0,001),
crescind corespunzator si nivelul labilitatii emotionale (r= 0,682, p <0,001). Cu cit creste nivelul

de dominare al subiectilor testati, cu atit creste nivelul lor de sinceritate (fire deschisd) (1= 583, p
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<0,001). Cu cit este mai mare nivelul de inhibitie, cu atit mai mult creste labilitatea emotionala
(r=10,466, p <0,001).

Subiectii care prezintd un mai mare grad de masculinitate (activism, energie in ceea ce face
persoana), au o mai micd manifestare a anxietdtii ca trasaturd de personalitate (r= -0,421, p=
0.0019) si neurotism (r= -0,316, p= 0.023).

Subiectii cu nivel de nervozitate marit au un nivel mai mare de depresivitate (r= 0,454, p
<0,001), emotivitate (r= 0,525, p <0,001), precum si labilitate emotionala (r= 0,48, p <0,001).

Subiectii mai agresivi manifestd nivel mai mare de depresie (r= 0,46, p <0,001), emotivitate
(r= 0,589, p <0,001), dominare (r= 0,587, p <0,001), sinceritate (r= 0,588, p <0,001) si labilitate
emotionala (r= 0,503, p <0,001).

Persoanele depresive sunt mai emotive (r= 0,683, p <0,001), incearca sia fie mai
dominatoare (prin acte imaginare sau verbale) (0,561, p <0,001), se simt in anumite situatii mai
inhibate (r= 0,478, p <0,001), crescindu-le labilitatea emotionala (r= 0,733, p <0,001).

Pentru o analiza mai detaliatd a legaturii dintre alegerea strategiilor de coping si trasaturile de
personalitate, am separat esantionul studiat in extraverti, introverti si ambiverti. Tinind cont de
faptul ca distributia datelor este una asimetrica si numarul subiectilor in subgrupuri este unul
destul de mic, am utilizat metoda neparametrici Spearman pentru depistarea corelatiilor
semnificative, dupa cum urmeaza:

Extravertii cu un grad de anxietate reactivd mai mare apeleaza mai des la distantare (r=
0,705, p= 0,01) si mai rar la reevaluarea pozitiva a situatiei (r= -0,473, p= 0,01) sau planificare
(r=-0,617, p=0,01). Cei care manifesta mai rar anxietate reactiva folosesc mai des strategiile de
planificare (r= -0,567, p= 0,01) si reevaluare pozitiva (r= -413, p= 0,05). Astfel, cu cit mai
anxioasa este persoana extraverta, cu atit mai des ea va Incerca sd se “separe” constient de
situatia dificild in care se afld, in loc de a gasi latura pozitivd a situatiei sau de a planifica o
activitate adecvatd pentru solutionarea acesteia si invers, cu cit e manifestatd mai putind
anxietate, cu atit mai des se recurge la aceste doui strategii (planificare si reevaluare pozitiva). In
cazul apelarii la sustinere sociala, persoanele respective folosesc mai des evitarea (ca negare a
problemei datoritd sprijinului simtit din exterior) (r= 0,492, p= 0.05) si reevaluarea pozitiva (r=
0,506, p=0,05).

Introvertii cu simtul responsabilitatii mai mare apeleaza mai rar la confruntare (r= -0,845, p=
0.01) ca mecanism de coping. Cu cit este mai mare gradul de manifestare a anxietatii reactive la
introverti, cu atit mai mica este probabilitatea de utilizare a sustinerii sociale (r= -0,750, p= 0,05)
si cu atit mai mare este apelarea la asumarea responsabilitdtii in caz de situatie de stres (r= 0,790,

p= 0,05). Prin urmare, cu cit persoana introverta este mai anxioasa, cu atit mai rar va apela la
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sprijinul din exterior (emotional, fizic sau informational) In vederea solutiondrii situatiei dificile
si cu atit mai mult 151 va asuma responsabilitatea pentru crearea situatiei respective. Cu cit este
mai mare gradul de manifestare a anxietatii ca trasatura, cu atit este mai mare gradul de anxietate
reactiva la introverti (r= 0,747, p= 0,05).

Ambivertii, care apeleaza des la sustinere sociala au o mai mare probabilitate de a se
supune autocontrolului (= 0,461, p= 0,05). Cu cit este mai mare gradul de utilizare a
responsabilitatii ca strategie de coping, cu atit mai des sunt alese confruntarea (r= 0,472, p=
0,05), distantarea (r= 0,472, p= 0,05) si autocontrolul (r= 0,553, p=0,05).

Subiectii care folosesc reevaluarea pozitiva a situatiei dificile, se distanteaza in aceeasi
masura de aceasta (r= 0,479, p= 0,05), adica problema vazuta dintr-o parte intr-o lumina pozitiva
ii face sa diminueze valoarea problemei fara a apare necesitatea de a o solutiona intr-un fel sau
altul. Cu cit persoanele ambiverte manifesta un grad mai mare de anxietate reactiva, cu atit mai
des ele apeleaza la sustinere sociald (r= 0,632, p= 0.01) si mai rar la planificare ca strategie de
coping (r= -0,446, p= 0,05). Deci, cu cit mai anxioasa este persoana ambiverta, cu atit mai des
aceasta va la ajutor si sustinere din exterior, dar nu va solutiona de sine statitor problema
aparuta.

Manifestarea anxietatii ca trasaturd de personalitate va creste, de asemenea, gradul de
manifestare a anxietatii reactive (r= 0,726, p= 0,01), astfel ca persoana va apela mai des la
sustinere sociald (r= 0,515, p= 0,05) si va alege mai rar planificarea (r= -0,486, p=0,05).

Utilizand metoda ANOVA pentru  stabilirea

ANOVA diferente anxietate la introv extrov si ambiv

Sumof [df| Mean | F | p | diferentelor dintre nivelul de manifestare a anxietatii
Squares| |Square

anxreac|Between Groups | 149.53| 2| 74.77/0.78)046| eXtravertilor, ambivertilor si intravertilor, am stabilit ca
Within Groups | 4690.16{49| 95,72
Total 4839,69(51 o ‘ o )
anxtras |Between Groups | 84.29| 2| 4214[034[071] C€ arata ca persoanele sunt anxioase 1n situatii de stres,

Within Groups | 5992.38| 49| 122,29
Total 6076,67| 51

diferente semnificative in aceastd privintd nu exista, ceea

independent de tipul lor de temperament.

In urma comparirii extravertilor cu intravertii, in ceea ce priveste alegerea strategiilor de
coping 1n situatii de stres, am stabilit, ca, desi acestia au un comportament diferit in societate si
relationeaza diferit cu persoanele din jur, alegind strategii constructive de coping, ei dau
prioritate celor, care sunt mai compatibile cu tipul lor de personalitate. Se observa o diferenta
semnificativd intre grupuri la alegerea urméatoarelor strategii: reevaluarea pozitivd (p= 0.04) si

asumarea responsabilitétii (p= 0.05).

Generalizand cele spuse, mentiondm, ca persoanele ce aleg strategii constructive poseda asa

trasaturi de personalitate ca sociabilitate, caracter calm, stabilitate emotionald. La strategiile
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distructive mai frecvent recurg persoanele care manifesta neurozitate, labilitate emotlonald,
inhibitie, depresie, agresivitate, precum si anxietate si frustrare la nivel inalt.

Mentionam, de asemenea, ca toate tipurile de temperament sunt apte de a alege in situatia de
stres strategii constructive de coping, insd utilizand diferite resurse interioare si modalitati de a
face fata situatiilor stresante.

Datele obtinute pot servi la elaborarea unui training de formare a rezistentei la stres.
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PNY

ASPECTE ALE INTEGRARII EDUCATIONALE SI SOCIALE
LA ELEVII CU DEFICIENTA DE AUZ
Angela TIMUS, Romania.

Summary
There is worked out a complex program for organizing and accelerating the process of
integration of this category of children. There are proposed various models of increasing the
efficiency of the integration process. The most perspective there turned out to be such conditions
as the retraining and specialization of the teachers in the field of school and social integration,
the development of educational system in centers of family type.

Rezumat

Studiul de fata vizeaza realitati educationale si schimbari asteptate in viata scolii care face
trecerea de la modelul unic al scolii speciale la modelul bazat pe alternativa integrarii si
incluziunii. De asemenea 1si propune sd promoveze mediul scolar care integreazd elevii
hipoacuzici, elevi ce au prevazut suportul educational specific in proiectele de interventie
educationala personalizate.

Cuvinte-cheie: integrare, incluziune, cerinte educationale speciale, elev cu deficienta de auz,
deficientd auditiva, deficientd mintala, dizabilitate, integrare scolard educationald, integrare
sociald, psithopedagogia integrarii, invatamant integrat, scoald speciald, scoald incluziva,
parteneriat, program de interventie personalizata.

Problematica integrarii educationale si sociale la elevii cu orice tip de deficientd este
consideratd, din perspectiva drepturilor omului, esentiald pentru promovarea in intregul sistem
educational, in scoali, in lectie, a principiului democratic al egalitatii de sanse.

Analiza studiilor realizate de: H.S. Zamski (1980); A. L. Ivanitchi (1975); 1. Stanica (1983);
Em. Verza (1997); N. Manodees (1995); A. I'ozoBa (1966); JI. M. unumsma (1989, 2006,
2010), N. Bucun (2002, 2012), denota faptul ca schimbdrile de ordin politic, social si cultural din
societatea contemporana au un impact direct asupra proceselor complexe de integrare a copiilor
cu cerinte educationale speciale (CES) 1n scoald si societate, transformandu-le in domenii de
stringentd actualitate, dar si Tn obiecte de studii si cercetari atat conceptuale cat si aplicative.

La temelia succesului in procesele de integrare multilaterala a persoanelor cu diverse

dizabilitati in sistemele educational, profesional, social etc. se afla schimbarea la nivel uman — de
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mentalitate, de abordare, de atitudine, de pregatire profesionala (D. V. Popovici, M. Popa, A.
Racu).

Cercetarile efectuate de catre Gr. Radu, H. M. Hazaposa, H. JI. llImarko, Keis van Reisveik,
C. Bodorin, V. Rusnac, S. Gonciaruc apreciaza procesul de integrare educationala si scolara a
copiilor cu dizabilitati care este doar la inceput, argumentand ca unele scoli au inceput sa-si
identifice rolul si sd primeasca aceasta categorie de copii: prin urmare educatia pentru persoanele
pentru valorizarea individuala.

In lucrarile autorilor autohtoni C. Paunescu, U. Schiopu, I. Stanica, D. Ciumageanu, S.
Ionescu, Em. Verza, Gh. Radu, D.V. Popovici, se mentioneaza a intelege ca educatia nu vizeaza
doar integrarea copiilor cu dizabilitati, ci toatd educatia privitd prin prisma unei abordari
complexe si curriculare. Aceasta este in primul rand o reforma in educatie si nu o chestiune care
vizeaza plasarea elevului si tipul institugiei in care este scolarizat acesta. Dintre cercetarile
efectuate in R. Moldova cu accent privind integrarea socioprofesionala a copiilor si tinerilor cu
dizabilitati mentionam: A. Ivanitchi, N. Bucun, A. Danii, V. Lichii, A. Racu s.a.

Numeroase investigatii din diferite tari au vizat diverse aspecte ale problemei privind
integrarea sociald si scolard a persoanelor cu dizabilitdti: cercetarile savantilor rusi: A. W.
HuaunkoB (1957), JI. 3ankoB (1940), ®@. A. Pay (1956/1973), A. T'ozoBa (1966), XK. U. lud
(1968), I'. M. Hynues (1970), JI. unuuema (1994, 2005), X. C. 3amcku (1980), JI. C.
Beirorcku (1923, 1924) — a fost unul dintre primii savanti psihopedagogi rusi care a fondat ideea
invatamantului integrat argumentdnd caracterul distructiv al segregdrii indicdnd asupra
obiectivul educatiei copilului cu deficiente il constituie, integrarea acestuia in viata si crearea
conditiilor de recuperare/compensare a afectiunii nu numai din punct de vedere a factorilor
biologici dar si sociali. Aceste idei ale lui L. Vagotski au fost implementate in Europa de Est si
SUA.

Cercetarea noastra privind integrarea educationald si sociald a elevilor cu deficientd de auz a
fost efectuata in baza unei experiente din Romania, prin care au fost verificate mai multe ipoteze
actuale pentru stiinta psihopedagogica. Prima dintre acestea consta in faptul ca performantele
scolare si comportamentele de adaptare sociala la elevii hipoacuzici integrati vor fi superioare
celor ale elevilor hipoacuzici din scoala speciald, situatia datorandu-se particularitatilor i
caracteristicilor mediului diferit de dezvoltare educationala si sociala. Pentru evaluarea

performantelor si comportamentelor adaptative, in etapele initiala si finala a experimentului a
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fost aplicata scala Webster, iar pentru investigarea personalitatii elevilor am apelat la testul
familiei, aplicat doar in etapa initiald a experimentului.

La festarea initiala, distributia rezultatelor pe coordonatele scalei Webster, in absenta
utilizarii unor limbaje specializate (dactilare, limbaj gestual), la elevii hipoacuzici integrati se
observa rezultate superioare pe toate ariile (comunicare, abilitdfi cognitive, comportamente
adaptative).

La testarea finala cu scala Webster rezultatele se distribuie la fel, cu diferentele care
corespund progresului. Prin aplicarea testului statistic Wilcoxon s-au delimitat diferente
semnificative intre testarea initiald si cea finala, la fiecare lot, ceea ce reprezintd progrese
semnificative pe toate ariile luate in considerare.

Prin aplicarea testului statistic Mann-Whitney, intre lotul experimental si cel de control, atat
la testarea initiala, cat si la cea finala, au rezultat diferente semnificative intre aceste loturi.

In conditiile superioritatii rezultatelor elevilor hipoacuzici integrati, rezulti ca afirmatiile din
prima ipotezda a cercetarii se confirmd, performantele scolare si comportamentele de adaptare
sociala sunt superioare la elevii hipoacuzici integrati fatad de cele ale elevilor hipoacuzici din
scoala speciala. Astfel, a fost demonstrata posibilitatea integrarii cu succes a elevilor hipoacuzici,
prin programe de dezvoltare a comportamentelor autonome, adecvate fiecarui copil.

Analiza corelationala a relevat corelatii ridicate si Tnalte intre coordonatele din interiorul
fiecarei arii delimitate la scala Webster (comunicare, strategii de invatare, dezvoltare sociala si
emotionald), la ambele esantioane investigate. La esantionul experimental predomina corelatiile
ridicate si moderate dintre achizitiile superioare intre: abilitati de comunicare - abilitati cognitive
(de ex., citire-scriere si concepte matematice); abilitafi de comunicare - comportamente
adaptative (de ex., limbaj expresiv - cunoastere mediu); abilitati cognitive - comportamente
adaptative (de ex., concepte matematice - maturitate sociald). La esantionul de control predomina
corelatiile ridicate si moderate dintre achizitiile aflate la un nivel inferior celor delimitate la
elevii integrati: abilitati de comunicare - abilitati cognitive (de ex., limbaj gestual — nucleu al
cunoasterii); abilitati de comunicare-comportamente adaptative (de ex., claritate limbaj -
indeméanari multiple); abilitdfi cognitive - comportamente adaptative (de ex., aparitie numar -
autonomie personald).

In invatimantul integrat nu se promoveaza dezvoltarea limbajelor specializate la hipoacuzic.
In lipsa acestor modalititi de comunicare apar doar modalititile de comunicare similare elevului
fara deficiente. Astfel, corelatiile preponderent ridicate de la nivelul instrumentelor de
comunicare ale elevului hipoacuzic integrat, care sunt predominant verbale, orale sau scrise

(limbaj expresiv, citire-scriere, ortografie etc.), explicd performantele mai bune pe aceste
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domenii. De asemenea, corelatiile ridicate de la nivelul achizitiilor cognitive, privind unele
concepte matematice, din cadrul nucleului cunoasterii sau de la nivelul indeméanarilor multiple,
al cunoasterii economice, explicd performantele mai bune pe aceste domenii care, Impreuna cu
cele din sfera comunicarii, determind comportamentele autonome mai elaborate.

Se cere mentionat faptul ca, prin neutilizarea unor limbaje specializate (dactilare, limbaj
gestual), la elevii integrati se pot obtine unele performante scolare superioare In domeniul
comunicdrii §i limbajului, dar si iIn domeniul cognitiv, ceea ce constituie o baza solida pentru
stimularea dezvoltarii unor comportamente adaptative, pentru elaborarea de instrumente
adaptative eficiente.

In urma aplicarii testului familiei s-a observat faptul ci la elevii hipoacuzici integrati,
desen, mijloace expresive mai diversificate, o mai buna dezvoltare a reprezentarii de sine, ceea ce
denotd o functionalitate mai mare a limbajului interior, un bagaj mai variat de reprezentari, n
general un nivel mai mare de achizitii care permit o mai buna adaptare la mediul social.

Cea de-a doua ipoteza supusda verificarii in cadrul cercetdrii noastre a presupus ca intre
atitudinea fata de elevii hipoacuzici sau cu deficienta mintald, manifestata de cadrele didactice care
lucreaza in gcolile integratoare, si cea a profesorilor din invatamantul special exista diferente
specifice, determinate de nivelul diferit de pregdtire si formare profesionald. Chestionarele de
atitudini aplicate, din dubla perspectiva a aprecierii atitudinilor faa de elevii cu deficienta auditiva si
mintald, au cuprins patru scale: integrare - segregare, distanta sociald, drepturi private, convingeri
nefavorabile. Investigatia a relevat o perspectiva diferita, in general, a atitudinilor fata de persoanele
cu deficientd auditiva, comparativ cu cele care prezinta deficientd mintald. La esantioanele de cadre
didactice din Invatamantul special s-a constatat un grad mai inalt de acceptare a integrarii copiilor cu
deficientd auditiva, spre deosebire de cei cu deficientd mintala. Datele investigatiei au relevat o
perspectivd favorabild In privinta atitudinilor, aproape nediferenfiatd pe tipuri de deficientd la
profesorii itineranti; a iesit In evidenta si o perspectiva mult defavorabild a integrarii elevilor cu
deficienta mintalda, comparativ cu cea a elevilor cu deficientd auditiva, din punctul de vedere al
atitudinilor cadrelor didactice din Invatdmantul general.

In mediul obisnuit existd o respingere mai mare a integririi copiilor cu deficiente, mai
puternica decat cea a profesorilor din invatamantul special pentru elevi cu deficientd mintala,
precum §i o acceptare mai mare, apropiatd de pozitia cadrelor didactice itinerante, in cazul
integrarii elevilor cu deficienta de auz.

Prin aplicarea testului statistic Man-Whitney au fost reliefate o serie de diferente

semnificative, privind atitudinile manifestate, intre esantioanele investigate, cu exceptia
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categoriei profesorilor itineranti (loturile DAI si DMI) la care aceste diferente nu sunt

semnificative.

Graficul privind atitudinea generall fats de
copiii cu deficiente miniale i de auz
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In invatamantul general, cadrele didactice au un nivel de studii preponderent superior, dar
detin putine cunostinte privind deficienta auditiva si mintala (pana in 20% dintre acestea), chiar
daca au sporadic contact cu persoanele ce prezinta astfel de deficiente. Din aceasta situatie
rezultd un nivel diferit de pregatire si formare profesionald in randul profesorilor din
invatdmantul general fatd de profesorii din invatamantul special, diferentele respective
influentand atitudinile privind integrarea educationald a elevilor cu deficiente auditive si mintale.

Dupd cum am constatat in urma investigatiei, din cauza nivelului diferit de pregatire si
formare profesionald, diferentele intre atitudini sunt semnificative intre cadrele didactice din
scolile integratoare si cele din scolile speciale, astfel confirmdndu-se si a doua ipoteza a
cercetarii.

Perceptia sociald a deficientei directioneaza, in sens favorizant sau frenator, procesul de
integrare din perspectiva profesorilor din scolile integratoare, dar si din cea a cadrelor didactice
din invatamantul segregat.

O constatare interesantd vizeazd lipsa diferentei semnificative in cadrul categoriei
profesorilor itineranti care si-au manifestat aproape nediferentiat atitudinile. Profesorii itineranti,
in general, sunt formati si orientafi in vederea educdrii adecvate si integrarii copiilor cu
deficiente, chiar daca aceste deficiente sunt diferite. La aceste cadre perceptia sociald a copilului
cu deficientd mintala si a celui cu deficienta de auz nu difera foarte mult, subiectii educatiei fiind
abordati din perspectiva cerintelor lor educative speciale. Etichetarea rezultatd din impartirea

deficientelor pe categorii conteaza mai putin sau deloc.
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Din perspectiva studiului efectuat asupra reprezentarilor sociale au fost decelate diferente
intre reprezentdrile sociale formate asupra deficientei auditive si deficientei mintale la cadrele
didactice din invatamantul special si din cel general, perceptia sociald a deficientei auditive fiind
mai favorabila integrarii decat cea a deficientei mintale. Aceste diferente intre reprezentarile
sociale delimitate sunt in stransa legatura cu mediul profesional si cu atitudinea societatii fata de
integrare si dizabilitate.

Ultima ipotezd supusa verificarii in cercetarea la care ne referim a presupus ca intre
reprezentarile sociale formate asupra deficientei auditive sau deficientei mintale la cadrele
didactice din scolile speciale si din cele integratoare exista diferente generate de mediul
profesional §i atitudinea societatii fata de integrare §i dizabilitate.

Reprezentarile sociale ale cadrelor didactice fata de cele doua tipuri de deficienta (auditiva si
mintald) a fost studiate prin intermediul probei prototipic-categoriala. Baza teoreticad a studiului
cantitativ si calitativ asupra reprezentirilor sociale a constituit-0 teoria lui J.C. Abric privind
organizarea reprezentarilor sociale pe baza unui sistem central (nucleu central) si a unui sistem
periferic, cu elemente din ce In ce mai indepartate de nucleul central, sistem ce da specificitate

reprezentarilor, avand elementele cele mai stabile.

Fanderea sonelor defimisie it cadru reprezeniEndor deffcienfs’ sudtive 5 mintale

B ruckeu central B ckemente apop At O zkmeme noepdne

In cadrul studiului cantitativ, la proba prototipic-categoriald, dupa numirul de elemente
cuprinse in nucleu, cele mai multe au fost delimitate la cadrele didactice din scoala speciald
pentru elevi cu deficientd auditiva (14 termeni), ca si la profesorii itineranti (13 - 14 termeni).
Numarul cel mai mic de cuvinte apartinand nucleului central au fost gasite la profesorii din

scoala de masa, respectiv 8 elemente la lotul DAG si 11 elemente la lotul DMG, iar la cadrele
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didactice din invatamantul special pentru copii cu deficientd mintala nucleul delimitat a fost
format din 12 elemente.

Prin vizualizarea zonelor componente ale reprezentarilor sociale ale deficientei auditive §i
mintale, la fiecare esantion, rezultate prin calculul totalului frecventelor pe zone, respectiv
nucleu, elemente Tnvecinate si elemente indepartate de nucleu, s-au observat urmatoarele:

e ponderea cea mai mica a nucleului central o intdlnim la cadrele didactice din
invatdmantul normal, atdt in cadrul reprezentdrii deficientei auditive, cat si la
reprezentarea deficientei mintale;

e situatia este egald 1n cazul profesorilor itineranti, din cadrul celor doud esantioane;

e nucleul reprezentarii deficientei auditive la cadrele didactice din scoala speciald este
cel mai voluminos dintre toate, iar cel al reprezentarii deficientei mintale, la aceeasi
categorie de profesori, se apropie de cel al cadrelor itinerante, fiind putin mai redus
decat la acestea.

Elementele periferice ancorate de nucleul central, aflate in vecinatatea acestuia, au proportia
cea mai mica la reprezentarea deficientei mintale a profesorilor din scoala generald, iar celelalte
elemente periferice, indepartate de nucleu, au cea mai mare pondere dintre toate esantioanele.
Situatia este inversatd in cazul reprezentarii deficientei auditive la profesorii din scoala speciala.

Pornind de la ideea ca nucleul are elementele cele mai stabile, care sunt si cele mai
rezistente la schimbare, iar elementele periferice au o flexibilitate i o instabilitate mai mare pe
masura ce se indeparteaza de nucleu, constatam ca cea mai stabild organizare o are reprezentarea
deficientei auditive la profesorii din scoala speciald (cu nucleul cel mai proeminent si elementele
periferice apropiate cele mai extinse), iar cea mai putin stabild o are reprezentarea deficientei
mintale la profesorii din scoala obisnuitd (cea mai restrdnsd zond a elementelor periferice
invecinate si aproape cel mai putin proeminent nucleu).

In cazul profesorilor din scoala speciald, organizarea reprezentirii deficientei auditive este
cea mai stabila, respectiv mai stabila decat cea a reprezentarii deficientei mintale, fiind, in acest
caz, o diferentd de aproape 10% intre zona elementelor periferice invecinate cu nucleul, iar intre
cele doud nuclee diferenta este de aproape 5% 1n minus, din perspectiva reprezentarii deficientei
mintale.

La cadrele itinerante, nucleele au aceeasi proeminentd, cu aceeasi stabilitate (aceleasi
dimensiuni), doar zona elementelor periferice invecinate fiind mai extinsa in cazul reprezentarii
deficientei mintale (cu aproximativ 6%), ceea ce conferd o stabilitate putin mai mare structurii

acesteia.
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La studiul calitativ, in cadrul probei prototipic-categoriale, analiza s-a efectuat dupa o serie
de categorii tematice, in care au fost inclusi termenii asociati, de catre fiecare cadru didactic
chestionat, tipului de deficientd, si anume: termeni generali, caracteristici ale deficientei (auditive
sau mintale), etiologie, impact social aferent, impact emotional asociat/asupra sinelui, nevoia de
sprijin, interventia specifica, alte deficiente asociate, termeni sinonimi, termeni cu conotafii
sociale, termeni cu privire la alte tipuri de etichetari.

In urma investigatiei referirile la diferite categorii tematice de cuvinte s-au distribuit astfel:
procentajele cele mai mari au fost observate la categoriile tematice care cuprind termeni ce se
refera la notiuni generale, caracteristici ale deficientei auditive sau mintale, precum si termenii
referitori la impactul social, cu unele exceptii, la profesorii din invatamantul obisnuit; doar la
categoria profesorilor din invatdmantul de masa, in cadrul reprezentarii deficientei mintale,
constatarea nevoii de sprijin a elevilor cu acest tip de deficientd s-a impus cu mult in fata
gradului de informare privind caracteristicile deficientei mintale; la acest esantion impactul
social este mare, dar preocuparea pentru interventia specifica este redusa.

Din perspectiva reprezentarii deficientei auditive s-a Constatat o0 mare importantd acordata
gradului de informare privind caracteristicile deficientei auditive, dar si interventiei specifice.
Tot la acest esantion, impactul social al deficientei de auz a fost mai scazut decat impactul
emotional $i decat constientizarea nevoii de sprijin a elevilor cu deficienta auditiva.

Pentru esantioanele de specialisti din invatamantul special se mentin proportiile mari de
cuvinte asociate categoriilor de notiuni generale, caracteristici ale deficientei mintale sau
auditive, impactul emotional, nevoia de sprijin $i importanta interventiei specifice, situatia fiind
valabild si pentru profesorii itineranti din ambele esantioane.

Se remarca, la aceste categorii de specialisti, impactul social mai mare in cazul deficientei
mintale, indiferent de mediul integrat sau segregat in care se afla elevii cu astfel de deficiente,
dar si mai multe optiuni pentru interventia specifica, in cazul elevilor cu deficienta auditiva,
probabil pentru ca, tot prin protezare, se pot rezolva multe probleme ale elevilor aflati intr-0
astfel de situatie.

Din perspectiva deficientei auditive, nucleele reprezentdarilor sociale, la profesorii din scoala
obignuita si la cadrele didactice din scoala speciald, difera atat din punct de vedere cantitativ (cel
al profesorilor din scoala de masa este redus aproape la jumatate), cat si calitativ. Din elementele
centrale se poate distinge si atitudinea diferitd a profesorilor din scoala speciald fata de integrarea
elevilor cu deficientd auditiva, mai retinutd decat a celor din mediul integrat, evidentiata de

termenii izolare, marginalizare.
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Din perspectiva deficientei mintale, la aceleasi loturi investigate, se evidentiaza diferente
semnificative intre cele doua nuclee centrale ale reprezentarii sociale, mai ales din punct de
vedere calitativ, prin elementele esentiale care le diferentiazd (profesorii din invatdmantul
obisnuit nu acorda importanta cuvenita caracteristicilor deficienfei mintale), dar si prin proportia
si calitatea diferita a elementelor comune. Si atitudinile fatd de persoanele cu deficientd mintala
sunt diferite, profesorii din scoala speciala reclamand drepturi egale cu ale semenilor, in timp ce
in mediul integrat elevii sunt numiti handicapati.

Din perspectiva deficientei auditive si a celei mintale, la profesorii itineranti diferentele intre
nucleele reprezentarilor sociale sunt rezultate, in principal, din natura diferita a celor doua tipuri
de deficientd. Aspectele comune vizeazad semnalarea dificultatilor de invatare si a nevoii de
sprijin, aspectul de dizabilitate (mai pregnant in cazul deficientei mintale) si impactul social
(care este mai mare, tot in cazul deficientei mintale). La elevii cu deficientd mintald integrati
dezavantajul social apare ca fiind mai mare, spre deosebire de elevii hipoacuzici integrati. In
concluzie, intre cele doua nuclee exista diferente, dar nu cu o semnificatie foarte mare.

Din perspectiva mediului integrat, prin compararea nucleelor reprezentérilor sociale ale
deficientei auditive si mintale la profesorii itineranti si profesorii din invatdmantul general, se
observa aspecte asemanatoare, dar si unele diferente. Astfel, deficienta auditiva este apreciata din
perspectiva caracteristicilor sale, a oportunitatilor de protezare, dar si a aspectului de persoana cu
handicap, care are nevoie de integrare (in acest ultim caz, la profesorii itineranti); deficienta
mintald este perceputa predominant sub aspectul handicapului, al dificultatilor de invatare, dar la
profesorii din scoala obisnuitd nevoia de sprijin este mai pregnanta, in timp ce interesul pentru
cunoasterea caracteristilor deficientei mintale nu este reprezentat.

Din perspectiva specialistilor in educatia speciald vom observa diferente, dar si asemanari.
Astfel, deficienta mintald este perceputd in caracteristicile sale puternic aflate sub aspectul
handicapului (deficienta mintald este mai grava in scoala speciald si, in unele cazuri, cu
deficiente asociate), impactul social este definit de marginalizare, dar cu valente diferite (cu
tolerantd si nevoie de integrare, la profesorii itineranti, si cu nevoia de a reglementa legal
conditia persoanelor cu handicap, la profesorii din scoala speciald); in cazul deficientei auditive
intalnita in mediul segregat, surditatea atinge forme mai grave (fiind asociat frecvent aspectul
mutitatii), impactul social este de izolare (de aici nevoia de socializare), iar aspectul general nu
este sub aspectul deficientei, ci al agitatiei, al competentelor care se pot dezvolta; in mediul
integrat, deficienta auditiva este usoard, se poate proteza, desi aspectul de handicap este prezent
din cauza modului specific de comunicare al deficientilor de auz (limbajul mimico-gestual

pregnant).
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In aceste conditii si ultima ipoteza supusa verificarii se confirma. Astfel, dacd vom

considera profesorii investigati drept reprezentanti ai societatii in care se integreaza persoanele

(elevii) cu handicap, atunci rezultd ca, intre cadrele didactice din scoala speciala si cele din

scolile integratoare, existd diferente semnificative determinate de mediul profesional si de

atitudinea societatii (a acestor cadre didactice) fatd de persoana (elevul) cu handicap si fata de

procesul de integrare al acesteia (acestuia), atat in conditiile deficientei auditive, cat si in ale

celei mintale.
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yz IIposiB/ieHHe arpeCcCHBHOCTH B MpolLecce MIKOIbHOM

Ae3alaNTalliM IIPU Nepexo/ie yJaluxcsi B CpeHHe KJIacChl.
Koganeea E.A., xoud. ynus., noxrop nenaroruku, KI'TIY um. U.Kpsurs
Summary

A difficult moment in the development of pupils’ personality is their step into the middle school.
Disadaptability is going on together with the aggressive reactions. The aggressive reaction is
becoming a part of personality and one of its traits. Psycho-pedagogical support gives possibility
to correct the aggressive reactions in the behavior of a schoolchild, to adapt to the new social
situation and therefore correspond to pedagogical requirements.

Rezumat

Adaptarea elevilor in clasele gimnaziale reprezinta o etapa dificila si implicd schimbari in
dezvoltarea personalitatii elevului. Dificultatile de adaptare pot genera reactii agresive, care
ulterior devin trasdturi de personalitate. Sustinerea psihologo-pedagogica ar putea contribui la
prevenirea sau reducerea comportamentului agresiv al elevilor si respectiv la adaptarea elevilor
la 0 noua situatie sociala.

KiroueBble cioBa: ne3ananTanus, CONUATM3UPOBAHHAS arpeccus, arpecCUBHOCTH, CUTYaIlUs

Pa3BHUTHS, JCTCPMUHAHTBI arpPECCHH, BPaXKICOHBIC PEaKIIHH.

OcoObIM TIEPHOJIOM B JUYHOCTHOM PA3BUTHU JCTEH IIKOJIBLHOTO BO3pacTa SBISCTCS
NEepUOJ MEPEX0/ia B CPEIHUE KIIACChl. Y MIKOJbHUKOB BO3HHUKAIOT Pa3jMYHbIC 3aTPYAHEHUS B
IIKOJIBHOM ~ OOy4Y€HHH, MEXKIUYHOCTHBIM OTHOIIEHUSM B COOTBETCTBHHM TpPEOOBAHUSIM
W3MEHUBIIEHCS CUTyallMu oOyuyeHus. Takue 3aTpyIHEHHsS] MCHBITHIBAIOT IO JIAHHBIM Pa3HBIX
aBTOpOB OT 15% 1o 40% yvammxcs, nepexoasiux B CpEIHNUE KIIACChI.

s ne3amanTaiuu IIKOJBHUKOB XapaKTEpHBI HE TOJNBKO 3aTpyAHEHHs B ydeOe, Ha
KOTOpBIE B MEPBYIO Ouepeh 00pallaloT BHUMAHUE YUUTENs, HO M HAPYIIEHUS IIKOJIBHBIX (opM
MOBEJICHUSI, HEMOTUBHUpPOBaHHas arpeccusi. I3aMeHeHue cpenoBoi cuTyaruu, MOsIBJICHUE HOBBIX
yUUTENeH C pa3iuyHbIM CTHJIEM B3aWMOJCWUCTBUSA, TOBBHIIICHWE COIUAIBHBIX TpPeOOBAHMIA,
M3MEHEHHE TICMXO(PU3NYECKOT0 cTaryca peOeHKa, CHIIKEHHE MOTHBAIUU YYEHHS - 3TO
BEPOSTHBIC (PAKTOPHI, MPUBOASAIINE K JI€3aJaNTAlMH YIAIIUXCS B CPEHUX Kilaccax.

[Tox BnAMsiHMEM HeyAad, BBIXOMSIIUX 32 PAaMKH COOCTBEHHO Y4YEOHOW NEATEIbHOCTH U
pacmpocTpaHsommMxcs Ha cdepy B3aUMOOTHOIICHHS CO CBEPCTHHKAMU y peOeHKa MOXKET
c(hOpMHUPOBATbCA OIIYIICHWE MAJIOIEHHOCTH, BO3HHKAIOT TOMBITKH  KOMIIEHCAIIMH JTUYHON
HECOCTOSTENbHOCTU. [Ipu ATOM BBIOOp CpPEICTB KOMIIEHCAIMM B 3TOM BO3pacTe OTpaHUYEH
COITMATBHBIM OTBITOM, HEJJOCTATOYHO YCBOEHBI HABBIKH COIIMAIIBHOTO B3aUMOJCHCTBUSI, CKYy/I€H
3armac KOMMYHHKATUBHBIX CPECTB. OMOIMOHATBHOE TIEPEBO30YKICHHUE, CBSI3aHHOE CO CTPECCOM

MNepeXOoAHOro mnepuoga OT HaAYaJIbHBIX KJIACCOB K CPCAHUM HAXOOUT Ppa3psAAKy B aKTax
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BepOaIbHOM M (DU3MYECKON arpeccur. B OTHOIICHWM yduTENeld arpeccusi MPOSBISETCS B
0HHO3HHHOHHOﬁ MaHCPEC MOBCACHUS.

Ocoboe BHMMaHHE HEOOXOAWMO OOpaTUTh HAa CAMOOLEHKY JIeTei B 3TOW CUTYaIlUH
JUYHOCTHOTO Pa3BUTHUS, T.K. MPEACTaBISET COOOM TOMHHAHTY arpecCUBHOCTH HIKOJBLHUKOB.
YpoBeHb CaMOOLIEHKH pEeryjaupyeT BHYTPEHHHE o00s3aTelbHble HOPMATHUBHBIE CTaHAAPTHI,
KOTOPBIC, MOI'YT, KaK IIPCIATCTBOBATH, TaK U CIOCOOCTBOBATh COBCPHICHUIO arpCCCHBHBIX
nocTynkoB. OCOOEHHOCTH CaMOOILICHMBAHUS BIMSIOT HA OLIEHKY y4eOHOW NESATETbHOCTH MU
MEXJIMYHOCTHOTO oOueHus. Heo6Xxoaumo paccmaTpuBaTh CaMOOIICHKY HE TOJBKO caMy IO
cebe, HO U B COOTHOIIECHWH CAaMOOLIGHKHM M BHEUIHEH CaMOOIEHKH, KOTOpas JaeTcs
pedepeHTHRIME JMlaMu. Eclii mepcoHanbHAasi CaMOOIICHKA HW)KE ¢ HE HAXOJUT OMOPBI  BO
BHCIIHCM COLOHWAJIBHOM TIIPOCTPAHCTBC, TO CUTyallUA MOKCT pacCMAaTpuBATLCA KaK
bpycTpupyromas, T.K. OJOKHpyeTcs ogHa U3 0a30BbIX  MOTPEOHOCTEH JUYHOCTH B
CaMOYBaXCHHH W MpHU3HAHUH. Peakuuu oOHbI, MOJO3PUTEIBHOCTH, BPaKICOHBIX HaMepeHUil
TAKXKXC MOXKXHO CHHUTATh arpCCCHBHBLIM ITOBCIACHUC. AFpGCCI/IBHI)IC IlGﬁCTBH?I MOr'yT HC TOJIBKO
CJICACTBHUEM CTOJIKHOBCHHSA C O6’I)GKTI/IBHI>IMI/I TPYAHOCTAMU, HO U KaK CJICACTBHUC HAYUYCHHUA U
noapaxkanua. OT y4uTens B 9TOM Iepuoje Tpedyercss 0COOCHHO MPOSIBIATH MEAarorndecKuit
TaKT, TOJEPAaHTHOCTh U SMMaTHIO. He Bcerna yuutens B JOCTATOYHOU CTETEHU pPedICKCUPYIOT
XapaKTECp CBOMX B3aUMOOTHOLICHUSA C YyUHAIUMHUCA U JE€MOHCTPUPYIOT HC TOJILKO IIECPCOHAIBHYIO
KOH(i)JII/IKTHOCTI), HO nu arpeCCrUBHLIC pCaknuu B OTHOLICHUH OTCTaroux u
HEAUCUUITMHUPOBAHHBIX ~ ydyammxcsi (OockopOlieHus, MyOJIMYHOE TOHMKEHUE cTaryca U
pernyTaluy MKOJIbHUKOB B IPYIIIE).

Oco0eHHOCTIMU JIMYHOCTHU, MPOBOUHUPYIOINMMH AC3aJalITUBHOC ITIOBCACHUC u
HETaTUBHBIC OMOIHH Y YUAIIUXCA ABJIACTCA HATMIUC OTPHULATCIBHBIX YCPT XapaKTEpa TAKHUX KaK
ATOLIEHTPU3M, HCTEPOUIHBIE M BO30YAMMbIE YEpThl. DTO MPHUBOAUT K BHYTPHIMYHOCTHOMY
KOHQUIMKTY ~ MEXIy TMpHUTI3aHUAMH UM HEyBepeHHOCTbio B cebOe. Heymenue Hamanuth
IMOJIOKHUTECIBHBIC B3aUMOOTHOLICHUA C AOPYTMMH [MKOJbHUKAMKU CTAHOBUTCA OCHOBHBIM
NCUXOTPaBMHUPYIONIMM  (DakKTOpOM W  BBI3BIBAET arpeccuro. TepMHH arpeccusi 4acTo
ACCOLIMMPYETCSl ¢ HEraTUBHBIMU 3MOLMSAMH, TAKUMHU KakK 3JI0CTh, C MOTHBAaMH, — TaKMMHU Kak
cTpemsieHre oOuaets. HecMoTpst Ha To, 4TO Bce 3THU (aKTOPhl HECOMHEHHO UIPAIOT BAXKHYIO
pOJIb B TOBEICHHUM, PE3YJbTaTOM KOTOPOTO SBJSETCS <«IIPUYMHEHWE Bpena KoMy Jnoo,
HEeXeNaoueMy MOJ00HOro oOpallleHus» UX HAIWYHEe HE SBISAETCS HEOOXOIUMBIM YCIOBUEM
NPOSIBJIICHUS] arpecCHU. 3JIOCTh HE BCErJa CONpPOBOXKIAET HAMAJCHHWE Ha JAPYrHX. Arpeccus
MOYET pa3BOPAUYMBATHCS KaK B CIIOKOWHOM COCTOSIHUM ,TaK U B COCTOSIHUM BO30YXKICHUS.

Hacrymienne myGepraTHOro nmeproja, Kak MpaBuiio, COITPOBOXKIAETCS BO30YKICHHEM, CIIBUTOM
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B OMOIMOHANILHON cdepe. [IcnxoaHamuTHUecKuii MoaXo ] pacCMaTpUBaeT aKThl arpecCHu  Kak
TEHETUYECKH  3alpOrpaMMHMPOBAaHHBIC, HCXOIAIIME W3 MHCTHHKTOB. Takum oOpazom,
arpecCUBHBIE PEAKLMU B PAHHEM I1OIPOCTKOBOM BO3pAacTe MOKHO PACCMaTPUBATh KaK pe3ysibTaT
OJIOKMPOBAHUS WM pa3pylICHUs JTUOUJO3HBIX UMIYIbcOB. C 3TON TOYKM 3pEHUS arpecCUBHOE
IIOBEJICHUE BO3MOXKHO KOPPEKTHpPOBaTh uepe3 CyOIMMaiuio, HanpuMmep, TBOPYECKYIO
NeSITeIbHOCTh, (PU3MYECKHEe Harpy3Kd, HHUBHJIMPYIOIIHE IICUXHUYECKYI0 HAMPSHKEHHOCTD.
BoBneueHHOCTH J1eTeil 3TOro Bo3pacTta B KpY»KKH, TBOPUECKHUE CTYIUH, CIIOPTUBHbBIE CEKIIMH HE
TOJIbKO pacIIupAT cdepy camopeanu3aluu peOeHKa, MOMOIYT OCO3HaTh CBOW MOTEHIHAl U
CHOCOOHOCTH, HO M OyIyT cOCOOCTBOBATH KOPPEKLUHM arpecCMBHOIO MOBEJCHMS, BBI3BAHHOIO
IIOJIOBBIM CO3pEBAaHUEM .B JIMYHOCTHOM IIJJaHE HAUYMHAET NOSIBIATHCS UyBCTBO B3pOCIOCTH, ,
KOTOpoe TpeOyeT HU3MEHEHMs COLMAIbHOrO craryca. PeGeHOk Oopercs 3a NpU3HAHUE U
IPOSIBIIEHUE arpeccu MM MOXKHO TPAaKTOBaTh C TOYKHM 3PEHHUS ATOJIOTMYECKOTO MOAXO0/a, B
KOTOPOM arpeccusi IOHUMAeTCsl Kak BPOXKJICHHbII MHCTUHKT 60pbObI .B 3TOM KOHTEKCTE 0coboe
BHUMaHUE I[eJaroraM M pOAMUTEISIM CleIyeT OOpaTuTh Ha  CHOCOOBI B3aUMOJEHCTBUSL C
peOEHKOM, pacUIMpATh KOMMYHUKATHBHBIE HAaBBIKM, pa3BUBaTh YMEHHUS COTPYAHHMYATh C
npyrumu. Tem Oosiee Takue MCHXOJOTO-NEarornueckiue Bo3AeHcTBUA A(PPEKTUBHBI B CBSI3U C
U3MEHEHHEM BeyIIeH NesTeIbHOCTH B 3TOM BO3pacTe.

UroObl MOHATH CHEUM(PUKY arpecCUBHOIO IOBEACHMS B  IEpPHUOJ IHepexoga  OT
HAYaIbHBIX KJIACCOB K CPEIHEMY 3BEHY ILIKOJIBI HEOOXOAMMO OOpaTUThCA K (pyCcTparmoOHHON
teopuu J1./loanapaa, B KOTOpOH arpeccusi IOHMMAEeTCsl He KaK 3BOJIOIMOHHBIN MpoLece, a Kak
cutryatuBHbIi. [lo MHEeHHIO aBTOpa, GpycTpanus Bceraa MPUBOIUT K arpeccuu B Kako- jau0o
¢dopme. [Ipu 3TOM B OTHOIIEHNUHU K TOOYKIEHUIO K arpecCUy peLIatoMMK (PaKTOpamMu SIBISIFOTCS:
CTENEHb 0XHJIaeMOT0 YIOBJIETBOPEHHUS OT OyIyIIEro JOCTUKEHUS L€ ,CUjia MPEnsTCTBUS Ha
IYTH JOCTHKEHUS 1eJIH, KOJIMYeCTBO nocienyommx gpycrpauuit .Kak noguepkuBaioch BbIlIe,
NEepeXOAHbIM MeproJ] NpeabIBIsSeT peOCHKY MOBBIIIEHHbBIE TPYAHOCTU B y4EOHOM eATeIbHOCTH
U  MEXKINYHOCTHBIX OTHONICHHSAX, YTO CTAHOBUTCSA (pYyCTpUpYyIOIIMMH (QakTopaMu U
IIPOBOLIUPYET MposiBieHue arpeccud. OT megarora ¢ 3ToM TOYKH 3peHUs] TpeOyeTcs BBICOKUI
YPOBEHb MEJarorn4eckoil ¥ MCUXOJOTHUYECKOM KOMIIETEHTHOCTH, YTOOBI MPO(UIaKTHPOBATh U
CHIDKaTh pa3pylIMTENbHblE TOCIEACTBUA  (pycTpupytomeid cutyauuu. Ilemaroram u
aJMMHHMCTPAIMK LIKOJIBI HEOOXOAMMO OOpaTUTh BHHUMAaHHME Ha NMPEEMCTBEHHOCTh B MOIXOMAX,
CTWJISX IpenojaBaHus, cloco0ax OLEHUBAHUS U OpraHU3allK y4eOHOro MpoIecca, HO C Y4EeTOM
W3MEHHUBILIEHCS COLMAJIBHON CUTyalluH pa3BUTHsI JIMYHOCTH JeTed. B opranumzanuio

MepOHpI/IHTI/Iﬁ Mo MpEEMCTBCHHOCTH OJIZKHBI OBITh BOBJICUCHBI MCUXO0JIOT, YYUTCJIA HAaYaJIbHBIX
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KJIACCOB, YYUTEJNS MPEIMETHUKU, KJIACCHBIE PYKOBOJIUTENHN (DOPMUPYIOIIKUXCS CPEAHUX KIacCOB
Y POJUTENH IE€TEU, MPOSIBIISIONIUX 1€3aalTUBHOE TOBEICHUE.

A.bannypa oOpamiaer BHUMaHHE Ha IPYroil HICTOUHUK arpecCuy — YCBOCHHOE MOBEICHHUE
B TIpollecce COoLMaIu3aluy dYepe3 HaOMI0JeHHE COOTBETCTBYIOIIErO o0pa3a JeHcTBH U
colManbHOE MNoAKperuieHne. Kak K3BECTHO, MHCTUTYTaMU COLMAIM3ALUU SIBIIAIOTCS CEMBS,
IIKOJIa, CpPEeACTBAa MaccoBOM uMH(popMamnuu. B mikone, Kak MpaBHJIO, MPUCYTCTBYET BBICOKUI
YPOBEHb KOMMYHHUKATUBHOM KYJIBTYpPbI, IEJArOTHYECKUNA TaKT BO B3AUMOJICHCTBUH C PEOCHKOM,
OJIHAKO HE B KaXJOH ceMbe 00pa3oBaTENIbHBI YpPOBEHb IMO3BOJISIET JIEMOHCTPUPOBATH
ONTUMaJbHbIe OOpa3la MOBEACHHUS U MPAaBWJIBHO BBICTPAWBATh KOMMYHHKAIUU C PEOCHKOM.
Jaxxe B IIKONe Takue KOMMYHHMKanuu HeOe3ympeunbl. CpencTBa MacCOBOH KOMMYHHKAIMU
OTPaKAIOT COLMAIBHYIO CUTYalUIO, OE3IEH3YPHO JEMOHCTPUPYIOT arpecCcHio, CIIEHbl HACKIIUS U
IIPU 3TOM SIBJISIFOTCS IIUPOKO JAOCTYMHBIMHU Ui AeTel aroboro Bo3pacrta .IIpoBeneHHbI onpoc
JTUPEKTOPOB KaK CEIbCKUX , TaK U TOPOACKMX IIKOJ ( BbIOOpPKA 17 4YeIoBeK) pa3iMYHBIX
pernoHoB Moi10Bbl  MOKa3all, YTO HNPUYMHON IMPOSIBIECHUS arpecCud Yy IIKOJbHUKOB IO HX
MHEHUIO SBISIOTCSA:CeMbsl -64%, yuurens — 12%, conuanbHas cpena, TeneBuaeHue — 88% .
[Toutn 90% OUPEKTOPOB CUUTAIOT, YTO AarpecCUBHOCTh JE€T€H B COBPEMEHHOE BpEMs
YBENIMYWIACh. OTHU JaHHBIE OINPEAETSIOT HEOOXOAMMOCTh TOBBIIMIATH MEJAaroruuecKyro
rPaMOTHOCTb ~ pojuTened, (OpMUPOBAaTH y JI€Tell MOpalIbHO-HPABCTBEHHbIE  (UIBTPHI
OTHOLIEHHUSI K BOCIIPUATHIO 00pa31i0B HACUJIBCTBEHHOI'O M arpeCCUBHOIO TIOBEICHUS .

Eciu arpeccuss - 3TO moBeleHUE, HANpaBICHHOE Ha MpPUYMHEHHE (PU3UYECKOTO U
MCUXUYECKOTO BpeJa U YacTo ObIBa€T HMITYJIbCUBHBIM, TO arpeCCUBHOCTH SBIISETCS
OTHOCHUTEJIbHO YCTOMYMBOI UepTOM JIMYHOCTH peOEHKa U BHIPAYKAETCS] B TOTOBHOCTU K arpeccHi.
[Tpu 3TOM mposIBiISIETCA CKIOHHOCTh BOCIPUHUMATh U MHTEPIPETUPOBATh IOBEJIEHUE JPYToro
Kak BpaxJaeOHoe. B 3ToM cmbiciie mnepuoji nepexoaa B CpeHee 3BEHO MOXET MPOBOLIMPOBATH
YCTOMUMBOCTh BXOXJACHHS B CTPYKTYPY JMYHOCTH arpecCUBHOCTH KakK OIpEAeICHHON
YCTaHOBKHU, TEHJICHIINU TTOBEJEHUs, crioco0a pearupoBanus. MccneqoBaTenu JaHHON MPOOIEMBI,
Ha Halll B3IV, HEIOOLEHUBAIOT TIOCJEICTBUN, 3aKPEIUIIOIINUXCS B CTPYKType JIMYHOCTU
arpeccuBHbIX  TeHaeHUUd. WM.A.dypmaHOB  BbIOENSET TakOW  BHUJ  arpeccud  Kak
COIIMAIM3UPOBAHHAsl arpeccusi. JTa arpeccusi UCIMONb3yeTCs JUIsl IPUBJICYEHUS] BHUMAHUSA, IS
MOJIy4EHUSI SMOLMOHAIBHOIO OTKJIMKAa. OHa HOCHUT HENPOM3BOJBHBIN, HEMOCPEICTBEHHBIN
xapaktep. BpaxneOHble IeHCTBUST MOI'YT CMEHSTBhCSI TOTOBHOCTBIO COTPYAHHMYATh CO
CBEPCTHUKAMH. 3aKpeIuIeHHEe TaKoro BUAA PEAKLUW CBS3aHO C HU3KUM BOJIEBBIM YPOBHEM M

c1a0bIM CaAMOKOHTPOJICM.
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[Temaroram oco0o creayer oOpaTUTh BHHUMaHWE HA Pa3BUTHE  BOJICBOM CaMOpEryJsiud
yYallUXCd W CBOEBPEMEHHO KOPPEKTHUPOBATH 3aKpEIUICHHE arpecCUBHBIX  PEaKIIM.
BpaxxnebHbie CTEpeoTUIIbI pearupoBaHHUs MOTYT CTAHOBHUTHCS CBOWMCTBAMHU JIMYHOCTH.
Heo0xoauMbl TICHX0JIOTO-TIEarOrHYeCKUe MEpPOIPHUATHS IS PAa3BUTHS YMEHUH M HABBIKOB
KOHTPOJISI OTPULIATEIIBHBIX SMOILMI, BOCCTAHOBICHUS SMOLMOHAIIBHOTO PaBHOBECHS, Pa3BUTHUS
ONTHUMAJIBHBIX CIIOCOO0OB COTPYAHHYECTBA M CAMOAKTyaTU3alllu.

Kosanes I1. otmMeuaer, 4To arpeccuBHOE MOBEAEHUE UMEET NUKHU : B 12 sieT u 14-15 ner. a
y neBodek — B 11 jet u 13 ner. Y Manp4uKoB, MO HAOJIOJACHHUIO MCCIICOBATENCH, BRIpaKeHA
CKIIOHHOCTh K TpSAMOM (U3HYECKOW M BEepOAJbHOW arpecchu, a y JIeBOYEK — K MPSIMOU
BepOanbHOW W KOCBEHHOW BepOanbHOW arpeccuu. MOXHO OTMETUTh, 4YTO B MIIAJIIEM
MOJIPOCTKOBOM BO3pAcTe MeEXIy pa3HbIMH ()OpMaMHU arpecCuu CYHIECTBYET IOCTATOYHO ciabast
mubdepennmanus. CTpykTypa MpOsBIEHUS pa3iuuHbIX (opMm arpeccun oO0yciaoBiIeHa
OJIHOBPEMEHHO KaK BO3PAaCTHBIMH, TaK W IOJOBBIMH OCOOCHHOCTAMH. [IpmmedarenbHO, 4TO
4acTo JINJIEpaMU, OCOOCHHO TIPH MEPEXOJIE B CPEIHUE KIIACCHI CTAHOBSATCS JIETU C MOBBIIIEHHBIM
YPOBHEM arpecCUBHOCTH.

JIsl IOATBEPXKICHHUSI TEOPETHUSCKUX IOJIOKEHUN OBLIO TPOBEICHO TMCHXOJIOTHYECKOE
HCCIIEIOBAaHUE B CpeOHUX KiaccaX (5 Kiacc) C LENbI0 BBISBICHHUS B3aMMOCBSA3M  YPOBHS
IIKOJIBHOM JIe3a/1alTallud U TPOSIBJIICHHS] arpECCUBHBIX PEaKIMi y MIKOJbHUKOB. MccienoBanue
npoBogwioch B Jsmnee M.KomroOunckoro r.KummneBa Ha BbiOOpke 34 uyemoBeka. B
JIMarHOCTUKE IIKOJIbHUKOB HCIIOJb30BAJIUMCh METOJMKA  BBISBJICHHUS arpeCCHUBHBIX pPEaKIMil
bacca -/lapku u TecT mkonpHOU Ae3agantanuu OPILI/L.

AHanmu3 BHJOB arpeccud B TOBEJCHUHM IIKOJHLHUKOB IOKa3ajd, 4YTO MpeodiiasaeT w3
BUJIOB BpaXJEOHBIX peaklui paszapakeHue M BepOanbHas arpeccus. B menom mo rpymnme
BBISIBJIEH CPEHUM-HU3KUU ypOBEHb arpeccuu. [IposiBieHNEe arpecCUBHBIX PEakUUidl B CPEIHUX
BelIMUMHaX: (u3nueckas arpeccus — 2,8; HeraTuBusM -3,2; pasapaxkenue — 4,6; oduma-1,8;

KOCBEHHas arpeccusi — 3; BepOaibHast peakius -3,6; MoI03pUTEIHLHOCTD-1,5; 9yBCTBO BUHBI — 2.

O dusnueckan arpeccus
B HeraTMBUaMm

69 O pasapaxenne
Oobuga

16%
B kocBeHHas arpeccus

O sepbanbHas peakuyus

=] noao3puUTeNnbHOCTb

8%

O uyBcTBO BUHDI
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PesynbraTel mo Meroauke OPII/] comocTaBisiiuch CTAaTUCTUYECKH C MOKA3aTEIsIMU MU3Y4CHUS
arpeccUBHOCTH. B wuccienyemMoil rpymme IpUCyTCTBYET HU3KUH YPOBEHb [1€3aJallTUBHOCTH.
Boicokuit ypoenb - 17%, cpennuil ypoBeHb — 28%, Huskuil ypoBeHb — 55%. Panro,as
koppemsauuss 1o CrnupmaHy BbISIBWIA HAQJIWYME ~ CBA3M  MEXAY YPOBHEM  IIKOJbHOU
Je3afganTauuy U peaknuend pasapaxkenus -r = 0,7 opu p= 0,01 Tak e cymiecTByer cpenssis
CBSI3b MEXIy BepOalbHOW arpeccuei v Jae3aJanTUBHBIM MTOBEICHHEM MIKOJIBHUKOB I =0,4 mipu p
= 0,01 .B ocranpHBIX BUAAX arpecCUBHBIX PEAKLUN CBS3b C J1€33JalTUBHBIM IOBEIECHUEM

CTaTUCTHYCCKH HE3HaAYMUMa.

" 0,
50,00 O Bbicokunii 55%
40,00 I B cpeaHnit 28%
30,00 HU3Kni 17% O Hu3kuin 17%
20,00 cpepHuii 28%
10,00 BbICOKMIA 55%
0,00

[Tonyuennbie naHHBIE MOATBEPXKIAIOT OIMPEACICHHYIO CBSA3b arpeCCMBHOrO TOBEICHUSA U
MIKOJIbHOM  Ae3ajmanrtanuud. OOImMiA  HeraTUBHBIM  ASMOIMOHAIBHBIA (OH  COMPOBOXKIAET
Jle3aanTuBHbIE mpolecchl. OJIHAKO arpecCUBHOE IMOBEICHUE HE BCErJa SIBJISETCS CIEACTBUEM
WM TPUYMHOM  Je3ajanTallid B TEpUOJ Iepexoja M3 HaydalbHBIX KJIAaCCOB B CpEIHHUE.
[Tcuxonorudyeckoe COMPOBOXKIACHUE B JTOT MEPUOJ TOMOXKET IIKOJBHUKAM COBJAJaTh C

BO3HHUKAOIIUMHU TPYAHOCTAMHU U obecneuuT YCIICMIHOCTDb aJAlITUBHOTO IIpoHecca.
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Mz Studiul satisfactiei in casatorie

Angela Verdes, conf. univ. interim., dr. in psihologie, UPS ,,I.Creangd”
Summary

This article studies the problem of satisfaction in marriage to men and women aged between 22 and
45 years and marital 1-3 years old and 10 to 15 years. In experimental research are presented results of a
study on 50 adults that found that satisfaction in marriage, this phenomenon areas depending on gender and
marital age.

Rezumat

In acest articol este studiatd problema satisfactiei in cisatoric a barbatilor si femeilor cu virste
cuprinse intre 22 si 45 ani si cu o vechime maritald de 1-3 ani si 10-15 ani. In cercetarea experimental sunt
prezentate rezultatele unui studiu efectuat pe 50 de persoane adulte in care am constatat ca satisfactia in
casatorie, sferele acestui fenomen este in dependenta de gen si vechimea maritala.

Cuvinte cheie: satisfactia in casatorie, satisfacerea trebuintelor psihologice, satisfactia
nevoilor materiale, satisfacerea nevoilor sexuale.

Psihologia familiei este un domeniu ce se ocupd cu studiul teoretic si aplicativ al
mecanismelor psihologice ale constituirii, mentinerii si disolutiei familiei, precum si al proceselor si
fenomenelor ce au loc in cadrul unei familii. Satisfactia in casatorie este un aspect important in
viata unei familii. Termenul de satisfactie in casatorie include in sine satisfacerea nevoilor
materiale, satisfacerea nevoilor sexuale, satisfacerea nevoilor psihologice.

Daca sa ne referim la satisfactia nevoilor materiale putem mentiona ca, in mod ideal,
casatoria ofera securitate si confort la un nivel mai inalt decit in cazul celor care locuiesc singuri.

Satisfacerea nevoilor sexuale, care este o altd componentd a satisfactiei in cdsdtorie, poate fi
baza unei casatorii fericite. Sotia este dornicd de relatii sexuale daca nivelul ei de satisfactie
maritala este ridicat. Acest lucru duce la satisfactia sexuala a sotului ei de unde va creste si
satisfactia maritald a acestuia. Lipsa satisfactiei sexuale in cdsatorie nu este recunoscuta intotdeauna;
partenerii putind avea pareri diferite despre natura satisfactiei sexuale sau despre cum poate fi
definita o problema in acest domeniu.

Pentru satisfacerea trebuintelor psihologice este nevoie de dragoste, afectiune si umor. Lipsa
satisfactiei in acest domeniu poate avea efecte grave chiar in prezenta confortului material si a
lucru are loc atunci cind nu sunt satisfacute toate aceste trei tipuri de nevoi. Pentru ca o casatorie sa
fie cel putin satisfacitoare este nevoie ca sd existe macar o satisfactie minima in toate aceste trei

domenii.
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Cercetarea experimentald a satisfactiei in casatorie a fost efectuatd in R. Moldova in perioada
octombrie-decembrie 2011. Au fost supuse cercetarii 50 de cupluri - femei si barbati cu virste
cuprinse intre 22 si 45 ani. Am format doud lotul experimentale: lotul I — barbati si femei cu o
vechime maritala de 1-3 ani; lotul 1l — barbati si femei cu vechimea maritala de 10-15 ani.

Pentru a cerceta gradul de satisfactie in casatorie noi am aplicat chestionarul ,,Satisfactie in
casatorie” de Shirley Glass. Acest chestionar scoate in evidentd urmatoarele variabile: 1.)
posibilitatea de a creste copii, 2.) satisfactia relatiei sexuale, 3.) intelegerea problemelor si
sentimentelor de catre sot/sotie, 4.) standardul de viata, 5.) prezenta pasiunii in relatiile sexuale, 6.)
exprimarea dragostei si pasiunii, 7.) treburi casnice facute impreuna, 8) frecventa relatiilor sexuale,
9) totul se face in doi, 10.) relatiile sexuale sunt incununate de dragoste si afectiune, 11.) distractia
in cuplu, 12.) petrecerea momentelor romantice, 13.) respectul reciproc, 14.) preocupari intelectuale
comune, 15.) a fi indrigostit/a de sot/sotie, 16.) incurajarea partenerului. La fiecare din aceste
variabile a fost determinat gradul de Satisfactie pentru subiectul experimentat.

Analiza rezultatelor studiului o vom incepe cu compararea datelor la Satisfactie obtinute de
barbatii si femeile ce si-au format mariajul de 1-3 ani. Femeile din lotul I au obtinut scoruri mai
mari la variabilile: posibilitatea de a creste copii, standardul de viata, respectul reciproc. Pe cind
barbatii detin note mai mari la variabilile intelegerea problemelor si sentimentelor de catre sotie,
facute Impreund, totul se face in doi.

treburi casnice

4 W |

a fi iIndragostit/a de sot/sotie

El
b

W

respectul reciproc,

V]

W
N

distractia 1n cuplu

HH —h—A

I

B
0

totul se face in doi

N

treburi casnice facute impr.

"

h—h—‘p—-ﬁs—
N

pasiunea in rel. sexuale

N
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inteleg. probl. si sentiment.

W J

posibil. de a creste copii
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| @ femei m barbatj |

8

10

12

Fig. 1. Distributia de date privind satisfactia la femeile si barbatii din lotul I

La urmatoarele variabile valorile mediilor detinute de barbati se apropie sau sunt egale cu

scorurile ce le apartin femeilor: satisfactia relatiei sexuale, prezenta pasiunii in relatiile sexuale,
exprimarea dragostei si pasiunii, frecventa relatiilor sexuale, relatiile sexuale sunt incununate de
dragoste §i afectiune. Femeile sun satisfacute de distractia in cuplu, de petrecerea momentelor

romantice, de  preocuparile intelectuale comune, de faptul ca sunt indrdgostite de sot si de
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incurajarea partenerului. La prelucrarea statistica a datelor nu am semnalat diferente statistic

semnificative.

a fi indragostit/a de sot/sotie

respectul reciproc,

distractia in cuplu

totul se face n doi

treburi casnice facute Tmpr.

pasiunea n rel. sexuale

inteleg. probl. si sentiment.

posibil. de a creste copii

o

10

||:| femei - lotul | @ femei - lotul 1l |

Fig. 2. Distributia de date privind satisfactia la femeile din lotul T si IT

Femeile din lotul I si II inteleg aproape la fel problemele si sentimentele partenerului, care
treburi casnice trebuie fdacute impreund, fiind satisfacute de intensitatea relatiilor sexuale, de
standardele de viata si de existenta preocuparilor intelectuale comune.

La prelucrarea statistica a datelor am inregistrat diferente la variabilile satisfactia relatiei
sexuale la pragul de semnificatie p=0,015, prezenta pasiunii in relatiile sexuale la pragul p=0,06,
relatiile sexuale sunt incununate de dragoste si afectiune la pragul p=0,009, distractia in cuplu la
pragul p=0,023 si a fi indragostit/a de sot/sotie la pragul p=0,005 cu valori mai mari pentru femeile
din lotul I experimental.

Ne-am propus sd corelam rezultatele la scala Satisfactie in cadrul lotului I. Observam ca
subiectii din lotul I pentru a fi satisfacuti de relatiile sexuale necesita sa fie intelese problemele si
sentimentele de catre partenerul de viata (r=0,400) si sa fie prezente preocupari intelectuale comune
(r=0,479). Prezenta pasiunii in relatiile sexuale depinde de petrecerea momentelor romantice
(r=0,436), de respectul reciproc (r=0,488), de distractia in cuplu (r=0,518) si de frecventa relatiilor
sexuale (r=0,403).

Iar pentru ca relatiile sexuale sa fie Incununate de dragoste si afectiune este important
respectul reciproc (r=0,385) si distractia in cuplu (1=0,440). La rindul sdu respetul reciproc este
direct proportional cu petrecerea momentelor romantice (r=0,479), iIncurajarea partenerului
(r=0,441) si distractia in cuplu (r=0,596). Dragostea si pasiunea pot fi exprimate atunci cind totul se
face totul in doi (r=0,556), cind este resimtitd Incurajarea din partea partenerului (r=0,484) si ei se
distreazd Tmpreauna (r=0,520). Persoanele ce sunt casatorite de 1-3 ani sunt satisfacute de treburile

casnice numai in cazul cind totul se face in doi (r=0,455).
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Am comparat rezultatele obtinute la Satisfactie de catre femeile din lotul I si lotul II. Femeile
ce sunt casatorite de 1-3 ani sunt mai satisfacute de relatia lor sexuald, de pasiunea acestor relatii
de exprimarea dragostei si pasiunii, de faptul ca relatiile sexuale sunt incununate de dragoste si
afectiune, de distractiile in cuplu, de petrecerea momentelor romantice, de respectul reciproc, de a
fi indragostita de sot si de incurajarea de catre partener lotul |, de posibilitatea de a creste copii.

Femeile ce au mariaj cu durata de 10-15 ani sunt satisfacute ca rotul se face in doi.

Zl
a fi indragostit/a de sot/sotie Z .

respectul reciproc,

distractia in cuplu

totul se face in doi

treburi casnice facute Tmpr.

pasiunea in rel. sexuale

inteleg. probl. si sentiment.

posibil. de a creste copii

4 6 8 10

| = barbati - lotul | ® barbati - lotul I |

Fig. 3. Distributia de date privind satisfactia la barbatii din lotul I si IT

Ne-am propus sa comparam Satisfactia barbatilor din lotul I si II. Analiza mediilor obtinute de
acesti subiecti experimentati ne indicd prezenta valorilor maxime pentru barbatii ce au mariaj cu o
durata de 1-3 ani la 13 variabilile din 16: infelegerea problemelor si sentimentelor de catre
sot/sotie, pasiune in relatiile sexuale, exprimarea dragostei si pasiunii, treburi casnice fdacute
impreund, frecventa relatiilor sexuale, totul se face in doi, relatiile sexuale sunt incununate de
dragoste si afectiune, distractia in cuplu, respectul reciproc, a fi indragostit/a de sof/sofie i
incurajarea partenerului. Pentru barbatii din lotul II este specifica satisfactia in sfera standarde de
viatd.

Barbatii cu vechime maritala de 10-15 ani au obtinut valori ce sunt aproape de notele detinute
de barbatii ce sunt casatoriti de 1-3 ani la urmatoarele variabile: posibilitatea de a creste copii,
satisfactia relatiei sexuale, preocupari intelectuale comune.

Datele redate mai sus au fost confirmate de prelucrarea statisticd a rezultatelor, care ne-a
permis identificarea diferentelor semnificative la variabilile pasiune in relatii sexuale la pragul
p=0,035, frecventa relatiilor sexuale la pragul p=0,091, distractia in cuplu la pragul p=0,008,
petrecerea momentelor romantice la pragul p=0,03, a fi indragostit/a de sot/sotie la pragul p=0,022

cu valori mai mari pentru barbatii din lotul 1.
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Fig. 4. Distributia de date privind satisfactia la femeile si barbatii din lotul IT

Observam ca, valorile medii centrale le-au obtinut barbatii din lotul II la variabilile satisfactia
relatiei sexuale, standardul de viatd, treburi casnice facute impreund, preocupari intelectuale
comune, a fi indrdagostit de sofie si incurajat de catre ea. Pentru femeile din lotul Il este
caracteristica satisfactia in domeniile frecventa relatiilor sexuale, totul se face in doi, petrecerea
momentelor romantice si respectul reciproc. Posibilitatea de a creste copii, distractia in cuplu,
intelegerea problemelor si sentimentelor de cdtre sot/sotie, prezenfa pasiunii in relatiile sexuale,
exprimarea dragostei si pasiunii, relatiile sexuale sunt incununate de dragoste §i afectiune sunt
sfere ale relatiei in cuplurile cu stagiu marital de 10 -15 ani care ambii soti sunt satisfacuti de ele.

Prelucrarea statistica a datelor ne-a permis sa constatam diferente semnificative la variabilile
standardul de viata la pragul de semnificatie p=0,05 si incurajarea partenerului la pragul p=0,05 cu
valori mai mari pentru barbati si la variabila totul se face in doi la pragul p=0,015 cu note maxime
pentru femei.

Am corelat rezultatele obtinute la scala Satisfactie in cadrul lotului II experimental. Pentru
subiectii ce sunt casatoriti de 10-15 ani posibilitatea de a creste copii este direct proportionald cu
respectul reciproc (r=0,792) si cu faptul ca relatiile sexuale sd fie incununate de dragoste si
afectiune (r=0,373). Respectul reciproc, la rindul sau, depinde de incurajarea partenerului (r=0,425),
de a fi indragostit de el (r=0,524), de relatiile sexuale ce sunt incununate de dragoste si afectiune
(r=0,482) si de faptul ca totul se face in doi (r=0,432).

La persoanele din lotul II intelegerea problemelor si sentimentelor de catre sof sau sotie este in
strinsd legatura cu standardul de viata (r=0,411), cu preocupari intelectuale comune (r=0,489), cu
petrecerea momentelor romantice (r=0,376), cu exprimarea dragostei si pasiunii (r=0,512), cu
prezenta pasiunii in relatiile sexuale (r=0,651) si cu faptul ca totul se face in doi (r=0,4006).

Satisfactia relatiei sexuale, la barbatii si femeile din lotul II experimental, depinde de un sir de
momente: Intelegerea problemelor si sentimentelor de catre sot/sotie (r=0,411), prezenta pasiunii in relatiile
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sexuale (r=0,461), exprimarea dragostei si pasiunii (r=0,473), treburi casnice facute impreuna
(r=0,557), frecventa relatiilor sexuale (r=0,454), preocupari intelectuale comune (r=0,472), a fi
indragostit/a de sot/sotie (r=0,377) si incurajarea partenerului (r=0,005).

Pasiunea in relatiile sexuale este prezentd in cazul indragostirii (r=0,450) si Incurajarii
partenerului (r=0,473), iar exprimarea dragostei si pasiunii atunci cind sunt momente romantice
(r=0,391) si partenerul este incurajat (r=0,448).

Distractia in cuplu este direct proportionalad cu treburile casnice facute impreuna (r=0,434),
cu respectul reciproc (r=0,467), cu preocuparile intelectuale comune (r=0,376) si cu incurajarea
partenerului (r=0,489).

CONCLUZII:
1. Femeile din lotul I sunt satisfacute de posibilitatea de a creste copii, de standardul de viata si
respectul reciproc, pe cand barbatii de Intelegerea problemelor si sentimentelor de catre sotie, de
faptul ca treburile casnice sunt facute impreuna si ca totul se face in doi.
2. Atat femeile din lotul I, cat si cele din lotul II sunt satisfacute in acelas mod de problemele si
sentimentele partenerului, de treburile casnice ce trebuie facute impreuna, fiind multumite de
intensitatea relatiilor sexuale, de standardele de viatd si de existenta precocuparilor intelectuale
comune.
3. Sferele de satisfacere a barbatilor ce au mariaj cu o duratd de 1-3 ani se extinde in mai multe
domenii in comparatie cu barbatii ce sunt casatoriti de 10-15 ani. Cei din lotul I sunt multumiti, de
faptul ca sunt indragostiti de sotie, care le intelege problemele si sentimentele si fatd de care isi pot
exprima dragostea si pasiunea, ce se rasfringe si asupra relatiilor sexuale, de treburile casnice facute
impreuna si de faptul ca totul se face in doi, precum si de respectul si incurajarea partenerului, dar si
de distractia in cuplu. Pentru barbatii din lotul II este specifica satisfactia doar in sfera standarde de
viata.
4. La compararea nivelului de satisfactie la femeile si barbatii din lotul IT am stabilit ca barbatii ce
sunt casatoriti de 10-15 ani simt satisfactie de treburi casnice ce se fac impreuna, de preocuparile
intelectuale comune, de faptul ca sunt indragostiti de sotie si incurajati de ea, de standardul de viata
si de relatiile sexuale. Pe cand femeile din lotul II sunt satisfacute de petrecerea momentelor
romantice, de respectul reciproc, de faptul cad lucrurile se face in doi si de frecventa relatiilor
sexuale.
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