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SESI UNE PLENARI
CZU:378
THE UNIVERSITY BETWEEN ADAPTATION TO
CHANGE AND INNOVATION: PRACTICAL ISSUES
Viorelia Lungu Dr. Associate Professor, Technical University of
Mol dova, viGralib.lbHigu@ssu.utm.md

Summary: The University of the Republic of Moldova being determined
by the accelerated pace ofatiye, globalization and competitiveness, social
crises, needs to direct its actions for change, innovation, to prepare young
specialists to cope with labor market requirements.

In order to determine the level of adaptation to change and innovation, a
guesitonnaire was applied to managers within the university. As a result, it has
been found that universities are in a situation of different planning scenarios for
the future and, the proposed reforms focus only on some issues of universities that
choose mor¢o adapt to the situation than to change it.

Key words: change, innovation, future.

Introduction

In order to change and develop science and culture, technology and methods,
economics, politics and human spirituality, it is necessary to changiesaahbp
in a flat way the consciousness and behavior of the personality. [8, p.158]

The formation of a personality with a spirit of initiative, capable of-self
development, which possesses not only a system of knowledge and skills
necessary for employmeon the labor market, but also independence of opinion
and action, is provided in the Education Code of the Republic of Moldova. [2]
This ideal is put into practice through university education policies.

Higher education institutions have key functions ime tprocess of
transmitting, producing and tr-lbapedf er r |
society generates profound transformations fostering social and economic
development to the point where this factor becomes the key element in producing
added valuebut also the overall prosperity of both internal and national
economieso. [9, p.96].

It is proved that higher education institutions have key functions in the
process of transmitting, producing and transferring knowledge based on
innovations and performaa programs that requires a new intational
system, different from the current one.

The development of technology and informatocupies an increasingly
important place in education, especially during the CO¥fDpandemic, where
the need for higiperformance and constantly adapted computer systems of
technological dynamics, is increasingly evident and online learning is more
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applied [15]. And, social developments have shown that the main characteristics
of the knowledge society are related to: the expansion and deepening of scientific
knowledge, the management and use of knowledge in the form of technological
and organizational kwdedge, the production of new technological knowledge
through innovation, the emergence of a new economy. The process of innovation
becomes decisive, the dissemination of knowledge to all citizens through new
means, the shaping of the global community, pineduction of a cultural
revolution based on knowledge, the need for ecological sustainability through
rapid technological adaptatioffsl].

Out of this we see that knowledge, innovation and market demands are
factors that contribute to change. And, 'asking unrealized value can have a
profound impact on markets, the world and the people who walk through these
doors." [14].

Society is marked by various transformations that involve great changes both
individually and socially. The latter, "are relatedthe reform of education, the
future evolution of human society that requires changes in professional activity."
[7, p.76]

The emerging understanding that change is unpredictable and sometimes
chaotic places limitations on any planned change pattern.idardifying the
relationship between planning, change, and innovation can help reduce this
problem.

Most countries are trying to gain a competitive advantage in the field of
knowledge and innovation, which is necessary for growth and employment. For
this am, they carry out reforms based on the need to develop an integrated vision
and strategy for research, development and innovation policies and specific
actions; establishing research and development priorities and identifying a
balance in the use of avalile resources; involvement of all social actors in the
formulation and implementation of science policies, etc. [4 ]

At the same time, the future of universities in the Republic of Moldova is
uncertain, they are faced with various challenges (insuffigiesfcstudents,
insufficiency of young specialists with scientific degrees, funding, etc.). In order
to meet these challenges, universities face the need to adapt to a series of profound
changes, namely they must prepare students with tools to help tHaumdttheir
own future[1, p.97

In order to determine the challenges of the universities and the ways of
preparing them for the future, the Questionnaire was ap@leskssing the level
of adaptation to change and innovation of the higher education instittti6a
people with managerial positions within the university.

From the data analysis, we present the results of the most important answers.
For example, the quigsn: what are the challenges does your institution face? the
answers were summarized:



Other (T 11%
Insufficiency of teachers S 11%
The quality of teaching-learning TGTGG—_—— 1%
Correlation of programs with labor market requirement T 26/
Technology and infrastructure developmen_ 21%
Research TN 329

Globalization and regional integration/immm 11%
Funding (G 260,

Insufficiency of young pedagogues with a scientific titiE T 6920
Insufficiency of students T 52
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Figure 1. Frequency of challenges universities face in the Republic of
Moldova

The figure above shows that most universities have difficulties in the
insufficiency ofyoung and scientific teachers 69%, followed by the insufficiency
of students 52%.

As actions to overcome the identified challenges, the university managers
were proposed: increasing the attractiveness of the sciathtifactic functions
11%; focusingon quality; projects 10%; continuous training, systemic solutions,
analysis of what other countries €d6%.

In essence, the proposed solutions highlight a narrow view, or too few
respondents see viable solutions in terms of reducing the challengesitiese
face.

In order to determine what types of innovations universities focus on, the
guestion was: Does your institution focus on innovations? With the presentation
of the various answer options to select the ones that focus on the university. From
thedata analysis we present the results in the figure below:

Other N 11%
Management practices I 34%

It does not focus on innovation? 0%
Lyy2gldrizya (GKFG AyiNe ROOEEREE26yS 3 Ay AYy(ISNLISNBE2YI ¢
IT solutions in the field of activity GG G 0)

Conceptual innovations (courses, new programs, method Sy 3496

Product / service innovations i 450/,

5808t 2LAY 3 dzy A OSNEA (& IR 606 2 NS X
Methodology for organizing the educational proces—— 660

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
Figure 2. Frequency of the types of innovations that universities focus on
We notice that the respondents mostly supp8a% of the universities in
the Republic of Moldova focus on conceptuahavations, they refer to new
educational programs, new courses / modules and new teaching methods. Another
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type of innovation is focused on developing university performance to become
more competitive and IT solutions in the fields of activi§©% per ariable.

The next question was what is the vision of managers regarding the future of
the institution, as a result about 60% of respondents opt for differentiated and
forward-looking vision and 40% opt for ordinary and reactive vision.

The interest is psented by the selected response of 84% of respondents
stating that the administration is concerned with restructuring key processes, and
16% focused on restoring key processes.

The answer to this question confirms that most understand that in order to be
competitive in the market it is necessary to make restructurings in key university
processes (education, research, internal / external communication), [12, p.21] but
are not sure why must the actions be taken.

Also interest is in the answer to the itenthis plan of the institution / faculty
/ department built on the basis of ...? Most respondents opted for: labor market
requirements 74%, anticipatory and innovative visiond5% and only 27% are
interested in students.

Beneficiaries / students I 26%
Labor market requirements [ 74196

Reforms proposed by e T 359/
Innovations in the field [T 35/

Anticipatory and innovative visions I 459
Results of partners / competitors IS 13%

0% 10% 20% 30% 40% 50% 60% 70%  80%

Figure 3. Focusing the institah / faculty / department's plan on priorities
We notice a discrepancy between figure 1 where the insufficiency of
students52% is highlighted as a problem, and in the development plan of the
university / faculty / department in figure 3 only 26% idgntife need to focus
on students, which confirms their escape in this regard.

other [ 5%
Risk of missing young people with a scientific degr_ 58%
Economic / financial risk NG 409
The risk of some skills being outdate T /5
The risk of not having students_ 50%

0% 10% 20% 30% 40% 50% 60%

Figure 4. Frequency of risks to higher education institutions
The analysis of the results shows a tendency of the respondents to identify
the risk of lack of young specialists with a scientific tit&8%, followed by the
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risk of not having students50%. We note that 45% identify the presence of the
risk that someskills / specialties will be exceeded.

We would like to mention that despite these risks, 55% of the subjects opt
for the form of achieving innovations through changes in the conception of the
organizational system, and as innovations proposed in the Igsars were
highlighted: ICT teaching methodsl1%; new programs, courses, skH&%;
interdisciplinary projects 5%.

Many respondents did not answer to this item, which shows that some
managers know less about the types of educational innovatibtie same time,
they propose as reforms: salary increasb%; curriculum reform- 11%;
improving the psychological climate in the institutidfo; increasing the number
of practical hours 14.5% of respondents.

We consider the proposed reforms to foaudy on some issues of
universities that choose more to adapt to the situation than to change it, where the
future of higher education in Moldova is bleak, and as a development plan for the
next 5 years focuses on: modernizing teaching, infrastructGfé; cooperation
/| collaboration- 14.5%; internationalization of academic activitie.6%;
modernization of study plans, new plari®%; research promotie®.6%:; digital
skills, prospective skills 9.6%; research projeci®.6%.

In order to determim if the respondents understand the meaning of
prospective competencies, the question has been asked how are these achieved in
your institution? What aroused interest was that the majority of respondents
answered 67% professional skills (TUM) and persditgs open to innovation
and change 50% (UST), noted that of all universities surveyed 22.5% of
respondents said that the university trains prospective personalities by focusing
on skills required on the labor market, to cope with changes in thedréldal
thinking and ensuring the concordance between res@amolationeducation
technology transfer, holistic development, etc.

These responses reveal a number of issues to overcome, although a less
secure plan for mitigating crises / challenges isppsed, and very few
respondents anticipate possible implementations of innovations than through new
programs. Only one respondent emphasized the need to set up a research institute
/ laboratory.

We understand that universities have largely modernizeddtirees from
the perspective of computers, laptops, etc., which shows the facat they focus on a
tool related to access and possession of as much information as possible. But the
problem remains unresolved, due to the fact that the student is less ¢elagin t
[6] - a vector in adapting to change.

On the other hand, says G. Carden,
cause the confrontation with the lack of a job, the imposition of social restrictions,
travel, there may be an explosion of interest imesting in education. This
situation will lead to an accelerated increase in competition for a place in the most
desired or ranked institutions, starting in 2022. It will be interesting to program
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the correlation of multiple disciplines with an impact oablic health, the
economy and policy development. " [3]

Although this idea seems outdated, it is open to reflection. Universities can
offer various online distance learning courses, thus managing to solve the problem
of student disability.

We would like tomention that the study conducted by us does not differ
much from the results of other studies conducted in the Republic of Moldova.
Thus, about 5% of respondents consider teachers as a good resource, which can
lead to positive changes and therefore shbelthvolved in generating solutions
to improve the education system. [16, p.11] At the same time, teachers
acknowledge that the education system in Moldova is changing too slowly, not
being able to respond to the dynamics and demands of the private Edgtor
p.16]

The uncertain situation of the present creates a climate of insecurity, which
leads to the search for a global approach to the problems. In this sense, the
correlation between resources and information is ensured, flexibility to change,
modelng to the new, quality and performance of the specialist to respond as
adequately and as fully as possible to the demand on the labor market [10, pp. 11
13].

In order to become innovative, universities open various innovative
laboratories, being an innovah ecosystem, with the aim of finding creative ways
to coll aborat e, I n order to have a po:
between academia and economics.

We would like to mention that, according to the data of the National Agency
for Researchand Development, in the Republic of Moldova [13] there is a
sciencetechnology park and 7 innovation incubators (UTM, USM, ASEM etc.),
created at the proposals of scientiichnological and scientifieducational
clusters with different specializationdHowever, during the research, the
precariousness and lack of information transparency regarding the activity of
university innovative incubators was observed.

Conclusions. Although universities are the ones that promote change
through education andeed to focus on innovation, they are in a situation of
different planning scenarios for the future, so that they can adapt but also create
an effectivestrategic response to reduce the caused crises.

The university environment ensures the implementation of innovative
research in practice, so that the companies incubated in the university
environment are as competitive as possible both locally and internationally.
However, the crisis situation is notibg overcome in various directions, which
is why the demand for new, correlated muttpact programs is expected to
increase. And the proposed reforms focus only on some issues of universities that
choose more to adapt to the situation than to changéese answers reveal a
number of issues to overcome, although there is less of a proposed plan to reduce
them, and only new implementations of innovations through new courses and the
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provision of computer labs are foreseen. However, we believe that utdgers

have a key role to play in shaping the future of society and are responsible for
promoting innovation in order to become forwdodking.
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MOVING CORRUPTION FROM A GOOD
GOVERNANCE AGENDA TO THE SECURITY AGENDA.
GOING BEYOND THE TRADITIONAL RHETORIC
Ol esea Har anu
Department of Political Sciences, International Relations and
European Studies,

AAl exandru |l oan Cuzao Univer
Introduction
Corruption is largely understoodtsh e A mi suse of public
or political gai no, or , how Transpar e
in one of the most widely accepted def
power forprivda e gai no [ Transparency I nternat

recognizing that corruption can take many forms and can include different actions,
can happen anywhere, can involve anyone, and while happening in the shadows,
with the help of opaque finantiaystems and anonymous shell companies that
allow corruption schemes to flourish, this phenomenon can have huge costs in
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terms of livelihood, human rights, health, freedom, eroding and undermining
democracies, the rule of law and trust in governments.

Traditionally, corruption was perceived as an issue pertaining to the good
governance agenda, or better said, as an indicator of a lack of good governance.
For decades this was the main rhetoric used by the political class, as well as the
academics. Still, der than being a problem affecting good governance,
corruption is also a serious security threat. This paper will try to argue why a
broader conceptualization of security requires a redefining of the traditional
rhetoric regarding corruption and the efeeactf this endemic phenomenon on
security for millions of people worldwide. While accepting the existence of
various contemporary unconventional risks, we must look deeper at the strong
connection between security and corruption. My belief is that corrupéin be a
threatper se but also can be considered an enabler for other security threats,
whether directly causing or facilitating insecurity.

Corruption and a Good Governance Agenda

According to Michael Johnston, good governance fiis competer
management of a countryods resources
transparent, accountabl e, equitabl e ar
2004] Thus, a good government shoudd participatory, consensus oriented,
accountable, transparent, responsive, effective and efficient, as well as equitable
and inclusive, while also respecting the rule of [Rethstein and Teorell, 2008]

And even more importantly, as analysts emphasysbould give assurences to
its people that its governance would be free of corruption [Ali, 2015, p. 69].

At present, the quality of the governance is connected to the fight against
corruption to such a degree that too often people assume that impresemen
governance will also have a positive impact on corruption [Mann, 2011, p.2].
Interesting enough, violations of the principles of transparency, accountability
and rule of law, principles essential to good governance are most closely
associated with couption.

The two concepts of corruption and good governance have-waywaausal
relationship with each othand feed off each other in a vicious circle [UNODC,

2019]. If good governance principles and structures are not present, this will
create greateopportunities for corruption. Corruption, in turn, can often prevent
good governance principles and structures from being enforced.

Linking Corruption to the Security Agenda

During the Cold War, security had a very narrow understanding, according
to arealist, natiorstate narrative. Only threats related to the military sector were
considered essential and could have been added on the security agenda [Buzan,
2007].
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In the 1980, a process of redefining security started. Traditional military
notions ofstate security have given way to include a wider range of threats.
Contraband trading, uncontrolled migratory and refugee flows;Istéhtaolence,
rigged elections, pandemics and environmental degradatio@se byproducts
of corruption allformparto t odayoés growing | ist of ¢
wider understanding today that when corruption and security risks combine, the
mix can compromise the safety of millions for the benefit of a fené corrupt
act can start a chain of events that @fesecurity and undermines stabilifor
exampl e, | et dkiskbacke amd bribexryr mayt be aiged to facilitate
terrorists crossing the borders and reaching their targetsnal networks may
produce contraband goods that will finance their-aratie activitiespational
revenues generated from natural resources may be stolen by politicians and
channeled to fund armaments for the military and keep them in power [DCAF,
2015] Thus different types of corruption have different impacts that undermin
the broader umbrella of countriesd sec

Surprisingly, the security agendas of countdefcluding more traditional
concerns regarding questions of borders and def&nbave been and often still
are disconnected from the anbrruption dscourse. Yet policies made under a
countryaos security doctrine can prod
corruption enters into the equatiddovernments may declare an issue a matter
of Onati onal securityo just andthdse de a
actions in turn, can create or increase security threats.

When it comes to the connection between the phenomenon of corruption and
the security sector in general, we cannot ignore the reality dhatption serves
to both facilitate and caussecurity risks globally, regionally and nationally.
Increased insecurity can lead to increased corruption, creating a vicious and
dangerous cycle.
Corruption canfacilitate insecurity [Transparency International, 2008]
through different channels amadgtors:
Serve as an accomplice for violence
Reduce government resources for key sectors
Decrease government accountability
Limit access to information
Promote impunity
But corruption can also be theause of insecurity [Transparency
International, 2008] most notably when systemi@abuse makes
governments the source of the problem. In such cases corraation
Exacerbate security threats
Fuel conflict
Promote state capture and abuse
Destabilise regions and the international system
Undermine peacprocesses

cC.

[enti ent-iN en-RN enHEN enH]
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The reality often shows that it is no coincidence that low accountability,
reduced transparency, heightened corruption and greater insecurity are occurring
simultaneously in many countries worldwida. a Working Paperfrom 2008,
Transparency Iletr nati onal 0 experts [ Transpat
emphasized the idea that corruption affects the political, military, social,
economic and environmental pillars that sustain security in different ways:

U Political: The buying of political candidatesd judiciary and local police
forces. The money used can come from drug traffickers, businessmen or
powerful political elites and be used to distort sectnefpted decisions.

U Military: Unaccountable and questionable procurement processes by
ministries orprivate contractors.

U Social: The use of bribery and power by organized crime groups to
facilitate, for example, human trafficking and small arms running.

U Economic: The theft of public money generated from natural resource
wealth to fund paramilitary groups or insurgents.

U Environmentd The payment of bribes by governments and companies to
dump hazardous waste and materials in marginalized communities.

As a form of recognition of the risks posed by corruption, today many
countries, political leaders and international organizations udecl this
phenomenon on the list of potential threats for the national/ international security.

U USAT Joe Biden in the Memorandum on Establishing the Fight Against
Corruption as a Core United Stated National Security Interest (June 2021)
affirmsthatin Coptriuon t hreatens US national
Briefing, 2021] and he establishes countering corruption as a core US
national security interest.

U For theEuropean Union, corruption constitutes a threat to security, as an
enabler for crime and teriem. The Treaty on the Functioning of the EU
recogni zes coOFrcrrupmeioon laissta nfgeurto am
serious crimes with a cro$®rder dimension, harming the EU as a whole.

U OSCErecognizes that corruption poses a significant threagdorgy and
stability, undermining democracy, diminishing the rule of law and
hindering social and economic development by diverting much needed
investments from welfare and infrastructure to the pockets of corrupted
individuals.

U After making the mistake foconsidering corruption just a question of
development, when the failure in Afghanisthecame clearNATO
decided to put the fight against corruption as a core element in every
strategy. While corruption in any sector can be damaging, in the defence
andsecurity force$ those designed to protect the populatisican create
a disaster. The secrecy and confidentiality of this sector can hide the effects
of corruption, until a crisis and a largeale failure. Corruption
vulnerabilities, in key defencend energy sectors should be viewed as
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enablers for unconventional warfare which threatens NATO allies and
partners.
Corruption in the Security (and Defence) Sector

Corruption within the security sector may take many forms, such as:
kickbacks and bribeswarding of norcompetitive contracts or manipulations of
soldier payrolls, misuse of budgets, and the use of military resources to generate
off-budget profitsMats R. Berdal and David M. Malone distinguitinee types
of corruption [Berdal and Malone eds2009]:

1. Needdriven (petty) corruptioninvolves low and middléevel servicemen
who are unable to satisfy their basic social needs with their low salaries.

2. Greeddriven (elite) corruption involves high ranking military and
governmenbfficials, as well as private companies and middlemen/agents.

3. Pyramidal corruption connects high ranking government and military
officials with low and middldevel servicemen via redistribution of illegal
income and a flow of corrupt money from the bottop

Within these sectorsa€tors such as: lack of transparency (secrecy culture),
operational urgency, lack of oversight mechanisms and absence of adequate rules
and regulations can create an atmosphere prone to corrupt deviation of financial
and otheresources [Geneva Centre for Security Sector Governance]. Further, we
will try to look at the most important and visible security forces that have more or
less direct relations to the general public: the police force, the military and the
more specific andecretive defence sector.

Police
Often causes of corruption within this security force:
- Low income,
- Lack of equipment,
- Under staffing,
- Poor recruitment policy,
- Insufficient training;
Frequent types of corruption within police:
- Paying bribes tgecure jobs and promotions,
- Collection of bribes to avoid fines, convictions, to pass security checkpoints
or borders,
- Extortion,
- Embezzlement of funds,
- Manipulating time sheets,
- Stealing valuables of those in arrest etc.

Military
Within this sector, stdt hierarchies can provide certain officials with a high
degree of discretion, allowing them to make decisions without challénge.
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particularin transition countries, the military often has a monopoly on several
state institutions, giving those in charge a high level of influence and control over
policy, budgets and recruitment.
Often types of corruption within this security force:
- Theft and &tortion,
- Abuse of authority,
- Bribery used to influence personnel decisions, for example to avoid
conscription or to gain preferred postings.

Defence

The traditional secrecy and exclusiveness of the security domain as well as
the technical and complex nia¢ of defence procurement bids tends to constrain
transparency, accountability and oversight of the secidre need for
confidentiality in some areas of the defence sector is often overused and reduces
the opportunities for scrutiny by the governmentibsdand civil societyThis
official secrecy is frequently used to avoid political accountability and cover up
corruption.

Impact of Corruption in the Security Sector
Though corruption can affect profoundly security, creating or enabling
different types of threats, we will further refer to three major categories of
consequences when it comes to the impact [Mann, 2011, p. 6] of this phenomenon
on the security (and defence) sector.
1. Public trust

- People will feel insecure and vulnerable,

- Security services become ineffective, sometimes even predatory,

- Public distrust can make citizens to perceive corruption as a solution if they
want to secure their own protection.
2.Increased crime and violence

- Increased levels of crime,

- Criminals not bein@rrested,

- Inefficiency in tracking and preventing drug and other types of trafficking,

- Increase in armed violence and this impacts poverty and development
through displacement, damage to education, health, and agriculture,
impoverishing large sections cbmmunities and populations.

3. Wasted resources

- Corruption in defence can lead to purchasing unnecessary equipment,

- Wasting large amounts of money that could have been used for other
purposes,

- Inflated defence budgets,

- Draining of scarce public resources,

- Reduced operational effectiveness,
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- Poor equipment and inadequately trained staff can reduce the quality of
security services, thus affecting the ability to guarantee human security and
the wellbeing of the population.

Conclusions andSuggestions

Traditionally viewed as part of the Good Governance agenda, corruption was
overlooked as a security issue. Perspectives started to change with the redefining
of the security concept by the end of the Cold War but the progress is still
incredibly slow. The secrecy of the field is not helping the efforts to widen and
shift the dominant rhetoric regarding corruption. But it is crucial to remember that
ignoring or downsizing the risks corruption brings in this sensitive sector can be
a costing andween fatal mistake.

In order to understand and address the security risks facilitated or directly
caused by corruption in the Security (and Defence) Sector, we can think of a non
exhaustive list of potential reforms/ needed actions:

U Existence of a strong ptical will (at the highest level)

U A good leadership (with an efficient strategic communication, the need to
signal a change)

U A serious assessment process (to understand the reality of corruption and
the sectors affected most)

U Analyze the existingaws: change them / implement them

U Create a symbiotic relationship and constant work between government and
civil society

U Adopt an ethical code (with the help of NGOs, media, schblkaxsPoznan
Declaration)

u Personnel related reforms

U Constant accountaliy and raised transparency

U The importance of whistiblowers (encourage them, create a special
hotline to address specific corruption cases)

U Continuous trainings and education etc.
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CzZU:371:373.3+371.21
CONTINUATION OF THE WORK OF THE COMMISSION
OF NATIONAL EDUCATION AS EXEMPLIFIED BY THE
DI STRICT OF PAJ-HBRgNO (1808
WgadysiWwawfPak, Pol

Abstract: The most acuterisisin primary education occurred in the years
18121816. A period of destabilisation of primary education was followed by a
dynamic devel opment thanks to Stani s

Education. Undbr t unat el vy, he soon had to res
appointed in his place. During his tenure at the Ministry of Education, Viceroy
J-zef Zaj Nczek introduced a bil!l I n

contribution. This was a blow to the heaftprimary education. An attempt to
save education was made by Minister S. Grabowski. The burden of the school
contribution was to be transferred to the clergy, towns and government property.
However, the debates dragged on over a long time without lootiig anything
positive to education. Apart from the economic component, which had a negative
impact on primary education, the sogiolitical factor should also be mentioned.

A part of the nobility, reluctant towards education, took every opportunity to

22


https://www.whitehouse.gov/briefing-room/presidential-actions/2021/06/03/memorandum-on-establishing-the-fight-against-corruption-as-a-core-united-states-national-security-interest/
https://www.whitehouse.gov/briefing-room/presidential-actions/2021/06/03/memorandum-on-establishing-the-fight-against-corruption-as-a-core-united-states-national-security-interest/
https://www.whitehouse.gov/briefing-room/presidential-actions/2021/06/03/memorandum-on-establishing-the-fight-against-corruption-as-a-core-united-states-national-security-interest/
https://www.transparency.org/en/what-is-corruption
https://www.unodc.org/e4j/zh/anti-corruption/module-2/key-issues/what-is-good-governance.html
https://www.unodc.org/e4j/zh/anti-corruption/module-2/key-issues/what-is-good-governance.html

hinder the development of the primary school. Due to the ill will towards teachers
and the lack of proper care for school buildings, dominions delayed the
commencement of schooling or even did not allow starting school classes at all.
The owners of noblestates often tried to get the education authorities to abolish
the school fee. They explained it with economic difficulties, although the position
of villages was often quite different.

Key words: education authoigs, primary school, school district, tdeer,

pupils

The work of spreading education, initiated by the Commission of National
Education and confirmed by the resolutions of the Ftear Sejm, was later
continued by educational institutions established in changing political conditions.

In the Dwchy of Warsaw, education was managed by the Chamber of Education,
and later on by the Directorate of National Education. After several months of
activity of the Department of Education as a body of the Provisional Government,
matters of education were amted to the Government Commission for Religious
Denominations and Public Enlightenment (WRiIOP). This happened under the
Constitution of the Kingdom of Poland of 27th November 181% prominent

figure working for education both in the Duchy of Warsawl anthe Kingdom

of Poland was Minister Stanisgaw Kost
contributed greatly to the development of schools at the initial stages. His
resignation from office resulted in a decrease in the number of primary séhools.
The new Minister of WRi OP, Stani sgaw
December 1820. As a result of an erroneous school policy, the education
authorities under his rule led to the collapse of many primary schools.

1T. Manteuffel,Central ne wgadze oSwi atowe na t-erenie
1915),Warszawa 192%p. 91 7; A. Ku®3wivati dEsw i d z iGeijckc H 9Ba&AS c
pp. 5557; A. Artymiak,St udi a nad histori N szkolnictwa el
[ ol kuskim woj ew- dz18623 Wrka cagkeowv s K402 ¥.dMitgfgl 8 1 ©
DobrowolskaKomisja Edukacji Narodowej 1778794, Warszawa 1966,p93; J. Dobr za G
S z k oliplgkie hautle austriackiej polityki szkolnej w zachodniej Galicji 1¥839, Lublin

1949, pp. 172 0 ; T@emdaeni zacja szkolnictwi: HistoriKsi Ast v
wychowania,e d . G. Kurdybacha, t . A. Bgjtkowsle,iZs zdazwee j 1 W6
szkolnictwa katolicki ednoKsdiliag aSodiKetdlyzma v ( d o
Polscecz. 3,Lublin 1969, pp. 6467; B. SuchodolskiKomisja Edukacji Narodowej na tle roli
oSwiaty w dzi ej OMargzawa@73,pw 53{183. Po |l s ki ,

2E . PodBozwkja,szk- g el ewoednut arranmysckhi engao , w swio j cebw -
mazowieckiego w latach 181830,in:Roz pr awy z ded.ejGw K®Bwdwhagh
Wrocgaw 1958, p . Hisfoita&olski 37951 KL8,te2n Waespawa 1868, p. 71;

M. JanikDzi ej e szkolnictwa pol ski €gnstzochaoawaml®dR
86.

SE. Pod§zkaekmictwo el emenawashicedsiiniskKwal aVatr wa
Kongresowego 1807831,Warszawa 1960, pp. 13, 76; J. Bama,St ani sgaw Gr abows
mini steenD8wKe- -1 estwa Pol skiegozystw8pr awozdani
Naukowego Warszawskiegaydz. 2, z. 16, Waiszawa 1929, p. 46.
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I n the DistwhcchobePanpgednopo the Pi
Fr Dr J:-zef Al eksy Paul i cki made an
organising primary schools. Thanks to his education efforts, 15 primary schools
were established in this area, for which he receivedemous commendations
from the education authoritiésAfter his death, Fr Michal Zagalski, an ardent
education activist, was appointed to the role of the organiser of primary schools
in the same districtThe period of his activity coincided with diffit years for
pri mary education. Al most half of the
exist, which was | argely due to an unf
Zaj Nczek on?®16th July 1821.

Napoleon Bonaparte, who created the Duchy of Warestablished the
Governing Commission as the executive body of the Duchy by decree of 14th
January 1807. It was a governmental body regulating the activity of local
authorities. On 23rd January 1807 the Governing Commission adopted a draft
plan to esiblish an education authority for the Duchy of Warsaw called the
Chamber of Education. The Constitution of the Duchy of Warsaw of 22nd July
1807 did not have a direct effect on its reorganisation. Thammeunced royal
decree on the matter only appeared 17th December 1810 establishing the
Directorate of National Education in the place of the Chambée education
authority was to undergo further reorganisation in the future. From the very first
moment of its existence, the Chamber of Education dethitthe organisation of
education at the primary level. In the Act of 12th January 1808 on the
Establishment of Municipal and Rural Primary Schddtsrecommended that
schools of the primary level be established in every city, town and village. They
were to be funded from the taxation of town and village inhabitants. Based on this
regulation, schools were also organised in the County of Radomsiaall&d
0central school sd6 were esthbodli shewdeln @
in more remote places. At that time, the school supervisor in the County of
Radomsko was YWlmzefh&ehmpstckict of Paj nfoc
thattimetkt r e was previously only one par.
founded in 1793. Pupils of this school were spoken highly of by Fr J. Paulicki, the
local parish priestt Some important reasons why the education authorities
appointed Fr J. Paulicki as tlwganiser of parish schools, and later as the
inspector of these schools in the County of Radomsko, probably included his

4 AACz, sygn. KD 334, k. 261.

5 AACz, sygn. KD 334, k. 305.

W. P. WKaPcakl)irge Paj20l®)Rmes¢l1@52018, p. 71,
"Materiagy do dziej- -w Kwyd.sjM. RRNdtzwWecreg wszk ir,o |
1918, p. 14.

8E . Podgzkselkmict wo peld. ement ar neé,

TenRezw-j szk-§ elobwodumatsakri reygpo831841J. ws i
Dobrz&&&kbigdy | ubel skkieg rmpao ltiltpyled.u sstzrkiodocmej é,
VYE, Pod§zkaelkmict wop.44d ement ar neé

11 AACz, sygn. KD 334, k. 103.
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doctorate in both laws acquired at the Academy of Krakow as well as the fact that
there was already a p aaequirediprofsssidnal oare, i n
and also its central location in this royal estdfeuring his time in this position,

Fr J. Paulicki first organised three central schools in what later became the District

of Pajficzno, i.e. in QGhdatld sekschoolg jn Rz N
Kiegczygg-w and Osiny. However, only t
subs c ho ol in Kiegczyggdg-w survived unti
Poland!?

Further development of schooling in these areas took place indhgears
of the Kingdom of Poland. The foundation for organising new primary schools
was the instruction of 11th March 1817 of the Minister of the Government
Commi ssion for Religious Denominati on:
Potocki, rmc¢tiitoedf @&@d nsound¥The distriEts pr i n
were divided into smaller school districts, and primary school organisers were
appointed to be in charge of them. Sc
di strict, I .e. EbBé¢abBhjsbradonediast tihet t
appointed organiser was Fr J. Paufithino had already been active in this area.
At that time, the conditions for the functioning and organising of primary schools
became sl ightl vy b etsforeducatiokin thigdperiodPlmiled i c k |
were focused on organising Primary School Societies in towns where new schools
were to be established, as well as taking care of the previously established
schools. Eight deeds of foundation of Primary School Sosidigve been
preserved® The presence of School Societies in other localities is evidenced by
the fact that the inhabitants of those villages demanded a change from a
multigrain contribution to a singlgrain contribution. This is also confirmed by
the nanes of people given by Fr J. Paulicki in the list of School Societies in
182017

The task of the Primary School Societies established in particular localities
was to ensure appropriate material resources for the primary school to be
established. They hadb tprovide (taking into account the wealth of the
inhabitants) an appropriate school building, accommodation, salary and a garden
for the teacher. It was also important to provide firewood for the school and to
ensure that the school buildings were in décendition!® At the end of the deed,
a solemn oath was added as the representatives of the inhabitants took upon

12 AACz, sygn. KP 211.

13 AACz, sygn. KD 334, k. 217.

14W.BobkowskaNowe pr Ndy w pol skim szkol niKataki-ew | ud
1928, p.213Zbi - r przepis-w admi ni sttrlaNagzaway86é, Kr - |

pp. 93101. ) o .
). ZwbDNiza&al noSKs .o SwizetfoawaPaul i cki ege w okr
1824)Cznstochowskie Wi adomoSci Diecezjalne (Cz

16 AACz, sygn. KD 334, k. 21219 )
73, zZwbNiza&al noSlI oSwiatowp20s. J-zefa Pauli
18 AACz, sygn. KD 334, k. 22227.
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t hemselves an obligation, 6having | ear
Government, they solemnly promise to send their childrdsotf sexes, fit for

learning, to school at the times prescribed by the rules, and in event of neglect of
this parental duty, they submit to the penalty of the Local Supervision to the
school fund for each failure to pay 3 grosz, save in the event of élmesa$ of

t he & fhisl sdlédmn act was confirmed by the signatures of prominent
citizens on behalf of all. It was an expression of concern for the financial well
being of the school.

The outcome of these efforblishingoh t he
15 Primary School Societies at the end of 1818. However, in order for the schools
to operate, it was also necessary to prepare a school building and engage a teacher.
In noble estates, the building and the land (garden) were donated by the
landowners. National villages undertook to build a schoolhouse or rent a suitable
facility from a farmer. Another task was to make the list of children aged 7 to 14
who were to attend the school. Once all these requirements were met, the school
could be opene® The legal opening of a school could only take place after
permission was granted by the Kalisz Province Committee in response to a
request submitted thereto. Permission to open a school was obtained through the
di strict commi s s i @& foreapeningnschédis mt5 rokalities. Pe
have been preservétiThus, from the moment the Primary School Society was
founded, it usually took a year before a school was opened. It should be assumed
that permits for the opening of other schools were issuddniiihe same time
because preliminary work for the approval of new schools was carried out at the
same time.

Organisers of primary schools were encouraged by commissioner
Bobr owski of the Piotrk-w district t C
encouragd taking care of the following matters: accurate and punctual provision
of teaching by the established teacher at the prescribed times; regular school
attendance by children; regular receipt of salary and emoluments by the teacher;
instructing the teach@&n how to submit regular monthly reports based on which
the Local Supervisor was obliged to send a general-aemial report in the
predefined form to the district authorities. Commissioner Bobrowski wrote that
the following of such procedures by the angsers might fulfil the purpose of the
Government and the Department of Educa
become <convinced o4 Despite enang difficaltees Ar d.c e i v
Paulicki managed to organise 3 central schools and-8chdos in the territory
of the | ater District of Pajnczno whil
of the County of Radomsko. When he was appointed as the organiser of primary
schools in this district, he organised 9 new schools and restored 2 schbbbsoth

19 AACz, sygn. KD 334, k. 2280.

20F Podgzkselkmi ct wo pp.b89Iment ar ne é,
21 AACz, sygn. KD 334, k. 31.

22 AACz, sygn. KD 334, k. 83.
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fallen into decline by transforming them, together with other already existing
ones, into primary schools.

In the period of the Duchy of Warsaw, the education authorities, in reference
to the Commission of National Education, undertook the workssedhination
of primary educatio’? In order to ensure proper spreading of education, school
supervision authorities were establis
particular with attentive care and watchful supervision, as well as to obtain the
necessary information and truth from each place, people known for their
enlightenment and zeal for the good of national education were summoned to
ephorates, i.e. s c delbasis fortheir activites was a u't
an instruction of 16th October 1808. School supervision authorities were divided
into three categories, i.e. county supervision offices responsible for all schools in
a particular county, departmental supervision offmgsrating in their own area,
and local supervision offices.

After organising a school the organiser was obliged to send a report to the
district commissioner and provide the provincial supervision authorities with a
list of candidates for members of tltoeél supervision authorities. Membership
was open to 6those who had the best in
allowed the school organiser to be a member of the local supervision. They also
provided guidelines for the following compositiai the local caretaker: the
landowner or his deputy; the parish priest of the local denomination; the mayor in
a town or and the head of a village { )j tivo or three prominent citizens, i.e.
husbandmen. The leadership was in the hands of the landovwakein s
absence, the parish priest performed this funéfidime tasks of the supervision
authorities included looking after the needs of the school, the teacher and the
pupils. To the teacher, the supervision authorities would pay his salary and they
would also monitor his activities. Their task was also to encourage parents to send
their children to school regularly and to take care of the condition of the school
buil di ngs. I n the area of the Distri
supervision wre landowners, village leaders and parish priests, with the parish
priests being the chairmen.

The county school supervisors were obliged to oversee existing schools and
establish new ones. In the County of Radomsko, in the early years of the Duchy
of Warsaw, the function of school supervisor was performed by Fr J. Paulicki. In
his capacity, he organised three centr
i.e. in Chabielice, RzdNNBmolas ,anidn SKire dc

2). zZwbPbdleeNtek szk-§ el ement ar 183@),CzWMD 5p ar af i
(1978), p. 143.

tr.dgadziej-w wychowania i szkolnictwa w Po|
1812,wyd. Z. Kukulski, Lublin 1931, p. 444.

2] Lipiec,Szkol ni ct wo el ementarn
wieku,Zi emi a CznstochodWaka 8 (
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Osiny?® At thattime he was also a member of the local school supervision office
in Pajnczno. The powers of the School
of a similar nature. They received reports from district supervisors and prepared
relevant reports for the Chambof Education. The Government Commission
WRIOP freed the departmental supervisors from administrative duties,
transferring them to the departments of education at the provincial commissions.
It also had a broader approach to local supervision officeppginting the local

parish priest as the chairman. He would guarantee meticulousness in the
performance of duties in contrast to the provisions of the Chamber of Education,
which assigned this function to the landlIéfd.

The experience of the Board Bflucation showed the importance of the
regular payment of school fees. The experience of the Board of Education showed
the importance of systematic payment of school fees. Therefore, wherever the
chairmen of the local supervision authorities, i.e. pangss, knew how to use
the pulpit for this purpose, it was easier to maintain the school. All the activities
of the departmental and district supervision authorities had a limited effect when
the local supervision did not fulfil its role. That is why thentributed most to
the establishment of primary schools.

When primary schools were organised and equipped, numerous material
challenges were encountered. This was due to the devastation of the country by
wars and crop failures. A very important factoswat he peasantryaos
to accept even more tax burden. All of this contributed to the failure of the school
societies to meet their obligatioffsThe Chamber of Education discussed the
matter of the school societies in several points inits Actco0 Fur ni shi ng
urban and r ur a¥ Theplawiobliged the domirion o lalbdate a
site and materials for the construction of a school building while the villagers were
obliged to work on the construction. In the estates of the nobiigyhailding was
usually donated by the landlord. But if he wanted to build a school, the peasants
were obliged to help with the construction. The necessity to build a school
occurred in national estates. Now and again, however, a flat was rented from a
rich farmer and school classes were held tffere.

Il n the noble village of RzNSnia, the
friend of |l iteratured wanted to buil d
However, the villagers were reluctant to help, dredrhaterial for the construction
of the school donated by the landlord was not collected in the autumn of this

%3, zZwbNizza&al noSi oSwiatowm2s. J-zefa Paul i
2’Dzi enni k UYrezwiddozwywawoMa z owi ecki ego nyt£0 z dr
Przedmi oty g§-wne czynnoSci dozor-w miejscow
283 . Do b Wycho@mik iiszkolnictwe Kr - | est wi e Pol skim do pow
in: Historia wychowaniage d . G. Ku 2, Wardzava 1068, p. 182.
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year3! The schools in Chabielice and Osiny faced housing difficulti€ae sub
school in Osiny ceased to exist because the landowner Galms&l did not keep
his promise to build a school building. The school in Chabielice was closed
because the dominion took over the school building. The building of the school
in Str-Ua was very di | &phedchdoléendajkahadd r e c
similar difficulties. Jan Stawinowski, a local landowner, promised to build a
school building, but died unexpectedly. The guardians of his minor daughter
Konstancja, Maruszewski and Brzozowski, announced that the peasants did not
need the schodf.Unprecel e nt ed di fficulties occurr e
Jakub Nowicki, donated the building for the school, but after his death the
purchaser of the estate, Joachim Krzysztof Denso, took the school building by
force. All the time he was in cunning correspence with the district
commissioner and did not allow the school to be opéh&He situation in other
schools was difficult i n this respect
Makowi ska and Pajnczno did-namedtowmave a
new school building was under construction. At that time classes were held in
farmer6s rooms. The schools in Siemkow
The school building in RKiegczygg-w rec
The situation was similar as far as tlagyment of school fees was concerned
even though these matters had been clearly defined earlier on when the School

Soci ety was organised. The teacheros r
average I n t he foll owing S C kowigkd, s : C
Pajfinczno, RzNSnia and Str-Ua. The teac
standard in Biaga, Chorzewo, Dyl -w Na
Siedlec and Siemkowice& However, the local supervisors were free to engage a

qualifiedteacer f or a | ower salary. The teach

grant of land. However, it took a long time before this was carried out. In 1820,
teachers in 10 schools still had not received any land; this requirement was
fulfilled in the other5schml s, i . e. Kiegczyggdg: - w, Paj n
and Stimrorderdor a school to function properly, firewood was needed in

the winter period. In the estates of the nobility, peasants would bring wood from
the | andowner 6s fsaquite different i theenationaltestades i o0 n
where even in 1821 schools did not receive any firewddderefore, Fr J.
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Paulicki intervened in these matters at the Government Commission WRIOP.
Despite appropriate orders these decisions were only implesneste tardily.

The proper functioning of a primary school could only be ensured by a
teacher properly prepared for their profession. Those willing to work in basic
education had to have the appropriate authorisation to enter the teaching
profession, i.ea licence. This licence could be obtained after graduating from a
threey ear teaching c ol |*Afleegraduatindgfoom suehm o r
school and proving that one was ofit f
However, the number oéachers trained in this way was not sufficient to meet
the need4? As the number of primary schools increased, some school organisers
were authorised to examine those wishing to become tedéhers.

The organiser of pri mar yoasacpertoroneds | n
the function of an examiner of candidates for the teaching profe$ditaving
this opportunity, he first of all examined those who had already worked in this
profession. He also examined those who wanted to enter this professionrand the
sent requests for them to be approved by the district commisétoiibe
examination test comprised the following requirements: personal details,
education and possibly the length of service in the teaching profession; religious
denomination and natiolig, social origin and age. The examiner conducted a

confidenti al i nterview with the candic
way of expressing thoughts and beliefs; on the basis of a written work, he gave an

assessment of t h ege of aspetlingdand enétlsematical o wl e
operations; he checked the candidat eo:

this text and the way of explaining I
examination conducted in this way, he sent his opinion to rédgonal
commissioner, recommending this candidate as a teacher for a particular primary
school?

The preserved examination reports concerning candidates for teachers in the

District of Pajnczno indicate tplhcat t he
i n Pajnczno. Jan Rzepecki took the exa
for the school in RzNSnia. Previously
on he was an assistant teacher in asubh o o | i n YBonawpctiray g § - W
Os t a (Esakinafion to@k place on 14th July 1818, and he was selected for the

school in Biaga. Previously he h%td be:

40 AACz, sygn. KD 334, k. 269.
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Andr zej Zabgocki took the exam on 15th
in Siedlec. He was the gnlamong them who was not a nobleman. Being a
townsman from Pajnczno he gave privat
age of 19 he took the exdthOn 7t h June 1819 Bogumi §
exam and was selected for the school
profession after years of service in the Polish atti¢.a r o | Stani sgaw
applied for a teaching post in Siemkowice, first hadaweehhis exams approved

in February 1821. He was examined by Fr Stanislaw Paszkowski, rector of the

Piarist schools in Wi elu® and ex!amine
When examining the candidatesd skills
knowl edge of farming and gardening. T
Rzepecki), he suggested that their wiyv

The school organi ser 0s efforts t o

landowners hired teachers at theirmodiscretion. However, those people lacked

proper gualification§? Those people did not know the basics of spelling or
arithmetic, and were drunkards at that
the other hand, did not want to accept the appointetieéest® Only three schools

did not have any teachers as a result of the unfriendly attitude of the dominions.

It is noteworthy that Fr J. Paulicki managed to arrange for a retirement pension
for a teacher at the schoolworkedinthigj ncz
position for 30 years and had almost completely lost his hearing and*Sitiig.

is all the more significant in view of the fact that the education system of that time

did not provide such benefits.

Based on the order of the ChamberotiEdat i on of 15t h Jan
appeal t o °°talh ahildreni (boyszardng#l$) were obliged to attend
school. Subject to this obligation were children of all stations and denominations.
The education continued until the local supervision aittasrdecided that the
knowledge acquired was sufficiel§tEducation started at the age of 6, but
children in villages located further away from schools started their education at a
slightly later agé’ The attendance of children at primary schools veagely
dependent on the right attitude of the parents. It also depended on the right attitude
of the parish priest

9 AACz, sygn. KD 334, k. 47.
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From the very beginning of the scho
there were difficulties with the proper attendance of childtemas so despite the
fact that parents had promised to send their children to sehabthe primary

school in Kiegczyggowo (1820), t her e
Only 20 boys and 6 girls attended the school. Every fourth child westchtaol,

but only children from Kiedgczyggowo at
distant villages attendéd.A report from 1821, regarding the attendance of
children in schools iIin the parish of F
82gqirlsofschool age in Pajnczno; 42 boys a
boys and 39 girls of the school i n Dy
Biaga there were 46 children, but the

allow the school to be @med; out of 59 children of the school in Jajki, not a single

one attended because the school was closed; in Siedlec there were 46 boys and 64
girls, of whom 18 boys and 5 girls went to schddt.seems that in the other five
pari shes of tritttheattdhdancg of zhiideen was smilar.

Such a state of childrenbés school at
appropriate apparel. Working in the farm meant that children stopped attending
school in early spring. For these reasons, childtemdéd classes only during the
winter month$? Meanwhile, the authorities recommended that the winter term
should start on 1st October and the summer term a week after Rastsehool,
children were divided into three groups, i.e. beginners, whotldaretters and
how to arrange them into words; readers, who were to beginning to read and write;
advancers, who could read, write and count ffellne youngest children only
spent one hour at school to get used to classes. Older children had ctasses fr
eight to eleven o00cl oc RThe teaching was tolbe® ur s
supported by primers, of which there were initially very few, usually one for the
whole schoof® The curriculum included reading printed texts and handwriting,
writing, mental arithmetic, as well as moral and religious instruction. Older boys
were taught agricultur al subj &cThes, an
teaching outcomes were given i n speciza
A pupil was assessed adllbws: A specimen evaluation would be as follows:
o0éesyl |l abi ses according to the met hod,
print, writes digits and®Despitpithatrelesso c o

%9 AACz, sygn. KD 334, k. 230.
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attitude of the school organiser, theeatlance of children was very low. It must
be remembered that primary school was something new in this community at that
time. Things could have been much better if the parents had shown more concern
for the children and understanding of their need focation.

Difficult times in education in the late 1820s also affected the District of

Pajnczno. Thi s was caused by the e C
inefficiency of the education authorities, and above all, the ill will of the nobility
towardstheist i tuti on of primary school . The

never opened even though the necessary permissions had been §raheed.

school in Chorzew8 and Osiny* probably also ceased to exist. Financial

di fficulties were also experienced b
Siedlec’?Despite the organiserdés unwaverin
were 11 primary schools i ffiSomdaf thén st r i
existed in very difficult housing conditions. Teachers of some schools received
their salaries irregularly andaompletely. However, he left 11 primary schools,

which carried out educational activities at that time, to his successor. The fate of

the remaining 4 schools of this type was much worse as they ceased to operate.
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st respecte Ki st valorifice pozitiv
Cuvinte-cheie: e duc a’ Hi e I nterculruralt,

curriculum, proiect didactic.

Abstract: Intercultural education has become an essential theme in society
and in school. The school must instill in students the habit of appreciating
multicultural values, as well as contribute to the development of a personality
capable of appreciating different cultures while also respecting and embracing
cultural diversity.

Keywords: intercultural education, intercultural differences, curriculum,
didactic project.
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Hi transmise din generaHi e "n gener a’Hi
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social dat, transmisibile prin educa'Hi
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recunoaHt eare@a Kdi frersgre’ddal or culturale
rela™ il or de egalitate “ntre oameni
“n spiritul "nSelegerii K i accepttLrii
Constantin Caceaxstad iegsitte cAo op™Hi une i
vizeazt pregttirea viitorilor
Ki st se orienteze " n contextul multiop
lumii contemporane esteprezent " n noi |l e ti pur.i de edu
Aceste Anoi educa™i i 6 corespund unor
UNESCO figureazt 11 exemple de Anoi e
medi u, educaHi a pentgmeddoamu neidcuacraeHi Hi |
preocupare pentru o nout ordine econ
schi mbar e Hi dezvol tare, educa™i a nut
moder nt, educaHi a pentru ti mpuyeéentul i ber
pace, educaHi a pentru democr a™Hi e Hi t C
ncoal a este principalul spa™Hi u al ~r
I ver si t L™ i, a notei di stincte aduse
coal a trebui e esat pfroertue zre idevparliomddror
al or i superioar e 'Hi I nferioar e, C i e
coalt este necesart , , model areado or
ncrederi. "n sine a minorit&t™ii
EducaMiarcul turalt <ca proces nu po
di sciplint de " nviH mOnt aparte, aceas
c Ot Hi educa™Hi a nonfor mal t. Cn Repub
curriculum Hco-lXalaE dpwrmnawiua cil Gas@duceul [1t ur &
propune unit & Hi de conHdlnut pe cl ase
Rei eHind din con™H nuturile curricul
ales temAcocepgtamaed celorl al Si prin ct
(locui n"He, buctttitri e, vesti ment aHi e) ,
compet en’Hei de " nSel eger e 'Hi aprecier
culturilor etniilor conlocuitoar e Hi
pozitivitelardi fdeeri mrH ent ar e “n valoril
conlocuitoare, “"ntru creHterea gradul
previtzute de curriculum. Dact ne refer
de conH nutpecatounovitanStr edde val orile pr
etniilor conlocuitoare, deschidere fa”
Deoarece Republica Mol dova se "~ nvec
i ar ucraineni i reprezintictcedae npaei treurn
Republicidi Mol dova, am ales st facem «
prezebnuckknt L r i a Hi vesChmarcteas H s ewmsr aipr
proiect pentru clasa a VM CAsa tradi Wionalt din Bu
vest ment awia tradi Wionalt a oucrainenilo
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Real i zarea acestui proi ect a fost (

cl ast; cu utilizarea wunor mijloace vi
unui costum naiH onmnat H®KHucat deguadiiHi ona
1. PrezentareaPPTa i nf orma™Hi i | or cu referire
bucovi nene, stil “nt ©l ni t CHi “n sat el
demografi ce Hi Il storice.
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Acoperi OulCdi zpmauBucovinei, acoper
general, " n dout sau @aimatcecAapeer i iHuhd a
o “"nvelitoare realizatt, "~ n mod tradi?’
si mbol arhitectur al al acest el zone.
preponderent “n numktr de dostdaeradesami t e
scoate fumul care se aduna " n podul (o
ftcea ca fumul care pttrundea " n pod
Hi r ol de conservant alo naednetvatrr.a €Po daufl u
iar "Hbrani i obi Hhui au st pbLstreze pre
model e decorative regtsite pe acoper.
diferite reprezent&btri simbolice care
f or "He i oackiamaturiiu g £t

Per ewi Bientemelri@i carea pere™il or
|l ungi care se “"ncheiau “"n “"mbinkri cr e
fbLcut ca aceste " mbinktri ale b@rinel or
nemHeHt i sau ~ nPemtardk pdrei meflned uma sce .t r
pere™H | or er a, de cel e mai mul te ori,
acoperite cu lut peste care se aplica
ceneHd Uneori, bO©rnele erau | ipite cu i
sau al bastrt.

Temeli a casei cuprindea un prim str.
se aHezau ttLtlpile casei (b©rne masi ve
Totai ci , de jur ~ mpr ej ur uUlecereaade Rmitemelis e a
spre pere’Hii causne i breCQua dfeLt cawulbLo aprrei nn & ¢
bucovinene.

Prispa.El ement de |l egtturt al I nteri oru
loculca e se | eagt de mai multe momente di
sunt momentele “"n care acesta Hi | e pe
tradi "H onal era unul decorati v, c©t 'Hi
lua masauaor i sau pur Hi simplu se stttea.
di ferite roade pe prispa casei, aceste
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Putem spune aHadar, c¢ct arhitectura

una dedosnehirchtt de si mbol i sm. Locui n’l
pentru traiul vriemuril or de demul t | 1
nevoilor "™tranul ui romoOn. Chiar dact n
este “n cont i nduit’Hi socntad ebr ec, osidbalshaohdi, rsat. f
fascin©nd prin “nf &t ™™ Har e.

DemografieUcr ai nenii reprezintkt cea mai
pe teritoriul Republicii Mol dov a. L a
"nregistra™Hi 442.475 de etnici ucrai ne
| ocui esc prepodeersetnutl ““Hbrmaor dnuolast r e,
Gl odeni , Edi neH, Briceni, Ocni "Ha, Dr o
mar i : Bt | "Hi Hi Chi Hi ntu, Tiraspol Hi
nume alternatii hoholi. Cn r ai o esc16.082 de uorariehi sau 19,76

% din popul a'Hi e.

Prezentarea contextului istoric.Potrivit unei vechi legende, ucrainenii au
aptrut pe teritoriul Mol dovei cont emg
Moldovei. lar pe la mijlocul secolului XIV, eiconstittau apr oxi mati v
din popula™ a Mol dovei. Se considert c
fost Hi ucraineni i (rutenii). AUcraint
consider a popul a’Hi e autohtonktfthlastcMo | d

FCidapée (Al storia ucraineniloro) Victor
comunitate, ei au participat activ | a
consi der a’Hi bt Hti naHi , dupt mol dovenic
2. Prezenttbtri Eleveiail iazua tfeo sdte oerlgeavnii.z a’l
a CcGCht epedr soane, car e -8 frezentéd (oralecu ajutdrub r ma ’
mi jl oacel or video 'Hi audi o, dact e pos
Vv Elevii Legendat despre “~nt.emeierea CA
V Elevipoest esc despre arhitectura con:
| ocal i tatea nat al t, | ocalitate din n
Ucraina.
Vv De ce wucrainmwholi?i sunt numi "Hi
V Col aj de fotografi.i sau exmesz2i Hiie
construc™Hi i ale localitbt™i | or din "Har &
Trinca, R. Moldova).
V Colaj fotografii. Expozi H e de buca
Pentru realizarea acestor sarcini, elevii au discutat cu persodo#kedin
familie, cu alte persoane care de ™H n I
accesibile, au discutat cu profesori.
3. Tot “n cadr ul aceisrnfuliuemrta eclii cred
preluareabucat el or tr adi "ARli dnuaclte it godinentllnoecrnad |
bogat ‘'Hi vari at al bucatelor din fLtin

fasole;C dzd (. dzd/€ dzdiyun soi de pltcinte din |
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"ndoite “niwntruumbumpl Wwtrednz bt THid tedg &p L

din aluat dospit, coapte “"n cuptor, sa
br©nzt de vaci Hi de oi , out cu verde
populare erauf Odfptedz W. § Gy PT asembnkttoar e cu
mol doveneHt i din aluat dospit sau f¢tr
umpl uturt de cartofi, br ©nzt de ivaci
o jgOun produs di n al ua tucitsaralii m® dz@wB' W mp
produs din aluat cu drojdii “ntins sau
sau petale de trandafi ii9 OfcuiPibdosenih de
aluat “ntins cu cireHe, Tcuyrarzih .unel e s

MOncarea caracteristict pentriu ucr
Otcj dechGrcepar at culinar fLEtcut din aluat
artofi). Printre felurile 1mttefrecel n
di niseeargtk,t ea din carne " n exclusivita
regea cu sl tnint. Spre deosebire de
l tnina se freact, sau de cea mol dove
| ei, aiatit sbhdoki Hal ¢ Lmi ci se prtjeHte.
sunt foarte variate stafj tco tdepd H r o' Hu cu s
B stciW O Mz ddeudfgsole),B tstelh j dzj fed@ v erd
LOB' dgWdedt? bit cuBtBERl Oflh 3 U] I ®
cartofi, var zt, ustur ol Hi hr e
bucurt cvasul, preparat din fru

| nf or ma™Hi a cu referire | a b

H
|

CwmWoOooonOo

prezent at Beclipe)cardsew idqdR2ument at
format PPT. |l nf or ma™Hi a poate fi compl e
de preparate ucrainene care se pregtt e

4 . Vestiermsetnd atHha purt tt ori inmpH rotnaar te
ucrainenilor. O tradi H e Udcctomste®ii tht rab tu
Hi femei e Ht i , brodate cu wuzoare spec
protectoar e, sunt adevitrate talismane
"mpodobesc capul cu coroni "He “nfrumus
tali smane, aptrttoare contra Adeochi i
simbolizeazt cerul paHnic, infinitul r

Una din cele mai vechi elemente ale vestimen™Hi e i de
ucrainenilor este c¢tmaHa. CLmLHi |l e se
"ntotdeauna erau al be, fapt ce coresp
croiala sub formk de tunickt. At@ ctm
confec™Hi onate din cO©Onept amestecattit cL
Vv El evi i prezintt vestimenta™Hi a wucr a
ptstrate 'Hi care el emente au fost mod
| ocalnicii care mai ptstreazt obiceiur
Vv Se fac concluzii pe baza celor prezentate éasvt i ment a Hi e (
popul ar) al ucrainenilor “n compar a’Hi €
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5. Elevii, ghida™Hi de profesor, est]

tradi "H onal t a ucrainenilor prtement at
de val ori pentru propr i ailucrainemiiur £ Hi C L
Obi ectivul acestui proiect, c Ot
el evilor ur mkreHte Afor mar ea K dezv
comuni ca, d ee aa ciomtpeerrac 'WMiionda adecvat
di feritor culturio [4, p. 3] Hi Adezvc«
convieSuire interculturalto, prin val
na'H Adalter cul t seamngmwelonhempharea pas
presupune ac H unel[3,pi7Tmpl i care, particirg
Bibliografie

1 Cerghit, .LSi st eme de instruire . 8tludtue,r nat i
stiluri Hi strategi i . | a'Hi : Edi tura Pc
2 Cucok, c. , Coz ma, T. Locul educasSi
probl emati ci.i educasSi el 60 mtoeurhp opr ranven. ¢
pentru educaSie: larter €dii t wr @al Poadt € @ m,
3. Nedelcu,AFundament el e e dlec dWiveir siinttadrec u
echitate. | a Hi : Pol i rom, 2008.

4. Educawi e i.ntCaurrcrulctud ruam-iENc o ICehri 'Hi @Qlbais ¢
https://mecc.gov.md/sites/default/files/educatia_interculturala clasglpdf

5. Repere al e educawi ei
https://ro.scribd.com/doc/204084884/RepAte-EducatietInterculturale

6. https://newsmaker.md/ro/casuiaraineascguma-devenitmoldova
casacomunapentrudiferite-popoareparteaa-treia/

CzZU:371.279.7:3738371.39

EVALUAREA CAPACI TI HI I ELEVI LOR
PRIMARE PRIN METODA PORTOFOLIULUI
Silvia Golubitchi, dr., conf. univ.,
Uni ver sitatea de St at din Tira

Rezumat C n condi Siile " nvbeiSEtEmOntul ui d
Kcol are este axatt pe centr aO emetpoed Le l
compl ementart de evaluare care Sus Sin
metodaportofoliului prin careelew | devine parte integr
“nvi'Har e Pdiofoleleaslt ear em’Hadar , 0 sel ec'™ i e
"mpreunt cu cadrul didactic a celor me
"ndaranumitt perioadt idei pl mpt, | ai mclaun
esenHi ale cognitive, afecti vCen 'Hivadsuiahc
unui portofoliu trebuie deautgkplorare, c on:
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aut omoti var ecarie aauut ositnhaitSileao ébiauzlau i” ndteo c

el ev, comportamente care ofert i1 nform
apar pe parcursul proceselor de dezvoltare.

Cuvinte-cheie eval uar e, met odt compl i ment a
portofolii), produse Hcol ar e.

Summary In today's education, the evaluation of school results is focused
on focusing on the student, on evaluation judgments. A complementary method
of assessment that supports the individualization of the educational act is the
portfolio method through which éhstudent becomes an integral part of the
learning and assessment system. The portfolio is, therefore, a selection made by
the student together with the teacher of the most representative products of his
activity in a certain period of time in a certairsclpline, including essential
cognitive, affective and psychomotor aspects of the student's development. When
evaluating a portfolio, one must take into account the-esgiforation, seH
motivation and selinitiation behaviors that formed the basis oé tstudent's
preparation of the portfolio, behaviors that provide information about the
individual differences that occur during the development processes.

Keywords: evaluation, complementary method, portfolio, portfolio types,
school products.

Cn coedi vk SEmOnt ul ui de asttzi, se
a evalutktridi rezul tatelor «kcol ar e, un
integrat de predare” nv Liavrad uar e mai eficient, a

judect™Hi |l e esA$ef dle sepvuiasl,uaeval uapbea es
succesiune de etape ce urmkresc crear ¢
Ssitua HAictdivvmdrnsSea.l e de evaluare trebui e
de formare ale rebhduitreducat sHi feealkea
formative, astfel " nc®©t st cultive Ki
[ "ndrume “n activitatea de autofor mar
Principala caracterispositbial id¢wdlewat
tuturor met odel or Hi i nstumentel or d e
di spozecOHnteri buind | a crearea unui si st
asigurare a calitiL™ii
M. Manol escu afirmt ABRvalau akie aa pcroencs
ajutorul criteriilor, a atingerii obiectivelor sau a gradului de apropiere sau de
proximitate a unui produld]. al el evul ui
Prin urmareevaluareaar e ur mkt oar el e caracteri s
Ael evul est e aisnupmaitc atn dpirrgeccets UHi de ev
Apune accent pe problemele de valoar
RAacordt preponderen$St funcSiei educa
Racopert at©t domeniile cognitive, ¢
"nviESErii kcol ar e;
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Ase ocupt at©t de rezultatele kKkcol ar
pe care | e implict;

Ase constituie parte iIintegrantt a pr
exteriorul acestuia,

Adezvoltt tot ti-bapgkpentruele unc Si e de f e

Acreeazt contexte de autoapreciere,

Strategiile moderne de evalwuare

acSiuni i evaluative care st ofere el
apreciere.

Prin intermediul acestormetode,s e evi denH azt <ceea
ansambluec u n o 'Kddrelak Cliebiectivele din domeniile cognitiv satectiv,

mo d u | "n care ei sunt capabiahsambhde ut i |
priceperi,deprinderia b i | i t £ "Hi [ 2, p. 89] .

O metodt complementart de evaluare
educaSional prin s pr i j i n polrtofoliala.oPrird a t e
utilizarea acestei met ode alternative
sistemuluidé nvt ™Hare Hi evaluare Hi ~ Hi poat
plusuril e 'Hi minusurile pe care | e ar e

Portofoliul permite evaluarea unui ansamblu de rezulate Hi nut e d

persoana evaluatt pe padaHic wromuHiroae p rnd e
i lustreazt evoluSia Ki dezvoltarea el e
clast, dar ki modificktri "~ n sfera de I
demonstr©nd progresul el evul ui ,alpSiogr
factor.i I mpl i caSi "n educaSi e.

Portofoliul reprezintt:

sAcartea de vizitto a el evuluuimbr pas.
progresuli ~ n pl an cognitiv, atiiltaudo nah u mii

di s ci pa lungul ynui ohterval mai lunde timp (un semestru sau un an
Kcol ar) ;

sjun Aacordodo “ntre el evl «kaij upgreo fpees oal,
autoevalueze.

Portofoliule st e, aHadar, o selec™H e realiz
didactic a celor mai reprezentative produse a@letd vi t £ 4di i a nsuanmhiet L~
perioadt de timp |l a o anumitt discipl
afective 'Hi psi homotori. ale dezvolttr

Cn evaluarea unui portofoliu trebui
autoexplorare, autmo t i var e Kicam@at aiunisStieaetrel a b,
portofoliului de cttre el ev, comport
deosebirile individuale care apar pe parcursul proceselor de dezvoltare.

Portofoliul este definit prin cOteve

feste o selecSie a lucrtktrilor repre:z
el evul ui "n “nviSarea kKkcolart, " n func
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flaceastt selecSie poate include o0bs
situaSii de “"nviSare ki de evaluar e;

fel evul participkt | a el aborarea por;
reprezentative ale progreselor sale;

fel evul poate sin saenuanu t @e vsa ltweazSa i C
evaluare Ki st reflecteze asupra achi z

" num portofoliu pot st figureze t
semni ficativt [ 1, p.72].

De fapt, evalutm produsele prin ca
Produsurle pfbceodianrt £t un rezultat 'Hcol ar p
el ev Hi mkbsurat, apreciat de cttre cad
pLtrin™Hii [ 3, p. 9

Profesorul di scutt cu el ewblui e ssr «f
acestada | ungul procesului de "~ nviSare.

Portofoliul poate st conSint ur mkbt oec

tTEkantioane din materialele/produsel

Cnregi strbiLri a \pakriipovebsteea unelicektt ar e a un
1Imagini;

1 Fotografii;

7Grafice ki tabele care indict progr
1 Chestionare de atitudini, interese;

fAut oeval utri ale elevului ;

7sTEkanti oane cu scrisul el evul ui ;

1 Postere;

1 Interviuri;

10bservasSi. ale cadrului didactic et

Evaluareade produsv i z e a z £ peoduauluidiirmalraéac t i \de t £ "Hi |
" nv taelavilibeapr est méHi i o 10 mcaonnideel t oét ootitdeilelorii
emitereaunorj u d edevalOdrea pe baza analizei acestora [2, p.90].

ConformMet odol og

propun variate produsp or t of ol | i

eval ubtrii
reprezentate

I el

’

Tabelul 1. Tipuri de portofolii pentru clasele primare

PT19. Portofoliu tematic

PT20. Portofoliu de progres (la
di sciplint)

1.
portofoliu.
2. Distribui/ aranjez materiale

conform structurii.

3. Elaborez materiale de calitatg
4 . Real i zez ma

original.

Respect C

1. Urmbrind calif
parcurs, tragconcluzia: am progresat, 4

regresat sau am r tmg
2. Urmkbrind | ucr-8
i dei ca rtspuns | a f
a)Cemia reuHi t cel n

b) Ce a fost cel mai dificil pe parcurs?
c) Ce trepui eds pmif
sporesc perfor man Hel
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Se recomandt ca fiecare elev st ai b

bazat pe produsele recomandate KiIi cri
dovadt de "~ nregi st roar eadau nme rlfuocrrnhar n g eel
testel e, probele, fikele de evaluare,

Totalitatea | uportdfotiuipleo rd ucruanmual a’trev £ Snk r
dezvoltarea achizi Siilor elevul ui K |
precutn Ki ceea ce Ktie st fackt “"n mod col

Uneor i e | e vportofoliv eradtig zeazd uz ©nd di ve
el aborate sau colectate. Este +manca
capacitt™Hi |l e sal e. Nu ttelaéHportomlii temmatice, pr e |
de ai ci Hi i deea c¢ct nu este obligatol
produse.

E- portofoliu sau portofoliu digitalc upr i nde resurse " n
dintre care linku r i , secvenHe video, l ucr Lri t
portof ol i ipbrefoliplare tca@ater dinamiel peu t ®madlificatcu

u ‘Hu r Poatéfitmultiplicatu 'H & rapid;c o n "Hiilepat fi transferaté alte
‘H dinaltef i 'Hipermiteaccesulla diverseartefacte;,c o n "Hi poatetfitapid
schi mbat Hi adapt at "n func™H e de obi
urilor pentru conectarea la componentele gabatefi transmisprin e-mail sau
prinal t e mdecanrunicare THe ¢ t poatefi postat’, mediulvirtual [2,

p.106].
Evaluarea acestor variabile permite optimizarea demersului formativ. Astfel,
portofoliul va funa$itemaatn vdaldiet etvaa |l ¢
Aceastt metodt de evaluare con'Hi ne
sistematizate " n tabelul 2.
Tabel ul 2. Avantaje Hi de z
Avantaje Dezavantaje
7el evul este [ fnecesitt un vol
asumat “n puare;ces fnu toHi el evi.i
1 criterile de evaluare sur" n reali zarea po
cunoscut e “nct del evi i L fErt
procesului; jdirijaHi, corect
relevul este aj| qdificultatea I
reali zarea unor probelor (dact e
1 timpul limitat este anulat; sau a unui frate
fcon'H ne reuHil qnecesimear e idep |
el evul ui , prOfedeevaIuare;
progrese le acestuia la intervale fMecesitt “nt od
timp; obligatorii de c
hsSE€ dezvoltt fnecesitt stabi
autoevaluare_, : concrete de evaluare;
17se di minueazt
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fdificultatea de a acoperi toa
obiectivele “nvt

fpune accent deosebit pe forma
prezentare,denhut e or i
conHi nut ul ui

La " nceputul demer sul ui educati v,
necesittSilor de “"nviSare ale elevulu
evaluar e. Di agnosticudi ®ecudteatf tcwteldev y
evaluare.

Cadr ul di dactic poat e St eval ueze
portofoliul “n ansambl ul stu. Procedu
succes, cu caracter descrifprimanSds emak m
| a baza acordbri.i calificativelor. Ac:
scalt el aboratt de cadrul di dacti c.

Portofoliul poateocfevaheade agumat pv b
se efectueaztnba detéerwmale mai fiael e
sau tematice, Hi i ntervine dupt parcu
of erind infor ma'Hi i despre o suittkt de ¢

Portofoliul este un pr osdtuasn dcaorndp.! e&n,
de scopul acestuia, poate cuprinde fi
referate, eseuri, pliante, prospect e,
considert necesar, pentr u entrusdontenhiul ni a
abordat . Este recomandabil ca nu toat
|l a | atitudinea el evul ui st i1 dentifice
demersului propus.

Bibliografie:
l1.Evaluarea criteri’anwvt SgrmOmt dé& s gNrii pntaar
Chi Hintu, 2019
2.DUL AMI , M. [Ee (lcaootredoni e sprdneliuacti ct
Napoca: Presa universitart clujeant, =z
3.Met odol ogia ©privind evalwuarea <criter
primar claselé-l V. Chi Hi ntu, 2019

4. MANOLESCU, M. Teor i a K i met od Blucwirekewval i
Uni versitart, 2010.
5.NICOLA, |. Tratatdepedagogie(Bu c ur e 'Ht i : Editura Aran
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CZU:159.955:371.382+371.212:373.3
DEZVOLTAREA GANDI RI I LOGI CE LA
PRIN JOCURI MATEMATICE
Alexandra Nour, dr., lector univ., UST

Rezumat:Val en™Hel e f ormative ale jocur.i

primare sunt i ncentveod tt dabiclagp:acde @ i'Hi il e~
valori fict creativitatea 'Hi I magi naHi
sti mul a’Hi de spiritul de competi Hi e,
echipe, “"nving cu pl tcldidaetic esie unadiattet £ "Hi
principalele metode ale educa’Hi ei I nt
cel e mai | mportante I mperative ale ed
unei di scipline Hcolar e, f arnmearsea g alH
dezvoltarea capacitt™i | or comuni cativ
studiu, dezvolitarrtesat tgurntd idriisit il nocgtiicvet a

Cuvinte i cheieeg©ndi re, jocur.i dp aratcit d wcleg r ie

regul i, exerci H i, probl eme, obiecti ve

Summary: The formative valuesf didactic games in primary education
are indisputable: children develop their abilities and skills, capitalize on their
creativiy and imagination, strengthen volitional traits being stimulated by the
spirit of competition, show empathy in team cooperation, gladly overcome
difficulties. The didactic game is one of the main methods of intellectual
education of children, through itrcdoe achieved the most important imperatives
of education: acquiring knowledge specific to a school discipline, training
exploratory and investigative skills, developing communication skills, fostering
positive motivation for study, development logicah#ting - a distinctive feature
of the human psyche.

Keywords: thinking, teaching games, students, education, particularities,
rules, exercises, problems, objectives, contents, abilities, strategies.

Ref or ma “"nviEHEMONnt ul ui ‘Hi o dcuus e p r' enc
“"nviHL mMONt eviden™i azt " n tot ma i
educa™i onal £ ‘'Hi “n mod deosebit “n ce
fiind trtsttura distinctivit, cea mai i
om ca subiect al cunoaHteri.i | ogi ce, r
ale i nforma'H ei Cu care opereazt. De a
di sponi bilitté™Hi Hi mecani sme psihice
ori ent euaczet,, vcaolnodr i fi ct maxi mal toate c

GOndiersetae un sistem ordonat de oper ¢
val orificare a informa™iilor, baza pe
anticipbtriiarkii nsguboarldeognearti is al ternati v
i ni "Hhal posibile [3]. Din toate proces
Hi coerentt schemt de organizare stru
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caracteristict deg@raditniciul &1 intdd Hielr @€ n t
capacitatea de a eviden™Hi a esen’Hi alwu

i ndependent. COnd omul g©ndeHte, el nu
st descopere esenHa acastgeinefahéaman.,de
GOndirea “"ncheie un ciclu al cunoaHter
cognitive dintre individ Hi | ume, fiin
“nal t de prelucrare Hi miemt eegkrtaerren La Hi
propri ul Eu. Prin ea se realizeazt sal
particular la general, de la accidental la necesar, de la simpla constatare a
exi sten™Hei obiectul ui | acauzaht EBEpr et ar ec

Cn procesul I nstruirio.@ “n Hcoal t se

rmul a judect Hi Hi raHi onament e. Jud

rmel e simple spre cele complexe. =

d e cpte ud fa® sau altul unilateral, sprijininda pe indiciu exterior
ngul ar sau pe experienHa proprie mtr
b formk de afirma™Hi e categorict sau

O =TT W ®M— = —
O>S M- O0OC —c 0o

ate st pwameéer eo, psrtesexpri me Hi, cu a

obabilitatea, posi bilitatea prezen'k

nomenul ui. Cn procesul de “~nviHL mOnt

di spensabi | e o rtuale. tAcestea suntc analiza, sihi€kd, T

mpar aH a, abstractizarea, generali ze

La baza psihopedagogi ct a formbri.i
formelor | ogice ale gO©ndirii. Decci , I
are drept temei | ogica i nternkt a Hti.i
seama de ©particularitt™ |l e psihice de
Speci ficul gOndi ri i copi lul ui dee vOr
proprieabte asemdédi acema ude i atLfi Dcoanard
vOrsta mict a Hcol aritt™ii eixtae mextdrLe |
di dactct [6].

Val en™Hel e formative ale jocurilor d
incontestabile:c o p i i | " Hi dezvoltt capacit t Hi
creativitatea 'Hi Il magi na'H a, consolid
spiritul de competi H e, manifestt empe
pl Ltcer e dirvénitecaicl Jo¢ulHiidhcec esteuuna dintre principalele
met ode al e educa’Hi ei i ntelectual e a ¢
reali zate cel e mai I mportante | mper at
speci fice unei fdirsnairpelai n@biHadlLaHid ,or
i nvestiga'Hi e, dezvoltarea capacit i ™l
pozitive pentru studiu.

Jocul poate conferi oricktrui con'H n
fi acest a, O wwmdmmHL eafHe c tciawt ,i vimmt ik . C
didactict, el ementul de jJjoc i mprimt ac
aduce varietate Hi o stare de buntkt di
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de di
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rtisment cEi pdeviaeet iapaer éH ac ene &

0 I

pl Ltcu
I

i, Util i z©Ond njvacHalr e, n ~pnbo o ©s
: activitatea didactict devin
copi [ Cn ~ nv it Hise@oate arganiza cuisocaes laj o c
toat e sciplinile Hcolare, “~n orice
de noi cunoHti n"He ‘'Hi deprinderi, fixa
aprecierea nivelului de pueigeeéi rseg i ml
creativitatea copiilor, | ibertatea de
Vv oi n’"Ha persever en’Ha, combativitatea,
cooperare, comportamentul civilizat [1].

Cercettril e rmaaainaccentutde peuactarii intetettuali pe

cei moti vaH onal i Hi afectivi, i ar ] G
integrarea afecte mo "Hi onal £ a participan™™ | or . ¢
care dezvoltt pensomdlrietagtae e i HdoolgarHile
expresiilor Hi a angajamentel or sal e,
expresiilor 'Hi a-lanfgoajneenaezntt eclao ri nsda lve ,d ,
famil i Hi al unei coloect ii mivtetn™Hia,t oc e t
creator de vVvise, de proiecte, factor &

Procesul de integrare a copilului o
determinatt de cerinHele inssosirea H
clasa I, c©nd o bunt parte din timp es
“"nvit™Httura. Cn programul zilnic al el e
di mi nueazt dorinHa de joc a | ui, j ocu
copi |l triei. Din aceste motive se | mpurt
dozarea ritmict a volumului de cunoHt i

I
o

v
S
t
u

Hi, “"n special, necesitatea ca ec H a
jocurididacti ce cu conHi nut matemat.

Poate deveni jJjoc didactic un exerci H
-reali zeazt un scop Hi o sarcint dida
-fol oseHte el emente de joc “"n vederea
-utili zeajzoacreguhosdet e anticipat 'Hi
Elementele de jogp ot f i dintre cele mai di ver
pe grupe de el evi, cooperarea “ntre p
penalizarea greHelitltolh somi sel. e Gantrece
“n maj oritatea jJjocurilor di dacti ce,
el ementele de joc se " mpletesc stroOns
el "n cele m&onbliumet wlal nodauiiHe marta bcui e s
accesibil, recreativ Hi atractiv prin
“nviHL mMOnt utilizate, prin vol umul de
didactice st e c el de care depinde, ic.Bhe mar e
al es Hi de bunt calitate, vari at 'Hi a
scopului urmtrit [1].
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Proiectarea, organizarea Hi,mbaauflt Huwn
care “nviHttor ul ‘Ht | e s Ltoatesxlengenteleede 0 ¢
definesc, duc | a reuHita jocul ui di d
pregttirea jocului; organi zarea | ui
didacti c; ritmul Hi strategi a eremdonduc
participtri.i active; asigurarea unei
elementelor de joc (complicarea lui, introducerea unor variante).

Pregttirea jJocul ui presupune: studi e
pregttir ea bomreaproieculuijocuuididacte. a

Organi zarea jocului didactic necesit
st se asigure o “"mpkLr™Hire corespunztt
jocului, st reorgani zezeédumalriel iae rjuolc up e
situa'™i i, trebui e numi "Hi COHti gttori.i
conducttorii. Cenexempkumac @Hteipgetd kec eslc ¢
reuHit st ,,urce scara mai repedeo, r e

(
|

r
0
a

]

este necesar st se creeze copiilor p
acHiunile care au | €arlea noat g€dulCare s E xDé
jucktrie | i pseHte).

Situa™Hi il e problematice puse ~n f a’Ha
efort de goOndire, exerso©nd <capacitat
mat emati ce dob©ndite. EI e s upausni gvuerd@mnde
o val oare opera'Hi onal tGtcsuendtHt {gledilbed ohr e &
| se propun dout grupur.i de exer ci "Hi
“mper ecthseeaddt,e (elavibmpisenpsopuh mai multe variante laul
Hi acel aHi exer ail 'Biag;t eie Mwred nianidearst it am!

(elevilor |i se propune o propozi H e s
dact acesta e adeviratt sau falst) etoc
Unel e jocuri of enf epenith ialt iet at eed etvn &
exerci H i distractive care solicitt di
ma i “"nalt vor gtsi O varietate de cti,
ma i reduse vor f i ajeae} JotudleéHealizatd primmunca e d
i ndependentt permit formarea unei I ma (
progreselor “nregistrate, ajut©nd ast
"nviHLturt Hi stimularea unor aptitudi
Unele jocuri po eviden™ a mai bi ne val oar e
matematiceeLa magazin, IledelVibritrfiecetueazt o
subordonate unui joc practic, acel a d
posibilitatea -eatiedishe i ¢ci ellleivzabok. "ntr
At ©t | atura informativit cO©t Hi cea
ma i t emei ni c Hi ma i pl tcut prin inter
"nseamnt; ,,0 joact de copii Otrrunemdd est e
fericit "n"Hel eger ea probl emel or , fi xi
"mplinirea personalitt™i i elevilor.
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Prin practicarea jocurilor | ogi ce s
permit copiil-on siksi amedrega m|ciotnrcheuplt idil nei
“n final, numerele. Valoarea | or f or m:
curs | iber principii IPentrufaneareddemihderioa r e
mat emati ce se propune un s upgredaeacalboe e x e
dout operaHii: adunar ea Hi scktderea (]
pentru predarea celor 4 opera™H i: adur

Jocul poate fi folosit cu sucasms at ©
consolidarea unor deprinderi, dar Hi °
intitulat PL t r at el e( Magitaa)ct Hve constitui e
operaHi il or de adunar e, pe fond di st
menirea de a consolida operaHi il e de &

O rezol vare orectt a acestor pttrat

Hi ie
2
7

m
r

C t
pe col oane [gOjiy 5] diamagonal e:
2 9 |4 10 | 6
7 5 3 3 8
6 |1 |8

9 8 13
14 10 6
7 12 11
Acel aHi tip de fi He se pot fol osi Hi
Jocul matematic este o formk de munc
exerci H ilor Hi " n acelaH timp, per mit
de Il ndi viduali zare a "nviEHEmMONnt ul ui
di feren'™i at, pentru a permite elevilo
celor cu neajunrBiurdodtnt cruemméHtii an "Hea c lsrte
Jocurile didacechniseomu mepireej ntik do
al Lturi de cel elidlttrd, albtazg edreaeZltrev’EiHLd i
etape ale | ec'™ ei Hi eventual “n af ar ¢
La studierea Hi iGgpmp o rcemast poateatiosial u ie |
joculDeseneazt (coml atsaaszste) fmpaanea. n 2
Fiecare grup are cOG©te o fi HL ca "~ n fic

77N

i Y
( 19+199
N [ A

1
1

Compl eteazt petalele

( 15+1389
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1.

2.

3.

Fiecare elev din grup compdred efanzatl iczod

mai repede.

Jocul se poate folosi 'Hi pentru | ucr

Jocurile care pot fi folosite “n fix
Hi sctderea, care se “"nvaHt " n cl asa I
special, cele exprimate ca desen. De exemplu, jocul derfumio r t i v , da
matematican.Acest exer ci Hhu poate fi desf Lt Hl
formk de Htafett. Solicit©nd elevii st
numtr | a altul

24
25 \ 22
15 /' 17
/ 11 \
8

4

GOndirea, fiind un mecanism psihic
psi hologice de care trebui € ny& 'Hddr ee mi
proiectarea ofertei de cunoHti n"He mat
formel e eHis peeirfairia lgOndi ri i copilul ui
acest proces complex este binevenit utilizarea jocului didactic.

Jocul didactic satisface, ma i mul t
copi |l de a mani festtayr mhe a@AbaoHudna oFHi
activitate, se strtdui e st nu comitt
respunsurile. Cei timizi devin cu timp
capttt ma i multt " ncredeme descictapdai
personalitt™ i . Jocuril e Hi probl emel e
de activitate ale copiilor |l a | ec ™Hi e,
dezvoltt aten™H a, memoria Hi igé®&ndHeir ede
viaHL, reprezintt o destindere pentru
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CZU :372.46:366.632+8
ACTI VI ZAREA VOCABULARULUI PREM!
CN CADRUL ACTI VI TIHI LOR DE POV
Silvia Samson, ma st
Nicolae Silistraru, dr.hab., prof. univ.

Rezumat:Act ual i tatea temei dat e rezidt
sociale | a etapa actualt, a modificktri
a educa gener awi i de personal it twi de:
ftrt obstacofler é nalde vaatsiediet £ Wi i coti d
numa i “n cadrul une.i comuni ctri ef i ci €

Cuvinte cheie:vocabul ar , | i mbt, comuni car
educator

Summary: The topicality of the given topic lies in the context of social
transformations at the current stage, the change of human relations and the
continuing need to educate generations of multilaterally developed personalities
and able to integrate smoothly invarious spheres of daily work in an effective
communication with an extended lexical baggage.

Keywords:vocabulary, language, communication, preschool, storytelling,
educator

Comuni car ea constitui e premi s a [
multidimensiom | £ a o mul ui K i I ntegrarea &efic
i nter medi ul comuni ckrii constante THi
dezvoltarea personalitt™ i copil ul ui
aseexprima, pentrufiecseo pi | este cea mai | mportan
st construiasct “n mod creativ rel aHi
"nconjoar t.

Ast f el una dintre cele mai di ficil
pedagogi e e &t & edudae a Bormac pesondlitatea. Din aceste
considerente | a vOrsta preHcol ari tt Hi
stimulare a capacitbtSilor de expri mar
constituie ca finaliraaethapefqiputan €k ek
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numi ni vel de maturizare optimkL pentr

"ntreaga evoluH e intelectualt a copi.i

Cn era digitaliztrii, “n care cont
valorificate,fi nd transferate "n medi ul online
a comunicbtri.i de | a vOrsta fragedei C
Grtdi ni "Ha, ca prim mediu de sociali ze
acestor exi gen’'Ha, maikxi pr cmawezHt er ea | |
di versel or activitt Hi i ntegrate reald.
vOrstei 'Hi nevoile individuale ale fie

Cntructda |dsmmHi al mi- ¢ste arcsistdng eac 0 mu n |
se “"nva$ pe ptr H separate: fonetic,
"n enunSuri, care sunt “n acel aki

timp fonetice, |l exi cal e Ki gramati c
cul tur al “n car e s e deza/rodda L kicopdekub
limbajului.

Li mbaj ul copilul ui nNu se ~nsu'HeHt e
crearea unor <concepte, noSiuni , " nNsSuKk
"nviSarea cuvintelor Ki astfel a spori

De aceea, trebui e conktientizatt n
eficiente cu copiii cu acordarea aten’
procesul comuni ckrii Hi satisfacerii
parte.

Astfel |l a vOrsta preHcolart se remar
| i mbaj ul ui , concomitent cu dezvoltar
restructurarea-ige@ndigeiniHel iempah@ndul t ur
realitate, dar cu ajutorul vorbiri se "ndeptrteazt de ace
Hi eveni mente din trecut, stabil eHte
Hi complicarea raporturilor dintre ca
copilului, au un impact direct asupgrai mb aj ul ui prin faptul
capttt un caracter ma i organi zat . Cn
vocabul arul , "ncep st utilizeze const
frecvent apeleaztit ladbiexprei marel aad mi jolr

|l nvestiga™H il e fundamentale din d
L.Bloom, J.Bruner, N.Czomsky, A.Eliot, R.Krouss, W.Labov, J.Piaget,
L.VOgot ki, A. Li ubl i «€asz&ca)i peopun diverSeotHori n , ]
referitoare | a procesele de dezvoltare
de influen™ a medi ul ui soci al Hi a |
Actualmente cele mairecunoscutestine or i a ~ nv L Wk riieoria t eor
C 0g ni[2tp2¢)L .

Sus™Hinttorii teori ei “"nviETHET 0 (S
“nviEHE 0 rol ul decisiv “"n “nsuHirea
model el or prezentate de adul H . rEst e
capttt rapid triestturile vorbirii per
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comportare care este “ncurajatt, S us "Hi
conformitate cu teoria datt se crede
"napyatt mai mult cu at o©t mai repede Hi
l egi tt™Hi | e | i mbi. mat er ne.

Reprezent an Hi i teori ei nati vit &t ™™ i
considert ct rol ul deciziv “~n oplarocesu
bi ol ogici, afi r-mbeadutcdk!l ucir epegsadt nwnu 1
predestinat procesul ui de " nsuHire a
| i mbi i este de | a un an Hi jJumbkttate pc

Ad e p "Hi i teorHai céodgrei tpirveedi spo zi Hi a
copilul ui, de darul de a acumul a 'Hi [
moti va, depinde “n mare mbsurt proces
Piaget (1967) Hi adepeisit el cionsw SHHiom a ¢ |
dezvol ttktrii cognitive a copilului Hi (
cogni ti vtk 'Hi nu i nvers. [ 2, p. 22]

Cn fond, maj oritatea cercetttoril ol
preHcol art se foomehmbtudeHn Hewmbapgul mj
st fie conHtient de rol ul esen’H al p e
frumoast. Ast f el copil ul trebui e St
conHtienti zeze sensul cuvontul ui

Cn “nviHdm®matrulstmrde ul vocabul arul u
fa™Hb de cea care se acordt | a etapa
| i mbii rom©ne este I mpust “"n special d
ei, respectiv delscht mbhiHel ec®&lnt pmpgor e
vocabul ar. Astfel vocabul arul este car
| T mbi i cea mai variabil t 'Hi ma i afect e

Vocabul ar ul -un seng larg totalitatea cuvintelor dhotr
| i mbt, acesta mai mu | t fiind numit | e
denumeasct noH unile sau st exprime | e
st contorinbhaurieea I'Hhi fext eri ori zarea go©ndu
de cuvinte care au o valoare egalt per
el " nsuHi et @pacomp pg i dicmipral L, care ¢c
bazt THi dinemaxsaaedd ocmeant oOorestul o
frazeol ogi sme etc. ). Puterea de expr
vocabul arul ui de care dispune. Li mba
cOt de bogat, pe at ©Otcedlee vnmaarii afti,n ec ai pdaek
stiEri mor al e.

Cn plan psihologic, distingem vocoz:
cu nivelul de "nHel egere a celor expus
uni tt™ | exical e p,e dcaarr enuv olreb iuttoirluilz el ae
vorbire. Vocabul ar ul activ, l a roO©ndul
utilizate de ckLtre vorbitor. Curios e
vocabul arul pasi v esh el asmnaaduwmlaHie. at ©t |



Procesul de " mbogt™™i re a vocabul ar

perspectiva a dout aspecte: cantitat.
despre numtr ul de cuvinte “ntrebui n’Ha
sensul,co "Hi nut ul cuvintelor. Maj oritatea <c
puHin dout sensuri . Cuvintele sunt “m
puHin un “"nHeles. [1, p. 78]

Cunoscut este faptul c¢ct numkitrfuelr tde
de | a o perioadt de vOrstt | a alta. A:
cuvont Hi obi ect “n procesul de cuno

dezvoltarea vocabularului copiilor:
V creHterea <cantitatiobt eptien Hi Lr o raec

maj orarea numtrul ui de cuvinte, car e
distinctive;
\% "nvi™Harea, achizi HHonarea particul a
polisemia, antoquni moat eamstaacesm®, bi ht v Or
\ crearea competen’Hei de analizt a cu
Scopul gener al al munci i de for mar
constt " n formarea-aunpiermst eebreaedcloéari
vorbirem cel or ce | “nconjoart, con'H nutu
al utiliza corect, adecvat "~ n vorbire,.
Munca asupra wunitdiE™i | or | exi cal e
"mbogt Hire, activizar e, c oun Obidctivelea r e |,
aspectul ui |l exi cal vizeazt at Ot | at ul
calitativdi. Cn acest context, copil ul
ptr H | or de vorbire, a di feritar H. ar. me
a frazeol ogi smel or, a Hirurilor sinoni
perceapt, st poatt explica Hi fol osi C
Printre obiectivele propuse N v
preHcrolamiilrosti tu™Hi il e de educa™i e tim
\% st conHtientizeze o formk sau alta
\% st perceapt, deosebeasct, Hi st uti

omonime, paronime, polisemantice;
V st perceapt rSHemwoir f ideea "Wioar bptr e mai d
personale, posesive, articolelor substantivale, posesive etc.);

V st perceapt Hi st utilizeze gradel e

V. st " n'Hel eagt THi st opereze cu no'Hi

"mbbcktminte);

\ st conHtientizeze Hi st utilizeze °
Dezvoltarea vocabul arul ui -psereHcol a

de i dei, metode 'Hi activitbt™ de tip r

pentrude vol t area vorbirii copiilor, pentr

complex, pentru a le dezvolta nevoia de a se exprima liber prin cel mai sigur mod

-l it mbajul wverbal. Extinderea | exicul ui
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decomunicare c¢c©t «Ki “"n procesul de joc, pe |
artistict. Este necesart desf bLkurar e
vocabul arul ui copiilor “n cadrul tut u
tivittetS$Si eof poisi educatdar |l argi de re
rmarea | exicul ui prekcol aryinterik,i dat
ansdisciplinariti$Sili se poate ajung
mpl ex. Deki fremamara cwil udezvo@litador
sambl ul de activitdisSi desfbtkurate °
ali zeazt prin i nter medi ul activitt
omunicktrii, de f ami loi @ininterraedial litezaturii me d i |
artistice etc.

Munca privind vocabul arul nu trebu
explicarea Hi "n"Hel egerea cuvintelor 1
acestea sunt incluse "acebrtiadbularfudl ¢
trebuie “"n vorbire.

Copilul “kKi “"mbogtSexktwi tdeprtianderne
exprima corect gramatical ;kidd oa mde
hizi Si I nNgvistict HdoMoadrulr edfd eecxt pr ip
telectual Prin studiul vocabul aru
I n
n

® S5 O ™= O O

a
f
t
C
a
r
C

ci pal ecti v, pregttirea copil ul

e
C
n
r obi
| jur, ftrt teama ct viote. f ol osi expr
ar e
|

S
a
[
Y
qi
Dezvol t a Hi activizarea vocabul ¢
preHcol ar i prin diferite metode, pr e
observarea, povestirea, j ocul di dacti
Metodeled at e nu sunt aplicate separat n
interfereazt " ntre ele "n cadrul di ver
“n cadrul altei met ode 'Hi i nvers. Asp
t emei aborndaftaep,t uclo ncskt tt o'at e implicL vV e
ur meazt a fi parcur se, ftcOnd apel | a
copiilor dar “n acal eHi timp contri bu
defini ™H i, sporciamd | a 2t feal dreumecdcsallui C
acestuia.
Cn continuare wurmeazt a fi anal i z
povestirii “n procesul de “mbogt™i re 1
Povestireac a met odt sdtitd a’cnt ipcrbe zceomt ar e a
succesiuni de episoade, apel ©nd | a i m:
mi racul os, reprezent ©nd THi un excel en
mor al e 'Hi estetice allly caracterul ui C C
Povestirea este una dintre activit
a fi cea mai pl tcutt 'Hi preferatt de

satisfacerea nevoi. de cunoaHt er e 'Hi
constituiecdr ul optim de exersare a capacitdt

s
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Ca activitate specifickt ~nvi™HLmOn
ur mkttoarele procese psihice:

Vv g©ndirea |l ogict, datoritt succesiun
Hi povestirilor;
\ memora v ol untar t, copiii trebuind st
st |l e expunt “n baza unor procedee Hi
V Il magi na'Hi a, proces cognitiv compl ex
noi pe baza prel ucr Lr icognitive anteroizfamater r i |
V limbajul, mijloc fundamental de comunicare. [7, p.29]

Li mbaj ul Hi gO©ndirea sunt dout pr
condi Hhoneazt unul pe cel tl alt, astfe

limbajul expus prin intanediul vocabularului este demonstrarea nivelului de
devoltare a gondi rii

Cn grtdi ni "Ht , “n cadrul activitti™il
de povestire: povestirile educatoar ei
abrdate “.n continuare

Povestirile educatoarepr esupune redarea oralt ¢
(poveHti, povestiri, basme) de cLttre
"ntreaga grupt, ca activitate obligat«
cCu tompat gaw pe grupe mici de copi i
"ntOmpl Ltril e basmul ui sau ale povest.i
comportamentele ale personajelor, | e

personajelor pozitive sanegatsd abi | i nd rel a™i a dintre
Receptarea atentt a povestirior contr|

Il i mbi i, cCu bogt ™ a Hi expresivitatea
propri.i Hi figufratmul exppesifi pooebdcees
construc Hii ri mate, zical e, proverbe,

PoveHti l e au at©t valoare formatiyv
conHt i i n'Hei mor al e. Copili ialdeegs cnoopdeerlte t
cunosc “ntruchiptri ‘'Hi mani f e sScturfii Waal ¢

R o Cile €harles PerrauP u n g u Wa ¢ @apraaw irei ibzeum is u | ptctl
devulped e | on FCovead@tgilians Christian Andres

Copiilor de trei ani | e sunt acces
fantastice, care corespund nevoi. | or
infl uen™Ha comportarea.

PoveHt il e Hi povestirile au teme Vv
Vv | umea eiopHil twviia™a adul Hi | or ;

Vv povestiri despre diferitele vie'Huit
Vv poveHti " n care elementele realiste
Vv relaH a dintre copii ‘Hi pLtri n’Hi

Tema textelor |literare studiate “r
grupt de vOrstt | a alta. La grupa midc
"n'Hel esul copiilor, atractive, st |l e d

57



< <<

mijlociev or f i expuse tiexftedte dudecw@aHe gar

aspecte ale vie™ii Hi st |l e ghideze ci
povestirile apttt o structurt mai C 0 My
de anala z€gopaucunoaHt erea | aturil or r
sporeHte creativitafHeacaep@mici tafHi | eopgiei
Povestirile copiilor a u cCa scop principal f ol
exprimare corechtt @®kpcessvit Bntepi gk
a fi capabili de &H | exprima trebuin’Hel e, gO©ndur
aptitudini de a comunica “ntre ei

Povestirile copiilor apar sub formapovestirii’H povestirii create de
copii.
Pin activitatea de repovestire a

expuse de educatoar e, se exerseazt v
memoria copiilor. Aceasta stimuleazt ¢
a se afirmarutieaadaemiHhen.céend, p. 71].

Copi il trebuie st redea " ntOmpl Ltr
personajelor, st aprecieze faptele ace
“"nt ©Ompl Lri Hi per sonaj ea Hpl tsctudazel seaaug L p
considert moHiel prebéeiv@®iHdu Cn func'Hi e
simplu sau mai dezvoltat con™H nut ul I
cu mijloace lingvistice proprii, cor e
Anumes ub acest aspect se realizeazt act
copiilor.

Activitatea de repovestie se poate
poveHtil e 'Hi povestirile trebuie st f
povestiide ctkttre copi i, de " nsuHirea conH
reuHi ta activitt™ i de repovestire.

Povestirile create de copv i n st f ormeze person
contribuie | a dezvoltar ea dgz€oitadea uneii Hi
vorbiri corecte, fluente, expresive.

Cn grtdini ™Ha de copi.i povestirile
Povestiri create pe baza unui Kir de i
Povestire cu “"nceput dat

Povestire pe baza unui plan dat
Povestire ducgioarei.fvopd3é]l ul ed
Cele mai frecvente forme de povestiri create de copii sunt cele realizate

pe baza unui Kir
de i1 lustra$Sii K i povestirile cu "~ nc
Prin valorile sale informat?# or mat i v e, povestireec
copil ul prperHcno | @ao n "Hiant uCttu | transmi s, C

exprimare a acestuia, aspecte dintre cele mai diverse:
- valorificarea unor teme accesib
r

| e
- activizarea poten'™i al ul ui I nt e S

[
d C
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activiza e a , dezvoltarea Hi nuanHarea vo

- actuali zarea valen™Hel or expresive a
- fixarea formelor | i mbi. |l iterare ' n
- posi bilitatea de actualizar e, “n ar
populae, regionale;

- familiarizarea cu diferite aspecte
- f ormar ea Hi actualizarea unui Si st e
proprivz i st, c¢c©t Hi "n | umea creaH ilor |

- dezvol tarea capatgpetsdnaidietc. [delé5d oper a

BIBLIOGRAFIE
1. Didactica educa™Hi ei preHcol ar e. Sin
Mocanu L. , Chirilov V., Pavlenco M., C
2. Teori a Hi met odol o griisece a& dopiitora Stela i Vo
Cemortan, Uni ver si filaothe aCopeeachagged g itcutt ud e
al e Educa'™i ei curs universitar, Chi Hir
3. Eelemente de didacti ct limhaulai detapavi t £t
preHcolaritt™™ i), Angelica Hobj il t, [ r
4. Pedagogie preHcolart. E.Voiculescu,
5. Psi hopedagogia preHcolarité™i i, Sup
Tintiuc, InstitutuldeFor mar e Continukt, Chi Hinktu 20
6. Didactica preHcolart, Suport de cur
|l nstitutul de Formare Continut, Chi Hir
7. Metodica activittEtSilor de educare a
Didactica limb i K i l i teraturi.i romoGne, Suport

Uni ver si ti Bdyai€lu-rRapdca 2008.

CZU:37.042.2:371.212+37.016
DEZVOLTAREA COMPETENHELOR QI ABI
DURABILE LA ELEVI PRIN PRISMA DE FORMARE A
PRI CEPERI LOR Rl DEPRI NCOARRI LOR D!
ANALIEZISI NTEZII A CUNORTI NHELOR AS
Olesea Tanasachi profesor de biologie/chimie/geografie, grad

didactic |1, Complex®wr tBdwnc dHHI &«
Morii

ncoal a este chematt st organizeze p

aigure dezvoltarea competen’™el or Hi

considera™i e posibilita™ |l e | or I ndi v
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necesar pentru a orienta -lela&jvwtta " nsti

"ncredarHe |l ‘en pfroprii pentru a a atinge
Misiuneaprio i t art a profesorul ui constt
transmitere a conH nuturilor, astfel
i nclusiv st fi aplicatt <corect Hi op
tehnologiil or I viaoin ma & om@adsiebi & f & & EHI
moderni zare a activitti™ii “n toate dor
Acest tip de instruire devine din
tradi H  ondlnee tdHa rper.e Pame t ul de pornire
de activitde ca cadru didacticare ma adus | a convinger e
priceperilor Hi deprinderilor este str
cadrul cel mai prielnic pentru obSiner
Obiectulc er cet Lr i i aplicative 7| constituli
aplicare apriceperilor Hi dreept roidred eorri |

tehnicilor activparticipative.
Scopulcercet Lrii: stabilirea ki &f uan diamein
sistem de “pnavrttJ acriep ataicwe,i v pun’” nd acec

compet en $e tramsdiscplnmére cat i ve
Obi ecti vel eplicateer cc&t ¢dument area teoretic

competenSe K i N special natcompatheon
activittk$Si |-participgtiveapan care se vaa aontribwi la formarea de
competenSe bazate .pe priceperi Hi depr
Model ul propriu de soluwionare a probl
Axatt fiind pe i deeafodnaredpon maperal o
deprinderilor am validat demersuril e t
Prin programul formativ descris ' n
au stimul at exersarea competenSei de

aplicativedin punct de vedere transdisciplirtdob’iderea unor rezultaterodus

ae” nvi™Mbrii

Pentru dezvoltarea competen™Hel or de d
orelormiam pr opus obiectwét oar el e

A SE formez 'Hi tmpdkdzzwmdHat dlea aenlad iz k¢,
metodelor creative eficiente;

AL S motivez utilitatea studierii disc
de cunoHt i n"He de cauzt necesare ' n d
elevilor prin utilizarem por tunt a tehnicil or Hi meto
Hi deprinderil or;

A St consol i dez | a el evi i nteresul

conHtienti zeze necesitatea wunor price
aplicare abcHIm®HD m$elf@ed, po odusul de i
Htiin™H fice, concluzii durabile.
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Pentru reali zarea cu succes a obi ec

di verse metode, procedee -Hhv tddlduare,ci Vv a
ca ce exemplu:
A Utilizarea tehnologiilor I nf or ma™i o
folosirea softurilor educa™i onal e;
A Practicarea | ec ™Hi-ulubor de tip AEL 'Hi
A Suprapunerea informa™H ei de studi u,

. Demonstratia, . Pomul cu idet,

. Problematizarea, . Mozaicul.

. Algoritmizarea, . Conversatia euristica,

. Experimentul. . Observatia dirijata,

. RAL . Metoda E.A.C.

. Jocul didactic, . Graficul T, metoda R.A.L

. Studiul de caz, . Ciorchinele,

. GPP, Ciorchine, . Diagrama Wenn

Utilizareatehnicilorpr i n care el evul ui 7 este
de contri buabil | a dezvoltarea g ndir
a aplickrii cunoHtin'Hel or practi ce,
comuni dn e alie a cunoHtin™Hel or din dom
Ca dirijor al procesul ui educaSional
pentru a ukKur a K i accelera asimilare
abilitktSilor ki a capacittSilor | a el e
Cn aeh maogelor, tehnicilor strategiilor de predara v £ 'Har e a c¢on H
"Hin cont de ,, CEI 3 de 3,, fiind pent:
de realizare a obiectivel or Hi dezvol't
»  Ceobtin > Cit de » Cum este
»  Ce posibilitati practicabila perceput continutul
»  Ce obiective ating » Cum dezvolt

atitudini
> Cum se

> Cit de eficienta asimileazd volumul de
> Cit de durabila info

Profecorularer ol ul de furnizor de cunoktin
v Educator ul trebuie st fie pentru e
profesor ex catedra. Cn |l oc de a se mt
st |l e cOktige singuripapede)n cercetbri [
For mar ea competen’™tel or de pricepere
urmbktoarelor aptitudini l a el evi
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A ascultarea activkt;

A dialogare;

A nsuHire Hi folosire a |imbajului =c
A dezvoltare a capacitt™i i empati ce;
A dezvoltare a comunicktrii asertive;
A respectare a normelor de securitate
cunoHtinHel or dat e.

IMPLIMENTARES IMPACTd PRODUS

COMPETENT
ABI LI TF 't
APTITUDINI

APLICABILITATE

OBIECTIV FI NALI TI '+
PRICEPERI
E PRODUS
DEPRINDERI .
METODE CUNONTI NH

STUDIU
CERCETARE

ORIGINALITATE
CREATIVITATE
ATITUDINI

MOTIVARE
PARTAJAREA
DURABILITATEA

PROFESOR
PROFESOR+ ELEV

ELEV ELEV

Preocuparea mea mrcafregiaacgreal ts idgit reemad

a dezvolta Hi aplica priceperile Hi de
din cadr ul di sciplinilor predat e, i
conH nuturilor “~n cauzt cloraferpneer spect i v
For marea priceperilor ‘'Hi deprinder.
Hi studiere f ac€inlvikt'aa zeka nacuolnt™Hi pnruet duarri el ao |
el evilor pentru procesul de cerkugtare.
el "n acelaHi timp ~Hi dezvoltit compet
Transdisciplinaritated arcul de conexiune al diverselor disciplini de
studiy avond obiectiwv prioritar consol
multidiscumltotarent meg pe care el evul
aplict el ocvent
Transdisciplinaritatead ar t a pr of esor ul ui de a gtLtsi
covorulconexi uni i dintre varietatea de di
din spectrul de cunoHti n'He, astfel [
informa™i ei transmise de | a profesor |
Mi si unea profesorul ui " n ccoandsrtutl " pn
utilizarea tuturor mij} InovacHalrer “~'Mi smetpa
el evului “n a cunoaHte multilateral wun
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acestuia “n cercetarea, studirea comp

Achire)
Conexiunea transdisciplinart se reali.
, dar studiatt "~ n mai mul-ue Laturntakg
el ev cC a moti va'H e de studiere, cer
multidisd pl i nare, construind din toate un
sale durabile.
Orice proces de predare tinde spre fin
fiind ca o nott de apreciere a criter
asimilare a cunoHtin'Hel or , Hi gradul
desf tHurarea pfovesHalrei. de predare
Produsul este-"mezdHtratiulunpern e duknriitik "F

modul sau chiar a mai multe module. Deasemeni poate enclud di sci pl i
studiu, sau poate fi un produs transdisciplinar, inclusiv poate fi la o unitate de

con'H nut , un modul sau cOteva modul e.
poate fi sugerat”™ de profesor ,necesaru | Ls
de a avea " ncredere, de a | Ltsa el evul
dob©ndite prin modal ittt Hi | i bere, sau

Conexiunea transdisciplinart se 71 ec

unice ,dar stedlatdr i nalma i Himiotilintréglde, Hi
cttre el ev cCa moti va'H e de studi er e
mul tidisciplinare, construind din toat
sale durabile.

Exempl e de nparlacdt e ulHi atf i al for mbr i
deprinderilor... Produse STEAMezultate ale conexiunilor transdisciplinare,
originalit& ™ ii.] de prezentar e, cCrea
cunoHtin™Hel or asi mil at e

BIOLOGIE

HORA

EDUCATIE
PENTRU EDUCATIE
SANATATE = ECOLOGICA
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Ca orice metodéproehsasukctSTUdEABcaretat ©
dezavantaje

DEZAVANTAIE

* Activizeazh copiii, provoaca curiozitatea . c = s, manifesiing tendinga de

* Copiii intercationeaza a separa continutul de latura procesuali.
* Implicd activ parintii ¢ alte persoane * Acordarea atentiel insuficiente a unor
ol ol Il N o
S SR

anumit produs | M:
STEAMO Conexi une transdisciplinart ,, cal
Pentru a ob™i ne un produs STEAM 8
stimulare/informare aeldvior despre rol ul apei , ‘Hi t
sau circulaHi a acesteia “n plante, C i
RM. Problema apei potabile din Republica Moldova, sursele de poluare ale
medi ul ui acvatic.ileAcoeobéHi nmgof mataidr @l
diverse discipline predate, i nclusi ve
acestora

a Geografie (Clima Hi Apele RM). :
a Bi ol ogie (Plante). nktt.at.e.a.,, Orog@ming mu
medi ul | or de vi a’Ht

a Chimie (oxigenul/ hidrogenul).

sol u'™i il e

a Educa™ a ecologict (factori.i nat ur a
pol uan™i i at mosfericigti.c,..sal.ul.ui ,Podrnr
medi ului, reglement&tr.i

Orice proces de predar epradiusn dhec estrae diim
fiind ca o nott de apreciere a criter
asimilare a Cc un o Htngere'He bbmativelor 'Huse pgntra d u |
desf Lt Hur ar ea pr'oncvets’da ruei. dRr opdruesduadr ee st
"nviETHE T 0 unei uni t £ "Hi de con'Hi nut, u
Deasemeni poat e i nclude o discduspl i nt
transdisciplinar.

Pentru a -asatmbti a”" ninit e g, numit produs,
zise |l a propriu FINALI TI HI, care |l e v
asimiltrii cunoHtin'Hel or spre exempl u:
o Conexiune, ansambludeu n o 'Ht i n "He

o , , Vali za cunoHti n™Hel or , , pr e Hul |l or
a Motivarea de studiere a mai multor disciplini
a Atitudine durabilt fa™HtL de rol ul THi
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o Di stribuire a informa™H ei Hi soci al
de " nstHi regizor

Calea de la fingate spre prezentarea unui produs este un traseu liber al elevului,
bazat pe aptitudini, originalitate, unde profesorul poate doar concluziona calitatea
predtri, vol umul de cunoHti n'He al e €
assimilate.i aDakitnalla t at 8t a Hpr of esor ul
sugereze idei, atunci la prezentarea Produsului rolul principal revine elevului, iar

cadrul didactic are funcH a de spectat
creativittiEt™ iui actPirvint LpHi @ z e:nd mirlewml pr o
profesorul poate conclwuziona, vol umul
assimilate.

FINALITATE OriginalitateI Creativitatg"“t I 1 n "HL' At i tudi ni

Exemple de produse STEAM,(fiCaluéa Hpi ¢k
cercetttor)

CONCLUZII:

1. Prin modernizarea Ki perfecSionare
participant activ |l a procesul maive ~ nvt
participativ al " nviSEm ntul ui

2. CompetenSele nu se formeazt | a o | ¢
K i I mplica$Sii, unde s e exerseazt for
identificarea, comparareelasificarea, analizes i nt ez a K alte op

pe parcursul orelor de studiu.
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.Calitatea " nviESEtEm ntul ui Hi orientar e
cel formativ cerut de societate depinc
K strategv’idndrsmppitriilti zat eatai v cu tend
devint participan$Si |l a propria for mar e
4. La formarea wunei competenSe precoce
di dactice eficiente, bazatt pe d&or mul
realiza prin acSiune obiectivul scont ¢
Anume aceste principii au dus | a cr eHt
a interesului fa®Bkide dompepkeEnBL|l spprce
mai scurt, mai teafal ose&s$c man ntvakdJgauridea
evaluare a elevilior st ode de f ormare a prAstleleper |
profesorul “~n cddrvihtl'Haoree Imort i dve©Onmr éHd a rse
diverse Ki variate forcmepede adet ideiptratne
conexiunea acestei ap cmnu Hracek de ladreabzareap | i n
competenSel or specifice.l a competenSel
Bibliografie:

Manual de didactict

1. Sochirct Vitalie EducaSie ecologi c/
2. Sochirct Vitalie Curriculum | a educ
3. Duca Gheorghe Chimie ecologickt. Chi
4. Alexandru T. Bogdan Securkaan pr odusel or al i ment ar «
Academi ei Rom©ne, 2012

5. | . Cerghit Manual de didactict Bucur
6 . Repere metodol ogice privind organi:
Hcol art Dbi ol ofgiiee. /2200l 9mi e2 0g2e00,gr22021 Chi
7. Gu"Hu V. Curriculum national Chi Hi ne
8 . GuHu V. Achi ri I ., B "rnaz N. Curric
“"nviHLmOnt general. Chi Hi ntu: Editur a

9 . StandardetdHerefi cMeniHet ar uhv Educ aHi

66



CZU:37.016:37.036+373.24 .
ROLUL ACTI VI TIF HI LORLASRAEICNT | CO

DEZVOLTAREA CREATI VI TI HI | COPI LUL
PRERCOLARLI
El ena Vi nni c e n cUniversilatea de Statalin f . u
Tiraspol
Nat ali a Ur su, student t, Uni ve

Rezumat Educ a™Hi gl arsttii <tki ceeprezintt act

dezvoltare a personal ittt ™ii umane, proc
Hi crearea unor valori rCanp ocratdar buidd i et t1Sd
artisticoi plastiec opi | ul c aptt telencente adekirhbiajmpl&sic d e s |
despre armonia culorilor, pr.Ecemert ebe
de | i mbambphaseiprin difeeciones studlomritaiil
pe care ctomodalla «dt ipwiat atea creati vdi.
Cuvinte cheie creativitate, preHcol ar , I
aplica™ e, valor.i artistice.

Abstract. Artistic-plastic education represents the activity of formation and
development of the humapersonality, designed and realized by studying,
applying and creating valueslated to the category of beauty. During the artistic
- plastic activities, the child acquires knowledge about elements of plastic
language, about the harmony of colors, aslves about some laws of
composition. The elements of plastic language combined by different techniques
of fine arts are the support on which the child can shape his creative activity.

Keywords: creativity, preschool, plastic language, modeling, painting,
application, artistic values

Educa ™ apl arsttii ctki c®e bazeazt p e
i nteligen$Sa K i gOndirea creatoare a
i ndividual itatea KiI capacitatea “Ilnor d
munca social t.

La v©Orsta preHcol ar t, cOnd copil L
| i mbaj ul stu poate constituli O sSurst
i nterioart ki originalitatea staivCria
acesta se dezvoltt prin educaSie. Ambi
K i curaj ul de a combina formele, culo
cultive “"ncrederea “"n forSele propri.i

Educa$Si a-plaastdicscts tcko " n reali zarea
"nSel egerea, receptarea Oki edtnitweglrear edé

artisticop| asti cie vizeazt
sensibilizarea individului la frumos;
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interiorizarea valoriloestetice

formarea capacittSilor de apreciere a
formarea deprinderilor de ptstrare Ki
dezvoltarea capacittSilor de a crea fr
dezvoltarea senza$Siilor, percepSiilor
dezvoltara sensi bilitbE$Sii afective;

dezvoltarea capacittSii de g©ndire est
formarea Ki exersarea gustul ui estetioc

Frumosul este categoria <centrallt
mai estuos, comi c, tragic Ki ®ir ©dr, mamir e
prezente “n naturt [7].

Fiecare copiilena Ht @ o anumitt predispozi
sau mai puHi n dezvoltatt, care corespu
Hi dezvol t at e -aftistic, artstiroap h iaislt € cl, | maizarc al ,
teatral, ul teippywi mei et etnzOpdai al | a Vv C
l udi cul este activitatea dominantt, i ¢

Este de dorit st se descopere Ki S

fPercepHi a culorii, car e slailormani f
cromatice ale naturii;

fPer cep ™Hi a f or mei : care se eviden
cerceta aspectul unui obiect prin dife

1TSi mSul ritmul ui ar e -foi zniuaalndSgi cd e de
armonie.

Cn i mastdiet uédiuca™Hi e ti mpuri e, monito
vOr sttt antepreHcol art THi preHcol ar t
educa™H onal e, c¢cOt 'Hi “n ti mpul rutinel
conformitate cu Curriculumul ggnt r u Educa™i e Ti mpuri e
Standardel e de “~nvi™Har e ‘Hi dezvoltare

Educa$Si a pdratsitstcibc®en rgeratl dizrneiagZtbdesenwr i n a
pi ctkur tmodel aj

Cn cadrfBébdeteducaSipd asrttiictt icopi |
cunoktinSe despre moduri K i procedee
pl astiPeinnk uetca. acest proces st devint
spre dezvoltareasanteasti vmao b i ea @afsit eu

prekcolarilor “n aceastt activitate de
Poten$Si alaull pcrreekacto lvar ul ui s e mani f
cotidiene:
X "n joc, care reprezintkt o activitat
X "n desen Ki picturt, care reprezin
limbaj plastic;
X “n | i mbaj constituie o activitate
Un r ol I mportant "n susSinerea a
perseverenS$Sa “n a face numeroase "~ ncer
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cel care se <caracterizeazt prin origi
generativ, inentiv, inovator.
Dintre limbajele artei, limbajul plastic este cel mai aproape de sufletul

copilului. Acest | i mbaj echilibreazt
Rol ul educatorul ui este de a flumos.ur aj a
Cunosc®©nd | i mbaj ul artei pl astice, P
educatorul poate acH ona constructiywv
copilului. Elementele artistiecp| ast i c e: punctul , l i ni a
c o mp | e mexpréswimteatprin limbajul plastic al valorii, al ritmului plastic,
al expresivittiE™™i cromatice, prin domi
Hi s iAstielaalr.t a | mpri mb aspiraHii l a niwv
potenHeazeatmpul sabvafH a, I nven'H a, d e
estetice 'Hi Il ntrinseci ale realitt™i.i
|l nt er esul copi il ben ddeentlaag ot c tfii v i
stimulate prin
X Utilizarea unor materiealoaneir ee mpd e
colorate, carioca, aciuar el e, Ktampil e,
X Utilizarea wunor materiale cu caract
lucrkri parH a | "nceput e, col i de hOrtie de
carton,stidk W) mat eri al e netradi H onale (fr.
floricele etc.);
X Aplicarea unor tehnici specla de lucru c u guaHa Hi ac
dactilopicturt, tehnica ktampilei, tra
scurgeribasul Lt ri i cu paiul, pictura cu moOin
Cn cadrul actpilvasttki'diel or nar ax £ mi
obiective:
1. CunoaHterea Hi wutilizarea mater.]
tehnici specificartelor plastice.
2 . RecunoaHterea tipurilor de cul or
Hi pe pal ettt Hi ob™Hi nerea amestecurilc
3. CunoaHter ea 'Hi utilizarea el emen
4. Reali zarea unor compozi Hi.i |l i ber
Reprezenttitrile plastice ale copilul
realistt, alteori i ntervine I magina$Si a
exempl u put éipuri Birdomiélialsinaate (obtinute la intamplare),
gbsireatraisleort cu | umea din jur, stin
fanteziei, creativiti ™ i c OEu s | ume
micil or graficieno, oUn buchet de toar
oDin lumea insedtrelmwprso med Rlagioyl eaBe p,r i
i mpresionat |l a plimbareo etc.
Desenul este o formk de echilibr
i nterioart. Desenul copilul ui reprezi
gO©nduri |l e THi reepreizeet L r iHi e dlewipr @e s plr
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Desenuledtnd amandiHdaeumatrde cmulun mijl oc

nivel ul ui gener al HEle oignltienld egsetne$S tg raald ud
capacittbtSii ebsendi adaleslpri ndbead&vol et icva uc
spiritulue|[ 8. oPsenvasisen copil ul " Hi
proprii, trtirile sale cognitive Hi af
ceea ¢ce, “n  é&x perui e;dhat el ufii tfraorimul at
mijloacele vocabularului activ.

Educatorul trebuie st organizeze
efecte pl astice, f or me spontane, ade
netradi H oadt €, elvamemnutnel e | i mbaj ul ui [
cul ori din mediu, va compune “n mod o
Pentru a realiza obiectivelemptpopgase |
exemdkempnst rneordéua | cdsei r e a crei oanel or
mo d u | de acH une a | or, demonstrarea
procedeu eficient al i nstruirii sunt n
sinestttittor ci Cu uij.utor ul educator ul

Cn centrul Arte copiii pot@combi
acest context, putem enumera “nstrcint

activitktidadtiaer artistico

1 picteazt, apoi pot decupa formele p
1 decupeazt forme pe care | e aplict p
1 decupeazt hoOortia, o |ipesc, conture
toat suprafaSa,;

1 aplict el emente din plastilin cast
figurine;

1 model eazt si | uet dtefdrme plasticepranlamepresta u o r

de culoare ale frunzelor, palmelor, etc.
O condi Si e esenSialt a dezvol t Lr

dezvoltarea -glPastiirce wrtaspiosobildi LS
“nsuKki reahmci de duorn (monotipia, dactiloscopia, colajul). Valoarea
educati vt sporitt o au activittiL$Si e
schi mbul de idei, de experienSt "~ n teh
pentru actividesdvoketplaptrceuk col ecti

Cn context men™H ontm anumite tehni
guaHa:

1.Tehnica prin pensulare;

2. Tehnica Htampilelor;

3. Tehnica dirijtrii jetului de aer;

4.Tehnica suprapunerii;

5.Tehnica dactilopictura etc.;

Activitate a de model are poate fi wutilizat
exemplu, “"n Centrul de construcSii <cop
pl ante, o cbLsuSt pentru animale; “~n ce
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K desamriae | ®trr,u@tot " nscrie observiril
model ul ASuccesiunea anotimpuriloro,
baza model el or deja existente (model e
modela diverse corpuri naturgen tehnica origami, quilling, etc.

Model area plastilinei este wuna di
copiilor din grtdini™HL. Copiii ~ nva'Ht
varietate de fructe, flori etclocul cu plastelina are o dom i bu Si e maj «
dezvoltarea cogni Si ]. Abi | &artedivele oate vi t L
domeniile, sunt consideratedeosebitde importante” fiormarea’H dezvoltarea
preHcoAatubVutatea de formare greoompet

di mensiune necesart Ki suficientt per
personal i tt$Sii copilul ui K I a permite
de " nviSEmOnt «ki/sau inserSia | ui soci

Cn cadrul activittHH Hiddemuoelareep
anumite concepte ca de exemplu propor’l
un mtr , O portocalt sau un om de ztpa
toate aceste obiecte s un ttatea detagematatiza Cn
un obiectCrHicadr wlr mac tpil \aistt i "eliel d ra arotpii §

g©ndirea <creatoare K i fixarea unor C
copiilor despre mediul "ncomrjewsrf Ltkaumr ap
copi il pot vedea el ementele reale al

adecvate mediului vizitat (figurile 1,2,3).

Todamna

.....................

\ /
S & Y g Jitumnte © -3 Pt
Figura 1. Plantele decoratiyv

Subt ema: Pl antele decorative de t
(grupa mediam), vOrsta 4
Etape de realizare:

1. Se descriu caracteri st
2. Se pregttesc materi al

Il cil e plan
el e necesa
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hPonhPE

3. Se realizeazt dupt Habl on
4.Se al ege tuHel e de cul oare
5. Se coloreazt cu acuarel t

i’ i Flori < “oammna

|

|

= |
b W e sabe

- CAigAIca

Figura 2. FIl ori de

Subt ema: FI or i de toamnt
(grupa medcdam)., vOrsta 4
Etape de realizare:
Se descriu caracteristicile
Se pr e gterialelesnecesarma
Se realizeazt dupt Habl on o
Se |lipesc pe Habl on toate de

__8 =l DY
Figura 3. Aplicarea strugurelui prin tehnica mototolirii

SubtemaAplicarea strugurelui prin tehnica mototolirii
(grupame di e, -5a@r st a 4
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Etape de realizare:

1. Se pregttesc materialele necesare.
2. Se mototol eHte hOrtia.

3. Se |ipeHte fiecare bobi ™HL pe hOrtie
4. Se coloreazt strugurele.

5. Se coloreazt frunza.

Modal ittt ™ | e pri n c aeativitateaecdpular aunto r i |
ur mbtoarel e:

X Prin furnizarea unui medi u care per
joace

ftrt constr©ngeri ;

X Prin acceptarea ideilor neobiknuite
di vergent "~ n care acesta rezolvit o proc
X Fol osind strategidi creative pentru
probl emel or ce apar "~ n viaSa de zi cu
X Al oc©nd dest ul timp copil ul ui pentr
pentru trecerea de |l a ideile obiknuite

Creativitatea este consideratt ca u
caracterizat prin originalitate sau r
societate [5].

Prin activitbtSile din grtdinkt | e
valor i fica talentele Ki iIinteresele pentr
de a favoriza " n fiecare copil capaci
structual e al e personalitt$Sii acestuia,
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an
Chi Hi ntu: Uni ver sitas. 2001.
3. Curriculum pentru educa™H e timpuri e
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PSI HOPEDAGOGI E il PROVOCI RI

CONTEMPORANI ETI HI |

CZU:37.036:37.016+373.24
EFI CIl ENHI TEHNOLOGI | LOR DI DACTI
ASUPRA DEZVOLTIRIIT CREATI VI TFHI |
Di ana Antoci, doctor, <col
Catedra Psihopedagogi e Hi
Universitatea de Stat din Tiraspol

|l nga LupaHcu, educator, grtdini
studentt ciclu I, Universi

Rezumat. Ar t i col ul "n cauzt prezinttkt un
tehnologiilor didactice moderne asupr a
preHcol ar t. Cercetarea experimentallt
privind contnillobuHida dtaehnaecleognoder/ine as
ani-o” pteri oadt de 5 luni. Rezultatele
program formativ axat pe utilizarea ex

orientate spre ldueiz vorl & atrieva Ipa t empHiiail ud
perspectiva componentelor structurale.

Abstract: This article presents a study on the effectiveness of modern
teaching technologies in developing the creativity of preschoolers. The
experimental research cadi out reflects the observational data on the
contribution of modern teaching technologies on children agédy&ars in a
period of 5 months. The results obtained allowed the validation of a new training
program focused on the use of modern teaching sesrand technologies aimed
at developing the creative potential of preschool children from the perspective of
structural components.

Cuvinte-cheie: creati vitat e, tehnol ogi i di
predcol ar t

Keywords: creativity, modern teaching techwglies, preschool age

Introducere

Si st emul de " nvi™HLmOnt de asttbzi di
provockLri: av-Confderdremat copopl or o] de
transmi 'HOnd val ori care | e vor,pkermiLo
pentru to'Hi . Pe de-caltdr gplar t'en camraé it
tehnol ogi c Hi gl obalizarea | umii, pu
“nviHLE mOnt gener al Hi superior trebui
realiza ea transformkbrilor necesare.
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Actualizarea conSinutul ui "nviSEMOn

di dackiceleglolte astfel de competenSe
eficientizarea procesul ui e ®OETdSfBptonal ,
ce scoate “n evi den’™Ht Il mportan™a ut.
centrate pe copil.

Cnainte de a supune descrieri.i rez
di dactice moder ne, constattm <ct di na
intensificarea aplicbtridi unor tehnol og
sferele vieSii cotidiene, care au | a
urmare, “'n prezentarea rezultatelor ce
ddect i ce moder ne “n dezvoltarea creat
competen™Hel or digitale a cadrelor di
atenSiei deosebite cunoakteri:. no Hi uni

Abordtri teoretiicemopdreirvnien dHit echrneoal toi g

Cn procesul educaSional exi stt 0
speci ficate N baza ur mktoarel or cri
veri ficare; de eficienSt; de reproduc
inclusiv justificarea filopetiagbgi pti be

atingerea obiectivelor educaSional e.
Tehnologia didactict desemneazt der
pentru aplicarea -Apsi h oia@lieieli gursd @ nuvi o $&tor

Cn acest context, generaliztm din |
tehnol ogi i di dactice moderne promovat e
securitate; tehnologii ale actilogititSi
i nformaSional e Ki comunicaSionale (TI
personalitL$ii; tehnol ogi i ale jocul ui

Tehnol ogiile didactice moder e of er t
pedagogict a unei “nvieStrkii U eamaicreil @«,i
pronunSat -parfactepataicei gin partea pre
cooperare Ki de comunicare eficientt.
presupune desftkurarea unor croellsd $iuict d
cadrul ctror a, t oSi cei care iau part
cognitiv, afectvmot i va Si onal , atitudinal, soci a

La finalul activi itivb 8wluaeecedultatelee d e
pre Hcol ari |l or capttt o nott semnificat.i
faptul ¢t un copil provocat st creeze
st se adoapsoeczieet anttea afl att “"n per manen

O atenHi e dapdeltiarte pemtnrod ogi i | or
i nforma™H onal e a fost acordatt ~n per
"nv k€Naarleuar e “n regim online a deveni:tt
ntreg Ssi stem de “nviHL m@®n tna "Hi wtniall iez
comuni caH onal e a devenit prioritatesc
Republica Moldovaodo prin intermediul C
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educa™ onal |, se menH ne motiva™H a per

digitale, seé6 r meazt per sofdlal itatea creativt
Conceptul de creativitate introdus

abordarea din perspectiva asocia$Sioni

psi hanalizei. COnd se anal iizie apzrkti nmeecdaun

nu trebuie st se piardt din vedere mock
pe baza ctreia se pot dezvolta aptituc
Cercetarea experi mentalt.

Cn contextul cel or expuse mai sus,
experimental, scopul acestuia constt
poten™i al ul ui creativ | a preHcol ar. (
moderne, comparativ cu un program trac

Cercetarea rddsmeadtti Vin g ef2hidd224da &2 4. 0

GrtdicnieHa AAl binuHao din satul-chnaMéebar

nr . 10, rai onul R Hcani . Lot ul experi m
car e: 48 de copii Quawndr Hi ePecadprei s ¢
din grupa exipapaidecentrala | £ ‘Hi 6

La etapa experimentul ui de <c-alnst at
didacticpentruda i nf or ma despre scopul Hi proc
proiectatePr i n ur mar e, am propus spre compl
de tip “nchis Hi deschi-a. pdAmpriixaskaca
gradul de utilizare a resurselor Hi te¢
uti | i tat e adgitaemnle eadrelor didattioer care pot asigura mediul
benefic pentru stimularea creativittTHi

Cn baza scalei lui Likert a fost de"

~

ur mktt oar eadARasiur malHee :di gi t &l € ns usntti mfud «
creativitht W'At@:)treg.)rcw[jtalrlb&perlmental
control (50%) sunt par H al optimi Hti °

Grupul experimental Grupul de control

i I

total de responden™™ , numktrul sceptici
Fig. 1. Distibu'Ha pe ni vele “"n procente priwv
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Urmbttoarea “~ntrebare ACmOahidsel fcrue cavleeng
ehnologiile didactice moderne

t SCOf
a diagnostificani metntatl©t cdgortu pHil ceexlp ed
didactice au o mict reticen™™Mt " n uti |l i
ool Grupul de control
3. Cat da frecvent ULizM) hnoIod .“G:?:{fp”:w‘e”_t i A 2. Cat de frecvent utiizat TE'W"DO:‘:‘ZJJCU\'C moderne n scopu dexvoltars
e @ 0 41t thekrrd :
@ 0 uh e s Scoms
Fig 2. DistribuHi a pe nivele “n pro

Cn acel aHi timp, |ACe nrterselbrasree ad isdeart t
cune&dOrPeds,ponden"Hii au ales din variant

precum: Pinterest, Scribd, Didactic.r

oOb™i nut e, constattm ct nu toate cadre
mai recente platforme.

Grupul experimental Grupul de control
1 Ce ragurse didactics moderme cunoagteti?

3. Ce resurse didactice modame curdasteli’

Fig. 3. Distribu™Hia pe nivele “n pro
Cn ceea ce priveHte rezAVH adcdpet a@i |
schimbtrile ce apar, “cnadsriesltee nduild aecdtuiccaei

Grupul experimental

4. Va adaptati usor la schimbarile ce apar in sistemul educational?

Grupul de control
4. Va adaptati usor la schimbarile ce apar in sistemul educational?

3 raspunsun 6 raspunsuri

® Rapid

@ Rapid
@ Medu @ Mediu
@ Diicil @ Dificil

4

adapt e-anzitm mediut r

Fig. 4. Distribu™Hia pe nivele " n

pro
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Ul'ti ma AGXmebiar ent otdeauna contade pi
ob™i nut o pondere mare “n ambele gru

3 rsounsun

Grupul experimental Grupul de control

[ ti intote e st " el
&, Tineti intotdeaunas cont de prefariniele prescolarulul 5. Tinet) intotdeauna cont de prefarintele prescolarului

® Wodeauna

@ ixotdeacna
® Dipnde de Crcumstasts

@ Dapinae o cecametanto
® Ncoodatd

circumstan’™Heo.
Fig. 5. Distribu™Hia pe nivele “"n pro
Rbspunsuril e caau ed ®mo ndsitdraectt i cle me
suficient pentru wutilizarea tedhamologi
continuare metodee tr adi H owsa&l evidintmuadleil e©mrsali
Pentru a verifica aceste rbLspunsur

preHcolarii din ambele grupe " n proces
(TTCT). Testele au fost aplicate cu scopul al u L r i i a trei f ac
poten™i al ul ui creati v: fluiditate, fI
testesa | Ltsat un interval de 12 zile pen
temel e realizatedi bboer8&8khb kaShpdei $a
Pri mul subtest se axeazt pe evaluar
acreatini weseinul ui real i zat ki a tit]
unui tablouo. Calcul areaarfetzatprBrsior’
18
16
14
12
10
8
6
4
2
0 . I
Avansat Mediu Minim
EDNHzZLJ SELISNARYSyiGl £ N 8 12
H Grupa de control 4 11 17
puncte.
Fig. 6. Prezentarea grafickt a rezul"
grupel or de preHcolari | a etapa
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’

Fl exibilitatea a fost cotatht n fun
n care séspoatnsuncaeér dar un it em. Pent
spontane am utilizat subtestul intitul

’

16
14

12
10

Avansat Mediu Minim
EDNHzL) SELISNAYS®yil f N
H Grupa de control 3 11 8

oON b O ©

Fig. 7. Prezentarea grafickt a rezul't

ale preHcolarilor | a etapa de

Fluiditatea a f ost aprelBAEsaté @oimpefstuPu east ©

mai multe tipuri de fluiditateM e r bal £, asoci ati v, expr e

14
12

| . .

Avansat Mediu Minim
EDNHzZLJ SELISNAYSyGIl £ N
m Grupa de control 2 9 11

O N A O

Fig. 8. Prezentarea grafict a fluid
preHcol ar i | a etapa de const .
Anal i z©nd figurile 6, 7 'Hi 8 const a
grupe nu este ato©t de mare “"n cazul n
situeazt | a nivelul mediu. Fiind "~ ngri
astfel, deducemt pr eHcol arii ambelor grupe nu
mani festa creativitatea, nu sunt wutil:]
demonstrate interesul, dorin™Ha " n real
Pentru buna or gaadtziaviet tHHi Iders f  &Huir my
creativitiL™ i, vom prezenta un activi
recomandtrile pentru derul area cu succ
La etapa experimentul ui formativ a
imple ment a ~ n pr ac tProgramulegaimatyaXdi pe mtdizarea u n
exerciWwiilor Oi t e h n ordemtajei s$pie odezvolthread a c t
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poten™i al ul ui creativ |l a copii:| de Vv Or

structurale: fluiditatef | exi bi | i t at e Hi originalitat
Obiectivele experimentului formativ au fost de:
T a el abora ki | mpl ementa un program

activitte™ | or de stimul ar e a crea
didactice moderne;

Ta i pr8kaol ari.i grupei experimentale
tehnologii didactice moderne;

Ta fortifica competen'™el e di gitale
pl atforme pentru a stimula creati vi
Programul elaborat a inclus diverse metode, tehnici, mijloace didactice,

forme de organizare a activitbEt™ i at

Pentru stimularea f | uiGhictur'ditia par iafc @ g
pentru a dezvolta eni mul te tipur.i de fluiditate
Hi | deati via) .prPrpeuldc osltardaepisst eze per sc
spunt din ce poveste face parte 'Hi St

"Hi ne de medi ul dandlaicte,cecagdemdlra -acr ear
propus aplica™Hia LI VEWORKSHEETS <care ¢
(

O altt produc™Hi e de i deélceraugcreptveat e r
care evidenH azt vi Peebdcdtliacaht pt ame &t
foaie cu 10 cercuri “n interiorul cktrc
derecunoscuitde | a mi ngi Hi r o Hi |, pOnt | a fr
care este inspirat piaHtualcipasgadt sk pe

ca o0 alternat-uvbui a bO©adnegter mshggener e
Pentru dezvoltarea flexibi Entumé&dr L,
corpuri rotunde® car e poat e fi C 0 mhmindnaap, c u
generoatoare de i1 dei. Aceastt tehnict
"n centrul paginii, temele de bazt por
br a"™™e THi c ocheidicu care sunt ro@edpie.nGadrelor didactice li se
propune aplica™Hi a Ayoa carearaf erttr acc ts evre
cu Mind Maps, c¢cOt Hi alte tehnici
Atutareaodesteviumt el t exerci Hiu ce

I dei Hi poate fi pus ~n apdeseteaatdintrpr i n
un tabel, zece cuvinte ascunse, denumi
jocul ui pe platformele educa™ onal e,
Habl on i dentic.

Cn <ceea <ce Vvizeazt dezvolxtareédH wl
AMac® prin care se —realizeazt asoci
PreHcol arilor | se cere st se gOGndea
unei situaSi.i Il potetice: de exempl u,
vorbi..La un asemenea joc se analizeazt ¢
deci consecinSele 1 mediate. Exerci "Hi ul
i nter medi ul portofoliului el ectronic /

80



dt positbipunemean saceeaHi | ec "Hi @ri, poze,

ani maHi i awrdii.o PHut eguimwbl| i ca portofol]
trimite ptrin™Hilor copiilor un singur

Potrivit acestor exemple, proceslle dezvol tare a creat
din ce “"n ce mai simplu Ki I nteresan
strategi i comuni ct, col aboreazt, coop:ce
de opinii, de competien'He, plewcsromn,alacd ad
vederea i nt eagor tsroicii eatcaetset,uicaar’entsre af | L

Considertm ct, prin activitbSile de
tehnologiil or di dactice mo d daton eaj put
creativitktSii, I ar prin jocur.i K i exe
creKktere a capacitdbtSii asociati vt, e

s

fluiditatea g ©n d4ium imod semnéicativ, wcapacitakea |,
combinaorie.

Drept dovadt a eficacitt™ii progr at
etapa finalt a cercettbtrii

La prima etapt a experimentul ui de
chestionarul privind cunoHtin'Hel @ £t Ha ¢
tehnologiilor didactice moderne “~n 1| ns

Chestionar ul a fost el aResorseetdigitdle n 5
sunt foarte eficiente "n GGtamwlidragda
respunsuri precueorAdd@,or mu miort wll 0 sséHe p tAi A
total.

ACOt de frecvent utilizawi tehnol
dezvol ttktridi cr eatiirwiztud Wiait ep ee Aoceelsa ruii l

fapt ul ct 27% din cadrelididitdadt iace sdL
La cea de aAC8 resuebar @i dacti,ce m C

identificktm un progres apreciabil “~n r
Observtm introducerea wunor respunsur i
Digitaleduetc.

Cn ceea ce priveHi\et racdsgputnasiuir id @or nl
ce apar “"n sistoksnadvienmuazade @aHial Ponder e
|l a un nivel mediu ceea ce ne dt de int
aabl i t £ "Hi | or .

Cntr eAbCdrneea®i cont “~ntotdeaunaHade pr
modi ficat considerabil ponderea spre n
ce ne sugereazt i deea ct prin i mpl eme
acti wittek "Hiul & ma i faci l st includem ac
astfel “"ncO©t st mani feste maxim intere

Di n respunsuril e ob™i nut e observdin
experimentul ui formativ a fostteHiilce e
propuse, pe c¢cO©nd | a cadrele didactice

experimentale au fost schimbate considerabil.
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La a treia etapt a experimentul ui |
grupei experimental et aHitlrem a’tHie s f Ink ua &
educatori ki celei de control (26 precxk
grupa de control).

Pentru o prezentare vizualt c¢cOt mai
rezultatele compar atliove deael e tri enaud latr et al

m Avansat m Mediu m Minim

11

4
GE CONST. GE CONTROL GC CONST. GC CONTROL

Fig. 14. Prezentarea grafict a rezu

m Avansat m Mediu = Minim

7

11
11

©
8

GE CONST. GE CONTROL GC CONST. GC CONTROL

8

5

grupelor de cercetare
Fig. 15. Prezentarea grafickt a rezu
grupelor de cercetare

m Avansat m Mediu ® Minim

14

4
GE CONST. GE CONTROL GC CONST. GC CONTROL

S|
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Fig.16.Pr ezent area grafict a rezultate
grupelor de cercetare

Di n figurile prezentate ma i sSus
experimental e, c ©t THi a cel ei de cont
redues®madfiscare i act i vi t £ Hi ceea ce ne f
programul elaborat este eficient.

AHadar , “n urma celor expuse anteri
speci ficul ui poten™™ al ul ui creativ | @
didactice moderne asupa dezvol t Lrii creati vittiL™ii
unor demersuri formative " n vederea p
utilizarea exerci H ilor Hi tehnologii|l
competen™Hel or c ttive acelorv3® congponente [steuctilggbee ¢
(flexibilitate, fluiditate Hi original

Demer sul Ht i i n"Hi fi c "ntreprins ne
concluzii:

T Creativitatea este definitkt din pe

mul ticriteriale: produs, proces, p

complext a personalitbtSii; potengSi

i nstrucSie ki educa$Si e.

T Activitatea creatoare "n procesul €
strategieur i stice care descriu procedeel
(prin asigurarea condi Siilor care o

T Condi Hiile psihoeduca™ onale ident.
al preHcol arul ui “n specinadeutniel i'Hi
val ori ficarea competen™el or digital

T Anali za rezultatelor experimentale
confirmk eficacitatea programului a
moderne care avieduwdwiatinmder @ad mr ea

T PreHcol arii I mpl i caHi “n programul
di dactice moder ne 'Hi i nf or ma™ onal e
fluiditate ki flexibilitateamabudez
de adaptare | a i nstruc™i uni noi Hi
abordare, de capacitate de interpretare abstract bal £ a f i gur
rezi sten™HMt perceptivit | a figura ind
rezi stenHt elmat unéhi @ye©Ommali pe I ndepen
crescutt |l a sugestiil e 'Hi i nf or ma Hi

T Rezul tatele ob™i nut e au demonstrat
di dactice moder ne Hi i nforma™i onal e
digitale ale cdr el or di dacti ce 'Hi mani f est e
i ncluki “n programul formativ axat

didactice moderne.
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i nteligen™™a e npor'kifoensailobn aHit adradieirHasd e e ¢

controleze emo H 11| e, “nst n u sunt C 8
problemelorRezul t at el e cercettrii au scos
i nteligen ™Hei emo H onal e a subiec™i | or
i mpl ement area programel or educa’™i onal e
Termeni cheie:i nt el i g &n Ha a letm, control , ar

depersonalizare, extenuare.

Abstract. The article covers a theoretigalaxiological analysis of
emotional intelligence and professional burning among young teachers. The
topicality of the research is determinedtbg reforms in the education system of
the Republic of Moldova. The processing and interpretation of the data showed
that the young participants in the research denote the predominant average level
for emotional intelligence and professional burning, Hab @hat the subjects
know how to control their emotions, but are not able to use them in solving
problems. The results of the research highlighted the need to develop the
emotional intelligence of the subjects on the conjuncture of generative elements
andthe implementation of educational programs to reduce burnout.

Keywords: emotional intelligence, control, burnout, depersonalization,
exhaustion.

Introducere

Asttzi, c©nd regulile societbt™i i sun
modernt dedr amamiact, ma i greu de moni
fl uctua™i a 'Hi echilibru emo™i onal, dar
de a | e “n'Hel ege Hi de a coordona emo:
corespunzatoompedeenie din ce "n ce mai
de zi cu zi . CerinHele de calitate al
formarea unei gener a’Hi i el i berate 1int
modele sociale competitive, stiliidi  at i t udi ni comportamer

Scopul principal al “"nviEHEMOnNnt ul ui
forma personal cu aptitudini de dezvol
soci al./i din per speecctoinptor pamé ez d b aHit
rel a™H onal L. Cn acest sens, politicil
refor mar ea 'Hi formarea <cadrelor di dac
paradigme, modele de educator Hi reeve

CnsuHiraillee aeseméHiesul ui "~ n activitt
mbsurt garantat de prezen'™a Hi nivel u
i ntelectual e Hi emo H onal e. Competen
academi ct, cognitiivar sadbu | gebhdedr &kt e Mmbi
i nteligen™a emo™Hi onalt sau social t.

Activitt™H |l e educa™ onal e, datoritt
dezvoltate pentru a menHi ne echilibrul
pentru s odmusHiromcatrievab ca sol i cittril or
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dezvoltarea sindromul ui burnout. Car e

compl ext Hi de rit mul de viaHtL alert,
i nterne, care | a dre@rwdodlt aska 6HFavesutrt e
profesional.

Pentru a dept Hi situa™i il e stresan
organi smul s e necesitt stabilitatea
func™i onal t, di nami ct, | ntieelg realicarea £ a
optima o obiectivelor “n  situa'Hi i en
reac H ontm f lnexiewihli | i@t utlr @maduHI on al

Abordtri Htiin™ fice " n conceptuall

Lexemul Ai nt el i gteenrSaedn up u rlcaetdien dA nn
semnifict Aa relaSionao, Aa organlzab,
nu este | imitatt numai -matempaccetSDL
i nteligenSt raSi onal t, ilusttad pria coefieientalt £  f
i ntelectual Il . Q. Hi I nteligenSt e Mo S
sensibilitatea, " nfiL™H satt prin coefic

Cn aceastt ordine de idei, intel ig
KtiinSisfpp@ntd iltakr,g crakr e a aptrut "~ n ani i
ma i t ©r zi u, graHle | ui D. Gol eman adi
EmoSi onal Lo n anul 1995, "n care sus
raSional t kp.383gmoSionalt [ 2

Cnd rserie de studii, I nt el i gen™a e m
abilitt™Hi |l e cheie esen™Mi ale " n aproape
adaptarea socialt, orientarea “ens,car.i e
indi vi zii care stbtp©nesc o cott " nalt
avantaj oase | a serviciu, o] stnttate
“"ntruchipeazt "nsuHiri de |l ider ki au
conexiunmasi ve de “n'Hel egere cu semenii a-t

Actualmente, sunt constatate mai multe studii teoretice ale conceptului IE,
speci fice fiind model ul teoretic-inte
On ki model ul | ui J. Mayer Ki P. Sol ov

Cnwiziunea cercettrorul ui D. Gol eman
prisne AcapaC|tatea de a fii “n stare
frustr kil ttp@ai ai mpul suril e-kki regl a
stLriIedéeasfo'mp|Edk-iba’ mteucnaezcuer i g @n dsikr e a
recunoaktere a emoSiilor propri.i K i al
celor cu care relaSioneazto [2, p.50]

Defini H a el ab oOmninclude diversecchncapteeguR . Bar
conHtientizarea de sine, a tactualmareae a d
i ndependenHa, empati a, rel a™i i1 e I nt
rezolvarea probl emel or, testarea real
controlulimpu | suri l or, fericirea Hi optimism
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Aut or i i J. Mayer THi P. Salovey rel e

s e ndreaptt spre capacitatea apreci el
al e al tor a, recunoakteneasttrnfer egeemo
buntoart i pe monitorizarea emoSiilor
Cercettbttorili "ncearct st evienH eze
emoSional t sqorciat tpe” nd LfHi iIHO®Hd empat i c
proprd ialktioradskicameahilomegzte emoSiile pr
rel aSioneazt, este deschist ki agreabi
demonstreazt o inteligen$St verbalt ki
mesaj el aronmadtei, v obabilitatea angajtr
autodistructive este redust. Asemenea
i nteracSiune socialt, cum ar fi consi |

Abordar ea teoretict pri vi ndderipr obl
profesionale

Cercetttoarea autohtont V. Gorinci
profesionale, analiz©nd defini $Sia aces
care se evidenH azt H. J. Freeudenber
Brodsky,B. A. Potter, K. Matheny, A. Gfroerer, C. Maslach, S. E. Jackson, etc.,
care identifickt arderea profesionallt
condi Hi il e Hi cerinHele faHHt de munct

Sindromul arderii profesionale este analizat sub diverse@sfarbara M.
Byrne, Il dentifickt " n dezvoltarea teol

(clinic, sociatpsihologic, organizatoric, soci@toric) [8]. Sub aspect clinic,
reprezentant fiind psihanalistul germaamerican H. Freudenberger, sindromul

burnout desemneazt ekKkuar ea, uzura Ki
provoact individul ui O sctdere -gel obal
prin stresul psihic negativ, generat d

pentru nevde personale.

C. Masl|l ach Ki Susan E. J amsikatogicea au
sindromul ui burnout, sub acest aspect
de decep$i onar e K rnunatgeaprofesii Auailiare. Coméomi | c
ea profesionalt apare ca

autor | or arder

negatlve, ftrt posibilitatea de a | e ¢
epui zarea resurselor emoSi olnaJv el rkdr amie
faSasaustwi® [5, p.6].

C. Cherniss a identificat, ca Ki C.
caracteristicile specifice ale mediul
din punct de vedere organizatori c. As
poces “'n care un profesionist angaj at
respuns | a stresul sau | a tensiunea r €

Aspectul socialstoric, prezentat de psihologul american Seymour B.
Sarason =eviden$Si azt valtarga siodromllui imaut, e t £ S
reduc©nd rol ul i ndi vidul ui ca atare
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demonstrat ct, atunci cOnd condi Siil e
preocupare personalt pentru abpetsonal, est
“n domeni ul serviciilor Hi profesiiloc

C ninmediu analitic caracteristic sunt descrise componentele sindromului
arderi.i emo H onal e. Astfel C. Mas | ach
anume: epui zar®ei reemo&i emelrtgi €¢i r ®@moSi o
i nadecvdbirii emoSiilor proprii |l a sit
relaSiilor cu ceilal Si), cc ( tendin.
realiztrilor) [4, p.36].

Arderea pr of eumisiodnoml nult mai gluehalent, ce se
compune din o mul "H me de simptome, <car
W. B. Schaufeldi Hi D. Enzmann au propu
trei nivele, distingem semnale de nivel individualcefeeer £ | a pr ocese
|l oc “"n interiorul omul ui K i care det el
de propriile fapte, gO©ndur.i K i emoSi i ;
contact ul persoanei cu coloegiai$, ; clsieenm
ni vel organi za™ onal care se caracter
sctzutt Hi performan$Sa de munct mini mt

Printre factorii care pot sluji dr epg
put em ’ctortgenerali g é mu |l |, vOrsta, stagi ul p
statut ul mar it al Hi ti pul I nstitu™Hi ei
cercetat; f ac i suprasolicitareagambguiatadide winsadoriul
social, wsmanicsf ac$ir @ suhi; imagihea dd sme, loaul per

controlului, tipul de temperament, nevrotismul, extraversiunea, introversiunea
[apud 3, p.16].

Printre repercusiunile sindromului b
sctder eai eruitiojapareecarea tensiunilor " n
colegii, sctderea performan’Hei |, absen

profesie [7].
Cercetarea experimentallt a sindrom
i nteligen™Hei ematHeanaebacaipedagagl ¥ a t i r
Activitatea edtwceaddigoongal,t “an t'innseurHilroe
solicitt competen™He avansate pentru a
drept fond pentru gesti @cmuargea i c o0 ms tnruwn
avertiza dezvoltarea sindromului burnout.

| mp orsttandHae r i i I nt el i gpeendSaeg 0 geimoeSsi toen ac
K i ar e ca scop estimarea Apunctelor
caracteristice procesului de formare@esci al i Kt i | or “n domi
Esti marea valoridi I nteligenSei emoSi
evalutril or, i nterprettrilor, I mpresi i
Ki de diverse situa$Sii

Cn acestt circumnst an’Ht, am consi de
reprezentative ale sindromului burnout
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de " nvi Hapedagognermn!|®copul el ucidbri.i

psi hosomeidailull “enduca™i onal . Ast fel, N
i nvestigativ ne propunem st examintm
ntre inteligen™Ha emo™™ onal £t 'Hi burnot

Scopul THi met odol ogia cercettridi

Scopul @r cetctomisSint det er mi nar ea particul
emo H onal e Hi a sindromului arderi. pr
tinerilor-pedagogi.

Met odol ogi aPemdrraie tcterricieet area i ntelig
apl i Scaalknt el i gen Hei E moedte am adtrement dei Sc
autoraportare el aborat "n baza <concep
propus de P. Sal ovey Hi J. Mayer “~n 1¢
capacitate de apmreci éHdie ad eemmd Hioirlagr cmon
Hi ale altora, wutilizarea emo™Hi il or “r

Pentru estimarea sindromului burnout a fost administkagntarul Burnout
Masl| ach, el abor at de Ch. Mas liatcehmiHi K iS. &l

structur at p e 3 di mensi uni de eval ui
depersonalizare (6 1 temi), reducerea r
Lotul experimental a fost constituit dintu n numer restr

responden™i | or Hllo&d) antv@matHy S ubicea c €
cuprins perioada de 1 ani’H nem st preciztm ct ti

cercetare sunt implica™ Hi " n cOmpul
("nvi™HLt or , educatorepdemdi nelaeeantet coe
experiment al preliminart a ni vel ul ui
profesional e, a tinerilor <care-afimbi nt
student Hi cadrul didactic.

T o "Hi parti ci pan’ Hi ialiata cu prvireilanmodul coretts t r u
de compl et ar e a chestionarelor K i au
prelucrarea datelor lor.

Rezul tatele cercettrii experimental

Studi ul experiment al a fost realiza
au fosti mpl i c a-jHe d atgiongeir i di n i nstitu'Hi a d
Uni versitatea de Stat din Tiraspol (c
domeniu generalde studiit i i n™He al e educa™Hi ei

Prelucrarea Ki i nterpretarea datelc
ur mbkt oarepenstirtuuaWHari abil a aprecierea
prevaleazt nivel ul medi u, cu 56% r espc
atesgtitmedi ocr e iadeewma "Hiiiclaar K i a con’Fk
recunoaHterii emo’™ i i ICor r'@ndluil mitaijn eHii |c
"n cercetare este manifestatt negatiwv
variaH il or ki antgmredemnm3iide intensiteé

Controlul emo™HHi ilor, fiind o variabi
se atestt numbr ul cel ma i mare numktr
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de™Hin abilitatea de a regl a MHi conduc

Ki aolrel acle$ha, cahsetafzel capaci tatea de a st
st creeze reacSii potrivite | a situa'Hi
100
90
80
70 75%
60
50
40
30 38%
20 I
. | i
s o N -
Aprecierea si exprimarea Controlul emotiilor Utilizarea in solutionarea Indicator general EQ
emotiilor problemelor

m Nivel inalt  m Nivel mediu  m Nivel scazut

Figural.Di stri bu™Hi a responden™i | or «coc
dezvoltare a IE
(testul Schutte, %)

La75% din subi ec Hi parti ci pan Hi “n ¢
uti i zErii emoH il or "n solu™H onarea |
flexibilitatea “n planificare, gondire
Hi moit ,i vthéHi s emenea, Vvizeazt incapacit
ajuta Ki i nforma go©ndirea, raHi unea Ki
utilizktrii emoSiilor “n solu™ onarea p
decizilorlegatel e ceea ce tr ebuirset ssatua miul ¢ a =dtu
n gndire Ki comportament

Cn cadrul eHantionului realizat, ¢
prezentat valor.i corespunzttoare unui
mo Hi onal e, ce ne sugereazt cskt tspu@nierci”
mo "Hi i | oirt,at ena cdaep aac recunoaHt e Hi “n’
XxXpli-cemamitert potrivitt,. Nu mani festt
ast copleHi HH de emoSii-Hincenhtuabieizec
argt de emoSi i
De mer s ul experiment al Hi rezul tatel e
e Hn un nivel mediu al aprecierii Hi
ceHti subiec™ ~Hi pot aperb& Expamaida e xp
mo H i bak eete direct | egatt de part ec:
mo Hi i-Yer baloni nclude urmbtoarele mani
xpresii faciale, respiraHi e, bttti al

- — @D d @

®© DO DY
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Prelucrarea datelor nla c retrrna It Lkl seemo
prevaleazt un ni vel "nsemnat de " nal't
mar cheazt abilitatea de a recunoacxkt e,
precum Ki ale celor din jurcuwlstnoosat.r wip:
cunoaHterea momentul ui K a modul ui
depi starea necesittLSii de a | e "Hine
det aHezi de o emo’Hi e.

Rezul tatele <cercettrili au HWcaoHistn
controleze emo™Hi il e, "nst nu sunt cap
proprii, precum Hi a |l e utiliza " n sc

Analiza rezultatelor a demonstrat
emo H onal e alla nvel medacaddstl faptra marsat eecesitatea
dezvol tbtridi i nt el i gen Hei emo H onal e a
exprimarea emoHi il or, control ul e mo "Hi
problemelor.

100

90

80 88%

70
60
50
40
30
20
10

44%
I 38%

9EGSYydzZ NB SY Déparsopalizardl wSRdAzOSNB I NXB I {SkdrthtlA £ 2 N
personale

0

mb A @St miiyelnfediu mbA @St & ONT dzi

Figura 2. subiecsHi fdiobu dliommf orm niveluril

arderii profesionale ( nvent arul Ch. Mas. ach Hi
Cn aceastt ordine de idei, sunt a
interpretbtridi Hi pr el ucr Hnvantarul Buenbug | o r
Masl ach, el aborat de Ch. Masl ach Hi S.
Demer sul experimentalaukidemonslttratte
componentele extenuarea emoHi onal t Hi
medi u ‘Hi sctzut sunt preval ent e, ce
cercetare sunt | a etapa i1 staurtrii 'Hi
Sindromul ar der i i profesional e este un
participan™™ "n cercetare 6%, ce presu
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a unei atitudini profesionale depreci
sentimentelor pozitive.
Prelc r area datel or a eviden'Hi at ct su

56% ni vel medi u, pentru dimensiunea e x
cerinHel or excesive al eseprmsentimantuldea de
fi secttuivte ddeirne peumocHi odnea |l  Hi fizic, d
cu aceeaki energie, lucrul este " ndepl
de oboseal £t ki dezechilibru emoSional

Analiza rezultatelor a evidentdeat f &
extenuareatemwsH emalSt onal sctzut , i nd
emoSi 6malctompara™Hi e cu cohpoerghthaedepe
cu ceilal Si)

|l nterpretarea datelor a permis st c
ceretare nu sunt afect a'Hi de degeiHswonal

atitudine distantt fa™Ht de | ocul de mu
cu ceil al ™Hi . Nu predomint atitudinea
cauzeagzimi smul |, responden’ ™Hi i presupun
comportament de ignorare.

Responden ™i i participan™Hi " n cercet e
medi u Hi sctzut pentru di mensi unea
marcheaz aut odeval orizare, pierderea c¢comg
Hi a autoeficacitbt™i i . Au mai puSint
apar sentimentul de i ncompetenSt, de s

Prelucrarea Hi | retra rmermnd tad ree aa dsad ed
necesitatea preven'H ei arderi.i prof es|
componentel or sal e structural e: exte
reducerea realiztrilor experimentale.

Concluzii

Subiec ™ i” pacadriccetpaarnéHiau demonstr at
( 56 %) pentru aprecierea Hi experi mar ¢
cunoaHteri.i medi ocr e a emo H il or, a
categorisirea | or darcohiSianuitdud nutii feincokS
propri a persoant, c Ot K | | a ceil al S
comportament, exprimare Ki distingere
sau false. De asemenea, la componenta sindromului arderii profesiona
extenuarea emoHi onal t, responden Hi i e
mar c heaztenptriemmeennt'lal sde a f i secttuit d
fizic, dar Hi ceea ct subi ec™i i cer ce
aceeaki remdrigiezestsarcinile formal, " n
obosealt ki dezechilibru emoS$Sional

Esti marea datel or ne per mi tabiltateh con
de a recunoakte, a determina proprii./l
din jurul nostru pentru gestionarea ef
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di stantt faHt de | ocul de munct, Hi |
cei |l al ™Hi

Prelucarea datelor au scos | anszeal't
sunt ma i pd& mi | @ea pgplrielcii a Hi expri ma
sol u™Hi onar ea ercardrteristinsehtimentul dé autode\dlorizare,
pierderea competen™™el or, di minuarea st

|l nterprepaeéaciHarea datel or ne perm
predominant pentru inteligen™a emo™i o
medi ul educa™ onal, ce denott ct subi e
| E, prezintbitnvalrerzienSHdamisli ade oRiul ui  ar «

Cn baza rezultatelor ob™i nut e reco
programel or educa™Hi onale de dezvoltare
pentru diminuarea arderii profesionale.
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Rezumat:

Schimbtrile majore din cadrul SOCIi €
I aSt TOK pun amprenta asupracCperso
tutarea propriei i denti ttSi, adol esc
omportamentidlbtuii,e 'knt rmeatawap tate, fiin
pre adult. Din acest motiv, apar di v
ntre ce vrea Ki ce crede adol escentul
Lt r e Deavdltarkatabilt Si | or emoSi onal e Ki soci
mportantt deoarece i ajutt | a for ma
ermite st se iIintegrigzepuh medil wl K'co at
rieteni, f ami [ abel,e nperleovri neemoaSpi aornial iea Kpi
ecSiile emoSionale pe care |l e " nviStn
Il rcuitele emo&i vaa | den enisapdo®@pi tthadbui | 1 t at e
rin urmare, copi | Lt daoptime&pentraane forenaacaen S a
biceiuri emoSionale esenS$Siale care °
Xi stenSt.

Cuvinte-cheieeadol escen™™L, i dentitate, per s

Summary

Major changes of the Romanian society and the precipitous rhythm of life

have a significant impact on the upcoming teenager personality. Seeking for his
own identity, the teenager hesitates regarding his behaviour,somewhere between
childhood and maturityding tempted to choose the grownups side. Due to this
reason different conflicts show up based on the inequality of what the teenager
wants and believes he can do and what he is allowddeteeloping the social

and emotional skills in teenagers is impatthecause these help them form and
maintain relationships with others, allow them to integrate into the environment
they live inT the school group, the friends group, family, prevent the emergence
of emotional and behavioral problems. The emotional fesa@ learn during the
childhood years, at home and at school model our emotional circuits, enhancing
or diminishing our emotional adaptability. Therefore, childhood and adolescence
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represent optimal periods to form those essential emotional habits which w
leave a mark on our entire existence.
Keywords:adolescence, seiflentity, personality
Adol escenSa este vOrsta de grani St

’

aceastt cauzt apar conflicte "n rela$
"nteea ce vrea Ki ce crede adol escentu
de cttre adult. Cn dorinSa | or de a se
dar neav©nd suportul «kKi resorturile so
adol escenS$Sii cad n extrema negati vdi;
adol escengSi au tendinSa de a respinge
Kcoal a i depriveazt de statut, singul
"Bubcultura delincventt. Si ngiurfak wromas
propria identitate socialt pozitivik es
de prieteni, i ndi ferent dact acesta ir
Conr unt area adol escentului cu o serie
angaj ament constituie moment ul apar i "Hi
ct adolescen™a este conceptualizatt c
dat oreaztt é ns amairer iplaar | ui Eri k Eri ksc
simH subiectiv reconfortant al consta

trebuie vikzutt ca un eveniment nor mat.
pentru a puteatrecelapta adul t tA'Hal Snampi .2 83 7 s ol e s

refert, pe de o parte, | a negarieda de c
care se desparte cu dificultateHi |, pe de altt parte, I
i dentit-k ' HHnoclhhemed adul "H | or

Cri za, “n sine, este inevitabil &t ur
corpul ui se schimbt radical, “n care
faciliteazt apari H a fantasmel or Cu
confruntt cu necesitatea 'Hi presiunea
identitate ar sens “n descoperirea un
care st includt, de acum, THi maturit af
dei dentitate u un deficit de " ncrede

erficiale sau va mani f
ost pe deplin cOHtigat

P
autonomia nu f
e un comportament par ad
m

e
d
C
angjamentel e su
a
ceea caduktevap
t

c
i

de a avea sen entul ct este al egerea
i maginaHia feLtrt | imite aumop®OmMhr dei aw
imaginar, iluzoriu; acestaav suporta dest ul de greu |
| a adresa i magini. de sine, ceea ce Vi
fa™Ha cel or | al "Hi modul "~ n care se per cEe
putere Hi preseéeigica coreéreazdel panoni ma
di feren™Hi a de <col egi pr|n autoafirmar
copil trie dtdea asigurtri ct scopuril
"'Hi pierde din vdbhbstCeEe n Btk pramhseatkt
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put er eHIHi | € gni tai ma Astofpeli i | eumrstcomair i mul
ptrinte st acHi oneze ca un agent ce bl

Adol escen i i experiimpentruatia z da'His e aeat
sunt, ce | e face pltcere sau care sunt
pentru adolescent un mijloc de emancipare, o modalitate de a se declara autonom,
detdtd t de protec™Hia parentalumaten’ ecou

copi Chrirapor:t ce cei de aceeaHi vOr st
adol escent un mijloc de a fi admis " n
al ptrin™H | or ‘'Hi ct a “"nlocuit depenc
prieteni. [2, p. 191]

l denti tt™Hi Il e tineril or sunt model a
familial e, cul tural e 'Hi soci-ra¢ il & , Hie x
prietenilor), “nst THi e f ac precis,eeig er i
selecteazt medii-l eddHi e®amemiiji upeHicaTHi

Hi comportamentele pe baza feedbackul u
adopta diverse compor-Hiameezwo lbHti a Diadeant
"n adol esced™Haamni mpoopeiflau dorin'™Ha d

modur i "n afara rolului pe care | au
care se prezintt " n diferite sardlaa™™i.i
feedbackul din partea celorl al "Hi , | a
explora “"n mod activ diverse faHHete
potriveHte, vor putea suncontdisocmultarad e ze p
ma i |l arg Hi, “"n final, vor creHte gr ac
ceil al "Hi . Rel a™i il e de prietenie | oa
contribuind I a o serie de func™ii | mpo
fa'HL de familie, formarea identitt™ i 1
"n adolescen™ de | a un interes comun
e mo "Hi i Hi poat e, ma i apoi , |l a dezvolt:
pi et eni e sunt caracterizate de trei el
intimitate. Pe mbsurt ce relaH ile |o
puHin timp cu famd imdie rmuwlirt, Ee®nicreine m a
deegali.Utl i zarea tehnologiei digitale a °
“n felul "n care adol escen’Hii soci al.i
influenHeazt cele trei etape esen’Hi al €
a Formarea identittwii

Fie btmvde avataruri “~n jocuri, pagi:Hr
sau chiar filtrele de I nstagram sau Sn
cCu propria |l or i1identitate Hi St exper
celorleals™it. vAci et ate de op Hi uni poat e
este “"n sine dtunttoare, dar este i mpo
este intens modificat, standardel e a ¢c
exacerbate. ®i pst de | imite “n privin'™a timp
de ctLtre tineri poate duce | a expunere
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nerealiste. Dificultatea de'ld i alege repere stnttoase
st se diomtudl nhnelra confuzi sau dezori eni

b) Dezvoltarea relawiilor de prietenie
At unci cOnd I nternetul este folosit
rela™ il e de prietenie deja formate, ¢
acel aHi ctim@ndatvvoembi m de adol escen’Hi
scbtzutt de a |l ega prietenii, internet:!
“"n reHel ele sociale sau " n jocurile ¢
socialedecareestenevpie nt ru a prospera | a maturi
de a radicaliza anumite comportamente
persoanel or sau el ementel or care proyv
pragul de sensibilitate al acestorgopi Li mi t el e <cl ar e, pLs
atunci cOnd vine vorba despre tehnol of¢
adol escen™i | or car e “nt ©O©mpi nt di ficu
poten™H ale riscuri.

Dezvoltarea relawiilor de 1T ubire
Pecum "n situa™Hia rela™H ilor de priet
dact este folositt pentru a ~ mbogt ™Hi
vul nerabil it & Hi specifice pe care trel
gO©ndi mHli d er ellea dragoste “"ntre adol esc
pri mul rond, este I mportant st “~ n'Hel e
conH nut ul pe care | acceseazt i po
ilegale, precum sunt celogr nogr af i c e, care prarzintt
mod foarte distorsionat de realitate.
tehnol ogia poate elimina inhibi "Hii Hi
Adol escenSa, aratt Mdin p&ieddetessensibilg ale9 8 1)
cuceririi personalitt$Sii, cu toate ct
“n mod definitiv. Pe baza dezvoltbridi
de cunoktinSe Ki a unei cealtati veiexXxmpe
mod propriu de a " nSelege viaSa-iKi T K
ctl tuzeasct “"n alegerile pe care | e f
punct ul de vedere al Aletzavpod t golitiveidatpreiris
sinNebeebesse), perioada exalttrii afect
ale puberttSii, care cedeazt | ocul un.
mai precis Ki pe clar'empg ohogh enaasSa &l octong b
Eul este "n ctutarea unui nou echil i bt
ma i ukor de stabilit dec®©t " n peri oadze
Afl aSi ~ n pr agunediusodieeeqga rba mii c | wir p altirt
mar cat de s cohi mbnktreir erseep ipdaer t tuo médmr e d «
cul tur al sufocat de influenSe ki pr el
adol escenSi i p otl efgiatvei cdtei nceolnes utneunlt adSei I
sexualitate, decanfentrtiuei, Kisaanailet £t $i
profesional,Fi i nd asaltag$i de at Ot auwnomidier t e

97



ersonaled evi ne provocarea K pi atr a ungl
uctuaS$Siilor emoS$Si onad ecopi Ibadiane et u
t onomi a “enntoedieocansatlAté Ini semaud dle nevoli
aprobat K @McpBrriindie, asliogouOr)L rs ® dob
| escent ul are nevoi e £t fie aproba:
ctiv din partea grupul ui, dar Ki a
Cu acekKktia, pLrinSii sunt persoane | mg
CLbut ©nd validare socialt, fiind nesig
auy mbr i i responsabilitbSii u raotonomigie c i z |
cognitvenecesi tt un timp Ki un demers de f
exprimarea ma i ukoar t a propriilor i
capacittbtScii diecg©Onaiaki |l i tiES$Sii de a pu
educatorilor “"n aceastt perioadt est e
de aK | "mbuntt Lt Si propria cunoaktere Ki
nNnumekte newdieaede abuhoda atea de -ifi | ua
f ost Il nocul at e, c apeavwdltwmareaa, pka samal ik
ekecul ui K i succesul ui, capacitatea d
preferabil st seosaedborntde caul atehbBi e Ha
comportament adecvat K | descuraj tri
comportamentul ui deviant , car e, dact
comportament delincvent.

|l nteli genSa de tip cagademvcphprad@gitoansad

p
f
a
f

I
u
[
Ado
af e

- v

adol escengSi pentru confruntarea cu a.
emoSionale asigurt persoanei stnttat ec:
Alnteli genSa pme%iohéal reezul tatelce uno
dezvoltarea emoSionalt a elevilor est:
doar pentru rezultatele kcol are. Un s
ptrinSi ki profesori din diverse S$Stri

agenea$|e| actuale de copi i de a avea m
n trecut. Acektia sunt mai singuri Ki
ma i emoti vi K ma i nclina$Si st devin
agresiwi .depolndei de fel ul "n care noi
tinerilor pentru viaSt. E tot mai evid
emoSionalt a elevilor, supralicit©nd 1
I mpune o0 nonuktprviivziinughae a ceea ce kcol il
formare complett a elevilor care st |
cotidiene. M al i zO©nd diversitatea kicogqirfawinttat
el evii “n Kcoldie, atoebluicet sitmpf iement ar
educaSionale de dezvol atare a abilitt
ma i necesart dec©t oric©nd. (Opre, 20C
Gol eman (1995) ne mai atrage atengSi

contemporanel r Lt i m o perioadt " n care egoi smt
ajuns a fi trbtstturile definitoridi al
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acest el observa$Sii K atenSiontm ct e
afl at | a vi©Orswaacmpltuhur, [ se VvVorbecxk
despre conktiin$Sa moral t, despre val
curricul umul stu supra’ nctrcat de tem
contesttm, educaSiueni snpoarSalue mul s e preacd
i nexi stent . Exi sttt tot mai mul te dove:z
K au originea “n capacittSile emoSi
esenSi al pentu | mpor t anlifacomneriuniidinttee n S e i
senti mente KiI caracter. Cei care sunt

punct de vedere moral, deoarece tocmai capacitatea de a controla impulsurile este
ceea ce susSine clitdirea <mulawit esail ue g
abll tea de a descifra corect Ki
[ ent | a nevoile sau disperar

] Dezvoltarea abebcehSilor
deoarece i ajutt | a for ma
se integrigzaepun medi @wal Kcmwm a
: famili e, previne aparentSia p
emoSionale pe care |l e " nviStnm
| e emoe&i vawa | den enisapdo®@pi thadbui | |t at e
are, copiltria ki adolescen$Sa
| emoSionale esenSiale care ~ K
st .

Pr oi ar ea K | susSiner ea unor pr o
combatere a comportamentel or dezadapt a
reprealimttdede alte activitt$Si de consil
iAcartea sa de vizitto, pttrunderea s
medi ul Kcol ar «kKi soci al romGnesc.
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STUDI UL | NTELI GENHEI EMOHI ONALE
DIDACTICE
DIN I NSTI TUHII LE DE EDUCAHI E
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Educa™H e PreHcol ar t, Uni versitate

Republica Moldova,
ORCID: https://orcid.org/0000-0001-78684439 e-mail:
mislitchi.valentina@ust.md

Rezumat. Ar t i col ul trateazt probl ema e
emo H onal e | a cadrel e di dacti ce din
conformitate cucared r eal i zat eval ualeaeeducatonidrel i g
au vizat componentele structurale ale respectivului proces: autoreglarea,
conktiinSa de sine, motivaSia, empati e

Summary. The article addresses the issue of assessing the level of emotional
intelligence in preschool education. The criteria according to which the evaluation
of the emotional intelligence of the educators was performed, aimed at the
structural components of thiespective process: sekgulation, seHawareness,
motivation, empathy, social skills.

Cuvinte-cheie:i nt el i gen™ML emo™Hi onal L, educ
structurale, autoreglare, conHti i n™HL c
Keywords: emotional intelligence, educators, assessment, structural components,
self-regulation, selawareness, motivation, empathy, social skills.

Mani festarea Hi dezvoltarea intelig
actualitate pentru domenii diferite, faggc at est £ i nter esul s p
de a studia respectivul fenomen | a div

|l nteli gen'Blatema™d drmealloktmen ce combi nt
de a distinge HiHi " gdseslt ¢ o@ ae@bDidlpe | Bli ecd =
partenerilorl nt el i gen™™Ma emo™Hi onal t are i mpl:i
familie, pOnt | a prieteni sau cariert,
st ne controltm emo™Hi il e «kdi stvi @ Hy ah @
zi cu zi. Pe de alttit parte, creHterea
uman e, a presiunii din ce “"n ce mai m
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asupra omul ui conduc | a anuomiatlet ,c opnes tc

nu “"ntotdeauna | e putem rezolva sau

ni vel ul ui de inteligen™ emo™Hi onal t.
D. Gol eman este de ptrerea ct intel

subi ectul ui de a fii "n peasevesrezsee I

frustritrilor-HidettEtpO©hn BmMmpubkesdei he 'Hi
aHi regla stitrile de spiirint Hhed@ @oOn an
50].

| mportan™Ha gesti ontr i ageeefai peocpateae a

noastrt pentru dezvoltarea inteligen’
i nstitu'Hi a de educaHi e ti mpuri e. Cn
experimentului psihopedagogic-aem pr opus =evaluarea ni\
cttueaeadr.i a i nteligen'Hei emo Hi onal e.
|l ndi catorii N c-@anfreramitzate evwal canr
emoSionale a pedagogil or au vizat cor
proces:
\ CunoaHt erea emoHi il or Tipceornstixareldee ( Co
ne, i denti ficarea unui S dapacitateaddae c t i

S i

produce rezultate prin recunogHterea r

V Gestionarea emoitst L p©Oni(rAeda oe mq@ Hiair le @

st fie cele potrivite cont aekltattddera s ocC

folosi stitrile afect;ive pentru reali ze

V Moti var ea s e Idirjacae nfoMDitiilvoarSikai) sent i |
|

atingerea scopurilog bi | it atea de a descoper.i mo t
conduce acH unea Hi starea emo™Hi onalt
Vv RecunoaHt erea emo Hiiiildemt’idicairleal "Hii
emoSiil or Kicebkmadatkibtieetleoa de -unflxi m™Hi
de rela™i i; i nterpersonal e
V. AbilittQSislteabsdciraelaerel aS$Siilor inter
jurbabi |l i tatea de a. fii "mpreunt cu ceil a
EHanti onul ex per itmie h40 ad cadae dilacted dinc o n s
"nvi'HEmMONt ul preHcol a6bani.,.cu vOrsta cupr
Pentru evaluarea nivelului de dezvol
didactice din instit u’H Batertheae testpentua 'Hi e
dg¢ er mi narea profilul ui i nteligen$Sei en
a componentel or i nteligenSei emoSi on.

motivaSia, empatiBaPl &bi butb&il & sWobdl
Cn con’'HWiawruet uuritheeazt vom prezenta r e:
didactice pentru fiecare din component

ConHtiin™Ha de sine eviden™i azt capac
punctel or fortdiHliatae acealeora dlialkeo,nHth er
Hi | pAortee zlea bazt o analizt sistematic
| egbttura | or cu propriile ac™ uni . Ace
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st observkim acelme dtor i s tstturlie pceo rceart & ma

Evaluarea conktiin$Sei de sine eviden'’l
recunoakterea I mportanSei Hi manevr ar
| egate de propria per smdaxtesociatke c e dir
Prelucrarea datelor experimentalesmne per mi s st remar ctm
“nal t al conktiinSei de sine mani fest
conktiinSei de sine au fost i denti fic
c otniHi n "He i de sine posedt 14 educator.i

ENi v el ®Nigeanhetiu ENi vel sctzut

. Nivel 7

Nivel 19 educatoril4%

14 edu
10%

Nivel mediu
107 educatori
76%

Figura 1. Rezultatele (nr., %) atestate la cadrele didactice privind nivelul

Il nteli genSei emoSional e
pe dimensiunea componen@o n kKt i i nS$Sa de sine
Aut oregl area emapHhontdteai adeaat gest
emo Hi ielse¢ e o construc™H e cuprinst “~n i

ne permite st transformbkm o experien’'H
emo Hi onale,” ndechkivacomnmtri nut st fie neplt

i mper sonal Hi control abil. St posezi |
detAiae hage ment ul e moailpgosibilitataa depaedentificanceelh ee, s t
te pert-idr bimo sidtmoreiaz aaf ect i vi 'Hi de a i
vederea regl trii mani festtrilor negati
ENi v el m=Nigehnhediu =Ni vel sctzut
Ni vel sctzut
14 educatori Ni vel
10% 28 educatori

20%

Nivel mediu
98 educatori
70%
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Figura 2. Rezultatele (nr., %) pri
cadrelor didactice
pe dimensiunea componengaitoreglare

Prelucrarea Ki I nterpretarea datelo
faptul ui ct din numktrul tot al de 140
ni vel "nalt de dezvoltare a inteligen

Autoreglare.
Cu nivel mediu de autoreglare au fost identificate 98 de cadre didactice

(70%), i ar 14 educatori (10%) au atest
pe componenta Autoreglare.

MotivaH a se refert |l a total.istbtat ea
utilizeze emo Hi il e “n mo d producti v
comportamentul ui Sspre o anumitt ac™™Hi u
direc™ onal al condui tei, aeogonsdbil. pe ce

Interpretarea datelor xperimentale privind identificarea nivelului
motivadigermineg st constattm urmbtoar ea
de cadre didactice, 70 de educatori (
motivaSiei; | a 5axonshe ad dwnag avted il M2BUY)U S
cu nivel s ct-awremarda: 15 edudatorv(Bl%). e s

ENi v el m=Nigednhetiu =Ni v el sctzut

Ni vel sctzut
15 educatori
11%

Ni vel
70 educatori
50%

Nivel mediu :
55educatori g

3%

Figura 3. Rezultatele (nr., %) pri
cadrelor didactice
pe dimensiunea componenkio t i vaSi a

Empatia se refert |l a aptitudinea deé
gO©nduril e unei paem soiamiBHi nemi Bk dwem ploe
| ocul altcuiva poate fii di ficidstare” n s
afectivtkt precart, dar este relevant,
care sunt specifice “"n momentul Trespec
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Cn ur mak rpn e lduactrel or obS$Sinute privir
i nt el i ge n Hempat@amnmomHi coonnaslteat at c¢ct din nunmn
cadre didactice, 88 de educatori (63%
educatori (24%)-a identificat nivelul rediu de dezvoltare a empatiei, iar cu nivel
sctzut adauicemifcat 18 eduicatos (13%).

ENi v el mNimednhetiu m=Ni v el sctzu
Ni vel sctzut
A .
S
v Nivel_
R S 88 educatori
; 63%
Nivelmediu_/. /
34 educatori ¥
24%
Figura 4. Rezultatele (nr., %) pri
cadrelor didacticpe dimensiunea componenknpatia

Abi |l ittt Seiviied esnocHiiaazlte capacitatea de a
conexiuni, dar Ki abilitatea de a i den
o r edaBiitei v-2 u bsiuebdte.ctCadr el e didactice
asiguréien™™Ma " n domeni ul relaSiilor i
rezol virii situa™Hi il or conflictual e, I
sine 'Hi ceicadpianc ijtuart,e ap odseedat i ni Si a Ki
reciprocpozi i ve, abilitatea de i nfluen™™are :
persoane.

Cn wurma prelucrtbtridi K i nterprettri
ni vel ul de dezvoltare a abilitt™i |l or
preHcolmakbrulDitmhonal de 140 de educator.i
“nal t al abilitkt™ | or social e, 105 ed
medi u de dezvoltare a abilitt™i | or soc
cu nivelult sTHitlzat sdc iadli d .i

Datele ob™HMinute “"n cadrul studiul ui
componentele structurale ale intelige
empatiei, diagnosticat | a 88 dimat educ:
de motiva™H a atestatt | a 70 de educatc
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ENi v el mNigednhetiu =Ni v el

Ni vel sctzut
13 educatori

9%

Nivel mediu
105educatori
75%

sctzut

-

Ni vel
22 educatori
16%

Figura 5. Rezultatele (nr., %) atestate la cadrele didactice privind nivelul

I nteligenSei emoSional e

pe dimensiunea componenteb i | i t £ $i soci al e

Cn ordine descrescttoar e, pe | ocul

nivelul “nallta a2 8§ okd a dwematidriica(t20 %) ,
care sunt dezvoltate | a nivel nal t | &
ConHtiin™Ha de sine este componenta s
necesitt cea mai semni f ilctattriivit, ifnitiemrdv €
ni vel “"nal t de dezvoltare | a 19 educat

Nivel mediu
57%
=Ni vel =Nigehnhetiu =Ni vel sctzut
Figura 6. Rezultatele (%) privind

a cadrel or didactice din institu
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Prelucrarea Hi i nterpe etratrreagulateHan

de educatori I mpl i ca'Hi “n experi ment
i nteligen ™Hei emo H onale |l a 45 de educ
i nteli gen’™Hei emoH onal e a f ®&4),iadcuagno:
ni vel sctzut al i ntel i gen Hei emo Hi onal
Concluzii:
1. Cn vederea evalukbtrii nivel ul ui I nt e
din “nviHLmOnt ul preHcol ar recomandtm
profil ul ui I nteligenSei emoSi onal e pr
un numktr semnificativ de teste pentru
cinci componente structurale ale inte
autoreglareanot i va$Si a, empatia, abilitdbtSile
2. Rezul tatele atestt faptul ct " n r Or
preHcol ar prevaleazt nivel ul medi u d «
di agnosticat | a 57% din edutal bgen He
emo H onal e, eviden'™Hi at | a 32 % Hi ni vel
la 11% din pedagogi.
3. Anali za rezul tatel or studiul ui au
autoreglarea, conHtiin"™Ha de smanie,pualiinl
dezvoltate " n comparaHi e cu empatia (c
63% din cadrele didactice) Hi moti va'Hi
din educatori).
4. Datele experimental e au tstcroisi “innteeslii
emoHi onale | a cadrele didactice din in
tuturor componentel or structural e, c u
asigur trili progresul ui con’Ht ikir mHe i de
Bibliografie:
1. GOL EMAN, D. |l nteligen™a emoS$Sional t.
420 p. ISBN 473812067-5.
2. WOOD R., TOLLEY H. Il nteli gen"™a emo

Meteor Press, 2003. 146 p.
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CZU:37.032:371.314.6
ROLUL PORTOFOLI UL UI EN DEZV
PERSONALI T 'HI I

Aura ComoraHu, fQcoala Gimnazi a
RomAnNni a,
auracomorasu@gmail.com

Rezumat:

Una dintre metodel e dpertofeiv afind ar e ¢
consideratt cea mai vastt metodt, ce
i lustreazt o modalitate de evaluare al
reflect And pr goeper ersaul neulletveu lpul anur i . Ak
evaluare prin metoda por t-afaoumitaohtexti t r e
care are En vedere: particularitit™Hil e
nevoile Hi abilDawéHilred el parutlaii rettegr a
eval uar e, el evul ajunge st fie conHt e
i ntervenH a Envi™Hbtorul ui care Ei C O
defectele, ariil e ode Embunt ™ML ™Hi re a ac

Cuvinte-cheie portofoliu, dezvoltare, strategie, elev, personalite.

Summary:

One of the alternative assessment methods is the portfolio, being
considered the most extensive method, which has the student at the center of the
action. At the same time, illustrates an alternative way of assessment over a
longer period of time, reflecting the student's progress on several levels.
Therefore, this evaluation strategy through the portfolio method must be framed
in a certain context that takes into accotim: particularities of the students' age,
the specifics of the discipline, the needs and abilities of the student, etc. Becoming
an integral part of the act of learntagsessment, the student becomes aware of
his own evolution, being helped by the intemtion of the teacher who constantly
communicates to him the qualities, defects, areas for improvement of activities.

Keywords: portfolio, development, strategy, student, personality.

Portofoliul reprezintt o metmwndet f | e
at At sistematizarea wunor rezultat e, d
asupra activitbt™H i elevul ui

En | uMetaadckiaca | imbii &Gi |iteraturi.i
Mari ana Norel, considert ct Jepulirt of ol
reprezent And o modalitate complext, ca

toate celelalte metf‘odRPe Hicaednseicaresi

“Mariana NorelMet odi ca prep#68.ii ..., op. <cit
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e evaluare centratt pe el ev, consi de
efinit fie En sens restr Ans, ca o0 to
t |l e realizeze, En conformitate cu ur
i e En sens |l arg, are rol ul de a oferi
Semate afirma ct portofoliul Il ustr
l evilor- , paj pr-dieédact sb i magine de
ezvolttLtrii, e v o | u "Ha lengul tkipulup fiind gatalegatu | u |
rept o evadaafrer smiuzn@d 2 v Li nf or ma "Hi i p |
n
C

0 O o

umit moment al achizi H ilor elevul ui
estuia, a gradului stu de i mplicare
ENn realizarea portofHol i udei caxest ke

£ i mul r And trebuie st se steé

DY OO

u : st se formul eze criter
n st se réecumgHi |loa 1 rEmd ioad a@rac
0 of ol i ului. Reali zarea aces|
buie st stabd | easocitecseapul ,st
e standard, Hi n (e regrazentative dinmu | r
tea elevilor. Aceastt activit
"Hi i le elevilor, duc?And | a stin
ti mul r’And | a f or mar ea rmotniad &”
Utilizarea metodei portofoliul ui |
rma "Hi i esen’H al e despre struc:
viduali tatea sa Hi despr modul Er
En ceeaecevpluaed®td portofoliului, é
explicarea de cttre Envi™HLt or, (I
erioada pentru care se va pri mi n
enttrii poev,ofwod irudalii zZleeazh tde @O
en"Hi i nd l ucrtrile anexate, anal.i
©Ondentru lucru-ti 6k beaneoneentbjatg®n
trebuie " mbunkttibSite.
Aceastteemaboaast or produse se real.:
criteriul conformittbtSii | a teoria pred
originalitbtSii. Totdat t, fiecare el em
fie, din punctdevedee canti tativ (numktr ul de pag
creativitatea produsului individual sau colectiv, elementele noi, punctele forte,
et c. De asemenea se va Iinsista asupra
metodei portofoliului asuprd e zvol t Lr i i personalitbk$Si
autoevaluare kKi a competenSelor de int
La clasele mici evaluarea se face prin califictive ce sunt acordate conform
unei grile de evaluare, a unor criterii de apreciere, iar forma pe gaate lua

SO O0OO0O0ONOOO
CoOoOmY® 7T OO0

= R |
o -

e
(0]
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Pr< T 5 T

n

P
prez
evi d n
I ud t
car e u

este fie o mapt cu document e, fie o
documente: desene, materiale, fotografii,-@Detc.
Avantajeleut i | i ztr i i met odei portofoliul
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u ofert fiecarui el ev pouiolpirliiut,atsetai n

i mplicarea activit "n sarcinile de lucr
u reprezintt o oglindt pentru activit
u Il lustreazt progresul -0oi mdiuwmid dhalpeali o
u est e u'Ho rlanneul dsdplngitakclasei;

u per mite aprecierea Ki Il ncluder ea
activitbeSii el evul ui car e, “n mod obi
"ncurajeazt exprimarea per stoknSail td ea “enlve
ma i compl exe Ki ma i creati ve, di ver s
abilitESilor exersate;

u evaluarea devine motivantt Ki nu s
el i beratt de tensiunil e Hi etloenusrualdia$ie
de evaluare

u dezvoltarea capacitatdt™ii el evul ui
refl exi vi asupra propriei mun c i K as.iL
u Il mplicarea mai activt a elevul ui T
materiale;

u lipsa presiunii timpului;

u citeriile de evaluare sunt cunoscut
Limitele folosirii acestei metode de evaluare sunt:

u necesita un volum mare de lucru din
u Il virea wunor situaHi i di ficile En a
portofoliu;

u di ficult & Hi En formul area sarcinilo
dificile);

u familiarizarea cu aceastt metodt no
u eval uarea tuturor portofoliilor nec
u subiectivitapeat éEnvik Hutnhoriudpuweidi ment
eval utri eficiente, deoarece portofol
elevlui;

u cOktigarea “ncrederi.i el evul ui K | S
u men™Hi nerea unei cti dree aloimuinriiciarmeqr |
"ntre profesor Ki el ev;

u acordarea unui i mp u | "ndelungat de reali zal
ritm constan de |l ucru cpe aceastt peri
u atenSionarea &elevilor "n |l egtktturt
pre’” nt Gmuppienraftitci al i tatea | ucrul ui K i €
I

egtturt cu aprecierea finalt;
Ca metoda alternativt de evaluar e,

calitativt decAt cantitativt Ki este
Pofesorul ~| poate fol osi pentru a ev:
folosi pentru autoevaluare kKi ca modal
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En EnvitHLmAntul primar metoda port
deoarece nupseedeppioavaebponhre evaluati v

C a modal i tate de col ect Bwalearea@u autorald us e
portofoliului ur mtreHte dezvoltarea
mani festtriioniondei,viidruchd ppe ndaeuntt e. Cn a
evaluarese orienteazt cbLtre competen$S
contextul wunor sitwua$Sii Ki sarcini de

Se crede ct evwlajauteta Ipa i np rpev d oif roe
adapt And “ntregul mod de |l ucru al pro
modal i tate de a obiknui elevul cu Il ucr
cercetarea, el aborrmaraa unm r@arreshiddescrddadm a
portofoliul nu reprezintt doar un iInst
trebuie st cunoasct | a ce | e fol oseHte

En primul rAnd, wutilizarea Ipispret of ol
informa™H i diverse, diferite de cele u
trebuie st fie flexbil, asigur And astf
respectarea unor regul i st alportofoliuse di n e
poate realiza fie separat, utilizAnd n
progresul gener al reali zat de el ev pe

En clasele primare, portofoliul est
acestni v e | : el reprezintt mai mu | t un |
dor i n’'Hei de a colecta unele el emente
exper i n’Hei el evul ui .

Dact En anii trecuHi n o "Hi ucnuenao sdceu t pto,
odatt cu ivirea pandemiei, a Enceput s
al ev@aomutofiol i ul digital. Astfel, prin
spa’H ul Hi ti mpu au devenit rne’li antuit vuer , i
i nforma™i onal e, prezentate Hi organi zze
virtual, En pagini web.

Di scutabil t ar fi autenticitatea aft
originalitate a elementelowviiinelredbeii
precizeze sursa, iar acest lucru trebuie explicat elevilor din clasele primare, cu
prectdere celo#a din clasele de a |V

Utilizarea portofoliului di gital pr
i postaze: ca sur sdplafeme@ends € dHaneNn g ad adda
corespunzttor, |l a care el evul, al tturi
'Hcoal £, cAt Hi acast.

O altt formkb pe care o ia portofold]

prezentare a etele watériald pe caceodnaiHelavuhialds,
consi dlee Amedpur ezent ative pentru Entreag
plus de creativitate Entregii sale act
Cea de a treia iIipostazt a sa o0 repil
drept€g op capacitatea de a mbsur a-lymer f or
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proces de evaluare continut 'Hi sumat.i

transparent, aceastt metodt de eval ua
transf or mauniodo pviildu Ir eEBnptorns abi | al -propr
se accent pe capacitatea de analizt °
puterea de-dd i motiva opH unil e, Enttrind re
elev.

En cadrul oteéeter ader ki mb-aypehianualdl a c |
Ars Libri, Semestrul al H e a |l a uni $alt etaarde,! &mMrvikrit
pooate fi folositt metoda portofoliul
| iteraturt, dar Hicaeheienbiel dept i mbadr

Prin utilizarea acestei met ode se
Envi™Har e. Este esen’™i al ca |l a real.i.:
Endr umar e, suport. 'Hi nAnd cont andde com
studiu al acestei discipline, rolul acestui portofoliu este de a viza dezvoltarea
capacitt™ | or de ctutare a i nfor ma'™H ei
crearea gustul ui pentr u viaHa skEnri it c
aceastt-apacit oadi ts"Hi Isoer fcorrenaetziev €Hi st s
pentru |iteraturt, pentru utilizarea |
di scipline En viaHa cotidiankt.nc$e najmun
bal anHa dezvoltitrii competen™Hel e | a |
a lucra cu informaHi a, de a folosi En

Componen™a portofoliului va fi hot
parteneHEn v t-éHE ¢ or fii He de osgpreafGeorge TopET

Jack London. | deal ca fi
scriitoril r Estte de aHteptat ca ace
a cktr ™Hi Il or citite,aivEnso™Hi te de desene
Din portofoliu nu ar trebui st | ips:¢
de verb, fiHele cu exerci Hii Cu semne
rubrica textelor creative dupt un pl e
capaitatea de redactare a mesajelor scrise. Tot prin colaborare cu copilul se

Ander sen S i
0

stabil eHte <criteriile de -otradmataircect,a f
bi ografice, titluri de opere, fi He de
Referitor la criteriile de evaluageunui astfel de portofoliu se pot referi la
mo d ul En car e sunt Il ustrate Hi i or

particularitt™Hile de VvArstt ale copi.i
dezvoltare a ognadizaasittezh, lgamizargaAabstractizaréea,

care abia Encep st func'Hm.one odatt cu
Chiar dact acest mod deunaalificaivcmua s e
ebui e siplanbmbtBrur@mmielm efortul ui dep

tr
| ui-uEBEBEntimpd de abordare sistematizatt a

AHadar , prin aceast tip de evaluare
observabil e 'Hi mbLsurabile ale el evulu
procesul de Emportcatativ,ey cargitativ.vi t sub r a
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SLM@ONa Di d:

CZU:371.314.6:37.032
| MPORTANHA CNVI HI RI | PRI N PRC
CONTEXTUL DEZVOLTARII PERSONALE
Nel ea GI| obu, dr . ,

Summary. In this article we delineate the concepts of profEgted
learning and the project method. We mention the importance of phgeet
learning for the personal developmentstdidents and we come up with some
suggestions on the organization and development of piiogesetd learning in the
discipline of Personal Development.

Keywords: project learning, method, personal development

| nviE ™MLt or ul "Hf ndesHt hitde bwHa, stndk
chine?

CnvitSarea bazatt pe proiect-asumptru
influen™a cercettrilor | ui Piaget ~n d
ideea ct un individal €é kpe clhanzsd raix peHtiee IT

Men™H ontm di fwerSear "Haa diametakiBroteqiuéca pr o i ¢
met oda didactict.

CnviSarea bazatt pe proiecte este u

nevoil e Ki i nteresele luneicdirecpet mMhe
a unor activitdt$Si de " nviSare interdi
probl eme practice ale vieSii de zi cu

CnvitSarea baZatstteapebLpioiseécueSi uni C
"nviEStrii caffrel sea ewial pre@azéedlraa Po.ar e a
Perrenoud coAscHeuhectoéstceiot, admini
ani mt, nu deci de) THi este oiaré Dédwayt £ s p

lactivitate organiumatatnumoiri erbti &tcht i syp n
practicto (learning by doing) Hau A" ny

Proiectule st e o acSiune individualt sau
atenSie “"n scopul de -me todbGh nedpdramitetoiba e
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centrarea i nstruiri. pe el evi K i cree

mOi nileo (J.H.Pestalozzi).

Metoda proiectelorme n Si oneazt C. Ul rich, stim
"n contexte real e, angajgamentkul ipmreprlsiaoc
schi mbtri sociale I a nivelul comuni tt
unui cerc vicios demonstrat de mul $Si

sociocuturale [5].
Deci, nviSarea bazatt peteprloacItam ‘cras i

presupune doar sfaturile profesorului,
Hi munca se desftitkoart | a kcoalt “n
proiectului, “n cooperare cuProectdca or ga
met odt didactict completeazt | ecSia
i ndependent t, cel ma i des acast,a n a
definit profesorul.

Reali zarea "~ nviSkridi p totoate dpsaipbnele c t e
kKcol are, dar “"n cadrul disciplinei Dez
st devint una esenSialt. CnviSarea pe
el evil or. Proiectele bine kowicegateol i
capacittSilor cognitive de nivel supert
val oarea acestui tip de activittb$Si de
l ucrur i noi sunt mai mar i at wateeide c ©nd
rezolvare a probl emel or, iar el evii S
devin aceste fapte Ki competenSe rel ey

Cn v t $m@nrneetoda proiectuluid e zvol t £t cunoktinSel
el evilor "n contewt&Bréeal enekiodaelpeva !
Bransford, Brown, & Conking, (200@ | e v i i devin mai I mpl i
"nviSare atunci c©nd au posibilitatea
provocatoare, uneori ne@gilnhcwittedSiabarakeah]is

Cn realizarea proiectul ui el evi i Sult
de realiazat, la inceput mai simple pe un domeniu, apoi mai complexe pe domenii,
care i cheambt st gO©ndeasct iroblehnepende
achizi Sion©nd " n acest SCOp cunokKting
prognoza rezultate ki posi bilele cons
capacitatea de a dtettermina | egtturile

Din moment ul C 0 n @leapea saj proieetul parpuege un | a
proces dindeOprewviae ett ampe,, de plani ficar

Laetapadeproiectare i mportant st neCppmoeam ~ nt
ne propunem st reali ztm? obGe cadIieumie \

Ce pl an avem? Ce resur se sunt neces
probleme/ dificulttbt$Si pot aptrea? Ce pr
prezenta? Ce limite de timp avem? Care sunt criteriile de evaluare?
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La etapa de planfere d et erdtnapre !l e activitieSii,

procesul : roluril e Hi responsabilitt
activitatea?

La etapa de realizare a proiectulpir of es or ul trebui e st
desf btkurarea proiuectbtuliuiv,a cper orpeugntel i Hik
coerenSa dintre activitatea “n curs Ki

Cn cadruilmporatt aactrist ne referim | a a
compet enSel-au pdee zcvaolet ti 'Hie-proae cptruold u snu |k

criteriilor de evaluare prestabilite
[http://www.prodidactica.md/revista/Revista_107]pdf

Etapel e ~ mpl emednet Lpi é g Lpt(atrgesatameiWiie:r ¢
analiza resurselor Hi a <condi H il or
stabilirea rercalzaren 6 abal i r&afHe A orf)i,ni sar e
pr odu s valorifigarea(’lgir ezent ar e a, autoeva)l uar e
[3].

Cn figura de mai jos avem etapele 7

vilor
se propu o]
probl emt a _
semni fic i viComuni car ea
nivel ul ui d e rolurilor; oferirea surselor, — ’
maturitate a elevilor stabilirea timpului, Elevii aleg produsul
moti var ea 'Hi |modulde prezentare A
activitt™ i |chjar Hi atuphci c©nd
(se pun “ntr|exerci ™ ul iptifH al est e
materiale, s|nici procesul de ~ nvtk He
i nforma™i il elnici rezultagfaud nu se r
FigEt apel e " nviWbkridi prin metoda proi
Rezul tatele/ produsele | ec™ ei sau I
“n cadrul a dout vaiatsladeqgziaelevibor pidaum:ldesene , p
aplicatii, mesaj, brosura, expozi 'H e,
joc de rol, meni u, dans, prezentare F
t abel il conic, acSiune caritabilt etc.
Astfel, contextul "nNviESLETrii prin pr
cercetare individuale sau “n grup, | a
asigurt un mediu favorabi | ladeel mintdle z v ol
(concentrareame mor i a, gOG©ndirea, viteza de r €
flexibilitatea etc.),la nivel sociee mo Wi (ornealla "Hi i | e, comuni
e mo "HianhiVvelkspiritual ~ mbo-g Lt éHI nWdai r a™™Hi onament e
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sociale Hitcn@ndsue alntfHe| eagt 1 mport an Ha

energiei depuse “"n realizarea cu succe

Subiectele cu care putem "~ ncepe su
provoctrile care s urpecarlkefolasimjmoblemelelme ~ n
Hcoalt sau " n comunitatea | ocal t, une
anumit grup de elevi.

La disciplina Dezvoltarea personalt
conSinuturilor curr mcunloamue el ecoma&mpa &t
tabel ul de mai jos venim cu unel e su(
proiect “n cadrul disciplinei de Dezvc

TabelullSugesti.i pentru o “nviWware baza

Modulul Sugestip@mt ru o “~nv<i'H
proiect
Arta cunoakt/Ac™H  onez spre binele
celuilalt Cine sunt EU?
Cea mai bunt zi din

Cum aratt o prieteni
Harta intereselor mele
E dulce gustul matematicii?

Asigurareac al i t £t SO zi “~ mpreunt cu col
Cauze Ki efecte ale
Cum ar fi o zi efi ci
Ce "nseamnt a fi pri
Cine este erou?

Mo d u | stnktt oCum putem asigura in comunitate un n

Sstnttvadsa Sae?
Un weekend de vis

Cnum corpiosimnht esstn]
Dece trebuie st mO©nec

Proiectarea carieref]Ce acopertminte ale
profesional enoastt?
spiritului antreprenorial Ce abi | 1 t& ™ tEHH rseus
profesiei mamei sau
Securitatea [Cum " mbuntSim starea
Reciclarea e o sol u’'H
Cum st folosim Inter
Reali zarea eficientt a unor “ntrebktr
prin colaborarea «kcolii cu institu$Siil/l
| nspectorat ul de poli Sie, Servici.i e X
alte serviaidin comunitate.
Cn cadrul acestor proiecte el evi.i n
cheia disciplinei, ci se cunoakte pe
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|

Cnv Harea prin proiecte ofert ducravil or

i ndependent sa-ki ~punger upn dal ocoaar e ca
inventivitatea.

E de menS$Sionat beneficiile supliment
elevi:

- el evii se bucurt de procesul de

- acentul se mutt pe procesul de ~ n
este doar nota, <ci senti ment ul de real

- creHte “"n'Hel eger ea THi se " mbuntt
mat eri ei "nviHate, cunoHtser Hélkagde ha-
rezol virii probl emel or real e,

- se cultivkt g©ndirea critickt, comt

- el evi i devin ma i con'Ht i e n "Hi de
organizezee | evi i TOK "nsukesc abilittéHi d
controleazt emoSiile "n timp ce prezir

Cnvi™Harea bazatt pe proiecte poate
priveHte socializarmayrabhnltegr ar ea©ngmul
i ncluziunea Hi activarea elevilor cu r

Ast fel, "vi'Harea bazatt prin proect
secolul XXH e a: g©ndirea <critickt THi capaci

C 0 0 p er a aciatea dd autooganjzare.
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CZU:37.015.316:036.21+004
POSI BI LI TFHILE DI GI TALI ZI RI I C N
SERVI CI ULUI PSI HOLOGI C CN CONDI
Victoria Maxi mc !
Chi Hi ntu, Republ i
e-mail: vmaximciuc@agmail.com

Rezumat Cn articol este abordatt pr
“"n func'™H onarea serviciului psi hol ogi
schi mbtri, dar t ootdigithle sap rpiuns aapclciecnatruela ps
dreptul fieckrui C O p i-&u relalizat matlnutteanstuire . T i
pentru cadre didactice prin aplicarea
predareda nvi-dHaakbaare peladareci plhishhel eapHa @ a
educa™H onale “"n activitatea serviciul
teoretic a depistat unele | acune privi
psi hologi, numktr mic de uwptlialtif patme ‘erdua
psi hologul ui . Scopul cercettbtrii const
l ucr Lri met odol ogice privind aplicare
digitale “"n activitatea psihologul ui C

Cuvinte-cheieepandemi e, serviciul psihol

surse digitale, platforme digitale.

Abstract. The article addresses the issue of applying digital sources
in the operation of the psychological service. Many changes have takedydace
to the pandemic, but still through the application of digital sources, emphasis has
been placed on the quality and the right of every child to education. For three
years, several trainings for teachers were carried out by applying different
educationbplatforms on teachingearningassessment on school subjects, but the
application of educational platforms in the activity of the psychological service
stayed away. The theoretical study noted some gaps in the formation of special
digital skills in psycblogy, a small number of educational platforms that can be
used in the work of the psychologist. The purpose of the research is to assess the
needs and develop a methodological paper concerning the application of
educational platforms and digital sourcesthe work of the psychologist ahe
general education institution.
Key words: pandemic, psychological service, digital skills, digital sources,
digital platforms.

Pandemia COVIEL9 a f Ltcut provoctLri ma |
educa™i onal din Republica Mol dova. A .
al procesul ui educa™Hi onal ptstr©nd ca
Timpdetreianisaured i zat foarte multe “n domeni
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privind aplicarea platf of me Letduareld uc a™H
toate disciplinile Hcolare. Cnst totu
serviciului psihologic.

Analiza literaturii de specialitate din domeniu-ae per mi s S
constattm ct existt ma i mul te direc't
compet en’ Hei digital e: 1 l. 1 Jtetse a [:
S. MJjdzgdzjte [ 10], ¢deszoIMIzalsrtsatmﬁ]Qm[o?mp[eltZe]n
cadrel e didactice I . 1. ImMdfsea [ 6] ;
faHt de ea [. s. mjdedzgjtc©, ¢. 1. z“jfr]lsOQ
digitale “n procesul @mudtai'Hi m'Hall e Rp s il
Y
[
Y
Y

risma digitalizbtridi me n "Hi o rfavantaiele c r £ r i
Nt erven'™i ei online: scal abilitatea,
osibilei stigme de a fi tvibmaitv r enmec apG@
andemie aplicarea tehnologiilor digit
anume mai frecvent " n dezvoltarea | im
speciale (J.1]. AddzOtaO, [ .RrR. levdznr ddz
reali zarea activitbEt™i |l or privind dez
asisten™™t psihologict |l a distan™™L a ¢
ptrinH | or acestora (1.95.1EkmMjoa d {.
tehnologiil epatnf dn masHi iomall ie mot i va'H o
activittt™Hi |l e devin mai atragttoar e, |
materialului conform particularit ™ | q
documente textuale, materiale vide® gt e I nteractive Hi
recompensel or, toate rezultatele copi
dezvoltt un parteneri at ma i str©ns d
dezvoltarea digital i ztuwniimpacspsztv asaprau | p
dezvolttrii personale a speciali Htil or
apropierea serviciului cttre benefici e

Scopul cercet trili este el aborare
posi bilitte'"Hinlod ogpliil okr iiinftor ma™i onal e
cercettrii centrate pe necesitt™ |l e pr

Obiectivele cercettrii
1) studiu teoretic;
2) evaluarea de nevoi;
3) elaborarea unei ghid metodic.
Dupt desftHur areai sdmdebubbdbor dteooetai

utilizarea tehnologiilor digitale Hi p
psi hol ogi ce 'Hi am plasat pe pagina de
persoane. Acest numr mi ¢ seishtoel oqga tl wrr
activitatea cu refugi aHi . Cn urma pre

mediudetrardi n medi u urban 83, 3% Hi 16, 7%
domeni u asi stenHei83p S8Si%h @lOGmg il @ae 5" @ nHc dHa
de 5 ani ; participarea | a cursuri d
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tehnologiilor informa™H onale " n activi
prezen™Ha condi Hi il or pentru aplicarea
psihologului 83,% s unt THi 16, 7% nu sunt ; of er i
aplicarea tehnol €5g)|°/d ofrr eicrvfemrHaa "Hi pol ni acl
informadadHdanhal epe stpttmOnt -1853%;B¥%ldeodat
pregttire priviind oapli indrvedsapétiondst &ae leo g

(l'itchidarea dificulttEt™i |l or cu progr ame
utilizator ( Wor d, Excel, Power Point
i nforma™H onal e: “n pBeogtft nrei mepontr maca
ca tehnica asistivt 33, 3%, altele 16,

aplicat e -wond, pawet point B3,3%! tabele electronice 50%, discuri
multimedia 33,3%, programe specializate 50%, internet 83,3%% 16
responden Hi au men'H onat c¢ct au adresa

de socializare aplicate 83,3% aplict
i nstagr am, atitudinea f a’™Hkp azei tuitvitl i1z6a,
negat vt dépinde de joc unele pot ave
altele nu, 16, 7% wutilizarea prea mul t
duc | a modificktri asupra comportamentu

prin care se face schbm d e experi en’He au 50% di
educa™H onale digitale folosite:googl e

|l iteratura artistict Hi Ht i in"™H fict,

trebuie st fie actasat atiegd upbthaluogdao
aplicarea tehnologiilor i nforma™ onal e
neceS|tatea dezvol ttktrii per manente al
100% propuner.i ref er it orgitale & activittea n £ t
psSi hoI ogul ui " n + cussuriiobligatstii erivird golatformes £ "HE n
educa™Hi onale 16, 7 %, utilizarea unor p
activitte™ii 16, 7%.

Concluzii. Pandemia COVID 19 aif taoutdinmeel
domeni i, nu a fktcut excep™Hia activitat
gener al . Studi u teoretic a constatat
bazei compet en’ Hei digital e, dezvolta
ddacti ce, structura competenHei di git
aplicbkridi sursel or digitale “n proces
aplicktridi surselor dlgltale), "nst p
activitatea ps hol ogul ui N adr ul i nstitu™Hi ei
aplicat, sa pus mai mul t accent | a noi “n "H
anumite disicipline Hcol ar e, I ar serv
eval uar ea it wmarHiedia brogalte on anchett, C
de facebook. Analiza rezultatelor au c¢
cu stagiul de munct pOSnt | a 5 ani, T
aplicarea tehnoleoggimdjoariitmft @e@amart soppnan
persoane tinere ce au nivel superior
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bl ogur-uir iIHiprsoprei i pe care | e folosesc
anali zOnd aceste datei seusbmtel atetesm
specializate “n activitdieHi de psi hc
psi hodiagnostict, consilierea ©psiholo
preHcol ar t THi Hcol art (pri mar titategi mna
online cu pLtrin’™i i THi cadre didactice.
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Articol ul este el alBoArZa&tL E° nl EORETU ICEp

METODOLOGI CE ALE ASI GURIRIT ACTI VI TI HI
SI STEMUL DE CNVI HF MANT GENERAL DI N
ABORDI RI LOR SOCI ETALE CONTEGIRIORANE

Proiectulut20.80009.1606.10.

CzZU:37.015.3:371.212
CERCETAREA ORI ENTFRIIT VALORI CE
Lilia Pavlenko, dr., conf. univ.
Catedra Psihopedagogi e Hi E «
pavienco lilia@mail.ru,
CLt LCamopwlcc, studentt ci
Pedagogia “n CnvitHLmOntul Prim

cernopolccatalina@gmail.com
Rezumat. Ac e s t artocahakiontH se@ccintt a

valorice | a tineri, "nsoH tt de rezul
studen™iaceant eciadaxudmi ntr i au fost anal
val ori ce precum: mor al a, recunoaHt er e
dezvoltarea personaliti™i i, stnttatea
Rezul tatele ob Hnnkutid ‘omr icaadrtuli iexwarhor
reali zarea i1 erarhi zatrdeat eormienmattt rci adroer
val orile prioritarre loa asntadden™Hil,a effiea
orienttrii val ori ce.

Termeni cheie: or i & wdlotice, examinare,date experimentale,
piramida ierarhiztbri.i ov, studen Hi

Abstract. This article contains a brief analysis of the formation of value
orientations in young people, accompanied by the results of a study on value
orientation in studentsDuring this examination, eight categories of value
orientations were analyzed, such as: moral, social recognition, material
advantage, creation, personality development, health, life, professional
development, family. The results obtained during the exatioim of the value
orientation for students allowed the hierarchy of value orientations to be achieved,
it was determined which are the orientations of the priority values for students,
performing an analysis for each category of value orientation.

Key-words: value orientations, examination, experimental data, pyramid
of the OV hierarchy, students.

Introducere.
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Formarea orientdbtrii val orice |l a tine
Acest subi ect a fost abor da@a tkluckhehn ma i
(1951) , C. Morris (1956), ¢ . ] - 1 Hic
cdzdysd?2 (2000), A 1. chddz (2006) , r
cercetttorii autohtoni, formarea ori e
subiect mMeademdttere@snt €xt putem enumer a

(2015), V. Movila (2017), O. Paladi (2019), M. Dohotaru (2019), D. Antoci

(2022) etc.

Orienttrile wvalorice vizeazt ansamt
di spozi "Hi i, ¢ oneptoer tdaemeon tvea Inoanrie osrawz un
“"n interrela™i onare proximkt “n cadrul
organi zate ierarhic. Ansambl ul val or i
conform timpul ui, pseirtswandiliiltoLr’Hi i p rceofnesrt
val or i, care se aflt “n continukt schi

ontogeneze [1 p. 73].

Formarea orienttriCiadval ordiecef olranat er
val ori ce 'Hi a Si st arulduei sdoeciwdli @rair ee s
achi zi HHoneazt cunoHt i n'He, deprinder.|
sens, c¢grccedzdky@durl mk ctk, sistemul ori e
di mensiune psihologict carregleraehtare & ue a z
comportamentul ui K de stabilire a
perspectiva vieSii, Avectorul o dezvol
cea mai | mportanttit surusnk tkoit menctarnei gs np, e
K mediul social [apud. 7, p. 215].

Procesul de formare a sistemul ui d e
procesul de definirAdutoadehei tt HMDr and
sus™Hin ct formarea i dent imuli §a valoripple r s on
persoanei creeazt congruenSt “ntre un
g©ndi rea persoanel or [ 5, p. 3]

Cercetttoarea M. Dohotaru sus™Hi ne
studenS$Si este un proce3l.complex fundar

iteoria cunoakteri. (cunoaKterea Kt i
praxiologickt; cunoakterea artistict);

icoceptul oil or educagsSi (educasSi

iteoria teleologickt (orientbktri este:
iteoria educa$Siei (conSinutul Ki st

Componentele princi palte ualmt tooraireen tek
(el ement de cunoaHtere), emotivik (rezi
(l egatt de punerea ' n aplicare a or
individului) [apud.2, p.22].Pr i n ur mare putem afiivrbma <c
emoti vi Hi comportamental t infl uen™™ea:
tineri.

e
e

—C — 5
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Asi mil area i ndividualt a reperelor

referen$Sial axiologic, care constitui e
oric b r ui act de valorizare. Cu alte cuvi
un caracter normativ, intr©nd n struc
propul seazt Hi orienteazt “ntreaga ene
intra s | il nterpersonal, aduc®©nd wun putern
388]. Adict, “"n conktiinSa individului
ale vieSii, dar «xi “n calitate de indi
“"n personalitatea individului. Real i ze
afectiv K i comportamental, dar K i “n
domeni ul r elnaaStiurltoor, A i-lnetd ddiedh3Blul Eu

| nt er p te@dtiderau lcendus la clarificarea unor caracteristici
definitori:i ale orieBYYtrilor valorice

-caracterul dezirabil expus prin val

ca Ki calitate proiectatoh ukiuiddni nmEHe i d
prezentului acesteia;

-raportarea exclusivit | a om: o mu l C |
anumite lucruri, fenomene, eveni mente,
naHt er e) ,-le astfepcalitare®deadluo ar e prin atitudin
de natur t; atitudinea individului f a "Ht

-mul titudinea Ki varietatea nedefin
expresivitiL™Hii orientitrilor val ori ce,
nedé i ni t £t Ki nelimitatt a indivizilor u

-caracterul relativ stabil al or i
principiului stabil ittt ™ii K i continuit

-definitivarea ori entetnrHiladr dvea lcoarliict:
umane: i ndi vidul e ciadentitfei,ctadec et prca
inclusiv cu calitatea de-a i apropria valori, de a se
ifval oarea suprembt a fiin'Hei umane.

Exami nar ea waliemitde Oha csotnutdiennudir.e v o
rezul tatele unei cercet tri referitor
experiment al consespondeth@l depasubi eic pH
f ost st udekaCHitateaRedagagiui UST.I Cercet area a
anul 2022.

Ca metodt de cercetare a servit Che
valorice (CEOV, elaboratde. Antoci) ce conHine 120 de af
8 categorii de oriernttdmreavad oiralcte,, anoa
creaHi a, dezvoltarea personalitt™i i, s
afirma™i il e propuse studen™H i Taw2r Lspl
imai degr albmediucdi maiu ; a Brda; &gl c L

Prelucrarea Ki il nterpretarea dat el
Ssubickcerntinstreaantalurmrniendglbr i | or valoric
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Toate componentele din chestioahar ul

orientitrilor wvalorice se plaseazt "~ nt
comportament ul de recunoaHt er e Hi m ¢
neajunsuri, a defectelor, preluarea
propriilor valori; manifesdrea atitudinii de loialitate exprimate prin sinceritate,
corectitudine, senti ment ul drept L ™Hi i
mani festarea sentimentul ui de dragost ¢
din jur; cunoaHt efHehoKi s o ®isetetc Hiair e ac u
trktirilor pozitive raportate | a rezul
vor bel or K i a faptelor; atitudinea p
mondr i e; i mplicarea “"nnviadad®aal SLroat e
mani festarea convingerilor fllappt2l2de v a
214].
] | | | | |
Morala | | 61,43
Recunoa’Hterea| sc|59;1'2a|+_
Avantajul material | | | 59, 62

Cr e al™Hi a| | | 61,5

Dezvoltarea pe|rso|na||itt60‘|—ﬂ'5i
SLnLtataa,|via"Ha 60, 43

Dezvoltarea pr|ofe|si|ona|BoL43

Familia | | | | I60, 81

Figural. Date experimentale privind OV &t u d@EOWd u p L

D. Antoci)
Rezul tatele date ne peamidntster irlecarl i
Hi st determintm care sunt orienttril e
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RecunoaHterea socialt

a1
—

ntajul material

;m_)_/

ezvoltardga personal ittt
ltaregpr of es|l onal Lt
Stnttateja, vi a'Ha

Figura 2. lerarhizarea OV al

Analiza ierarhizbtrii aorsiceonst £ rni leovri dve
primul loc estemorala, acest fapgtun®sa Hdat or edz L c «
val orilor gener al umane de ckLtre stude
mor al e, axarea pe valori mor ale “~n ol
toleran™ei [1, p. 206].

Pe | ocul doir eaéHicalr @s esseztcaracteri ze
diversitt™i i, flexibilitialmaega nga©HHide ,r iaic
schimbtrii, |l oi ali tatea pentru nou,
echilibrate, activitatea continua, cu
siguran™a “n propriile ac™ unpp,20d dent |
208]

Famiia est e pe | ocul trei “n piramida
eveni mentele care se petrec asttzi T
rtzboi ul etc.), pentru mul H tineri f &
acomrd ©ma i mu | t timp activitt™i |l or re:
dragoste faHL de membrii familiei

Pe pozi H a pasktonttsad e dd ra slckimlidtaa
profesi Arcaelatst £t pozi HHhonare se explict
propria stnkttate, respectt modul stnt
concomitent cu aceastt orientare valor
drept scop finalizarea studiilor Hi ©cr

Dezvoltar ea eptep palncadti,icard ndieste o orientare
val orict semnificatt pentru studen’H ,
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al I nt el i gen’'Hei general e, I ndi fer en’™t
activitt™Hi |l e caresanal hluen™Ha dezvolte
Pe | ocul 'Ha sawantsjel mateviad,i 'Hdi eoenae aczet denot L
nNu se orienteazt spre vendit ufrade gmau ceir
pentru a avea un avantaj material , nu
Recuo a Ht er eaesstoeci pé L ul t i mul | oc “n
orienttrilor valorice | a studen™H |, ce
pozi Hhe socialt stabilt, nu sunt desct
flexibiliadtenameiand eaceieldin jur.
Concluzi: Exami narea orienttrili val ori ce
aceHtia mani fesetikemtnt miilved v aladni ad, C
studen’™™i i " Hi cunosc scopurile, spre
| oi alitate, buntvoin™™L, toleran™L, dr ¢
Piramida i1 erarhiztbtridi a orienttrilor
pe primul loc este moral@, e | oc ul doi se plaseazt ci
trei “n pioramipdea pwalidHiial patru se pl a
dezvoltarea profesional t, dezvoltarea
Hase se pozi Hhoneazt avantajul mat er i e
“n piramida iielroarr hviazltoriiic eo rliae nsttburd e n "Hi
Bibliografie:
. ANTOCI , D. Teoria Hi metodol ogia for mt
tinei,Tezt de doctor habil it atUniversitatdddei i n "He
Statdin Tiraspol 2022,p. 373.
. ANTOCI , D., AtEfANM, nL. Hi orienttri V &
corela’™i iCnviStmoOnt superior : tr28di Si i

septembrie 2019, Chi Ki ntu: Uni v-25r si t at
ISBN 978997576-2854.
. DOHOTARU,M.Val en™Hel e art ei coregrafice “n

stwbden™Hi i faculttTHtardeudpcodi | @marpedaqd
2019, p 121.

. GUHU, Z. D OHAxiblagrrU ,c aBlr u de referinSt
orienttril or S8taediaaniverstais nolaviaet 2007 enn9y109).
Seritda iAfHe al e eBuca™Hi ei o. pp. 133

. MORARU, |, TURCANU, DRapor t ul dintre ortrtenttr
identitatea "~ n dezvol t aln: Psthologie resistan al i t
Ktiid Biat.i2@le hr. 34, pp. 312. ISSN1857%2502.
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prin cercetare Hi Il novalk, USM. Chi«kir
. PALADI, O. Or i ent tr iileel evnelnd rei cael e strimmctur. i
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CZU:159.9:366.632
MODALI TI HI DE CONSOLI DARE A RE
COMUNICARE
METHODS TO STRENGTHEN RELATIONSNSHIPS IN
COMMUNICATION

Vi oleta Vrabii, Doctor " n Psi
Institutul de A t a ien Hea u ¢ a "Hi
Chi Hi nt u, Republ i

violetavrabii@mail.ru

Rezumat: Comunicareaesteschimu | de g©nduri, i dei,
de reciproci Hat e Hi model are. Consol i d
TALE este o autodezviluire a propriil
comuni car e reprezintt ecraideenu’He spernisnul s
personal t Hi puter ea pelr s geatsit v elict i v
persoanel or o evalwuare clart a situa'k
consecinHel or ac™Hi unil or sal e. tatelar i nt
dorite, va facilita Hi consolida relacn

Cuvintei cheieeraut odezvil uire, comunicar e, r

Summary: Communication is the exchange of thoughts, ideas, emotions, it
is a relationship of reciprocity and mouhg. Strengthening relationships in
communication through acrostic TALE is a séi$closure of one's mistakes.
Cropping as a communication tool is the framework for the meaning of any
experience through personal change and the power of perspective. Thus,
constructive feedback provides people with a clear assessment of the situation /
communication and emotional understanding of the consequences of their actions.
And the intention, that is, the strong goal for the desired results, will facilitate and
strenghen the relationships in communication.

Keywords: self-disclosure, communication, cropping, feedback, intention.

Comuni carea este un schimb de go©nd

AschiGmociuda puterii pe care ne conf
asculta, vine o vreme c¢c©nd trebui e st
schimb ki Tdescppeci tatnereciproct a doi
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solicitarea ajutar | u | K i gtsirea ctilor de a rt
celuilalt[Apud 3, p. 83].

Ast fel, acest schimb provoact | a in
oral t, scrist, i ntA&r pBRobbnak LtaneSi itdt noeaap
este putera de a conduce rezultattl,o t ceea ce facem "~ n v

comuni cktm cQu nooiSi” npkriondeu.cem comuni cbLri
ste model att expecomunibiac &i €& iaidhincela isab e
e ne spunemnkint er isoompli Mnoast e,aa dédbctter |
uvinte, tonalitdtSi, expresii, atitudi
acSiune, 0o cauzit pust “"n mikcare, cc

Pentru a fi eficel entSil d acesmunwiictm,
anume dorim de | a ei. Trebuie st fim
opiniile ki, pe baza | or, st foirdanul £ m
pLtstr©nd cu prudenSt pest eadepasivitate sub$S
I mpun®eaduDact sunt neferici Si, ar treb
K | o critict constructivt a comportam
modal i tatea de a combina cuvintele Ki
ir ezi $ApudB,ip.183].

Astfel, vom coasotbdeavilébaiiHeckedprctL
mbrturisi celorlal Si cO©teva dintre gre
acektea vt vor evita. Dar garavp uteecats ts
evitare. O bunt modalitate de a face d
a povest.i cOteva grekeli-aper soanwvalSatki
acronimulTALE pentru a compune ni kKte povesti |

Tema(sarcinaj ce anume trebuia st faceSi ?

Ac Si umeaacSiuni aSi " ntreprins pentr

LecBStessa ~"nt @mplaaSti? " nviSat din piedi

OO O O

grekelile ftcute?

Evaluarea’ c ©Ont L r i $i cu atenSpertpowii bshu
celorl al $Si aceastt poveste. Din tine &
kKeful, colegii sau nikte personae mali
st adopt alSi p e i terias saa auiDEic? r | publ i cul

Dezvilumiomeakecur i sau grexkeld:9 mi n o
sunt eSi om. FaceSi grexkel i, avegsSi sl t
dumneavoastrt vulnerabilt | e va per mi
factkt ki e i meLrt a®iPMpirPirne aD aviru | ri WApidnd gog m
3, p. 83].

Prin urmare, actiunile noastre au s
perspective 'Hi depind de t onDebaredet "Hi | ¢
sensul ori ctr ei demxlgpdescadruépe $azd pdnem. Uil a S L
dintre instrumentediei medre @step erefarca gt
cum st punem cel ma i bun cadru | a ori
recadrarea.
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Recadrarea n f or ma cea maiarssiampuntei epsrtoe

negative “n una pozitivt, schi mbo©nd ¢
durerea internt sad ecomitraceumPrpudp eodu
3, p. 231].

Vom expune urmttoarele forme ale re
Recadrarea de conteptr esupune st transformktm o

fie neplitcutt, suptrttoare sau nedori
contexte un avantaj. (De exemplu rtSuck
Recadr ar ea peesupufe lnardauvekagtiac ai a K i situa
schi mbarea " nSelesului. (De exempl u, ¢
de vorbit..., sau dupt recadrare ctL es
Recadrar ea conS$Sinutul ui prin schi

reprezentatr £ ( De exempl-a,spdastcevaevai Sput e
zOmbind c©nd | e transfppud2,p.285lvocea unui

Prin urmare, r ecaekriarnmea Sajnutt tu np eercsha a
problemele din penkpectipwvel e¢i vediar ema
esenSialt pentru a “"nviSa cum st comu
mai eficient instrument de comunicare disponibil. La nivel personal, recadrarea
reprezinte modul " n c aanimentelar,tekte fDerea at a
perspectivei.

Pentru a face |l egkttura "~ ntre me s a j
i mplicate " n comuni car eul Eeedbaclulfesteaunt e |
i nstrument esenSi al pentru ea aaxjSutuanid an
Atunci c¢c©nd consecideSepiel dctu,nto cluiawmrta rfe

raport pliierstdce murl & k anaii ukor de oferit
o evaluare clart ce ofert ocanaild msio n
c r i [Apud . p. 90].

Prin urmare, ~ncor po rubfeedbackrcdstrucevg er e ¢
procesul va fi mult mai -pufBl acduseéer b65c¢
Of erim c©t eva -uleapnstructiveal e f eedback

GOneéeh S a posibilele sentiment-ael pe
dumneavlbwmasdirt’.n considerare di mensiune
ce Kti Si deja despre per skaneelxiptratnmaa ekm

CereSi per narifeédoackEn HecasbhbizbutnicShas
"ntrebasSi persoanai vomr b Huztdedpact put e
respecti vtk

Feedbackul trebuie transmis devremé&eedbackul este cel mai eficient
atunci c¢c©nd deumtl i‘idekt i mrco alemd tud u’in smi

Preci za$Si CtL di scut aSi despre prop
| egtturt cupuinrecSiidemetuudl .nu At uodo, Acr edoc
vorba de convingerile Ki send ipneint gH ree
acuzatoare;

AducegSi pr obe “uli[ApypR,ipj9%]l.nul f eedback
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Ast fel, personalitatea implicatt “~n
of ert fuededmaacmen™ ne o rela™i onare ef.

autaper soana st progreseze va facilita d
Cn contextul dezooblt £ Wi Peesosal baac
destul de cunoscutt a intenSiei: scop
producerezultattd or it dependéerpgenda&j mageaiSviet
fi bine, remarct autorul, st ajustitm
pot enipin iaviutot nadiukt rper specti vestCal dasct
ca una de activare a gut i | ipteaoa&sel de conectare
renunSare |l a identificarea totalt cu e
Procesul este desfbitkurate "~ n patru e
1.Discipinaconsti tui e prima etapt. Pentr

vt antrenacS3i ocnoerzpeulaksat caum doresc gon
pentru activarea dorinSelor Aceast a
deprinderi disciplinare.

2.CnSel epai aonkwiva capacitatea de co

aveSi nevoineonpieznat rguOnad wrki laer, i ntel ectu

3. lubirea. Dupt ce vi disciplina$Si cor pul
studierea unei sarcini procesul mbLiest
ceea ce i1 ubi Si;eatcetofeaedrtHgosti H de

4.Abandonuldesine acesta este |l ocul I ntenSi:
K | mi nt ea cCi pLttrunzi “n intenSie. Te
transformb ghindele " n stejar, ifn®e il
umane.

Prin urmare: AExistt “n univers o fo
care oamenii O numesc intenSie Ki abso
|l a i ntemSveripghi nde | e g[pudipid@27]. (C. Cast a

Concluzi: Modal ittt ™Hi I e de consolidare a r
i nstrumente de dezviluire a propriil ol
ca formk de schimbare a informa'™ ei n ¢
pozitiv mintea. Feedbaid este instumentul esen’H al
"n'Hel eagt consecinHele ac™H unil or |l or
"n'Hel epci une, i ubire, abandon de si ne
comunicare.
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