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Evaluarea complexa a deficitului de atentie si hiperactivitate
(ADHD) la elevii claselor primare
The evaluation complex of attention deficit hyperactivity
disorder (ADHD) to young pupil

Rezumat

In lucrare sunt prezentate rezultate-
le cercetarii particularitatilor de dezvol-
tare a copiilor cu ADHD, comparandu-i
cu semenii lor cu dezvoltare normala
(DN). In complexul de evaluare au fost
inclusi urmatorii indicatori de analiza a
ADHD: coeficientul de intelegere, nive-
lul functiilor executive, instruirea aten-
tiei, caracteristicile psihomotricitatii.

Cuvinte-cheie: deficit de atentie si hi-
peractivitate (ADHD), evaluare, functii exe-
cutive, reactii senzorio-motorii, psihomotrici-
tate, memorie de lucru, capacitate de munca.

In urma ceretarilor problemei ADHD
realizate de Institutul de Stiinte ale Edu-
catiei, deducem necesitatea largirii mode-
lelor de evaluare cu probe cognitive care
operationalizeaza principalele caracteris-
tici ale functionarii cognitive in aceastad
situatie. Modelul complex de evaluare a
ADHD propus de noi in baza unor sarcini
cognitive este orientat spre diagnosticarea
nivelului intelectual general si evaluarea
neuropsihologica, si anume a disfunctiilor
cognitiv-executive — controlul inhibitor,
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Abstract

The paper presents the results
of the studies on the development of
children with ADHD, compared with
normally developed children (DN).
In there were included the following
ADHD analysis indices: comprehen-
sive coefficient, the level of executive
functions, attention training, and psy-
chomotor features.

Key-words: Attention Deficit Hyperacti-
vity Disorder (ADHD), evaluation, executi-
ve functions, sensomotor reactions, psycho-
motricity, operative memory, work capacity.

capacitatea de amanare a raspunsului ime-
diat, alocarea resurselor atentionale, plani-
ficarea si flexibilitatea cognitiva sau a me-
moriei de lucru. Aceste caracteristici sunt
cercetate de multi autori [14, 15,19, 23]
care, punand la baza modele teoretice, de-
monstreaza deficitele executive existente in
cazul ADHD. In general evaluarea nivelului
intelectual 1n sindromul ADHD este nece-
sard pentru a constitui planuri educationale
individualizate; pentru a obtine informatii
despre discrepanta dintre nivelul dezvoltarii
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intelectuale si performanta scolard; pentru
a colecta informatii suplimentare legate
de anumite deficite specifice cunoscute in
ADHD; pentru a realiza un diagnostic di-
ferit de alte tulburari, in special, de tulbu-
rarile de invatare.

Cel mai frecvent utilizata Tn masurarea
inteligentei la copii cu varsta cuprinsa in-
tre 6 si 18 ani este proba WICH-IV [25].
Acest instrument masoarad capacitatea in-
dividului de a actiona eficient, de a gandi
rational si de a se comporta adaptiv la me-
diu. In cercetirile intreprinse, am folosit
scala WISC-IV adaptata in limba romana
[3] utilizatd cu succes in evaluarea copi-
ilor. Proba cuprinde 15 subscale, dintre
care 10 sunt obligatorii pentru calcularea
1Q-1ui, celelalte fiind suplimentare.

In procesul analizei rezultatelor pen-
tru stabilirea coeficientului de inteligenta
generald, s-a propus structura factoriala
WISC-IV care este alcatuita din patru ele-
mente ca: Inteligenta verbald (similaritati,
vocabular, intelegere verbald, informatii
generale); Memoria de lucru (digit span,
secvente litere-cifre, aritmeticd); Rationa-
mentul perceptiv (cuburi, concepte figura-
le, matrice, completare de imagini); Viteza
de procesare (codaj, cautare de simboluri,
baraj). Conform testului, coeficientul me-
diu de inteligentd (pentru WISC-IV) este
100, iar abaterea standard este 15. Scoru-
rile medii ale coeficientilor de inteligenta
vor fi situate astfel in intervalul 85-115 1Q.

Evaluarea pe care am realizat-o cu
ajutorul testului WISC-1V indica o per-
formantd a copiilor cu ADHD putin mai
mica, iar coeficientul de inteligenta gene-
rala este putin mai mare la copii cu DN.
Diferentele stabilite nu sunt semnificative
(p>0,05). Nivelul de inteligentd mai mic la
copiii cu ADHD nu este datorat unui nivel
real mai scazut al abilitatilor intelectuale,
dar, posibil, aceasta situatie este efectul
deficientelor memoriei de lucru, respectiv
a nivelului reglarii resurselor atentionale.

Dupa cum observam din analiza rezul-
tatelor (Z7abelul 1) nivelul coeficientului de
inteligenta generala este putin mai scazut
la lotul de ADHD, constituind 98,7, iar cel
de DN = 105,7. Diferentele intre grupul de
copii cu ADHD si DN nu sunt semnifica-
tive statistic (p>0,05). Conform tabelului,
se mentine aproape aceeasi diferenta intre
coeficientul general, coeficientul de inteli-
gentd verbala si cel de performanta.

In multe studii [18, 21] se indica un scor
mai mic (dar 1n jurul mediei) al inteligentei
verbale comparativ cu inteligenta generala
la copiii cu ADHD, respectiv scoruri mai
scazute la indicele ,,in;elegere verbala”.
Acest tablou este stabilit si in cercetarea
noastra. Datele dobandite pe esantion sunt
foarte aproape de cercetdrile altor autori
[10,12,13,17,24, 20]. Memoria de lucru,
este mai scazuta la copiii cu ADHD decat
la cei cu DN.

Tabelul 1. Performantele copiilor cu ADHD si DN la WISC-1V

1Q ADHD DN P
IQ general 98,7 105,2 >0.05
1Q performanta 97,2 103,4 >0.05
1Q verbal 96,5 102,4 >0.05
Tn‘;elegere verbala 97,3 103,8 >0.05
Procesare perceptiva 98,7 104,4 >0.05
Memorie de lucru 94,2 102,6 <0.01
Viteza procesarii 96,4 103,7 <0.01
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Din datele masurarilor observam ca
ADHD are impact negativ si asupra vite-
zei procesarii (p<0.01). Posibil deficitul
de atentie, hiperactivitatea formeaza niste
mecanisme de compensare orientate spre
micsorarea numarului reactiilor la diferiti
stimuli, perioadelor de perceptie a timpu-
lui 1n activitate, etc. Concluzionand, putem
afirma ca ADHD are impact asupra inteli-
gentei, schimband in mod didiferit factorii
constituenti ai acesteia, iar memoria de lu-
cru este formatiunea afectatd mai frecvent
si mai semnificativ la copii cu ADHD.

Ne-am propus sa analizdm si alte dis-
functii cognitive. Majoritatea evaluarilor
neuropsihologice realizate in patopsiho-
logie, cel mai frecvent, sunt orientate spre
stabilirea disfunctiilor executive. Reiesind,
din patopsihologia copiilor cu ADHD, in

special din teoria disproportionalitatii dez-
voltarii acestei categorii de copii, am pro-
pus sd includem in modelul complex de
evaluare si diagnosticare a controlului inhi-
bitor, a capacitatii de amanare a raspunsu-
lui imediat, alocarii resurselor atentionale,
19, 5]. Functiile executive sunt procese de
control si implica abilitatea de a mentine
un set mintal de strategii rezolutive pentru
atingerea unui scop. Ca masuratori ai func-
tiilor executive si ai constructelor acestora
(inhibitie, planificare, flexibilitate interfe-
rentd) in modelul de evaluare au fost in-
cluse probele: Stroop, proba Statuii, turnul
Londrei, fluenta verbala, codaj, etc.

Rezultatele evaluarii functiilor exe-
cutive la copii cu ADHD si DN sunt pre-
zentate in Tabelul 2.

Tabelul 2. Performant la variabilele functiilor executive

Proba ADHD DN P:>; <
1. Stroop
Corecte lista 1 35,8 47,1 p<0,01
Corecte lista 2 23,6 30,5 p<0,01
Erori lista 1 1,8 0,7 p<0,01
Erori lista 2 3,1 1,7 p<0,01
2. Proba statuii
Scor 1 (corect) 22,3 56,1 p<0,01
Scor 2 (corect) 18,5 43,1 p<0,01
Scor total 37,3 51,7 p<0,001
3. Turnul Londrei
Itemi corect rezolvati 13,5 18,4 p<0,0001
4. Fluenta verbala
Exemplare denumite 14,9 25,8 p<0,01
5. Codaj
Corect identificate 17,4 26,5 p<0,01
Erori 0,3 0,1 p<0,01
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Controlul inhibitor, proba Stroop, eva-
luat prin numarul de raspunsuri corecte
oferite in lista 1 (sarcina de a citi congru-
ent stimulii) si respectiv numarul de ras-
punsuri corecte oferite 1n lista 2 (sarcina de
a citi congruent stimulii) este mult mai mic
la ADHD p<0,01. in cazul rispunsurilor
corecte, copiii cu DN oferda mai multe ras-
punsuri corecte comparativ cu cei ADHD,
intr-un interval de timp dat. Numarul de
erori n lista 1 este mai mare la copiii cu
ADHD, 1insa valoarea medie este compa-
rativ mica. Situatia pe care am observat-o
este conforma cu cea stabilitd in literatura
de specialitate [9, 11].

In cazul probei Statuii, performantele
de autocontrol si inhibitie comportamen-
tald au Inregistrat valori mult mai mici la
ADHD - 22,3, p<0,01. Cei doi distractori,
intentionat provocati pe parcursul probei,
au avut o influentd negativa asupra perfor-
mantei in situatia ADHD. Numaérul total
de miscari, vocalize si alte actiuni pe care
copiii le-au efectuat pe parcursul probei,
in ciuda instructiunii de a ignora orice
stimul si de a rimane nemiscat, este mult
mai mica la copii cu ADHD. Analiza com-
portamentului pe tot parcursul sarcinii ne
indica o capacitate de inhibitie comporta-
mentald mai mica la copiii cu ADHD decat
la cei cu DN si reusesc sa reziste mult mai
putin la interferenta cu stimulii (instructi-
unea) neadecvati. Daca copiii cu ADHD
rezistd pana la 18,5 secunde, atunci cei cu
DN péana la 43,1 secunde.

Performantele probei Turnul Londrei
la copiii cu ADHD sunt mult mai mici
decat la cei cu DN. Rezultatele obtinu-
te reprezintd competente de planificare
a actiunilor slab dezvoltate la copiii cu
ADHD si sunt in concordnta cu o serie
de alte studii care au obtinut efecte simi-
lare [6, 16, 22]. Proba de fluenta verbala,

reprezentativd pentru flexibilitate, de-
monstreaza ca subiectii sunt capabili sa
treaca de la o amorsa, care determina ac-
tivitatea unor exemplare dintr-o catego-
rie, la alta amorsa. Generarea mai multor
exemplare la categorie, trecerea de la o
categorie la alta este semnificativ mai
joasa la copii cu ADHD, p<0,01. Obser-
vam ca numarul de cuvinte generate din-
tr-o categorie este 14,9 pentru ADHD si
25,8 pentru DN.

Numarul de stimulatori identificati
conform probei Codaj este mai mic la
copiii ADHD - 17,4 comparativ cu 26,5
la DN, p<0,01. Copiii cu ADHD au o
capacitate mult mai scazutd la influenta
distractiilor. Rezultatele obtinute la majo-
ritatea sarcinilor de evaluare a functiilor
executive dintre grupele ADHD si DN,
sunt semnificative p<0,01.

Compararea celor doud loturi indica la
copiii cu ADHD prezenta deficientelor la
nivelul sarcinilor care evalueaza controlul
inhibitorilor (Proba Stroop, Proba statuii),
capacitatea de planificare (Turnul Londrei),
flexibilitatea (fluenta verbald) si rezistenta
factorilor distractori (proba de Coday).

Rezultatele obtinute in urma cercetarii
demonstreaza performanta scazuta a copii-
lor cu ADHD la probele de evaluare a con-
trolului executiv. Multi cercetdtori sustin
prezenta deficitelor la nivelul ariilor impli-
cate preponderent in controlul executiv [7,
15]. Evaluarea complexa trebuie realizata
prin analiza tuturor acestor componente
ale controlului executiv, pentru ca ADHD
este asociat cu un gir de probleme la nive-
lul memoriei de lucru.

In cercetirile pe care le-am realizat s-a
observat ca ADHD se asociaza, mai frec-
vent, cu deficite specifice ale controlului
inhibitor si cu deficite generale ale func-
tiilor executive. O metaanaliza realizata in
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domeniul functiilor executive conchide ca
ADHD prezinta deficite clare ale acestora
[15, 8], iar cele mai consistente si robus-
te deficite sunt constatate preponderent in
sarcinile de control inhibitor motor.

Astfel, consideram ca este necesar a
fi utilizate probele pentru identificarea
functionarii executive atunci cand ne do-
rim sa realizam un diagnostic de calitate
a ADHD.

Luand in consideratie mecanismele ne-
uropsihologice ale ADHD, exprimate prin
deficitele functiilor inhibitorii prefrontale,
disfunctia memoriei de lucru si a atentiei se-
lective, deficitul motor sau de timing, defi-
citul statusului energetic, deficitul primar al

raspunsurilor inhibitorii care afecteaza toa-
te functiile executive, am propus, in com-
plexul de evaluare, masurarea insusirilor
atentiei. Mai cu seamd cd doar neatentia
este asociatd cu afectari neuropsihologice
semnificative, iar simptomatologia de nea-
tentie este mai mult legata de aspecte cog-
nitive si are un mare grad de heritabilitate.
Functia cognitiva este influentata si depin-
de de particularitatile atentiei. De aceea in
complexul de evaluare am prevazut cerce-
tarile nsusirilor atentiei cu ajutorul probei
Corectura.

Particularitdtile atentiei stabilite cu
ajutorul testului Corectura sunt prezenta-
te in Tabelul 3.

Tabelul 3. Insusirile atentiei la copiii cu ADHD si DN

Scalele testului ADHD, M+m DN, M+m P
V — viteza 32,35+£9,9 42,79+8.9 <0,01
C — concentrarea 0,64+0,07 0,96+0,03 <0,01
S — stabilitatea 1,43+0,8 3,40+0,9 <0,01

Viteza este masuratd pentru a demon-
stra starea memoriei de lucru, gandirii vi-
zuale, montarii personalitdtii. Pe parcursul
experimentului am observat la copiii cu
ADHD ca incep activitatea pentru indepli-
nirea sarcinii la fel ca si copiii DN, chiar
deseori cu o vitezd mai mare, insa dupa
10-20 de secunde viteza realizarii probei
se micgoreaza $i ramane mult mai scazu-
ta pana la sfarsitul probei. Totodata, dupa
cum observam din tabel, indicele vitezei in
grupa cu ADHD este mai mic, fiind influ-
entat de distragerea indusa a acesteia si de
montajul deficitar pentru realizarea activi-
tatii. Copiii cu ADHD au o perioada foarte
mica de integrare in procesul muncii. Co-
piii cu DN analizeaza, privesc proba si mai
apoi incep activitatea, iar copii cu ADHD
au un alt model de actiune. Lipsa rabdarii
acestora 1i face sa Inceapa activitatea ime-
diat, fara a-si organiza actiunile necesare

pentru indeplinirea probei, deseori neas-
cultand instructiunea pana la sfarsit. Co-
piii cu ADHD se sustrag de la realizarea
probei pentru a observa semenii din jur,
se uitd ce fac acestia si uneori actiunile lor
sunt aritmice etc.

Dupa cum am si prevazut, indicii
concentrarii atentiei la copiii cu ADHD
sunt destul de mici — 0,84, in compa-
ratie cu indicii celor cu DN - 0,96, P<
0,01. Copiii cu ADHD se caracterizea-
za printr-un camp Ingust, volum mic si
transfer inalt al atentiei. Indicatorii con-
centrarii si stabilitatii atentiei la copiii
cu ADHD sunt influentati de echilibrul
emotional al acestora. Stabilitatea emo-
tionala deficitara la copiii cu ADHD de-
termind un echilibru comparativ scazut
a stabilitdtii atentiei. Daca la copiii cu
DN stabilitatea este de 3,4; atunci la co-
pii cu ADHD -1,43; p<0,01.
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Mecanismele dezvoltarii disproporti-
onale a psihicului, caracteristice ADHD
provoaca retinerea componentelor reglato-
rii ale personalitatii, care sunt demonstrate
prin schimbarea atentiei, prezenta compor-
tamentului impulsiv, etc. Devierile pe care
le-am observat in dezvoltarea atentiei copi-
ilor cu ADHD sunt confirmate si de alti au-
tori [3, 1]. Tot ce li se intampla copiilor cu
ADHD este legat de fluctuatiile de dispo-
zitie care au avut impact direct asupra cali-
tatii realizarii testului. Rezultatele obtinute
aratd ca particularitatile specifice atentiei
acestor copii au influenta si asupra indici-
lor capacitatii de munca. Daca o analizam
in dinamica, stabilitatea atentiei la copiii
cu ADHD este mult mai micd decét la cei
cu DN. Viteza concentrarii si stabilitatea
atentiei la Tnceputul activitatilor in clasa,
dupd prima lectie si la sfarsitul lectiilor,
este diferita la copii cu ADHD si DN. La
cei cu ADHD la inceputul lectiilor viteza
era de 35,5 unitati, dupa lectia a doua 30,4
unitati, iar la sfarsitul lectiilor - 18,2 uni-
tati. Acesti copii sunt supusi oboselii, care
pe parcursul lectiilor se acumuleaza pro-
vocand oboseala cronica. Deosebit de ne-
gative sunt schimbarile concentrarii aten-
tiei. La inceputul lectiilor copiii cu ADHD
au demonstrat o concentrare de atentie la
nivelul 0,84; dupa lectia a doua - la nivelul
0,67; iar la sfarsitul lectiilor - 0,48; p<0,01.
Stabilitatea atentiei se schimba deosebit de
brusc demonstrand un nivel de 1,43 la in-
ceputul lectiilor; 0,82 — dupa lectia a doua
si 0,55 — la sfarsitul lectiilor. Pentru copi-
ii cu DN sunt caracteristice niveluri mult
mai favorabile. De exemplu, la acestia
la sfarsitul lectiilor viteza este la nivelul
36.,4; concentrarea — 0,88 si stabilitatea —
2,95. Observam o scadere a capacitatii de
munca, insa ea este mult mai mica decat
la copii cu ADHD. Rezultatele cu referire

la Tnsusirile atentiei, capacitatii de munca
sunt deosebit de necesare pentru a stabili,
in procesul evaluarii copiilor cu ADHD,
simptomele dominante ale acestei stari.
Totodatd, ele arata vectorul influentelor
psihoterapeutice necesare pentru amelio-
rarea simptomelor neatentiei.

Modelul de evaluare a copiilor cu
ADHD, conform paradigmei Tnaintate de
noi, prevede cercetarea larga a sferei psi-
homotorii. Este cunoscut faptul ca analiza-
torilor - optic, auditiv si motor - le revine
un rol deosebit in asigurarea comporta-
mentelor primare ale procesului instructiv
(insusirea conditiilor psihomotorii ale ar-
ticuldrii sunetelor, a comunicarii mimico-
gesticulare, a activitatii instrumental-ope-
rationale si de orientare spatiala). Totodata,
starea sferei psihomotorii ne informeaza
despre relatiile stabilite Intre analizatori si
alte structuri ale sistemului nervos central.
Cercetdrile realizate presupun cé tulbura-
rile ADHD micsoreaza controlul inhibitiei
psihomotorii realizat de sistemul nervos
central. Posibil cd aceste schimbari con-
duc, la randul lor, la micsorarea reactiilor
motorii, la comportament motor dezorga-
nizat, incapacitate de a controla emotiile,
sentimentele, etc. Cunoasterea indicilor
initiali ai starii functionale a analizatorilor
este oportuna din punct de vedere al de-
terminarii influentelor stimulative preco-
nizate, ordonarii procesului de invataimant
pentru acesti copii §i stabilirii posibilelor
tulburari in aceste formatiuni.

Analizatorii - optic, auditiv, motor -
sunt principalii furnizori de informatii la
nivelul structurilor cerebrale superioare.
Mai mult decat atat, paralel cu atentia,
acestora le revine functia de receptionare
a vorbirii, control si orientare in spatiu si
in timp, etc. Astfel, evaluarea complexa
a acestor canale senzoriale este destul de
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afectiva pentru a stabili specificul pre-
lucrarii informatiei in aceste canale 1n
caz de ADHD.

Unul dintre cei mai informativi in-
dici ai starii de perceptie si prelucrare
a informatiei senzoriale in structurile
corticale este timpul reactiei. Metoda
data a fost practicatd pe larg [4, 2].
Capacitatea de sensibilizare a stimu-
lului optic sau auditiv intr-un anumit
interval de timp a fost determinata cu

ajutorul neurocronometrului. in con-
formitate cu datele obtinute (7abelul
4) observam ca timpul reactiei optico-
motorii la copiii cu ADHD se deose-
beste de cei cu DN. Diferenta medie
intre indicii prezentati in grupele cer-
cetate constituie 80-150 ms (P<0,01).
Timpul reactiei are o dependenta direc-
ta de subtipul ADHD, subtipul deficit
de atentie fiind cel mai indelungat la
copiii cu ADHD (p<0,01).

Tabelul 4. Timpul reactiei optico-motorii (ms)

Subtip dominant ADHD (M=£m) DN (M+£m) P

Deficit de atentie 420+8,2 270+15,4 <0,01
Hiperactiv 349+18.5 270+£15,4 <0,01
Combinat 391+17,1 270+ 15,4 <0,01

Astfel, rezultatele cercetarii confirma
datele din literatura de specialitate [4] ce
denota o perioada de latenta a timpului re-
actiilor mai indelungata la copiii in difi-
cultate comparativ cu semenii lor cu DN.
Trebuie sa mentiondm faptul cd timpul
reactiilor optice, cu o duratd mai lunga
decat la copii in dezvoltare normala, este
una din legitatile dezvoltarii observate la
copiii cu dizabilitati.

Particularitatile relevate privind starea
analizatorului optic trebuie folosite atat
la diferentierea conditiilor si sarcinilor

didactice, cat si la modelarea activitatii
instructiv-educative 1n intregime a
copiilor cu ADHD.

Programul de cercetare este funda-
mentat pe ideea cd si alte canale sen-
zoriale au includere specifica in con-
trolul reactiilor. In aceasti directie a
fost intreprins studiul analizatorului
audio-motor efectuat tot cu ajutorul
cronoreflexometrului. Dimensiuni-
le schimbarii acestui analizator sunt
aproape de cele observate la analizato-
rul optico-motor (Tabelul 5).

Tabelul 5. Timpul reactiei audio-motorii (ms)

Subtipul ADHD, M+m DN, M+m P
Deficit de atentie 463+12,5 324+16,2 <0,01
Hiperactivitate 451+14,9 324+16,2 <0,01
Combinat 438+25.9 324+16,2 <0,01

La stimulatorii auditivi reactia este mai
indelungata la subtipul predominant cu
deficit de atentie. Constatam unele dife-
rente intre tipurile dominante, insd aceste
diferente nu sunt semnificative (p>0,05).
Cresterea timpului reactiei audio-motorie

este semnificativa la copiii cu ADHD in
comparatie cu DN.

Analizand datele cu referire la rapor-
tul dintre aceste doua canale senzoriale,
putem concluziona ca ADHD este o stare
sistemica, afectand mai multe structuri,
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in special, sistemul psihomotor. Starea
functionald a analizatorului motor este
necesara pentru evaluarea complexa a
ADHD, mai cu seama ca el se implica in
tot sistemul de coordonare psihomotorie.
Angajarea analizatorului motor in reali-
zarea instrumental-operationald a sarci-
nilor de Invatamant necesita cunoagterea
mecanismelor de realizare a activitatii
motorii, a capacitatilor elevilor de a in-
susi miscarea si caracteristicile ei. Cu-
noasterea starii analizatorului motor la
copii cu ADHD are o importantd deose-
bitd, luand in consideratie mecanismele
motorizarii $i reglementarii miscarilor
la copiii cu astfel de tulburari. Pentru o
caracterizare mai ampla a acestei tulbu-
rdri, s-au studiat particularitatile anali-
zatorului cu ajutorul testului ,,typping”,
prin inregistrarea numarului si timpului
reactiilor simple si compuse. In urma
masurarilor, s-a demonstrat cd viteza,
timpul reactiilor acestui analizator si ca-
pacitatea functionala la copiii cu ADHD
au specificul lor.

Luand in consideratie faptul ca orice
act motor necesitd o functionare conco-
mitentd a mai multor analizatori, stabilim
cd si capacitatea de control si reglemen-
tare a miscarilor obiectual-instrumenta-
le, sensibilitatea proprioceptiv-kineste-
zica, determinate prin timpul reactiilor
sensorio-motorii (Tabelul 6.) este redusa
la copiii cu ADHD. Activitatea analiza-
torului motor este mai redusa decat la
copiii cu DN. In literatura de specialitate
se remarca faptul ca dezvoltarea la copiii
aflati in dificultate, este incetinita, viteza
indeplinirii unor actiuni i tempoul acti-
vitatii lor in general rdman nedezvolta-
te. Posibil diminuarea activitatii acestui
analizator este un mecanism de compen-
sare al controlului inhibitor, deficitar la
copii cu ADHD. ADHD provoaca pertur-
bari ale memoriei de lucru, ceea ce, po-
sibil, se reflectd si asupra memoriei mo-
torii. Toate aceste schimbari le observam
din numarul si timpul reactiilor stabilite
la copii cu ADHD si DN (Tabelul 6).

Tabelul 6. Timpul reactilor senzorio-motorii (ms)

ADHD DN
Sul?tlp Reactii s/m Reactii s/m Reactii s/m Reactii s/m
dominant simplé Mam | compuse, simplé M| Compuse, P
’ Mz£m ’ Mz£m
Deficit de atentie |328+10,1 691+18,7 276+11,6 450+16,8 |<0,01
Hiperactivitate  |304+11,5 670+19,5 276+11,6 450+16,8 [<0,01
Combinat 316+12,0 676+21,3 276+11,6 450+16,8  |<0,01

Timpul reactiei senzorio-motorii la
realizarea sarcinii simple de citre ele-
vii cu ADHD subtip deficit de atentie
este de 328 ms, iar la DN — 276 ms
(P<0,01). Timpul reactiei se reduce la
grupa cu subtipul hiperactiv - 304 ms.
Diferentele intre grupele ADHD si DN,
privind timpul reactiilor simple, sunt
semnificative (p<0,01), demonstrand un
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timp mai indelungat pentru realizarea lor
la copii cu ADHD. Timpul reactiei pen-
tru realizarea sarcinilor de lucru compuse
atinge valori mult mai ridicate, 1n special
la subtipul deficit de atentie — 670 ms, si,
respectiv - 450 ms la elevii DN.

Prezinta interes si capacitatea copiilor
cu ADHD 1n a produce reactii simple si
compuse (Tabelul 7).
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Tabelul 7. Numarul reactiilor senzorio-motorii (unitdti-conventionale)

ADHD DN

Subtip dominant S Reactii Reactii Reactii

Reactii simple ’ . ’ P

’ compuse simple compuse
Deficit de atentie | 5543,6 24.5 68,5+6,2 37,945,2 <0,01
Hiperactivitate 47+£2.9 19,7 68,5+6,2 37,9£5,2 <0,01
Combinat 5144,1 22,2 68,5+6,2 37,9+5,2 <0,01
Numaérul reactiilor psihomotorii incet, influentdnd 1intregul sistem

simple si compuse este mai mic la co-
piii cu ADHD (p<0,01). Daca in medie
numarul reactiilor simple la copiii cu
ADHD este de 51 unitati, atunci la co-
piii cu DN - 68,5; p<0,01. Acelasi ra-
port este stabilit si pentru numarul de
reactii compuse consecutiv: 22,2 unitati
pentru ADHD si 37,9 unitati pentru DN,
p<0,01. Este de mentionat faptul ca la
subtipul ADHD dominant hiperactiv,
comparativ cu celelalte subtipuri, exista
un numar mai mic de reactii psihomoto-
rii: 47,0. Deosebirile stabilite, probabil,
sunt legate de capacititile reduse ale
ADHD de a organiza si regla schemele
logice ale praxiei corporale, manuale si
orale, ceea ce se exteriorizeaza prin par-
ticularitatile actelor comportamentale.
Hiperactivitatea nu conduce la marirea
numarului de reactii ale analizatoru-
lui motor. Indicii manifestati de copiii
ADHD denotd o dependenta a capacita-
tilor psihomotorii de caracteristicile hi-
peractivitatii, dar mai cu seama de cele
ale atentiei.

Datele  experimentale dovedesc
faptul ca analizatorul motor 1in
conditiile ADHD functioneazd mai

al complexului senzorial. Copiii cu
ADHD incep activitatea de producere a
reactiilor simple 1n acelasi tempou ca si
copiii cu DN, 1nsd dupd 10-15 secunde
acest proces se dezorganizeaza la copiii
cu ADHD. Este clar faptul cé reactiile
psihomotorii la copiii cu DN, fie
simple, fie compuse, sunt mai putine §i
din cauza oboselii prezente in sistemul
psihomotor.

Conform paradigmei, in modelul de
evaluare o deosebitd atentie pentru sta-
bilirea diagnosticului ADHD o are nive-
lul de functionare a tonusului muscular.
Pentru promovarea in modelul de eva-
luare complexa a criteriilor de functio-
nalitate a analizatorului motor, am ma-
surat tonusul muscular prin utilizarea
metodei tonuso-metriei musculare. Sub
influenta factorilor mediului ambiant,
tonusul muscular la copiii cu ADHD se
dezvolta prin aceleasi legitdti ca si la
DN, insa pentru primii dezvoltarea are
unele particularitati specifice. Astfel,
la copiii cu subtipul ADHD dominant
hiperactiv, tonusul muscular este mult
mai inalt - 38,5; decat la copii DN - 26,4
(p<0,01), date reflectate in Tabelul §.

Tabelul 8. Valorile tonusometriei (Unitati de rezistenta), ur

Subtip dominant ADHD, M+m DN, M+m P
Deficit de atentie 34,5+0,68 22,4+0,48 <0,001
Hiperactiv 38,5+0,62 22,4+0,48 <0,001
Combinat 35,7+0,59 22,4+0,48 <0,001
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Dupéa cum observam din Tabelul 8,
tonusul muscular la subtipul hiperactiv
este putin mai ridicat, comparativ cu
subtipurile deficit de atentie si combinat
34,5; 35,7, p>0,05. Destul de inalt este
tonusul muscular la copii cu ADHD in
comparatie cu cei DN, respectiv 36,2 si
28.,4; p<0,01.

Pentru stabilirea stérii functionale a
psihomotricitatiii in modelul de evaluare,
a fost inclusd si masurarea nivelului co-
ordondrii miscarii (tremometria). Tremo-
metria apreciazd coordonarea miscarii,
exactitatea reproducerii miscarilor acti-
ve si orientarea lor spatiala. Schimbarea
evidentd a tremurului indicd unele diso-
nante functionale nefavorabile in sistemul
psihomotor si in realizarea activitatilor
scolare. Tremurul motor, in cercetarea
realizatd, a fost inregistrat prin utilizarea
electro-cronotremometrului. Proba consta
in parcurgerea santului labirintic propus

fara a atinge bordurile acestuia, testand
urmatorii parametri — timpul parcurgerii
traiectoriei date, numarul greselilor comi-
se (coeficientul erorilor) in stare dinamica
si statica.

Rezultatele atestate in Tabelul 9 ne de-
monstreaza o frecventa diferitd a tremuru-
lui static si dinamic intre grupele cercetate.
Numarul greselilor pentru ADHD la inde-
plinirea exercitiilor dinamice in timp de 45
sec. este esential mai mare comparativ cu
DN. Cea mai mare frecventd a tremurului
dinamic se manifestd la copiii cu subtipul
dominant hiperactiv — 43,3 atingeri, cu ten-
dinta spre o mica scadere la celelalte tipuri
de ADHD (p>0,05). La copiii DN tremurul
dinamic este mult mai mic 19,2 (p<0,01).
Tremurul static comparativ cu cel dinamic
are valori mai mici, insd diferenta Intre
grupe se pastreaza. Numarul greselilor la
ADHD se plaseaza intre 24-29 atingeri in
mediul si, respectiv, 16,8 la DN (P<0,01).

Tabelul 9. Tremurul dinamic i static (frecventa atingerilor)

Subtipul ADHD, M+m DN, M+m P
dominant Dinamic Static Dinamic Static
Deficit de atentie | 36,7£1,55 |24,2+1,32 19,2+1,46 16,8+1,28 |<0,01
Hiperactivitate |43,3+£1,51 |29,2+1,30 19,2+1,46 16,8+1,28 [<0,01
Combinat 38,7+1,48 |26,6+1,28 19,2+1,46 16,8+1,28 |<0,01

Numarul atingerilor intr-o limitd de
timp dat (45 sec.) este un indice semnifica-
tiv in raport cu capacitétile motorii. Copiii
cu ADHD parcurg linia tremorometrului
mult mai rapid, dar comit si mai multe gre-
seli. Copiii cu DN trec santuletul labirintic
in 19-22 sec., iar cei cu ADHD - 1n 17-20
sec., P>0,005, iar greselile produse sunt de
39 pentru copii cu ADHD si de 19,2 - pen-
tru DN, p<0,01.

Datele obtinute cu referire la siste-
mul psihomotor ne demonstreaza faptul
ca procesele coordondrii, concentrarii si
executarii miscarilor sunt mai reduse si
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mai dezorganizate la ADHD, iar efectul
,,conexiunii” inverse este intarziat. Prelu-
crarea informatiei privind indeplinirea si
corectarea miscarii, precum $i optimizarea
miscarilor urmatoare necesita intervale
suplimentare de timp la copii cu ADHD.
Lipsa de rabdare este una dintre caracteris-
ticile prioritare ale copiilor cu ADHD, care
la randul sau are influentd negativa asupra
coordonarii migcarilor.

Particularitatile functionale ale sferei
psihomotorii, manifestarile acesteia in-
fluenteaza dezvoltarea, expresia verbald
si grafica, calitatile relatiilor sociale si,
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in consecintd, - dezvoltarea personalitatii
copiilor cu ADHD. Conform rezultatelor
obtinute, cercetarea sferei psihomotorii
trebuie sa devind prioritard in modelul
complex de evaluare a copiilor cu ADHD.

In rezultatul cercetarilor am stabilit ca
ADHD are un impact major asupra dezvol-
tarii psihofizice, constituind un factor care
provoaca dificultati in procesul de adaptare
scolara si sociald a gcolarului mic, respec-
tiv Tnsoteste anormalitatea Tn dezvoltarea
personalititii acestuia. In situatia copiilor
cu ADHD, o deosebitd insemnatate are
evaluarea complexa a acestora pentru cu-
noasterea factorilor medico-psihopedago-
gici cu relevanta la psihodiagnostic si tra-
sarea liniilor de interventie eficace.
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Unele consideratii privind evaluarea
formarii cognitive a elevului

Some consideration according to cognitive
evaluation of the student

Rezumat

In acest articol se descrie concep-
tul de ,,personalitate a elevului” expri-
mat prin trei aspecte: ca fiinta sociald,
ca subiect al cunoasterii lumii reale, ca
transformator activ al acestei lumi; se
face si o sinteza despre formarea cogni-
tiva a elevilor. De asemenea, in lucrare
sunt demonstrate unele argumente ce
tin de evaluarea rezultatelor scolare in
termeni de: comportament vizibil, ob-
servabil si cel invizibil, adica centrat
pe procesele mentale ale elevului.

Cuvinte-cheie: personalitate, compe-
tentd de cunoastere stiintifica, cognitivism,
evaluare, evaluare cognitiva.

Personalitatea reprezintd un concept
fundamental al stiintelor umane. In viziu-
nea lui B.V. Davidov, ,,personalitatea este
individul ce posedd capacitati creative”.
Acesta 1i atribuie personalitatii urmatoarele
caracteristici: capacitatea de a percepe noul,
de a actiona dupa propriile convingeri si de
a fi responsabil, initiator, de a poseda o min-
te clara si flexibila [apud 21, p.23].
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Abstract

This article describes the concept of
,,personality of the student” expressed
by three aspects: as a social being, as a
subject of real world knowledge as an
active transformer of this world; also
it is made a synthesis in the cognitive
training of students. The paper also
demonstrates some arguments related
to assessing educational outcomes in
terms of: visible behavior, observable
and the invisible, that is centered on
the student’s mental processes.

Key-words:  personality, scientific
knowledge competence, cognizance, eva-
luation, cognitive evaluation.

Referindu-se la evaluarea personali-
tatii, cercetdtorul R-Z. Cretu considera
aceasta categorie o abstractiune, un con-
struct hipercomplex ce nu dispune de ca-
racteristici sau proprietati concret tangibi-
le, ci mai degraba inferabile in urma unui
demers metodologic mai mult sau mai
putin sofisticat [5]. Personalitatea elevului
poate fi exprimatd prin trei aspecte: 1) ca
fiinta sociald; 2) ca subiect al cunoasterii
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lumii reale (a obiectelor si fenomenelor, a
stiintelor in general) si 3) ca transformator
activ al acestei lumi.

La fel si A. Neculau considera ca per-
sonalitatea este o constructie (psiho) soci-
ala, esenta sa putand fi identificatd in ca-
drul procesului interactional al procesului
social care are loc intre indivizi [15]. Prin
urmare, elevul, pentru a fi recunoscut ca
personalitate, trebuie sd-si asume roluri
sociale, sa participe si s devina un ceta-
tean activ, solutionand diferite situatii din
viata reala.

Asa cum cunostintele stiintifice nu se
acumuleaza pur si simplu, ci se asimilea-
74, se ,,reconstruiesc” de fiecare elev, asa
si acestia se formeaza ca personalitati,
apeland la variate surse, multe fiind si din
afara lor (observatiile si aprecierile din
partea colegilor si a profesorilor). Elevul
se implicd 1n orice activitate de cunoas-
tere, or orice constructie e si 0 autocon-
structie. Astfel, elevul, fiind constient
de aceastd transformare, isi va schimba
conceptia despre sine, iar aceasta il va de-
termina sd proiecteze noi constructii/ac-
tivitati in functie de descoperirile facute.
Prin urmare, cunostintele trebuie puse in
serviciul personalitatii elevului, cu ajuto-
rul carora sa poata inainta, sa creeze si sa
invinga. in concluzie, formarea unei noi
cunoasteri presupune interactiunea a trei
dimensiuni: psihologica (elevul se impli-
ca in procesul cunoasterii cu intreaga sa
personalitate, la nivelul careia au loc mo-
dificari), sociala (elevul interactioneaza
cu colegii, profesorul) si culturala (elevul
interactioneaza cu noile valori: cunostin-
te, capacitati, competente).

J. Bruner considera ca in procesul de
cunoastere (Invatare) sunt implicate trei
operatii principale: a) Insusirea cunostin-
telor; b) transformarea lor in deprinderi,
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aptitudini si atitudini cognitive; c) eva-
luarea rezultatelor (cunostintelor insugite
si aplicate) [apud.6]. Autorul descifreaza
aceste operatii in felul urmator:

— Insugsirea cunostintelor vizeaza doban-
direa unor informatii noi. Invitarea
este realizabila prin raportare la vechi-
le cunostinte (in termeni de continui-
tate sau de depasire a acestora) si prin
perfectionare structurald (in termeni
de integrare a cunostintelor in sistemul
notional).

Transformarea cunogtintelor in de-
prinderi, aptitudini si atitudini cogniti-
ve aplicabile in contexte si situatii di-
dactice multiple, in mediul scolar, dar
si extrascolar.

Evaluarea rezultatelor invatarii verifica
daca ,,modul in care am prelucrat infor-
matia este adecvat sarcinii propuse”.
Orice cunoastere presupune receptare si
descoperire, iar aceste strategii promovea-
74 invatarea constienta, care este opusa ce-
lei bazate pe memorizarea mecanica. Invi-
tarea prin descoperire este complementara
cu cea bazata pe receptare si este defini-
torie prin faptul cad elevul ,trebuie sa re-
grupeze informatia primita pentru a obtine
(el insusi) generalizarea inainte de incor-
porarea ei in structura cognitiva”. Astfel,
complexitatea invatarii prin descoperire
reflectd dimensiunea obiectivelor situate
intre formarea conceptelor si formularea,
generalizarea si rezolvarea problemelor si
a situatiilor-problema (care presupun crea-
tivitate). In felul acesta se pune accent pe
experienta directd a elevului, pe interesele
sale spontane. Prioritar, elevul trebuie ,,in-
vatat cum sa invete”.

Aceste strategii de invatare (prin recep-
tare si descoperire) raspund obiectivelor
definite de Bloom. Receptarea implica me-
morie/cunoastere si intelegere cu deschi-
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dere spre aplicatie; descoperirea angajeaza
aplicatie (generalizare), analizd-sintezd
(rezolvare de probleme), evaluare critica
(rezolvare de situatii-problema prin creati-
vitate/situatii semnificative).

In procesul de invatare, activitatea de
cunoastere este orientatd spre descoperirea
sau receptarea unor informatii noi, spre in-
tegrarea acestora in structura cognitiva si
spre aplicarea lor. Toate activitatile de cu-
noastere sunt insotite de activitati afective,
cu trairi emotionale de manifestare a unor
atitudini. De altfel, aceste activitati asi-
gurd dezvoltarea capacitatilor de cunoas-
tere pentru cele trei planuri ale psihicului
uman: cognitiv, afectiv si psihomotor, care
reprezintd nu altceva decat domeniile in
care pot fi exersate activitatile de cunoas-
tere. lar interactiunea dintre activitatile de
cunoagtere si domeniile de cunoastere ge-
nereaza resursele interne pe care elevul le
achizitioneaza in procesul educational [2].

Activitatea de cunoastere este insotitd
de o activitate afectiva, cu trairi emotionale
in modalitati si tonalitati variate, de vibratia
unor sentimente, de manifestarea unor atitu-
dini [14]. In calitate de dominanti afectivi-
tatea este generatoare de a sti sa fii gi a sti sa
devii, iar In calitate de componenta a compe-
tentei de cunoastere stiintifica este reglatoare
in diferite actiuni umane [13, p.58].

Competenta de cunoagtere stiintifica
presupune manifestarea ansamblului de
calitati ale personalitatii din cele trei do-
menii (afectiv, cognitiv, psihomotor) intr-o
activitate de cunoastere productiva si efici-
entd. 1. Dafinoiu distinge personalitatea de
comportament prin faptul ca cel din urma
nu este decat actualizarea vizibila a elemen-
telor personalitatii, intr-o anumita situatie,
iar o corectd evaluare a personalitatii asigu-
ra baza necesara pentru un prognostic valid
privind dezvoltarea acesteia [8].
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Abordarea cognitivd presupune inte-
grarea proceselor psihice cum ar fi: inte-
legerea, atentia, imaginatia si gandirea,
care asigurd schimbul de informatie din-
tre om si mediu. Activitatea cognitiva (de
cunoastere) semnificd o activitate legata
de asimilarea, organizarea si utilizarea
cunostintelor. Iar V. Negovan atribuie in-
vatarii doud laturi: una cognitiva si alta
practicd. Latura cognitiva include functi-
ile cunoasterii, capacitatile de cunoastere
si cantitatea cunostintelor, iar latura prac-
tica — formarea deprinderilor, dezvoltarea
obisnuintelor si interiorizarea modurilor
de comportament social [16]. M. Zlate
defineste psihicul ca o constructie subiec-
tiva (internd) mintald care se exteriorizea-
za in comportament. lar procesele psihice
le grupeaza in trei categorii: cognitive (de
cunoastere), care se subimpart la randul
lor in: senzoriale (senzatia, perceptia, re-
prezentarea) si logice (gandirea, memo-
ria, imaginatia); afective (emotii, senti-
mente, pasiuni); volitive (vointa) [20].

Conform teoriei cognitive a lui J. Pi-
aget, elevul trebuie sa-si ,,construiasca”
propria cunoagtere prin experientda, prin
procesarea mentald activa a informatiilor
si experientelor personale directe. Cel ce
invatd este un ganditor activ care explica,
exploreaza si descopera lumea [apud.18].
Teoria cognitiva a personalitatii reiese din
semnificatia omului ca ,,0 fiintd intelega-
toare, analizatoare”, dat fiind faptul ca se
afla intr-o lume a informatiei, care trebuie
inteleasd, apreciatd, utilizatd. Deoarece,
gandirea copiilor difera calitativ de gandi-
rea adultilor, profesorul trebuie sa adapteze
sarcinile de invatare ale elevului la nivelul
cognitiv, in acelasi timp, centrandu-se pe
activitatea acestuia. Principala finalitate a
sistemului cognitiv este de a rezolva pro-
bleme, iar rezolvarea problemelor este o
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rezultanta a functionarii interactive a me- In procesul de educatie, precum si
canismelor cognitive studiate anterior. Or, 1n cel de autoeducatie, activitatea cog-
rezolvarea problemelor este un adevarat nitiva este orientata spre descoperirea,
»~proces de invatare”. Astfel, problema- receptarea si asimilarea unor informa-
tizarea In procesul educational asigurd tii noi, care se transforma in cunostinte
stimularea operatiilor gandirii cum ar fi: prin integrarea acestora in structurile
analiza, sinteza, rationamentul, compara- cognitive, cat si spre aplicarea cunos-
tia, abstractizarea etc. si ofera elevului po- tintelor. Acest proces poate fi reprezen-
sibilitatea de a dobandi cunostinte in mod tat in urmatoarea schema:

independent.

transformarea/
asimilarea reorganizarea aplicarea
informatiei informatiei in |:> cunostintelor
cunostinte

Figura 1. Procesul activitatii cognitive

In viziunea lui M. Stefan, conceptul Prin urmare, abilitatea cognitiva, utili-
de ,,structura cognitiva” are sensul de an- zarea gandirii logice, intuitive si creative,
samblu sistematizat al cunostintelor unei nu poate fi evaluatad prin memorarea doar
persoane, iar noile cunostinte sunt intelese  a unor elemente (date) faptice. Profesorul
si retinute prin integrarea in acest sistem trebuie sa elaboreze si sa realizeze acti-
[apud.14]. S. Cristea descrie structura cog-  vitati atat de invatare, cat si de evaluare,
nitiva ca un ansamblu de cunostinte (date prin intermediul carora elevii isi dezvolta
empirice, fapte, notiuni, teorii), dobandite, si practica propriile abilitati cognitive. lar
clarificate, organizate de elevi, utilizabile 1n viziunea autorului E. Enachescu experi-
in orice moment §i context [6]. enta cognitiva poate fi utilizatd nu numai

Cunostintele se construiesc printr-o ,,aici §i acum”, ci si In unitatea dintre tre-
interactiune permanentd a elevului cu cut, prezent si viitor [10].
mediul, iar invatamantul axat pe compe- Daca ne referim la invatamantul se-
tente cere de la elevi o reconstructie a cundar-general din Republica Moldova,
cunostintelor. Prin urmare, modificarea acesta presupune formarea la elevi a
comportamentului inseamnd reorgani- competentelor-cheie transversale, care
zarea cunostintelor anterioare 1intr-un il vor ajuta la integrarea in societate.
comportament final modificat si mai bine In acest sens, curriculumul modernizat
adaptat. M.Minder considerd ca a invdata orienteaza procesul educational pe for-
nu Inseamna a te debarasa de cunostin- marea personalitatii elevului in raport
tele anterioare, ci a le transforma inte- cu finalitatile achizitionate: competenta
grand in ele noi elemente prelevate din gscolara. Astfel, invatamantul orientat pe
mediu cu ocazia interactiunilor pe care formarea de competente se afld in strans
le trdim 1n acesta [apud.13]. si permanent contact cu realitatea, care
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acorda prioritate transformarii cunoasgte-
rii In actiune si a actiunii - in cunoastere.

In ceea ce priveste procesul educatio-
nal la disciplinele reale Biologia, Chimia
si Fizica, acesta are un caracter cognitiv
bazat pe formarea competentei de cunoag-
tere stiintifica [apud.2]. Cunostintele sti-
intifice stau la baza formarii/dezvoltarii
intelectuale a personalitatii elevului, iar
pe parcursul demersului didactic orientat
in acest scop, acestea ajung rezultate fina-
le, care trebuie evaluate. Analiza detalia-
td a componentelor, competentelor-cheie
efectuata de catre 1.B. Smighirilova, i-a
permis acesteia s stabileasca legatua indi-
solubild a competentelor, precum si faptul
ca competenta de cunoastere stiintifica in
mare parte este fundamentald in formarea
celorlalte competente-cheie, iar activitatea
de cunoastere este directionatd spre Insu-
sirea diferitor activitati ale omului. Com-
petentele-cheie asigura productivitatea si
eficienta diferitor activitati, care, la rindul
lor, se formeaza in baza capacitatilor cog-
nitive, de invatare [22].

Astazi, invatdmantul este limitat de
logica realitatii pragmatice. De aceea, in
activitatea elevului sunt binevenite sarcini,
care sa reflecte cele trei componente ale
intelectului — rationamentul, memoria §i
imaginatia. Intelectul este un mecanism
psihofiziologic, care se afla permanent 1n
actiune si serveste drept premiza in acu-
mularea, prelucrarea si aplicarea informa-
tiei parvenite din exterior.

Rationamentul este un proces prin care
se obtin informatii noi din combinarea celor
deja existente. Deci, elevul poate sd pro-
duca cunostinte noi doar din cunostintele
anterioare. Informatia stiintificd parvenita
din exterior se stocheaza in memorie. lar
evenimentele din viata noastra sunt selec-
tate datoritd memoriei aga, Incat acestea pot
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sa se retind mai mult sau mai putin. Astfel,
memoria poate fi considerata drept depozit
temporar de pastrare a informatiei si aceas-
ta poate sa se schimbe interactionand cu o
noud informatie.

A.Cosmovici defineste memoria drept
functie psihicd de baza care fixeaza, con-
serveaza, recunoaste si reproduce in-
formatiile si trairile noastre [4]. Astfel,
memoria, pe langa alte procese psihice,
devine fundamentald in procesul de cu-
noastere/invatare.

Procesul de cunoastere/invatare pre-
supune numeroase operatii care asigura
desfasurarea activitatilor, solutionarea
anumitor situatii-problema. Analizand for-
mele de memorie din punctul de vedere al
duratei memorarii, M. Miclea descrie me-
moria de scurtd durata ca fiind o memorie
de lucru. Aceasta se formeaza 1n procesul
de 1nvatare si anume, rezolvarea unei si-
tuatii-problema ce determind activarea cu-
nostintelor si a mecanismelor de procesare
a acestora [12].

Imaginatia este considerata drept funda-
ment in care perceptia, memoria, generarea
ideilor, emotia, metaforele, dar si alte as-
pecte etichetate ale vietii noastre, se inter-
secteaza §i interactioneazd. De asemenea,
imaginatia nu este numai o simpla capacita-
te de a forma imagini, ci este o capacitate de
a gandi Intr-un anumit mod. Numai cunoas-
terea din memoria noastra este accesibild
pentru actiunea imaginatiei, iar asigurarea
faptului ca abilitatile si cunostintele sunt
semnificative presupune angajarea imagi-
natiei in procesul de invétare [apud. 9].

Pentru manifestarea oricarui intelect
este nevoie de experientd, acumulare pre-
alabila de cunostinte si priceperi, care vor
asigura perpetuarea mai departe a indivi-
dului. Pentru ca nivelul de dezvoltare inte-
lectuala este o valoare dinamica, intelectul
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isi pastreaza importanta permanent. Asa-
dar, invatarea/cunoasterea scolara educa
elevilor continuitate si sistematizare in
gandire. Astfel, Galperin considera ca
,una si aceeasi cunostinta trebuie sa trea-
ca printr-o serie de forme, de la cea ini-
tiala, externa si obiectuald, la cea finala,
mintala, rationala, ce corespunde accep-
tiunii ei stiintifice”, iar psihicul (constiin-
ta) elevului ,,nu numai ca se manifesta in
activitate (invatare/cunoastere), dar si se
formeaza prin ea” [apud.6].

Elevul isi poate descoperi capacitatile
numai prin activitate. Deci, pentru a reali-
za §i a se regasi Intr-o activitate el trebu-
ie sa posede un minimum de cunostinte
si capacitati. In diverse activitati scolare
acesta se sprijind pe activitatea psihica
formata anterior, care, reflectand realita-
tea, 1l orienteaza, 1i da posibilitatea sa pre-
vada rezultatele activitatilor scolare. lar
in invatarea scolara eficientd, determinant
este procesul prin care ,in al invatarii”
(specific disciplinilor Biologia, Chimia,
Fizica) ,,se transforma 1n activitate reflec-
torie, orientativa, adica psihica”. Potrivit
lui J. Dewey, cunoasterea, reflectia si ac-
tiunea, sunt trei ipostaze concretizate in
educatie. Gandirea nsasi se desavarseste
in urma experientei; ea nu este un antece-
dent al actiunii, ci se structureaza in ac-
tiunea in curs de derulare. Elevul invata
ceva facand, actionand, lucrand (learning
by doing) [apud.7].

Disciplinele scolare sunt instrumentele,
care Tncearca sa cuprinda diferite aspecte
ale realitatii. De aceea educatiei 1i revine
rolul important in a explica elevilor ca viata
cu imaginatia ofera beneficii care nu par a
fi imediat utile, dar sunt foarte importante.
Imaginatia nu este un mod particular dis-
tinct de rationalitate, ci este ceea ce da ra-
tiunii flexibilitate, energie si viatd. Aceasta
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poate functiona bazandu-se doar pe ceea
ce este in memorie, pe ceea ce stie elevul.
Asadar, rationalitatea fara imaginatie este
oarba, necizelata si este directionatd mai
mult sa distruga decat sa ajute ceea ce are
valoare umana. Astfel, elevul se dezvolta
intelectual datoritd cautarilor permanente
a unui echilibru dintre ceea ce cunoaste si
ceea ce vrea sa inteleagd, iar organizarea
stiintifica a demersului educational se re-
alizeaza prin efortul cognitiv propriu.

M. Miclea considerd ca rationamen-
tul este o procedura prin care se obtin
informatii noi din combinarea celor deja
existente. Deci, rationamentul reclama
o trecere dincolo de informatia datd, o
producere de cunostinte din cele deja
existente [idem 12]. De asemenea, ratio-
namentul implica operarea cu informatia
pe care o detine elevul in scopul extrage-
rii concluziilor, solutionarii problemelor,
formularii judecatilor.

Activitatea mentala se infrastructurea-
za In actiunile exteriorizate ale elevului.
Orice comportament manifestat de elev
care vorbeste, scrie, experimenteaza in la-
borator, lucreaza in atelier, picteaza, canta,
se joaca, nu poate fi separat de activitatea
lui mentald. Iar actiunile pe care le intre-
prinde elevul pentru a schimba structura
unei situatii determina dezvoltarea propri-
ei personalititi. In felul acesta, M. Bocos
considera ca gratie competentelor pe care
le poseda, elevul 1si poate mobiliza resur-
sele cognitive, afectiv-atitudinale si psiho-
motorii, iar in rezultat acesta poate actiona
oportun si eficient, poate gandi critic, poa-
te selecta, analiza si sintetiza informatii,
poate argumenta, poate identifica si soluti-
ona probleme, poate face fatd unor situatii
diverse etc. [1,p.277].

Avand in vedere ca Invatarea si evalu-
area rezultatelor scolare se manifestd prin
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comportamentul elevului, acesta (compor-
tamentul) nu poate fi explicat si evaluat
fard luarea in considerare a conditiilor psi-
hice interne. Elevul, fiind o personalitate
in devenire, 1si determina succesul scolar
prin utilizarea conditiilor psihice interne
de rand cu posibilititile externe, acestea
fiind determinate de curriculumul scolar.
Faptul dat influenteaza atat dezvoltarea
psihica, cat si realizarea elevului in proce-
sul educational, care reprezinta o evaluare
externa, dar si o satisfactie interna. Prin ur-
mare, evaluarea competentei de cunoastere
stiintifica il mobilizeaza pe elev la cautarea
unor relatii constructive cu sarcinile puse,
in scopul educatiei si instruirii personale.
La fel il mobilizeaza la autoinstruire si au-
toeducatie, 1i trezesc spiritul real si creativ
fatd de sine, 1i stabilesc pozitia interesata
si creativa fata de sarcini, 1l orienteaza spre
explorarea tuturor conditiilor si surselor
informationale posibile.

S. Cristea descrie rezultatul final (ple-
cand de la preachizitii si intentii), In ter-
meni de: a) comportament vizibil obser-
vabil (performantd), b) comportament
invizibil, mental (capacitati, competente)
,,care se refera la mecanismele interne de
tratare a informatiei” [idem 6]. De ase-
menea, autorul mentioneazd cd compor-
tamentul inseamna tot ceea ce face omul;
include ganduri, sentimente, migcari. in
acest context, modelul cognitiv elaborat de
psihologii cognitivisti depaseste viziunea
comportamentalistd Ingusta si pune accen-
tul pe manifestarile mentale mai mult sau
mai putin observabile, pe geneza cunos-
tintelor, pe modul in care individul relati-
oneaza cunostintele in cadrul unei structuri
cognitive, pe organizarea conditiilor inva-
tarii [apud.18, p.91].

Evaluarea formarii cognitive a elevu-
lui contine nu doar rezultatele vizibile
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ale cunoasterii/invatarii, ci si contextul
formarii (organizarea, situatiile, proce-
sele, factorii, metodele, instrumentele),
care devine o evaluare nu numai formati-
va, dar mai ales una de valorizare intrin-
seca a acesteia i in care se construieste
cunoasterea [11]. In acest sens evaluarea
competentei de cunoastere stiintificd de-
vine o prioritate pentru o evaluare de tip
constructivist, deoarece aceasta se face mai
utila in procesul formarii cunoasterii, iar n
rezultat are loc afirmarea aspectelor calita-
tive ale personalitatii elevului. Prin urmare,
evaluarea formativa realizatd pe parcursul
procesului de cunoastere asigurd formarea
competentei scolare si, in acelasi timp, pre-
vine insuccesele elevului. Astfel, evaluarea
cognitiva poate fi consideratd o evaluare
formativa/de proces, adica in procesul cu-
noasterii, care va evalua nu doar cunostin-
tele, ci si deprinderile, capacitatile, abilita-
tile. Manifestarea calitatilor mentionate pot
fi observate si evaluate in conditiile in care
elevul este pus 1n fata unei situatii semnifi-
cative, prin a carei rezolvare el poate sa-si
evalueze cunostintele anterioare, sa experi-
menteze, sa se informeze din diverse surse,
sa comunice cu colegii si cu profesorul, dar
si sd aplice cunostintele Intr-un nou context.
Atunci comportamentul elevului corespun-
de situatiei semnificative, or semnificatia
regleazd comportamentul, considera M.
Stefan [apud. 14]. La fel, autorul este de
parerea cd nu Intotdeauna comportamentul
produs duce la rezultatul dorit, insa trairea
psihica nu lipseste niciodata.

Evaluarea competentei de cunoastere
stiintifica permite ca monopolul asupra no-
tei sa-1 detind insusi elevul si nu profesorul,
care 1i faciliteazd dezvoltarea autoanalizei
si autoevaluarii. Astfel, se reflecta tendinta
spre o evaluare complexa, contextuald, care
ii creeaza elevului posibilitati mai largi in
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satisfacerea si dezvoltarea necesitatii de
autodesavarsire, in formarea unei conceptii
pozitive fatd de sine. De altfel, cunoasterea
de sine ii va ajuta la buna dezvoltare perso-
nala si la alegerea unei cariere pe masura
intereselor si capacitatilor lor reale. Asadar,
evaluarea competentei de cunoastere stiin-
tifica reflectd nu altceva decat comporta-
mentul integral al personalitatii elevului,
care descrie mai multe structuri: procesele
cognitive (perceptie, imaginatie, memorie),
procesele de reactie motrice, capacitatile
afective si dinamice. Deci, calitatea forma-
rii unei personalitati se realizeazd in baza
unei evaludri calitative.

Deci, evaluarea rezultatelor scolare
reprezintd un demers evaluativ complex,
care trebuie sd tina cont atat de activitatea
interna, psihica a elevului, cat si de acti-
vitatea lui exteriorizata, obiectivata intr-un
comportament.
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OOMbL NCUXONOSUHECKOU CTYHCObL, €€ IMa-
nbl U NPUHYUNBL Ppabombl NPU OKA3AHUU
NCUXONOGUYECKOU NOMOWU  HACENEeHUIO,
HAXOOSIUEeMYCsL 8 30He PAKeNnHblX oOcmpe-
n08. Ilpusoosmes s¢hghexmugHvie ncuxo-
JlocudecKue Memoosbl U MexXHUKU HNo360-
JAouUe npedomspamums pazeumus y
nocmpaoasuwux NOCMmpagMamuyecko2o
cmpeccosozo paccmpouicmea (PTSD).

Kniouegvle cnosa: dpesBbryaiiHbie cu-
Tyallid, OKCTPEHHAs ICHXOIOTHIECKast
[OMOIIb, PAKETHBIE OOCTPEIBI, TIOCTTPAB-
MaTH4eCKOe CTPECCOBOE PACCTPOMCTBO,

TICUXOJIOTHYECKUE METOJIbI, ICUXOTEPATICB-
tuueckast monen BASIC PH, CBT (PE).

B mocnenHee BpeMsi mpakTHKa OKaza-
HHUHA SKCTPEHHOM INCHXOJOTMYECKOU IOo-
MOIM TpPU YPE3BBIYAWHBIX CUTYAIUSIX
npuoOpeTaeT Bce Oonblliee 3HAYCHUE B
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6 cihepe Oyuesroeo 300poe6wvs, Mspauns

Abstract
The purpose of this article is to
present the experience of the Isra-
eli counseling services to victims of
rocket attacks, which my colleagues
and I carried out in the south of the
country for five years (200 - 2009).
Describes the organization of psy-
chological service, its stages and
principles of work in providing psy-
chological assistance to populations
in the area of rocket attacks. Are
effective psychological methods and
techniques helping prevent develo-
pment in victims of post-traumatic

stress disorder (PTSD).

Key-words: emergencies, emergen-
cy psychological assistance, rocket at-
tacks, post-traumatic stress disorder,
psychological methods, BASIC PH,
CBT (PE).

COBPEMEHHOM MHPE, ¢ TPOUCXOISAIIIMH B
HEM CTUXUHHBIMHU O€JICTBUSIMH, KaTacTPO-
(hamMu, BOCHHBIMU KOH(M)ITMKTAMHU, HACHITH-
€M U TeppOopOM.
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AKTyaJIbHOCTB TPOOJIEMBI TOOY>K1aeT HC-
crefioBaresieil uckarb dP(EKTUBHBIE METO-
JTBI TICHXOJIOTHUECKOM MTOMOIIIN TIOCTPaIaB-
M. [TOSIBIISTIOTCST HOBBIE TEOPETHUCSCKHIE U
MIPAKTUIECKUE MOJETH TICHXOJIOTHYECKOTO
BMEIIIaTeNIbCTBA TPU TPABMATHYECKHUX CO-
obrmusix [4, 15, 17, 19, 20, 21]. MHorHe yxe
CYIIECTBYIOIIHE TEXHUKU TIPEOOPasyroTCs U
aIANTUPYIOTCS TIPUMEHHUTENFHO K TIOMOIIN
JIUIaM, TOCTPAJaBUIMM B YepEe3BbIYAMHBIX
curyauusix [5, 9, 11, 22].

B W3paune HakoruieH OOJBINION OIBIT
pabOThI 1O OKA3AHHIO IICHXOJIOTMYECKOM TI0-
MOIIM TIOCTPAJIABIIINM B Pa3IMUHBIX BOMHAX
(BotiHa “CcynmHoro nmHA”, “JIMBaHCKas BOM-
Ha”, BoiHA B [lepcuickom 3anvBe) u B Tep-
POPHUCTHYIECKUX aKTaxX (B3PHIBBI aBTOOYCOB
Y TOPrOBBIX IEHTPOB TEPPOPUCTAMH CMEp-
THUKaMH, JJIHTETbHBIE PaKeTHbIe 00CTpEIb
TOPOJIOB M HACEINIEHHBIX ITYHKTOB) [23, 24].

OxkazaHue MCHXOJIOTMYECKOM MOMOIIU
HACEJICHUIO, MOJBEPraroleMycsl PaKeTHOMY
00CTpely OCYIIECTBISICTCSI B TPH 3Tarla.

Hepsrp1ii yTan:_Padora no npeasapu-
TEIbHOMN MOATOTOBKE HACENIEHUS K YPE3BbI-
YallHBIM CUTYaIUSIM.

Ienmpro MCUXONOTUYECKON MOATOTOBKH
HACEJICHUS Ha DTOM DTarle SBIISIETCS YITyd-
[IEHNE CIIOCOOHOCTH HACEJICHHS aKTHBHO
CTIPaBISITRCI C TPaBMAaTHYECKUMH TIOC-
JIEICTBUSIMU UPE3BbIYAHBIX CUTYallUH.

Pabora 1mo IOOCTWIKEHHUIO ASTOU IIEJIH
MIPOBOAIUTBECST B JIBYX HampaBlieHHsX. Bo-
IIEPBBIX, HEOOXOIUMO JIaTh HACEICHUIO
MOJTHYI0 HH(POPMALIUIO O BO3MOXKHOU yIpo-
3¢ U KOHCTPYKTUBHOM IOBEICHUU B OIac-
HBIX CUTyanusx. i 3TOro coCTapmsIOTCS
MH(POPMAIIMOHHBIC JIUCTHI HA Pa3HbBIX SI3bI-
Kax (B 3aBUCHMOCTH OT 3THHYECKOTO CO-
CTaBa HaceleHus). Taroke s HACeTCHHS
OPTaHU3YIOTCSI KOHCYJBTAIlH M PA3bsICHU-
TENbHBIE JIEKIIUH TI0 CIISTYIOIIHM BOIIPO-
cam: ,,Kak BecTr cebs BO BpeMs CHPEHBI
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OTIOBEIIAOIIEH O MajgeHuu pakeTsl’, ,,Kak
n30exar, MaccoBod manuku”, ,,Kak yc-
MOKOUTh JIETEH M TMOAPOCTKOB, CTapUKOB
u uHBAIUIIOB”, ,,Kak OBICTPO BEPHYTHCS K
OOBIYHON KU3HH TOCIIE TPaBMaTHIECKOTO
coOpiTss” W Ap. Bo- BTOPBIX, HEOOXOMH-
MO OOYYHTh HAaceleHHEe MeTOIaM CaMo-
IIOMOII ¥ B3auMmorioMomny. J{ims 3toro
IIPOBOAUTCS paboTa B MallbIX TpyMIax, B
KOTOPBIX TICUXOJIOTH O0YYaroT KEITArOIIIX
pelakcanuu ¥ APYrMM TEXHHKaM, CTaOu-
JU3UPYIOIIUM SMOIMOHATIFHOE COCTOSIHUE
[3, 10, 18]. Ha rpynmoBbIX 3aHATHSIX HAMU
TAKKE YCICIIHO TMPUMEHSIICS KOMILIEKC
TICUXOJIOTHUECKUX METOMOB, OCHOBAHHBIX
Ha JIOTOTEparyy, KOTHUTUBHOHN M TIO3UTHB-
HoM nicuxorepanuu, NLP, TexHukax iioru u
ouryH. [25].

Bropoii 3tan: OpraHuzaius 5KCTPEeH-
HOW TIOMOIIM IOCTPA/IABIIIUM HEIOCPE/IC-

TBEHHO I10CJIE TPABMATUYECKOTO COOBITHS
Henbio AKCTpEeHHOW NCUXOJOTHMYECKOM

MOMOLLM TIOCTPaJaBIIEMy SBIISICTCSI OBICT-
poOe BOCCTAaHOBJIEHHE (H3UYECKOTO M 3MO-
LIMOHAJIBHOTO COCTOSIHMSA, TOBEIEHYECKUX
U KOTHUTUBHBIX (YHKIHMH, HApPYIICHHBIX
TpaBMaTU4CCKNUM IIOKOM.

OxazaHue 3KCTPEeHHOI MEepBUYHON TO-
MOIIIM OCYIIECTBISIETCS] B CIICIHATIH3HPO-
BaHHBIX ,,CTPECCITYHKTaX ¥ OTPAaHUICHO
BO BpeMmeHH. Vcxonms W3 HaIlero OIbITa,
MIPOJIOJDKUTENIHHOCTh  TICUXOJIOTUYECKOTO
SKCTPEHHOTO BMEIIATENILCTBA COCTABISIET
B cpeaHeM 2-3 yaca. [Ipu aTtom ocymect-
BJISICTCS IEPBUYHAsl JAWArHOCTHKA MOCT-
palaBIIMX, HA OCHOBaHHU KOTOPHIX BBIJE-
JIAKOTCA T'pyIIIbl prUCKa (MaJ'IeHI)KI/IG JC€THU,
MICUXUYECKU OOJbHBIE, JTIOAH CTPaJIAtoIIne
XPOHUYECKHMH COMAaTHYECKUMH 3aloiie-
BaHUAMMU, JIMLA NEPEKUBIINE B ITPOIIIOM
TpaBMaTtudeckuii 1mok). IlocTpamaBmime,
IYIIIEBHOE COCTOSIHHE KOTOPBIX TIOCIE
OKa3aHUsI SKCTPEHHOM TMCUXOJOTHYECKOM
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IIOMOIIM HE YITyYIIAIOCh, MOTYT OBITh T1e-
PEBEICHBI B IPUEMHBIH MOKOH OmKaiiiien
OOJILHUIIBI, T7Ie OyET peIiaThest BOIPOC 00
HX TOCITUTATH3AIN.

OCHOBHBIC TIPHUHIIHAIIBI
BMEILIATEILCTB:

1. DKCTpeHHOE BMEIIaTeIbCTBO JOKHO
CIOCOOCTBOBATh MOOWJIHM3AIMA BHYTpPEH-
HUX CHJI IMYHOCTH (WITH TPYTIITHI) U TOTDKHO
IIPUBOJIUTH B JICHCTBHE UMEFOIIIHECS Y TIOCT-
paliaBIIero BHYTPEHHUE PECYPCHIL.

2. DKCTPEHHOE BMEIIATEIbCTBO JOJK-
HO TIOMOYb TOCTPAAABIIEMYy OCYIIECTBUTh
NEPBUYHYIO BEHTHISILIMIO TPABMaTHUECKOIO
COOBITHS, TIPUHATHE UM CBOCTO MOBE/ICHMS,
U TIOMOYb OCYIIECTBUTh KOTHUTHBHYIO Op-
TaHM3AIIIO TTPOM3OIIIEIIIETO.

3. DKCTpeHHOE BMEIMIATEIBCTBO OCHO-
BBIBACTCS HA TIPEIOCTABICHUN TIOCTPAIaB-
[IeMy YeJOBEYEeCKOTO COy4acTHs, Teruia U
TTOJICPIKKH.

4. Bo Bpems Oka3aHMs SKCTPEHHOM IT0-
MOIIM TIOCTPAJABIIMM, WICHBI OpHIajIbl
00s13aHbI 3a00TUTHCST 00 YBOKCHUH JIMYHOC-
TH MTOCTPAIABIIIETO, €70 JOCTOMHCTBE U KOH-
(buICHIHATTBHOCTH.

B cooTBEeTCTBUY € OITUCAHHBIMU IPUHITH-
TIaMH TIPOUCXOIUT OCYIICCTBICHHUE TICPBUY-
HBIX JICHCTBHH, BBITIONHSAEMBIX OpHUTanoit
TICUXOJIOTOB, COIPAOOTHUKOB M BOJIOHTEPOB.

ITocnenoBaTebHOCTh AEUCTBUN TpHU
OKa3aHWUW DKCTPEHHOU IICHXOJIOTHYEC-
KOU ITOMOIIIH:

1. Obecrieunth G€30maCHOE MECTO, YK-
pBITHE Ul HAaXOXKIACHHUS TOCTPaJABIICTO.
VYIOBIIETBOPUTL TIEPBUYHBIE TIOTPEOHOCTH
mocTpajaBiiero (omexna, MUThE, ena, Td-
rveHa, HeoOxoauMasi BpadeOHasi MOMOIIIb,
o0becrieyeHne JIeKapCTBEHHBIMH TIpernapara-
MU XPOHHYECKUX OOJIBbHBIX U T.]I.).

2. Bolgenuts JroAei, HaXOMSIIMXCS B
IITOKOBOM COCTOSTHHHM W HYTAOITUXCS B
MICUXOJIOTHYECKOM Tmomomu. J{ims  3Toro

JKCTPEHHOTO
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ucnonn3yercs cxema ASR. [lmarHoctuka
MOoCTpaJgaBIIuX IPOU3BOAUTCA C IIOMO-
B0 TIcHXoIornueckor cxeMel ASR Cxema
BKJIFOYACT CITMCOK TPEX BUIOB CUMIITOMOB!
TEJNEeCHBIX (TPEMOp, 03HOO, TPYAHOCTH IIbI-
XaHUsI, OLIyIIEHHE YIyIIThsl, CTa00CTh, TOJI0-
BOKpYXXEHHE, TI0TepsI CO3HAHWS, TUTIEPBEH-
TUIISIHA), TICKXHYECKUX (OTCTPAaHEHHOCTb,
ITyTaHOCTh, TPYITHOCTH B COCPEAOTOYCHUH,
CTpax, TPEeBOTra, IOJABICHHOCTh, BO3HHK-
HOBEHHE O00pa3oB W3 TPaBMAaTHYECKOTO
COOBITHSI, HApYIICHHE MBICIUTEIBHOTO
Ipoliecca) M MOBEJICHYCCKHUX (IU1ad, KPHK,
MICUXOMOTOPHOE  BO30Y’KJICHHE, CTYIIOP,
PETPECCUBHOE TIOBEJICHNE, ITOBBIIICHHAS
pa3rOBOPUYMBOCTD FUTH MOTIATUBOCTB ).

B crenmanbHbIl ONaHK 3aNHCHIBAIOTCS
JIMYHBIC JaHHBIC TTOCTPafaBIMX (MMs, ¢a-
MUJTHS, a/1pec, Ne yoCToBepeHHS JIMIHOCTH,
anpecc, Tene]oHbI OMKaNIIMX POACTBEHHH-
KOB U JIUII, KOTOPbIE OBLTH C TIOCTPAIABIITAM
BO BpPEMs1 YPE3BBIYAHHOTO COOBITHSI).

B cnyuasix, koryia HeT BO3MOKHOCTH KOM-
MYHUKAIMK (MaJICHbKHE JICTH, S3bIKOBBIN
Oapbep, TyOOKHIA IIOK | T.I1.) CJISIYET OIH-
CaTb BHCHIHOCTL IIOCTPaJaBUICIO IO IIPU-
HIMIY cocTaBieHus (horopodoTa (UepThl
JIMIIA, [BET BOJIOC, POCT, MPUOJIU3UTEIIBHBIN
BO3pACT, OJICXK /1A, 0COOBIC IPAMETHI U T.I1.).

3. Jlatb BO3MOXKHOCTH MOCTpaJaBIIeMy
[TOYyBCTBOBATH MOMIEPIKKY APYTHX JIFONEH,
o0ecreunTh Tene(h)OHHYIO CBSI3b C POJICTBEH-
HUKaMHU | APY3bsIMHU, OOIIEHHE C COIHab-
HBIMHU Pa0OTHUKAMH U BOJIOHTEPAMHU.

HenocpencreenHble AelicTBUS NCUXOIIOTA:

1. OcyuiecTBUTh NEPBUYHOE IPUCO-
C€AUHCHUEC, YCTAHOBUTbL KOHTAKT C IOCTpa-
JIABIIMM TIPU TIOMOIIM CEHCOMOTOPHOTO
NPHCOCITUHEHUS, CO3aHusI OOIIETO sI3bIKa,
HCIoJb30Banust meradop. [1].

2. IIpenocTaBuTh OpHEHTANUIO O TPaB-
MaTHIeCKOM COOBITHH ( YTO ITPOH3OILIO?,
TJIe THI HAXOMUIIELCS? U T.IL.) [6].
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3. OcylecTBUTh HOPMAJIH3AINIO PeaK-
IMH TOCTPAAABIIETO HA TPaBMATHUIECCKOE
cOoOBITHE  (JISTUTUMAIUSI  TPOSIBIICHHBIX
CHUMIITOMOB, 00BsICHEHHE (DYHKIIHOHUPOBA-
HUSl OPraHM3Ma IpU TPaBMaTHYECKOM CO-
OBITHH, HEHTpaNM3aIys UpPaiOHATBHBIX
MEICITEH ).

4. Vcronb30BaTh TEXHUKU MBIILICYHOTO
paccialneHns, yCIIOKaWBarOIIEro JbIxa-
HUSl, peslakCcalliu 4Yepe3 yIpaBisieMoe BO-
obpaxenue [3, 18].

IIpu sTOM nNCHXONOr AEHCTBYET pELIU-
TETPHO WM JUPEKTHBHO, TOOMIPSET AaKTHB-
HOCTb IIOCTpAaJIaBIIEro, HAMpPaBJICHHYIO Ha
TIPEOI0NICHUE TIOCTIE/ICTBHI cTpecca, TofyIe-
P’KMBAET NO3UTHUBHBII HACTPOU.

ITocne okazaHus 3KCTPEHHOM MOMOIIIH,
MOCTPaaBIINK  ToMy4aeT WHOpMAaIm-
OHHBII JIMCT C ONMCAaHUEM JATbHEUIINX
JICICTBUI B Cllydae yXyIILICHUS COCTOSTHUS
MOTEPIEBILEIO WIA B CIIydyae MOBTOPHBIX
TpaBMaru4eckux coObiThil. MHpOopMmarm-
OHHBIU JIUCT BKJIFOYAET B ceOsl OOBSCHEHUS
0 HOPMAJIbHBIX U MaTOJIOTMYECKUX PEaKIu-
SIX Ha CTPEeCC, PEKOMEHIALUU POUTEISIM,
KaK ITOMOYb JICTSIM CIIPABUTHCS CO CTPECCO-
BOM CUTYyalneil, Korjaa 1 K KoMy 00paTUThCS
3a TIOMOIIBIO, TIPUIIAraeTCsl CITUCOK ajpe-
COB M HOMepa Tesre(hOHOB IIEHTPa TOMOIITH
MOCTPaJaBILNM.

Tpemuii >man:_JlanpHelmas padoTa ¢
[OCTPA/IaBIIMMH, HalpapiIcHHAs HA MPENo-
TBpAILICHUE Pa3BUTHUsI Y HUX MNOCTTPABMATH-
4ecKoro crpeccoBoro paccrpoiicrsa (IITCP).

Oma paboma nokazana 8 mex ciy-
yasx koeoa:

CHUMIITOMBI, BOSHUKIITUE Y TTOCTPAJIaB-
LIEro MpU OCTPOH peakLUU Ha CTpecC-
COBYIO CUTYAIIHIO, MPOJOJIKAIOTCS 00-
Jiee JIByX JIHEeH;

JI0 TPETbEW HEIeNu y MNOoCTpajaBLIe-
rO HaOIIOMAIOTCSI CHMITTOMBI CpeHei
CTEIIEHU TSHKECTH;
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MOCTPaIaBIIUe IPUHAIJICKAT K TPYTITe
pucka (IyIIeBHO OOJBHBIE, MEPEKHB-
IIMe TPAaBMATUYECKYIO CHUTYallMi0 B
MIPOIIIIIOM, TTOCTPAIaBIINE (PU3HUECKH).
[Iporiecc MCHXOIOTMYECKOr0 BMEIIATENb-
CTBa TIPOWCXONUT CJIEAYIONIAM 00pa3oM.
Ilo mpoiiecTBUM HECKOJIBKUX JHEH MOcCie
TPAaBMaTHYECKOTO COOBITHSI, TIOCPEACTBOM
TeneOHHOW CBSI3M, IPOBOJIUTCS BBISICHEHHE
COCTOSIHUS ITOCTpajaBIero. Borpocs! 3a1a-
I0TCSl B COOTBETCTBHU C KPUTEPHUSIMU JIHa-
rHoctuku [TTCP [26]:

[osiBrieHe BBIPAXKEHUSIX M CTOUKHX H3-
MEPEHUI B BOCHPHUSTHH, MBIIUICHUH H
OTHOILICHUH MHIMBH/IA K Ce0€ U K JIIOISIM,
PurunHoe M HeajekBarHOE IOBEJCHUE
(cormanpHast W3OMAIMS, TIOBBIIICHHAS
3aBUCUMOCTb OT JPYTHX);

Croiikuii nenpeccuBHBIN adheKT; CTOM-
KOE OIIyIIEHHEe HEpBO3HOCTH, Oecrpw-
YUHHOH yTpO3bI;

Ot4ykieHue ¢ SMOLMOHAJIBHBINA ONITY-
LIEHHOCTHIO.

Hexoropeie 13 mocTpamaBmmx obparia-
IOTCS 32 TOMOIIIBIO CaMH B COOTBETCTBUM C
PEKOMEHTALIMAMHE TICUXOJIOra, KOTOpble IO/~
POOHO OITHCaHBI B TIOy4YEHHOM UMH HHDOP-
MAaIMOHHOM JIMCTE. 3aTeM, Te IIOCTPa/IaBIIIne,
KOTOpBIE HY)XHAIOTCS B TICHXOTEPAIeBTH-
YECKOM BMEIIIATeNIhCTBE TMPUITIAIIAIOTCS Ha
BCTPEYY C IICHXOJIOTOM.

O PEeKTUBHBIMU ~ TICHXOJIOTTYECKIMHE
METO/IaMH TIO TIPEIOTBPAIICHUIO Pa3BUTHS
ITCP smnsrorcs: CBT(PE) [8, 16, 19]. B
W3paune ycrenHo npuMeHsieTcsi METOOUKa
paboThl C MOCTPaAABLIMMU COBMEIIAIOIIAS
TpU ncuxoTepaneBTrieckux noaxona SE, FR
UPE) [13].

Somatic Experience (SE) — mcuxorepa-
MEBTUYECKUIA METOJ, OCHOBAHHBINA Ha POIU
TMMOMYECKOH CHCTEMBI B KOHCOJHIAINN
CJIEZIOB TeJecHOM namMsTi. B Hauase nporiec-
ca Tepanuu, TMOCTPaJABIINN (OKYCUPYETCs
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Ha TEJICCHBIX OTPUIIATEIIBHBIX YYBCTBaX C
LICJIBEO MX Pa3PsIIKH, 3aTEM MAlUCHT KOHIICH-
TPUPYETCS HA CBOMX BHYTPEHHHUX pecypcax,
TIO3UTHBHBIX TyBCTBAX [16].

Prolonged Exposure (PE) — moBeneH4ec-
Kasi METO/IMKA, OCHOBaHHAs Ha MHOTOKpAT-
HOM BBITIOJITHEHUH TIOCTPAIaBIINM JAEHCTBUH,
BBI3BIBABIIHX Y HETO B CIIE/ICTBHN TPABMAaTH-
YeCKOTO COOBITHS 4yBCTBO cTpaxa. Bocrpo-
W3BEICHUE TIOCTPAJIABIINMH  M30eraeMbIX
JICHCTBHI MPOBOJIUTCSI CHAYAJIA Yepe3 yIpaB-
JIsieMOe BOOOpaKeHHE, a 3aTeM B PeallbHbIX
ycnoBusIx [7].

Fantastic Reality(FR) — ata Texnuka oc-
HOBAHA Ha MCIIONB30BaHUU (haHTaszuu. JIromu
MIEPEKUBIIINE TPABMATHYECKOE COOBITHE Yac-
TO HWCTIONB3YIOT BBIPAKCHUS ,,eCIA OFL...”,
,»CCIIH OBI TOJIBKO ...”" ¥ T.II. ¥ 9TO 3aTPYIHSICT
MTOCTPOUTh UCTOPHIO TPaBMAaTUUECKOTO CO-
OBITHSL, C KOTOPO# IMOCTpa/iaBIvii ObLT OBI B
COIIACHH U MOT OBl W/ISHTH(UITNPOBATH ce0s
B IIPOUCIIEANICH TPABMAaTHUECKOI CUTYaIIUH.
Meton FR no3Bosnsier ucnons3oBars anra-
3UI0 U BOOOPaXEHUE JIISI TIOCTPOCHUS allb-
TEPHATHBHOIO TIEpPeCKaza TPaBMATHYECKOTO
coObITHsI. [14].

B Hameli mpakTvke OKazaHHs IICUXOJIOTU-
YeCKOHM TOMOIIM XOPOIIIO 3apeKOMEHI0BalIa
ce0st meromuka BASIC PH [12]. Ona ocHo-
BaHA Ha CJIETYIOIINX MPEITOIOKEHFISIX.
Jltomu obpeTaroT ciocoOHOCTh CITpaB-
JATBCS C TPYAHOCTSMH C MOMEHTa
CBOETO POXKJICHHSL.

BonbmmHCTBO ROZIEH  TIOABEPTIINXCS
TpPaBMaTUYECKHM COOBITUSIM M CTpEC-
COBBIM CHUTYallUsIM MOTYT CIIPaBHUTHCS
C WX TOCJEJACTBUSMH, MOOHJIM30BaB
COOCTBEHHBIC BHYTPEHHHUE PECYPCHI.

VY Kaxa0ro uyeimoBeka MMEETCsl CBOM
HMHAMBHyaJIbHBIA U HanOosee 3¢ dek-
TUBHBIA (MMEHHO IJII HETr0) CIoco0
CIPABUTHCS C TIOCTEICTBUSMHU TpaB-
MaTHYECKOTO COOBITHS.
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C noMoIIp0 00y4YeHHS U TPEHUPO-
BOK MOKHO YJIY4YIIUThH CBOIO CIIOCO0-
HOCTB CIIPABISATHCS CO CTPECCOBBIMH
CUTYAIUSIMU.

Lens METOIMKY - ONPEAeNUTh JOMUHAH-
THBIE BHYTPEHHHE PECypchl MHIWBHUIA, KO-
TOpBIE TIOMOIIIA €MY B TIPOIIIIOM, U TIOMOTYT
CIIPaBUTBCS B HACTOSIIIEM C TIOCIIEACTBUSMHI
TpaBMaruyeckoro crpecca. OnpenenuTb 3T
PeCypchl MOXKHO O pacckasy HoCTpaaBIie-
IO, IPUMEHSISI TEXHUKY AKTHBHOTO CITYILIAHHSI.

[Ipu atom, B pamkax monenu BASIC PH
aBTOPBI BBLIEILSIIOT 6 cdep (KaHaloB), TO-
MOTAFOIIUX YEJIOBEKY MPEOIONIETh TOCIEIC-
TBUA TPABMATUUYECKOW CUTYAIIUU.

[lepBast chepa — 0b03HauaeTcs OykBoii B
(belief) u cBsI3aHa ¢ BO3MOYKHOCTHIO UETIOBE-
Ka OTIepaThes Ha CBOM 0a30BbIE TIPETICTaBIIe-
HUS O )KU3HEHHBIX [IEHHOCTSIX (Cyapoa, bor
Haka3aHKe, Bepa B COOCTBEHHBIE CHIIbI).

Bropast cepa A — (affect), omopa Ha
SMOLIMM U YyBCTBA. DTOT CHOCOO MEPEeXu-
BaHMsI CTpecca COCTOMUT B TOM, YTO YEJIOBEK
BBIP)KAET Pa3IMYHbIC UyBCTBA (CTpaX, THEB,
OTBpalleHHE, PaIOCTh, TOPAOCTb, CTHI,
BUHA, CHUMIIATUsl, JIIOOOBb) M TEM CaMbIM
YMEHBIIAET €ro MOCIIE/ICTBHSI.

Crenyromast cepa - S (social), €€ cyr-
HOCTh — OTIOpa Ha CONMAIIBHOE OKPY)KEHHE
(6mm3kme, Mpy3bs, COMMATBHBIC PAOOTHHKH).
3nech BaKHA Taloke UICHTA(UKAIHS ceOs ¢
3HAYMMOM IPYTIION.

1. ®anrazum u BooOpaxkeHme, |
(imaginative) — ocHOBa 4eTBEpTON CQEpBbL.
3nech mpeooNieHUe MOCIEACTBUM cTpecca
OCHOBAaHO Ha MCIIOJIB30BAHUN HAILHMX TBOP-
YEeCKUX CIIOCOOHOCTEH: MeYThl, FOMOpA,
meTadopbl, HTpbl, YIpasBisieMod (aHTa3uu,
HCKYCCTB.

[Tsras cdepa - C (cognitive). Criermdrika
KOTHUTHBHOM C()Eepbl COCTOUT B UCTIONH30Ba-
HUE JIOTHKH, (PaKTOB, TOUHBIX OIpE/ICIeHHH,
MIPUHIAIIA PEaTIbHOCTH, PaMOHAIBFHOCTH.
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Baxknbl  mcuepribiBatorias  uH(GopMarmsi,
BHYTPEHHHI JIUAJIOT, SBPUCTHICCKHIE METO/IbI
pelieHus mpooIeMBbI.

K nocnenneii chepe, PH (physiological),
OTHOCSTCS TIFOOBIe (PM3UIECKUE (TEICCHBIC)
JICHCTBUSI, KOTOPbIC TIOMOTAIOT TMPEOoNeTh
TOCIIC/ICTBHSL CTpEcca, HarpumMep, CIIOpPTHB-
HbIC WUIPbI, TUMHACTHYCCKUC YIPAXKHCHVIS,
0er, Xop0a, pernaKcarys 1 0COObIe COCTOSHUS
opranmMa (ycTajaocTh, 00Jb, HAIpsDKEHUE,
siiopusi, MEIMKAMEHTO3HOE BO3/ICHCTBUE,
HAPKOTHYECKOE U AIKOTOJILHOE OIbSIHEHHUE).

Cy1ecTBeHHO, YTO 4acTO€ HMCIOJIb30Ba-
HHE OJTHOTO M TOTO e KaHajla CO BpEeMEHEM
yxynmaer ero dpdexruBHocTh. OOyueHue
WHJMBUJIA HCIONB30BarTh Jipyrue cdepsl
MO3BOJISIET PACIIUPHUTB €T0 PerepTyap JeHc-
TBHH ¥ TEM CaMbIM YITyUIIITh COMPOTHBIIS-
€MOCTh YEJIOBEKa CTPECCOBBIM CUTYAIHSIM.

IMocne MCHXOIOTMYECKOTrO BMEIIATENb-
CTBa TPOBOJMUTCS OLCHKA OOIIEro ypOBHS
(YHKUMOHMPOBaHUS MOCTpagaBiuero. B
Clly4ae TIOJIHOTO BBI3JIOPOBJICHUS, TTAIUCHT
BO3BpaIaeTcss K OOBIYHOW KHM3HU U HOP-
MaJIbHOM JAedTenbHOCTH. B ciryyae yactuu-
HOTO BOCCTAHOBJICHHUS (DYHKITMOHUPOBAHHSI,
MOCTPaJIaBIIEMy CJIEAYeT MEePHOANIECKH
OCYIIECTBIISITh CAMOOIIEHKY CBOETO COCTO-
SIHHS1, BBITIONIHATD PEKOMEH/IAIUH TICUXOJIO-
THYECKOU CITY)KOBI, UTO MO3BOJUT €My TOC-
TENCHHO BKITFOYUTHCS B OOBIYHYIO JKH3Hb.
B cnydasix, eciii HECMOTPST Ha SKCTPEHHOE
MCUXOJIOTUYECKOE BMEIIATETIBCTBO OTCYTC-
TBYET YIy4IlIEHHE COCTOSIHUSI TIOCTPajaB-
IIEro, TIICHXOJIOTU JIOJDKHBI TPOJIOJDKHTH
paboTarh ¢ TMAIMEHTOM JUIsl MPEIOTBpAILle-
HUSI Pa3BUTHUS Y HETO MOCTTPABMATHUECKOTO
cujapoma. IlocTpanaBiminM, HaxoAsIUEC
B TSDKEJIOM JYIICBHOM COCTOSIHUHU (HAIpH-
Mep JMCCOIMATUBHBIE COCTOSTHUS OCTPOTO
TIPOIOIDKUTEITFHOTO XapakTepa), TpeOyeTcst
OoJiee MHTCHCHBHOE JICUCHHE, BKITIOUAs TOC-
MU TATH3AIHIO.
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OnucaHHas HaMH CUCTEMa OKa3aHHs
IICUXOJIOTUUECKOM TTOMOIIM HACEIIEHHIO, a
TaKKe TEXHUKH M METOJbI, IPUMEHsIEMbIC
W3PanIIbCKUMH TICHXOJIOTaMU M TICUXHUAT-
paMH, XOpOIIO 3apeKOMEHIOBaNu ceOst B
YCIIOBUSIX MHTEHCHBHOTO U JUIUTEIHHOTO
o0cTperna ropoJIoB M HACEJICHHBIX ITyHKTOB
tora M3pawmis. Xorenoch Obl MOAYEPKHYTb,
YTO HAllla CHCTEMAa OKA3aHUH ITICHXOJOTH-
YECKOM TOMOIIM HACEICHHI0 MOXET 3(-
(DEeKTUBHO MPUMEHSTCS MPU JPYTHX BUIAX
TEppOpH3Ma U Yepe3BbIYaiHBIX CHUTYaIMIX
(3axBaT 3aJ0KHUKOB, HACUJINE, CTUXUHHbIC
OezcTBUsL, KaTacTpoQbl, U T.IL.).

Jlumepamypa:
Alon N., An Ericksonian approach to treat-
ment of chronic post traumatic patients. In
JK. Zeig (Ed.). Ericksonian hypnotherapy
New — York: Brunner/ Mazel, 1985;
Ben-David A., Lavee Y., Families in the se-
aled room: Interaction patterns of Israeli fa-
milies during SCUD missile attacks. Family
Process, Vol 31(1), Mar 1992, 35-44;
Benson H. & Klipper M., The Relaxation
Response. New York: Wings Books, 1975;
Beutler L.E., Processes and change in psy-
chotherapy. [Review of Handbook of psycho-
logical change: Psychotherapy processes &
practices for the 21st century and C. Richard
Snyder and Rick E. Ingram (Eds), 2002;
Cahill S.P, & Foa E.B., 4 glass half empty
or half full? Where we are and directions for
future research in the treatment of PTSD. In
S. Taylor (ed.), Advances in the Treatment
of Posttraumatic Stress Disorder: Cognitive-
behavioral perspectives (pp. 267-313) New
York: Springer, 2004;
Ehlers A., & Clark D.M., A cognitive model
of posttraumatic stress disorder. Behaviour
Research and Therapy, 2000;
Foa E., Doron M., Yadin E., Prolonged Ex-
posure. Kiryat Shmona, Israel: Community
Stress Prevention Centre. (Hebrew), 2006;



C

Psihologia socialﬁ)

8. FoaE., Hembree E., Cahill S., Rauch S., Ri-
ggs, D., Feeny N., & Yadin, E., Randomized
Trial of prolonged Exposure for PTSD with
and without Cognitive Restructuring Out-
come at Academic and Community Clinic.
Journal of Consulting and Clinical Psycho-
logy 2005;

Hassija C.M. & Gray M.J., Behavioral Inter-
ventions for Trauma and Posttraumatic Stress
Disorder. International Journal of Behavioral
Consultation and Therapy, 2007;

10. Jacobson E., Progressive Relaxation. Chi-
cago, Illinois: The University of Chicago
press, 1938;

Karlin B.E., Ruzek J.I. Chard, Eftekhari A.,
Monson C. M., Hembree E. A., Resick P. A.,
Foa E. B, Dissemination of evidence-based
psychological treatments for posttraumatic
stress disorder in the Veterans Health Admi-
nistration. Journal of Traumatic Stress, 2010;
Lahad M., BASIC Ph: The story of coping
resources, In M. Lahad & A. Cohen, Commu-
nity stress prevention, volumes 1 and 2 (pp.
117-145). Kiryat Shmona, Israel: Community
Stress Prevention Centre, 1997;

Lahad M., Farhi, M., Leykin, D. & Kaplans-
ky, N., Preliminary study of a new integrative
effective approach in treating Post Traumatic
Stress Disorder: SEE FAR CBT. Manuscript
sumbitted for publication, 2009;

Lahad M. & Leykin, D., Fantastic Reality
Questionnaire: A measure for exploring in-
volvement in imaginative activities. Unpubli-
shed raw material, 2009;

Lambert M. J., Bergin and Garfield's
Handbook of Psychotherapy and Behavior
Change (5th ed.). New York: John Wiley
& Sons, 2004;

Levine P, Healing Trauma: A Pioneering
Program for Restoring the Wisdom of Your
Body (Book + CD with 12 Somatic Experien-
cing exercises: Amazon.co.uk, 2008;
Mitchell J.T., Everly G.S., Jr. and Mitchell
D.J., Hidden victims of disasters and vehicu-
lar accidents: The problem and recommended

11.

12.

13.

14.

15.

16.

17.

29

solutions. In E.J. Hickling, E.B. Blanchard,
International Handbook of Road Traffic Ac-
cidents and Psychological Trauma: Current
Understanding Treatment and Law. Amster-
dam, Netherlands, 1999;
Schultz J.H., Das Autogene Training: 16. Au-
flage Stuttgart, 1979;
Shapiro F. (Ed.), EMDR as an Integrative
Psychotherapy Approach: Experts of Diverse
Orientations Explore the Paradigm Prism.
APA, 2002;
Stuhlmiller C. M. & Dunning C., Concerns
about debriefing: Challenging the main-
stream. In B. Raphael & J. Wilson, (Eds.,
Stress debriefing: Theory, practice and evi-
dence, UK: Cambridge University Press,
2000;
Stuhlmiller C.M. & Dunning C., Challenging
the mainstream: From pathogenic to saluto-
genic models of posttrauma intervention. In
J. Violanti, D. Paton, & C. Dunning, (Eds.,
Posttraumatic stress intervention: Challen-
ges, issues, and interventions. Springfield, IL:
Charles Thomas Publishers, 2000;
Ursano RJ, Bell C., Eth S., et al, Practice
guideline for the treatment of patients with
acute stress disorder and posttraumatic
stress disorder. Am J Psychiatry, 2004;
Ziv A., & Israeli, R., Effects of bombardment
on the manifest anxiety level of children living
in kibbutzim. J. Consult. & Clin. Psyckol.,
School of Education Tel-Aviv University Ra-
mat-A, Israel, 1973;
24. Zuckerman A. & Bareli C., Effects of bor-
der tension on residents of an Israeli town.
J Human Stress, 1979;
25.Octpobpon.  A., Kax nomouvr  cebe
CNpasumvcs ¢ NOCIEOCMBUSIMU  CIpeccd,
BbI36AHHO2O — PAKEMHbIMU — 0OCHPENaAMU.
WznarenberBo «Mnexkuud”. Mspaus, 2009;
26. Kaplan HI, Sadock BJ, Synopsis of Psychia-
try, Lippincott, Williams & Wilkins. 1998.

18.

19.

20.

21.

22.

23.

Recenzent: Tatiana VASIAN,
doctor, ISE.



(UNIVERS PEDAGOGIC

Children and adolescents violence worldwide

Problema violentei printre copii si adolescenti
la nivel mondial

Rezumat

Articolul abordeaza aspecte ale pro-
blemei violentei printre copii si adoles-
centi la nivel global, relevand o serie de
factori de ordin social, economic, famili-
al si scolar, care se afla la originea pro-
blemei in cauza, si consecintele violentei
asupra dezvoltarii ulterioare a tinerilor.
Datorita expansiunii, complexitatii i
evolutiei sale, violenta a devenit obiect
de studiu al mai multor stiinte umanitare
si sociale, §i preocuparea de baza a insti-
tutiilor responsabile de asigurarea secu-
ritatii sociale, acestea fiind permanent in
cautarea diferitor strategii de prevenire
si eradicare a fenomenului respectiv.

Cuvinte-cheie: violenta, copii,
adolescenti, societate, familie, scoald,
factori economici, consecinte, sechele psi-
hologice etc.

Violence is one the biggest problems
that the contemporary societies all over
the world are facing. It is called the phe-
nomenon of our times because of its com-
plexity, expansion and evolution. There-
fore, it’s one of the major concerns of the

Fahed DAHAMSHI,
Israel, PhD student,

Tiraspol State University

Abstract

The study below approaches some
aspects of violence among children
and adolescents worldwide, point-
ing out a series of factors of a social,
economic, school and family char-
acter which determine it. Due to its
expansion, complexity and evolution,
it became a wide area for search in
all humanities and social sciences
and a major concern for the institu-
tions responsible of social security,
which are permanently seeking for
strategies of violence prevention and
eradication.

Key-words: violence, children, ado-
lescents, society, family, school, economic
factors, consequences, psychological se-
quels etc.

different countries and it’s now integrated
in its strategic plans in order to achieve
social security in different educational,
cultural and industrial institutions.

Due to the expansion of the areas
of violence and the multiplicity of its
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causes and its different dimensions and
diversity of methods, it attracted the at-
tention of researchers and thinkers in
various sciences. So, the phenomenon
of violence has become wide area for
search in all humanities and social sci-
ences branches.

Violence is determined by different
risk factors. Risk factors are defined
as variables that promote or increase
the probability of onset, severity, and
duration of a problem. There may be
individual, family factors, specific life
experiences, or contextual factors. The
more a child is exposed to multiple risk
factors, the more he or she is likely to
engage in violent behavior. Violence oc-
curs at multiple levels due to a conflu-
ence of risk factors and social processes
at the individual, peer, family, school,
and national level. Although, the causes
of violence are related to the settlement
climate which involves the following:
economic, familial, school and societal
factors.

Among economic factors we can
cite: economic and social exclusion,
poverty, inequitable educational, lack in
job opportunities or jobless youths, poor
living conditions (insufficient food and/
or clothing, lower life quality), insuf-
ficient educational expenditure (under-
equipped and overcrowded classrooms,
lack in school counselors, lack of means
to transport students to school on time).
In other words, poverty affects people
psychologically, it renders them vulner-
able to such a point that they wear vio-
lence as if it were a protecting shield.

Family related factors can be as-
sociated with lack of tolerable parental
supervision, lack of child- bringing up
practices, punitive parents with unclear
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disciplinary orientation, family break-
up, lack of family values with good
moral and religious guidelines.

There is a serious contribution from
school factors such as poor school per-
formance, existing violent incidents and
aggressive behavior models in schools,
aggressive and destructive peer rela-
tions, unmanageable class-sizes, pre-
determined and inflexible curricula ir-
relevant to the interests and needs of
pupils, lack of pupil/teacher relation-
ships, teacher’s punitive attitudes.

Societal and political factors refer
to political violence associated with
wars and armed conflicts, the media’s
indiscriminate violent and anti-social
programs, street gangs who disturb
schools, steal and damage school prop-
erty, alcohol and drug abuse.

The above mentioned factors deter-
mine individual and personality fac-
tors, power, cruelty and curiosity, as
causes of violence, personality prob-
lems, aggressive attitudes and poor hu-
man communication skills.

Despite the concerns focused on the
subject of violence in various fields:
domestic, occupational, political, eco-
nomic, sexual violence, media violence
etc, the phenomenon of high school
violence and the influence of the settle-
ment climate on it have not received an
adequate study and analysis.

The reality of schools shows exac-
erbate violent behavior perpetrated by
pupils. High school is the environment
where pupils display an obvious trend
to violence; they pass through an impor-
tant developmental period. This stage is
characterized by changes in the physi-
cal, mental, psychological and social
aspects. Psychologists, sociologists, and
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education researchers agreed that the in-
dividual’s behavior is shaped in the so-
cial institutions through which the indi-
vidual learns to acquire acceptable social
behavior and appropriate psychological
adjustment.

The family is the nucleus in which
the individual behavior is formed,
where they provide themselves with a
range of standards, values, attitudes and
social roles. Parents represent an im-
portant psychological factor; they influ-
ence the education of their children and
their personality formation.

School is the second social institu-
tion after the family which has an im-
portant role in the process of the in-
dividuals’ psychological, social, and
educational development through in-
teraction with colleagues and teachers
and with the environment in which they
live.

Violence is a serious public health
problem because it primarily affects
children and young adults, and the
negative consequences undermine the
primary purposes of education. The vic-
tims of bullying exhibit higher levels
of truancy and are more likely to drop
out and experience difficulty in social
relationships. In addition, victims ex-
perience lowered self-esteem and social
isolation that persists into adulthood.
School violence is clearly a public
health concern that warrants empirical
study. Although the effects can be dev-
astating for individuals, it is important
to examine the wider context of school
violence rather than focusing solely on
individual-level.

Very few studies have examined the
relationship between macro-level char-
acteristics of settlements climate and
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school violence. It is important to con-
sider the influence of social inequalities
that affect the level of violence within
schools.

Research conducted in the United
States has revealed that the exposure
to community violence among children
and adolescents is widespread, includ-
ing exposure to violence outside home,
either directly experienced or wit-
nessed. In the U.S. National Survey of
Adolescents, 23% of the participants re-
ported that they had been victims of and
witnessed community violence during
their life time [10]. The risk of victim-
ization in an act of severe violent crime
outside home, such as robbery and ag-
gravated assault, it is twice as great for
children and youth as it is for adults,
and the risk of victimization in simple
assault outside home is three times as
high for children and youth as it is for
adults. In the first decade of the 21%
century, a recent comprehensive sur-
vey conducted by Finkelhor, Ormrod,
Turner, and Hamby (2005), which dealt
with the exposure of children and youth
aged 2—17 years to violence, crime, and
victimization, revealed that more than
one out of every four of the children
and adolescents (273 per 1,000) had ex-
perienced a property offense, and more
than one of every three (375 per 1,000)
had witnessed violence or experienced
another form of indirect victimization
during the study year [6].

Other studies on the prevalence rates
of community violence have revealed
that most of the children and youth re-
siding in inner cities in the United States
have been exposed to at least one act of
community violence [2]. One study on
urban adolescents revealed that 67% of
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them had witnessed shooting, 50% had
witnessed stabbing, and 25% had been
victims of severe violence. In addition,
research has revealed that those who re-
ported witnessing murder also indicated
that they had witnessed other incidents
of severe violence (e.g., robbery, shoot-
ing, and stabbing), which reflect a “vio-
lent milieu” in the lives of those youth.
The rates of community violence in
other nations have been reported as sub-
stantial as well. A study of youth in An-
twerp, Belgium revealed that 54% had
witnessed mild violence and about 38%
had experienced such violence. With re-
gard to witnessing and directly experi-
encing severe violence, the annual rates
were about 28% and about 9%, respec-
tively [12]. In a study conducted among
women in South Africa, 75% reported
that numerous incidents of rape occur
in their neighborhoods. Over half of
them reported that they had witnessed
or heard about numerous cases of vio-
lence using weapons or firearms. All of
the women participating in that study
reported that at least one incident of
murder, rape, or stabbing had occurred
in their neighborhood [5].

Studies have documented the broad
range of negative sequel of community
violence exposure for children and ado-
lescents, including problems such as
posttraumatic stress disorder [9]; other
anxiety disorders [6]; depression; disso-
ciation; impairment in school function-
ing [8]; decreased 1Q and reading ability
[4]; decreased rates of high school grad-
uation [7]; and aggression. Alarmed by
this upswing in community violence and
the broad range of negative consequenc-
es it has for children and adolescents,
public health officials have identified
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violence as one of the most significant
health issues facing the world.

Studies on community violence have
found that although all ethnic groups
are exposed to community violence,
the rates of exposure among ethnic mi-
norities are disproportionate [1], [3].
Comparative data on Caucasians, Afri-
can Americans, and people from other
ethnic and racial groups have revealed
that African Americans experience the
highest levels of exposure to commu-
nity violence [3].

Several studies have shown that
male children and youth are more likely
than females to experience and witness
violent incidents in the community. It
was found that among upper middle so-
cio-economic groups as well as among
groups in the inner city, males were at
higher risk than females for witness-
ing community violence, experiencing
physical assault, and experiencing other
direct patterns of community violence.
However, females were found to be at
greater risk for exposure to violence re-
lated to sexual assault.

Whatever might be the factors lead-
ing to violence, society, school and
family must work together in order to
create a healthy environment for the
future generations. They should col-
laborate in creating special programs
that could involve youth in activities
that will not leave time and space for
violence, they should work together
into inspiring to young people love,
confidence, mutual respect and help,
sincerity, loyalty and tolerance. These
are true values urging to peace, under-
standing and friendship at micro and
macro environment levels.
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. Bureau of Justice Statistics.
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Diferente comportamentale si atitudinale
la persoanele de varsta a treia

Behavioral and attitudinal differences to elderlz people

Rezumat

Adaptabilitatea psihosociald a or-
ganismului scade ca urmare a defec-
telor de reglare, control, integrare, iar
mecanismele fiziologice se transforma
cu ugurintd in numeroase §i diverse
procese patologice. Prin urmare, nevo-
ile varstnicilor trebuie sa fie analizate
si din perspectiva subcategoriilor care
insumeaza necesitdti specifice sau ur-
gente de readaptare psihosociala. Por-
nind de la aceasta concluzie, modelul
complex de readaptare psihosociald a
aratat experimental ca integrarea eta-
pizata, conforma nevoilor persoanei in
tele sale, respectdnd totodata politicile
sociale §i de readaptare internationale,
conduce la cresterea calitatii vietii.

Cuvinte-cheie: varstnic, 1mbatranire,
nevoi psihosociale, comportament, atitudi-
ne, modificare, readaptare sociala, memo-
rie, profil psihologic.

In sfera functiilor psihice elementare
ale varstnicului pot fi observate anumi-
te particularitati. Functiile intelectuale
trec prin modificari, cum ar fi sciderea
memoriei privind datele recente. Dupa

Romeo PANAINTESCU,
asistent universitar, doctorand,

Universitatea ,, Petre Andrei” din lasi

Abstract

Adaptability of the body decreases
as a result of damage control, adjust-
ment, integration, and physiological
mechanisms turns easily in many dif-
ferent pathological processes. There-
fore, the needs of the elderly must be
analysed from the perspective of the
sub-categories which has specific
needs or emergencies psycho-social re-
habilitation. Based on this conclusion,
the complex pattern of psycho-social
rehabilitation has shown experimental-
ly that the step-by-step integration, in
accordance with the needs of the per-
son in age, with its possibilities and its
desires, while respecting social policy
and international rehabilitation leads
to increased quality of life.

Key-words: elderly, natural aging, psy-
chosocial needs, behavior, attitude, social

rehabilitation, memory, psychological
profile.
Dr. Constantin Bogdan, functionarea

normala a unei persoane varstnice cu-
prinde echilibrul fizic, psihic §i social
[3]. Astfel medicul Ana Aslan sustine ca
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se pot mentine ca urmare a experientei i
antrenamentului” [2].

Pe fondul capacitatii de adaptare sca-
zuti, incidenta bolilor creste. Imbatrani-
rea nu este numai ,,0 schimbare cantitati-
va sau calitativa a unor functii psihice, ci
in primul rand o restructurare a persona-
litatii, astfel incat lipsurile sunt acoperite
de maturizare si de experientd sau pot fi
chiar puse in valoare” [6].

La persoanele de varsta a Ill-a apar o
serie de transformari de tip psihologic care
constau in:

* Modificarea atentiei: atentia de scurta
durata este afectatd mai mult, in detrimen-
tul celei de lunga durata, astfel scade capa-
citatea de concentrare.

* Modificari ale gdandirii: in urma re-
ducerii numarului de neuroni o modifi-
care la nivelul memoriei si gandirii este
normald, de aceea caracteristic varstei a
treia este scaderea spontaneitatii i flexi-
bilitatii.

» Modificari ale instinctelor: in aceas-
ta perioada de viatd, la femeia varstnica,
observam manifestari sexuale diferentiate
fata de cele ale barbatului varstnic. La bar-
bati, deficitul sexual parvine lent, pe cand
comportamentul sexual la femei este net
influentat de factori psihologici si sociali.
Tot la nivelul instinctelor se simte o cres-
tere a poftei de mancare sau dimpotriva,
dupa afirmatiile unor gerontopsihologi, se
simte prezenta unui instinct de conserva-
re, pe care varsnicii 1l numesc ,,instinctul
mortii”.

* Modificari afective: sunt bine cu-
noscute starile depresive cu tendinte
de izolare si de singuratate. Acestea
pot fi influentate de numerosi factori
cum ar fi tulburarile somatice sau sen-
timentul de izolare pe care il produce
pensionarea.
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Modificari ale vorbirii: vorbirea
varstnicilor devine mai greoaie o data cu
afectarea gandirii, memoriei §i atentiei.
Poate fi observata vorbirea greoaie ca ritm,
dar si ca inteles, apar exprimari incorecte,
incoerente si chiar balbaieli.

Ana Aslan si alti autori sunt de parere
ca personalitatea individului nu se schimba
odatd cu scurgerea anilor. Cu toate acestea
complexitatea, variabilitatea si asincronis-
mul functiilor psihice schiteaza altfel pro-
filul psihologic al varstnicului.

Analizand cuvintele lui Petre Tutea ,,a
intelege este un mod al cunoasterii”, ne
dam seama ca anume cunoasterea unor no-
tiuni generale de psihologie a imbatranirii
se impune ca un instrument indispensabil
in cercetarea si intelegerea fenomenului de
imbatranire. Acest lucru poate fi realizat
daca se tine cont de:

* necesitatea abordarii accesibile a paci-
entului varstnic prin facilitarea unui dialog
intre acesta si psiholog, asistentu social evi-
tand etichetarea anumitor modificari psiho-
logice de varsta drept patologice;

* necesitatea implicarii anturajului fa-
milial in actiunile terapeutice, familia fiind
informata corect si stiintific despre modifi-
carile patologice ale varstnicului.

Imbatranirea psihologica (cea fireasca de
varstd) are un caracter diferential (exista di-
ferente semnificative de la o persoana la alta
si de la o functie la alta la aceeasi persoana),
este polideterminata (conditionatd de parti-
cularitatile genetice, somatice, morale sau
sociale ale persoanei varstnice) si presupune
deficiente care au un caracter relativ (evolutie
neliniard bazata pe imbunatatirile compensa-
torii). Astfel, imbatranirea psihologica este
rezultanta modificarilor determinate de fac-
tori interni (ereditatea, uzura sistemului vietii
psihice) si externi ai mediului ambiant (eco-
logici, sociali, culturali). Persoanele varstnice



C

Psihologia socialﬁ)

trec printr-o serie de modificari §i in ceea ce
priveste rolurile lor. Ele renunta treptat la ro-
lurile sociale active adoptand altele pasive
(de dependentd) sau compensatorii, precum
cele de vaduv, bunic, pensionar, voluntar. in-
aintarea 1n varstd presupune mai degraba
pierderea unor roluri, decat achizitionarea
altora noi (de exemplu, rolul de sot, rolul
de persoand activd), presupune pierderea
consistentei rolurilor (de exemplu, rolul de
parinte isi pierde din continut). In existen-
ta varstnicului intervin, in mod particular,
evenimente din mediul social (socioprofe-
sional, sociocultural, relational) determi-
nand modificari psihologice sau imbolna-
viri psihice. Dintre evenimentele de ordin
social fac parte:

* retragerea din activitate

* renuntarea la unele activitati

* scaderea potentialului biologic

 Imbolnavirile somatice, invaliditatea

* scdderea numarului membrilor familiei
(plecarea copiilor adulti, decesul partenerului)

» disparitia vechilor prieteni

Retragerea din activitatea profesionald
reprezintd o schimbare majora de statut si
rol in viata unei persoane, iar acest moment
poate fi un factor major de stres ce deter-
mina tulburari de adaptare. Semnificatia
retragerii din activitate si adaptarea la noua
situatie depind de atitudinea fatd de munca,
starea de sdnatate, situatia financiara, relati-
ile cu cei apropiati.

Pensionarea poate constitui o etapa de
criza sau o perioada de ,,schimbare planifica-
ta” (dezvoltarea sau continuitatea unor inte-
rese si anticiparea unor noi roluri disponibile
in familie si comunitate). Tulburarile deter-
minate de pensionare si apoi chiar ,,moartea
sociald” a individului afecteaza mai degraba
barbatii, deoarece acestia sunt total angajati
in activitatea profesionala in timpul vietii ac-
tive In comparatie cu femeile, acestea fiind
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implicate in paralel in activitati casnice, in
care se pot transfera total dupa pensionare.

Cercetarea realizata a avut drept obiec-
tiv central readaptarea psihosociala in pro-
filaxia tulburarii deteriorativ-cognitive la
varstnic. Astfel incercam sa aratdm ca exis-
ta diferente semnificative statistic si speci-
fice care discrimineazd comportamentele
si atitudinile persoanelor de varsta a Ill-a
in functie de apartenenta la gen corelate
cu activitatile programelor de readaptare
psihosociala. Cercetarea s-a bazat pe doua
evaluari majore atat pe varstnicii din lotul
experimental, ce au participat la programe
de readaptare psihosociala o perioada de 18
luni, cét si pe cei din lotul martor, varstnici
ce nu au participat la aceste programe, ei
ducand o viatd normala, obisnuita In familie
si/sau societate.

Analiza are drept grup-tintd persoanele
varstnice care au implinit varsta legala de
pensionare si care 1si au rezidenta in zona
N-E a Romaniei, inclusiv persoanele varst-
nice care locuiesc permanent in institutiile
de Ingrijire si asistenta.

Asa cum am aratat si mai sus, lotul
cercetat pentru analiza calitativa si canti-
tativa este constituit dintr-un grup de 217
persoane (91 barbati, 126 femei) cu varsta
> 55 de ani, din care un lot martor (77 per-
soane), neinclus in programe specializate
de readaptare psihosociald si un lot expe-
rimental (140 persoane), inclus 1n progra-
mul specializat de readaptare psihosociala,
in perioada iunie 2011 - decembrie 2012.

Cercetarea descriptiva urmareste sa
producéd informatii despre realitatea psi-
hosociala, cea explicativd isi propune sa
testeze unele ipoteze. Datele pe care se ba-
zeaza rezultatele cercetarii au fost selecta-
te utilizand mai multe metode de cercetare.

Alaturi de evaluarea psihologica cli-
nicda Mini-Mental State Examination
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(MMSE), Testul Ceasului si Chestiona-
rul de evaluare Nevoi Personale (V33A-
GoldInc) am utilizat, In mod complemen-
tar, Fisa de Evaluare Sociala, iar pentru
concluzii si planuri de interventie am ana-
lizat date statistice ale legislatiei, politicii
sociale nationale si europene din domeniu.

Pentru a analiza rolul si importanta
readaptarii psihosociale a persoanelor de
varsta a treia, am considerat importanta
studierea functiei de sex corelat cu me-
diul de provenientd (lot martor sau lot
experimental). Astfel rezultatele relevante
obtinute au fost urmétoarele:

Apartenenta la gen a subiectilor
masculin

41,9%

feminin

58,1%

- Activitafi practice cotidiene satisfacute

Variabila de apartenenta la gen a subiectilor feminini

Preocupari
pentru
activitati
Mpreocupar reduse
Epasionati de practics

Lot maror Lot experimental

Mediul de provenientd al subiectilor
Readaptarea psihosociala face ca atat in

randul barbatilor cat si in cel al femeilor,
preocuparea, de cele mai multe ori solitara,

Variabila de apartenenta la gen a subiectilor masculini

Count
14

30

28
26

24 L.
Preocupéri

pentru
activitati

22
20

18.
®preocupari reduse

i BlpPasionati de practica

Lot martor Lot experimental

Mediul de provenienta al subiectilor
pentru activitati practice, sa scada usor. Ast-

fel varstnicii preferd activitatile elaborate,
de grup in detrimentul activitatilor solitare.

- Preocupari intelectuale

Variabila de apartenenta la gen - feminin

60
50
40.
30.

20 Preocupari

intelectuale

10.

Count Esliab studiosi

[CIstudiosi

Lot experimental

Lot martor

Mediul de provenienta al subiectilor
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Variabila de apartenenta la gen - masculin
40

30

20 Preocupari

intelectuale
Esiab studiosi

[Cstudiosi
Lot experimental

Count

Lot martor

Mediul de provenienta al subiectilor
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- Preocupari pentru divertisment

Variabila de apartenenta la gen - feminin

60

50
40
30

Preocupati
de divertisment

20

10
Count

Mlsjab preocupati
[Coistractivi

Lot martor Lot experimental

Mediul de provenienta al subiectilor

Preocuparile intelectuale si cele pen-
tru divertisment sunt evident mai mari in
cazul varstnicilor din lotul experimental,

Variabila de apartenenta la gen -masculin
40

a0

Preocupati

de divertisment
20

Count Bsiab preocupati

[Cpistractivi
Lot experimental

Lot martor

Mediul de provenienta al subiectilor

aceasta demonstrand faptul ca apartenenta
lor la grupuri si servicii psihosociale creste
tonusul si interesul intelectual.

- Nevoia de a se deplasa zilnic

Variabila de apartenenta la gen
a subiectilor feminini

60
50
40

0 Deplasare si

mobilitate

o Mobilitate

mare

Mobilitate
(] redusd

Count

mediu rural mediu urban

Mediul de provenienta al subiectilor

Nevoia de a se deplasa zilnic atat in
cazul barbatilor cat si al femeilor, cu
precadere a celor din lotul martor, arata,

39

Variabila de apartenenta la gen
a subiectilor maculini

40

30

Deplasare si

20 mobilitate

Mobilitate
O mare

Mobilitate
(= redusd

Count

mediu rural mediu urban

Mediul de provenienta al subiectilor

de fapt, nevoia de socializare, de grup,
de readaptare psihosociala.
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- Nivelul subiectiv al satisfactiilor cotidiene

Variabila de apartenenta la gen - feminin Variabila de apartenenta la gen - masculin
70 a0
&0
60
50 30
40
30 20 —
Nivelul satisfactiil Nivelul satisfaciilorr
20 (4] |
Count 7] S atisfactii reduse Count Wlsatisfactii reduse
10 [Csatisfactii mari 10 [Csatisfactii mari
Lot martor Lot experim. Lot martor Lot experim.
Mediul de provenienta al subiectilor Mediul de provenient al subiectilor
- Nevoia de a face vizite
Variabila de apartenenta la gen - feminin Variabila de apartenents la gen - masculin
&0 40
50
40 30
30
20 20
Initierea vizitelor Initierea vizitelor
cour? Wlsiaba Count Mlsiabs
0 Cactiva 10 [CActiva
Lot martorl Lot experim. Lot martor Lot experim.
Mediul de provenienta al subiectilor Mediul de provenienta al subiectilor

Readaptarea sociala, activitatile so- faptul ca nevoile sociale si de relationa-
ciale demonstreazd in cadrul lotului re sunt satisfacute in cadrul acestor ser-
experimental cad necesitatea vizitelor vicii, iar cei implicati sunt satisfacuti.
scade procentual, lucru explicabil prin
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- Nevoia de a viziona programele TV sau de informare

Variabila de apartenenta la gen - feminin

80
50
40
30
Informare si
20 Vizionare TV
1
Count MRedusa
0 [ClActiva, intensa

Lot martor Lot experimental

Mediul de provenienta al subiectilor

Nevoia de a viziona programele TV,
este evidentd, ca si in prima ipoteza,
si arata ca indiferent de sex, varstnicii
din lotul experimental isi doresc mult

Variabila de apartenenta la gen - masculin
40

Informare si
Vizionare TV

ERedusa

[CActiva, intensa
Lot experimental

Lot martor

Mediul de provenienta al subiectilor

mai mult sa fie ancorati in prezent si
s fie la curent cu tot ce e nou, compa-
rativ cu cei din lotul martor.

- Nivelul de autonomie sau libertate in decizii

Variabila de apartenenta |la gen - masculin

40
30
20
10 Autonomia personala
Count MlRedusa
0 [Csati atoare
Lot martor Lot experimental

Mediul de provenienta al subiectilor

Autonomia personald este cel mai
mare castig in cazul celor inclusi in pro-
gramele de readaptare psihosociald, fapt

Variabila de apartenenta la gen - feminin
50

40

30

20 Autonomia perscnalad
Count BlRedusa
10 [CJsatisfacatoare
Lot martor Lot experimental

Mediul de provenienta al subiectilor

evident constatat din graficele compara-
tive de mai sus.

41



(UNIVERS PEDAGOGIC

- Nivelul subiectiv de confort psihic

50

20

Variabila de apartenenta la gen - feminin
Confortul psihic
ENesatisfacator

l.

Lot martor Lot experimental

Count

ator

Mediul de provenienta al subiectilor

Variabila de apartenenta la gen - masculin
40

Confortul psihic

ENesatisfacator

[Csatisfacator
Lot experimental

Lot martor

Mediul de provenienta al subiectilor

- Nivelul subiectiv de confort in mediu

Variabila de apartenenta la gen - feminin

1

Lot martar Lot experimental

50

30

20 Adaptarea la mediu

Count MllAdaptare redusa

[JAdaptare buna

10

Mediul de provenienta al subiectilor

Din punct de vedere statistic descriptiv
si cantitativ, atdt subiectii de sex masculin
cat si cei de sex feminin din lotul general
au obtinut, la versiunea de baza a chesti-
onarului, scoruri semnificativ mai mari
comparativ cu subiectii din lotul martor.

Diferentele au vizat in primul rand fate-
ta referitoare la dificultatile de comunicare,
socializare, initiativa de a cauta activitati
de divertisment si interesul pentru informa-
tii din sfera politica. Acest rezultat este in
concordanta cu datele publicate in literatura
de specialitate referitoare la calitatea vietii
pentru persoanele de varsta a IlI-a.

)

Variabila de apartenenta la gen - masculin
30

20

Adaptarea la mediu
Count Eadaptare redusa

[CJadaptare buna

Lot martor Lot experimental

Mediul de provenienta al subiectilor

De asemenea, distributia scorurilor
la scala ,,adaptare la mediu”, precum si
cele referitoare la ,,sdnatate” pe care au
obtinut-o subiectii de varsta a [11-a a fost
mai eterogend (dar spre negativ) com-
parativ cu distributia scorurilor la scala
,,Comunicare”. Pentru ambele scale dis-
tributiile au fost asimetrice spre stanga,
asimetria fiind mai accentuatd pentru
scala ,,Comunicare”. Aceste date semni-
fica tendinta subiectilor de varsta a I1l-a
in a obtine scoruri scazute (situate sub
mediile distributiilor) la cele doua fatete
ale capacitatii de adaptare la mediul de
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viata — ,,Socializare” respectiv ,,activitati
practice” si diferite in functie de gen.

Prin urmare, nevoile varstnicilor trebuie
sa fie analizate si din perspectiva sub-cate-
goriilor care Tnsumeaza necesitati specifice
sau urgente de readaptare psihosociala: fe-
meile varstnice; varstnicii care din diverse
motive sunt singuri; cei care sufera de boli
cronice; cei care gospodaresc singuri; cei
din mediul rural; cei institutionalizati; cei
care au peste 75 de ani; barbatii varstnici
ramasi singuri; varstnicii care locuiesc la
bloc; cei care nu au copii; varstnicii fara
locuinta etc.

Pornind de la aceasta concluzie, mode-
lul complex de readaptare psihosocialda a
aratat experimental ca integrarea etapizata,
conformd cu nevoile persoanei in varsta,
respectand totodata politicile sociale si de
readaptare internationale conduce la cres-
terea calitatii vietii.
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Rezumat

In articol se analizeazd problemele continuturi-
lor curriculare la istorie in corelare cu solutionarea
provocarilor sociale contemporane. In particular,
se evidentiaza criza in societatea ucraineand care
solicita o modernizare esentiala a continuturilor
disciplinei scolare Istoria si reflectarea acestei mo-
dernizari nu doar in cadrul orelor, prin explicatiile
profesorilor, dar §i in manuale, documente de politi-
ca educationald, cum ar fi standardele educationale
si programele (curricula) scolare, elaborate in baza
acestor standarde.

Conform analizelor realizate, autorul atentionea-
za ca procesul educational la istorie trebuie sa fie
directionat nu doar spre studierea istoriei propriu-zi-
se, ci §i spre formarea capacitatilor necesare pentru
adaptarea §i insertia constientd a persoanei in socie-
tatea modernd. In conditiile actuale educatia istoricd
in Ucraina trebuie sa includa continuturi specifice,
realizand astfel un rol important in procesul de con-
solidare si integrare a societatii civile din Ucraina.

Studierea istoriei popoarelor lumii, a istoriei univer-
sale, mentioneaza autorul, va oferi elevilor posibilitatea
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Abstract

In the article, the
problems of the content
of school historical edu-
cation in the aspect of its
aim to meet the modern
social requests are ob-
served. On the basis of
the conducted analysis,
the author states that the
process of teaching His-
tory must be oriented
both at the historical
education and at the de-
velopment of the mental
qualities which are nec-
essary for the adaptation
and the life worth living
of a human in a modern
society. In the modern
conditions, the Ukrai-
nian historical educa-
tion should include the
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de a congtientiza valoarea  achizitiilor cultu-
rale, acumulate de omenire, formarea la elevi a
stimei pentru trecutul propriului popor si al altor
popoare si state. In conditiile unei lumi multicul-
turale, selectarea continuturilor educatiei istori-
ce in gcoala trebuie sa contribuie la formarea
tolerantei la elevi, care presupune o atitudine
pozitiva pentru diversitatea reala si stima pentru
identitatea si alegerea socioculturala a altor oa-
meni, §i care se manifestd printr-o comunicare
constructiva §i colaborare cu diferiti reprezen-

particular content which plays
an integral role in the process
of the society unification, the
reconciliation of different mod-
els of historical memory, the
Ukrainian society integration
and consolidation. The youth's
studying of the historical past is
aimed at the representation of
the experience of mutual under-
standing and life in the polycul-

tanti ai societatilor multiculturale.

Cuvinte-cheie: educatie istorica in
scoald, memorie istorica, tolerantd, con-
stientizare mutuald.

The main requirement for modern
education is its functionality and the
ability to meet the social demands on
time. In particularly, in the report of the
UNESCO International Committee on
Education for the XXI century “Educa-
tion: A Hidden Treasure”, it is empha-
sized on the decisive education role in
the issue of the lifelong development of
a personality as well as the development
of the whole society. The recommenda-
tions of UNESCO are directed, mainly,
at the guarantee of the conditions for
the formation and the development of
a personality’s creative potential. This
potential is necessary for the solution
of four principal tasks: how “to learn
to discover”, “to learn to act”, “to learn
to exist together with others”, and even
“to learn to live” [11].

The analysis of the main tendencies
and the possible perspectives of the
Ukrainian development and the develop-
ment of other countries under the condi-
tions of globalization and informational
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tural environment.

Key-words: school historical educa-
tion, historical memory, tolerance, mutual
understanding.

revolution demonstrate that, first of all,
people need to learn to live together, to
overcome the barriers, which, unfortu-
nately, are of a dangerous confrontation
character. J. Dewey found that the edu-
cation mission lies in the avoidance of
the generation gap where the results of
the past and present are not the “renova-
tion” of the values of the previous eras
but a productive dialogue of generations.
It improves the modern and the future
life conditions [5]. B. Sidortsov states
that a lot of mistakes would have been
avoided in the life of the society if the
politicians had studied the experience of
the previous generations. Ignorance of
the political experience led to the nega-
tive consequences numerous times [8].
The search for the answer of how to
meet the social requirements predeter-
mines the in-depth study as well as the
realization of the past experience. Under
such conditions, the role of the historical
education is to provide the youth the op-
portunity to realize the modern situation,
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to form the values and the new outlook
guides which are appropriate for the
modern realities [2, p. 195]. The above-
mentioned conditions make the need to
develop new approaches to the content
of the school historical education in
Ukraine topical.

A lot of researches were devoted to
the issue of the development of the con-
tent of the homeland comprehensive sec-
ondary education. The works of N. Bibik,
S. Klepko, V. Kremen’, O. Krysan, Yu.
Malyovanyi, O. Pometun, O. Ovcharuk,
O. Savchenko and others were among
them. However, it can be underscored
that the issue is still topical, in particu-
larly, in the aspect of the development
of the content of the certain education-
al branches of the State standard of the
basic and the comprehensive secondary
education as well as the school subjects.

The content of the school historical
education and the methodology of its de-
velopment were the research subject of
the leading Ukrainian scientists whose
works covered the methodology of teach-
ing History; they were: K. Bakhanov,
A. Bulda, T. Ladychenko, R. Pastushen-
ko, O. Pometun, O. Udod, H. Freyman,
and others. However, the dynamic devel-
opment of the historical science demands
the certain changes in the educational
branch because of the contradictory so-
cial processes. Nowadays the Ukrainian
historical education must not only sup-
port the personality’s intellectual devel-
opment but also play a significant role in
the process of the society integration help
for the youth to understand the modern
processes, in particularly, the reasons and
the consequences of the social phenom-
ena and processes, prepare a person for
the modern difficult life conditions.
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Problem statement

The purpose of the article lies in the
definition of the possible approaches to
updating the content of teaching History
in the Ukrainian comprehensive school
meeting the requirements of the modern
society and taking into consideration the
topical lay-outs generalization.

In order to achieve the set goal, the au-
thor applied to the hermeneutical and the
postpositivistic approaches, the system
and the comparative methods of analy-
sis, systematization and generalization,
the study of the pedagogical experience
of the historical competence formation.

Results

Understanding the social significance
of taking into account the experience of
the previous generations is important for
the solution of modern problems; it pre-
determines the high interest of the soci-
ety in history as a science and a subject.
One of the most important social func-
tions of History and historical education
is a function of the social (collective)
memory which lies in the preservation of
the generation experience. This memory
can be materialized in the historical, ar-
cheological, and cultural sights as well
as various other sources. Memory also
includes such historical knowledge as
theories and facts. However, it is neces-
sary to note that the social memory is not
only the past facts but also the images of
these facts and the evaluation of them, in
particularly [1].

The role of the school history sub-
ject in the natives’ historical memory,
the state, the world outlook formation
and upbringing of the youth must not
be undervalued. It is devoted to help a
schoolchild “to self-determine in the
society and to integrate him/her in the
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world”. The school historical education
is a formed and an approbated way to
represent the successors the generation
experience and the cultural resources.
Without historical awareness, each gen-
eration would be obliged to create a new
cultural basis for its existence [8]. In ac-
cordance with R. J. Collingwood, history
must help us in understanding our moral
and political problems [7, p. 234].

Having refused of the Marxist ideol-
ogy at the beginning of 90-s in the XX
century, a lot of Ukrainian historians and
pedagogues started to discuss the ,,de-
ideologization” of history. Undoubtedly,
in the Soviet period, history as a science
and a subject was too ideologized. His-
torical facts representation was depen-
dent on a certain theory. Therefore, the
issue of deideologization of history as a
subject was topical at the beginning of
90-s in the XX century.

At the same time, a lot of problems
of the school historical education as a
historical science remain to be the So-
viet inheritance. In accordance with
S. Hanaba, the evaluation of the situation
with the Ukrainian historical education
in the XXI century demonstrates that it
is not ready to suggest any ways to meet
the social requirements; it can not sup-
port the mutual understanding and the
national peace in the modern Ukrainian
society. Among the reasons for it, the
researcher underscores on the following
factors: the phenomena of the knowl-
edge “subtraction”; the methodological
provision lack of the educational mod-
ernization processes; the too ideologized
and politicised historical science, the ab-
stract scheme of teaching History which
was inherited in the Soviet period; this
scheme is aimed at the appraisal of a
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certain person with his/her life realias,
outlook, value priorities, and so on [3].

A lot of Ukrainian and foreign re-
searchers consider that the historical
education in any country and at any time
is impossible without the outlook com-
ponent and the demonstration of certain
ideas which include the state and the
national ideas which would unite the
society. The complete deideologization
of history as a subject as well as the ab-
sence of the nationwide idea leads to
the decline of the pupils’ values priori-
ties. As a consequence, the ideological
and the outlook gap must be filled with
the ideas which are deconstructive for
the Ukrainian society.

The modern Ukrainian society is
concerned about the fact that a lot of
school graduates do not have the deep
knowledge on the civil and the spiritual
values; they demonstrate the nihilistic
attitude to the history of their native
countries. In accordance with V. Ver-
bytska, the real requirement of the mod-
ern historical education is the presence
of the informational streams which are
different in content and format in the
modern society and contain the histori-
cal information [2]. In the information-
intensive period of time, many people
perceive information by means of mass
media; they provide the information
which depends on the modern tenden-
cies. Meeting the certain political and
commercial interests, the mass media
means form the confabulated history
image. As a consequence, citizens are
often governed by these forces, and
it leads to the conflicts in the society.
Therefore, the historical past can be-
come an object of political manipula-
tions in the struggle for power in the
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country, and, as a consequence, become
a means of social disintegration.

We consider that the important task
of historical education is the search for
the citizens’ mutual understanding and
the consensus for the controversial and
the disputable historical issues. Be-
sides, the selection of the content of the
school historical courses must promote
the positive perception of the past of the
mankind, the tolerate attitude to the his-
tory and the culture of different natives,
social groups, parties. It is stated that
there is the necessity to form a “conflict-
free memory”, the historical “memory
which unites the nation”. As V. Artyukh
denotes, historical stability “is such rep-
resentation of the past which makes all
important figures and events respectful
and creates the so-called patriotic per-
spective” [1]. Under such conditions, the
historical education can become a factor
of reconciliation of different models of
historical memory, a means for a con-
structive social dialogue about the past
and the modern problems of the social
development, integration, and consolida-
tion of the Ukrainian society [2].

As a subject, history must play an in-
tegral role in the development of a pu-
pil’s personality. The role of the histori-
cal education must lie in the formation
of the youth’s united image of the his-
torical past of the national community
he/she belongs to. However, nowadays
it does not have enough potential in
this branch. As a subject, history does
not help the schoolchildren to identify
themselves as the citizens of Ukraine,
realize the link between the modern and
the past events, perceive the cultural
and the social diversity, prepare for the
life under the difficult conditions of the
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modern world [2; 4]. Evidently, it dem-
onstrates the social crisis of 2013-2014
when the Ukrainian society appeared to
be ideologically disrupted under the con-
ditions of the unformed national idea,
and only the external danger unites the
citizens of Ukraine in some degree.

Some steps to meeting these require-
ments can be considered to be the pur-
pose of teaching history at school in
the new State standard of the basic and
the comprehensive secondary education
(“Social Studies” educational branch) of
2011 and the school educational program
on History of 2012. It is the following:
“the formation of the pupils” self-iden-
tity and self-esteem on the basis of the
realization of the social and the moral
experience of the past generations, un-
derstanding the history and the culture of
Ukraine in the aspect of common histori-
cal process [4; 6].

Therefore, the modern process of
teaching History must be oriented both at
the historical education itself and at the de-
velopment of the personal qualities which
are necessary for the adaptation and the
full-featured functioning of a person in
the modern world, mastering the historical
content as a means of the problem defini-
tion and the solution of the problems of the
reality. Emotional pain caused by numer-
ous historical facts has a considerable in-
fluence on the formation of the pupil’s ethi-
cal qualities, promotes the development of
his value priorities. As H. Freyman states,
history is devoted not only to teaching to
live (as it is principally unknown) but also
to upbringing, giving not lessons but ad-
vices; it must educate like a good novel;
the only difference lies in the fact that the
historians work not with fiction but with
real facts [13, p. 16].
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The desire to understand History by
empathy and compassion stimulates
not to reach a verdict for the historical
events and people. However, the wish
to condemn the past is one of the main
temptations for the authors of both the
books and the various historical and
methodological articles. Nowadays the
task of a teacher or an author of a text-
book on History is to make history as
“lively” as possible, to give the school-
children the opportunity to feel every-
thing that the eyewitnesses of the event
felt, to see the past images. It is neces-
sary to provide the schoolchildren the
opportunity to feel the atmosphere of
the epoch by means of the documentary
witness, the abstracts from the fiction,
illustrative material, and so on. Howev-
er, under no circumstances, there can be
the same history for everyone and the
only image of the past in the historical
memory of different groups of people of
our country.

In accordance with O. Pometun and
N. Hupan, as a branch of science, his-
tory can be observed as a way to re-
flect the life experience of a mankind.
That is the reason why, the content of
the textbook academic material must
contain the topics which demonstrate
the historical experience of the behav-
ior and the activity of certain person-
alities, natives, and mankind in the
whole in that or another epoch, in a
certain region, under that or another
circumstances [12, p. 23]. Undoubted-
ly, the historical experience of a man-
kind consists of not only the success
but also the failures. Not all deeds of
people from the past are worthy be-
ing respected; however, everyone has
a right to be understood.
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F. Nietzsche wrote the following:
“Actually, no epoch and no generation
has a right to consider being the judges
of all previous epochs and generations...
Who makes you judges? And finally,
prove if you can be fair even if you de-
sire it! Being judges, you must be wiser
that those whom you judge although,
actually, you appeared in history later”
[10, p. 197-198]. Therefore, no condem-
nation of the past, the historical figures,
the political parties and so on must be
present in the textbooks. It is important
to teach children to understand the epoch
and the people who lived at that time.

It should be remembered that the ex-
perience of the generations can be not
only positive but also negative as it con-
tains the information (memory) about
wars, conflicts, “historical images”,
injustice. So a lot of historical events
impact on the interests of modernity.
However, is there any benefit from pay-
ing attention to the past interpersonal
and national conflicts with neighbors,
the search for the past borders of that or
another country and especially the pro-
clivity to revenge for the injustice for
the modern natives and states? History
shows that such approach often leads to
the discredit of nations, aggression, and
wars. That is the reason why the task of
history is to become “a memory which
conciliates nations” [8].

Learning the history of other nations
must give the pupils the opportunity to
realize the value of the mankind’s cul-
tural inheritance, to make them respect
the past of their nation and the other
nations and states [9]. Under the con-
ditions of the polycultural world, the
selection of the content of the school
historical education must promote the
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development of such personal quality
as tolerance. It includes the positive
perceive of the variety as well as the re-
spect to the identity and the sociocultur-
al choice of other people and their com-
munities; this choice lies in the ability
to communicate constructively and to
interrelate with the representatives of
the polycultural community [2, p. 196].

One of the tasks of historical educa-
tion is to link history with modernity,
to make pupils understand modernity by
means of history and the “lessons” of
history which help them to understand
the surrounding world better. One of the
ways to fulfill this task is to represent
the historical events and the phenomena
in the aspect of such common catego-
ries as moral, ethics, and law. First of
all, it is necessary not only to provide
the content of the abovementioned cat-
egories, but also to find explanations
for the ways they influence the society
by means of the deeds of people, social
groups, and historical figures.

In order to understand the past in
the content of historical education, it is
useful to implement the historian-com-
parative approach which gives the op-
portunity to compare different cultures
of communities and civilizations of the
past and the modernity.

Finally, the content of the school his-
torical education must teach pupils not
to believe in the only truth but to under-
stand the relativism, the incompleteness
of our knowledge, to respect different
points of view. Verity is present in ev-
ery point of view. Instead of mastering
the version which was suggested by a
teacher or a textbook, pupils must have
an opportunity to form their own ideas,
to be able to compare different facts
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and points of view, to understand and to
think in different but correct ways.

Modern requirements, noticeable
crisis in the life of the Ukrainian so-
ciety demand updating the content of
the school historical education. Reflec-
tion of these changes must be present
not only at the lessons but also in the
teachers’ explanations, in textbooks and
in such documents as state education-
al standards as well as the educational
programs which were created on their
basis. The selection of the content of
school historical education must sup-
port the reconciliation of different mod-
els of historical memory, integration,
and consolidation of the Ukrainian so-
ciety. The youth’s learning of the his-
torical past is aimed at the representa-
tion of the past experience of mutual
understanding as well as the life of the
polycultural environment.

The process of teaching history must
be oriented both at the historical edu-
cation and the mental abilities develop-
ment. It is necessary for the adaptation
and the life-worth living of a human in
the modern society. Mastering the his-
torical knowledge must serve both as a
way to set a real problem and to solve it.

The results of our research can be
used by the teachers of History in the
system of the post-qualifying education
in the process of creating educational
programs, handbooks and textbooks,
electronic educative series; they can
also be useful for everyone who is in-
terested in Ukrainian history.

The research does not comprise all
aspects of the set problem. Among other
things, the corresponding foreign expe-
rience needs a profound analysis.
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Rezumat

Articolul avanseaza ipoteza ca la
nivelul procesului actual de invata-
mant s-a produs un dezechilibru in-
tre cele doua componente de baza ale
acestuia — instructiva §i educativa, in
defavoarea ultimei componente, pre-
zinta rezultatele unui sondaj de opinie
in acest sens, formuleaza unele sugestii
de redresare a situatiei.

Cuvinte-cheie: educatie, proces de in-
vatamant, dezechilibru, latura educativa,
activitate de formare-dezvoltare, persona-
litate, perceptie, cadre didactice.

Potrivit lui Emile Planchard, pedagogia
ca stiintd ,,se ocupa cu ceea ce este, cu ceea
ce trebuie sd fie si cu ceea ce se face”, deci
este stiinta descriptiva, teorie normativa, dar
si realizare practica [4]. Plecand de la aceasta
afirmatie, precizam ca pedagogia dialoghea-
za permanent cu realitatea educationald, o
chestioneaza si o analizeaza, utilizind in
acest scop metode proprii $i un instrumentar

Abstract

The article promotes the idea that
nowadays the educational process suf-
fers from a misbalance between its two
basic components — instructional and
educational, which is not favorable to
the latter, it also presents the results of
a survey in this respect, and it formu-
lates some suggestions to improve the
situation.

Key-words: education, the learning
process, misbalance, the educational part,
activity of training-development, persona-
lity, perception, teachers.

investigativ autohton, cum ar fi observarea,
experimentul, chestionarul, ancheta, testul
pedagogic, studiul de caz etc. Prin interme-
diul acestora ajunge la cunoasterea starii de
fapt in domeniu, dar si la identificarea unor
probleme cu care aceasta se confrunta, pre-
cum si la stabilirea cauzelor care au condus
la probleme in vederea reglarii-autoreglarii
domeniului pe care il cerceteaza.
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In acelasi timp, dupa cum subliniaza
Constantin Cucos [2], pedagogia ca stiinta
principala a educatiei este i interogatie
permanenta asupra fenomenului educativ
de care se preocupa (de ce este asa, cum
ar trebui sa fie, ce trebuie de facut?), dar
si reflectie asupra starii de fapt, ambele
caracteristici provenind dinspre paradigma
educationala postmoderna, care este ,,mai
mult ca oricand preocupatd de problemele
valorii, mai ales, de procesualitatea valorii
si de accesul subiectului la valoare” [1] si
are in vedere pozitionarea pedagogiei in-
tr-o perspectivd axiologic-normativa sau
de ordin deductiv, care sa conduca la inter-
pretarea datelor concrete prin confruntarea
directa cu realitatea cercetata.

In aceastd ordine de idei, ne-am expri-
mat §i noi opinia intr-un studiu, subliniind
faptul ca reforma invatdimantului, care s-a
produs la noi in conditiile unei tranzitii de
la totalitarism spre o societate democrati-
ca, a determinat un amplu proces de des-
tramare a valorilor anterioare ale educa-
tiei, puternic ideologizate si indoctrinate,
lasand un mare gol pentru noile valori mo-
rale, sociale, politice etc. ale noului sistem
educativ, cel al unei societati democratice.
Acestea insa au intarziat sa apard, ceea ce a
condus la dezaxarea procesului educati-
onal si la instaurarea unei perioade de de-
clin in educatie, in special pe dimensiunea
axiologica a acesteia [3].

Urmare directa a acestei dezaxari este
diminuarea laturii educative a procesului
actual de invatamant, or avem impresia
ca la nivelul scolii de astazi s-a produs cu
adevdrat ,,un divort” intre cele doua com-
ponente de baza ale procesului — instructi-
va §1 educativa, ultima fiind parca scoasa
de pe agenda de politici in domeniul inva-
tamantului, iar de educatia morala, spiritu-
ala, patriotica a tinerei generatii aproape ca
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nu se mai ocupa nimeni, 1n afara de unii
directori si profesorii cu o inaltd consti-
intd profesionala.

Totusi, trebuie sd recunoastem ca va-
cuumul rezultat din erodarea vechilor va-
lori ale educatiei si lipsa de rapiditate Tn n-
locuirea acestora cu un sistem de valori noi
prezinta astizi consecinte majore in planul
formarii-dezvoltarii personalitatii elevului.

Pe scurt, diminuarea educativului
poate fi considerata cel mai mare esec al
sistemului educational reformat, iar pro-
blema de fond a educatiei de astazi con-
std, in opinia noastra, nu atat in faptul din
a cui perspectiva ar trebui sa fie formulate
finalitatile invatarii — ale profesorului sau
ale elevului, céat, mai ales, in baza caror
valori morale, civice, intelectuale etc.,
astfel incat sa fie clar determinate coordo-
natele valorice ale activitatii de formare-
dezvoltare integrala a personalitatii elevu-
lui, sa fie restabilit echilibrul celor doua
axe ale procesului de Invatamant, ceea ce
ar putea fi o cale de iesire din actuala criza
a valorilor, in care scoala are de jucat un
rol fundamental.

Scopul si metodologia cercetarii

Plecand de la aceste constatari si re-
flectii personale, pentru a investiga in ce
masurd acestea corespund realitatii pe-
dagogice, 1n cadrul Institutului de Stiinte
ale Educatiei, in perioada ianuarie-martie
2014, a fost realizat un sondaj de opinie,
care a avut drept scop evaluarea perceptiei
cadrelor didactice privind situatia educati-
vului 1n scoala.

Drept punct de pornire in realizarea
sondajului de opinie a servit ipoteza ca la
nivelul procesului de invatamant exista
un mare dezechilibru in ceea ce prives-
te proiectarea §i realizarea activitatii de
formare-dezvoltare a personalitatii elevu-
lui pe cele doud componente de baza ale
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acestuia — instructiva si educativa, in defa-
voarea ultimei, in special pe dimensiunea
moral-spirituald, care, se stie, reprezinta
dimensiunea stabild a activitatii de forma-
re-dezvoltare a personalititii umane, se
impune redimensionarea laturii educa-
tive a procesului si revenirea la o morala
puternici, aceasta fiind necesard mai ales
acum, 1n contextul societatii in care traim,
cand formarea profilului moral al cetatea-
nului de maine ar trebui sa fie prioritara in
raport cu Inzestrarea acestuia cu un set de
competente.

Esantionul supus studiului a fost con-
stituit din 150 cadre didactice din invata-
madntul secundar general, dintre care: 35
directori adjuncti, 25 profesori de mate-
matica si fizica, 20 profesori de biologie si
chimie, 18 profesori de limba si literatura
romana, 15 profesori de geografie, 13 pro-
fesori de educatie tehnologica, 5 psihologi,
4 profesori de limbi straine (toti fiind par-
ticipanti la cursurile de formare de la ISE
si Universitatea de Stat Tiraspol cu sediul
la Chisindu), precum si 15 masteranzi de la
Institutul de Stiinte ale Educatiei.

Metoda de baza utilizata in realizarea
sondajului de opinie a fost chestionarea,
ca instrument de lucru fiind utilizat ches-
tionarul - aplicat in direct si on-line. Siste-

matizarea, analiza §i interpretarea datelor
obtinute cu ajutorul sondajului s-a facut
prin metode analitice si statistice.

Rezultatele obtinute

Chestionarul privind evaluarea percep-
tiei cadrelor didactice referitoare la situa-
tia educativului in scoald a cuprins sapte
intrebéri de tip ghid de percepere a re-
alitatii pedagogice, fiecare intrebare fiind
urmata de variante de raspuns, dintre care
respondentii trebuiau sa aleagd o singura
varianta, care, n opinia lor, ar corespunde
realului pedagogic.

La prima intrebare a chestionarului: /n
opinia Dvs, care dintre cele douda compo-
nente de baza ale procesului de invatamant
este actualmente neglijat?: a) instructivul;
b) educativul, respondentii au dat urma-
toarele raspunsuri: 80% dintre ei sunt de
parerea ca actualmente este neglijata latu-
ra educativa a procesului de Invatamant.
Celelalte opinii s-au repartizat astfel: in
favoarea instructivului - 12%; 2,7% au op-
tat pentru ambele variante de raspuns, ceea
ce nu a fost o cerintd in chestionar, iar opt
subiecti (5,3%) s-au abtinut de la raspuns.

Prezentam forma grafica a rezultatelor
sondajului in Figura 1.

O a) instructivul
H b) educativul
O *ambele variante de rdspuns

O *nici un raspuns

Figura 1. Opinia cadrelor didactice privind neglijarea educativului in scoald

La intrebarea: /n ce masura credeti ca
reformele implementate pana acum in sis-
tem au fost centrate pe educatia morala si
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afectiv-atitudinald a elevului?, raspunsurile
au fost urmatoarele: doar 2,7% dintre res-
pondenti (4 R) au ales varianta de raspuns
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foarte mult, ceea ce iInseamna ca un procent
foarte mic de profesori considera ca reforme-
le implementate pana acum au vizat si forma-
rea afectiv-atitudinala a personalitatii elevului;
16% (24 R) dintre respondenti au optat pentru

varianta de raspuns mult, in schimb, marea
majoritate, adica 71,3% (107 R) au raspuns
putin, iar 10% (15 R) - foarte putin.

Reprezentam datele acestei constatari
in Figura 2.

0%
| e H deloc
i O foarte putin
71% H putin
H mult
e O foarte mult
3%
0% 10% 20% 30% 40% 50% 60% 70% 80%

Figura 2. Opinia cadrelor didactice privind mdasura in care reformele
au vizat educatia morala si afectiv-atitudinala

De ce credefi ca s-a intamplat acest lu-
cru?, a fost intrebarea la care doar 12% (18
R) dintre respondenti au mentionat ca s-a
produs o confuzie intre instruire si educa-
tie; in timp ce 36% (54 R) au sustinut ca nu
exista o strategie clard de dezvoltare a edu-
cativului in scoald; 42,7% (64 R) considera
cé acum cadrele didactice nu acorda atentie
laturii educative ca altadata, iar 9,3% (14 R)
au ales toate variantele de raspuns, fiind de
acord cu toate versiunile sugerate.

Analizand raspunsurile la cea de a patra
intrebare: Care credeti ca sunt consecintele
acestel situatii asupra activitdtii de formare
a personalitatii elevului?, s-a constatat ca
19,3% (29 R) dintre cadrele didactice consi-
dera drept consecinta directa lipsa de morali-
tate in randul tinerilor; 35,3% (53 R) — cres-
terea comportamentului deviant al elevilor si
24 % (36 R) — scaderea calitatii procesului
de invatamant. Pentru toate variantele de ras-
puns au optat 18,7% (28 R) de cadre didacti-
ce, iar 2,7% (4 R) nu au ales nici un raspuns.

La intrebarea: Ce masuri credeti ca ar
trebui luate pentru a reabilita educativul
in scoala? — Doar 4% (6 R) dintre respon-
denti au declarat ca este necesar de a fi cre-
ata o directie responsabild de educatie in
cadrul Ministerului; in schimb, 34,7% (52
R) sunt de péarerea ca trebuie sa fie elabo-
rata o strategie de reabilitare a educativului
in scoald; iar 46% (69 R) au bifat varianta
de raspuns sugerata c) - curriculumul sco-
lar sa vizeze asigurarea laturii educative a
fiecarei lectii; toate variantele de raspuns
au fost bifate de 11,3% (17 R) dintre res-
pondenti, iar 4% (6 R) nu au sustinut nici o
variantd de raspuns.

Avand 1n vedere legatura de cauza —
efect existenta in continutul intrebarilor 3,
4 51 5, am grupat raspunsurile pedagogilor
astfel: dupa cauza problemei (identificata
in intrebarea a 3-a); dupa efectul problemei
(identificata in intrebarea a 4-a) si dupa so-
lutia problemei (identificatd in intrebarea a
5-a) si le-am prezentat sintetic in Figura 3.
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0,4
O varianta a
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M varianta b
0,211 O varianta c
0,11 O *toate variantele de R
04 B *niciunR

Cauza problemei
(intrebarea 3)

Efectul problemei
(intrebaread)

Solutia problemei
(intrebareas)

Figura 3. Opiniile cadrelor didactice privind cauzele, efectul si solutia problemei educativului in scoald

La cea de a sasea intrebare: Cine si in ce
mdsurd credeti ca are astazi o mai mare in-
Sfluenta educativa asupra copiilor? Parerile
cadrelor didactice s-au conturat astfel:

¢ Familia: a) foarte mult = 68,7%
(103 R); b) mult=18,7% (28 R); ¢) putin =
5,3% (8 R); d) foarte putin =3,3% (5 R);
e) deloc=0% (0 R); *nici un R=4% (6 R).

¢ Scoala: a) foarte mult = 19,3%
(29 R); b) mult=57,3 % (86 R); ¢) putin
=13,4% (20 R); d) foarte putin = 2,7%

(4 R); e) deloc = 1,3% (2 R); *nici un R
=6% (9 R).

¢  Mass-media: a) foarte mult =
24.7% (37 R); b) mult = 44,7% (67 R);
¢) putin = 13,3% (20 R); d) foarte putin
=6% (9 R); e) deloc = 1,3% (2 R); *nici
un R=10% (15 R).

Raspunsurile configurate in jurul celor
trei institutii educative, precum si gradul lor
de influenta educativa asupra copiilor sunt
prezentate in Figura 4.

O foarte mult (a)

@ mult (b)

O putin (c)

O foarte putin (d)

Familia Scoala

H deloc (e)

O * nici un raspuns

Mass-media

Figura 4. Opinia pedagogilor privind influentele educative asupra copiilor

Din figura 4, se observa o frecventa inal-
ta, de 68,7% (a. foarte mulf) a influentei Fa-
miliei asupra copiilor, comparativ cu influen-
ta Scolii, care constituie 57,3 %. Stabilita de
chiar cadrele didactice, aceasta ar putea fi in-
terpretatd ca o tentativa de a transfera obliga-
tiille educative pe umerii parintilor. Totodata,
datele obtinute la intrebarea a sasea eviden-
tiaza rolul Mass-media ca factor de influenta
formativa asupra elevilor, aceasta reprezen-
tand o frecventa medie de 44,7%. Celelalte
variante de raspuns constituie o frecventa ne-
semnificativa n interpretarea pedagogica.
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Intrebarea a saptea a vizat activitatea
educativa a dirigintelui de clasa si a fost
formulata astfel: Cat timp din activitatea
dirigintelui credeti ca ar trebui acordata
pentru fiecare dintre urmdtoarele compo-
nente educative? (Indicati in procente)

Raéspunsurile pedagogilor la aceasta
intrebare au fost sistematizate si prezen-
tate in tabelul urmator, de unde reiese ca
cel mai mult timp ar trebui acordat educa-
tiei morale, dupd care urmeaza educatia
pentru familie si educatia pentru valori
culturale etc.
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Tabelul 1. Identificarea timpului necesar pentru componentele orei educative

Componente media Nr. de cadre Nr. de cadre
ale orei educative raportata la didactice care didactice care s-au
100% au dat raspunsuri | abtinut de la raspuns
Educatia morala 21,3% 143 7
Educatia pentru sanatate 11,1% 147 3
Educatia pentru identitate 9,2% 147 3
Educatia pentru timpul liber 7% 147 3
Educatia pentru valori culturale 11,4% 148 2
Educatia pentru viata de familie 17,5% 148 2
Ghidarea 1n cariera 11,3% 144 6
Ore la dispozitia dirigintelui 11,2% 147 3

Datele obtinute la aceasta intrebare sunt dirigentie evidentiaza inca o data importan-
reflectate si in Figura 5, unde opiniile ca- ta acordatd educatiei morale de catre profe-
drelor didactice privind distribuirea si prio- sori, ca dimensiune principald a activitatii
ritizarea temelor educative in cadrul orei de  de formare a personalittii elevilor.

25%

20%
15%
10%
=T
0% T T T T T T T
Educatia Educatia Educatia  Ghidarea Ore la Educatia Educatia Educatia
morald  pentruviata  Pentru Incariera  dispozitia pentru pentru pentru
de familie valori dirigintelui  s3nitate identitate  timpul liber
culturale

Figura 5. Componentele tematice ale orei de dirigentie

Analiza datelor obtinute §i prezentate obtinute in cadrul sondajului de opinie
in Tabelul 1 si Figura 5, permite sa consta- privind evaluarea perceptiei cadrelor
tam ca pedagogii inteleg corect importanta  didactice asupra situatiei educativului in
educatiei morale in formarea-dezvoltarea scoald sunt urmatoarele:
personalitatii elevului, de aceea ei opteaza ¢ marea majoritate a respondentilor
anume pentru aceastd dominantd a temati- (80% dintre cadrele didactice intervievate)
cii educative, solicitdnd totodatd mai multe considera componenta educativa a procesu-
ore la dispozitia dirigintelui, tocmai pentru lui de invatamant ca fiind neglijata;
momentele ad-hoc, dar nu evita sa indice si ¢ in opinia cadrelor didactice, reformele
necesitatea celorlalte componente educative  implementate pand acum au vizat, in fond,
in activitatea de formare-dezvoltare, cum ar  aspectul instructiv si mai putin cel educativ
fi: educatia pentru familie, educatia pentru  al procesului de invatamant;

valori, ghidarea in cariera, educatia pentru ¢ unii sustin ca la nivel de proces de in-
sandatate, educatia pentru identitate $i chiar  vatamant s-a produs o confuzie ntre instru-
educatia pentru timpul liber. ire si educatie;

Principalele concluzii care se desprind ¢ profesorii recunosc faptul ca acum

din analiza si interpretarea rezultatelor acordd putind atentie laturii educative a
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fiecarei lectii §i ca ar fi necesard imple-
mentarea unei strategii de dezvoltare a
educativului 1n gcoala;

¢ principalele teme educative, in cadrul
orelor de dirigentie, ar trebui sa vizeze edu-
catia morala, educatia pentru familie, educatia
pentru valori, educatia pentru sanatate, etc.

Aceste concluzii reflectd o stare de fapt,
ce confirma ipoteza de lucru de la care s-a
pornit in demersul investigativ, i anume: in
ultimii ani, la nivelul procesului educational
s-a produs un mare dezechilibru in ceea ce
priveste proiectarea si realizarea celor doua
componente de baza ale acestuia — instruc-
tiva si educativa, in defavoarea ultimei,
consecintele acestui dezechilibru fiind ma-
jore pe termen mediu si lung. De aici, nevo-
ia cresterii preocuparilor pentru acest aspect
al procesului de Tnvatdmant, in special pen-
tru intensificarea educatiei morale, care ,,in
fond, nu este nimic altceva decat educatia
insasi” (O. Reboul).

Aceastd situatie solicitd imperios 0
schimbare a ,centrului de greutate” dinspre
instructiv spre educativ in vederea restabilirii
echilibrului necesar intre cele doua axe ale
procesului de invatamant, luat ca intreg, iar
pentru ca acest lucru sa se produca rapid,
coordonat si in directia doritd, schimbarea
trebuie proiectati, orientatd si dirijata.
Actiunea de schimbare ar putea fi gandita
si proiectatd printr-o strategie politica
educationald, pornind de sus in jos, adica de
la minister, prin elaborarea unei strategii
de dezvoltare a activititii educative, care
sa prezinte: cadrul conceptual si metodologic
de redresare a situatiei, tematica orientativa,
actiunile ce urmeazd a fi Intreprinse,
modalititile de organizare, etapele si termenele
de implementare etc.

Totodata, redresarea situatiei poate por-
ni si de jos in sus, adica de la scoala, de

la institutia concreta de invatamant, or, se
stie ca ideile de schimbare pornind de la
baza sunt sustinute mai puternic de cadrele
didactice. In acest sens, autorititile educa-
tionale locale, directorii, invatatorii si pro-
fesorii ar trebui sd elaboreze proiecte de
dezvoltare a activitatii educative in scoala,
cu masuri de redresare propuse de ei insisi,
scoala trebuind sa fie astazi proactiva.

Un sprijin real in actiunea de revigorare a
educativului 1n scoala ar trebui s parvina din
partea dirigintelui de clasa, prin ora de diri-
gentie, care este un barometru al calitatii
de educator. Dirigintele trebuie sa sprijine
formarea pozitiva si armonioasa a elevului.
Pentru aceasta insd este nevoie de un nou
curriculum, centrat pe tematica educativa su-
gerata de catre profesori in cadrul sondajului
de opinie realizat, n care educatia morala ar
trebui sa detind dreptul la 55% din continu-
turile educationale, dat fiind faptul ca toata
lumea deplange astazi declinul moralei din
societate si solicitd educarea unei persona-
litati integre, educatia fiind responsabila de
schimbarea in pozitiv a fiintei umane.
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Educatia muzicala permanenta
ca forma de dezvoltare a culturii muzicale a elevului
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Rezumat

Continutul educatiei in societatea
postmoderna constituie o resursa stra-
tegica a dezvoltarii umane durabile,
intr-un spatiu §i un timp determinat din
punct de vedere istoric, cultural, soci-
al-economic etc. Reforma educationa-
la, avand la baza abordarea curricula-
ra, implica transformari radicale si in
educatia artistica, aceasta constituind
,,0 premisa indispensabila a formarii
unei personalitati culte, cu inalte aspi-
ratii morale §i spirituale” [Conceptia
Educatiei muzicale].

Educatia muzicala permanenta va
favoriza preocuparea propriului do-
meniu, in sensul in care acesta va asi-
gura o continuitate productiva, prin
urmarirea unei evolutii si succesiuni
din perspectiva teleologica a procesu-
lui de afirmare independenta in core-
larea proprie cu mediul muzical, pre-
tutindeni existent.

Cuvinte-cheie: educatie muzicala per-

manenta, mediu muzical extragcolar, context
muzical, cunoastere muzicald independenta.

Abstract
The content of education in the post-
modern society is a strategic resource for
sustainable human development in space
and time determined from/by historical,
cultural and socio-economic point of
view, efc.

The educational reform, based on
curricular approach, involves radical
changes including arts education field,
constituting/ representing ,,an essential
precondition for/of the cult personality
formation with high moral and spiritual
aspirations” [Music Education Concept].

The conceptual valorisation of the ex-
tracurricular musical environment will
favour the concern of musical education
field, when the last will ensure a producti-
ve continuity by pursuing the development
and succession from the teleological in-
dependent perspective of the affirmation
process in its own correlation with the mu-
sical environment, available everywhere.

Key-words: continuous musical education,

extracurricular musical environment, musical
context, independent musical knowledge.
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Reformele educationale din mai multe
tari sunt orientate spre crearea conditiilor
pentru continuitatea educatiei in timp i
spatiu, in special spre transformarea fina-
litatilor invatdmantului in conditiile des-
chiderii spre invatarea permanenta si spre
autoeducatie. In pedagogie, configuratia
factorilor prezenti in desfasurarea unui
act educativ o constituie mediul educa-
tional (educativ, pedagogic). Conceptul
a fost definit de catre cercetatorul romén
D.Todoran, ca un ,,complex structural si
functional de forte (,,subiective” si ,,obiec-
tive”) care determinad cresterea si dezvolta-
rea spirituald a omului” [8, p.112].

Componentele scolare si extrascolare
ale educatiei permanente sunt strans legate
intre ele, permitdnd dezvoltarea si adap-
tarea elevului la noile conditii, utilizarea
eficientd a timpului liber, care este si una
dintre conditiile de baza ale formarii per-
sonalitatii creatoare.

Scolaritatea este menita a-i deprin-
de pe elevi sd Invete si sd se integreze
socio-cultural. Accentul se pune pe im-
plementarea in procesul educational a
metodelor activ-participative, a tehnici-
lor de invdtare eficientd si pe formarea
capacitatii de autoevaluare.

Scoala potenteaza si dezvoltd ele-
vilor capacitatea de adaptabilitate si
de intelegere pe planul cunoasterii si
al culturii, obiectiv descifrat de C. Cu-
cos astfel: ,,A sti sa utilizezi ceea ce stii
pentru a te comporta inteligent si a da
existentei o orientare care nu va fi nici-
odata regretatd. Conditiile vietii moder-
ne sunt cele pe care fiecare fiintd umana
le invata, trebuie sd le invete in fieca-
re zi; scoala este locul unde debuteaza
aceasta nvatare, iar deprinderea pe care
copilul o primeste aici trebuie sa-i ofere
ceea ce este necesar pentru a putea pe
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viitor sd lucreze singur la perfectiona-
rea sa: educatia §i invatamantul sunt o
initiere, o deschidere...” [1, p. 175].

Curriculumul scolar la Educatia muzi-
cald reprezintd un document reglator, cu
scopul de a circumscrie succesiunea de
standarde muzical-educationale, a compe-
tentelor muzicale, precum si a unor moda-
litati de integrare a acestora in situatii coti-
diene, spre a caror structurare tinde scoala
prin ansamblul demersurilor sale educativ-
muzicale actuale.

Astfel, educatia muzicalda/prin muzi-
cd, ca forma suprema de educatie mora-
1a, estetica, spirituala etc. se extinde in
mod expres, peste ariile scolare, crean-
du-se astfel, contextul unei educatii mu-
zicale permanente.

Intre educatia muzicala, ca subsistem
al educatiei generale, si autoeducatie prin
muzicd existd un raport de complemen-
taritate. Ambele realizeazd personalita-
tii umane transformari de ordin spiritual:
educatia muzicala - prin factori exteriori,
autoeducatia - prin atingerea unor obiec-
tive similare, ca raspuns la solicitari de
ordin interior - ale universului intim. Ast-
fel caracteristicile educatiei muzicale se
formeaza si se dezvolta din preocupari
muzical-artistice cu caracter autoeducativ,
care devin conditii interne favorabile si sti-
mulative 1n realizarea eficientd a educatiei
muzicale permanente.

Educatia este Intotdeauna o relatie din-
tre doi poli: agentul care are menirea de
a initia si declansa actiunea si receptorul,
prin filtrul subiectivitatii caruia trec toate
mesajele exercitate. Daca In educatie apar
doi agenti cu atributii distincte, in cadrul
autoeducatiei atributiile lor sunt preluate
de aceeasi persoana. Educatia se realizeaza
prin altii, pe cand autoeducatia - prin sine
insusi (Figura 1):
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Fig. 1. Relatiile elevului in contextul
educatiei §i al autoeducatiei

b)

In contextul educatiei muzicale, trase-
ul stabilit intre M (muzicd) si E (elev) este
intersectat de catre figura intermediara - P
(profesor), care are menirea de a organiza
si dirija procesul intélnirii elevului cu fe-
nomenul muzical (varianta a).

In cazul autoeducatiei (varianta b),
E (elevul) implicat in una sau mai multe
activitdti muzicale (M) 1isi autopropune
anumite obiective, isi autoorganizeaza si
autoevalueaza realizarea lor, totodata au-
toregland manifestarea anumitor atitudini/
pasiuni muzicale.

Trairea independentd, individuald a
muzicii in afara lectiilor de Educatie Mu-
zicala, care Iintregeste, completeaza si
dezvolta cultura muzicala generala, este
menitd sd construiasca o atitudine noud
elevului, pentru care relatia cu muzica nu
va mai fi una intdmplatoare, ci va atinge
statutul practicilor indispensabile culturii
spirituale a elevului.

Amplificarea autonomiei elevului in
mediul ,,sonor” din afara lectiei, se ex-
prima prin cresterea independentei sale
in perceperea muzicii. A-i invata pe elevi
sa descifreze mesajul sonor al universu-
lui Inseamna a le forma cunostinte, pri-
ceperi, deprinderi si tehnici de percepe-
re si creativitate muzicald (=capacitati),
asociate cu motive intrinseci — de nece-
sitate §i existenta prin muzicd, factori ce
infuentiaza ulterior realizarea unei auto-
educatii muzicale/prin muzica.
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Realizarea autoeducatiei muzicale (prin
muzicd) este influentata de un grup de fac-
tori interni §i externi.

a) Factorii interni sunt reprezentati de
competente, trasdturi caracteriale, com-
portamente si aptitudini (talent) generale
si speciale, muzicale, precum:

autocunoagterea, prin care elevul devi-
ne constient de propriile sale cunostin-
te/capacitati/atitudini muzicale;
capacitatea de a realiza autoreflectia
criticd, observandu-si neimplinirile n
domeniul culturii muzicale;

aspiratia spre o culturd muzicalad ele-
vata;

responsabilitatea fatd de formarea/dez-
voltarea unui gust estetic elevat;
modul propriu de apreciere a valorilor
cultural-artistice, morale, religioase,
etc;

dorinta de autoperfectionare continua
prin muzica.

b) Factorii externi sunt:

valorile culturii generale si muzicale;
familia, scoala, societatea.

Conform curriculumului disciplinar,
educatia artistica muzicalda este un pro-
ces individual continuu de autodesavar-
sire  spirituala a personalitatii elevului
prin multiple forme de contact cu arta -
modalitdti de reflectare a universului in
care individul se regaseste ca element
component [7, p. 5].

Oricat de importantd ar fi educatia
muzicald n context scolar, ea nu permite
epuizarea sferei influentelor extrascolare
asupra autoeducatiei muzicale a copilului.
Educatia muzicala a unei persoane are loc
indiferent de varsta si circumstante.

Este cunoscut faptul ca lectia consti-
tuie forma fundamentala de activitate in
scoald. Dar, totodatd, insusirea temeinica
a elementelor culturii muzicale nu poate
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avea loc decat prin abordari personale ale
obiectivelor educationale de catre fiecare
elev in parte.

D.Kabalevski consemneaza: ,,...cu cat
mai numeroase vor fi legaturile muzicii cu
viata, pe care le descoperim la lectie, cu
atat mai adanc va patrunde muzica in con-
stiinta elevilor ca parte integranta a vietii,
ca viata 1nsasi...” [8, p. 20].

Integrarea, sustine M. Stefan, vizeaza
anume acel progres muzical prin care ac-
tivitatea muzicald extragcolara, in calita-
te de mijloc, devine ulterior, o finalitate:
»Finalitatea In educatie rezida in astepta-
rile, scopurile ori pretentiile unei persoa-
ne, privind realizarea sa viitoare intr-o
sarcind data...” [5, p. 202].

Raportarea educatiei muzicale la me-
diul 1n care se desfasoara constituie condi-
tia ei de baza. Limitarea acesteia la activi-
tatile realizate numai ,,in clasd” genereaza
ignorarea contextului muzical real. De ace-
ea scopul educatiei muzicale prevede o
pregatire de moment si de perspectiva a
subiectilor. Elevul, integrandu-se activ 1n
mediul muzical complex sub diferite as-
pecte, va aduce activitatea lui in gcoala,
concepand si realizand cultura muzicala ca
parte componenta a culturii spirituale.

Activitatea muzicald $i contextul mu-
zical sunt doua laturi indispensabile. Me-
diul/contextul muzical faciliteaza forma-
rea/dezvoltarea culturii muzicale, si invers,
cultura muzicald, ca parte componenta a
culturii spirituale, depaseste limitele sco-
lii, confirmand necesitatea fundamentarii
situatiei muzical-culturale.

Astfel, contextul muzical extrascolar
pune in evidenta trei dimensiuni ale activi-
tatilor muzicale independente ale elevilor:

— decontextualizarea si  adaptarea
experientei muzicale la conditiile
extrascolare;
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sporirea complexitatii activitatilor mu-
zicale independente in scopul aplicarii
diversificate a competentelor muzicale;
estimarea propriilor performante si/sau
dificultdti in cunoasterea muzicala in-
dependenta.

Estetica generald si cea muzicala de-
monstreazd cd orice contact cu muzica
este de natura creativa, caci in compu-
neri, interpretari, auditii, Intotdeauna
este prezent factorul creativ — conditie
obligatorie 1n cunoasterea muzicii sub
orice forma. Activitatea de creatie se afla
in stransa legatura cu experienta indivi-
duala a fiecarui elev in parte.

In acest context se reliefeaza ideea ca
lucrul cel mai important consta in faptul ca
valorile morale, odata fiind interiorizate,
obtin caracterul unor trebuinte lduntrice.
In varietatea circumstantelor vietii, care se
manifesta in aria educationala, ele ajung sa
reprezinte o chemare autoritard a consti-
intei noastre, devenind motive stabile ale
conduitei.

Activitatea muzicald extrascolard este
o asimilare a valorilor culturale muzicale,
pe care scoala le considera eficiente in pre-
gatirea omului cu o Tnaltd cultura estetica.
Finalitatea acestor eforturi se leaga de asi-
gurarea echilibrului functional al acestor
douad perioade. Experienta muzicala a ele-
vului, realizdnd structurile motivationale
ca unitati ale personalitatii, subordoneaza
procesul de selectie si integrare a valorilor
muzicale. Procesul de echilibrare si adap-
tare a elevului la influentele muzical-cul-
turale externe va deveni treptat o functie/
necesitate a acestor stdri motivationale.

Educatia muzicala consta in centrarea
ei pe dezvoltarea creatoare a persona-
litatii elevilor. Din punct de vedere pe-
dagogic, aceasta nu inseamnad a-1 forta
pe copil sd devind un ,,mic geniu”, ci
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a-i forma personalitatea creativd in
contextul integrarii lui in societate.

Activitatea muzicald permanentd (in
contextul educatiei muzicale) reprezen-
tand un mijloc de formare/cultivare al au-
toeducatiei, formeaza elevului capacitatea
de autodeclansare spontana, permanenta a
comunicarii muzicale, acestea devenind
conditiile motivationale favorabile si sti-
mulative 1n realizarea eficienta a educatiei
muzicale permanente.

Autoeducatia devine posibild prin in-
termediul educatiei, atunci cand elevul

Educatia Ve ~\
muzicala @
scolara _ -
Educatia muzicala
permanenta

Educatia

atie ) (7 )
muzicala

extrascolara

reflecteaza asupra celor studiate si dis-
a valorilor muzical-culturale, le interi-
orizeaza, participand, astfel, la propria
sa formare/dezvoltare. Totodata, auto-
educatia favorizeaza receptivitatea la
influentele educatiei muzicale, dar si il
integreazd pe educat in educatia muzi-
cald permanenta. Prin urmare, in scoala
elevilor va trebui sa li se predea bazele
si metodele autoformarii muzicale (prin
muzicd), pregatindu-i pentru o educatie
muzicald permanenta (Figura 2):

Fig. 2. Componentele educatiei muzicale permanente

Intre educatia muzicald, ca subsistem
al educatiei generale, si autoeducatia prin
muzica existd un raport de complementa-
ritate, ambele realizdnd transformari in
planul spiritual al personalitatii umane:
educatia muzicala - prin factori exteriori,
autoeducatia - prin atingerea unor obiecti-
ve similare, ca raspuns la solicitari de or-
din interior - ale universului intim. Astfel
caracteristicile educatiei muzicale se for-
meaza si se dezvoltd din preocupari muzi-
cal-artistice cu caracter autoeducativ. Au-
toeducatia prin muzica constituie In acest
context un aspect integrator al procesu-
lui educational-muzical, al constientizarii
necesitatii formarii armonioase a propriei
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personalitati, a valorificarii potentialului
muzical-creativ prin efort personal perma-
nent de intregire a culturii spirituale gene-
rale prin cultura muzicala speciala.

Planul procesual al educatiei muzica-
le permanente se identifica cu activitatea
muzicald continua a elevilor, cu autofor-
marea si autoeducatia activd in vederea
constituirii unei culturi spirituale genera-
le si muzicale speciale avansate, in raport
cu demersul social, familial, scolar si, mai
ales, cu cel personal.

Activitatile muzicale, realizate in mod
independent, trebuie sa se axeze pe prin-
cipiile artei, fiind 1n directd concordanta
cu tematica prevazuta de catre curriculum
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pentru lectia respectiva. Astfel, continutul
temelor se va largi treptat, in functie de
dezvoltarea muzicala a elevilor si de mate-
ria predatd in clasa, contribuind la crearea
la elevi a ,,imunitatii” impotriva nonvalo-
rilor muzicale.

Edificarea culturii muzicale generale a
fiecarui elev presupune in prima instanta,
autorealizarea deplind a personalititii pe o
cale personald — individuala.
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Factors influencing students to dropout

Factori de impact asupra abandonului scolar

Rezumat

Abandonul gcolar este un fenomen
ce afecteaza, mai mult sau mai putin,
sistemul educativ din intreaga lume.
Cauzele acestuia sunt multiple §i vari-
ate, dar, in esenta, sunt determinate de
aceiasi factori, printre care putem cita
factorii individuali, familiali si sco-
lari. Acestia, la randul lor, genereaza
anumite comportamente care, fiind ob-
servate la timp, ar putea anticipa fe-
nomenul in sine. Pentru ca implicarea
parintilor in procesul de invatamant
este redusd, tine de datoria profesori-
lor sa depisteze cazurile vulnerabile,
sa elaboreze §i sa implementeze stra-
tegii eficiente care ar reduce §i preveni
abandonul scolar.

Cuvinte-cheie: abandon scolar, liceu,
profesori, parinti, factori ce determind
abandonul scolar, valori, atitudini, com-
portament, gen, etc.

Previous studies have shown that there
is no standard profile of a high school drop-
out. In fact, dropping out of school seems
to be the result of many factors which are
specific and unique to each case. There are
different factors that may lead to dropout:
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Abstract

School dropout is a phenomenon
affecting more or less the educative
system of the whole world. The rea-
sons are different but, in fact, it has
at its origins several factors, among
which can be cited the individual,
the familial and the school factors.
These factors generate certain be-
haviors that, being observed in time,
could anticipate the phenomenon by
itself. Due to parents’ reduced im-
plication in the learning process,
it‘s the teachers duty to trace out
vulnerable cases, to elaborate and
implement efficient strategies that
could reduce and prevent school
dropout.

Key-words: school dropout, high scho-
ol, teachers, parents, factors leading to
school dropout, values, attitudes, behavi-
or, gender, etc.

individual related factors, family related
factors and school related factors.
Individual related factors:
Gender. The National Center for Edu-
cation Statistics (NCES) declared that
boys drop out of school more than girls [7].
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The main difference between the two gen-
ders is the reason for dropping out. Girls
claimed that they dropped out to support
families more than boys. Moreover, they
reported that they dropped out of school
because of marriage or pregnancy.

Early adult responsibilities. Dropout
was found to be influenced by the individ-
ual experiences out of school. Especially,
when adolescents are forced to take on adult
responsibilities, it reduces the possibility of
staying in school until graduation. Optimal
responsibilities range from getting married
and becoming a teen parent, forced to take
a job to help out his or her family, or having
to care for brothers and sisters [4].

High-risk behaviors, values, and atti-
tudes. Adolescents and children students
may have general attitudes and behav-
iors patterns that raise the possibility
that they will not continue their educa-
tion until graduation. P. Gleason and M.
Dynarski have shown a tight relationship
between early exhibition of antisocial
behaviors, such as violence, substance
use, or trouble with law. Another relation
was found between early sexual involve-
ment and dropping out [4].

Peer Pressure. Children and adoles-
cents feel social pressure to conform to
the group of peers with whom they so-
cialize. Peer pressure can impact the way
they dress, the music they listen to, and
the way they behave, including risky be-
haviors such as using drugs, cigarettes,
and alcohol, and engaging in sex. The
intensity of peer pressure differs from
situation to situation. All adolescents
usually deal with peer pressure, often
on a daily basis. Peer pressure has both
positive and negative impacts.

Low self-esteem. Self-esteem is a com-
plex term which is used to refer to many
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aspects a personality, variable that repre-
sents the way people generally feel about
themselves, a decision people make about
their worth as a person, a feeling of affec-
tion for oneself that is not derived from
rational, judgmental processes Finally,
self-esteem is used to refer to the way
people evaluate their various abilities and
attributes. Moreover, researches have also
connected the terms self-confidence and
self-efficacy with self-esteem. Research-
ers have also used the term low academic
self-esteem to define dropouts. There was
a significant relationship between low self-
esteem and dropping out from school [11].

Low occupational aspirations. Ado-
lescents’ perceptions of the economic op-
portunities available to them also play a
role in their decision to drop out or stay in
school. Dropouts often have lower occu-
pational aspirations than their peers. Gen-
erally speaking, during early adolescents,
students are likely to express high status
educational and occupational aspirations,
regardless of the reality of achieving those
goals. These aspirations are lowered for
many reasons when individuals do not
believe they have the necessary skills or
abilities, when they believe that the edu-
cational or entry-level requirements are
beyond their abilities, when they do not
receive support or possess aspirations that
are at odds with family and friends, when
they perceive significant community or
societal barriers to job entry or success.
Many youth experience uncertainty due
to the lack of clear occupational aspira-
tions. The level of uncertainty is especial-
ly high among youth from minorities and
low socio-economical background. Stud-
ies have shown that low occupational as-
pirations have been found to increase the
risk of dropout [12].
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Ethnicity. According to the Israeli
Ministry of Education [7] there are differ-
ences in overall dropout rates among eth-
nicity groups in Israel. The differences in
dropout rates among ethnicity groups are
not explained by ethnicity alone but by
the risk factors associated with belonging
to a certain ethnic group.

Locus of control. Dropouts report
external as opposed to internal locus of
control. Control orientation is defined
as the extent to which one perceives
that an event occurs as a result of his/
her own action, internal locus control,
or as a result of luck or chance, external
locus of control. Researchers have also
found that locus of control is connected
to academic achievement and conse-
quently to dropout [9].

Poor school performance. One of the
most consistent predictor of dropout is
poor academic performance which can
be measured through grades, test scores,
or course failure. Poor school perfor-
mance impacts dropout starting in the
Ist grade and continuing throughout el-
ementary school, into junior high school,
and on into high school. Thus, school
performance is reported to be one of the
major reasons that dropouts leave school
before graduation [8, 9].

Disengagement from school. The stu-
dent’s level of engagement was found to
be interrelated with school performance.
Alienated and disengaged students are
much more likely to drop out. Previous
studies have found that disengagement
is reflected in both behavior and attitude.
It was categorized into four groups: aca-
demic, social, behavioral, and psycholog-
ical disengagement [12].

1.Academic disengagement. Absentee-
ism was found to be one of the primary
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indicators of the student’s level of detach-
ment and disengagement from school ac-
ademically is absenteeism. It was shown
that the number of days out of school im-
pacts dropout throughout the whole stu-
dent’s school career starting in the first
grade. Moreover some evidence was also
found that patterns of absenteeism are
consistent across grade levels, at least
for students with disabilities [3]. 2.Be-
havioral disengagement. Misbehavior is
another major indicator that a student is
not fully engaged with school. Students’
alienation from school can be increased
by the repeated suspensions or expulsion
due to unacceptable behaviors. According
to previous studies a significant positive
relationship was found between disci-
pline problems frequency in both middle
and high school dropout rate. Moreover,
being involved in troubles with the police
has also been correlated with dropout [8].

3.Psychological disengagement.
School can also appear in attitudes to-
ward school. Students with low educa-
tional expectation either lacking plans for
education beyond high school or being
uncertain about high school graduation
are more likely to drop out from school
before getting a diploma.

4.Social  disengagement. Dropouts
have constantly exhibited social difficul-
ties, it was difficult for them to get along
with their peers, and this difficulty can be
explained by having problem with social
skills. Studies have also found that drop-
outs were not only socially isolated but
also the friends they had were also at risk
of dropping out. Social disengagement is
also illustrated by no participation in non-
formal school activities such as: sports
days, science competitions, parties and etc.
These activities were proven to contribute
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in preventing students from dropping out
of school because they enhance the feeling
of integration and belonging [6].

Retention. Several studies have shown
a significant relationship between reten-
tion and dropping out (e.g. According
to previous studies, students who were
retained or held back in the same class,
at least once were 45% more exposed to
drop out. Students who were retained for
two grades were 90% more likely to drop
out [5, 6]. Moreover, retention was found
to be the most powerful predictor of drop-
ping out on the individual level. Another
interesting finding was that repeating a
grade between kindergarten and the sixth
grade increases the possibility of drop-
ping out even after filling the gap with
peers and controlling attendance [10].

Family related factors:

Background characteristics. An in-
dividual’s family background and home
experience have a powerful impact on
educational outcomes, including drop-
ping out of school. Socioeconomic sta-
tus was found to be one of the most
consistent family background factors to
influence dropout. Students from lower
socioeconomic (SES) families were
disproportionately represented among
dropouts. Socioeconomic status is mea-
sured by parental education, income, and
occupational level [1].

Social capital. Social factors also
have a huge impact on dropout. These
factors include parents’ relations qual-
ity, family structure, mother-child re-
lationships quality and the relationship
between parents and school. Poor rela-
tions between parents and school, lack of
parental involvement, and single-parent
homes are also causes for students to be
more likely to dropout. Students from
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single-parent families have parents with
less time and resources to contribute to
their children’s education. A significant
correlation was found between positive
mother-child relationships early in child-
hood and not dropping out. This posi-
tive relation has a positive impact on the
child’s social competence and school
engagement. Moreover, the transmitting
and internalization of positive values is
better done through good mother-child
relationships. There has been found by
many researchers the existence of a rela-
tion between dropout and mother’s hos-
tility and rejection of their sons. Strong
family attachment develops stronger re-
spect for conventional institutions such
as school among children [5].

Level of home stress. High level of
home stress may increase the possibility
of dropping out. Stress can be caused by
a variety of incidents such as continuous
family conflict, family financial or health
problems. Any unusual or sudden change
may produce stress such as moving, such
as divorce, death, or remarriage. All these
factors also have a negative impact on
staying in school [11].

Attitudes, values, and beliefs about
education. The parental perception, val-
ues, attitudes and believes have a signifi-
cant influence on the children’s expecta-
tion from the education process and the
possibility of dropping out. It has been
found a negative relationship between
the parent’s educational expectations and
the level of dropping out. If the parents
or older brother or sisters have dropped
out of school, this may increase the likeli-
hood of dropping out among students [4].

School-Related Factors. Factors that
are related to schools were reported to be
one of the four main concepts leading to
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dropout. Results in this area were most
common. Factors related to school are
those that are under the control of school
and school district.

School structure. Dropout rate among
private schools is lower than among pub-
lic schools [11]. The exact reasons for
these differences is not yet clear due to
the fact that many factors are involved:
student characteristics, school resources,
family support, structural or organiza-
tional characteristics etc. A relationship
between the size of the school and the
rate of dropout was found. Results have
revealed that large school size is linked to
higher dropout rate [12].

School resources. The impact of
school resources on dropout is still con-
troversial, but some studies have shown
that schools with high student-teacher ra-
tio and schools where students perceived
their teachers as high quality, the rates of
dropout were lower [ibidem].

Student body characteristics. The
students’ characteristics as a whole have
an impact on the rate of dropout. It was
found that schools with high concentra-
tion of students from a low-income mi-
nority had higher dropout rates [11,12].

Student body performance. It was
found that not only the individual per-
formance as a student has an effect on
the dropout chances, but also the gen-
eral students’ performance as a whole.
Low academic achievements of the stu-
dents and the high proportion of reten-
tion were found to have an impact on
dropout rates [5].

School environment. Most of the fac-
tors that were mentioned above can pro-
duce a negative school climate. Negative
school climate was linked to dropout
rates. School environments with high
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absenteeism rates or high misbehavior
rates have been connected to higher in-
dividual dropout rates. Dropout rates are
also increased by the effect of high risk
incoming class such as many individual
risk factors, low grades and test scores,
and disciplinary problems. One of the
risks factors for dropout is feeling un-
safe at school. Other factors are: attend-
ing school with high level of attendance,
violence and safety problems. Many
studies have shown that the student per-
ception of the discipline at their school
as unfair or see their teachers as unsup-
portive increases the dropout rates [2].
Due to the fact that parents’ involve-
ment in the school life is limited in the
Arab society, it’s the teachers and ad-
ministrator staff’s full responsibility to
spot and prevent students at risk from
dropping out from school. There is no
such thing called “sudden dropout”, it
is a process that has been going for a
while, and through which students have
exhibited identifiable warning signs
at least one to three years before they
drop out. Thus, the factors determining
school dropout can generate some very
obvious signs announcing this phenom-
enon. Teachers and educators have to
be sensitive to these signs, they have
to be close enough to spot them, they
have to be there for their students and
not just being there out of duty. They
have to believe that their students need
them not only for transferring informa-
tion but also to be involved in a social
network. Students at risk for dropping
out show certain easily identifiable
characteristics, some of which are de-
mographic, such as coming from a low-
income family and some of which are
related to their performance in school,
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such as poor grades in core subjects,
low attendance, failure to be promoted
to the next grade, and disengagement
in the classroom, including behavioral
problems. As teachers we must provide
enough opportunities for all students
to experience success and let them and
their classmates know about this suc-
cess. We can, on one hand, build a sense
of trust between the teacher and the pu-
pils and, on the other hand, promote the
students’ self confidence that they also
can succeed and develop.

In this context, I underline that pro-
viding opportunities for success must be
in a gradual pattern, which means that
we have to escort the students’ into the
level of independent success. Teachers
can use a process of scaffolding to do
so, by starting with massive support and
gradually lower the level of support un-
til the students are able to stand on their
own. School, as an educational insti-
tute, must provide a feeling of security
and belonging for its students. Students
who feel disengaged from school usual-
ly become more engaged in disciplinary
problems and consequently are more
likely to drop out. We, as teachers and
educators, are the link between the stu-
dents and the school. We are the agents
of trust and bound with the school. If
we exhibit feelings of love and caring
to every and each student, if we use fair
assessment and fair treatment for every
situation, regardless to the background
of the students involved in it, and if we
approach each student as an individu-
al, we can gain their trust and promote
their feeling of belonging.

Systematic collection of student at-
tendance and course performance data
can be used to develop an effective early
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warning system that can also be tailored
to local contexts. Moreover, policymak-
ers and educators should take into con-
sideration the education-related factors,
because they are both practical and pre-
dictive for the process of reducing drop-
out rates. These factors exist within the
school borders, therefore they are more
manageable than demographic factors
that may be out of reach and out of con-
trol. Second, education-related factors
can be used to “compensate” students for
their demographic factors. Teachers must
believe in their students, they have to find
the strong points in each one of them and
try to promote them. Thus, students may
see the school as a protective shell where
they could enter, disconnect from the out-
side world and acquire the skills and tools
needed to face the outside world.

I believe that making learning mean-
ingful for students is the most impor-
tant solution for the dropout problem.
Schools can do this by following some
steps: creating a positive school climate
and warm relationships between pupils
and school, teaching by doing, because
students learn more through life experi-
ences therefore they learn more when us-
ing active teaching methods. Third, the
contents of teaching must be meaning-
ful for the students and useful for their
lives outside school and for building
their own future. Fourth, schools must
give students opportunities for express-
ing their opinion and being involved in
choosing some of the content they want
to learn. School must stop teaching con-
tents out of context, and start making
the educational process meaningful for
the students, because the majority of the
material students learn at school become
irrelevant when they leave school.
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Oco6eHHOCTU BHeYpOUHOI paboTbl C yyalmmuncsa
B COBPEMEeHHbIX YCJI0BUAX

Especially extracurricular work with students
in the modern conditions

Anopeii JIABUJEHKO,

00KmMOp nedazo2uyeckux Hayk (xaburumam), npogeccop,

Yeprueosckutl 001aCmMHOU UHCTUNYM

NOCAEOUNTOMHO20 NedaA202UYEeCKO20 06])61306(1HM}Z

Pezrome

B cmamve obpawaemces snumanue na
0COOEHHOCMU 6HEYPOUHOU PAOOMbL 8 COB-
PEMEHHOLL WKOJLe, 8 YACIHOCHU NEPeopU-
enmayuy  PenpooOyKmuGHou  Oesimeiv-
HOCMU y4auuxcst Ha BPOOYKMUBHYIO.

Jlenaiomcest 66160061 0 MOM, 4MO 6 Ha-
cmosiwee 8pemsi YPO8eHb GHEeYPOUHOU
pabomvl ¢ Y4aUWUMUCS CYUWecmeeHHO
OMAUYAEmcs: Om mozo, Komopwii OblLl
Heckonbko decsamuniemuil Hazao. Pabo-
ma cmanosumcsi 6onee Haykoemkoul. B
X00e ee npogedeHUs: 0CyUWecCmeisiemcs
passumue He moybKo PemMecieHHbIX, HO
U Opyeux cnocobnocmetl, 8 HaCMHOCMU
— UCCNe008aAMENbCKUX U MBOPUECKUX.

Bueypounas paboma mue sensemcs
ATLMEPHAMUBHOU NO OMHOWEHUIO K
06b1uHbIM ypoxam. Haobopom, onu yc-
newHo OOnoaHAIm opye opyed, 0opa-
3Y51 ONPEOEeeHHYIO CUCTIEM)).

Knwouesvie cnosa: suneypounas pabo-
ma, obyueHue, pazeumue, nPoOOYKMUGHAs
OesmelbHOCImb, MEOPUecmeo, meopyec-
Klle cnoco6HOCmU.

um. K. 1. Ywuncroeo

Abstract

The article draws attention to the
particular extracurricular work in
the modern school, in particular the
reorientation of reproductive activity
of pupils on productive.

1t is to mention, that nowadays the
degree of teacher's extracurriculum
work with students significantly dif-
fers from the one in past decades.
The work becomes more scientifical-
ly-filled, since it provides the devel-
opment of either craftmanship skills
or research and creative skills.

The extracurriculum activity does
not mean an alternative work related
to the ordinary classes. On the con-
trary, they both complete each other,
creating aspecific system.

Key-words:  extracurricular — work,
training, development, productive activity,
creativity.
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Bueypo4Hoii crienyer cuuTars TaKyo pa-
00Ty, KOTOpasi BBIOJHSIETCS yYallMUCs He
BO BpeMsI ITPOBEICHNS 00513aTeIbHBIX YPOKOB
[1]. JocTaro4Ho 4acTo MpUMEHIEMOE B 3TOM
YK€ 3HAYCHNH BBIPAKCHUE 8HEKAACCHAA Pa-
ooma [6] He SBISETCS yNAYHBIM, BEIb BHE
KJIacca, €CIu TIOJ, STUM TTIOHIMATh COOTBETC-
TBYFOIIYO KOMHATY IITKOJIBHOTO 3aHHs, MO-
JKET TIPOBOIUTHCS U YPOK, HAIPHMEP YPOK-
9KCKypcHsl Ha 3aBof, (epMy, M OOBIYHOE
3aHATHE Ha IIKOJIBHBIX YYacTKaxX 3eMIIH, U
MHOTO uero apyroro. Eciu ke cnoBo xkrace
MOHMMATh B €ro JPYroM 3Ha4eHWH, B YacT-
HOCTH KaK (hPOpMaIIbHYIO TPYIITY ydalmxcs,
TO HETOYHOCTH MMEIOT MECTO W B JIAHHOM
CllyJae, Belb BCS 3Ta IPyTIIa MOXKET MPUHH-
Marh yJacTie B paboTe MIKOJIBHOTO KPYKKa,
3aHTHE KOTOPOTO MOXKET TTPOBOINUTHCS TTOC-
Jie OKOHYAHHUS YPOKOB Ml B TOM K€ KOMHaTe
— kacce. Mcxons W3 MOBCEMECTHO BCTpe-
YaIOIIerocsi Takol CBOOOJTHOW MHTEpIIpeTa-
LMW TIOHSTHH, OCOOGHHO B T'yMaHHTapHBIX
1 COLMAJIBHBIX HayKaX, aBTOPY XOUETCS MPH-
BECTH BCErO JIMIIb OWH NPHUMEp, KOTOPBIH,
BO3MO)KHO, 3aCTaBUT 3aJyMaTbCsl HaJ Ta-
KUMH BOJIbHOCTSIMU. JlaBaiiTe npeacTtaBum:
OJIHA YaCTh MaTeMaTHKOB OY/IET CUUTATh, YTO
CHHYCOM ONPEJETIEHHOTO YIIIa PSIMOYTOJb-
HOTO TPEYTOJbHUKA SBISIETCS OTHOIICHHE
€ro MPOTUBOJISIKAIIETO KaTeTa K THITOTEHY3e
(Kak 1 ecTh B JIEHCTBUTEIILHOCTH), & JIPyTas
TI0/T CHHYCOM TOTO e yIia OyAeT MOHUMAaTh
OTHOIIICHUE TPUJICTAIOIIETO yIia K THITOTe-
Hy3€, TO Ha 3TOM KaK HayKa MaTeMaTHKa CBOE
CyILECTBOBaHUE NMpeKpartut. OTcroa U mpoc-
TOH BBIBOJI, €CJIU B TIE/IATOTHKE JIOITYCKACTCS
CBOOOTHOE TOJIKOBAaHUE €€ TIOHSATUH, TO Ha-
YKOU ee cumrarh Hesb3s. M, Hao0opoT, Tou-
HOCTb B MHTEPIIPETAIIUH TIOHSITHI, JTOTHYEC-
KHE MPUYMHHO-CIICICTBEHHBIE CBS3H MEKITY
HUMH H JIp. TTIO3BOJIAT TOBOPUTH O HEH Kak O
Hayke. ABTOp OyZeT CTPEMUTHCS TPHIACPIKH-
BaThbCs TAHHOTO TPaBHJIA.
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Yem e oTmuaeTcs BHeypouHast paboTa
TI0 ONPEACIICHHOMY MPEMETY OT OOBIYHOTO
ypoka? KoHeuHO ke, He TOJIKO BpEMEHEM
ee TPOBENEHUS — JI0 WM TIOCIIE YpPOKOB.
Coneprkanne ypoka periaMeHTHPYETCS yT-
BEPKJIEHHOW MHHUCTEPCTBOM MPOTPAMMOI
u BpeMeHeM. CozeprkaHue e BHEYpOUHOH
paboTHI orpesenseTcs nHTepecamu (3arpo-
CaMH) ONPEEeNICHHON TPYIITbI YYaIlluXcs,
BO3MOJKHOCTSIMU YUHUTEISIMH (€ro yBieue-
HUSMH, HAIIPUMED, JIEKTPOHUKON ), MaTepH-
anpHOU 0a3oii u p. C y4erom BCEro 3Toro
U CO3MAIOTCSl COOTBETCTBYIOIIME Y4eOHbIC
nporpamMel. [loxenanust yuurens, yd4a-
HIMXCSl ¥ UX POIUTENICH YUUTBIBAIOTCS TIPH
BBIOOPE BPEMEHU MPOBEIICHHST 3aHSITHIA.

B nenarormueckoil nureparype O BHe-
ypo4HOit pabote yxke yrmomuaaeTcs B 30-50
ronpl XIX-ro Beka. CBoAMIach OHa K 3aHs-
THUSIM JIeTeil B KPY)KKax, IPOBEJICHUIO BeUe-
POB | BBICTaBOK U3JIEITHIA KPYXKKOBIIEB. B TO
e BpeMsi ObLIM CO3/IaHbl COOTBETCTBYIOIINE
00pa3oBarenbHbIe YUPEKACHUS (CTaHLUH
IOHBIX TEXHHMKOB, HATypaJMCTOB, TYPUCTOB,
JIBOPILIbI THOHEPOB), B KOTOPBIX (DYHKLIOHH-
poBaJia MIMPOKask CETh PA3TUIHBIX KPY>KKOB.

Henb3st He OTMETHTB 1 0COOEHHOCTH BHE-
YPOUHOM pabOTHI TOro BpeMeHH. B ocHOBHOM
yUaImMcsl Tpejyiaragach penpomayKTHBHAS
JIeITeITHHOCTB, B X0OJIe KOTOPOI Pa3BUBAJIFCH
B OCHOBHOM pPEMECIIEHHBIE CIIOCOOHOCTH.
Ha 510 opuenTrpoBanu u xypHaibl «FOHbII
TexHuK», «TexHnka Momonexw», «Mome-
JIMCT-KOHCTPYKTOp», «FOHBIN HaTypamucT»
u ap. IlomHeIM XomoM peaym3oBaiach KOH-
uermmsi 00pa3oBaHusl, OPUEHTHPOBAHHAS
Ha repejady ydyalyMcs TOTOBbIX 3HaHUU U
(hopMHpOBaHHS Y HUX YMEHHUH 1 HABBIKOB UX
npuMeHeHns Ha nipakTuke. [lociennee Hano
YTOYHUTB: TIPIMEHEHHs 3HAaHWI B HM3BECT-
HBIX cHTyanusx. KpacwBo odopmiieHHbIe
BBICTaBKH JKCTIOHATOB KPYKKOBIIEB CBHJIE-
TEITHCTBOBAJIO O TOM, YTO HAIIM IITKOJIbHUKU
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MOTYT TPEKPacHO BOCIPOMU3BOIUTEH KO-
AU CaMOJICTOB, Kopalieit u mp.

Takoe BHIeHHE BHEYPOUHON PabOTHI aB-
TOp OOBSICHSIET OOIIUM TIOJIXOZIOM K 00pazo-
BaHMIO TOTO BpeMeHH. COCTOsT OH B TIepe-
Jlade OPACTAOIIEMY IIOKOJIEHHUIO TOTOBBIX
3HAHUW WJTU K€, BhIPAKAsCh UHAUYE, 3HAHUI
B rotoBoM Buze. He ¢ m3BectHOro mm 310
BBICTYIUICHUSI BOXKAS TIpoJieTapyara Ha 3-M
Bceepoccniickom cbesne Poccniickoro Kom-
MYHHCTHUYECKOTO coro3a Monoaexu? [Ipuse-
JIeM TOoNHyto nuTary: «KommyHHcTOM cTath
MOKHO JIMIIB TOT/A, KOTAa 000TraTHIb CBOIO
MaMsTh 3HAHHEM BCEX TeX OOrarcTs, KOTO-
peie BbIpabotanio wyenoBedecTBo»[7]. Ho
Be/lb HE MOJKET YeJIOBEK 3aIllOMHHTH BCE TO,
410 OBIIO BHIPAOOTAHO 70 HETO BCEMH TIpe-
JbLIYIIMMU TTOKOJIeHusIMU. Tem Oosiee, 4To
3HaHUs [IOCTOSHHO HakaruiparoTcs. Heon-
HOKPATHO JIeJIaJIUCh MOMBITKH YCIOKHUTh U
PacIIMpUTh CofieprKaHne y4eOHOTO MaTepu-
aJia 1o OTAENIBHBIM MIPEIMETaM, HO U3 9TOTO
HUYEro XOpOIIEero He Moimydusiochk. O0beM
YeJI0BEYEeCKOM MaMATH OrpaHWueH, Kak U
00BEM HAKOMUTEIIS TAMSITH, UCIIONIb3yeMBbIi
B KoMIbioTepe. Bo3Mo)kHO, Hamo JaBarh
OTIPEJICTICHHBI 00beM ©0a30BBIX 3HAHUIA
Y TapajulebHO Pa3BUBATh y IIKOJIHHUKOB
CIIOCOOHOCTH CaMOCTOSITETIHHO  TOJTy4arh
3HAHUS B XOZIE€ MCCIIEA0BATEIIbCKOM PaboThl,
a IOTOM pPa3BUBATh CIOCOOHOCTH HpHME-
HSTH 3TH 3HAHUS IS CO3aHUs 4ero-i1uoo
HOBOI'0, TOTO, YTO €IIIE HE CYIECTBYET.

Crnenyer comacuThbCs, 4TO Ha IEPBOM
JTamne pasBUTHS HAILETO 00pa30BaHUS 3TO
ObUTO BecbMa ompasaaHo. Jletn momywanu
HeOOJIBIIION 00bEM 3HAHUI HA YPOKaX, a BO
BHEYpOUYHOE BpEMsI YUWINCh MacTEpHTh,
3HAKOMMJIMCh C CYLIECTBYIOIIEH TEXHU-
ko 1 mp. OHAKO CO BPEMEHEM CTaHOBH-
JIOCh 3aMETHO, YTO 3aHATHUS B KPYXKKax, Ha
KOTOPBIX (DOPMHUPOBATINCH PEMECIICHHbIE
yYMEHHs1, ObUIN MHTEPECHBI AAIEKO HE BCEM
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LIKOJIbHUKAaM. Yepe3 HEeCKOJIbKO MecsleB
4acTh peOsT MpeKpalaiy MocenaTh TaKue
3aHATH. Harmm uccrienoBaHust MoKasaiw,
YTO YaIlle BCEro OT TaKMX 3aHSITHUH OTKa-
3bIBAJIUCHh JICTU, KOTOPBIC UMECIIN 3a1aTKU K
JPYTUM BUZIaM AEATEIbHOCTH, B YACTHOCTH
K BBIIOJIHEHUIO UCCJIEIOBAHUN U TBOpUYEC-
TBY [5]. OATOXUTENSIMU TaKUX KPYKKOB
OBLIM J1€TH, KOTOPBIX YOBICTBOPSUIA PeTI-
POOYKTHBHAsl JeATeNbHOCTh. OHHM mpo-
JOJDKaJM OTTAuMBaTh CBOE MacTepPCTBO M
H3TOTOBJICHHBIMU UMM OOBEKTHI yKpalia-
JIU MHOTHEC BBICTABKH TaK Ha3bIBA€MOI'O
«JIETCKOTO TEXHUYECKOTO TBOPUYECTBA» H
T.11. Henb3s ckaszarb, yTO JaHHOE HAINpaB-
JmeHne OBUIO HE MOoie3HBIM. Haobopor,
OHO BOBJIEKAJIO PEOSAT B HHTEPECHYIO IS
HUX AEATEIbHOCTh U JUISI MHOT'MX M3 HUX
CTaJIO OTpEAeNAIOINM B BBIOOpe Oymy-
et mpodeccun.

Ho kax xe ObITH ¢ pedsiTamu, KOTOpbIE
HMEIOT 33/IaTKH K JPYTUM BUJIAM JESTEIIb-
HocTh? M3BECTHO, UTO JU1s pa3BUTHS JIFOOBIX
3a/IaTKOB B COOTBETCTBYIOILHE CIIOCOOHOCTH
CYILLIECTBYIOT CEHCUTHUBHBIE IIEPUOMIBL, YITyC-
THB KOTOPBIC MBI MOYKEM TIOTEPSATH OyTyIIe-
'O UCCIIEIOBATENs1, U300peTaress, XyoKHH-
Ka ¥ T.1I. Bo3HuKI1a mpobiema oprann3ayu
paboThI, B X0me KOTOPOH MOKHO OBLITO THa-
THOCTHPOBATh 3aJaTKU K OIPENEICHHOMY
BUZly AEATEIBHOCTH C TOCIEAYIOLIMM HX
pa3BUTHEM B COOTBETCTBYIOLIHME CHOCOO-
HocTH. Ecii roBopUTh 0 BUiaX yMCTBEHHOM
JEATENBHOCTH, KOTOPBIE OCYIIECTBIISIFOTCS
Ha OCHOBE E€CTECTBEHHO-MAaTEMaTHYECKHX
HayK, TO B MEPBYIO OYepeib HaJo 103a0o-
THUTBCA O Pa3BUTUU HCCICHOBATCIILCKUX U
TBOpYecKuX crnocoOHocTel. [Ipn Hammamum
TMEPBBIX YCIOBCK IOTYYAaCT HOBBIC 3HAHUA
0 TIPUPOJIE, @ BTOPBIE CIIOCOOCTBYIOT CO3/a-
HUIO HOBBIX MaTC€praIbHbIX OOBEKTOB — TEX-
HUYECKUX YCTPOMCTB U TEXHOJIOTHI, HOBBIX
BEILIECTB, HOBBIX METOJOB JICUCHUS U 1.
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HeBuanmbiMu, HO BecbMa OLIyTUMBIMH
NPEMATCTBUSIMA JUISL  OpPTaHU3alMd  COOT-
BETCTBYIOILICH JICSITENIBHOCTH YYAIIIUXCS He-
MTOCPEACTBEHHO B MIKOJIE (HA ypOKax) sIBIIS-
eTcsl CIeyrolIee.

Hemocrarounast KOMIETEHTHOCTB
MEJArorMYecKuX KaapoB  (MCCIIeaoBaTes
MOXKET TOTOBUTH JIMIIb HCCIIEOBATENb, a
TBOpIIA - TBOPEIT).

[IpoBo3miamaemasi B KOHLETIIMAX
o0pa3oBaHus 3200Ta 0 HEOOXOMMOCTH Pa3-
BUBATh y TOAPACTAIONIECTO TMOKOJICHUS HC-
CIIeJIOBATEIILCKUE M TBOPUECKUE CIOCOOHOC-
TH PEIKO BBIXOIMT 32 TPEACIIbI JOKYMEHTA.
3T0 BUIHO U 1O KPHUTEPHUSM OIICHUBAHHS
YUYEOHBIX JIOCTIKEHUH yJaIuxcsi — JI0 CHUX
MOP KOHTPOJMPYETCS JIUIIH YPOBEHB TTOMY-
YEHHBIX MU 3HAHUH U yMEHHE NTPUMEHSTh
WX B THITAYHBIX (3HAKOMBIX ).

B naHHOM CIitydae MoJIOKUTENBHYIO POJTh
B pCIICHWH JIaHHOW TPOOIEeMbl (XOTS OBl
YaCTUYHOTO PELICHHS) ChIrpajla UMEHHO
BHEYpO4Hast pabora. 3HAUYMTENbHAS YacTb
TeJ]aroroB, KOTOPBIE TPOBOAST 3aHSTHS B CO-
OTBETCTBYIOIIMX KPYXKKaX, UIMEET JOCTaTOU-
HO BBICOKHM ISl TOTO TBOPUYECKHUM MOTEH-
rrain. OlieHnBaHKE JOCTIKSHHH yJaluxcs,
KOTOpPbIE 3aHUMAIOTCS B COOTBETCTBYIOIIMX
KPYXKKaX, CBOIUTCSI HE K TIPOBEPKE YPOBHS
UX 3HAHUH IO ONpeJIeTICHHOMY HPEAMETY, a
IO IPYTUM Pe3yJIbTaTaM €ro AesTeIbHOCTH,
B YaCTHOCTH, O TTOITy9aeMOMY UM OPHUTH-
HAJGHOMY MPOJTYKTY.

OnHUM U3 TIEPBBIX IIAr0B B 9TOM IUIaHE
Ob110 coznanue B Kpeimy Maitoit akagemun
nayk (MAH). Wnes npunats wuccnemoa-
TEJICKOW AESATEIbHOCTH HIKOJIBHUKOB Op-
TaHW30BaHHBIM XapakTep Hallla IpU3HAHUE
BO BceM ObiBiieM CoerckoM Coroze. HeiHe
MAH aktuBHO neiicTByeT B Ykpaure. B ee
00JacTsIX Jae CO3/IaHbl BHEIIKOJILHbIC yU-
peXaeHusT — OOacTHBIE MaJlble aKaJIeMHN
Hayk. Bo mHorux cexuusix MAH yuaimecs
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BBITIOJTHAIOT UCCIIEJIOBAHUS U €KETOIHO JI0-
KJIaJIbIBAIOT O TIOJy4EHHBIX pe3yJbTaTax Ha
KOHKypCax-3aIlyTax.

OueBHIHO, YTO YYaIIUMCS HPABHUTCS
y4acTBOBaTh B JIENOBBIX Mrpax. OcobeHHo,
€CITH TIPU ITOM OCYIIECTBIAETCS OO0CYX-
JICHUEe WHTEPECHBIX JUII HUX BOIPOCOB.
OObeMHNB JIETIOBBIE MTPBI C HCCIEIO0BA-
TENBCKOW JEATEeIbHOCTh HAyYHBINH COTPY-
Huk MI'Y umenu M. B. Jlomonocoga E. H.
IOHOCOB NpensioKun NpoOBOAUTE TYPHHUPHI
1oHbIX (puznkoB (THOD).

Heckonbko mno3nHee KyOanckum ro-
CYJApCTBEHHBIM  YHHBEPCHUTETOM BMecC-
Te ¢ HayuHo-oOpa3oBareibHBIM IICHTPOM
«IIBerHble crekna» u KpacHonmapckum pe-
THOHAJIBHBIM ~ OTJesIeHHeM  Poccuiickoro
reorpaduaeckoro oOImecTBa OBUIO WHUIIH-
HMPOBAaHO TIPOBENIEHWE TYpPHUpA FOHBIX (H-
3UKOB-3K0JI0rOB «lIBeTHbie crekna» [8]. B
2014 rony yxe nposoautcs 23-it THODD.

VYkpauna u benopyccust mnopnepikanm
nzeto nposenieHns: THO®. Bekope norenTa-
MU CyMCKOTO rOCyAapCTBEHHOIO YHUBEPCH-
teta B. M. bpanixuneiv u 0. A. 3umakom
ObUIO MHUIIMMPOBAHO TPOBEICHUE BCEYK-
PAaMHCKUX TYPHHUPOB FOHBIX MAaTEMAaTHKOB,
FOHBIX )KypHAJIFICTOB U JIP.

B 1998 romy mo wuHWIMATHBE aBTOpA
OBUTO YYPEXKIICHO E€KEeTOMHOE MpPOBEICHNE
BceeykpanHCKuX TYpHUPOB FOHBIX H300pe-
tarenei n parponaimzaropos (TEOWP) [9].
Ha nannoe Bpems yxxe nposeaeHo 16 Takux
TYPHUPOB U TOCJHEAHUE 9 JIET MX MOXKHO
CUUTaTh MEKITYyHAPOIHBIMHU, BElb B HHX
MPUHUMAIOT yYacTUE IIKOIBHUKU U3 berno-
pyccun u Poccuu. Bee 16 THOUP nporum
M0 MECTY UX «pOKAeHHs» B I. YepHHTOBE.
Hene uccnemyercs BO3MOKHOCTD MX TPO-
BEJICHUS B IPYTHUX TOpofiax M, Aaxke, 3a mpe-
JieniaMy YKpauHbl. Y2Ke CO3/1aH OPIKOMUTET,
B COCTaB KOTOPOTO BOIDIM TPEACTaBUTE-
JIM HA3BAHHBIX BHIIIE TOCYAPCTB, a TAKKe
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npencraButenu MongaBun U Iepmanum,
YTO TIO3BOJTUT MOMYYUTh JAHHOMY MEPOIIPU-
SITUFO CTaTyC MEYKTyHAPOIHOTO He 110 (DaKTy,
a Jie-1ope.

B 2006 romy mo WHUIMATHBE aBTOpA
MuHHCTEpCTBOM 00pa3oBaHUS W HAYKH
VYKpauHbl OBIIO YUPEKAECHO EKETrOIHOe
npoBenieHHe BceyKkpauHCKUX —KOHKYPCOB
IOHBIX HCCTeioBaTeell M m3o0perareneit
«39muconbl XXI-ro Beka» (KIOUU «3muco-
el XXI-ro Beka») [10]. He cMotpst Ha TO,
YTO JAHHBIM KOHKYPC SIBJISICTCSl 3204YHBIM U
IIPOBOJIUTCSL COBEPILICHHO OecruiaTHO (He
HAJ0 OIUIAYUBATH JIOPOTY, MPOKWBAHUE U
MMTaHUE), B HEM IIPUHUMAET yJaCTHE HE TaK
MHOTO JIeTeH KaK B ITUPOKO U3BECTHBIX KOH-
kypcax «Kenrypy», «Komocox», «bobep»
1 T.I. DTO CBSI3aHO C TEM, YTO €T0 YYaCTHH-
KaM — y4aliuMmcesl 5-8 KJ1acCOB IPUXOAUTCS
BBIMTOJIHATHh HACTOSINHUE (TIYCTh M HE CIIOXK-
HBbIE) WCCIIEOBAHMS, a TaKKe M300peTaTh.
OpHako NaHHOE MEPOIPUATUE MO3BOJIIET
CBOEBPEMEHHO OCYIIECTRIISTh AUATHOCTUKY
33JJaTKOB K HCCIIEIOBATEIbCKOM U TBOpUEC-
KOW JEATENIFHOCTH U Pa3BUBATh UX B COOT-
BETCTBYIOILFIE CITOCOOHOCTH.

B 2012 romy ObIIO YUPEXKICHO MPOBE-
JICHHE TypHUpPA IOHBIX €CTECTBOHUCIIBITA-
teneir (TFHOEN) (Poccus, Boponex) [11].
HecMmotps Ha TO, YTO 3TOT TypHHUP SBISIETCS
JIOCTaTOYHO HOBBIM, OH YiKe TIPHBJIEK K cede
BHUMAaHUE €BPONEHLIEB. ABTOD SIBIISICTCS HE-
3aBUCUMBIM HAayYHBIM SKCHEPTOM JAHHOTO
MEPONPUSITHUSL.

CrnemnyeT 0OpaTuTh BHUMaHKE Ha TO, YTO
THO®, THOUP, TIOEU, TIO®-5 u KFOMI
«9muconsl XXI-ro Beka» SIBISIOTCSI Me-
POTIPUSTHSIMH, TIPH MOATOTOBKE K YIACTHIO
B KOTOPBIX OCYIIECTBIIICTCS OOyYCHUE H
passurue nereid. Tak, Harpumep, I yyac-
taHKOB TIOMU 1 KIOMU «Dnnconsr X XI-
IO BEKa» CO3[AAHO COOTBETCTBYIOIIEE NH-
JAKTHYecKoe o0ecTiedeHre — BUICOPOITUKI
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u BuAeopuIbMBL, HaOoOpbl (TTOpTdOIHO)
(hOTOCHHMKOB MHTEPECHBIX (PU3NYECKUX H
OMOJIOTUYECKUX SIBIICHUH, M37aC€TCI METO-
Jqudeckas ureparypa [2, 3, 4]. C yueHnka-
MH ¥ MX YIUTEISIMH, KOTOPBIEC TPOXKHBAIOT
3a [IpeiesIaM1 HeTIOCPECTBEHHOTO KOHTAK-
Ta, Harpumep, B Taranpore, Tomene wau
Bopowneske, 3ansTHs npoBozsTcs o SKype.

OO0 ypoBHE MOATOTOBKH ILIKOJIGHHKOB B
COBPEMEHHOIH BHEYPOUHOH paboTe MOXKHO
CYAUTH N0 YPOBHIO CIIOXKHOCTH PEIlaeMbIX
UMK 3a1a4. Huke mpuBOOMTCS HECKOIBKO
3aganuii THOUP.

3amaua 1. «Pa3merka Ha gopore». be-
30MaCHOMY JIBUJKEHHIO IO ac(aibTHpOBaH-
HBIX JIOpOTrax CHOCOOCTBYEeT HaHEeCeHHas
Ha HUX pa3MeTKa (LBETHBIC JIMHUH, HaHE-
CEHHBIC Kpackoi). JlopokHas pa3MeTka
[IOMOTaeT BOOMTEISAM OPUEHTHPOBAaThCS Ha
MPOE3KEeN YacTH, Ha OMACHBIX Yy4acTKax He
BbIC3KAaTh HAa BCTPEUHYIO IIOJIOCY JBHKE-
Hus, Oe3omacHo MaHeBpupoBarh T.I1. OnHa-
KO OBIBAET, YTO JIMHUU PA3METKH CTAaHOBSTCS
IUIOXO Pa3TMYUMBIMU (BCICACTBUE UX CTH-
paHusi, TOKPBITHS clloeM cHera M T.1.). Kak
JKe BOIHTEIIO OPUEHTHPOBATHCS Ha JIOPOTe
B Takux ciyyasx? [Ipemioxure npurogaoe
JUISL 3TOTO YCTPOMCTBO WJIU JIPYyTOM BUJL pa3-
METKH, KOTOpbIe ObI MO3BOJISUT OE30MacHO
JBUTAThCA T10 I0POTe.

3agaua 2. «be3gopoxbe». Ciyuaercs,
YTO NpH TMEpeMelIeHHH N0 jaoporaM 0e3
TBEPIOIO MOKPBITHA (ITPYHTOBBIX IOpOTax
1 T.I.) MallliHAa 3aCTPEBAcT B TPS3H WM B
DIyOOKOM CYXOM TIECKE U HE MOXKET OTTyJa
BbIEXaTh. ABTOMOOMJIb WJIM BBITAIKUBAIOT
BPYYHYIO (€CJIM €CTh KOMY) WJIN U3BJIEKAIOT
JPYTUM TPAHCIIOPTHBIM CPEACTBOM C TIO-
MOIITBIO Tpoca (0epyT Ha OyKCHp), WIH Ke
MOJIB3YIOTCSI JIeOSIKON, OIMH KOHEIl Tpoca
KOTOPOH MPUKPETUISIIOT K JIEPEBY WITH KAKO-
My-JIM0O APYTOMY >KECTKO 3aKPEIUIEHHOMY
mpeaMeTy. A 4to Jenarb OpH OTCYTCTBHH
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Bcero nepeuncienHoro? [Ipemioxure apy-
roe YCTPOMCTBO MM CIIOCO0, KOTOPBIC ObUTH
OBl TIPUTOHBI IS BHITACKUBAHUS 3aCTPSIB-
IIETO B TPS3U WM TTECKE aBTOMOOHIIS.
3anaua 3. «Curnammzarop». [lpu BeI-
TTOJTHEHWH JTa00pPaTOPHBIX pabOT ydarmruecs
WHOTIa HAPYIIAFOT TOJSIPHOCTh BKITFOUSHUS
M3MEPHUTENBHBIX MEKTPUUECKUX TIPHOOPOB,
YTO MOXKET ITPUBECTH K HX BBIXOTY M3 CTPOSL,
rieperpy3Kke UCTOYHUKA U K JPYTUM HETpH-
sitHocTsM. [Ipeoxure ycTpoicTBO, KOTO-
poe Obl CUTHAIM3HPOBAT O HEMPABIILHOM
BKJIFOYCHUH U3MEPUTEIIBHBIX TIPHOOPOB.

B nocneanue rofp! mpakTHYECKH BO BCEX
CTpaHax TPOBOIATCS] HAMOHAIBHBIC JTAITBI
MEXKIyHapOaHbIX KOHKypcoB Intel-Tehno u
Intel-Eko. Temarrka mpoeKkToB MOXKET OBITH
MIPOM3BOJIGHOM, JIMIITH OB OHA BITMCHIBAJIACH
B oOmiee HampapieHHe KoHKypca. OjHako
JUTSL y4acTHs B (QUHAIBHOM dTare, KOTOPBIi
mpoomurcs B CIIA, HeoOxomumMo Biaje-
HUE aHIJIMHCKUM SI3BIKOM.

Ha ocHoBaHuu BbIIE H3I0KEHHOTO
MOXKHO CJIeNIaTh BBIBOJA O TOM, YTO YPOBEHb
BHEYPOYHOM PaOOThI C yUAIIUMHUCSI B HACTO-
sIee BPEMsl 3HAUUTEIHHO OTIMYACTCS OT
TOTO, KOTOPBIH OBLT HECKOIBKO NECATHIICTHI
Hazaj. Pabora craHoBHUTCS Oonee HayKoeM-
KOW. B xo7ie ee npoBeeHUS OCYILIECTRIISIET-
Csl pa3BUTHE HE TOJBKO PEMECIICHHBIX, KaK
9T0 OBIIO paHblle, HO APYTHUX CHOCOOHOC-
TEi, B YaCTHOCTH - HCCIIEJOBATEIHCKUX U
TBOPYECKUX.

Baeypounas pabota He sBIseTCS ajb-
TEPHATUBHOMN IO OTHOIICHUIO K OOBIYHBIM
ypokam. Hao0GopoT, OHU yCHenTHO A0MOTHS-
10T IPYT Jpyra ¥ 00pasyroT onpeaeieHHYI0
CHCTEMY.

Jlumepamypa:
Breypounas paboma no ¢usuxe/O. ®. Ka-
OapmuH, O. M. bpasepman, I. P. Iimymenko u
1p.; o pen. O. @. Kabapauua. M.: [Tpocse-
menue, 1983;

1.
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2. JaBunenko A.A., HUcnonvwzosanue udeopo-
JIUKO8 OJis NOCMAHOBKU 3a0ay no ¢usuke /
Educatiapentru dezvoltare durabila.: inovatie,
competitivitate, eficientd: Materialele
Conferintei Stintifice Internationale, 18-19
oct. 2013, Chisinau / coord. st.: Lilia Pogolsa,
Nicolae Bucun; col. red.: Aglaida Bolboceanu
[et al.]. — Chisinau: Institutul de Stiinte ale
Educatiei, 2013 (Tipogr. ,,Print-Caro”). — 860
p., 566-569 p.;

Hasunenko A.A., Hayrxoeo-mexHiuna meop-
YiCmb YUHIB: HAGHAILHO-MEMOOUYHUL NOCIO-
HUK  OIsl  3A2QIbHOOCGIMHIX — HAGUATLHUX
saxnaoie. - Hixxun: TOB ,,BunaBaunrso Ac-
nekT [lomirpad”, 2010. — 176 ¢;

Hasunenko A.A., Ilepeopuenmayus cucme-
Mbl 00pA308aHUA HA pA3BUMUE CHOCOOHOC-
meli yenogeka / Optimizarea invatdimantului
in contextul societatii bazate pe cunoastere.
Materialele Conferintei Stintifice
Internationale 2-3 noiembrie 2012. — C.438-
441. (Chisinau);

Hasunenko A.A., Teopemuueckue u memo-
oudeckue OCHOBbL pPA36UMUs MBOPUECKUX
cnocobrocmel yyawuxcs 6 npoyecce ooy-
uenust ghusuxe. - JIUC. JTOKT. TIeIaror. Hayk
(13.00.02 — Teopust m MeTomuKa OOy4YEHUS
(pmsuka). — HanmoHaTbHBIN TMemarorndec-
kuid yHuepcurer um. M. I1. JIparomanoBa,
Kues, 2007;

Jlanmna W51, Buexnaccuas paboma no ¢u-
suke. — M.: [Ipocsewenue, 1977. — 224 c;
Jlenwnn B.U., Ionnoe coopanue couunenuii. 4
w3, T.31, c. 262;
http://cvetnie-stekla.ru/research-and-
educational-center;
http:/sites.google.com/site/vvtuvir;

http://sites.google.com/site/edisonixxi;
http://xn--elazzb.xn--plai/index.

php?lang=en.

10.
11.

Recenzent: Lilia CEBANU, doctor,
cercetator stiintific, ISE.
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STELA CEMORTAN
(1941 - 2014)
Un nume notoriu pentru istoria invatamantului prescolar

STELA CEMORTAN
(1941 -2014)
A known name of the history of the preschool education

Stela Cemortan, fiica directorului
scolii din satul Niorcani, jud. Soroca, dl
Mihail Secara. Nascutad la 13 noiembrie,
a fost data la scoala de 5 ani. Primul inva-
tator i-a fost chiar tatal sdu, a carui calea-
pedagogica voia sd o urmeze.

Terminand Scoala pedagogica din So-
roca, apoi facultatea de Istorie si Filolo-
gie a Universitatii de Stat din Chisindau
isi desfasoard activitatea profesionald la
Scoala pedagogica din Soroca, transfor-
mandu-se treptat in savanta Stela Ce-
mortan. Metamorfoza s-a produs in rit-
muri rapide. Fiind atat de ocupata, totusi
a reusit sa-si creascd copiii, sd Invete,
sd sustina examenul pentru minimul de
candidat, sa scrie teza de doctor, sa tina
prelegeri la Universitatea Pedagogica si
la Institutul de Perfectionare a Cadrelor
Didactice si sa mai si scrie diverse lu-
crari stiintifice, sd alcatuiascd antologii
de literatura pentru copii, ghiduri si alte
materiale didactice.

De succesele Domniei Sale s-au bucu-
rat si se mai bucura cadrele didactice din
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Elizaveta GLOBA,

sef biblioteca,

grad de calificare 1,

Institutul de Stiinte ale Educatiei

institutiile prescolare, care, pentru prima
datd in istoria tarii, au primit din maini-
le Dumneaei programul national, diverse
ghiduri metodice, antologii de literaturad
in limba romana, dictionare in imagini,
seturi de tablouri, etc. Cu aceste materiale
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s-au format si educat sute i mii de copii
de varsta prescolara.

Tot de succesele doamnei Stela Ce-
mortan si de faptul ca a reusit sa sustina
teza de doctor habilitat, primind inaltul
titlu de profesor universitar, s-a bucurat
intreaga comunitate stiintifica si didac-
tica din Sistemul de Invitimant si din
sfera Stiinta si Inovare.

Eminentd a Invitimantului Public
din RSSM, Eminenti a Invatimantului
Public din URSS, detinatoare a Meda-
liei Meritul Civic, a Ordinului Gloria
Muncii, a Medaliei Dimitrie Cantemir a
Academiei de Stiinte a Moldovei, Stela
Cemortan concepea educatia prescolard
in sistemul educational modern ca pe
un element din ce in ce mai important
in strategia formativa, depasind multe
probleme. Cea mai strigentd problema
abordata si in cadrul conferintelor, sesiu-
nilor §i simpozioanelor internationale si
nationale a fost dezvoltarea personalita-
tii. A elaborat Conceptia pentru dezvol-
tarea sistemului educatiei pregcolare din
tard, care a servit drept suport stiintific
pentru elaborarea Curriculumului Pre-
scolar, punand in centrul atentiei socie-
tatii omul si personalitatea.

Conceptia elaboratd a fost pusa la
baza cercetarilor conform Proiectului
Dezvoltarea Curriculumului Prescolar in
contextul modernizarii sistemului educa-
tional din Republica Moldova, conside-
rand-o necesara pentru integrarea treptata
si ferma a educatiei prescolare in coordo-
natele educatiei permanente.

Autoritatea sa profesionala a castigat
sensuri teoretice si practice prin publica-
rea lucrarilor stiintifice Metodologia pro-
iectarii procesului educatiei la copiii de
3-5 ani in institutiile prescolare (2010,
2011), Curriculumul educatiei copiilor de
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varsta timpurie §i prescolara (1-7 ani) in
Republica Moldova (2008), Imperativele
Educatiei (2004), Educatia cognitiv-ver-
bala (2004), Competente de cunoastere
prin continuturi integrate (2004), Valen-
tele educatiei prescolare (2005), etc.

In calitate de sef al sectorului Educatie
Timpurie din cadrul Institutului de Stiinte
ale Educatiei §i coordonator a mai multor
lucréri stiintifice, Stela Cemortan reinvie
Metodologia educatiei si instruirii co-
piilor de varsta prescolara, promovand
politicile educationale in fata cadrelor di-
dactice, studentilor si parintilor.

Ea a reusit sa elaboreze si sd propuna
seturi de modele de planificare si proiecta-
re a continuturilor educationale, manifes-
tandu-le in relatia copil — adult, in scopul
formarii personalitatii lor.

Profesorul universitar, doctor habilitat,
Stela Cemortan s-a distins printr-o bogata
activitate stiintificad. Numele ei este incon-
testabil legat de cele dintai cercetari pri-
vind implementarea modernului, utilizarea
tehnologiilor pedagogice in realizarea cu
succes a procesului educational, asigurarea
didacticd a institutiei prescolare n viitor.

Increzatoare in fortele proprii, cu sti-
ma de sine, Stela Cemortan a introdus in
agenda de lucru si orizontul literaturii di-
dactice pentru copii de diferite varste. Prin
caracterul sau de civilizatoare a cuvantului
scris, a imbracat literatura pentru copii in
forme moderne, accesibile educatorilor,
parintilor si copiilor.

Cunoscand trairile retrospective filtrate
prin constiinta educatului, profesorul uni-
versitar Stela Cemortan a fost printre pri-
mii autori §i cercetatori care a avut grija de
dezvoltarea gandirii logice a copiilor, de
formarea reprezentdrilor matematice ele-
mentare in domeniul numararii, socotirii
in spatiu, in scopul sporirii atractivitatii si



(UNIVERS PEDAGOGIC

)

formarii gandirii libere, creatoare. Editia
din 2004 SOCOTICA: Matematica celor
mici era consideratd de autor pregdtirea
copiilor pentru scoala.

Punctele de interferentd intre forma
si fond, in perspectiva cerintelor mod-
erne, profesorul universitar le explica
convingator: In dorinta ca aceastd lu-
crare sd fie cat mai atractiva §i mai utilda
educatorilor, parintilor si copiilor, am
introdus, pe ldnga alte imbunatatiri: sar-
cini, incluse in pagini, in baza imaginilor,
pe care copiii le vor contempla, analiza
si colora. Dansa le da sfaturi parintilor
printre randurile cartilor copilaresti ,,Ld-
udati-i pentru cele realizate”.

Cum era si firesc, o importantd deose-
bitd a rezervat-o Educatiei patriotice, con-
siderand ca Formarea viitorului cetdatean
trebuie inceputda in copilarie. Lucrarea
Educatia civica in prescolaritate (2010)
inglobeaza Formarea sentimentului patri-
otic din prima copilarie $i anume dragos-
tea fata de patrie manifestata prin dragos-
tea fata de familie, gradinita, scoald, iar
mai tarziu — de cartierul si orasul natal,
de natura.
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Stela Cemortan a inteles ca arta
educatiei pregcolare in Republica Mol-
dova trece prin schimbari progresive vi-
zibile 1n aria educatiei copiilor de varsta
timpurie §i prescolard. Din asemenea
considerente a fost coordonatorul mai
multor Proiecte stiintifice sustinand
abordarea integrata a procesului edu-
cativ-instructiv §i eficientizarea pro-
cesului educational prin parteneriatul
gradinita — familie.

Credem ca nu se va asterne cenusa ui-
tarii peste o munca asidud a unui savant
harnic, recunoscut si medaliat in tara.
Activa, perseverenta, instruitd si destoi-
nica, a putut stabili un climat profesional
de lucru 1n formarea tinerilor cercetatori.

Deschizator de drumuri in invatdman-
tul prescolar dupa imperativele timpului
si codul etic profesional, Stela Cemortan
va fi privitd in lumini, Intrucat comuni-
tatea stiintifica si didactica a fost si este
in cautare permanentd a modelelor de
promovare a politicilor educationale in
institutiile prescolare.



